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Yabanci Dil Olarak Tiirkce Ogretiminde ikinci Bir
Ogrenme Alani Olarak Otonom Duyusal Meridyen Tepkisi
(ODMT)

Emrah BOYLU', Mete Yusuf USTABULUT? Savas KESKIN3

Ozet

Calismada amag, son dénemlerde YouTube'da yukselen bir
fenomen olan Otonom Duyusal Meridyen Tepkisi (ODMT)
kaltarandeki  dil  6gretimine iliskin  iceriklerin, uzman
ogreticilerin fenomenolojik  yapisal degerlendirmeleri
cercevesinde yabanci dil olarak Turkce 6gretiminde formal bir
Bilgisayar Destekli Dil Egitimi (BDDE) uygulama ortami olarak
kullanima uygunlugunu tartismaktir. Calismanin veri tedarigi
yorumlayici  fenomenolojik analiz  metodunun esaslari
baglaminda Turkiye'de yabanci dil olarak Turkce ogreten 13
uzman ogretici ile derinlemesine anlik mesajlasmali gérisme
yapilmasi yoluyla toplanmis ve elde edilen veriler yapisal
betimleme ilkeleri cercevesinde analiz edilmisti. ODMT 'yve
iliskin sistemik yapi yaklasimini anlamak icin belirlenen bes
kategori ve alt kategorilere iliskin bireysel ve ortak kanaatler,
nitel olarak yapilandiriimis; olumsuz ve olumsal kanaatlerin
gerekcgeleri Uzerinden surecin anlamlandirma sistemi tespit
edilmistir. Bireysel kanaatlerin ortak gérindmlerini kavramayi
hedefleyen c¢alismada elde edilen bulgular, deneyimlenen
videolardaki aktorin kimligi, yontemsel eksiklikler, 6zensizlik,
amatorluk, sesletim hatalar, amagsizlik ve spesifik kdltdrdn
riskleri gibi gerekcelerin kararsizligr tetikleyen gerekgeler
olmalarina karsin genel bir olumsal ortak kanaatin varligina
isaret etmistir. Ortak kanaat, ODMT kdltlrande Uretilen amator
dil 6gretimi videolarinin profesyonel ve iyi hazirlanmis icerikler
biciminde kurgulanmasinin yabanci dil olarak Turkge ogretim
sureglerine niteliksel katki saglayacak ikinci bir Bilgisayar
Destekli Dil Egitimi (BDDE) uygulama ortami olacagi
yonundedir.
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Giris

Bilgisayar ortamlarinin katkisiyla surdurulen yabanci dil 6gretim ve
ogrenim pratiklerinin genel cercevesi olan Bilgisayar Destekli Dil
Ogretimi (BDDE) uygulama ve ortamlarini cesitlendirmek icin Otonom
Duyusal Meridyen Tepkisi (ODMT) isimli yeni ve populer bir fenomeni
oneren bu arastirmada, c¢evrimici Ure-tuketicilerin ydnelimleri ile
pedagojinin  kesistigi uyarlamalarla egitimin etkinligini artirmak
amaclanmaktadir. Dil 6grenimi icin iki dnemli vurgu olan ‘fisilt" ve
‘'sosyallik’ tetikleyicilerini iceren ODMT, tum dunyada ilgi ¢ceken bir
fenomen olmasina karsin 6zgun bir tur olarak pek fazla arastirilmamis
(LIoyd ve digerleri., 2017) olmakla birlikte Bilgisayar Destekli Dil Egitimi
(BDDE) surecine uyarlanabilir bir uygulama ortami olarak neredeyse hi¢
ilgi cekmemistir. Oysa ‘fisilti’ yogunluklu bu ‘cevrimici kultur’ (Gallagher,
2016) fenomeninin en fazla izlenen turleri arasinda ODMTtist'in ana
dilinde ya da yabanci dil olarak 6grendigi dillerde sergiledigi dogrudan
‘dil 6gretme’ ya da ‘tetikleyici kelimeleri tekrar tekrar sdyleme’ konulu
roleplay'ler vardir. ‘Tekrarlama’ olayinin dildeki kavrayisa olan etkisi
(Deleuze, 1994) dusuUnulurse ODMT'nin dilsel performans bakimindan
uygunlugu daha fazla 6n plana cikar.

insan-Bilgisayar Etkilesimi (IBE) ve Bilgisayar Aracili iletisim (BAI)
kavramlari temelinde yUkselen yeni dijital-destekli kulturdeki dil odakili
pedagojik imkanlari, yeni fenomenler ve bunlarin fenomenolojik insa
sureclerinde yeniden degerlendirmeyi éneren bu arastirma, yabanci dil
olarak Turkce ogretiminde, ODMT'nin bir uygulama ortami olarak
uygunlugu icin U¢ asamada tasarlanan bir akademik insa surecinin ilk
asamasidir. ilk asamada, ODMT'nin 6gretme surecindeki uygulama
ortami olmasi icin uygunlugunun fenomenolojik tespiti, ikinci asamada
ODMT'nin  6grenme surecindeki uygulama ortami olmasi ic¢in
uygunlugunun netnografik tespiti ve son asamada, ODMT'nin formal ve
enformal bicimde ideal ortaminin gelistirildigi égretim ve ogrenim
odakli icerikleri mevcut sureclere entegre edecek deneysel projenin
tasarimi yapilacaktir. Bu baglamda arastirma, ODMT'nin bir BDDE
uygulama ortami olarak yabanci dil olarak Tudrkce ogretimine
uygunlugunu profesyonel &greticilerin fenomenolojik yorumlari ile
degerlendirmektedir. Genellikle enformel ve akran 6Jretici duzeyinde
gerceklesen bu pratigin  formel egitim sureclerindeki BDDE
uygulamalarina entegrasyonunun arastirilmasi, genclik kultarunun
yUkselen trendleri ile pedagojiyi butUnlestirmesi/kesistirmesi
bakimindan énemlidir. Turk¢ce odaginda sinirli kalmasi dusunulmeyen
bu fenomenolojik kavrayis, kuresel dil egitimine entegre edilmesi
muhtemel bir 6gretim yeniligi konusunda farkindalik olusturabilir.

Literaturde ilk kez 1983 yilinda teknolojinin dil ogretimi ve
ogrenimindeki kullanimi Uzerine profesyonel sorunlari tartismak Uzere
toplanan bir grup uzman teknoloji tutkunu tarafindan ikinci Dil (L2) icin
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gelistirilen  (Chapelle, 2005) BDDE kavrami genel anlamda,
bilgisayarlardaki arastirma ve 6grenme uygulamalarinin dil 6grenme ve
ogretme sureclerinde de aktif kullanilmasi  (Levy, 1997) olarak
tanimlanir. Temelinde artirilmis bir sure¢ dinamizmi ve etkililigi olan
BDDE, insanin yeterlilikleri ile teknolojinin imkanlarini butunlestirerek
yeni ve daha gelismis bir sentez olusturma hedefinin bir ¢iktisidir. Bu
nedenle Teknolojiyle-artmis Dil Ogrenimi, Weble-gelismis Dil Ogrenimi,
Bilgi ve lletisim Teknolojileriyle-gelismis Dil Ogrenimi gibi kavramlar
(Levy ve Stockwell, 2006), BDDE'yi anlatmak icin kullanilan destekleyici
kavramlardir.

Thomas vd,, (2013), BDDE uygulamalari internetin erken dénemlerinde
kisithyken dijital medyayla birlikte giderek cesitlenmis ve yaygin hale
gelmistir. internet, Multimedya ve dil sinifinda bilgisayarlarin
kullanimina iliskin arastirmalarla (Gunduz, 2005) arti ve eksi yonleri
sorgulanan BDDE, hem bu arastirma acisindan hem de dijitallesmenin
surekli yogunlastigl yeni jenerasyonlar acisindan elzemdir. Cunku
BDDE, geleneksel 6grenme deneyimleri karsisinda daha etkili oldugu
saptanan ve yalnizca eklenti olmaktan 6teye gecemedigi, pedagojik
olarak harmanlanmis olmadigl icin hak ettigi etkiyi kuramadigi
belirlenen (Gomleksiz ve Sertdemir-Dusmez, 2005); gramer, dil bilgisi,
sozcuk tekrari, telaffuz ve duyma konularinda yabanci dil 6grenimini
destekleyen (Odabasli, 1994); zaman, motivasyon ve verimlilik gibi bircok
bakimdan faydali olan (Unld, 2019) bir ydntemdir.

BDDE teknolojilerinin ag tabanli uzantilarinda egitime uyarlanabilecek
mecra ve ortam denemeleri de AJ Tabanh Dil Ogretimi (ATDO)
kapsaminda akademinin ilgi cekici konularindan biridir. Ozellikle ag
ortamlarinda sosyallesen, 6grenen ve ogrendiklerini paylasan bireyler
arasindaki etkilesimin pedagojik ve didaktik yonden arastirilmasi, dil
egitimi icin yeni projeksiyonlar ve trendlerin tespitini saglar. Ag tabanli
sosyallesme alanlarindaki ortam dinamiginin  dil  egitimine
uyarlanabilirligi ve etkinligi surekli sinanan bir kategori bashgidir (Can,
2012). Konusma topluluklarinda gerceklesen etkilesim, dusuncelerin,
duygularin ve bilginin paylasiminin yani sira dogrudan dogruya dilin
paylasimini  da icermesi bakimindan onemlidir. Dil egitimde
kroniklesen sorunlarin gézlemlendigi kuresel egitim ekolojisinde online
yazarlik, kaynak cesitlendirme, uygulama ve materyal gelistirme
alanlarinda yasanan tikanikliklar (Alyaz, 2006), yeni yollarin,
yontemlerin, uygulama ve materyallerin entegrasyonuna duyulan
ihtiyacl artirmistir. Bu arastirma, ‘séz konusu ihtiyaclara yanit verecek
uygulamalardan biri ODMT olabilir mi?" merakini sorgulayacaktir.
DuUnyada genisleyen dijital kulturun yeniliklerinden biri olan ODMT'nin,
dil egitiminde alternatif bir uygulama ortami (media) olabilecegini
varsayarak kuresel sistemdeki acmazlara ve gelisim/cesitlenme
gereklerine bir ¢c6zum sunmayi hedeflemektedir.
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Otonom Duyusal Meridyen Tepkisi (ODMT)

Youtube'da yuUkselen bir fenomen olan ODMT (Gallagher, 2019),
literaturde yeni tartisilan bir kavram olmasina ragmen ortak vurgularla
tanimlanir. ODMT, basta fisildama, dokunma ve el hareketleri gibi
(Poeiro ve digerleri, 2018) gorsel-isitsel olmak Uzere belirli duyusal
uyaranlara yanit olarak kafa derisinde, ‘bazen sirt ve uzuvlara yayilan’
(Smith ve digerleri, 2017) ekostatik benzeri karincalanma hislerini iceren
atipik bir duyusal fenomendir (Barratt ve digerleri, 2017; Barratt ve Davis,
2015). Kisilerde rahatlama ve esenlik duygularina eslik eden bu duyusal
fenomen, fisiltl, kisisel dikkat, net sesler ve yavas hareketler gibi temel
tetikleyiciler kullanarak (Barratt ve Davis, 2015) izleyicisinde sinestetik
bir etkilenme olusturmayr amaclar; ancak yalnizca duyusal boyutta
anlamli degildir ve sosyal boyutta da anlam kazanir. Cunku ODMT'deki
tetikleyici uyaranlar genellikle sosyaldir, dogasi geredi neredeyse
samimidir (6rnegin, fisiltlyl duymak veya birinin sa¢ini fircalamasini
izlemek) ve merkezdeki ODMTtist'in yakin/bire bir ilgisini icermeleri
dolayisiyla genellikle sakin ve olumlu bir duygusal durum ortaya
cikarirlar (Smith ve digerleri, 2017).

BDDE teknolojileri her seyden 6nce bir ‘uzaktan egitim’ formu olmaya
yatkindir (Lamy, 2013) ve O'Dowd'’ye (2016) gbére uzaktan dayanisma ve
etkilesim zincirleri ile 6grenmenin icerigini guclendirmeyi amaclar.
Materyal ve icerikleri ag teknolojilerini kullanarak es-zamansiz ve es-
mekansiz veri paylasimi yapan sure¢ aktorleri, bir yardimlasma aksami
kurarak 6grenmeyi grup iliskileri duzeyinde surdurebilirler. Kullanici
Uretimli icerik (KUI) olarak tanimlanan kullanici tabanh égrenimin bir
sonucu olan grup dayanismasl, icerigin merkezsizlesmesi ve
kolektiflesmesiyle ilgili gorulebilir. Ancak ODMT kulturunde temel odak
hala sinif ortaminda oldugu gibi 6greten aktordedir. Kovacevich ve
Huron (2018), ODMT videolarinin tipik olarak rahat, arkadas canlisi ve
samimi bir aktor olan ODMTtist'in merkezde oldugu sessiz, dzel bir
sahne kullandigini tespit ederek BDDE ile ODMT arasinda uzaktan
dayanismanin altyapisal bagini kurmaya yardimci olur. Akran
ogrenmesi  tarzi bir o6grenmenin gerceklestigi ODMT, icerdigi
samimiyet ve yakinlik duygusu nedeniyle 6grenmenin sosyal boyutunu
artirir. Dijital Aracili Yakinlik (DAY) olarak tanimlanan bu yakinlik
duygusu, ODMTtist ile izleyicisi arasinda guclu bir empatik butinlesme
kurulmasini  kolaylastirir  (Gallagher, 2019). Ogreten ile 6drenen
arasindaki yakinhgin guclenmesi, ilgi ve odagi canli tutmak icin bir
firsattir. Cunku ODMTtist ilgiyi surekli kendinde tutan ve tetikleyen
cagdrilarla telkinde bulunur. Yakinligin/samimiyetin temelinde ise
uzamsal (ayni ortamdaymis gibi), sosyal (yakin arkadasmis gibi) ve
zamansal (es-zamanliymis gibi) yakinlasma sureci konumlandirilir
(Klausen, 2021).
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ODMT, kultarel yayginligini mobil teknolojilerdeki Kkisisellestirilmis
ekran gelismelerine borcludur. Seyahatte, yatakta, parkta, yemek
yaparken ya da spor yaparken dinlenebilen/izlenebilen ODMT icerikleri,
mobil cihazlar ve kulaklik aparati ile bir izolasyon hali gerektirir. Bu
mobilizasyon, BDDE teknolojilerinin gelecegi ile uyum gosterir. Cunku
tum dunyada BDDE'den Mobil Destekli Dil Egitimi'ne (MDDE) dogru
(Stockwell ve Hubbard, 2013) bir paradigma degisimi yasanmaktadir.
BDDE'in eskimeye basladigi ve mobil teknolojilerin odaginda yeni bir
teoriye gecilmesi gerektigi, egitimsel baglanticilik yaklasimlarinin yeni
trendlerle guncellenmesi anlamina gelmektedir (Jarvis ve Achilleos,
2013). ODMT, bir mobil teknoloji trendi olarak MDDE suUrecinde
kullanima uygunlugu ile 6ne cikmaktadir. Yukarida dzetlenen baglam
cercevesinde ODMT, yakin ilgi, farkh bir fonetik yapi, surekli tekrara
dayanan séz dizimi, mobil teknolojilere uyumlulugu, populer sosyal
medyalardan erisim kolayligi, rahatlatici ve hazci 6grenmeye tesviki,
role-play odakli 6grenme icerigi, yuksek etkilesimliligi ve farkindaligi,
genclik kultUrune hitap etmesi, akran 6grenme metodu barindirmasi,
coklu duyusal tasarimi gibi gerekcelerle BDDE i¢in uygun bir uygulama
ortami olarak degerlendirilebilir.

Arastirma Sorusu

Bu arastirma, ‘Uzman ogretici goéruslerine gdre otonom duyusal
meridyen tepkisinin yabanci dil olarak Turkce &6gretiminde etkili bir
bilgisayar destekli dil 6gretiminde ikincil bir uygulama ortami olabilir
mMi?’ sorusundan hareketle hazirlanmistir. Bu temel soru, surecin temel
aktorlerinden olan ve formal yonunu temsil eden ogreticilerin bakis
acisindan bir anlamlandirma pratigi ortaya koyarak, 6grenci boyutunda
yapilacak olan kultur ve alt kultur calismasina bir dayanak ve destek
zemini olmasi amaciyla merkeze alinmaktadir. Bu soru cercevesinde
arastirmada su alt sorulara da yanit aranacaktir:

1. Ogretmenler bir BDDE uygulama ortami olarak ODMTyi nasill
tanimlar?

2. Ogretmenler ODMT'nin bir BDDE uygulama ortami olarak etkinligini
nasil yorumlar?

3. OJretmenler ODMT'nin BDDE uygulama ortami olarak kullaniimasi
konusunda ne dnermektedir?

Yontem

Bu arastirma, ODMTnin bir BDDE uygulama ortami olarak
uygunlugunu profesyonel &égreticilerin fenomenolojik yorumlari ile
degerlendirmektedir. Bu sebeple temel ydntembilimsel yaklasim
olarak Yorumlayici Fenomenolojik Analiz (YFA) benimsenmistir. YFA,
Smith ve Fieldsend’e (2021) gdre bireylerin ‘yasanmis deneyimlerini’
arastirmak Uzere gelistirilen koklu bir nitel yaklasimdir. Yasanmis
deneyimleri anlamaya calisirken, bireylerin sahip olduklari diger
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deneyimleri ve bu deneyimlerle ilgili olarak ortaya cikan anlamin
olusturulmal/insa bicimiyle ilgilenen YFA, isbirlikci bir perspektif sunar.
Cunku teoriye dayali olmaktan ziyade arastirmaci ve katilimcilar
arasindaki yorumlayici calisma yoluyla deneyimsel anlamlari arastirir.

Yasanmis deneyimler’ olarak nesneler dunyasiyla kurulan iliskide
insanin  zihnindeki anlamlandirma ve yorumlama (hermenoutic)
gucunu one cikaran yontemde Merleau-Ponty'e (2017) gore, ‘seylerin ve
dogal olanin dunyas!’' aslinda anlam ifade etmez ve onlara anlamiinsan
yukler. Heidegger (2020), algisalligin dnemini tartisirken degindigi
fenomenolojik anlam meselesinde, algida yaratilmis olan gercekligin
nesnel gerceklikle kurulan iliskileri belirliyor olmasi nedeniyle énemili
olduguna dikkat ceker. Bu arastirmada ODMT'nin BDDE icin uygun bir
uygulama ortami olup olmadiginin gerekgelerini surecin temel
aktorlerinden olan égretmenlerin algisal insalarinda arama yénelimi,
zihinsel anlamlandirmanin yonune gére beliren tavri kavramak icin
gelismistir. Bu baglamda Husserl'in (2003) ‘6z bilgisi’ olarak tanimladigi
fenomenolojik bilgi, bir tur 6znel gdéringu ya da rekleksiyon olarak
kurulur. Bilinci, nesnel dunyay! yansitan, fakat basitce degil kurarak
yansitan bir anlamlayici olarak dusunen bu goérus, arastirmanin
yansitma yaklasimiyla uyumludur. Bu nedenle gorusmecilere sorulan
sorularin temel kapsami ODMT'nin zihinsel refleksiyonunu kavramak
Uzerinedir. Olaylari anlamak Uzerine ‘zengin bir icgdru deneyimi’ sunan
yontem (Tuffour, 2017), oJreticilerin dunyasinda ODMT'nin nasil bir
karsilik buldugunu anlamaya yardimci olur. Youtube'da populerlik
duzeyi yUksek olan ‘Turkce Ogretimi’ konulu ODMT videolarindan bir
seckinin izletildigi yabanci dil olarak Turkce ogreten bir grup
profesyonel 6gretmenin, ‘yasanmis bir deneyim’ olarak ODMT'ye iliskin
anlambilimsel yénelimleri ve anlamlama surecleri incelenmistir.

Verilerin Toplanmasi

Arastirmada, veri toplama teknigi olarak YFA'nin dogasina uygun
bicimde derinlemesine goérusme  kullanilmistir.  Ancak  dijital
teknolojilerin yalnizca arastirma alaninda degil yéntem alaninda da
gelismeleri beraberinde getirmesi ve online veri toplama kanallarinin
arastirmalar icin verimliligi (Alase, 2017), bu arastirmada da dijital bir
modifikasyon yapilmasi icin gerekce olmustur. Derinlemesine anlik
mesajlasmali  gérusme olarak kodlanan yeni ve dijital anlik
mesajlasmaya dayanan yeniveri toplama teknigi, yazisma, goéruntulu ve
sesli gorusme yoluyla online veri elde etmeye yarar (Kozinets, 2006).
Veriler, derinlemesine anlik mesajlasmali gérusme teknigi kullanilarak,
yazisma yoluyla alinmistir. Bu tercihte gorusmecilerin talebi ve tavri
belirleyici olmustur. Veriler toplanirken, arastirma sorularina yanit
olmasi icin tasarlanan yari-yapilandirilmis gérusme kategorilerinin her
biri Alase’'nin (2017) deyimiyle ‘6zU olusturma’ amaciyla tekrarlar ve
anahtar cumleler 6zelinde daraltilarak ‘anlam birimlerine’ ulasmayi
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kolaylastirmak Uzere kodlanmistir. Bu yonuyle, yabanci dil olarak
Turkce &greticilerine ortak deneyim olusturmak icin derinlemesine
gorusme oncesinde seyretmeleri icin ‘Yabanci Dil Olarak Turkcge
Ogretimi’ konulu ODMT video listesi iletilmistir. Bu videolar, Youtube'da
dncelikli erisim saglayan kolay ulasim, ana dil cesitliligi (ingilizce,
Fransizca, Felemenkce, Arapca vs.) ve izlenme/etkilesim metriklerini
gosteren populerlik géstergeleri cercevesinde secilmistir.

Tablo1

Derinlemesine Gértisme Oncesinde Gérisme Grubuna izletilen ODMT
Videolarina lliskin Bilgiler

Video Linki Video Adi
https://youtu.be/BiNa3cu49fU ASMR | Teaching you TurkishTr
https://youtu.be/CKBfmwTix7Q ASMR IN TURKISH + teaching you
https://youtu.be/Oz WULUHXUE ~ ASMR]| Turkish Language Class Tr
https://youtu.be/4RiIKUH5WalA ASMR in Turkish (Learning Turkish

ASMR)

https://youtu.be/6wd2ezULvtY Learning Turkish ASMR / TURKCE ASMR
- TUrkce 6greniyorum

https://voutu.be/fkoAEJz| of E My first ASMR video in Turkish (Fisilti,
Turkge, a few triggers)

https://youtu.be/o_Rwve60wvn8 I'm Teaching You Turkish (Trigger Asmr
Words)

https://youtu.be/y4r6XCX1bKc Learning Turkish ASMR #7 - Turkge ve
ingilizce Asmr - TUrkce égreniyorum

https://voutu.be/XtWIjIURYKM Arabic ASMR Learning Turkish Language
o sills ela yiud gade A seus A0S Sl alas

https://youtu.be/fPG6ow2zTyE ASMR Learn Turkish with me! 1r

https://voutu.be/RAQfdUIASFE ASMR in Turkish (ASMR TUrkge) Study
Turkish with me! Tr

Calisma Grubu

Calismada kullanilan ODMT videolarinin ‘ortak yasanmis deneyim’
kurdugu 13 uzman goérusmeci, bu arastirmanin c¢alisma grubunu
olusturmaktadir. Alase (2017), bir YFA arastirmasinda gecerlik ve
guvenirlik parametreleri acisindan 2 ila 25 katilimci arasinda bir gruptan
veri toplanmasinin yeterli oldugunu ifade etmektedir. Bu arastirma
kapsaminda 15 yabanci dil olarak Turkg¢e ogreticisi ile gorusulmus ve
yanitlardaki tekrarlar nedeniyle 13 katilimcida karar kilinmistir.
Katilimcilar, kartopu ornekleme teknigi ile tespit edilmis ve her
gérusmecinin  yonlendirdigi bir baska goérusmeci ile etkilesim
kurulmustur. Farkli Universite ve kurumlarda yabancilara Turkce
ogreten gorusmeciler 4 temel kriteri karsilamalari ydnunden secilmistir
ve hicbiri ODMT kultUrunun bir parcasi degildir. Ancak bir kismi
kaltaran parcasi olmamalarina karsin ODMT video kultdrunden
haberdardir. Calismma birimleri, dijital araclarin ve uygulamalarin
kullanimina yonelik bir egitim sertifikasi almis olma, dijital arac ve
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uygulamalarin  yabanci dil olarak Turkge &ogretimi surecinde
kullanimina yer verme konusunda pozitif tavir, uzaktan egitim
konusunda tecrubeli olma, BDDE uygulamalarinin gerekliligine dair
pozitif yaklasim basliklarinda ortak ozelliklere sahiptir. Bu ortak
ozellikler, ortak deneyimlere iliskin yorumlayici fenomenolojik
yaklasimin ‘deneyimlenen ODMT' odagindan cok fazla sapmasinin
onune gecmek ve ODMT deneyimi odaginda bir izolasyon olusturmak
icin dnemlidir. ilgili katilimcilara yénelik bilgiler asadidaki gibidir:

Tablo 2
Calisma Grubuna Ait Bilgiler
GoérUsmeci Cinsiyet Mesleki Egitim  Mezuniyet  Ogretici Uzaktan Dil

Kodlari Tecrube Duzeyi Alani Sertifikasi  Ogretim
TecrUbesi
K1 Kadin 5+Yil  Yuksek Turk Dilive Var Var
Lisans Edebiyati
K2 Erkek  2-3Yil Doktora Tarkege Var Var
Ogretmenligi
K3 Kadin 5+YiIl Doktora Turk Dilive Var Var
Edebiyati
K4 Kadin 5+ Vil Lisans Dilbilim Var Var
K5 Kadin  3-4VYil Yuksek Tarkege Var Var
Lisans Ogretmenligi
K6 Kadin 2-3 VIl Lisans  Turk Dili ve Var Var
Edebiyati
K7 Kadin 5+YiIl Doktora Turk Dilive Var Var
Edebiyati
K8 Kadin 2-3YIl Doktora Turkge Var Var
Ogretmenligi
K9 Kadin 2-3VYil Doktora Tarkege Var Var
Ogretmenligi
K10 Kadin 2-3YiIl  Yuksek Turk Dili ve Var Var
Lisans Edebiyati
KI1 Kadin 5+Yil Doktora Tarkge Var Var
Ogretmenligi
K12 Kadin 3-4Y1l  Yuksek Tarkge Var Var
Lisans Ogretmenligi
K13 Erkek 2-3YiIl  Yuksek  Fransizca Var Var

Lisans Ogretmenligi

Verilerin Analizi

Arastirma verilerinin analizi, anlam birimi olarak tarif edilen
kategorilestirme islemi Uzerinde ‘yapisal betimleme’ teknigiyle
gerceklesmistir. Yapisal betimleme teknigi, anlam birimlerine dagilan
temalarin sistemik olarak nasil kurulduklarini ve yapi meydana
getirdiklerini inceleyen iliskisel bir betimleme teknigidir (Alase, 2017).
ODMT'ye iliskin gorusmeci yorumlarinin kategorisel temalari hem
kendi iclerinde hem de birbirleriyle butunltk kuracak bir iliskisellik
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adinda ¢dzumlenmistir. Gorusulen kisilere yoéneltilen sorular, alti Ust
kategoriye dagitilan alt kategoriler olarak ¢cézumlenmistir. Cozumleme
safhasinda ‘ODMT ile genel yapisal iliski’, ‘ODMTnin pedagojik
baglamda yapisal degerlendirmesi’, ‘ODMTnin fonetik baglamda
yapisal degerlendirmesi’, ‘'ODMT' nin uygulama ve materyal baglaminda
yapisal degerlendirmesi’ ve ‘ODMT'nin 6znel deneyim yapisalligl” ust
kategorilerine ayristirilan alt kategoriler, ortak kanaatlerin gorsel
okumasini  saglayabilmek icin  negatif, kararsiz ve pozitif
derecelendirme ile sunulmustur. Negatif (1 ve 2), pozitif (4 ve 5) ve
kararsizlik (3) kanaatini ifade eden bir derecelendirme ile oncelikle
genel bir ortak nokta tespiti belirlemek icin veri yapilandirmasi
yapilmistir. Boylece veri setleri anlamli bir okuma yapmak i¢in kanaat
duzeyinde sistemli hale getirilmistir.

Gecgerlik ve Guvenirlik

Verilerinin gecerlik ve guvenirligi icin YFA'da uygulanan dért temel
kistas gdzetilmistir: Baglama duyarlilik, baghlik ve titizlik, seffaflik ve
tutarlilik, etki ve 6nem (Shinebourne, 2011). Arastirma, BDDE ve ODMT
arasindaki fenomenolojik baglama duyarhligini, goézlem ya da olgu
izleme metodu yerine sUrecin aktorlerinin fenomenolojik insalarina
bakarak anlamaya calismasiyla saglamistir. Her bir veri kategorisi ve
goérusmeci titizlikle secilmistir ve hicbir kavramsallik ya da pratik kendi
6zgun baglamindan koparilmamistir. Arastirma verileri, gérusmecilerin
kimliklerini etik ydnden korumak disinda tum safhalarda aciklik ve
tutarlilik ilkesine gdére islenmistir. Arastirma sonuclarinin BDDE
uygulama sureclerinde bir trend olmasi beklenen ODMTye
odaklanmasi, yaygin etki beklentisinin yuksekligine isaret eder. Cunku
milyonlarca ogretici, 6grenci ve binlerce egitim kurumunun dil
dgretim/dgrenim pratigini etkileyecek bir Ust ve alt boyuttan séz etmek
mumkundur. Mevcut egitim suUreclerindeki sorunlara ¢ozum bulma
hedefi ise bu arastirmayi dnemli yapar.

Bulgular

Ogretmenler Bir BDDE Uygulama Ortami Olarak ODMT'yi Nasil
Tanimladiklarina lliskin Bulgular

ODMT'nin uzman katilimcilar tarafindan yapisal degerlendirmesini
iceren bu fenomenolojik yapi iliskisi, deneyimlenen videolarin bi¢cim ve
icerik yonunden anlamlandirildigr bir kanaat okumasi olarak
incelenebilir. Bicim ve icerik odaginda gerceklesen yapi iliskisine dair
yanitlarda ortak kanaatleri gdrsel olarak da ifade edebilmek icin
olumsallik gostergeleri belirlenmistir.

ODMT ile Genel Yapisal iliskiye Yénelik Bulgular
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Tablo 3
ODMT Videolarinin Genel Yapisina iliskin Olumsallik Degerlendirmesi
Katilimci Bi(;im i(;erik

1

K1 - -
K2 -

K3

? -

_
K5

o o

w _

K8

K9

K10

K11

K12

K13

Genel Ortalama

Goruldugu uzere ODMT videolarinin genel yapisina iliskin yapilan
degerlendirmelerde ortak kanaatlerin yakin oldugu 3 degeri, olumlu
kanaatle birlikte gelistirmeye acik yonlerin gerekce olarak gosterildigi
bir elestirel bakis acgisina isaret etmektedir. Bir bakima olumlulugun
elestirel ve olumsuzluga yatkin bir kanaat formu olarak ifade edilebilir.
Bicimsel yapi degerlendirmesinin genel ortalamasinin 3,15 olarak
belirlenmesi, olumsal kanaate yatkinligi géstermektedir. Ancak belirgin
bir olumsal kanaat yoktur. Bicimin profesyonellesmesinin olumsal
kanaatin yukselmesine etki edecegdi ise gdorusmeci yanitlarindan net
olarak anlasiimaktadir.

Videolar genellikle amator konseptte ve amator kisilerce cekildigi icin
genel elestiriler amatorluk baglaminda toplanmaktadir. Profesyonel
donanimin artmasi ve icerigin profesyonellesmesiyle birlikte bicim ve
icerik yonunden etkisinin artacagi ortak kanaattir.

K1: Bicim yénunden ilgi cekici buldum. ilk etapta “Bu insan ne yapiyor?”
diye dusunduren bir sure dikkat toparlayip kendisini izlettiren bir video.
K3: ODMT videolari bicimsel olarak incelendiginde bazi videolarin

eglenceli icerikler ortaya koydugunu ve derslerde kullanilir hale
getirilebilecedini sdylemek olanakhdir.
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Ke: Bicimsel olarak, dili 6grenirken dikkat dagitici ve amaclanan hedefe
ulasmada dogru bir format oldugunu disunmuyorum.

K11: izledigim ODMT videolarini bicim ve icerik yonunden cok eksik
buldum. Evet dikkat cekici ve ilgin¢g bir calisma fakat cok fazla
eksiklikleri var.

K13: Sunus iyiydi, fakat daha iyi ODMT sesleri ¢cikaranlara sahit oldum.
Uzman olmamakla beraber, sanirim o videolardaki biraz acemi gibiydi.

icerige iliskin yapisal degderlendirme kanaatlerinin  olumsallik
gostergesi, ortak kanaatin olumsalliga yatkin olduguna isaret
etmektedir (3.07). Ancak icerikteki bazi etki parametrelerinin uzman
goérusu tarafindan kuskulu bulunmasi, mevcut kanaatlerin kararsizlik
merkezinde toplanmasina neden olmaktadir.

K2: Yabanci dil Olarak Turkce ogretimine uygun degil. Anlasiimiyor,
dikkat eksikligi yapiyor.

K3: ODMT videolari icerik bakimindan incelendiginde dil 6gretimi icin
yetersiz oldugu ve etkili bir sonug alinmasi icin gelistirilmesi gerektigini
soylemek olanaklidir.

K4: Son yillarda populer hale gelen ODMT videolarinin icerikleri hedefe
gore sekillenmektedir. Turkce o6gretimi adina c¢ekilen bu videolarin
icerikleri de amaca uygundur.

K5: Ozellikle alfabe égretiminde, 6Jreticinin sesletim yaptidi sirada
ogrenicinin dudak okumasi seslerin nasil ¢cikarildigini gérmesi ve sesleri
ayirt edebilmesi acisindan énemlidir. Bu videolardan sonra bircok dilde
olmayan (6, U vb.) seslerle ilgili 6grenicilere dudak okuma ve sesletim
calismalari yaptirilabilir.

K6: icerik olarak dilin temel dizeydeki kurallarindan ve kelimelerden
secmeler yapilmis. icerik olarak eksik ve bir plan dahilinde ilerlememesi
ogrenenlerin  dil &grenimindeki kafa karisikhgr olusturacagini
dusunmekteyim.

K10: Herhangi bir tema, konu yoktu. Once kendilerini tanitiyorlar daha
sonra gunluk Turkce dilindeki kelimeleri 6gretiyorlar. Daha ¢cok seyahat
eden yabancilara yonelik gunluk hayatini kurtaracak kadar Turkce
ogretiliyor.

K12: icerik acisindan evet Turkceyle tanismak ve ilk birkac sdézclUgu
edinmek isteyenler icin faydall bir icerik olabilir ancak derin degil ve
Turkcge disindaki unsurlar daha én planda.

icerik olarak Turkcenin deneyimlenen ODMT videolarindaki kullanimi
Uzerinden bir gérunum ve islenis degerlendirmesi yapilmistir. Yalnizca
mevcut videolarda yer alan ogreticilerin Turkceyi anadil olarak
konusmadiklart (vurgu ve telaffuz eksiklikleri), dncelikli amaclarinin
profesyonel dil 6gretmek olmadigini ve ortam duzenlemesinin amator
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birkac materyalle sinirlandigini dusunursek, gelistirilmis videolara iliskin
yorumlarda pozitif kanaatlerin artacagini soylemek mumkundur. Genel
olarak deneyimsel yapi tasvirinin ilettigi mesaj, icerik ve konsept
tasarimindaki eksikliklerin gelistiriimesi durumunda icerigin etkili bir
form alabilecegidir. ODMT videolarinin etkinligi bakimindan ‘ilgi alan/’
ve ‘yaklasimi’ vurgulayan yanitlar, daha guclu bir kanaat bildirimi olarak
izleyici Kitlenin icerikle kuracag iliskiyi o6znellestirmektedir. Yapisal
gelistirme oOnerileri ise bu calismada hedeflenen uzman ve tarafsiz
goérusu ozetlemesi bakimindan ODMT'nin ortam olarak yabanci dil
olarak Turkce o&ogretimine iliskin temel arastirma sorusuna katki
olusturmaktadir. Yani ODMT'nin yabanci dil olarak Turkce 6gretiminde
etkililigi 6grenen odakli deneysel calismalarla test edilmeye muhtac bir
alan olarak degerlendirilmektedir.

Ogretmenlerin ODMT'nin Bir BDDE Uygulama Ortami Olarak
Etkinligini Nasil Yorumladiklarina lliskin Bulgular

Bu kategorik ¢cozUmleme basligi altinda ODMT'nin yabanci dil olarak
Turkce 6gretiminde bir kaynak olup olamayacagdi, kaynak olarak yeterli
olup olmadigi ve TOMER'de kullanilan kaynaklar arasinda yer alip
almamasina iliskin degerlendirmelerden olusan alt kategorilerin
okumasi yapilmistir. Oncelikle alt kategorilere iliskin ortak kanaatin
anlasilmasi icin énceki alt kategorilerde oldugu gibi kanaat kodlama
tablosu hazirlanmistir.

ODMT’nin Pedagojik Baglamda Yapisal Degerlendirmesi
Tablo 4
ODMT'nin Pedagojik Bir Ortam Olarak Kullanimina lliskin Yapisal
Degerlendirme Kanaatleri
Katilimci Kaynak olabilirlik Yeterlik Turkce Ogretiminde
Kullaniima

1 2 4 5 1 2 4 5 1 2 3 4 5

3 3

K1 . .

<2 N | I
|

K3

K4 I

K5 I I

K6

K7 - .
K8 .

K9

K10
K1 - -
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K12 . .
<13 H I. H

Genel 3.30 3.07 3.07
Ortalama

Tablonun isaret ettigi ortak kanaatlerin genel ifadesi, olumsal bir
egilimin oldugunu gdstermekle birlikte gelistirme elestirilerine ydnelik
kararsizlik kaygilarin daha baskin olduguna isaret etmektedir. Kaynak
olabilirlik (3.30), yeterlik (3.07) ve TOMER'de kullanilma (3.07) alt
kategorilerinde goézlenen genel yaklasim, uzman 6greticinin ODMT'nin
deneyimledigi iceriklerine karsi gelisen tutumuna gdre bir oznel
anlamlandirma perspektifini, genel 6greticilik deneyimleri baglaminda
kiyaslamasidir. Bu kiyaslama, genel olarak olumsal egilim gdsteren
kanaatlerde bir kararsizlik etkisi olusturmaktadir. Asagida yer alan
uzman ogretici goérusleri, her bir alt kategori icin olumsalligin ve
olumsuzlugun gerekcelerinin kararsizlik odagina nasil yakinlastigini
gosteren gerekgeler icermektedir.

Kaynak Olabilirlik

K2: Hayir, olamaz. Ogrenmek icin rahat isitmek, tekrar etmek gerekir.
ODMT'nin bunlara uygun olmadigini dusunuyorum.

K13: Kaynak olamaz. Dil 6grenimi i¢cin acik bir telaffuza ihtiya¢ vardir.
ODMT'de fisiltiyla konusulur. Ayrica ODMT'yi herkes ilging veya hos veya
rahatlatici bulmaz, kimisini rahatsiz eder.

K8: ODMT videolari Al+ veya A2 seviyesinden itibaren kullanilabilir. Al
seviyesi ilk defa Turkce ile karsilasan kisiler icin icerik bir anlam ifade
etmeyebilir. Al seviyesi icin ikinci bir dil ile desteklenmesi zorunlu
olabilir.

K7: Edindigim bilgiler ve iceriklere yapilan izleyici/dinleyici
yorumlarindan hareketle ODMT tekniginin genel bir &6gretme ve
ogrenme kaynagl olmasindansa bir yardimci, ihtiya¢c halinde
basvurulabilen ikincil bir teknik olmasi gerektigini dusunuyorum

K4:. ODMT videolari, 6gretme ve ogrenme kaynadi olabilir. Stres ve
kayglyl en aza indirmesi ve 6grenciye motivasyon vermesi acisindan ek
ogrenme teknigi olarak kullanilabilir.

K5: Dogru bir sekilde tasarlanip uygulandigi takdirde cok da faydali
olabilecegdi kanisindayim.

Yeterlik

Kl: ODMT videﬂolarmm temel duzey icin uygun oldugunu
dusunmuyorum. Ozellikle orta seviyede hatta B2 seviyesinde Ust dlUzey
kelimelerin 6gretimine yonelik olarak kullanilmasi uygun olacaktir.

133



PAUEFD, 61,121-148 [2024] https://doi.org/10.9779/pauefd.1352289

K13: izledigim videolar dil 6Jretimi acisindan oldukca zayiftl. Telaffuz
sikintisi yasayan insanlar yanlis telaffuzlarla Turkce 6gretiyordu.

Ke: Sadece bu videolarla temel duzeyde kalici ve anlamli bir Turkce
ogretimi cok zor yapilabilir. Belki kelime 6gretimi ve tekrari icin sadece
ek ders materyali olarak kullanilabilir.

K5: Videolar ana dili &greticileri tarafindan dogru seslendirmeler
yapilarak hazirlandigi taktirde, bu teknigin o6zellikle Al duzeyindeki
ogreniciler icin cok faydali bir teknik oldugunu dusunuyorum

Yabanci Dil Olarak Tiirkce Ogretiminde Kullanim

KI: [...] 6grenicilerin bu videolari dil 8grenme motivasyonu icin degil de
rahatlama ihtiyacina yonelik tercih edeceklerini disunuyorum. Bir de
ODMT videolarinin farkl tarleri oldugundan hangi égrencinin hangi
ODMT uygulamasindan etkilendiginin tespiti ve buna uygun materyal
hazirhgr mesakkatli olacaktir.

K3: Bu icerikler gelistirilerek, diger dil egitimi kaynaklariyla
iliskilendirilerek, etkili hale getirilip yardimci kaynak olarak kullanilabilir.

K5: Sesletim calismalari icin cok énemli oldugunu disundugum igin
kesinlikle yer almasi gerektigi kanisindayim.

K6: Bence yer almamali. Etkilesim duzeyi daha yuksek kaynaklar
alinarak daha profesyonel ve egitici iceriklerin iyi sonuclar alacagini
dusunmekteyim.

K7: TOMER'lerde ihtiyac halinde basvurulabilecek kaynaklar arasinda
yer almalidir. Cunku hangi dil olursa olsun sonradan 6grenilen bir dilin
onundeki en buyuk engel olumsuz bakis acisidir. ODMT burada devreye
girebilir.

K9: Ogrencinin TOMER ders saatleri disindaki vakitlerinde
kullanabilecegi ve “Hangi kelimeyi nasil telaffuz edecegim?” kaygisina
farkli bir c6zum olarak kullanilabilir.

Goruldugu Uzere o&greticiler arasinda genel olarak ODMTnIn
destekleyici bir kaynak olarak kullanildiginda yeterli ve verimli
olabilecegine iliskin kanaat hakimdir. Uzman &greticiler yalnizca ODMT
Uzerinden dil 6greniminin mumkun olmadiginda ortak gdrustedir ve
bu ortami ikincil bir kaynak olarak tasarlamak gerektigini dusunurler.
Katilimcilarin - énemli bir kismi tarafindan temel duUzeyde dil
ogretiminde yetersiz gorulen bu ortam, orta ve ileri duzey 6gretim
surecinde etkili ve verimli olarak gorulmektedir. Ancak bazi uzman
ogreticiler (K5, K8, K9, K1), temel egitim duzeyinde daha onemli fayda
saglayacagl kanaatini bildirmistir. ODMT'nin hangi duzey icin etkili
olabilecegine dair bu goérus ayriliklari, aslinda onun bu baglamda da
ayrica bir arastirmaya ihtiyac¢ oldugu bilgisini vermektedir.
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Deneyimlenen videolardaki bicim ve icerik kanaati, profesyonellesme
vurgusu, ortam ve icerik tasarimindaki 6zen gibi gerekgeler not
dusulerek mevcut video tarzinin dedil, uzmanlarca hazirlanacak
profesyonel video tarzinin etkinligi Uzerinde durulmaktadir.
Ogreticilerin kanaatlerine dair gerekgelerinin olumsuzlugu pedagojik
yoéntem ve tekniklerle celistigine inandiklari bazi fonetik, 6zen ve teknik
eksiklikleriyken, yenilik¢i yaklasimi savunanlar ise genel olarak sesletim
olayina odaklilik ve icerikteki keyifliligin 6grencilere hitap eden yaygin
bir kulturun Urdnu olmasinin c¢ekiciligini gerekce gostermektedir.
Ogreticilerin  pozitif gerekceleri daha spesifik yorumlarla genis
yelpazeye ayrilabilirken, olumsuz kanaatlerin ortak bir noktada
toplanmasl, uzman kaygisinin merkezilestigine isaret etmektedir.
Uzman oOgreticiler ortam, temel kazanim hedefleri ve &greticinin
surecteki  rolunu icsellestirerek, deneyimledikleri  videolardaki
amatorligu bir kaygl parametresi olarak onde tutmaktadir. Olumsallik
yaklasimi ise genel olarak égrencilerin dil 6grenmeye yonelik 6n yargi
ve kaygilarini asacak daha enformel bir yapinin rahatlama hissine
sunacagi katki fikrine odaklanmaktadir.

ODMT’nin Fonetik Baglamda Yapisal Degerlendirmesi

ODMT'nin fonetik olarak dil 6grenme sUrecindeki yapisal durumunu
anlamak icin tasarlanan bu kategori kapsaminda, fisiltili konusmanin
sesli konusma kaynaklarina bir alternatif olup olamayacag/’, ‘Turkcenin
fisiltill halinin égrenenler icin bir cekicilik olusturup olusturmayacagr’,
‘ODMT'nin uykuda 6grenme tekniginde faydali olup olmadigl’’ ve
‘vyalnizca podcast olarak tasarlanmis ODMT iceriklerinin istenen etkiyi
yaplp yapamayacag!’ alt kategorilerine iliskin gérusler cdézUmlenmistir.
CézUmleme, alt kategorilere dair ortak kanaatleri gésteren tablo verileri
ile desteklenmistir.

Tablo 5
ODMT'nin Fonetik Baglam Yéniunden Yapisal Degerlendirmesi
Katilimcli Fisiltih Turkgenin ODMT'nin Podcast
Konusmanin  Fisiltili Halinin Uykuda ODMT'nin
Sesli Olumsalhgi OJrenmeye uygunlugu
Konusmaya Katkisi
Alternatif
Olmasi

2 3 451 2 3 45 1 2 3 45 1 2 3 45

K4

]
K1

K2

K3
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K5
Ko
K7
K8

.
K10 II

K11

K12 II

K13 II II II
Genel 2.00 330 361 223
Ortalama

Tabloya gore fisiltil konusmanin sesli konusmaya dayanan égrenme
tarzindan daha etkili olmadigina (2.00) ve audio-visual bir deneyim
olarak tanimlanan ODMTnin podcast biciminde &grenciye
aktarilmasinin  gdéruntuden  yoksunluk  bakimindan  etkisizlik
olusturacagina (2.23) dair ortak kanaat sd6z konusudur ODMTnin
uykuda dil o6grenmeyi destekleyecedine dair gérus, olumsallik
duzleminde ileri boyuttayken (3.61), Turkcenin fisiltih  halinin
ogrenenlerde bir cazibe olusturacagl ortak kanaati de olumsalliga
yatkindir (3.30).

Ogreticilerin fisiltili konusmanin sesli konusmall 6grenme tarzina bir
alternatif olmadigina iliskin yaygin kanaati, geleneksel 6grenme tarzlari
ve sesli konusmanin fonetik bakimdan esas konusma duzeyi olduguna
dair yaklasimlarindan beslenmektedir. Anlasilirhgin saglanmasi ve
yontemsel calismalarin isaret ettigi sonuclara dayanan kanaatlere
muhalif olarak her ikisinin de gerekli oldugu (K10) ve fisiltil konusmaya
dayanan 6grenme tekniginin daha etkili olacagl (K7, K8) gorusu ise
azinhktadir. Genel olarak, fisiltili konusmanin bir destek ya da yardimci
kaynak olacagi yaklasimi hakimdir. K3: Bence sesli konusmali 6grenme
kaynaklari dil 6gretiminde daha etkili sonuclar alinmasini saglar. Fisiltil
ogrenme kaynaklari dogru ve yerinde kullanimla sadece yardimci
kaynak gorevi gorebilir.

Ki12: Fisilti dogasi geregi seslerin daha kapali anlasilmasina yol acar.
Ogrencilerimize kamera karsisinda son ses fisildayarak konu
anlattigimizi dusunelim. Hemen Hocam normal konusur musunuz?
Anlamiyoruz diyeceklerdir.
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K9: Sesli konusmali 6grenme kaynaklari geleneksel dil 6gretiminde
daha bilinen bir ydntem oldugu icin daha ¢cok izlendigini dustinuyorum.

K8: ODMT videolari psikolojik acidan tetikleyici iceriklerdir. Sesli
konusmali kaynaklar oldukc¢a fazla ve standartlasmisken ODMT farkli ve
ilgi cekici bir alan olabilir. Sesli konusmali icerikler egitim acisindan
ogreneni not tutma gibi davranislara iterken ODMT icerikleri rahatlatici
ve yalnizca konsantre olarak dinlemeye yonlendirecektir.

K10: Biri fisiltili digeri normal ses tonuyla konusma. Her ikisi de gerekli.

K7: Farkli konularda yuz binlerce ODMT videosunun oldugunu gorunce
ve sesli konusmali 6grenme kaynaklariyla karsilastirnrnca ODMT
videolarinin daha etkili oldugunu soyleyebilirim. Sanirim durum aslinda
fisiltl” kelimesinde ortaya cikiyor.

Ikinci alt kategori olan Turkcenin fisiltih halinin 6grenenler icin bir
cazibe olusturacagina dair olumsal kanaatler, yeni bir deneyim olmasi,
on yargl ve kayglyl yenmede etki olusturacagdi, populer kultirun pozitif
etki yapacagl, eglenme, samimiyet ve rahatlama gibi gerekcelere
dayanmistir. Olumsuz kanaatler ise konusucunun ana dili Turkge
olmayan bir kisi olarak temsili ve sesletim hatalarina odaklanmistir.
Ozellikle Keskin ve Komur'an (2022) calismalarinda belirttikleri Gzere
Turkce odakli ODMT videolarina yapilan izleyici yorumlarinin ‘fonetik
ovgu’, ‘tetikleme’ ve ‘sempatiklik’ agcisindan yuksek olumsallik icermesi,
bu alt kategoriyi daha anlami kilmak adina bilimsel bir dayanak
sunmaktadir.

K4: Turkgeyi farkli bir ses duzeyinde dinlemek bence alisiimisin disinda
ve yenidir. Bu teknigin hedefleri baglaminda etkisi elbette olumlu
olacaktir. Turkce ogretiminde &zellikle konusma becerisi 6grenme
duzeyinde anlamli bir fark olacaktir.

K5: Ogrenmek mecburiyetinde oldugdu icin Turkce 6grenen ve 6grenme
isteksizligi yasayan &grenicilerin 6n yargilarini yikmak icin etkili bir
teknik oldugu kanisindayim.

K10: Bizler tek tip konusmuyoruz. Bu sebeple konusmanin her yonunu
gosterebilmemiz gerekir.

Ko6: [...] tUm dunyada cokca kullanilan bu videolar Turkgeye karsi olumiu
ve daha kolay bir dil oldugu dusuncesini saglayabilir.

K8: Ana dili konusan kisiler tarafindan olusturulmadigi icin olumsuz bir
izlenim birakabilir cunku sesletimde ve kelimelerde cokg¢a yanlis
olmakla birlikte videolarda kesinti yasanip bazi konulara, kelimelere
internetten bakiliyor olmasi konusmaciya egitici rolu bakimindan
guvensizlik yasatmaktadir.
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K1: Turkceyi eglenceli ve rahatlatici bir sekilde égretmeye ydnelik bir
girisim gibi géruanuyor. Ogretenlerin ictenligi 6grenenin Turkceye karsi
tutumunu degistirebilir.

Uclncu alt kategori olan ODMT'nin uykuda 6grenme teknigiicin uygun
bir ortam olusturacagina dair ortak kanaatler, bu c¢dzumleme
basliginda en belirgin olumsallik gostergelerini  yansitmaktadir.
Kelimelere duyarlilik, asinalik, telkin ve bilincalti etkileri 6ne c¢ikarilarak
sunulan gerekgeler, videonun suresi ile uykuya dalma suresi arasinda
paralellik olmasi gerektigi dnerileri ile anlamli hale gelmektedir. Bu alt
kategoride bazi katilimcilarin  uykuda o6grenme teknigi acisini
bilmedikleri ya da gerekli bulmadiklari beyani da dnem tasimaktadir.

K5: Ogrenicinin dile asinalik kazanmasi bakiminda olumlu ydnde
etkisinin olacagini dusunuyorum. Bilingaltina 6grenilmek istenilenin
goénderilmesi gibi de dusunulebilir.

Ke: OJrenmeyi olumlu ydnde ve kelimelere karsi bir duyarhligin
olusmasini saglayabilir.

K8: Uykuya dalma suresinin ortalama 8 dakika oldugu gdz onune
alinirsa hazirlanacak igeriklerin bu sureclere yakin olmasi durumunda
uyumadan once bir veya iki videonun rahatlikla izlenmesini
saglayacaktir.

K10: OJrenci potansiyelimiz, Endonezya, Arap ve Afrika adirlikta oldugu
icin 5 dakikadan sonra uyuklayacaklarini dusunuyorum. Videolarin 3
dakikayl gecmemesi gerektigini dusunuyorum.

Audio-visual bir deneyim olarak sinestetik etki Uzerine kurulu olan
ODMT'nin gorsel platformlarda yukselmesi, bu calismaya katilan uzman
ogreticiler tarafindan da fark edilmistir ve géruntunun gerekliligi
sebebiyle podcast formatinin ODMT ile dil 6grenme acisindan uygun
olmadigi gdrusu one cikmistir. Ancak bazi uzman &greticiler (K4, Ki13),
podcast olarak tasarlanan ODMT'nin daha etkili olacagini dusunurler.
Bu dusuncede gorselde 6grenmeyi engelleyen detaylarin olduguna
dair tezleri 6nemli yer tutmaktadir.

K3: Goéruntu gereklidir cunku icerik uUreticilerinin duyu organlarini
kullanarak cikardigi sesler goruntuyle bir butundur. Videolari ilgi cekici
kilan da budur.

K4: Ezber gerektiren ya da surekli tekrar edilmesi gereken konularin
podcast olarak verilmesi akilda kalicihgi artirabilir.

K5: Ozellikle temel seviler sonrasi icin podcast olarak tasarlanan dil
egitim modelinin de o&greticinin gorunur oldugu modelden daha
faydall olacagdi kanisindayim. Ogdretici gérinurken mimikler ve dudak
okuma ilk seviyelerde faydali olsa da ilerleyen seviler icin dikkat dagitici
bir unsur olarak da yorumlanabilir.

138



PAUEFD, 61,121-148 [2024] https://doi.org/10.9779/pauefd.1352289

K7: izleyen/dinleyenlerin gorsellige de dnem verdiklerini géz éninde
bulundurursak ODMT videolarinin Podcast iceriklerinden daha c¢ok
tutuldugunu gorebiliriz.

K9: ODMT icin  ogretici goéruntusunun  gerekli  oldugunu
dusunmuyorum. Hatta odaklanmada eksiklige neden olabilecegini
dusunuyorum. Podcast olarak tasarlanan modeller odaklanmada daha
basarili olundugunu disunuyorum.

K12: Elbette farkli olur. izlenen sey biraz da kisiler sanirim.

K13: Fark vardir,ama ODMT ses bazli oldugu icin géruntunun olmamasi
bazi durumlarda bir avantaj bile olabilir. Hatta bazi ODMT videolarinda
gézunuzu kapatmaniz yasadiginiz deneyimi olumlu etkiler.

Yukaridaki alt kategorilerde incelenen fonetik yapi incelemesi genel
olarak tespit edilen ODMT'nin ikincil bir kaynak olarak dil 6gretim
sureclerine entegrasyonunun daha dogru olacagl gdérusunu
destekleyen bulgular sunmustur. Bu bulgular, asagidaki kategoride
incelenen uygulama ve materyal olarak kullanim uygunlugu
cercevesinde diger alt kategorilerle iliskisini sUrdurecektir.

Ogretmenler ODMTnin BDDE Uygulama Ortami Olarak
Kullanilmasina Yénelik Goruslerine lliskin Bulgular

ODMT'nin  uygulama ortami olmasinin  uzman  &greticilerin
fenomenolojik deneyimleri cercevesindeki imkanlarini arastiran bu
calisma, ‘dijital kaynaklarin ODMT'ye uyarlanmasinin gerekliligi’ ve
‘ses/sozclk tekrarinin dgrenmeyi pekistirmesi’ alt kategorilerindeki
kanaatleri bireysel ve ortak gorus olarak analiz etmistir.

ODMT’nin Uygulama ve Materyal Baglaminda Yapisal
Degerlendirmesi

Tablo 6
ODMT'nin Uygulama ve Materyal Baglaminda Yapisal Degerlendirmesine
iliskin Kanaat Géstergeleri
Katilimci Dijital Kaynaklarin ODMT'ye Ses/S6zcUk Tekrarinin
Uyarlanmasinin Gerekliligi Ogrenmeyi Pekistirmesi
1 2 3 4 5 1 2 3 4 5

Kl
. m

K3
K&
K5
K6
K7
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K8
K9
K10

-

K12
- -

Genel Ortalama 2.84 3.46

Tablo gdstergelerine gére, mevcut dil 6grenme kaynaklarinin ODMT'ye
uyarlanmasinin gerekliligi konusunda genel anlamda olumsuza yatkin
bir ortak kanat mevcuttur (2.84). Uzman konusucularin bUyuk bir kismi
mevcut kaynaklarin uyarlanmasi yerine genel olarak ODMT'ye 6zgu
icerik Uretimi &énerilmektedir. Ortama 6zgu icerik konusunda bir
yaklasimin ortak kanaat olarak gelismesi, ODMT'nin turel olarak yeni bir
form icerdigine iliskin farkindahgin varligini géstermektedir. Bu alana
0zgu icerik talebi, diger taraftan da ODMT'nin dil 6gretimiicin uygun bir
ortam olarak gorulmesi biciminde yorumlanabilir.

K2: Uyarlanmamalidir. OzgUn icerik denenmelidir.

K10: Dijital égrenme kaynaklarinin uyarlanmasi ODMT videolarinin
icerik eksiklerinin giderilmesine yararlh olabilir. Dil 6gretiminde basarili
olan icerikler aktarilabilir.

K8: Ozgun icerik olusturulmalidir. Cinku var olan bircok konu ODMT ile
ogretilmeye uygun degildir.

K4: Dil 6gretimi adina ya da farkli alan ve disiplinlerde 6zgun icerikler
Gretilmelidir. Ozellikle dil 6gretiminde var olan alisilmis videolardan
farkli olacak ve alana yeni bir bakis acisi getirecektir.

K5: Dogru seviyeler icin, dogru sesletimle ve konusucusu seviyesinde
konusabilen dgreticiler tarafindan yapildigi taktirde her hangi bir sikinti
olusturacagini dusunmuyorum.

ODMT'nin dil egitimi odakli videolar disinda genel olarak bazi tetikleyici
kelimeleri tekrar etmeye dayanan bir tarz olmasi, dil 8grenmede dnemli
bir uygulama olan kelime tekrari bakimindan uzman géruslerinde daha
olumsal bir perspektifle degerlendiriimesine neden olmustur (3.46).

Kl: Kelime &gretimi acisindan evet olabilir. Ancak s6z dizimi ve baglam
acisindan yararh degil zararl olabilir.

K4: ODMT videolarini izleyenlerin 0zellikle ses tekrarlarindan
etkilenilerek daha rahat, sakin, farkindalik ve odaklanma duzeyinde
artis gozlenir

Ko: Sozcuk ve ses tekrari Al duzeyinde pekistirici 6zelligi olabilir.
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K7: Evet, asil amaci rahatlama oldugu icin ses tekrarlarinin beyni olumlu
etkiledigini dusUnuyorum

ODMT'nin genel bir ortam olarak uygunlugu hususunda ihtilaf olsa da
kelime tekrari uygulamasinda olumsal mutabakata yakin bir ortak
kanaat vardir. Ancak az sayida uzman ogretici (K1), sentaktik yapl
elestirisiyle kelime tekrarina uygunlugu reddeder. Bu alt kategorideki
genel ogretici yorumlari, kelime tekrarina odaklanan dil 6gretici ODMT
videolarinda kelime tekrarlarinin én planda tutulmasi icin &éneri
niteliginde bir ortak kanaat bildirimi olarak anlamlandirilabilir.

CoézUmleme  kapsaminda son  olarak uzman  &greticilerin
deneyimledikleri videolari ‘izleme motivasyonlar’ ve videolarda
izledikleri kisilerin ‘kim olduguna’ iliskin kanaat bildirimleri analiz
edilmistir. izleme motivasyonu, izleyicinin ODMT'nin genel yapisi ve dil
ogretimine  uygunlugu acisindan  degerlendirmesinin  genel
cercevesinde icerige yuklenecek anlamin fenomenolojik boyutunu
belirlemesi bakimindan énemlidir. izlenen kisinin kim olduguna iliskin
kanaat ise ogreticinin kendini 6zdeslestirme ve aktoru icsellestirme
yonelimlerini géstermesi bakimindan énem arz eder.

Oznel Deneyimin Yapisalligina iliskin Bulgular

Oznel deneyimin analizi, yanitlarda tekrar eden ve baskin olarak gecen
betimsel ifadelerin gorsellestirilmesi ile yapilandirilmistir. Asadidaki
goérselde izleme motivasyonunu gosteren dagilm yer almaktadir.

Sekil 1

ODMT Videolarini zleme Motivasyonlari

5%
5%

m Merak = Eglence = Rahatlama m Dikkat m Rahatsizlik ® Ogrenme = Sikilma = Yorumcu = Uzman

Gorselde yer alan izleme motivasyonlari, uzman &greticilerin
motivasyonlarini ifade ettikleri ifade kaliplari i¢cinde wvurgulanan
duygulanim kelimelerinin incelenmesiyle secilmistir. En belirgin
motivasyon olan rahatlama (%29), bazi ifadeler icinde olumsal anlam
tasirken, bazilarinda ‘uykuyla’ 6zdeslestirilerek dil 6grenimine negatif

141



PAUEFD, 61,121-148 [2024] https://doi.org/10.9779/pauefd.1352289

etki olusturdugu vurgulanmak amaciyla kullaniimistir. Olumsal
kanaatlerde genellikle sasirma, eglence, &grenme, dikkat gibi
motivasyonlar, olumsuz kanaatlerde ise rahatsizik ve sikicilik
motivasyonlarl one ¢cikmistir. Yorumculuk ve uzmanlik ise tarafsiz bir
yaklasimi gdstermek istendiginde zikredilmistir. Genel motivasyonun
rahatlama ve eglence olmasi, ODMT'nin dil 6gretim surecinde olumsal
bir motivasyonla izlenebilecegi yorumunu mumkun kilmaktadir.

Asagidaki gorselde ise uzman ogreticilerin videolarda izledikleri Kisiyi
tanimlarken kullandiklari betimsel ifadelerin oransal dagilimi
verilmistir. Bu oransal dagilim, motivasyonu destekleyen bir unsur
olarak kanaatin nedeni ve sonucu olma gdérevi goren algisal
katalizorlerden biridir. CUnku videoda gorunen ve Uzerine odaklanilan

kisi, ODMTnin dil &gretiminde  kullanilmasinin  imkanlarini
degerlendiren uzman ogreticilerin empati yapacagdi kisidir.
Sekil 2

ODMT Videolarindaki Aktérin Kimligine iliskin Oznel Degerlendirmeler

= YouTuber Ogretmen

= Amator m ASMRtist

= |Influencer = Arkadas

Uzman &greticilere ‘videolardaki kisiyi kim olarak gérursunuz’ sorusu
disinda ydneltilen soruya alinan yanitlar, genel olarak bir YouTuber'u
izleme motivasyonunda olduklarini gostermektedir. Bu yorumlama,
pek tarafsiz sayilmaz. CUnkU icerikteki aktéru YouTuber olarak
yorumlamak, onun bir 6gretici olmadigini da vurgulamak anlamini
tasir. ODMT'nin dil 6gretiminde bir ortam olarak kullanilmasina iliskin
olumsal tavirdaki uzman ogreticiler ise genel olarak ‘égretici’ (%22) ve
‘arkadas’ (%7) tanimini kullanmistir. Influencer (%7) ve amator (%14)
ifadelerde net olarak kullanilmasina ragmen ‘ODMTtist’ (%7) dogrudan
kullanilmayan ancak kastedilen bir tanim olarak incelemeye alinmistir.

Sonug ve Tartisma

Uzman &gretici géruslerine gore otonom duyusal meridyen tepkisinin
yabanci dil olarak Turkce égretiminde etkili bir bilgisayar destekli dil
ogretiminde ikincil bir uygulama ortami olabilirligini Uzerine uzman
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ogreticilerin fenomenolojik anlamlandirma perspektifinden anlamayi
amaclayan bu calismada, genclik kultdrune hitap eden ve milyonlarca
genc¢ kullanici tarafindan takip edilen ODMT kultdrunun, icerikleri
profesyonel olarak tasarlandiginda Turkce ogretimi icin ikincil bir
ogrenme ortami olabilecegi séylenebilir. Bunun icin ODMT kulturande
Uretilen amator dil ogretimi videolari profesyonel ve iyi hazirlanmis
iceriklerle yeniden kurgulanmalidir. Cunku ODMT videolari genellikle
amator konseptte ve amator Kisilerce cekildigi icin genel elestiriler
amatorluk baglaminda toplanmaktadir. Bu haliyle pedagojik olarak
kullanimlarinin uygun olmayacagi ulasilan ortak kanaat olarak ifade
edilebilir. Bu baglamda ODMT videolarinda yer alan &ogreticilerin
Turkceyi ana dili olarak konusmadiklari (vurgu ve telaffuz eksiklikleri),
oncelikli amaclarinin profesyonel dil 6gretmek olmadigini ve ortam
duzenlemesinin amator birkac materyalle sinirlandigini
dusunuldugunde bu iceriklere yonelik profesyonel donanimin artmasi
ve icerigin profesyonellesmesiyle birlikte bicim ve icerik yonunden
ODMT'nin etkisinin artacagi égreticilerin ortak kanaatidir.

Uzman &greticiler yalnizca ODMT uUzerinden dil 6greniminin mumkun
olmadiginda ortak gdérustedir ve bu ortami ikincil bir kaynak olarak
tasarlamak gerektigini dusunurler. Katilimcilarin énemli bir kismi
tarafindan temel duzeyde dil 6gretiminde yetersiz gorulen bu ortam,
orta ve ileri duzey o&ogretim surecinde etkili ve verimli olarak
goérulmektedir. Ancak bazi uzman &greticiler (K5, K8, K9, KI1), temel
egitim duzeyinde daha onemli fayda saglayacagi kanaatini bildirmistir.
ODMT'nin hangi duzey icin etkili olabilecegine dair bu gdrus ayriliklari
aslinda hangi seviyeler icin uygun olabileceginin deneysel olarak test
edilmesi gerektigi bilgisini vermektedir. Bu noktada ODMT kultUrunde
Uretilecek profesyonel dil &6gretim videolarl, yabanci dil &Jretim
sureclerine niteliksel olarak katki saglayacak yeni bir BDDE uygulama
ortami olabilir.

BDDE hakkindaki calismalarda surecin merkez aktorlerinden olan
ogreticiler boyutunda genel anlamda bir faydali gorme egilimi s6z
konusu olmasina karsin beceriler, inang¢ ve algilar gibi i¢sel faktorlerin
kullanim kararini etkiledigi sonucuna ulasiimistir (Park ve Son, 2009). Bu
sonug, basta BDDE genelinde ve bir uygulama ortami olarak énerilen
ODMT ozelinde degerlendirilirse Rogers'in ‘Yeniliklerin  Yayllmasi
kuramindan istifade edilebilir. Cunku ODMT tipki Rogers'in (1962) ifade
ettigi gibi belirli bir zamanda, bir iletisim kanalindan ve bir sosyal sistem
icinde yayillmaktadir. Bu yayilim toplumun her kesiminde es dlUzeyde ve
esgudumlu ilerlememekle birlikte Kkisilerin yeniliklere karsi tutumu
onem arz etmektedir. Rogers'in (1962) uyumcu kategorileri, en yuksek
uyumu gosteren ‘“yenilik¢i"den, erken benimseyen (saygin), erken
cogunluk (muzakereci), ge¢ cogunluk (septik) ve agir hareket edene
(geleneksel) dogdru yavaslayan bir uyum skalasi icerir. Ogretmen
goruslerini bu skaladaki etkiye gére yorumlamak, goruslerdeki bireysel
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etkiyi daha anlaml kilacaktir. Bu calismanin uzman &greticilerden
olusan gorusulenler listesinde muzakereci bir tavrin baskin olmasi,
uyum konusundaki yatkinliga yorulabilir.

Ogretmenlerin BDDE Uzerine goéruUslerine odaklanan arastirmalar,
carpicl bazi sonuclar icermeleri yonunden bu arastirmaya destek
olurlar. Akayoglu’'na (2017) gdre yaslart 21-28 arasinda degisen
ogretmenlerin  katilimiyla yurdtulen saha calismasinda BDDE'in
zorunlu ders sayllmasi ve daha erken yasa hitap eden mufredata
girmesi gorusu éne cikmistir. Bu arastirmanin gérusulenleri de genel
olarak 20-35 yas araliginda olduklari icin teknolojiye duyarh ve yeni
teknolojileri deneme noktasinda istekli bir jenerasyonu temsil
etmektedir.

ODMT'nin rahatlama, husu ve uyku icin bir kullanim-doyum
performansi sunmasi, gorusulenlerin yorumlarinda da 6ne c¢ikan ihtilafli
bir sorun bashgi olarak ders ve 6grenme icin gereken dikkat ve ilginin
gerceklesip gerceklesmeyecegi hususunu &6nemli kilar. Cunku
ogreticinin dikkati cok yuksek olmasina karsin vurgudaki ‘rahatlama’
hissi, ders icin bir engel olarak yorumlanabilir. Ancak Fredborg vd.,,
(2018) ODMT ile surekli farkindalik hissi arasindaki iliskinin sanilandan
cok daha kuwvvetli oldugunu vurgular. Eslestiriimis kontrollerle
karsilastirildiginda, ODMT!'li bireyler, ktresel bir farkindalik 6lctsu olan
MAAS'ta onemli dlcide daha yuksek puanlar ve TMS'nin “merak” alt
olceginde dnemli dlcude daha yuksek puanlar Uretmistir. Bu sonuclar,
ODMT ile iliskili duyusal-duygusal deneyimlerin, farkindalik ile iliskili
farkli bir 6zellik alt kUmesi ile desteklenebilecegini gdstermistir. Benzer
sekilde Janik-McErlean ve Banissy (2017) ODMT deneyimlerini rapor
edenlerin Deneyime Aciklik konusunda yuksek, IRI'nin Empatik Endise
ve Hayal Kurma alt o&lcedinde daha yuksek puanlar aldiklarini
soylemektedir. Calisma, hakkinda henuz yeterince calisma yapilmamis
olan bu fenomenin empati ve deneyime aciklik konusunda pozitif
sonuclar verdigini saptamistir. Ekranda gerceklesmesine ragmen
sinestetik etkisi nedeniyle empati duygusunu guclendiren ODMT,
deneyime acikhgr ile o6grenmeye duyarh bir izleyici profili
sergilemektedir. Mevcut bulgular, ODMT'nin rahatlama hissiyle birlikte
yuksek farkindalik, dikkat ve empati duygusunu canli tutarak ders
odaklanmasina engel teskil etmeyecegini kanitlamaktadir.

Sonug olarak bu arastirmada, ODMT'nin ana dili Turkce olan profesyonel
ogreticilerce, 6zgun icerik ve uygun donanimlarla yapilmasinin yabanci
dil olarak Turkgce ogretiminde ikincil bir 6grenme ortami olarak
olusturabilecegine dair bulgular ortaya koymustur. Ogreticilerin uzman
perspektifiyle yorumladiklari deneyimlerin, &grencilerin  paydas
olduklart bir kulturu yorumlarken icinde olacaklari motivasyonlari
anlamli  kilmasi, ODMTnin dil &gretimine entegrasyon surecini
akademik bir temelle kuvvetlendirecektir. Buna ek olarak ODMT'nin

144



PAUEFD, 61,121-148 [2024] https://doi.org/10.9779/pauefd.1352289

ana dili Turkce olan profesyonel ogreticilerce, ézgun icerik ve uygun
donanimlarla yapilmasinin  6drenen basarilari Uzerindeki etkisi
yapilacak arastirmalar ile test edilmelidir.

Etik Kurul izin Bilgisi: Bu kissmda Bu arastirma, Istanbul Aydin
Universitesi Egitim Bilimleri Etik Kurulunun 27/10/2022 tarihli 2022-9
sayili karari ile alinan izinle yaratulmauastdar.

Yazar Cikar Catismasi Bilgisi: Yazarlar arasinda c¢ikar c¢atismasi
yoktur.

Yazar Katkiasi: Yazarlarin katki orani esittir.
Kaynakc¢a

Akayoglu, S. (2017). ingilizce égretmen adaylarinin bilgisayar destekli dil
dgretimi dersi Uzerine goérusleri. ilkégretim Online (elektronik), 16(3),
1220-1234. http://dx.doi.org/10.17051/ilkonline.2017.330252.

Alase, A. (2017). The interpretative phenomenological analysis (IPA): A guide to
a good qualitative research approach. International Journal Education
and Literacy Studies, 5(2), 9-19. https://doi.org/10.7575/aiac.ijels.v.5n.2p.9.

Alyaz, Y. (2006). Bir Leonardo da Vinci Projesi kapsaminda web destekli dil
ogretimi uygulamalari gelistirmeye yoénelik yazarlik sistemlerin ve
platformlarin degerlendirilmesi. Uludag Universitesi EJitim Fakdlltesi
Dergisi, 19(2), 239-256.

Barratt EL, Spence C., & Davis N. J. (2017). Sensory determinants of the
autonomous sensory meridian response (ASMR): Understanding the
triggers. PeerJ 5:€3846. https://doi.org/10.7717%2F peer|.3846

Barratt, E. L., & Davis, N. J. (2015). Autonomous sensory meridian response
(ASMR): A flow-like mental
state. PeerJ 3:e851 https://doi.org/10.7717/peer|.851

Can, T. (2012). Yabanci dil 6gretimi baglaminda 6grenen o6zerkliginin sanal
ogrenme ortamlari yoluyla desteklenmesi. Hasan Ali Yicel Egitim
Fakdultesi Dergisi, 9(1), 72-85.

Chapelle, C. A. (2005). Computer-assisted language learning. In E. Hinkel (Ed.),
Hanbook of Research in Second Language Teaching and Learning (pp.
767-780). Routledge.

Deleuze, G. (1994). Difference and repetition. Paul Patton (Trans.). Columbia

University.
Fredborg, B. K, Clark, J. M., & Smith, S. D. (2018). Mindfulness and autonomous
sensory meridian response

(ASMR). Peer] 6:e5414 https://doi.org/10.7717/peer].5414

Gallagher R. (2019). ‘ASMR’ autobiographies and the (life-)writing of digital
subjectivity. Convergence, 25(2), 260-277.
https://doi.org/10.1177/1354856518818072

145


http://dx.doi.org/10.17051/ilkonline.2017.330252
https://doi.org/10.7575/aiac.ijels.v.5n.2p.9
https://doi.org/10.7717%2Fpeerj.3846
https://doi.org/10.7717/peerj.851
https://doi.org/10.7717/peerj.5414
https://doi.org/10.1177/1354856518818072

PAUEFD, 61,121-148 [2024] https://doi.org/10.9779/pauefd.1352289

Gallagher, R. (2016). Eliciting euphoria online: The aesthetics of “ASMR” video
culture. Film Criticism, 40(2),
https://doi.org/10.3998/fc.13761232.0040.202.

Gillmeister, H., Succi, A,, Romei, V., & Poerio, C. L. (2022) Touching you, touching
me: Higher incidence of mirror-touch synaesthesia and positive (but
not negative) reactions to social touch in autonomous sensory meridian
response. Consciousness and Cognition, 103(2022), 1-11.
https://doi.org/10.1016/j.concog.2022.103380

Gémleksiz, M. N., & Sertdemir-Dusmez, O. (2005). ingilizce'de relative clause
konusunun ogretiminde bilgisayar destekli ogretim ile geleneksel
yoéntemin 6grenci basarisi Uzerine etkisinin karsilastirilmasi. Tark Egitim
Bilimleri Dergisi, 3(2), 163-179.

Gunduz, N. (2005). Computer assisted language learning. Journal of
Language and Linguistic Studies,1(2) , 193-214.

Heidegger, M. (2020). Tinin fenomenolojisi. Kaan H. Okten (Trans.). Alfa.

Husserl, E. (2003). Fenomenoloji tzerine bes ders (2™ Ed.). Harun Tepe (Trans.).
Bilim ve Sanat.

Janik-McErlean, A. B., & Banissy, M. J. (2017) Assessing individual variation in
personality and empathy traits in self-reported autonomous sensory
meridian  response.  Multisensory  Research, 30(6), ©601-613.
https://doi.org/10.1163/22134808-00002571

Jarvis, H., & Achilleos, M. (2013). From computer-assisted language learning
(CALL) to mobile-assisted language use (MALU). TESL-EJ, 16(4), 1-18.

Keskin, S., & Komur, G. (2022). Kulturel diplomasine yeni icerik pazarlama aygiti:
Otonom Duyusal Meridyen Tepkisi (ASMR). lletisim Kuram ve
Arastirma Dergisi, 59(2022), 105-127.
https://doi.org/10.47998/ikad.1148759

Klausen, H. B. (2021). The ambiguity of technology in ASMR experiences: Four
types of intimacies and struggles in the user comments on YouTube.
Nordicom Review, 42(4), 124-136. http://dx.doi.org/10.2478/nor-2021-
0045

Kovacevich, A, & Huron, D. (2018) Two studies of autonomous sensory
meridian response (ASMR): The relationship between ASMR and music-
iInduced frisson. Empirical Musicology Review, 13(1-2), 39-63.
http://dx.doi.org/10.18061/emr.v13i1-2.6012

Kozinets, R. V. (2006). “Netnography 2.0". In Russel W. Belk (Ed.). Handbook of
Qualitative Research Methods in Marketing (pp.129-142). Edward Elgar.

Lamy, M-N. (2013). Distance CALL online.In M. Thomas, H. Reinders, ve M.
Warschauer (Eds.) Contemporary Computer-Assisted Language
Learning (pp.141-158). Continuum Books.

Levy, M. (1997). Computer-assisted language learning: Context and
conseptualization. Oxford University.

146


https://doi.org/10.3998/fc.13761232.0040.202
https://doi.org/10.1016/j.concog.2022.103380
https://brill.com/search?f_0=author&q_0=Agnieszka+B.+Janik+McErlean
https://doi.org/10.1163/22134808-00002571
https://doi.org/10.47998/ikad.1148759
http://dx.doi.org/10.2478/nor-2021-0045
http://dx.doi.org/10.2478/nor-2021-0045
http://dx.doi.org/10.18061/emr.v13i1-2.6012

PAUEFD, 61,121-148 [2024] https://doi.org/10.9779/pauefd.1352289

Levy, M., ve Stockwell, G. (2006). CALL dimensions: Options and issues in
computer-assisted language learning. Routledge.

Lloyd, J. V., Ashdown,T. P. O, & Jawad, L. R. (2017). Autonomous sensory
meridian response: What is it? and why should we care?. Indian J
Psychol Med, 39(2), 214-215. https://doi.org/10.4103%2F0253-7176.203116

Merleau-Ponty, M. (2017). Alginin fenomenolojisi. Emine Sarikartal ve Eylem
Hacimuratoglu (Trans.). ithaki.

Odabasl, H. F. (1994). Yabanci dilde dilbilgisi 6grenmede bilgisayar destekli
ogrenme yonteminin égrenci basarisina etkisi [Unpublished Doctorate
Thesis]. Anadolu University.

O-Dowd, R. (2016). Emerging trends and new directions in telecollaborative
learning. Computer Assisted Language Instruction Consortium, 33(3),
291-310.

Park, C. N, & Son,J. B. (2009). Implementing computer-assisted language
learning in the EFL classroom: Teachers' perceptions and
perspectives. International Journal of Pedagogies and
Learning, 5(2), 80-101.

Poerio, G. L., Blakey, E., Hostler, T. J., & Veltri, T. (2018) More than a feeling:
Autonomous sensory meridian response (ASMR) is characterized by
reliable changes in affect and physiology. PLoS ONE 13(6): e0196645.

Rogers, E. M. (1962). Diffusion of innovations (3rd Ed.). Macmillan.

Shinebourne, P. (2011). The theoritical underpinnings of interpretative
phenomenological analysis (IPA). Existential Analysis, 22(1), 16-31.

Smith, J. A, & Fieldsend, M. (2021). Interpretative phenomenological analysis.
In P. M. Camic (Ed.). Qualitative Research in Psychology: Expanding
Perspectives in Methodology and Design (pp. 147-166). American
Psychology Association.

Smith, S. D., Fredborg, B. K, & Kornelsen, J. (2017). An examination of the
default mode network in individuals with autonomous sensory
meridian response (ASMR). Social Neuroscience, 12(4), 361-365.
https://doi.org/10.1080/17470919.2016.1188851

Stockwell, G., & Hubbard, P. (2013). Some emerging principles for mobile-
assisted language learning. Monterey, CA: The International Research
Foundation for English Language Education.
http://www.tirfonline.org/english-in-the-workforce/mobile-assisted-
language-learning

Thomas, M., Reinders, H., & Warschauer, M. (2013). Contemporary computer-
assisted languge learning: The role of digital media and incremental
change. In M. Thomas, H. Reinders ve M. Warschauer (Eds.)
Contemporary Computer-Assisted Languge Learning (pp. 1-12).
Bloomsbury.

Tuffour, I. (2017). A critical overview of interpretative phenomenological
analysis: A contemporary qualitative research approach. Journal of
Healthcare Communications, 2(4), 52.

147


https://doi.org/10.4103%2F0253-7176.203116
https://doi.org/10.1080/17470919.2016.1188851
http://www.tirfonline.org/english-in-the-workforce/mobile-assisted-language-learning
http://www.tirfonline.org/english-in-the-workforce/mobile-assisted-language-learning

PAUEFD, 61,121-148 [2024] https://doi.org/10.9779/pauefd.1352289

Unlyu, B. F. (2019). Yabanci dil olarak Turkce 6gretiminde sanal gergekligin
amac odakl dil 6gretimine etkisi. Hacettepe Universitesi Yabanci Dil
Olarak Turkce Arastirmalari Dergisi, 5(2019), 57-76.

148



PUJE, 61,121-148 [2024] https://doi.org/10.9779/pauefd.1352289

qersites/ o
& %,

™

5
Q‘I/DHEA N\

Pamukkale University Journal of Education

__~J ISSN: 2757-8127
1992

Autonomous Sensory Meridian Response as a Second
Learning Area in Teaching Turkish as a Foreign Language
(ASMR)

Q,b((\\)kka/@ G

Emrah BOYLU' Mete Yusuf USTABULUT? Savas KESKIN?®

Article Details
Research Article

Abstract

The study aims to discuss whether ASMR culture, a growing

trend on YouTube, is appropriate for use as a formal computer- Received
assisted language learning application environment in 29/09/2023
teaching Turkish as a foreign language. The data supply of the Accepted
study was collected through in-depth IMterview with 13 expert 16/01/2024
teachers who teach Turkish as a foreign language in Turkey in Published
the context of the principles of the Interpretative 15/05/2024
Phenomenological Analysis method, and the obtained data
were analyzed within the framework of descriptive, structural Key words
principles. According to the findings, reasons such as ‘actor’s Whispered
identity,’ ‘methodological  deficiencies,’ ‘carelessness,’ teaching,
‘amateurism,’ ‘pronunciation mistakes,’ ‘purposelessness,” and Computer-
‘risks of specific culture’ in the videos trigger indecision. Assisted
However, there is also a positive consensus. The consensus is Language
that transforming amateur language instruction videos learning,
created in the ASMR culture into professional and well- Autonomous
prepared content will create a new CALL application sensory
environment that will significantly improve Turkish language Meridian
teaching processes. response,
Turkish as a
foreign
language

1 Assoc. Prof. Dr., Bartin University, eboylu@bartin.edu.tr

ORCID: 0000-0001-9259-7369

2 Assoc. Prof. Dr., Bayburt University, meteustabulut@bayburt.edu.tr

ORCID: 0000-0002-8864-645X

3 Assoc. Prof. Dr., Bayburt University, savaskeskin@bayburt.edu.tr

ORCID: 0000-0003-0335-9062

121

Suggested Citation:

Boylu, E., Ustabulut, M. Y., & Keskin, S. (2024). Autonomous sensory meridian response as a
second learning area in teaching Turkish as a foreign language (ASMR). Pamukkale
University Journal of Education [PUJE], 6], 121-148.
https://doi.org/10.9779/pauefd.1352289.



PUIJE, 61, 121-148 [2024] https://doi.org/10.9779/pauefd.1352289

Introduction

The current study proposes a new and widespread phenomenon called
Autonomous Sensory Meridian Response (ASMR) to diversify Computer
Assisted Language Learning (CALL) applications and environments,
which is the general framework of Second Language Acquisition (SLA)
practices provided by computer-based environments. As a result of the
research, it is aimed to increase the effectiveness of education with
adaptations where the orientation of online prosumers and pedagogy
intersect. ASMR, which includes two essential emphases for language
learning, ‘whisper’ and ‘sociability’ triggers, is a phenomenon that
attracts attention worldwide but has not been studied much as a
unique species (Lloyd et al. 2017). It is an application environment
adaptable to the CALL process (media) and has attracted almost no
attention. Moreover, it has attracted virtually no attention as an
adaptive application environment for the CALL process. However,
among the most watched types of this ‘whisper’ intensive ‘online
culture’ (Gallagher, 2016) phenomenon are the ASMRtist's direct
‘language-teaching’ or ‘repeating trigger words’ role plays in native or
foreign languages. Considering the effect of ‘repetition’ on language
comprehension (Deleuze, 1994), the ASMR’'s relevance to linguistic
performance becomes more prominent.

This research is the first phase of an educational construction process
designed in three stages for the suitability of ASMR as an application
environment in teaching Turkish as a foreign language (TTFL). It
proposes to re-evaluate the language-oriented pedagogical
possibilities in the new digital-assisted culture based on the concepts
of Human-Computer Interaction (HCI) and Computer-Mediated
Communication (CMC), new phenomena, and their phenomenological
construction processes. The first step will be the phenomenological
determination of the suitability of ASMR as the practice environment in
the teaching process. The second step will assess the suitability of ASMR
as an application environment in the learning process using
ethnography. The experimental phase will be designed and integrated
into current procedures in the final stage, where the ideal ASMR
environment will be established formally and informally. In this context,
the current study evaluates the suitability of ASMR as a CALL
application environment for teaching Turkish as a foreign language
with the phenomenological comments of professional instructors.
Investigating the integration of this practice, which usually takes place
at the informal and peer tutor level, into CAIl practices in formal
education processes is important in terms of integrating/intersecting
pedagogy with the rising trends of youth culture. This
phenomenological understanding, which is not intended to be limited
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to Turkish, can raise awareness about a teaching innovation that is likely
to be integrated into global language education.

The concept of L2 CLT, which was first developed in the literature in 1983
by a group of expert technology enthusiasts who met to discuss
professional issues on the use of technology in language teaching and
learning (Chapelle, 2005), is generally defined as the active use of
research and learning applications on computers in language learning
and teaching processes (Levy, 1997: 1). CALL, based on augmented
process dynamism and effectiveness, is an output of the goal of
creating a new and more advanced synthesis by integrating the
capabilities of human beings with the possibilities of technology.
Therefore, concepts such as Technology-enhanced Language Learning,
Web-enhanced Language Learning, and Information and
Communication Technologies-advanced Language Learning (Levy &
Stockwell, 2006) are supporting concepts used to describe CALL.

Autonomous Sensory Meridian Response (ASMR)

ASMR (Gallagher, 2019), a rising phenomenon on YouTube, is defined by
common emphases, although it is a newly discussed concept in the
literature. First, ASMR is an atypical sensory phenomenon (Barratt et al.
20,17; Barratt & Davis, 2015) involving echostatic-like tingling sensations
in the scalp, ‘sometimes spreading to the back and limbs' (Smith et al.
2017) in response to specific sensory stimuli, primarily whispering,
touching, and hand movements (audio-auditory) (Poeiro et al. 2018).
This sensory phenomenon, which accompanies people's feelings of
relaxation and well-being, aims to create a synesthetic effect in the
audience by using fundamental triggers such as whispers, personal
attention, clear sounds, and slow movements (Barratt & Davis, 2015). It
is meaningful in the sensory dimension and acquires significance in the
social dimension because the triggering stimulus in ASMR is usually
social. It is almost sincere (for example, hearing a whisper or watching
someone brush one's hair). As they involve the close/one-to-one
attention of the central ASMRtist, they frequently elicit a calm and
positive emotional state (Smith et al., 2017).

CALL technologies, above all, tend to be a form of ‘distance education’
(Lamy, 2013). According to O'Dowd (2016), they aim to strengthen
learning content with distance cooperation and interaction chains. By
building a collaboration tool, process actors—who use network
technologies to communicate materials and contents synchronously
and across physical boundaries—can continue learning at the level of
group relationships.

User-based learning, defined as User Generated Content (UGC), enables
group collaboration, content decentralization, and collectivization.
However, the main focus in ASMR culture is still on the teaching actor,
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as in the classroom setting. Kovacevich and Huron (2018) help establish
the infrastructural link of remote solidarity between CALL and ASMR,
finding that ASMR videos typically use a quiet, private scene with the
relaxed, friendly, and intimate actor ASMRtist at the center. ASMR,
where peer-to-peer learning takes place, increases the social dimension
of learning because of its sense of intimacy and closeness. This
closeness, defined as Digitally mediated Intimacy, facilitates
establishing a solid empathic integration between the ASMRtist and his
audience (Gallagher, 2019). Strengthening the closeness between the
teacher and the learneris an opportunity to keep the interest and focus
alive. The ASMR'tist is always inspiring with calls that keep and trigger
attention. Based on intimacy, spatial (as if in the same environment),
social (as if close friends), and temporal (as if it were simultaneous)
intimacy is positioned (Klausen, 2021).

ASMR owes its cultural pervasiveness to personalized display advances
in mobile technologies. ASMR contents that can be listened/watched
while traveling, in bed, in the park, while cooking, or doing sports
require a state of isolation with mobile devices and earphones. This
mobilization aligns with the future of CALL technologies. Because all
over the world, there is a paradigm shift from CALL to Mobile-Assisted
Language Learning (MALL) (Stockwell & Hubbard, 2013). CALL is getting
old, and a new theory focusing on mobile technologies means that
educational connectivity approaches should be updated with recent
trends (Jarvis & Achilleos, 2013). ASMR stands out with its suitability for
use in the MALL process as a mobile technology trend.

In the context outlined above, ASMR can be considered a very suitable
application environment for CALL due to reasons such as close
attention, a different phonetic structure, a syntax based on repetition,
compatibility with mobile technologies, ease of access from popular
social media, encouraging relaxing and hedonistic learning, role-play-
oriented learning content, high interaction, awareness, appealing to
youth culture, peer learning method, and multisensory design.

Research Questions

The present study was based on the question, “Can ASMR be an
effective CALL practice environment in teaching Turkish as a foreign
language, according to expert instructors’ views?" This fundamental
guestion was centralized to provide a basis on and support for the
culture and subculture work to be carried out at the student level by
presenting a meaning-making from the point of view of the
professional instructors, who were one of the leading actors of the
process and represent the formal aspect. Three sub-questions were
addressed in the present study:

1. How do teachers define ASMR as a CALL practice environment?
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2. How do teachers interpret the effectiveness of ASMR as a CALL
implementation environment?

3. What do teachers suggest using ASMR as a CALL implementation
environment?

Method

This research evaluates the suitability of ASMR as a CALL practice
environment with the phenomenological comments of professional
instructors. For this reason, Interpretative Phenomenological Analysis
(IPA) has been adopted as the primary methodological approach.
According to Smith and Fieldsend (2021), IPA is a well-established
qualitative approach developed to investigate the true-life experiences
of individuals. In seeking to understand true-life experiences, the IPA
offers a collaborative perspective that deals with the way individuals
create other experiences they have and the meaning that emerges
from those experiences. Because it seeks experiential meanings
through interpretative work between the researcher and participants
rather than based on theory.

According to Merleau-Ponty (2017), in the method that emphasizes the
power of meaning and interpretation (hermeneutic) in the mind of the
human in the relationship established with the world of objects as true-
life experiences, the 'world of things and the natural' does not actually
make sense, and humans attribute meaning to them. Heidegger (2020)
draws attention to the fact that the reality created in perception is
important because it determines the relations established with the
objective reality in the phenomenological meaning issue, he refers to
while discussing the importance of perceptualism. In this study, the
tendency to seek the reasons why ASMR is a suitable application
environment for CALL in the perceptual constructions of teachers, who
are among the main actors of the process, has developed to
comprehend the attitude that emerges according to the direction of
mental interpretation. In this context, phenomenological knowledge,
which Husserl (2003: 42-43) defines as 'self-knowledge,' is established
as a kind of subjective phenomenon or reflection. This view, which
considers consciousness as a signifier that reflects the objective world,
but not simply by constructing it, is compatible with the reflective
approach of research. Therefore, the main scope of the questions asked
to the interviewee is to comprehend the mental reflection of ASMR. The
method, which offers a 'rich insight experience' on understanding
things (Tuffour, 2017), helps to understand how ASMR has responded in
the world of tutorials.

Data Collection

In the current study, in-depth interviews were used to collect data.
However, the fact that digital technologies bring developments not
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only in the field of research but also in the field of method, and the
efficiency of online data collection channels for research (Alase, 2017)
has been the reason for making a digital modification in this research.
The new data collection technique, based on the latest digital instant
messaging (Instant Message) coded as Depth [Mterview, served
obtaining digital data through correspondence, video, and voice calls
(Kozinets, 2006). The data were received by correspondence using the
Depth [Mterview technique. The demands and attitudes of the
interviewees were decisive in this choice. While collecting the data,
each of the semi-structured interview categories designed to answer
the research questions was coded to facilitate access to the ‘meaning
units’ by narrowing down specific to repetitions and critical sentences
to ‘form the essence,’ as Alase (2017) puts it. In this respect, the ASMR
video list on ‘Teaching Turkish as a Foreign Language’ was sent to the
teachers of Turkish as a foreign language to watch before the in-depth
interview to create a shared experience. Various popularity metrics
were influential in the selection of videos. These metrics include priority
access to YouTube, various mother tongues, including English, French,
Dutch, and Arabic, and viewing and interaction rates.

Table 1
Information on ODMT Videos Shown to the Interview Group Before the In-

Depth Interview

Video Link Video Name

https://voutu.be/BiNa3cu49fU  ASMR | Teaching you Turkishtr

https://youtu.be/CKBfmwTix7Q ASMR IN TURKISH + teaching you

https://youtu.be/Oz WULUHXUEASMR| Turkish Language Class Tr

https://youtu.be/4RiIKUH5WalA ASMR in Turkish (Learning Turkish ASMR)

https://youtu.be/6wd2ezULvtY Learning Turkish ASMR / TURKCE ASMR -

Turkce 6greniyorum

https://youtu.be/fkoAEIzLofE My first ASMR video in Turkish (Fisiltl, TUrkge,

a few triggers)

https://youtu.be/o_Rwve0wvn8 I'm Teaching You Turkish (Trigger Asmr
Words)
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https://voutu.be/y4reXCX1bKe  Learning Turkish ASMR #7 - TUrkce ve

ingilizce Asmr - TUrkce égreniyorum

https://youtu.be/XtWIjIJURYkM  Arabic ASMR Learning Turkish Language

Ugwy LS @lad gilly oL 5p008

https://youtu.be/fPC6owW2zTYE  ASMR Learn Turkish with me! Tr

https://voutu.be/RAQfdUIASFE  ASMR in Turkish (ASMR Turkce) Study

Turkish with me! Tr

Participants

The 13 in-depth interviewees, in which the ASMR videos used in the
study established “common live experience,” constitute the study
group of this research. Alase (2017: 13) states that collecting data from a
group of 2 to 25 participants in terms of validity and reliability
parameters in an IPA study is sufficient. The participants who taught
Turkish to foreigners at different universities and institutions were
selected to meet four essential criteria, and none of them were part of
the ASMR culture. However, some were aware of ASMR video culture
even though they were not part of it. In addition, the study units
incorporated common standards such as having a training certificate
for the use of digital tools and applications, a positive attitude towards
the use of digital tools and applications in the process of teaching
Turkish as a foreign language, experience in distance education, and
positive approach to the necessity of CALL applications. These standard
features were essential to prevent the interpretive phenomenological
approach to shared experiences from deviating too much from the
‘experienced ASMR' focus and to create isolation in the ASMR
experience focus.
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Table 2

Demographic Information about the Participants

Codes Gender Experience Education Graduation Instructor Distance
Certificate Language

Teaching
Experience
N1 Female 5+ Year Master's Turkish Yes Yes
degree Language
and
Literature
In2 Male 2-3 Year PhD Turkish Yes Yes
teaching
INn3 Female 5+ Year PhD Turkish Yes Yes
Language
and
Literature
In4 Female 5+ Year Lisans Linguistics Yes Yes
INn5 Female 3-4Year Master's Turkish Yes Yes
degree teaching
INn6 Female 2-3Year Master's Turkish Yes Yes
degree Language
and
Literature
In7 Female 5+ Year PhD Turkish Yes Yes
Language
and
Literature
In8 Female 2-3Year PhD Turkish Yes Yes
teaching
IN9 Female 2-3VYear PhD Turkish Yes Yes
teaching
IN10 Female 2-3Year Master's Turkish Yes Yes
degree Language
and
Literature
INnT Female 5+ Year PhD Turkish Yes Yes
teaching
INn12 Female 3-4 Year Master's Turkish Yes Yes
degree teaching
IN13 Male 2-3Year Master's French Yes Yes

degree teaching
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Data Analysis

For the data analysis, we used the ‘structural description’ technique in
the categorization process, defined as the unit of meaning. The
structural description technique is a relational description technique
that examines how themes dispersed into meaning units are
systemically established and form structures (Alase, 2017: 16-17). The
categorical themes of the interviewer's comments on ASMR were
resolved both in themselves and in a network of relationality that would
integrate. The questions directed to the interviewees were resolved as
sub-categories distributed into six higher-order categories. In the
analysis phase, these categories were divided into the following sub-
categories: “general structural relationship with ASMR,” “pedagogical
structural assessment of ASMR,” “phonetic structural assessment of
ASMR," “structural evaluation of ASMR in the context of practice and
material,” and “subjective experience structurality of ASMR.” These were
rated negatively, undecidedly, and positively to enable visual reading of
shared opinions. First, data structure was made to determine a general
common point with a rating expressing negative (1 and 2), positive (4
and 5), and indecision (3) opinions. Thus, the data sets were
systematized at the level of opinion to do a meaningful reading.

Validity and Reliability

For the validity and reliability of the data, four essential criteria applied
in the IPA were observed: Context sensitivity; commitment and
diligence; transparency and consistency;, impact and importance
(Shinebourne, 2011). The research provided the sensitivity of the
phenomenological context between CALL and ASMR by trying to
understand the phenomenological constructions of the actors of the
process, rather than observation or case-tracking method. Each data
category and interviewer were meticulously chosen, and no concept or
practice was removed from its original context. Except for protecting
interviewees' identities ethically, research data processing always
followed the principles of clarity and consistency. The focus of research
results on ASMR, which was expected to be a trend in CALL
implementation processes, indicated the high expectation of
widespread impact. Because it is possible to discuss a higher and lower
dimension that will influence how millions of teachers, students, and
educational institutions teach and learn languages. The aim of finding
solutions to the problems in the current education processes makes
this research important.

Findings and Discussion
General Structural Relationship with ASMR

This phenomenological structure relationship, which includes the
structural evaluation of ASMR by interviewees, can be examined as an
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opinion reading in which the videos recorded? are interpreted in terms
of formn and content. Therefore, positivity indicators were determined to
visually express the common opinions in the answers regarding the
structure relationship realized in the focus of form and content.

Table 3

Positivity Assessment of the General Structure of ASMR Videos

Interviewee Form Content

In1
In2 - -
In3

I
In5 -
In6 -
In7 -
In8
In9
IN10
INT1
IN12
IN13

Overall Average

As can be seen, the value of 3, with which common opinions are close,
indicates a critical point of view in which positive opinions and aspects
open to improvement are cited as a justification. It can be expressed as
an opinion form of critical positivity and prone to negativity. The
determination of the general average of the formal structure evaluation
as 3.15 indicates a tendency towards positive opinion. However, there is
Nno apparent positive opinion. It is clearly understood from the
interviewee's answers that the professionalization of the form will affect
the rise of positive opinion.
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Since the videos were generally shot by amateur people and in an
amateur concept, general criticisms were gathered in the context of
amateurism. It is a common belief that with the increase in professional
equipment and the professionalization of the content, the effect will
increase in terms of form and content.

INT: | found it interesting in terms of form. In the first place, “What is this
person doing?” It is a video that makes you think and watch for a while.

IN3: When ASMR videos are examined formally, it is possible to say that
some videos reveal entertaining content and can be used in lessons.

InG: | don't think it's a distraction while learning the language, and it's
the proper format to achieve the intended goal.

IN11: | found the ASMR videos | watched lacking format and content. Yes,
it is remarkable and exciting work, but it has many shortcomings.

IN13: The presentation was good, but I've seen people make better
ASMR sounds. While I'm not an expert, | think he was a bit of a novice in
those videos.

The positivity indicator of the structural evaluation opinions regarding
the content indicates that the common thought is prone to positivity
(3,07). However, some effect parameters in the content, which are
doubtful by the expert opinion, cause the existing opinions to gather in
the center of indecision.

IN2: It is not appropriate for Turkish language instruction. It is not
comprehended. It is distracted.

IN3: When ASMR videos are examined in terms of content, it is possible
to say that they are insufficient for language teaching and need to be
developed for an effective result.

In4: The contents of ASMR videos, which have become popularinrecent
years, are shaped according to the target. The contents of these videos,
shot to teach Turkish, are also suitable for the purpose.

IN5: Especially in teaching, learners can do the alphabet, lip-reading,
and pronunciation exercises about sounds that are not in many
languages (9, U, etc.) to see how the sounds are made and to distinguish
the sounds.

INn6: As content, selections were made from the basic rules of the
language and words. | think that the lack of content and not
progressing in a plan will create confusion in language learning for
learners.
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IN10: There was no theme or topic. First, they introduce themselves, and
then they teach the words in the daily Turkish language. Turkish is
taught to the extent that it saves their daily life, mostly for foreigners
who travel.

IN12: In terms of content, yes, it can be helpful for those who want to
meet Turkish and learn the first few words, but it is not deep. There are
more non-Turkish elements than Turkish ones.

As content, a view and processing evaluation was made on the use of
Turkish in the experienced ASMR videos. Since only the instructors in
the existing videos do not speak Turkish as a mother tongue (lack of
emphasis and pronunciation), their primary purpose is not to teach a
professional language. The environment arrangement is limited to a
few amateur materials, and it is possible to say that positive opinions
will increase in the comments about the developed videos.

Structural Evaluation of ASMR in a Pedagogical Context

Under this categorical analysis title, sub-categories consist of
evaluations of whether ASMR can teach Turkish as a foreign language,
whether it is sufficient as a resource, and whether it is among the
resources used in TOMER.

Table 4

Structural Assessment Opinions on the Use of ASMR as a Pedagogical
Environment

Interviewee Weldability Competence Using in TAFL

1 2 3 4 5 1 2 3 4 5 1 2 3 4 5

l _
S

IN3
IN4
INS
IN6 .
In7
In8
IN9

INn10
N1
IN12
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. _ N

Overall 3.30 3.07 3.07
Average

The common opinions shown by Table 4 indicate a positive trend, but
that indecision and concerns about development criticism are more
dominant. There is a general comparison in the sub-categories of
resource availability (3.30), competence (3.07), and being used in
TOMER (3.07). Expert instructors compare a subjective interpretation
perspective with general teaching experiences according to their
attitudes towards the content they experience ASMR. This comparison
causes instability in opinions that generally follow a positive trend. The
experts’ opinions below include reasons showing how the reasons for
positivity and negativity approach the focus of indecision for each sub-
category.

Weldability

In2: No way. To learn, it is necessary to hear comfortably and repeat.
Therefore, | think ASMR is not suitable for them.

IN13: No. Clear pronunciation is needed for language learning. Also, not
everyone finds ASMR exciting, pleasant, or comforting, making some
people uncomfortable.

IN8: It can be used from Al+ or A2 level. The content may not make sense
for people who encounter Turkish for the first time at the Al level.

In7: 1 think the ASMR technique should be a secondary technique that
can be used if needed.

In4: It can be used as an additional learning technique to minimize
stress and anxiety and motivate the student.

IN5: | think it can be beneficial if designed and implemented correctly.

Competence

InT: 1 don't think ASMR videos suit the beginner level. It would be
appropriate to use it, especially at the B1-B2 level.

IN13: The videos | watched were relatively poor in language teaching.
People with pronunciation problems were teaching Turkish with wrong
pronunciations.

InG: It is challenging to teach permanent and meaningful Turkish at a
basic level only with these videos. Maybe it can only be used as
additional course material for vocabulary teaching and repetition.
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IN5: | think it is a handy technique if native speakers with correct
voiceovers prepare the videos.

Usage in Teaching Turkish as a Foreign Language (TAFL)

INT: [...] I think students will prefer these videos not for language learning
motivation but for the need for relaxation.

In 3. These contents can be developed, linked to other language
education resources, made effective and used as auxiliary resources.

IN5: | think it should take place because it is crucial for pronunciation
studies.

In6: | don't think it should be included. More professional and
educational content will get good results by using sources with higher
levels of interaction.

In7: It should take place. Because no matter what language it is, the
biggest obstacle in front of a learned language is the opposing point of
view. ASMR can play a role in this.

IN9: It can be used as a differer]t solution to the questions that the
student can use outside of TOMER class hours and “How will |
pronounce which word?” and can reduce anxiety.

As can be seen, there is a general opinion among the instructors that
ASMR is sufficient and efficient when used as a supporting resource.
Instructors agree that language learning only through ASMR is not
possible, and they think it is necessary to design this environment as a
secondary resource. This environment, which is seen as inadequate in
basic language teaching by many participants, is seen as effective and
productive in the secondary and advanced education process.
However, some instructors (In5, In8, IN9) stated that they would provide
more significant benefits at the basic education level. These differences
of opinion about what level ASMR can be effective for actually inform
that it can be suitable for all levels.

Reasons such as form and content opinion, emphasis on
professionalism, care in the environment, and content design in the
videos experienced are noted, and the effectiveness of the professional
video style to be prepared by instructors is emphasized, not the current
video style. While the negativities of the teachers' reasons for their
opinions are some phonetic, care, and technical deficiencies that they
believe contradict the pedagogical methods and techniques, those
who advocate the innovative approach generally point to the focus on
pronunciation and the attractiveness of the content being the product
of a widespread culture that appeals to students. While the positive
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reasons of the teachers can be divided into a wide range with more
specific comments, the fact that the negative opinions are gathered at
a common point indicates that the instructor's anxiety is centralized.
Expert instructors internalize the environment, basic learning
objectives, and the role of the instructor in the process and prioritize
amateurism in the videos they experience as an anxiety parameter. On
the other hand, the positivity approach focuses on the idea that a more
informal structure that will overcome students' prejudices and
concerns about language learning will contribute to relaxation.

Structural Evaluation of ASMR in Phonetic Context

This category aims to clarify the phonetically structural status of ASMR
in language acquisition. It was determined what people thought about
the sub-categories of “Is whispered speech an alternative to audio-talk
resources,” “Is the whispered Turkish language attractive for learners,”
“Is ASMR useful in sleep learning technique,” and “Does ASMR content
designed only as podcasts have the desired effect.” The analysis was
supported by tabular data showing the common opinions about the

sub-categories.

Table 5

Structural Evaluation of ASMR in terms of Phonetic Context

Interviewee An Alternative The Positivity of Contribution of Podcast ASMR
to Whispered the Whispered ASMR to Sleep eligibility
Speech Status of Learning
Turkish

1 2 3 451 2 3 45 2 3 4 5 2 3 4 5

IN1

INn2

INn3 .

1 ]
: FI!

--

In8
INn9

In10 .
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InM .

In12 . 1

In13 . I .
0 3.6

Overall 2.00 33 2.23

Average

As shown in Table 5, there is a common opinion that whispered speech
is not more effective than a learning style based on spoken speech
(2.00), and transferring ASMR, which is defined as an audio-visual
experience, to the student in the form of podcasts will be ineffective in
terms of visual deprivation (2.23). While the view that ASMR will support
language learning while asleep is advanced in the level of positivity
(3.61), the common opinion that the whispered Turkish language will
create attraction for learners is also prone to positivity (3.30).

The common belief of the instructors that whispered speech is not an
alternative to spoken-talk learning style is fed by their traditional
learning styles and their approach that speaking aloud is the main
speaking level in terms of phonetics. Contrary to the opinions based on
the results of the methodological studies and providing intelligibility,
the opinion that both are necessary (In10) and that the learning
technique based on whispered speech will be more effective (In7, In8)
is in the minority. Generally, there is a prevailing belief that whispering
is a source of support or help.

IN3: In My opinion, speech-based learning resources provide more
effective results in language teaching. Whispered learning resources
canonly serve as additional resources with correct and appropriate use.

IN12: Whispering, by its nature, leads to a more closed understanding of
sounds. Let's imagine we are talking to our students in a loud whisper
in front of the camera. Sir, can you speak normally? They will say we do
not understand.

IN9: | think that since the audio-talking learning resources are a more
well-known method in traditional language teaching, they are followed
more.

IN8: ASMR videos are psychologically triggering content. While voice-
to-speech resources are plentiful and standardized, ASMR can be a
different and interesting field. While audio-speaking content will push
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the learner to behaviors such as note-taking in terms of education,
ASMR content will direct them to listen in a relaxing and concentrated
manner.

IN10: One in a whisper, the other in a normal tone. Both are required.

IN7: When | see thousands of ASMR videos on different topics and
compare them to audio-to-speech learning resources, | can say that
ASMR videos are more effective than them. | think the situation comes
up in the word 'whisper'.

Positive opinions that the second sub-category, the whispered version
of Turkish, will attract learners are based on reasons such as being a
new experience and effectively overcoming prejudice and anxiety. In
addition, popular culture will positively affect entertainment, sincerity,
and relaxation. Negative opinions, on the other hand, focused on the
speaker's representation and pronunciation errors as a person whose
mother tongue is not Turkish. As stated by Keskin and Komur (2022),
the fact that the audience comments on Turkish-focused ASMR videos
contain high positivity in terms of ‘phonetic praise,’ ‘triggering,” and
‘sympathy’ provides a scientific basis for making this sub-category more
meaningful.

INn4: Listening to Turkish at a different volume level is unusual and new.
The effect of this technique in the context of its objectives will be
positive. There will be a significant difference in Turkish teaching,
especially in speaking skill learning level.

IN5: | believe it is an effective technique to break down the prejudices of
learners who learn Turkish because they have to learn and are reluctant
to learn.

IN10: We do not speak uniformly. That's why we need to be able to show
every aspect of speech.

InG: [...] These videos, which are widely used worldwide, can provide the
idea that Turkish is a positive and more straightforward language.

IN8: It may leave a negative impression because it is not created by
Nnative speakers, because it is very wrong in speech and words, but there
is an interruption in videos and some topics, words are viewed from the
Internet, which causes insecurity to the speaker in terms of his
educational role.
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INT1: It seems like an attempt to teach Turkish in a fun and relaxing way.
The sincerity of the teachers can change the learner’s attitude towards
Turkish.

The common belief that the third sub-category, ASMR, will create a
suitable environment for the sleep learning technique reflects the most
prominent positivity indicators in this analysis title. The reasons
presented by emphasizing sensitivity to words, familiarity, suggestion,
and subliminal effects become meaningful with the recommendations
that there should be a parallelism between the duration of the video
and the time to fall asleep. Some participants in this sub-category must
be unfamiliar with the sleep learning method.

IN5: | think it will positively affect the student's familiarity with the
language. It can also be thought of as sending what is wanted to be
learned to the subconscious.

INnG: It can enable learning in a positive way and sensitivity to words.

IN8: Considering that the average time to fall asleep is 8 minutes, if the
content to be prepared is close to these processes, it will enable one or
two videos to be watched easily before going to sleep.

IN10: Since our student potential is dominated by Indonesia, Arab and
African, | think they will fall asleep after 5 minutes. | think videos should
not exceed 3 minutes.

The expert instructors participating in this study also noticed the rise of
ASMR based on the synesthetic effect as an audio-visual experience on
visual platforms. Furthermore, due to the necessity of the image, the
opinion that the podcast format is not suitable for language learning
with ASMR has come to the fore. However, some expert tutorials (In4,
IN13) think that ASMR designed as a podcast will be more effective. In
this thought, the theses that there are details that prevent learning in
the visual have an essential place.

In3: The image is necessary because the sounds produced by the
content producers using their sense organs are integrated with the
image. This is what makes videos interesting.

In4: Podcasts can help subjects that need to be repeated or memorized
stick in listeners' minds longer.
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In5: Compared to the model where the teacher is visible, | believe the
language education model that is designed as a podcast will be more
beneficial, especially after the beginner level.

In7: Considering that viewers/listeners also attach importance to
visuality, we can see that ASMR videos are more popular than Podcast
content.

IN12: Of course, it will be different. | guess what's being watched is
people.

IN13: There is a difference, but the absence of video can be an advantage
in some cases, as ASMR is audio-based. In some ASMR videos, closing
your eyes can positively affect your experience.

The phonetic structure analysis examined in the sub-categories above
presented findings supporting the opinion that it would be more
accurate to integrate ASMR into language teaching processes as a
secondary source. These findings will continue to be related to other
sub-categories within the framework of suitability for use as application
and material, which is examined in the following category.

Structural Evaluation of ASMR in the Context of Application and
Material

This study, which explores the possibilities of ASMR being an
application  environment within the framework of the
phenomenological experiences of expert teachers, analyzed the
opinions in the sub-categories of ‘the necessity of adapting digital
resources to ASMR' and ‘sound/word repetition reinforces learning’ as
individual and joint opinions. Personal opinions and their general
average are shown in Table 6 below.

Table 6

Opinion Indicators on the Structural Evaluation of ASMR in the Context of
Practice and Material

Interviewee The necessity of Adapting Reinforce the Learning
Digital Resources to with Sound/Word
ASMR Repetition

1 2 3 4 5 1 2 3 4 5

Tl -
_
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INn3
IN4
INS
IN6
INn7
IN8
IN9
IN10

_

IN12

N

Overall Average 2.84 3.46

According to indicators in Table 6, there is a generally negative
consensus regarding the necessity of adapting existing language
learning resources to ASMR (2.84). Most expert speakers recommend
ASMR-specific content production instead of adapting existing sources.
The development of an approach to context-specific content as a
common opinion indicates the existence of awareness that ASMR
contains a generically new form. On the other hand, the demand for
content specific to this field can be interpreted as seeing ASMR as a
suitable environment for language teaching.

INn2: It should not be adapted. Original content should be tried.

IN10: Adapting digital learning resources can help fill ASMR videos'
content gaps. The content that is successful in language teaching can
be transferred.

IN8: Original content must be created because many existing subjects
are not suitable for teaching with ASMR.

In4: Original content should be produced on behalf of language
teaching or in different fields and disciplines. It will be different from the
usual videos, especially in language teaching, and will bring a new
perspective to the area.
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IN5: For the proper levels, | don't think it will cause any problems if it is
done by instructors who can speak with the correct pronunciation and
speaker level.

The fact that ASMR is a style based on repeating some trigger words in
general, except for language education-oriented videos, has caused it
to be evaluated with a more positive perspective in terms of word
repetition, which is a crucial practice in language learning (3,46).

INT: It can be in terms of teaching vocabulary. However, syntax and
context can be harmful rather than helpful.

In4: Those who watch ASMR videos are significantly affected by audio
repetitions, and an increase in their level of relaxation, calmness,
awareness, and focus is observed.

In6: Word and sound repetition can be a reinforcing feature at the Al
level.

IN7: Yes, sound repetitions positively affect the brain, as its primary
purpose is relaxation.

Although there is disagreement about the appropriateness of ASMR as
a general medium, there is a common opinion close to favorable
agreement in the practice of word repetition. However, few expert
teachers (In1) reject the relevance of word repetition with syntactic
construction criticism. Therefore, general tutorial commments in this
sub-category can be interpreted as a joint opinion statement as a
recommendation to keep word repetitions in the foreground in
language tutorial ASMR videos focusing on word repetition.

The Structurality of Subjective Experience

The expert instructors’ “motivation for watching” the videos and their
statements about “who” they think the people in the videos are also
examined as part of the analysis. It is crucial to consider the motivation
to watch to assess ASMR’'s general structure, its applicability for
language teaching, and the phenomenological dimension of the
meaning to be assigned to the content. In addition, the opinion about
the person being watched is vital in showing the instructor’'s tendency
to identify himself and internalize the actor. Figure 1 shows the
distribution showing the motivation to follow.
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Figure 1
Motivations to Watch ASMR Videos
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The viewing motivations represented in the graph were chosen by
looking at the emotional words that expert trainers highlighted in their
expressions. Relaxation (29%), the most prominent motivation, has a
positive meaning in some expressions. In contrast, in others, it is
associated with ‘sleep’ and used to emphasize that it harms language
learning. In positive opinions, motivations such as surprise,
entertainment, learning, and attention, while in opposing views, the
motivations of discomfort and boredom came to the fore.
Interpretation and expertise are mentioned when it is desired to
demonstrate an unbiased approach. It is conceivable to view ASMR as
having a positive motive in teaching a language because the overall
incentive is enjoyment and relaxation.

In Figure 2, the proportional distribution of the descriptive expressions
used by the expert instructors when describing the person they watch
in the videos is given. This proportional distribution is one of the
perceptual catalysts that act as the cause and effect of the opinion as a
factor supporting motivation because the person who appears in the
video and is focused on is the person to empathize with the expert
instructors who evaluate the possibilities of using ASMR in language
teaching.
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Figure 2

Subjective Assessments of Actor’s Identity in ASMR Videos
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The answers to the question posed to the expert tutorials, apart from
the question of ‘who do you see as the person in the videos, show that
they are generally motivated to watch a YouTuber. However, this
interpretation is hardly neutral because interpreting the actor in the
content as a YouTuber also means emphasizing that he is not a tutorial.
Expert instructors with a positive attitude towards using ASMR as a
medium in language teaching generally used the definitions of
‘teacher’ (22%) and ‘friend’ (7%). Although it is used in influencer (7%)
and amateur (14%) expressions, ‘ASMRtist’ (7%) has been examined as a
meaning that is not used directly but is meant.

Conclusion and Discussion

In this study, the usability of autonomous sensory meridian response as
an effective secondary application environment in computer-assisted
language teaching in teaching Turkish as a foreign language was
investigated according to the opinions of expert instructors. In this
context, it has been concluded that ASMR culture can be a secondary
learning environment for teaching Turkish when its contents are
professionally designed. For this purpose, amateur language teaching
videos produced in the ASMR culture should be reconstructed with
professional and well-prepared content. Because opinions such as
“teachers whose mother tongue are not Turkish, amateurism, lack of
teaching methods, poor quality, mediocrity, disturbing visual and audio
elements,” which the instructors present as reasons for their negative
opinions, are specific only to the videos experienced. Therefore, this
study seeks to facilitate the development of expert content designs
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created within the framework of consensus-based expert opinions.
Many negative opinions claim that once the negatives are eliminated
or improvements are made based on suggestions, the negative
opinions will change to positive ones. The expert instructors agree that
language learning is not possible solely through OHT and that it is
necessary to design this medium as a secondary resource. This
medium, which is considered inadequate for basic language teaching
by a significant number of the participants, is seen as effective and
efficient in the intermediate and advanced level teaching process.
However, some expert instructors (In5, In8, IN9, InT1l) reported that it
would provide more significant benefits at the basic education level.
These differences of opinion on which level ODMT can be effective for
which level actually gives the information that it should be tested
experimentally for which levels it can be suitable. At this point,
professional language teaching videos to be produced in the ODMT
culture can be a new CBLT application environment that will
qualitatively contribute to foreign language teaching processes.

Generally, common opinions that show the plane of indecision based
on disagreement instead of a clear opinion become more meaningful
when similar results are obtained in studies on CALL. In studies on CALL,
it has been concluded that although instructors generally have positive
attitudes towards CALL, internal factors such as their skills, beliefs and
perceptions affect their decisions to use CALL (Park & Son, 2009).
Rogers' “Diffusion of Innovation” theory can be helpful if this result is
assessed for CALL in general and specifically for ASMR, which is
suggested as an application environment because ASMR (Innovation),
just as Rogers stated (1962: 11-33), spreads at a particular time, through
a communication channel and within a social system. While this spread
progresses equally and coordinated in every part of society, people's
attitude toward innovations is essential. Rogers’ Adopter/Compliant
categories (1962: 248-251) include a slowing scale of fit from the highest-
fit Innovator to the early adopter (reputable), early majority (negotiator),
late majority (septic), and slow-moving (traditional). Interpreting the
teacher’s views according to the effect on this scale will make the
individual effect in the views more meaningful. The predominance of a
deliberative attitude in the interviewee list of expert teachers in this
study can be attributed to a tendency toward compliance.

Studies focusing on teachers’ opinions of CALL support this research
because they have some startling findings. According to Akayoglu
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(2017), in the field study conducted with the participation of teachers
aged between 21-28, the view that CALL should be considered a
compulsory course and included in the curriculum that appeals to an
earlier age, came to the fore. Since the interviewees of this research are
generally between the ages of 20 and35, they represent a generation
that is sensitive to technology and willing to try new technologies.

The fact that ASMR offers a use-satisfaction performance for relaxation,
awe, and sleep, makes it essential whether the attention and attention
required for lessons and learning will be realized as a controversial issue,
which also stands out in the interviewees' comments. Although the
teacher’s attention is very close, the feeling of ‘relaxation’ in the
emphasis can be interpreted as an obstacle for the lesson. However,
according to Fredborg et al. (2018), the relationship between ASMR and
the feeling of constant awareness is much stronger than previously
thought. Compared with matched controls, individuals with ASMR
produced significantly higher scores on the MAAS, a global measure of
awareness, and significantly higher scores on the Curiosity subscale of
TMS. These results indicated that a distinct subset of mindfulness-
related traits could support ASMR-related sensory-emotional
experiences. Similarly, Janik-McErlean and Banissy (2017) state that
those who reported their ASMR experience scored higher on Openness
to Experience and higher on the IRI's Empathic Worry and
Daydreaming subscale. The study found that this phenomenon, about
which there has not yet been enough research, gives positive results in
empathy and openness to experience. Although it takes place on the
screen, ODMT, which strengthens the sense of empathy due to its
synaesthetic effect, exhibits an audience profile that is sensitive to
learning with its openness to experience. The study determined that
this phenomenon, which has not been studied enough yet gives
positive results in empathy and openness to experience.

As a result, this research, has revealed that the implementation of
ODMT by professional teachers whose native language is Turkish, with
original content and appropriate equipment can create a secondary
learning environment in teaching Turkish as a foreign language. The
experiences interpreted by the teachers from an expert perspective will
strengthen the integration process of ODMT into language teaching
with an academic basis. Turkish-speaking professional tutorials, the
effect of the teaching of ODMT with original content and appropriate
equipment on learner achievements should be tested by the
researches to be carried out.
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