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ABSTRACT

It is thought that examining the effects of the Covid-19 period from the perspective of academics is important to be more
prepared for possible similar situations. In this study, it was aimed to determine the effects of Covid-19 pandemic on the
thesis writing processes of academicians working in the field of special education. The research was conducted with a
phenomenological approach from qualitative research methods. Purposive sampling was used to determine the
participants in the study. The participants of the study were 11 research assistants who completed their doctoral studies
in the Department of Special Education. Research data were collected through semi-structured interviews and
researcher's diary. The data obtained were analyzed using content analysis, and eight themes were reached. The themes
are; | should continue with this topic, | insisted on my method, | had difficulty finding participants, how was my data
collection process affected, how was my reporting phase, what did my advisor do, how did other factors affect my
research, and if the pandemic happens again. The Covid-19 pandemic has caused significant disruptions in academic
studies as in every field. Academics tried to eliminate the problems they experienced with distance education platforms
and individual solutions and to complete the process with minimal disruption. It is recommended that studies be
conducted to identify, implement, and disseminate methods that can be used to overcome similar processes more easily

in future research.
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PANDEMIDE TEZ YAZMAK: OZEL EGITIiM ORNEGi

OZET

Covid-19 doneminin etkilerinin akademisyenlerin bakis agisiyla incelenmesinin olasi benzer durumlara daha hazirlikli olmak
icin 6nemli oldugu diistiniilmektedir. Bu ¢alismada 6zel egitim alaninda gorev yapan akademisyenlerin tez yazma siireglerinde
Covid-19 pandemisinin etkilerinin belirlenmesi amaglanmustir. Arastirma nitel aragtirma yontemlerinden fenomenolojik
yaklagimla gerceklestirilmistir. Arastirmada katilimcilarin  belirlenmesi agamasinda amagli orneklem kullanilmugtir.
Aragtirmanin katihimeilar1 Ozel Egitim Béliimiinde doktora egitimlerini tamamlayan 11 arastirma gdrevlisidir. Arastirma
verileri yar1 yapilandirilmig goriigmeler ve aragtirmaci giinliigiiyle toplanmgtir. Elde edilen veriler igerik analizi kullanilarak
analiz edilmis ve sekiz temaya ulasilmistir. Temalar; bu konuyla devam etmeliyim, yontemimde 1srarct oldum, katilimci
bulmakta zorlandim, veri toplama siirecim nasil etkilendi?, raporlama asamam nasil gegti?, danismanim neler yapti?, diger
etmenler aragtirmam nasil etkiledi? ve bir daha pandemi yasanirsa bagliklarindan olugsmaktadir. Covid-19 pandemisi her
alanda oldugu gibi akademik ¢aligsmalarda da dnemli aksamalara yol agmistir. Akademisyenler yasadiklar1 sorunlar1 uzaktan
egitim platformlari ve bireysel ¢oziim yollari ile ortadan kaldirmaya, siireci en az aksama ile tamamlamaya ¢alismustir. Ileri
aragtirmalarda benzer siireclerin daha kolay iistesinden gelinebilmesi amaciyla kullanilabilecek yontemlerin belirlenmesi,

uygulanmasi ve yayginlastirilmasina yonelik ¢caligmalarin yapilmasi 6nerilmektedir.

Anahtar Kelimeler: Covid-19; pandemi; akademisyen; tez yazma; 6zel egitim.

1. INTRODUCTION

The virus causing severe acute respiratory syndrome that emerged in Wuhan, China was named
Corona (Xu et al., 2020). The situation, which started in late 2019 and turned into a global health crisis
affecting the whole world, was declared as COVID-19 Pandemic (WHO, 2020). On March 11, 2020, it
was announced that the first COVID-19 case was detected in Turkey (Ministry of Health, 2020).

The COVID-19 pandemic has had significant social, economic and psychological impacts. As
in all areas, the pandemic affected the education process. With this impact, it is seen that many studies
on the pandemic were carried out in the literature in a short time. Among national and international
studies, the most frequently mentioned topic is the impact of the pandemic on education (Balci, 2020;
Can, 2020; Cigek et al., 2020; Daniel, 2020; Hoofman & Second, 2021; Grek & Landri, 2020; Parkar,
2020; Schleicher, 2020). Another intensively studied topic is the problems experienced in distance
education (Al Lily et al., 2020; Bergdahl & Nouri, 2021; Kavuk & Demirtas, 2021; Khan, 2021; Rashid,
2021; Sari & Nayir, 2020).

In terms of participants, classroom teachers (de Oliveira Dias, 2020; Kurt et al., 2021;
Rasmitadila, 2020; Saygi, 2021; Yolcu, 2020), preschool teachers (Hong et al., 2021; Steigleder 2023;
Yildirim, 2021), science teachers (Bakirci et al., 2021; Verma et al., 2020), mathematics teachers (Baki
& Celik, 2021; Drijvers et al., 2021; iskenderoglu-Aydogdu & Konyalihatipoglu, 2021), special
education teachers (Akbayrak et al., 2021; Lesh, 2020). In addition to teachers, there are also studies
involving families (Bozkus-Geng & Sani-Bozkurt, 2022; Dong et al., 2020; Misirli & Ergulec, 2021)
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and undergraduate students (Ar1 & Kanat, 2020; Copeland et al., 2021; Duban & Sen, 2020; Magableh
et al., 2021) as participants.

Studies focusing on academia and academics can also be added to the studies given as examples
in terms of subject and participants (Demirdag & Altun, 2022; Gabster et al., 2020; Sani-Bozkurt et al.,
2022; Strielkowski, 2020). All these studies include descriptions of the pandemic period, the difficulties
experienced, the measures taken and solutions to the problems. However, it is understood that research
assistants are rarely included among the working groups. As many stages of education were affected
during the pandemic, doctoral thesis processes were also affected. There is no research on this issue.
Therefore, within the scope of the research, it is aimed to determine the opinions of research assistants
who had to write a doctoral thesis during the pandemic process. For this purpose, from the perspective
of the participants, the effects of the COVID-19 Pandemic will be examined in all thesis processes from
topic determination to reporting. In line with this purpose, the following questions were sought to be
answered:

1. How did the pandemic affect the researchers' thesis topics, methods, findings and results?

2. What were the problems arising from the stakeholders in the thesis process (participants,
supervisors, team members)?

3. How were the problems arising from the pandemic solved?

4. What are the participants' suggestions for researchers working in the field of special

education in case of similar pandemics?

2. METHOD
2.1. Research Model

It was conducted with a phenomenological approach, one of the qualitative research methods.
Van Manen (2007) states that the main perspective of phenomenology is to understand human
experiences. This study was designed as phenomenology (Yildinm & Simsek, 2018; Wilson, 2015) in
order to determine the opinions, perceptions, experiences and suggestions of research assistants who

completed their doctoral dissertations during the pandemic process that suddenly emerged.

2.2. Participants

Eleven research assistants who completed their doctoral studies at Anadolu University Special
Education Department were selected through purposive sampling. Among purposive sampling types,
convenience sampling (Patton, 1987) was preferred. Details about the participants and semi-structured

interviews are given in Table 1.
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Table 1. Participant Characteristics and Semi-Structured Interview Information

Branch Age  Gender Thesis Thesis Method Time Date Interview

Start End Location

Riza  Hearing 35  Male 2019 May 2022 May Mix 10:50  17.02.2022 Regigrc‘;her

Fahri Intellectual 30  Male 2007 o001 June  Quantitative  24:13  17.02.2022  Researcher
March office

. . 2019 2021 I . Researcher
Timur Hearing 33 Male September  December Quantitative  16:50 17.02.2022 office

Eda  Hearing 31  Female 2018 o000 May Quantitaive 19:21 18022022  Researcher
September office

. 2019 2022 I . Researcher
Tarik Hearing 33 Male Subat May Quantitative  19:18  18.02.2022 office

Esma  Hearing 32 Female 2019July 2022May  ~CHON 5044 21020002  RResearcher
research office

Sara  Autism 36 Female 2018 2022 Single- 5308 2g.02.2022  Researcher
January January subject office
Ekrem  Autism 33  Male 2019 May 2021 June ;:E?éit 1529 01.03.2022  Zoom

Special 2018 2021 - . Researcher
Gaye Talent 37 Female January December Quantitative  28:02  02.03.2022 office

Serdar Intellectual 33 Male 2018 2021 Qualitative ~ 31:20  04.03.2022 Resea_rcher
February =~ December office

Yawz Heaing 33  Male 2018 May 202 ACion 4650 (7032002  Researcher
March research office

It was ensured that there was at least one participant who had completed their doctoral studies
in the postgraduate programs of Anadolu University Department of Special Education in the fields of
education of the mentally disabled, education of the hearing impaired, education of autism spectrum
disorder and education of the gifted. The age range of the participants varied between 30 and 36. Four
of the participants were female and seven were male. As can be seen, the participants started their
dissertations before the pandemic and completed them while the pandemic continued. Two of the
completed doctoral dissertations were action research, three were qualitative, three were quantitative,
two were single-subject, and one was a mixed method research. The shortest semi-structured interviews
conducted within the scope of the research lasted ten minutes and 50 seconds, and the longest interview
lasted 36 minutes and 54 seconds. All interviews were completed between 17.02.2022 and 07.03.2022.
Interviews were generally conducted at the participant or researcher's office. Due to the change of duty

station of one participant, the interview was conducted remotely through the Zoom program.

2.3. Data Collection Tools

Semi-structured interviews were used as data collection technique in the study. Semi-structured
interviews are among the most frequently used data collection techniques in qualitative research
methods (Creswell, 2016; McMillan, 2004). The interview questions consisted of eight main and nine

sub-questions. In addition, a reflective researcher diary was kept for data diversity. The diary is a
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notebook in which the researcher records his/her thoughts about the data collection process,
participants, experiences and the process (Glesne, 2014). The diaries were written in 12 font size, 1 line

spacing, 12 pages and 33 pieces.

2.4. Data Analysis

The data were transformed into findings through content analysis. Content analysis consists of
the steps of thematizing the raw data, associating the connections between themes, and interpreting and
reporting these relationships (Patton, 2002; Yildirim & Simsek, 2018). The semi-structured interviews
were transcribed before the analysis. The transcripts were first coded using the Nvivo 11 program and
then themes were created. In the coding process, 14 themes were reached and seven themes were
reached in the thematization phase. While the themes were transformed into findings, connections were
established between the data and interpreted and reported by the researchers. On the other hand, the

unrecorded data in the reflective researcher diary were used to support the themes.

2.5. Validity and Reliability

The validity and reliability of qualitative research is related to being credible, logical and
defensible (Johnson & Christensen, 2014). With this point of view, at the beginning of the study, three
academicians who have studies with qualitative research methods and who have a doctorate degree in
special education were consulted during the preparation of semi-structured interview questions. After
the feedback, a pilot interview was conducted with the revised questions and the final version was given.
All of the interviews were recorded in audio or video format. No changes were made while transcribing
these recordings. A special education specialist was involved in the process other than the researchers
at the coding and thematization stage of the raw data obtained from the transcripts. The researchers
thematized the codes simultaneously and independently with the expert, a consensus was reached, and

then the reporting process began. Code names were used for all participants in the reporting process.

3. FINDINGS

The findings obtained after the analysis were grouped under eight themes. The themes are; |
should continue with this topic, | insisted on my method, | had difficulty finding participants, how was
my data collection process affected, how was my reporting phase, what did my advisor do, how did

other factors affect my research, and if the pandemic happens again.

3.1. Should I Continue with This Topic?

The first theme of the research is the effect of the pandemic on the subject and method planned
to be studied within the scope of the thesis. All of the participants stated that there was no change in the

thesis topic with the pandemic announcement. Timur's 'The topic did not change', Eda’s The topic did
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not change. It was already a continuation of the master's thesis.' statements can be cited as examples.
However, it is seen that even though the topic of study did not change, the researchers had great
difficulty from time to time. Especially in subjects that require application in the field, it is seen that
there is great panic and dilemmas. As a matter of fact, Sara's statement 'It was a subject that would
affect the location a lot. It was dental health. With the pandemic, my field of study, the equipment |
used, everything changed. The subject did not change, but I can say that adaptations were made.” The
difficulties experienced in order not to change the subject are understood from her statements.

3.2. I Insisted on My Method

All but one of the participants completed their thesis with the research method they designed.
However, it is understood that there were difficulties in not changing the method due to reasons such
as not reaching the expected level of participants, school closures, and avoiding contact. Gaye stated,
'My method did not change, but we had a lot of difficulties. My application was an application that
required direct contact with a tablet and the question of how to do it occupied our agenda for a long
time. Methodologically, it is understood that the planned process worked for most of the participants,
while a few participants had to make changes in the research design. Timur's statement
'‘Methodologically, it was planned to be a case study, but it evolved into phenomenology' and Eda's
statement 'Since the number of participants decreased, we switched from predictivism to collinearity'
can be shown as examples of design changes. Serdar, who had to change the methodology due to the
pandemic, said, 'We designed it as action research and we were conducting it as such. But when the
implementation phase came, everything changed. When the schools closed, we realized that we could

not cope with the pandemic. We returned to qualitative, that is, case study'.

3.3. | Had Difficulty Finding Participant

The most challenging aspect of conducting research during the pandemic was to find
participants with the consensus of all participants or to ensure continuity with existing participants.
Many participants withdrew from the studies due to fear of the disease, and even if they did not
withdraw, there were problems in continuing. On the other hand, with the closure of the schools,
researchers practicing in primary schools and smaller classes had to stop the thesis process for a while
or change the participant group. As a matter of fact, Sara's statement 'Families did not want to
participate, I was very tired' is one of the clear examples. On the other hand, Riza mentioned similar
difficulties regarding the participants with the statements 'Schools were closed because | was working
on inclusion, we could not reach the participants' and Fahri said 'We tried to collect face-to-face as the
schools opened, we tried to collect face-to-face! The consequences of the pandemic, which were not
included in the planning of the thesis, also led to additional measures. Some researchers had to change
the participant groups. Eda’'s statement 'Our priority was children with cochlear implants. In cases where

I was not able to take camera shots, the participants were replaced with those with similar
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characteristics.' is an example of this situation. A similar example is given by Ekrem: 'The participants
were planned to be appointed MoNE teachers. However, when the schools were closed, we turned to

rehabilitation teachers.'

3.4. How was My Data Collection Process Affected?

Necessary changes in the data collection process planned for the thesis with the pandemic
process are also among the findings. In particular, it is understood that the disruptions in the data
collection process caused methodological changes. Riza summarizes the current situation with the
statements The process prevented us from collecting data. On the other hand, Fahri stated, 'Our planning
was in three phases. Everything was ready for school-wide support implementation. The pandemic
affected data collection too much. For this reason, we were only able to realize the first phase." Fahri
conveyed the problems experienced in the data collection process. Timur, on the other hand, stated that
he restarted the data collection process twice due to the pandemic: 'l completed my observations. | set
up the camera for the first time. While waiting for the class to get used to it, the pandemic broke out
and the school was closed. The thesis was suspended for 6 months. Then a new planning was made.'
The impact of the pandemic on people caused the manipulation of the subjects studied. Some of the
researchers stated that during data collection, they went beyond the designed purposes and the focus
was constantly on the pandemic. As a matter of fact, Eda summarizes this situation as 'Teachers were
completely focused on the pandemic and | had difficulty in attracting them to the subject'.

Although the general opinion about the data collection process was that the pandemic had a
negative impact on the data collection process, some participants also stated that this process provided
advantages to their studies. For example, Tarik stated, 'l switched from printed material to online
material. My data collection process has both accelerated and expanded numerically. | received data
from almost all provinces'. Similarly, Yavuz summarized the situation in a similar way: There was
some data | collected face-to-face and then we switched to online. It was actually an advantage, it was

like hybrid data. It became easier for me to record the lessons.

3.5. How was My Reporting Phase?

Participants had three different views on the reporting stages of their theses. Some of the
participants argued that the pandemic contributed positively to the thesis writing process. While some
participants saw the relationship between the pandemic and reporting as neutral, the rest stated that
there were also problems at this stage. Fahri, one of the researchers who turned the effects of the
pandemic in his favor in the report writing process, said, "My workload decreased due to distance
education. There were no tasks such as reading exam internship files. There were fewer people coming
to the office. | concentrated and wrote. This was the biggest advantage of the pandemic. Similarly,
Ekrem's statement 'Reporting was positive. | was able to allocate the time | allocated for individual

training to the thesis.' His views are in parallel with the positive thoughts. Esma stated that the report
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writing process became difficult due to the pandemic: 'In reporting, data accumulated as they were
collected again due to the pandemic. The analysis and writing process turned into chaos. If | wrote
everything, it would be 100 pages of findings. Tarik and Eda summarized that the pandemic did not
have a positive or negative impact on the writing process as 'lt did not affect reporting' and 'It did not

affect reporting', respectively.

3.6. What Has My Counselor Done?

The opinions and attitudes of thesis advisors after the pandemic declaration are also among the
findings that affect the research conducted. Participants had various opinions about thesis advisors. In
general, it is understood that advisors make efforts to make the process easy and the research feasible.
For example, Ekrem explained the support provided by the advisor as follows: 'My advisor has always
made my work easier. We maintained our ideal order by meeting at my house or his house when
necessary'. However, contrasting findings regarding the counselors are also among the findings. As a
matter of fact, Yavuz described the problem he had with his counselor as follows: There were times
when we had difficulties. For example, | offered to change the method, there was a problem and he got
very angry. It took time to solve it. A similar example of the problems experienced with the advisor was
given by Riza: 'Communication with the advisor broke down. We communicated by e-mail and phone.
I explain myself more comfortably face to face and there were problems." It is also among the findings
that the consultants did not have a positive or negative impact on the process, and that the work was
carried out in a similar way after the pandemic as before the pandemic. As an example of this situation,
Gaye's views can be given as 'lIt was difficult in general, but in my study, they did not force me, they

did not react.

3.7. How Did Other Factors Affect My Research?

The pandemic had an impact on all steps of the doctoral thesis process, from topic identification
to reporting. In addition, participants stated that some factors other than research steps also affected
their theses due to the pandemic. These factors include illness, research permission, and thesis
monitoring committee. The fact that the researchers, advisors or participants contracted covid during
the process and had chronic diseases indirectly affected the theses. As an example of this situation,
Tarik said, "My advisor had a chronic illness and retired to his home. Communication became more
difficult. On the other hand, the research permission requests required for data collection and
implementation in schools remained unanswered or lost their validity due to the pandemic. As a matter
of fact, Esma conveyed the negative reflection of the permission process on the thesis with the sentences
'l had to get permission from the National Education four times. | could not use the permissions I got
because the school was closed. Another factor was the demands of the thesis monitoring committees.
While some participants found the demands of the academics in the monitoring committee excessive,

others stated that they tried to contribute to the completion of the thesis. As an example of the attitudes
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of the thesis monitoring committee, which supported the researcher by taking into account the pandemic
conditions, Eda's views can be given as 'We had no chance to collect data face-to-face, but I could not
convince my advisor. With the support of the thesis monitoring committee, the work was made possible,
he was convinced. As a contrasting finding, Esma's 'demands forced me. They made the family, teachers
and students prepare a program. Yes, it is difficult for you, but the end of their sentences always ended

with things that would force me.' statements are among the good examples.

3.8. If Pandemic Happens Again?

Participants' suggestions for future studies in case of a recurrence of the Covid-19 Pandemic or
its derivatives are also among the findings. Suggestions are generally related to the planning phase. The
most frequently expressed suggestion is that the data collection process should include designs that can
be carried out remotely. Tarik said, 'Online data collection should be done', Serdar said, 'They should
be technological. They should focus on the fastest and most convenient data collection method' are
among the good examples of remote data collection. On the other hand, there were suggestions that
applications should also be carried out on online platforms. Ekrem's statement 'l can recommend
applications to be made on digital platforms’ and Yavuz's statement ‘Mobile designs can be made. At
least you won't be dependent on others.” The opinions of Ekrem and Yavuz are about the preparation
of applications with remote content. Finally, preparing alternative plans and taking precautions are
among the suggestions emphasized for the quick resolution of future chaotic events. Sara expressed this
point of view as follows: "There must be a plan b, alternative environments, participants, applications
must be considered. We live in a difficult age now, planning should be done with a little paranoia at the

beginning".

4. DISCUSSION AND CONCLUSION

In the study, it was aimed to determine the opinions of research assistants who had to write a
doctoral thesis during the pandemic process. The findings obtained for this purpose were discussed and
interpreted within the framework of the literature. When the first finding of the study is examined, most
of the participants stated that they did not change the topic planned to be studied within the scope of the
thesis. When the researches are examined, it is seen that research assistants have difficulties in
determining the thesis topic (Akbulut et al., 2013; Kalem & Akman, 2007; Karadag et al., 2018).
Despite the difficulties brought by the pandemic, it is thought to be a positive situation that researchers
do not change their study subjects and seek ways to overcome the process.

Considering the second finding of the study, all but one of the participants stated that they
completed their thesis with the research method they designed. However, it is understood from the
statements of the participants that there were many difficulties in not changing the method due to

reasons such as not reaching the expected level of participants, school closures, and avoiding contact.
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These difficulties are seen as inevitable situations brought about by the pandemic process. In the other
finding of the study, all research assistants stated that they had problems finding participants or
maintaining continuity with existing participants. They stated that many participants withdrew from the
study due to fear of the disease or that they had difficulty continuing even if they did not withdraw. Due
to the closure of schools, research assistants had to stop the thesis process or change the participant
group. The pandemic process is one of the important facts known to cause uncertainty in educational
organizations and students (Demirdag & Altun, 2022). In addition, one of the most important problems
experienced by researchers who plan the thesis process is the prolongation of the time they foresee for
implementation and analysis (Barutcu & Onayli, 2016). It is clearly seen in the statements of the
research assistants that the prevention of the progress of the thesis process and the anxiety they
experience about the continuity of the participants, as well as the uncertainty of that process, create
negative anxiety and sadness on them. It is thought that the effect of the thesis advisor is an undeniable
fact in overcoming this process in an easy way. In this regard, advisors are expected to help and guide
their students in overcoming the problems they experience (Akbulut et al., 2013).

When the findings of what happened during the pandemic process and the data collection
process planned for the thesis were examined, it was seen that the research assistants made statements
such as that they experienced methodological changes, prevented data collection, had to apply it twice,
the thesis was suspended, it went beyond the designed purpose, and the focus of the teachers being
constantly on the pandemic had a negative impact. It is stated in the literature that researchers experience
similar difficulties (Rodrigues et al., 2020).

Considering the findings of the research assistants in the reporting stages of their theses, some
of the participants stated that the pandemic contributed positively to the thesis writing process, some
participants stated that there was no positive or negative problem between the pandemic and reporting,
while some of the participants stated that they had problems during the reporting stage. It is seen that
the participants who stated that they had a positive contribution stated that their workload decreased,
they concentrated and used their time efficiently. In the researches conducted, it is seen that the Covid-
19-based working from home model brings advantages such as the time spent on the road or in traffic,
the utilization of dead time in the workplace and increased productivity. (Akca & Tepe-Kiigiikoglu,
2020; Crawford et al., 2020). In addition, working from home is considered to be a good alternative for
multitasking (Allen et al., 2013). On the other hand, online learning environments are considered to be
an important opportunity to overcome this crisis experienced by academics and students (Sahu, 2020).

Considering the findings of the research on the thesis advisor, the participants generally stated
that their thesis advisors made efforts to make the process easy and the research feasible, while some
of them stated that they had problems and difficulties with communication, and some of them stated
that they did not have a positive or negative effect. Nacaroglu and Bektas (2022), Boufeldja and
Bouhania (2020) and Gill et al. (2012) concluded that the participants carried out the process effectively

with the advisor during the thesis process and did not experience problems with communication. These
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findings on communication with the advisor and carrying out the process together effectively support
the findings of the study. Kosar (2021) concluded that there was little advisor support during the thesis
process, while Rodrigues et al. (2020) and Barutgu and Onayli (2016) found that they had problems
with the advisor. Lack of advisor support causes the thesis period to be problematic for the researchers
and causes many problems such as unhappy and anxious (Pyhilté et al., 2016). Andrew (2012)
conducted a study with participants who wrote their theses away from their thesis advisors and found
that while the participants stated that being away did not cause a big problem, they felt lonely. In contrast
to these studies, McAlpineAmundsen and Jazvac-Martek (2010) also found that students received full
support from their advisors and felt important and valuable. Thesis supervisors should provide support
to facilitate active and student-centered learning of doctoral students and provide opportunities for them
to develop their research skills (Styles & Radloff, 2001). Considering all these negative situations, it is
thought that thesis supervisors should support researchers in ensuring their personal motivation and
using the thesis process and time effectively.

The pandemic had an impact on all steps of the doctoral thesis process, from topic identification
to reporting. In addition, participants stated that some factors other than research steps also affected
their theses due to the pandemic. These factors include illness, research permission, and thesis
monitoring committee. The theses were indirectly affected by the fact that the researchers, advisors or
participants contracted Covid-19 and had chronic diseases during the process. This situation, which is
a natural result of the process, resulted in the completion of the research beyond the planned period.

When the last finding of the research is analyzed, the participants made some suggestions for
the recurrence of the Covid-19 Pandemic or its derivatives. Looking at these opinions, it was seen that
the participants made suggestions for the planning phase, the data collection process to include designs
that can be carried out remotely, and also for the applications to be carried out on online platforms. In
the researches conducted, it is stated that practices and policies should be determined to ensure
organizational sustainability even in times of crisis by taking lessons learned from the Covid-19 process
(Akca & Tepe-Kiigiikoglu, 2020). Tt is also thought that academics, students and managers should learn
from this critical situation and overcome these difficulties and turn this crisis into an opportunity (Sahu,
2020).

5. RECOMMENDATIONS

As a result, the Covid-19 pandemic has caused significant disruptions in academic studies as in
every field. Academics tried to eliminate the problems they experienced with distance education
platforms and individual solutions and to complete the process with minimal disruption. In further
research, it may be recommended to identify, implement and disseminate methods that can be used to
overcome similar processes more easily. The qualities that the methods and tools that can be used in

extraordinary situations such as Covid-19 should have can be determined. Studies can be carried out to
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eliminate the problems experienced on online platforms, which are frequently mentioned in existing

research.
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GENISLETILMIiS TURKCE OZET

PANDEMIDE TEZ YAZMAK: OZEL EGITiM ORNEGI

GIRIS

COVID-19 pandemisinin 6nemli sosyal, ekonomik ve psikolojik etkileri olmustur. Tim
alanlarda oldugu gibi egitim siireci de salgindan etkilenmistir. Bu etkiyle birlikte kisa siire icerisinde
literatiirde pandemiye iligkin bir¢ok calismanin gerceklestirildigi goriilmektedir. Ulusal ve uluslararasi
caligmalar arasinda sikca deginilen konu pandeminin egitime etkisidir (Balc1, 2020; Can, 2020; Cigek
vd., 2020; Daniel, 2020; Grek ve Landri, 2020; Hoofman ve Second, 2021; Parkar, 2020; Schleicher,
2020). Yogun sekilde ¢aligilan diger konu ise uzaktan egitimde yasanan sorunlardir (Al Lily vd., 2020;
Bergdahl ve Nouri, 2021; Kavuk ve Demirtas, 2021; Khan, 2021; Rashid, 2021; Sari ve Nayir, 2020).

Caligmalar salgin donemine iligkin betimlemeleri, yasanan zorluklari, alinan onlemleri ve
sorunlara iliskin ¢oziimlere deginmektedir. Ancak c¢alisma gruplari arasinda arastirma gorevlilerinin
nadiren yer aldig1 anlagilmaktadir. Salgin doneminde egitimin bir¢ok basamag etkilendigi gibi doktora
tez stirecleri de etkilenmistir. Bu konuya iliskin bir arastirmaya ise rastlanmamigtir. Dolayistyla
arastirma kapsaminda pandemi siirecinde doktora tezi yazmak durumunda kalan arastirma

gorevlilerinin siirece iliskilerinin goriiglerinin belirlenmesi amag¢lanmigtir
YONTEM
Arastirmanin Modeli

Nitel arastirma yontemlerinden fenomenolojik yaklasimla gergeklestirilmistir. Van Manen
(2007) fenomenolojinin temel bakis acisinin insan deneyimlerini anlamak oldugunu aktarmaktadir. Bu
caligma aniden ortaya ¢ikan pandemi siirecinde doktora tezlerini tamamlayan arastirma gorevlilerinin
goriis, algi, deneyim ve Onerilerini belirlemek amaciyla fenomenoloji (Yildirnm ve Simsek, 2018;

Wilson, 2015) olarak tasarlanmustir.
Katihmeilar

Arastirmaya Anadolu Universitesi Ozel Egitim Béliimiinde doktora egitimlerini tamamlayan
11 arastirma gorevlisi amagli Ornekleme ile belirlenmistir. Amagli 6rneklem tiirlerinden kolay
ulagilabilir 6rneklem (Patton, 1987) tercih edilmistir. Katilimcilarin yas araligi 30 ile 36 arasinda
degismektedir. Katilimeilarin dordii kadin, yedisi erkektir. Tiim goriismeler 17.02.2022 ile 07.03.2022
tarihleri arasinda tamamlanmistir. Goriismeler genel olarak katilimci ya da arastirmaci ofisinde
gerceklestirilmistir. Bir katilimcimin gorev yeri degisikligi nedeniyle goriisme Zoom programi

araciligryla uzaktan yapilmigtir.
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Veri Toplama Araci

Aragtirmada veri toplama teknigi olarak yari yapilandirilmis goriismeler kullanilmistir. Yari
yapilandirilmis goriismeler nitel arastirma yontemlerinde en sik kullanilan veri toplama teknikleri
arasinda yer almaktadir (Creswell, 2016; McMillan, 2004). Goriisme sorulart sekiz ana dokuz alt
sorudan olusmaktadir. Ek olarak veri cesitliligi adina yansitmali arastirmaci giinliigii tutulmustur.
Giinliik aragtirmacinin veri toplama siirecine, katilimcilara, yasananlara ve siirece dair diislincelerini
kayit altina aldig1 defterdir (Glesne, 2014). Giinliikler 12 punto, 1 satir aralifiyla bilgisayar ortaminda,
12 sayfa ve 33 adet yazilmistir.

Verilerin analizi

Veriler igerik analizi yoluyla bulgu haline déniistiiriilmiistiir. Iicerik analizi, ham verinin
temalagtirilmasi, temalar arasi baglantilarin iligkilendirilmesi ve bu iliskilerin yorumlanarak
raporlanmasi basamaklarindan olusmaktadir (Patton, 2002; Yildirim & Simsek, 2018). Yari
yapilandirilmig gériismelerin analizler 6ncesi dokiimleri gergeklestirilmistir. Dokiimler Nvivo 11
programi kullanilarak o6nce kodlastirilmig ardindan temalar olusturulmustur. Kodlastirma

siirecinde 14, temalastirma asamasinda ise yedi temaya ulasilmistir.
BULGULAR

Analizler sonrasi elde edilen bulgular sekiz tema altinda toplanmistir. Temalar; bu konuyla
devam etmeliyim, yontemimde 1srarct oldum, katilimci bulmakta zorlandim, veri toplama siirecim nasil
etkilendi?, raporlama asamam nasil gecti?, danismanim neler yapt1?, diger etmenler arastirmami nasil
etkiledi? ve bir daha pandemi yasanirsa basliklarindan olugsmaktadir. Arastirmanin ilk temasi tez
kapsaminda c¢alisilmasi planlanan konu ve yonteme pandeminin etkisidir. Katilimcilarin tamanmu
pandemi ilantyla birlikte tez konusunda herhangi bir degisiklige gidilmedigini belirtmislerdir.
Katilimcilarin biri disinda tamami tasarladiklar aragtirma yontemiyle tezlerini tamamlamiglardir.
Ancak beklenen diizeyde katilimciya ulasilamamasi, okullarin kapanmasi, temastan kaginma gibi
nedenlerle yontem degisikligine gitmemek icin zorluk yasandigi anlasilmaktadir. Pandemi siirecinde
aragtirma yapmanin en zorlu yani tiim katilimcilar goriis birligiyle katilimer bulmak ya da mevcut
katilimcilarla devamlilik saglamak olmustur. Hastalik korkusuyla birgok katilimer galigmalardan
cekilmis, ¢ekilmese de devam etmekte sorunlar yasannustir. Ote yandan okullarin kapanmasiyla birlikte
ilkokul ve daha kii¢iik siiflarda uygulama yapan arastirmacilar bir siire tez siirecini durdurmak ya da
katilimer grubunu degistirmek zorunda kalmislardir. Pandemi siireciyle tez i¢in planlanan veri toplama
siirecinde yasanan zaruri degisiklikler de bulgular arasinda yer almaktadir. Ozellikle veri toplama
siirecinde yasanan aksakliklarin yontemsel degisikliklere neden oldugu anlasilmaktadir. Katilimeilar,
tezlerinin raporlastirma agamalarina iliskin ti¢ farkli goriise sahiptir. Katilimcilarin bazilar1 pandeminin
tez yazim siirecine olumlu katkis1 oldugunu savunmaktadir. Bazi katilimeilar pandemi ve raporlastirma

iligkisini notr goriirken kalanlar bu asamada da sorunlar yasandigini belirtmistir. Pandemi ilani sonrasi
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tez danismanlarinin goriis ve tutumlarini1 da gergeklestirilen arastirmalara etki eden bulgular arasinda
yer almaktadir. Katilimeilar tez damigmanlart hakkinda cesitli goriislere sahiptir. Genel olarak
danismanlarin siireci kolay, arastirmalari yapilabilir kilmak adina ¢aba gdsterdigi anlagilmaktadir. Konu
belirlemeden raporlamaya kadar doktora tez siirecinin tiim basamaklarina pandeminin etkisi olmustur.
Ek olarak katilimcilar arastirma basamaklart disinda bazi etmenlerin de pandemi nedeniyle tezlerini
etkiledigini ifade etmistir. Bu etmenler arasinda hastalik, arastirma izni, tez izleme komitesi yer
almaktadir. Arastirmacilarin, danismanlarin ya da katilimcilar siire¢ igerisinde covide yakalanmasi,
kronik hastaliklar1 olmasi tezleri dolayli sekilde etkilemistir. Katilimeilarin Covid-19 Pandemisi ya da
tiirevlerinin tekrarlanmasi durumunda, gelecekte yapilacak caligmalara iligkin onerileri de bulgular
arasinda yer almaktadir. Oneriler genellikle planlama asamasina yoneliktir. En sik ifade edilen 6neri

veri toplama siirecinin uzaktan sekilde yiiriitiilebilecek tasarimlar igermesidir.
TARTISMA VE SONUC

Arastirmada pandemi siirecinde doktora tezi yazmak durumunda kalan arastirma
gorevlilerinin siirece iligkin goriiglerinin belirlenmesi amaglanmistir. Bu amag kapsaminda elde
edilen bulgular alanyazin ¢er¢cevesinde tartisilmis ve yorumlanmistir. Arastirmanin birinci bulgusu
incelendiginde katilimcilarin ¢ogu tez kapsaminda ¢alisilmasi planlanan konuyla ilgili degisiklige
gitmediklerini belirtmislerdir. Yapilan arastirmalar incelendiginde arastirma gorevlilerinin tez
konusunu belirleme konusunda zorluklar yasadiklar1 goriilmektedir (Akbulut vd., 2013; Kalem ve
Akman, 2007; Karadag vd., 2018). Pandeminin getirdikleri zorluklara karsin arastirmacilarin
calisma konularin1 degistirmeyip siirecin iistesinden gelmenin yollarin1 aramasinin olumlu bir

durum oldugu diisiiniilmektedir.

Okullarin kapatilmasindan dolayr uygulama yapan arastirma gorevlilerinin tez siirecini
durdurmak veya katilimc1 grubunu degistirmek zorunda kaldigi goriisleri dikkat ceken
bulgulardandir. Pandeminin siireci; egitim orgiitlerinde ve dgrencilerde belirsizlige neden oldugu
bilinen 6nemli gergeklerden bir tanesidir (Demirdag ve Altun, 2022). Ayrica tez siirecini planlayan
arastirmacilarin planlamada yasadiklar1 en Oonemli aksakliklardan bir digeri de uygulama ve

analizler i¢in ongordiikleri siirenin uzamasi olarak belirtilmektedir (Barutgu ve Onayli, 2016).

Pandemi siireciyle tez icin planlanan veri toplama siirecinde yasananlarin bulgulari
incelendiginde arastirma gorevlilerinin yontemsel degisiklikler yasadigini, veri toplamayi
engelledigini, iki defa uygulamak zorunda kaldigini, tezin askida kaldigini, tasarlanan amacin
disina ¢iktigini, 6gretmenlerin odaginin siirekli pandemi olmasimin olumsuz etkiledigi gibi
ifadelerde bulunduklari goriilmiistiir. Alanyazinda arastirmacilarin benzer zorluklar yasadig: dile

getirilmektedir (Rodrigues vd., 2020).

Sonug olarak Covid-19 pandemisi her alanda oldugu gibi akademik ¢aligmalarda da 6nemli

aksamalara yol agmistir. Akademisyenler yasadiklari sorunlar1 uzaktan egitim platformlar1 ve
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bireysel ¢oziim yollari ile ortadan kaldirmaya, siireci en az aksama ile tamamlamaya caligmistir.
Ileri arastirmalarda benzer siireclerin daha kolay {istesinden gelinebilmesi amaciyla
kullanilabilecek yontemlerin belirlenmesi, uygulanmasi ve yayginlastirilmasina yonelik

calismalarin yapilmasi 6nerilebilir.
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