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Abstract

The teaching career ladder system went into effect in 2022 with the "Teaching
About the Article Profession Law". With this application, teachers who meet certain criteria

progress in their careers in the form of "expert teacher™ and "head teacher". The
Received: 01.09.2023 study was designed with the idea that the training for the teaching profession
Accepted: 18.10.2023 should be carried out professionally beginning in the undergraduate level. It was
Published: 01.11.2023 aimed to determine the opinions of the teacher candidates for their career

development. In this context, the study prioritizes the examination of current
developments in the teaching career ladder and the investigation of general trends.
The qualitative research method was used to prepare the study. At the same time,
it was designed in the form of situational study, and the analysis of the data was
carried out through content analysis. The participants of the study were determined

Keywords as teacher candidates, and the data were obtained from 67 teacher candidates. In
Teacher Canditate the study, a semi-structured interview form including 6 different questions was
Teacher Training used. In the analysis of the data, "frequency™ technique and "direct quotation”

method were applied. According to the results of the research, teaching career
ladders were evaluated as "negative™ and "positive”. In the appointment of teacher
candidates to the profession, the criteria of "psychometric tests" and "being a
graduate of the faculty of education™ have become more prominent. It was stated
that the qualitative development of teachers should be increased for career ladders,
and the "written exam" and "interview" criteria were declared at a higher level.
Yucel, F. H. (2023). A study on teacher candidates' views on the teaching career
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Teaching Career Ladder
Teaching Profession

The experiences gained by the society through education with informal or formal communication skills
should provide cognitive, social, emational, language, and character development in individuals
(Gokyer, 2021). Therefore, in education systems, it is meaningful for teachers to fulfill the behaviors
and roles expected of them. Every profession has its place, position, status, and behavioral characteristics
in society. Similarly, the teaching profession is positioned as an outstanding and professional type of
profession in terms of containing a high level of systematic and general knowledge, being suitable for
social interests, fulfilling its function through professional organizations, and observing professional
attitudes and values (Baber, 1996).

In classroom settings, teachers need to have a large number of behavioral patterns to demonstrate their
effectiveness. The roles expected of teachers appear in the forms of "instructional specialist",
"curriculum specialist”, "resource provider", "information coach"”, "counselor”, "school leader",
"classroom supporter”, "facilitator learning"”, "change actor" and "learning teacher" (Harrison and
Killion, 2007). At the same time, effective teachers must ensure the cognitive, affective, and academic
development of their students, improve learning-teaching environments in the school, and act
collectively (York-Barr and Duke, 2004). The dimensions of teaching are expressed in the ways of (i)
creating a culture of collaboration for teacher development and student success (ii) benefiting from
scientific research in teaching-learning environments (iii) prioritizing professional development and
learning (iv) developing and supporting teaching activities (v) measuring and evaluating (vi) ensuring
social participation towards family and school (vii) caring about the teaching profession and prioritizing
student success (Berg, Carver and Mangin, 2014; Cosenza, 2015; Teacher Leadarship Exploratory
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Consortium, 2011). It is possible to state that the more actively each dimension is used, the more teacher
competencies will be improved.

In Turkey, the "General Education Regulation” has been effective in the professionalization of teaching,
and professional arrangements have been made for teachers (Arslan, 2019). Today, teaching is defined
as a special profession of expertise that is obliged to carry out education and training activities and
perform managerial duties (Teaching Profession Law, 2022). The expert power of teachers depends on
their content knowledge, teaching competencies, and managerial skills in decision-making (Finger and
Bamford, 2010). The acquisition of these skills and competencies is related to many factors. Therefore,
it seems necessary to evaluate the teacher training system in general terms in Turkey to be able to read
and apply the current developments well.

Throughout history, it is seen that the institutions that train teachers have spread over a wide period of
time, developed through various stages, and have a deep-rooted and strong structure. "madrasahs" during
the Seljuks and Anatolian principalities, “general madrasahs, vocational and specialized madrasahs,
darulmualliminler" during the Ottoman period, and "primary teacher schools, training institutes (2-year),
village teacher schools, village instructor courses, village teacher training schools, village institutes,
training institutes (3-year), higher teacher schools, trial higher teacher training school" in the period of
the Republic of Turkey are stated as prominent teacher training institutions (Akyuz, 2011). Later, due
to the connection of all universities to higher education, the institutions that train teachers for the
Ministry of National Education (2-year Educational Institutes, 4-year Higher Teacher Schools) were
connected to the universities (Higher Education Law, 1981; Decree Law on the Organizations of Higher
Education Institutions, 1982). As of 2023, the task of teacher training is under the control of the faculties
of education. For teacher training programs in faculties of education, it has been decided that "field
knowledge™ will be given at the undergraduate level at the rate of "field knowledge”, “teaching
profession knowledge" at 30-35% and "general culture™” courses at the rate of 15-20% (CoHE [Council
of Higher Education], 2018). CoHE sets a number of standards to strengthen the position of universities
in the international arena, to ensure accreditation of faculties of education, and to ensure quality
assurance. These standards are typically criteria for students, program objectives, program outcomes,
teaching staff, infrastructure, and institutional support. The fact that teachers can apply the theoretical
knowledge they receive from the university in their professional life, know and use the methods,
techniques, and communication technologies required in the profession, follow the international and
national developments in the field, and have professional ethics leads to the functionality of the criteria.
The Ministry of National Education [MoNE], which plays an active role in teacher training and
development and appointment to the profession, determines the parameters related to teacher training.
Current teacher competencies developed by the ministry: "(i) Main competence areas: Personal and
professional values-professional development, getting to know the student, learning and teaching
process, monitoring learning, personal development, school, family and community relations, program
and content information”, "(ii) General competencies of the teaching profession (a) Professional
knowledge: Field knowledge, field education knowledge, knowledge of legislation (b) Professional
skills: Planning education and training, creating learning environments, managing, measuring and
evaluating the teaching and learning process (c) Attitudes and values: National, spiritual and universal
values, approach to the student, communication and cooperation (d) personal and professional
development” (MoNE, 2017). The Ministry of National Education aims to ensure consistency towards
societal expectations for the quality and status of the teaching profession, to create understandable, clear,
and reliable resources for professional development, and to establish a structure that can be compared
in the development of teacher qualifications (MoNE, 2008).

There are various measures of appointment and promotion in the teaching profession. The processes
start with the pre-teacher candidacy, continues with the candidate teacher and the teacher candidates
who meet the criteria start to work with the status of "teacher". Teaching career ladders are the realization
of promotions through specialization within the profession (Teaching Profession Law, 2022). Figure 1
shows the criteria for teaching career systems (MoNE, 2015, 2022).
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Criteria of teacher candidates

Criteria of the candidate teaching process

Graduation from a higher education institution eligible
for field assignment

Complete pedagogical formation training

Obtaining a certain base score from KPSS for the first
assignment

Not to have a punishment that requires dismissal from
public service

To take a performance evaluation, written exam, or
both written and oral exam and to get at least 60 points
at the end of the process and to be appointed as a
candidate teacher

Continue for at least one and not more than two years
To be subjected to training and practical duties under
the responsibility of educational institution directors
and consultant teachers

Attend class under the supervision of a supervisor
teacher to perform monitoring and enforcement tasks
Participating in in-service trainings

To monitor and implement managerial work and
operations under the supervision of the director of the
educational institution

Participate in observations and practices in other
institutions

To be successful in the training and implementation
tasks by the Candidacy Evaluation Commission

Specialist teaching criteria

Head teacher criteria

Have at least ten years of actual service in teaching
Teaching

No penalty for stopping tier progression

Complete at least 180 hours of specialist teacher
training program for professional development
Exemption of those who have completed their
graduate education from the written exam

A minimum score of 70 out of 100 on the written exam

Have at least ten years of actual service as a specialist
teacher

No penalty for stopping tier progression

To have completed at least 240 hours of head teacher
training program prepared for professional
development

Exemption of those who have completed their doctoral
studies from the written exam

A minimum score of 70 out of 100 on the written exam

Figure 1. Teaching career systems

There are a number of reasons for the establishment of the teaching career ladder system. First, it is
aimed at increasing teacher performance. Then, it aims to create modern structures in education systems,
to improve the status of teachers, to ensure the personal and professional development of teachers, to
increase the reputation of teachers and to increase the quality in the profession (Demir, 2011; Deniz,
2009). When the system is evaluated as a whole, it is possible to determine the qualifications of the
teaching profession, and to bring them to teachers, to measure the qualification gains of teacher
candidates and to use them in teacher appointment processes (European Commission [EC] 2012; MoNE,
2008). Professional ability tests, interviews, oral exams, written academic tests, personality and
tendency tests are also among the appointment criteria in different countries (Balci, 2021). Although
there are different practices on a global and national scale, the continuous development and
improvement of the teaching system will make the teacher stronger in society.

When the literature was searched, it was determined that some research studies were carried out on the
teaching profession regarding the nature of the teaching profession (Ingersoll and Perda, 2008;
MacBeath, 2012; Monteiro, 2015; Symeonidis, 2015), and related to the teaching career ladder
(Bakioglu and Banoglu, 2013; Steel, 2008; Kaplan and Gulcan, 2020). In addition, there are some
research studies examining the attitudes of teacher candidates regarding the teaching profession (Bulut,
2010; Erbas, 2014; Gurbuz and Kisoglu, 2007; Karatekin, Merey and Kece, 2015).

Importance and Purpose of Research

Although the first official structuring of teaching career ladders in Turkey started in 2005, the system
remained passive in the following years. In 2022, the scope of these regulations was expanded and
updated, put into effect in an improved form and the system was actively implemented. Although there
is a lot of research in the literature on the teaching profession, there is always a need for studies reflecting
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current trends. The teaching career starts especially from the undergraduate level, progresses gradually,
and continues in a similar way during the tenure. Therefore, the work and procedures of promotion in
teaching, which require multifaceted development, are important. With this research, it is aimed to
present new contributions to the literature by examining the opinions and attitudes of teacher candidates
toward teacher career steps. In line with the targeted objectives, answers to the following sub-problems
were sought:

1. What should be the criteria for appointment to the teaching profession according to teacher
candidates?

2. How are the teaching career ladders evaluated according to teacher candidates?

3. How can the criteria for teaching career ladders be determined according to teacher candidates?

Method

Pattern of the Research

The research is designed in accordance with the qualitative research method. In qualitative research,
there is a phenomenon to be discovered, it is aimed to go to real environments to collect data, to carry
out a development-oriented and open discovery process, and to create different perspectives and
opinions about new phenomena (Creswell, 2017). In the study, the "teaching career ladder" system was
tried to be discovered, the study was carried out in the environments where teacher candidates were
present, and different perspectives were taken from the participants for these new situations. The design
of the study was created in the form of a case study. Case studies emerge in their natural conditions, and
according to space or time constraints, data are provided from multiple sources according to one or more
situations, enriched and depicted and transformed into themes (Creswell 2007; Hancock and Algozzine
2006). The research design was preferred because it was aimed at determining and explaining the current
situations in the study.

Working Group

In line with the objectives of the study, a purposeful sampling method was applied. This method is used
when certain criteria are met and it is desired to work with special cases with certain characteristics
(Basaran, 2017). This method was found appropriate in terms of in-depth research in terms of
information in a purposeful way in the study. In the method, participants who meet certain criteria or
have certain characteristics are included and special situations are studied (Buyukozturk, Cakmak,
Akgun, Karadeniz and Demirel, 2017). The special situation in the research is the teaching profession
and the participants are teacher candidates who take professional knowledge courses for teaching. Table
1 provides descriptive statistics for the working group.

Table 1

Descriptive Statistics of the Working Group
Programs f Gender f
Turkish Education 33 Female 46
Mathematics Education 23 Male 21
Psychological Counseling and Guidance 11

Total 67 Total 67

When Table 1 was examined, it was determined that 3 different programs in the faculty of education
were included in the research: "Turkish Education”, "Mathematics Education”, "Psychological
Counseling and Guidance"”. The highest participation was "Turkish Education” (f=33) and the least
participation was "Psychological Counseling and Guidance" (f=11). The total number of participants in
the study was determined as (f=67). When examined according to gender, it was determined that there
were female teacher candidates (f=46) and male teacher candidates (f=21). The participation of female
teacher candidates in the research is higher than male teacher candidates.

Data Collection Tools
The data in the study were obtained with a semi-structured interview form created by the researcher.
This form of tool was preferred in order to reach the discipline studied in depth since it requires optional
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answers. In order to develop the draft form, first of all, the field literature was scanned, the conceptual
information was reviewed and then the up-to-date information was reached. Then, a draft form was
created, and a total of 3 academicians with the titles of 2 Prof. Dr. and one Assoc. Prof. Dr. from the
field of "educational administration" were asked for expert opinion. The draft form was formatted with
the feedback provided, and the form was restructured with 2 different sections as "personal information"
and "theoretical information" and 6 different questions. Importance was attached to the fact that the
expressions in the form were appropriate for the purpose of the research, spelling checks were carried
out and semantic integrity was ensured. After the Ethics Committee and application permissions were
obtained, the form was directed to the participants on a voluntary basis and data were collected through
interviews. During the interview process, the teacher candidates were not intervened in order not to be
affected. Buyukozturk, Cokluk and Kok (2012) state that such meetings will be healthier. The
approximate response time was around 20 minutes.

Analysis of Data

The prepared study was analyzed by content analysis technique. In the study, the dimensions of the
study were formatted according to the theoretical bases, the quotations were directly specified and the
categories created were interpreted analytically. Content analysis involves an in-depth examination of
the subject structure using certain themes or templates and comparing differences/similarities (Calik and
Sozbilir, 2014). In the research, the subject structure was detailed and some comparisons were made.
In order to perform analysis and data analysis, the abbreviation of the word "Education=E" was used for
the students of the faculty of education and codes were given in the form of E1, E2, E3, ..., E66, E67.
Coding and sorting were done systematically. After the data is transferred to the electronic environment,
it is arranged through tables. Categories were created to solve the data, and the opinions of the candidate
teachers were included under the tables. Statistically, frequency (f) values were calculated. The findings
were interpreted with an inclusive and holistic approach.

Validity and Reliability

For validity in qualitative research, the data accessed should show the current situation and the
characteristics of the cases examined should be indicated. In the study, the necessary criteria were met
with an emphasis on the concept of career, the description of existing situations, the recording of data,
and the categories reflecting the reality (Baltaci, 2019; Buyukozturk et al., 2017). In order to ensure
the reliability condition, expert opinions were used. The reliability formula of "(Percentage of
Consensus = Consensus (Na) / (Consensus (Na) + Disagreement)" was applied in the evaluation
(Huberman and Miles, 1994). Reliability is achieved with a reconciliation percentage of 90%-+, and
as a result of the transaction, the reconciliation percentage is found to be 92.7 and the confidence
condition is satisfied. In addition, reliability was achieved by providing detailed information about
the research content, giving extensive space to explanations about special cases, and quoting them in
interviews (Kincal, 2013).

Findings
Findings on Opinions on Criteria for Appointment to the Teaching Profession
The opinions of the teacher candidates on the criteria for appointment to the teaching profession were
taken and indicated in Table 2. In addition, some opinions are included under the table and presented in
direct quotation form.
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Table 2

Opinions on the Criteria for Appointment to the Teaching Profession
Categories f
Psychometric tests 27
To be a graduate of the faculty of education 23
Graduate with a master's degree 6
Public Personnel Selection Exam 4
Taking specialized courses in the undergraduate program 3
Interview 2
Computer certificate 1
Be a PhD graduate 1

Total 67

When Table 2 is examined, the opinions of teacher candidates regarding the criteria for appointment to
the profession are matched with 8 categories. The highest matches were determined as "psychometric
tests" (f=27) and "being a graduate of the faculty of education" (f=23). The lowest matches were
determined as "doctoral graduate” (f=1) and "computer certificate” (f=1).

The opinions of teacher candidates regarding teacher career steps such as "psychometric tests" and
"being a graduate of the faculty of education" are expressed as follows: " | think it is very necessary for
the teacher to pass psychological tests. | think that not only should it be the teacher who passes the
exam, but healthy people who understand the psychology of the student should be teachers.” E24 "Not
every person should practice the teaching profession, and the teachers appointed should be tested at
regular intervals both in the classroom, in terms of domain knowledge and psychologically.” E43 "In
my opinion, prospective teachers who have received a certain education and have graduated from the
faculty of education should be able to be comfortably appointed as permanent staff after graduation.”
E52 "I think that teachers have gone through sufficient stages by graduating from the faculty of
education." E61

Findings on Opinions on Teaching Career Ladders
The opinions of the teacher candidates on the teaching career ladder were recorded and categorically
evaluated and shown in Table 3. The categories created then were supplemented by direct quotations.

Table 3

Opinions on the Teaching Career Ladder
Categories f
Negative 36
Positive 24
Undecided 7

Total 67

When Table 3 is considered, the opinions of teacher candidates about the teaching career ladders are
associated with a total of 3 categories as "negative", "positive" and "undecided". The highest association
was with participants who found the teaching career system to be "negative" (f=36). The lowest
association was made up of participants who were "undecided" about the teaching career system. Below,
in order to support the table, some of the opinions of the teacher candidates are included and expressed
with various quotations.

The "positive" opinions of teacher candidates regarding the teacher career ladder are stated in the
following ways: "In the future, it will be possible to raise good students with qualified teachers. In
particular, the existence of a law is sufficient to train qualified teachers.” E12 "I think it's a very sensible
system. Because I find it to be a system that allows teachers to improve themselves and prevents them
from staying where they are." E33 "With this system, it is aimed to enable teachers to progress in their
profession in accordance with the principles of career and merit, to provide professional development
and to improve their personal rights accordingly. This makes it easier for us to defend our rights.” E57
The "negative” opinions of teacher candidates regarding the teacher career ladder are stated as follows:
"I find it negative. Because expert teachers or head teachers may be dismissive and disregard for the
person who is lower than them. So there would be gradation.” E5 "I find it wrong to determine a career
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in the teaching profession by examination." E13 "...It does not seem reasonable to me to take an exam
again after having already studied at the university and graduated as a specialist. It is quite possible
that this exam will raise the problem of grading. A teacher who fails to pass the exam successfully may
not be considered successful in the field by parents, although he is very successful. As a result, the only
test should not determine whether a teacher is successful in his field or not. It should determine the
communication with the student, how he uses teaching techniques, whether he receives positive feedback
from the student, etc. The student, not the exam, should determine how good we are in the profession..."
E22 "I find it very wrong that the criterion of teaching is only examination. | think it is necessary to rate
teaching by how much the teacher can reach the student and communicate with him. | think linking
everything to one test gives the wrong results.” E58

The "undecided" views of teacher candidates regarding the teacher career ladder were determined as
follows: "I think career ladders can be positive or negative. So I'm undecided.” E17 "I can state that |
am currently ambivalent and neutral towards the teaching career ladder.”" E63

Findings on Opinions on Teacher Career Ladder Criteria

Categories were determined in line with the opinions of teacher candidates regarding the teacher career
ladder criteria and shown in Table 4. Some opinions on the categories identified at the bottom of the
table are expressed in the form of direct quotations.

Table 4

Opinions on Teacher Career Ladder Criteria
Categories f
Written exam 23
Interview 22
Arrangements for teaching staff 15
Other 7

Total 67

In Table 4, the opinions of teacher candidates about teacher career ladders are matched with 4 categories.
At the highest level, the pairings were determined as "written exam™ (f=23) and "interview" (f=22). It
can be stated that the frequency values of these two categories are quite close to each other. The least
level of pairings is specified as "other" (f=7).

Some of the opinions of teacher candidates in the form of "written exam™ and "interview" regarding the
criteria for teacher career ladders are stated as follows: "...1 think those who are knowledgeable and have
sufficient skills and abilities should be teachers. Provide the necessary information for students. Must
be able to express himself correctly. He must have a patient and calm nature. Be able to calmly solve
students' questions and problems. The teacher should be able to make the best use of the time. Must be
able to convey their knowledge accurately. They must be able to do research, learn new things, and be
able to apply them. It should be open to innovation and accept different opinions. It should ensure the
active participation of students and encourage them to participate in the lesson. It is not enough just to
take exams for teachers to reach a certain level. It is necessary to evaluate their experience of all these
years well. If they are applying for the exam, the questions should be difficult and they should test with
oral questions and their proficiency should be measured. If there is a shortage of teachers, they can be
hired instead of giving the title of contracted or paid teacher. It can be facilitated for them in this
respect..." E14 "I think the way of teaching should be people who can always renew themselves, learn
new information about their branch and do not refrain from learning, improve themselves and
participate in seminars. If there is going to be an exam, it should be in a way to measure the knowledge
of the teachers.” E45 "Instead of being a contract teacher, it would be better if this staff was directly
appointed. In specialist teaching and head teaching, it may be better to do it in the style of an oral
interview rather than a written exam. That way, if we follow the teacher directly face-to-face instead of
through the exam, we can better perceive whether he deserves this title or not." E53

The opinions of the teacher candidates regarding the criteria for teacher career steps as "arrangements
for teaching staff" and "other" were expressed as follows: "I think that those who cannot be appointed
as teachers should also be given a chance because they have graduated from the faculty. Contract
teaching, permanent teaching types should all have separate scores." E27 "Teaching styles should not
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be divided into staff, contract and paid. Teachers who pass certain exams should be appointed as
permanent staff. These exams should be in theoretical and practical form in a way to measure the
teacher's knowledge of the field, teaching ability and approach to children. After serving for a certain
period of time, the qualifications of educating the students in the school should be measured and the
titles of expert and head teacher should be given." E62 "Teachers should be well trained and required
to have a master's degree, and the appointment process should be as such.” E39 1 think this is the way
of teaching that "has a strong communication ability, knows how to listen to problems, makes an effort
to solve them, analyzes the student, can concentrate attention and convey everything he aims to convey."
According to them, the rank should be skipped and as the student's success increases, the teacher
responsible for those students should also increase in rank." E59

Conclusion and Discussion
With the competitive environment brought by the new century, the acceleration of the production and
sharing of knowledge, the spread of digital technologies, and the change in sociodemographic factors,
the demand for education in society has increased. Expectations for teachers have increased
simultaneously and linearly in society. Therefore, teacher training and teacher training services are
carried out under the auspices of universities and the Ministry of National Education and are carried out
in line with current developments and trends related to the profession.
The professional development of teachers is initially provided by the faculties and continues to meet a
number of criteria after entering the profession. In fact, the professional development of teachers
continues throughout life, and teachers who have high intrinsic influences, who do their profession with
enthusiasm, and are motivated rise rapidly in the career ladder (Darling-Hammond, 2012; Kaplan and
Gulcan, 2020; Lynn, 2002; Sherbanescu and Popescu, 2014). In addition, teachers with special expertise
are more powerful in the school, respected, and more influential in students (Backfisch, Lachner, Hische,
Loose and Scheiter, 2021; Finger and Bamford, 2010).
When the opinions of teacher candidates regarding the criteria for appointment to the teaching profession
were evaluated, it was determined that the matches in the category of "psychometric tests" matched at a
higher level than the category of "being a graduate of the Faculty of Education". Psychometric tests,
which include personality, character, behavior and tendency tests, are available in the teacher training
systems of different countries such as South Korea and the United States (Mete, 2013; Oh and Nussli,
2014; Saracaloglu and Ceylan, 2016) It can be stated that it may be useful to apply a similar approach
in Turkey. It can be stated that the reason why teacher candidates specify the criterion of "being a
graduate of the Faculty of Education™ is that they take vocational knowledge courses more intensively
than the graduates of the Faculty of Arts and Sciences. Other criteria such as "doctorate” and "computer
certificate" were not considered very important criteria for appointment to teaching. The reason for this
situation may be that the doctoral education process is difficult and troublesome. When the students in
the research are described as Generation Z, it can be stated that they do not need a computer certificate
and are already more inclined to technology (Erten, 2019).
When the results obtained from the research were examined, "teaching career steps" were evaluated
negatively by the majority of teacher candidates. Studies in which negative opinions were expressed
among teachers who actively carried out the profession were also identified (Bakioglu and Can, 2009;
Kurt, 2007; Utkutug, 2007). It can be stated that the reasons for the relevant attitude are related to the
concerns of teacher candidates that the basis of teaching is expertise and that it will cause separation
among teachers. Some of the teacher candidates stated that they found this system in a "positive"
direction. Other studies have been found in the literature in a similar direction regarding the teaching
career ladder (Can, 2019; Turan and Turan, 2009; Yang Keo, 2016). It can be stated that the teacher
candidates who express an opinion in this direction can recognize the career ladder system at the student
stage, have some theoretical knowledge, attach importance to the training of qualified and qualified
teachers, and have high awareness.
Different opinions and suggestions were expressed from teacher candidates regarding teacher career
ladder criteria. These views are that oral exams can be held in addition to written exams in career
systems, that the types of permanent, contracted and paid teaching can be combined and made uniform
and standardized, that teachers should be subjected to field knowledge and psychological tests before
and while performing their professions, that the graduate requirement can be a developing and
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differentiating criterion, and that student achievements can be taken into account in teacher evaluations
is indicated. While developing teacher career ladders, it should not be forgotten that the profession is a
key profession that plays an effective role in teaching the dynamic and cognitive subtleties of other
professions (Turer, 2009). In addition, it is possible to state that the interest and motivation for career
ladders can be increased with the studies to be prepared on teacher training, selection and employment
issues in the field of educational administration.

Suggestions

Teaching takes its place in society as a type of profession that starts in the undergraduate process,
supports lifelong development and learning, and is suitable for progress. At the same time, the principle
of career and merit is observed in the professional promotion of teachers in the education and training
services class within the service classes of state officials. On the other hand, the Ministry of National
Education defined the concept of "career" and described it as "progression from teaching to expert
teaching, from expert teacher to head teacher by gaining the necessary competencies" (MoNE, 2005).
Therefore, various research studies can be prepared for teacher candidates consisting of students of the
faculty of education who have chosen the teaching profession. Conducting identical or similar studies
can ensure that teacher candidates are aware of legal and current professional issues. In addition, it can
be instrumental in increasing their theoretical knowledge, increasing their interest in the profession,
allowing them to present their perspectives, opinions and thoughts on the profession, increasing their
awareness and contributing to their future professional development. Personality and propensity tests
may be applied in the first appointment for prospective teaching. Master's degree requirements for
specialist teaching, and doctoral requirements for head teacher can be established and postgraduate
training for teachers can be encouraged. An oral examination can be taken alongside the written
examination for specialist teaching and head teacher and student achievements can also be considered
as a criterion. Studies including the opinions of educational institution administrators and teachers
regarding the teaching career ladder can be carried out and the scope can be expanded.
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Arastirma Makalesi
Ogretmen Adaylarinin Ogretmenlik Kariyer Basamaklarina

Iliskin Goriisleri Uzerine Bir inceleme

Fatma Hiimeyra Yiicel”

Ozet

Ogretmenlik kariyer basamaklar: sistemi 2022 yilinda “Ogretmenlik
Meslek Kanunu” ile yiiriirlige girmistir. Bu uygulama ile belirli kriterleri
saglayan ogretmenler “uzman dgretmen” ve “bagégretmen’ bigiminde
kariyerlerinde ilerleme saglamaktadwr. Hazirlanan ¢alismada ise
ogretmenlik  meslegine yonelik  yetistirmenin  lisanstan itibaren
profesyonel bicimde gerceklestirilmesi goz éniinde bulundurulmug ve
ogretmen adaylarmin  kariyer  gelisimlerine  yénelik  goriislerin
belirlenmesi amaclanmistir. Bu baglamda arastirmada ogretmenlik
kariyer basamaklarmna yénelik giincel gelismelerin incelenmesi ve genel
egilimlerin  arastirilmast  oncelenmistir. Calisma nitel arastirma
yontemine uygun bicimde hazirlanmistir. Ayni zamanda durumsal ¢aligma
seklinde desenlenmis, verilerin analizi icerik analizi yoluyla
gerceklestirilmistir. Aragtrmanin katilimcilar: 6gretmen adaylart olarak
belirlenmig ve veriler 67 égretmen adaymndan elde edilmistir. Calismada
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l}day Ogretmen 6 farkli soruyu iceren yari yapilandirilmis gériisme formu kullanimustir.
Ogretmen Yetistirme Verilerin ¢éziimlenmesinde “frekans” teknigi ile “dogrudan alintilama”™
Ogretmenlik Kariyer Basamaklar1  yontemi uygulanmistir. Arastirma sonuclarina gore 6gretmenlik kariyer
Ogretmenlik Meslegi basamaklart  “olumsuz” ve “olumlu” seklinde degerlendirilmistir.

Ogretmen adaylar: tarafindan meslege atanmada “psikometrik testler” ve
“egitim fakiiltesi mezunu olmak” kriterleri daha fazla on plana ¢ikmigtir.
Ogretmenlerin kariyer basamaklari icinse niteliksel gelismelerinin
artirllmast gerektigi ifade edilmis, “yazili sinav” ve “miilakat” kriterleri
daha yiiksek diizeyde beyan edilmistir.
Yiicel, F. H. (2023). A study on teacher candidates' views on the teaching
Atf i¢in career ladder. MSKU Journal of Education, 10(2), 194-204. DOI:
10.21666/muefd.1353697

Toplum tarafindan egitim yoluyla informel ya da formel iletisim becerileriyle kazanilan yagantilarin
bireylerde biligsel, sosyal, duygusal, dil ve karakter gelisimini saglamasi arzu edilmektedir (Gokyer,
2021). Dolayisiyla egitim sistemlerinde ise 6gretmenlerin kendilerinden beklenilen davranis ve rolleri
yerine getirmeleri anlamli bulunmaktadir. Her meslegin toplum iginde yeri, konumu, statiisii ve
davranigsal dzellikleri meveuttur. Ogretmenlik meslegi benzer sekilde yiiksek seviyede sistematik ve
genel bilgiler icermesi, toplumsal ¢ikarlara uygun olmasi, mesleki kuruluslar araciligryla islevini yerine
getirmesi, mesleki tutum ve degerleri gozetmesi bakimindan seckin ve profesyonel bir meslek tiirii
olarak konumlandirilmaktadir (Baber, 1996).

Sinif i¢i ortamlarda 6gretmenlerin etkinliklerini géstermeleri igin ¢ok sayida davranig Oriintiisiine sahip
olmas1 gerekmektedir. Ogretmenlerden beklenen roller “dgretim uzmani”, “miifredat uzman1”, “kaynak
saglayict”, “bilgi kogu”, “danisman”, “okul lideri”, “sinif destekgisi”, “kolaylastirici 6grenme
saglayan”, “degisim aktori” ve “Ogrenen Ogretmen” bigimlerinde ortaya c¢ikmaktadir (Harrison ve
Killion, 2007). Aym1 zamanda etkili 6gretmenler Ogrencilerinin biligsel, duyussal ve akademik
gelismelerini saglamali, okuldaki 6grenme-6gretme ortamlarini iyilestirmeli ve kolektif sekilde hareket
etmelidir (York-Barr ve Duke, 2004). Ogretmenligin boyutlari ise (i) 6gretmen gelisimi ve dgrenci
basarisina yonelik ig birligi kiiltiirii yaratma (ii) 6gretme-6grenme ortamlarinda bilimsel aragtirmalardan
yararlanma (iii) mesleki gelisim ve 6grenmeyi Onceleme (iv) 6gretim faaliyetlerini gelistirme ve

* Ogr. Gor. Dr., Kirsehir Ahi Evran Universitesi, Egitim Fakiiltesi, Egitim Bilimleri Boliimii, Egitim Y6netimi
Anabilim Dali, Kirsehir, Tiirkiye, fhyucel@ahievran.edu.tr, ORCID: 0000-0002-5991-6502
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destekleme (v) dlgme ve degerlendirme yapabilme (vi) aile ve okula yonelik toplumsal katilimi saglama
(vii) Ogretmenlik meslegini 6nemseme ve Ogrenci basarisina Oncelik verme bigimlerinde ifade
edilmektedir (Berg, Carver ve Mangin, 2014; Cosenza, 2015; Teacher Leadarship Exploratory
Consortium, 2011). Her bir boyutun ne kadar aktif kullanilirsa 6gretmen yeterliliklerinin de o 6l¢iide
gelismis olacagini belirtmek olasidir.

Tiirkiye’de Ogretmenligin mesleklesmesinde ‘“Maarif-i Umumiye Nizamnamesi” etkili olmus ve
ogretmenlere yonelik mesleki acidan diizenlemelerde bulunulmustur (Arslan, 2019). Ogretmenlik
giiniimiizde egitim ve 0gretim faaliyetlerini yiiriitmekle yilikiimlii bulunan ve yonetimsel gorevleri ifa
eden 6zel bir uzmanlik meslegi seklinde tamimlanmaktadir (Ogretmenlik Meslek Kanunu, 2022).
Ogretmenlerin uzmanhk giici ise sahip olunan igerik bilgisine, dgretim yeterliklerine ve karar
vermedeki yonetsel becerilerine bagl olarak ortaya ¢ikmaktadir (Finger ve Bamford, 2010). Bu beceri
ve yeterliklerin kazanilmasi ¢ok sayida etmenle ilgili bulunmaktadir. Dolayisiyla Tiirkiye’de 6gretmen
yetistirme sistemini genel hatlariyla degerlendirmek, giincel gelismeleri iyi okuyabilmek ve
uygulayabilmek gerekli goriinmektedir.

Tarihsel siiregte 6gretmen yetistiren kurumlarin oldukga genis zamanlara yayildigi, ¢esitli asamalardan
gecerek gelistigi, kokli ve giicli bir yapiya sahip oldugu goriilmektedir. Selguklular ve Anadolu
beylikleri doneminde “medreseler”, Osmanlilar doneminde “genel medreseler, meslek ve ihtisas
medreseleri, darulmualliminler”, Tiirkiye Cumhuriyeti doneminde ise “ilkdgretmen okullari, egitim
enstitiileri (2 yillik), koy muallim mektepleri, kdy egitmen kurslari, kdy egitmen okullari, kdy enstitiileri,
egitim enstitiileri (3 y1llik), yiiksek 6gretmen okullari, deneme yiiksek dgretmen okulu” 6n plana ¢ikan
Ogretmen yetistirme kurumlar1 olarak belirtilmektedir (Akytiiz, 2011). Daha sonra tiim iiniversitelerin
yiiksekdgretime baglanmasindan dolay: Milli Egitim Bakanligina 6gretmen yetistiren kurumlar (2 yillik
Egitim Enstitiileri, 4 yillik Yiiksek Ogretmen Okullar1) {iniversitelere baglanmistir (Yiiksekdgretim
Kanunu, 1981; Yiiksekogretim Kurumlar1 Teskilatlart Hakkinda Kanun Hitkmiinde Kararname, 1982).
2023 tarihi itibariyla 6gretmen yetistirme gorevi egitim fakiiltelerinin uhdesinde bulunmaktadir. Egitim
fakiiltelerinde 6gretmen yetistirme programlarina yonelik olarak lisans diizeyinde “alan bilgisi” %45-
50, “dgretmenlik meslek bilgisi” %30-35 ve “genel kiiltiir” derslerinin %15-20 oraninda verilmesi
karara baglanmistir (YOK [Yiiksekogretim Kurulu], 2018). YOK iiniversitelerin uluslararas1 arenadaki
konumunu gii¢lendirmek, egitim fakiiltelerinin akreditasyonu saglamak ve kalite giivencesini saglamak
lizere birtakim standartlar belirlemektedir. Bu standartlar genellikle 6grenciler, programin amaglari,
program ¢iktilari, dgretim kadrosu, altyapr ve kurumsal destege iliskin olgiitlerdir. Ogretmenlerin
iiniversiteden aldiklar1 teorik diizeydeki bilgileri meslek hayatinda uygulayabilmeleri, meslekte gerekli
olan yontem, teknik ve iletisim teknolojilerini bilmeleri ve kullanabilmeleri, alanindaki uluslararasi ve
ulusal gelismeleri izleyebilmeleri, meslek etigine sahip olmalari dlgiitlerin iglevsellik kazanmasina yol
acmaktadir.

Ogretmen yetistirme ve gelistirmede ve meslege atanmada etkin rol oynayan Milli Egitim Bakanlig
[MEB] 6gretmen yetistirme ilgili parametreleri belirlemektedir. Bakanlik tarafindan gelistirilen giincel
ogretmen yeterlikleri “(i) Ana yeterlik alanlari: Kisisel ve mesleki degerler-mesleki gelisim, 6grenciyi
tanima, 6grenme ve dgretme siireci, 6grenmeyi, kisisel gelisimi izleme, okul, aile ve toplum iligkileri,
program ve icerik bilgisi”, “(ii) Ogretmenlik meslegi genel yeterlikleri (a) Mesleki bilgi: Alan bilgisi,
alan egitimi bilgisi, mevzuat bilgisi (b) Mesleki beceri: Egitim ve 6gretimi planlama, 6grenme ortamlari
olusturma, 6gretme ve 6grenme siirecini yonetme, 6lgme ve degerlendirme (c) Tutum ve degerler: Milli,
manevi ve evrensel degerler, 6grenciye yaklasim, iletigim ve is birligi (d) kisisel ve mesleki gelisim”
seklinde ifade edilmektedir (MEB, 2017). MEB o6gretmenlik mesleginin kalitesi ve statiisii i¢in
toplumsal beklentilere yonelik tutarlilik saglanmasi, mesleki gelisim i¢in anlasilir, agik ve giivenilir
kaynaklar olusturulmasi, 6gretmen niteliklerinin gelistirilmesinde karsilastirma yapilabilecek bir
yapinin kurulmasi amaglamaktadir (MEB, 2008).

Ogretmenlik meslegine atanmanin ve meslekte yiikselmenin cesitli dlciileri bulunmaktadir. Siirecler
ogretmen adayligi oncesi ile baglamakta, aday 6gretmenlikle devam etmekte ve Olgiitleri karsilayan
ogretmen adaylari ise “dgretmen” statiisiinde goreve baslamaktadir. Ogretmenlik kariyer basamaklar
ise meslek iginde uzmanlagma yolu ile terfilerin gergeklestirilmesidir (Ogretmenlik Meslek Kanunu,
2022). Sekil 1’de dgretmenlik kariyer sistemlerine iliskin olgiitler gosterilmektedir (MEB, 2015, 2022).
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Aday 6gretmenlik kriterleri

Aday égretmenlik siirecinin Kkriterleri

Alan atamasina uygun bir yliksekdgretim kurumundan
mezun olmak

Pedagojik formasyon egitimini tamamlamak

Ik atama icin KPSS’den belirli bir taban puan1 almak
Devlet memurlugundan ¢ikarilmayr gerektiren bir
cezast olmamak

Performans degerlendirmesi, yazili smnav ya da hem
yazili, hem sozlii sinavina girmek ve siire¢ sonunda en
az 60 puan almak ve aday 6gretmen olarak atanmak

En az bir ve en ¢ok iki y1l devam etmesi

Egitim kurumu miidiirleri ve danigman 6gretmenlerin
sorumlulugunda egitim ve uygulama gorevlerine tabi
tutulmak

Izleme ve wuygulama gérevlerini yapmak igin
danigman 6gretmen gozetiminde derse girmek
Hizmet ici egitimlere katilmak

Yonetsel is ve islemleri egitim kurumu miidiiriiniin
gozetiminde izlemek ve uygulamak

Diger kurumlardaki gozlem ve uygulamalara katilmak

Adaylik Degerlendirme Komisyonu tarafindan egitim
ve uygulama gorevlerinde basarili bulunmak

Uzman 6gretmenlik kriterleri

Basogretmenlik Kkriterleri

Ogretmenlikte fiilen en az on yil hizmeti olmak
Ogretmenlik gorevinde bulunmak

Kademe ilerlemesinin durdurulmasi
bulunmamak

Mesleki gelisime yonelik hazirlanan en az 180 saatlik
uzman Ogretmenlik egitim programini tamamlamak
Lisansiistii egitimini tamamlayanlarin yazili smavdan
muaf tutulmasi

Yazilt smavdan 100 puan iizerinden en az 70 puan
almak

c€zasi

Uzman Ogretmenlikte fiilen en az on yil hizmeti
bulunmak

Kademe  ilerlemesinin
bulunmamak

Mesleki gelisime yonelik hazirlanan en az 240 saatlik
bagdgretmenlik egitim programini tamamlamis olmak
Doktora egitimini tamamlayanlarin yazili sinavdan
muaf tutulmasi

Yazili simnavdan 100 puan iizerinden en az 70 puan
almak

durdurulmasi cezasl

Sekil 1. Ogretmenlik kariyer sistemleri

Ogretmenlik kariyer basamaklari sisteminin olusturulmasinin birtakim gerekgeleri bulunmaktadir. i1k
olarak 6gretmen performanslarinin artirilmasi amaglanmaktadir. Sonrasinda ise egitim sistemlerinde
cagdas yapilar olusturmak, O6gretmen statiilerini iyilestirmek, Ogretmenlerin kisisel ve mesleki
gelisimlerini saglamak, Ggretmenlere yonelik itibari artirmak ve meslekteki kaliteyi yiikseltmek
hedeflenmektedir (Demir, 2011; Deniz, 2009). Sistem bir biitiin olarak degerlendirildiginde 6gretmenlik
mesleginin niteliklerinin tespit edilip Ogretmenlere kazandirilmasi, &gretmen adaylarmin nitelik
kazanimlarmin dl¢limlenmesi ve 6gretmenlik atama siire¢lerinde kullanilmasi s6z konusudur (European
Commission [EC] 2012; MEB, 2008). Farkli iilkelerde mesleki yetenek testleri, miilakat, sozlii sinavlar,
yazili akademik testler, kisilik ve egilim testleri de atanma kriterleri arasinda yer almaktadir (Balci,
2021). Her ne kadar kiiresel ve ulusal 6l¢ekte farkli uygulamalar olsa da 6gretmenlik sisteminin siirekli
gelistirilmesi ve iyilestirilmesi 6gretmeni toplumda daha giiglii kilacaktir.

Alan yazin taramasi yapildiginda ogretmenlik meslegine yoOnelik birtakim arastirmalarin
gerceklestirildigi tespit edilmistir. Ogretmenlik mesleginin niteligi ile ilgili (Ingersoll ve Perda, 2008;
MacBeath, 2012; Monteiro, 2015; Symeonidis, 2015) aragtirmalarin bulundugu, 6gretmenlik kariyerlik
basamaklariyla iligkili (Bakioglu ve Banoglu, 2013; Celikten, 2008; Kaplan ve Giilcan, 2020)
caligmalarin oldugu goriilmiistiir. Ayrica Ogretmenlik meslegine iliskin 6gretmen adaylarinin
tutumlarint inceleyen bazi arastirmalarin (Bulut, 2010; Erbas, 2014; Giirbiiz ve Kisoglu, 2007;
Karatekin, Merey ve Kege, 2015) yer aldig1 belirlenmistir.

Arastirmanin Onemi ve Amaci

Ogretmenlik kariyer basamaklarma iliskin Tiirkiye’de resmi diizeyde ilk yapilanmalar 2005’te
baglamasina ragmen takip eden yillarda sistem pasif kalmistir. 2022°de ise bu diizenlemelerin kapsami
genisletilerek giincellestirilmis, gelistirilmis sekliyle yiiriirliige konularak sistem aktif bicimde hayata
gecirilmistir. Ogretmenlik meslegine doniik alan yazinda pek ¢ok arastirma yer almasina karsin her
zaman giincel egilimleri yansitan galismalara da ihtiyag duyulmaktadir. Ogretmenlik kariyeri 6zellikle
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lisans diizeyinden itibaren baslamakta, asamali bigimde ilerlemekte, gérev esnasinda ise benzer bigimde
devam etmektedir. Dolayisiyla ¢cok yonlii gelisimi gerektiren dgretmenlikte yiikselme is ve islemleri
onem arz etmektedir. Hazirlanan bu arastirma ile Ogretmen adaylarmin O6gretmen kariyerlik
basamaklarina yonelik goriis ve tutumlart incelenerek alan yazmma yeni Kkatkilar sunmak
amaglanmaktadir. Hedeflenen amaglar dogrultusunda asagidaki alt problemlere cevap aranmistir:

1. Ogretmen adaylarina gore 6gretmenlik meslegine atanma Kriterleri neler olmalidir?

2. Ogretmen adaylarina gore 6gretmenlik kariyer basamaklari nasil degerlendirilmektedir?

3. Ogretmen adaylarina gore 6gretmenlik kariyer basamaklari kriterleri nasil belirlenebilir?

Yontem

Arastirmanin Deseni

Arastirma, nitel aragtirma yontemine uygun olarak dizayn edilmistir. Nitel aragtirmalarda kesfedilmek
istenen bir olgu bulunmakta, veri toplamak {izere gercek ortamlara gidilmekte, gelismeye yonelik ve
acik bir bicimde kesif siireci yiriitiilmekte, yeni olgulara iliskin farkli bakis agilar1 ve goriigler
olusturmak hedeflenmektedir (Creswell, 2017). Calismada “6gretmenlik kariyer basamaklar1” sistemi
kesfedilmeye calisilmis, Ogretmen adaylarmin bulundugu ortamlarda calisma yiritilmis ve
katilimeilardan bu yeni durumlara yonelik farkli bakis agilart alinmistir. Arastirmanin deseni ise durum
caligmasi seklinde olusturulmustur. Durum ¢aligmalari kendi dogal kosullarinda ortaya ¢ikmakta, mekan
veya zaman sinirlamasina gore veriler bir ya da birden ¢ok duruma goére g¢oklu kaynaklardan
saglanmakta, zenginlestirilerek betimlenmekte ve temalara doniistiiriilmektedir (Creswell 2007;
Hancock ve Algozzine 2006). Arastirma deseni, ¢alismada halihazirdaki durumlarin belirlenebilmesi ve
aciklanabilmesine yonelik oldugundan tercih edilmistir.

Cahisma Grubu

Arastirmanin amaglari dogrultusunda ¢aligma i¢in amagli 6rnekleme yontemi uygulanmistir. Bu yontem
belli oOlgiitlerin karsilandig1 ve belli 6zelliklere sahip 6zel durumlarla calisma yapilmak istendiginde
kullanilmaktadir (Basaran, 2017). Bu yontem ¢aligmada amagh sekilde bilgi a¢isindan derinlemesine
arastirma yapilabilmesi bakimindan uygun bulunmustur. Yontemde belirli kriterleri saglayan ya da belli
ozellikleri tagiyan katilimcilara yer verilmekte, 6zel durumlara yonelik ¢alisiimaktadir (Biiyiikoztiirk,
Cakmak, Akgiin, Karadeniz ve Demirel, 2017). Arastirmadaki 6zel durum ogretmenlik meslegi,
katilimcilar ise dgretmenlige yonelik meslek bilgisi dersleri alan 6gretmen adaylaridir. Tablo 1°de
caligma grubuna iligkin betimleyici istatistikler belirtilmektedir.

Tablo 1

Calisma Grubuna Iliskin Betimleyici Istatistikler
Programlar f Cinsiyet f
Tiirk¢e Egitimi 33 Kadm 46
Matematik Egitimi 23 Erkek 21
Psikolojik Danigsmanlik ve Rehberlik 11

Toplam 67 Toplam 67

Tablo 1 incelendiginde arastirmaya egitim fakiiltesindeki “Tirk¢e Egitimi”, “Matematik Egitimi”,
“Psikolojik Danismanlik ve Rehberlik” olmak iizere 3 farkli programdan katilim saglandigi tespit
edilmistir. En fazla katilim “Tiirkge Egitimi” (f=33) ve en az katilim ise “Psikolojik Danigmanlik ve
Rehberlik” (f=11) seklinde olmustur. Arastirmadaki katilimci sayisi toplam (f=67) olarak tespit
edilmigtir. Cinsiyete goére incelendiginde ise kadin 6gretmen adaylarinin (f=46) ve erkek dgretmen
adaylarinin (f=21) oldugu belirlenmistir. Arastirmaya kadin 6gretmen adaylarinin katilimi erkek
O0gretmen adaylarina kiyasla daha fazladir.

Veri Toplama Araclar

Arastirmadaki veriler arastirmaci tarafindan olusturulan yar1 yapilandirilmig goériisme formu ile elde
edilmistir. Calisilan disiplin alanina derinlemesine ulasabilmek icin ve segenekli cevaplama teknigi
icermesinden Otiirii bu ara¢ bigimi tercih edilmistir. Taslak formu gelistirmek i¢in dncelikle alan yazin
taranmig, kavramsal bilgiler gozden gecirilmis ve ardindan giincel bilgilere ulagilmistir. Daha sonra
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[P

taslak form olusturularak “egitim yonetimi” alanindan 2 Prof. Dr., bir Do¢. Dr. tinvanli toplam 3
akademisyene uzman gorlisii alinmak iizere bagvurulmustur. Sunulan doniitlerle taslak form
bigimlendirilmis, “kisisel bilgiler” ve “kuramsal bilgiler” seklinde 2 farkli boliim, 6 farkli soru ile form
yeniden yapilandirilmisti. Formda yer verilen ifadelerin aragtirmanin amacina uygun ifadeler
tasimasina énem verilmis, yazim kontrolleri gerceklestirilmis ve anlam biitlinliigli saglanmigtir. Etik
Kurul ve uygulama izinleri alindiktan sonra form goniilliillik esasina uygun olarak katilimcilara
yoneltilmis, goriisme yoluyla veriler toplanmistir. Goriisme siirecinde Ogretmen adaylarina
etkilenmemeleri i¢cin miidahalede bulunulmamustir. Biiyiikoztiirk, Cokluk ve Koklii (2012) bu sekilde
goriismelerin daha saglikli olacagini ifade etmektedir. Yaklagik cevaplama siiresi 20 dakika civarinda
surmiustur.

Verilerin Analizi

Hazirlanan calisma igerik analizi teknigi ile ¢dziimlenmistir. Calismada kuramsal temellere gore
caligmanin boyutlar1 bigimlendirilmis, alintilar dogrudan belirtilmis ve olusturulan kategoriler analitik
sekilde yorumlanmustir. Igerik analizi, belirli tema ya da sablonlar kullamlarak konu yapisinin
derinlemesine incelenmesini ve farklilik/benzerliklerin karsilastirilmasini igermektedir (Calik ve
Sozbilir, 2014). Arastirmada konu yapisi detaylandirilmis, birtakim karsilagtirmalarda bulunulmustur.
Coziimleme yapmak ve veri analizini gergeklestirmek tizere egitim fakiiltesi 6grencilerine “Egitim=E”
kelimesinin kisaltmasi kullanilmis ve E1, E2, E3, ..., E66, E67 bi¢iminde kodlar verilmistir. Sistematik
bi¢imde kodlama ve siralama yapilmigtir. Veriler elektronik ortama aktarildiktan sonra tablolar
araciligtyla diizenlenmistir. Verileri ¢6zmek igin kategoriler olusturulmus, tablolarin altinda aday
ogretmenlerin goriislerine yer verilmistir. Istatistiksel olarak frekans (f) degerleri hesaplanmustir.
Bulgular kapsayici ve biitiinciil bir yaklasimla yorumlanmustir.

Gecerlik ve Giivenirlik

Nitel arastirmalarda gegerlik i¢in erisilen verilerin mevcut durumu gostermesi, incelenen olgularin
ozelliklerinin belirtilmesi gerekmektedir. Calismada kariyer kavramina vurgu yapilmasi, var olan
durumlarin betimlenmesi, verilerin kaydedilmesi, kategorilerin ger¢egi yansitmasiyla birlikte gereken
olgiitler karsilanmstir (Baltaci, 2019; Biiyiikoztiirk vd., 2017). Giivenirlik kosulunu saglamak iizere
ise uzman goriislerinden faydalanilmistir. Degerlendirmede “(Uzlagsma Yiizdesi = Goriis Birligi (Na)
/ (Gortis Birligi (Na) + Goriis Ayriligi)” bigimindeki giivenirlik formiilii uygulanmistir (Huberman ve
Miles, 1994). Uzlagma yiizdesinin %90+ olmasiyla giivenirlik elde edilmektedir ve islem sonucunda
uzlagma yiizdesi 92,7 bulunarak giivenirlik kosulu saglanmistir. Ek olarak arastirma igerigine yonelik
detayli bilgiler sunulmasi, 6zel durumlarla ilgili agiklamalara genis Olglide yer verilmesi ve
goriismelerde alintilama yapilmasi ile giivenirlik elde edilmistir (Kincal, 2013).

Bulgular
Ogretmenlik Meslegine Atanma Kriterlerine fliskin Goriislerle Tlgili Bulgular
Ogretmen adaylarinin 6gretmenlik meslegine atanma kriterlerine iligkin gériisleri alinmus ve Tablo 2°de
belirtilmistir. Ayrica tablo altinda bazi1 goriislere yer verilerek dogrudan alintilama bigiminde
sunulmustur.
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Tablo 2
Ogretmenlik Meslegine Atanma Kriterlerine Iliskin Goriisler
Kategoriler f
Psikometrik testler 2
Egitim Fakiiltesi mezunu olmak 2
Yiiksek lisans mezunu olmak 6
Kamu Personeli Se¢me Sinavi 4
Lisansta uzmanlik dersleri almak 3
2
1
1

Miilakat
Bilgisayar sertifikasi
Doktora mezunu olmak

Tablo 2 incelendiginde dgretmen adaylariin meslege atanma kriterlerine yonelik goriisleri 8 kategori
ile eslestirilmistir. En yliksek eslesmeler “psikometrik testler” (f=27) ve “egitim fakiiltesi mezunu
olmak”™ (f=23) seklinde tespit edilmistir. En diisiik eslesmeler ise “doktora mezunu olmak™ (f=1) ve
“bilgisayar sertifikas1” (f=1) bi¢ciminde belirlenmistir.

Ogretmen adaylarinin 6gretmen Kariyerlik basamaklarina iliskin “psikometrik testler” ve “egitim
fakiiltesi mezunu olmak” seklindeki goriisleri sdyle ifade edilmektedir: “Ogretmenin psikolojik
testlerden geg¢mesinin ¢ok gerekli oldugunu diisiiniiyorum. Sadece sinavi gecen ogretmen olmamali
ogrencinin psikolojisinden anlayan saglikl insanlarin 6gretmen olmasi gerektigini diistintiyorum.” E24
“Ogretmenlik meslegini her insan yapmamalidir ve atanan ogretmenler belirli araliklarla hem sinif i¢i
hem alan bilgisi hem de psikolojik yonden test edilmelidir.” E4A3 “Bana gére belli bir egitim almis ve
egitim fakiiltesinden mezun olan ogretmen adaylart mezun olduktan sonra kadrolu olarak rahat bir
sekilde atanabilmelidir.” E52 “Ogretmenlerin egitim fakiiltesinden mezun olarak yeterli asamalardan
gectigini diistinmekteyim.” E61

Ogretmenlik Kariyer Basamaklarina fliskin Gériislerle Tlgili Bulgular

Ogretmen adaylarinin 6gretmenlik Kariyer basamaklarma iliskin goriisleri kaydedilmis ve kategorik
degerlendirmeye tabi tutularak Tablo 3’te gosterilmistir. Ardindan olusturulan kategoriler dogrudan
alintilama yoluyla desteklenmistir.

Tablo 3

Ogretmenlik Kariyer Basamaklarina Iliskin Goriigler
Kategoriler f
Olumsuz 36
Olumlu 24
Kararsiz 7

Toplam 67

Tablo 3 ele alindiginda 6gretmen adaylarinin 6gretmenlik kariyer basamaklarina yonelik goriisleri
“olumsuz”, “olumlu” ve “kararsiz” seklinde toplam 3 kategori ile iligkilendirilmistir. En yiiksek
iligkilendirme 6gretmenlik kariyer sistemini “olumsuz” (f=36) yonde bulan katilimcilara ait olmustur.
En diisiik iliskilendirme ise 6gretmenlik kariyer sistemine “kararsiz” kalan katilimcilardan olusmustur.
Asagida ise tabloyu desteklemek i¢in dgretmen adaylarinin goriislerinden bazilarina yer verilmis ve
cesitli alintilarla ifade edilmistir.

Ogretmen adaylarinin dgretmen Kkariyerlik basamaklarina iliskin “olumlu” yondeki goriisleri su
bigimlerde belirtilmektedir: “Gelecekte iyi 6grencilerin yetistirilmesi nitelikli ogretmenlerle miimkiin
olacaktir. Ozellikle kanunun olmasi nitelikli 6gretmen yetistirme hususunda yeterlidir.” E12 “Bana gére
gayet mantikli bir sistem oldugunu diisiiniiyorum. Ciinkii ogretmenlerin kendini gelistirmeleri saglayan
ve bulundukiar: yerde kalmalarmi engelleyen bir sistem olarak buluyorum.” E33 “Bu sistemle
ogretmenlerin mesleklerinde kariyer ve liyakat esaslarina uygun olarak ilerlemeleri, mesleki gelisim
saglamalarimi ve bunlara bagh olarak ozliik haklarinin iyilestirilmesi amaglaniyor. Béylece haklarimizi
savunmamizi kolaylagtirir.” ES7

Ogretmen adaylarinin dgretmen kariyerlik basamaklarma iliskin “olumsuz” yéndeki goriisleri su
sekillerde belirtilmektedir: “Olumsuz buluyorum. Ciinkii uzman ogretmenler ya da basogretmenler
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kendisinden alt kademede olan kisiye kars: kiiciimseyici davranabilir ve dikkate almayabilirler. Yani
kademelesme olur.” E5 “Ogretmenlik mesleginde kariyerin sinavla belirlenmesini yanls buluyorum.”
E13 “...Universiteden zaten egitim alip uzman olarak mezun olduktan sonra tekrar bir sinava girmek
bana pek makul gelmiyor. Bu sinavin kademelesme sorunu ortaya cikarmast olduk¢a muhtemel. Sinav
basariyla gecemeyen bir égretmen ¢ok basarili olmasina ragmen veliler tarafindan alaninda bagarily
olarak goriilmeyebilir. Sonug¢ olarak bir ogretmenin alaminda basarili olup olmamasini tek sinav
belirlememeli. Ogrenci ile iletisimi, dgretim tekniklerini nasil kullandigi, 6grenciden olumlu déniitler
alip almamast gibi seyler belirlemeli. Meslekte ne kadar iyi oldugumuzu sinav degil de ogrenci
belirlemeli...” E22 “Ogretmenlik liitiiniin sadece sinav olmasini ¢ok yanlis buluyorum. Ogretmenligi
ogretmenin dgrenciye ne kadar ulasabildigi ve onunla ne kadar iletisim kurabildigiyle derecelendirmek
gerektigini diistintiyorum. Her seyin tek sinava baglanmasinin yanlis sonuglar verdigini diistiniiyorum.”
E58

Ogretmen adaylarmin 6gretmen kariyerlik basamaklarma iliskin “kararsiz” yondeki goriisleri soyle
belirlenmistir: “Bence kariyer basamaklart olumlu da olabilir, olumsuz da olabilir. O yiizden

kararsizim.” E1T “Ogretmenlik kariyer basamaklarina karsi su anda kararsiz ve nétr oldugumu
belirtebilirim.” E63

Ogretmen Kariyer Basamaklari Kriterlerine Iliskin Goriislerle Ilgili Bulgular

Ogretmen adaylarmin 6gretmen kariyer basamaklari kriterlerine yonelik goriisleri dogrultusunda
kategoriler belirlenmis ve Tablo 4’te gdsterilmistir. Tablonun altinda belirlenen kategorilere iliskin bazi
gorisler dogrudan alintilama bi¢giminde ifade edilmistir.

Tablo 4

Ogretmen Kariyer Basamaklari Kriterlerine Iliskin Goriigler
Kategoriler f
Yazili sinav 23
Miilakat 22
Ogretmenlik kadrolaria yonelik diizenlemeler 15
Diger 7

Toplam 67

Tablo 4’te O6gretmen adaylarmin Ogretmen kariyer basamaklarna iliskin gortsleri 4 kategori ile
eslestirilmigtir. En fazla diizeyde eslestirmeler “yazili smav” (f=23) ve “miilakat” (f=22) seklinde
belirlenmistir. Bu iki kategorinin frekans degerlerinin birbirlerine oldukg¢a yakin diizeyde ortaya ¢iktigi
ifade edilebilir. En az diizeydeki eslestirmeler ise “diger” (f=7) seklinde belirtilmistir.

Ogretmen adaylarinin gretmen Kariyerlik basamaklari kriterlerine iliskin “yazili stnav” ve “miilakat”
bi¢imindeki bazi1 goriisleri su sekilde belirtilmistir: “...Bence bilgili, yeterli beceri ve kabiliyetlere sahip
olanlar égretmen olmalidir. Ogrenciler icin gerekli bilgileri saglamali. Kendini dogru bir bicimde ifade
edebilmeli. Sabirli ve sakin bir yapiya sahip olmal. Ogrencilerin sorularin ve sorunlarini sakinlikle
cozebilmeli. Ogretmen zamani en kaliteli sekilde degerlendirebilmeli. Bilgilerini dogru bir sekilde
aktarabilmeli. Arastirmalar yapacak yeni seyler 6grenmeli ve bunlari uygulayabilmelidir. Yenilige a¢ik
olmals, farkls goriisleri kabul etmelidir. Ogrencilerin aktif katilimini saglamali, onlart derse katilmada
cesaretlendirmelidir. Ogretmenlerin belli bir kademeye gelebilmesi icin sadece sinav yapmak yeterli
degildir. Onlarin bunca yillik deneyimlerini iyi degerlendirmek gerekir. Eger sinava bagvuruyorlarsa
sorular zor olmali ve yaninda sozlii sorularla test etmeli, yeterlilikleri ol¢ciimlenmelidir. Eger 6gretmen
agigi varsa sozlesmeli ya da iicretli 6gretmen iinvant vermek yerine kadroya alinabilir. Onlar igin bu
agidan kolaylik saglanabilir...” E14 “Ogretmenlik bicimi bence kendini her daim yenileyebilen,
bransiyla ilgili yeni bilgiler 6grenen ve 6grenmekten kacinmayan, kendini gelistiven, seminerlere katilan
kisiler olmalidir. Sinav olacaksa eger ogretmenlerin bu bilgilerini dlcecek tarzda olmalidir.” E45
“Sozlesmeli ogretmenlik yerine bu kadro direkt atanan kadro olsa daha iyi olur. Uzman 6gretmenlik ve
basogretmenlikte ise yazili sinavdan ¢ok sozlii miilakat tarzinda yapilmast daha iyi olabilir. Béylece
ogretmeni sinav tizerinden degil de dogrudan yiiz yiize takip edersek bu iinvani hak edip etmedigini daha
ivi algilayabiliriz.” E53
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Ogretmen adaylarmin 6gretmen kariyerlik basamaklari kriterlerine iliskin “6gretmenlik kadrolarina
yonelik diizenlemeler” ve “diger” seklindeki goriisleri soyle ifade edilmistir: “Bence dgretmenlige
atanamayanlara da sans tammmall ¢iinkii fakiilteden mezun olmugslardwr. Sozlesmeli ogretmenlik,
kadrolu 6gretmenlik tiirlerinin de hepsinin ayri puanm olmalidir.” E27 “Ogretmenlik bicimleri kadrolu,
sozlesmeli ve iicretli olarak ayrilmamali. Belli sinaviardan gegen ogretmenler kadrolu olarak atanmali.
Bu sinavlar ogretmenin alan bilgisini, 6gretme becerisini ve ¢cocuklara yaklagimlarin ol¢ecek sekilde
teorik ve pratik sekilde olmalidir . Belli bir siire gorev yaptiktan sonra ise okuldaki 6grencileri yetistirme
yeterlilikleri 6lciilerek uzman ve basogretmen iinvanlart verilmelidir.” E62 “Ogretmenler iyi
yetistirilmis olup yiiksek lisans yapma sarti aranmall ve atama islemi bu sekilde olmalidir.” E39
“Iletisim yetenegi kuvvetli, dert dinlemeyi bilen, ¢ozmek icin caba gosteren, égrenciyi analiz edebilen,
dikkati tistiine toplayip aktarmayr amacgladigi her seyi aktarabilen" 6gretmenlik bigimi budur bence.
Bunlara gore kademe atlanmali ve 6grencinin bagarist arttikca o 6grencilerden sorumlu 6gretmenin de
kademesi artmalidir.” ES9

Sonug¢ ve Tartisma
Yeni ylizyilin getirdigi rekabet ortami, bilginin {iretimi ve paylagiminin hizlanmasi, dijital teknolojilerin
yayginlagmasi, sosyodemografik unsurlarin degismesiyle birlikte toplumda egitime olan talep artmistir.
Toplumda es anli ve dogrusal oranda Ogretmenlere yonelik beklentiler yiikselmistir. Dolayisiyla
Ogretmen egitimi ve 6gretmen yetistirme hizmetleri liniversiteler ve Milli Egitim Bakanlig1 uhdesinde
gerceklestirilmekte, meslege iliskin gilincel gelismeler ve egilimler dogrultusunda yiiriitiilmektedir.
Ogretmenlerin mesleki gelisimleri baslangicta fakiiltelerce saglanmakta, meslege girdikten sonra
birtakim 0lgiitleri saglamakla devam etmektedir. Esasen 6gretmenlerin mesleki gelisimleri hayat boyu
sirmekte ve icsel etkileri yiiksek, meslegini istekle yapan ve gilidiilenmis 6gretmenler kariyer
basamaklarinda hizla yiikselmektedir (Darling-Hammond, 2012; Kaplan ve Giilcan, 2020; Lynn, 2002;
Serbanescu ve Popescu, 2014). Ayrica 6zel bir uzmanlia sahip 6gretmenler okulda daha gii¢lii konuma
gelmekte, saygi gormekte ve grenciler iizerinde daha etkili bulunmaktadir (Backfisch, Lachner, Hische,
Loose ve Scheiter, 2021; Finger ve Bamford, 2010).
Ogretmen adaylarinin dgretmenlik meslegine atanma kriterlerine iliskin goriisleri degerlendirildiginde
“psikometrik testler” kategorisindeki eslesmelerin “Egitim Fakiiltesi mezunu olmak™ kategorisinden
daha yiiksek diizeyde eslestigi tespit edilmistir. Kisilik, karakter, davranis ve egilim testlerini i¢eren
psikometrik testler Giiney Kore ve Amerika Birlesik Devletleri gibi farkli tilkelerin 6gretmen yetistirme
sistemlerinde bulunmakta olup (Mete, 2013; Oh ve Nussli, 2014; Saracaloglu ve Ceylan, 2016)
Tiirkiye’de ise benzer bir yaklasgimin uygulanmasinin faydali olabilecegi belirtilebilir. Ogretmen
adaylarmin “Egitim Fakiiltesi mezunu olmak™ kriterini belirtmelerinin nedeni olarak Fen Edebiyat
Fakiiltesi mezunlara gore daha yogun bigimde meslek bilgisi dersleri gormelerinden kaynaklandig: ifade
edilebilir. Diger kriterlerden olan “doktora” ve “bilgisayar sertifikas1” 6gretmenlige atanmak igin ¢ok
onemli kriterler olarak gériilmemistir. Bu durumun nedeni ise doktora egitim siirecinin zor ve zahmetli
bulunmasi olabilir. Arastirmada yer alan 6grencilerin Z kusagi olarak nitelendirildiginde bilgisayar
sertifikasina gerek duymadiklari, halihazirda zaten teknolojiye daha yatkin olduklari ifade edilebilir
(Erten, 2019).
Aragtirmadan elde edilen sonuglar incelendiginde 6gretmen adaylarimin c¢ogunlugu tarafindan
“dgretmenlik kariyer basamaklar1” olumsuz yonde degerlendirilmistir. Meslegi aktif olarak yiiriiten
Ogretmenler arasinda da olumsuz goriislerin beyan edildigi ¢aligmalar tespit edilmistir (Bakioglu ve Can,
2009; Kurt, 2007; Utkutug, 2007). ilgili tutumun sebepleri 6gretmen adaylarmnin Sgretmenligin
temelinde uzmanlik oldugunu belirtmeleri ve 6gretmenler arasinda ayriliklara sebep olacagi yoniindeki
kaygilariyla iliskili oldugu ifade edilebilir. Ogretmen adaylarmin bir kismi ise bu sistemi “olumlu”
yonde buldugunu belirtmistir. Ogretmenlik kariyer basamaklarina iliskin benzer dogrultuda alan yazinda
diger ¢aligmalara rastlanilmigtir (Can, 2019; Turan ve Turan, 2009; Yang Keo, 2016). Bu yonde goriis
bildiren Ogretmen adaylarmin ise heniiz 6grencilik asamasinda kariyer basamaklari sistemini
taniyabildikleri, birtakim teorik bilgilere sahip olduklari, kaliteli ve nitelikli 6g§retmen yetistirilmesini
onemsedikleri ve farkindaliklarinin yiiksek olduklar: ifade edilebilir.
Ogretmen Kariyer basamaklari kriterlerine iliskin 6gretmen adaylarmdan farkli gériis ve oneriler ifade
edilmistir. Bu gortisler kariyer sistemlerinde yazili sinavin yan1 sira sozlii sinavlarin da yapilabilecegi,
kadrolu, sozlesmeli ve ticretli 6gretmenlik tiirlerinin birlestirilip tek tipte ve standart hale getirebilecegi,
ogretmenlerin meslek 6ncesinde ve mesleklerini icra ederken alan bilgisi ve psikolojik testlere tabi
tutulmalarn gerektigi, yiiksek lisans sartinin gelistirici ve farklilik yaratan bir kriter olabilecegi, 6gretmen
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degerlendirmelerinde 6grenci basarilarinin da géz dniine almabilecegi belirtilmistir. Ogretmen kariyer
basamaklar1 gelistirilirken meslegin diger mesleklerin devinigsel ve biligsel inceliklerinin
ogretilmesinde etkili rol oynayan kilit bir meslek oldugu unutulmamalidir (Tiirer, 2009). Ayrica egitim
yOnetimi alaninda 6gretmen yetistirme, segme ve istihdam konularina iliskin hazirlanacak ¢alismalarla
kariyer basamaklarina olan ilgi ve motivasyonlarin artirabilecegini belirtmek miimkiindiir.

Oneriler

Ogretmenlik lisans siirecinde baslayan, hayat boyu gelismeyi ve 6grenmeyi destekleyen, ilerlemeye
uygun bir meslek tiirii olarak toplumda kendine yer edinmektedir. Ayni1 zamanda devlet memurlar
hizmet siniflar1 i¢inde egitim-6gretim hizmetleri sinifinda yer alan 6gretmenlerin mesleki bakimdan
ylikselmelerinde kariyer ve liyakat ilkesi gdzetilmektedir. MEB tarafindan ise “kariyer” kavramina
yonelik tanmimlama yapilmig ve Ogretmenlikten uzman Ogretmenlige, uzman Ogretmenlikten
bagdgretmenlige gerekli yeterlikler kazanilarak ilerleme” bigiminde tasvir edilmistir (MEB, 2005).
Dolayisiyla 6gretmenlik meslegini segen egitim fakdiltesi 6grencilerinden olusan 6gretmen adaylarina
yonelik ¢esitli arastirmalar hazirlanabilir. Ozdes ya da benzer galismalarin yapilmasi 6gretmen
adaylarmin yasal ve gilincel mesleki konulardan haberdar olmalarini saglayabilir. Ayrica kuramsal
bilgilerinin artmasina, meslege yonelik ilgilerinin artmasina, meslege bakis acilari, goriis ve
diisiincelerini sunmalarina imkan taninmasina, farkindaliklarinin yiikselmesine ve ilerideki mesleki
gelisimlerine katki sunulmasina vesile olabilir. Aday 6gretmenlik igin ilk atamada kisilik ve egilim
testleri uygulanabilir. Uzman 6gretmenlik i¢in yiiksek lisans, basogretmenlik igin doktora kosullari
olusturulabilir ve Ogretmenler i¢in lisansiistii egitim tesvik edilebilir. Uzman &gretmenlik ve
bagdgretmenlik i¢in yazili sinavin yani sira sozIlii sinav yapilabilir ve 6grenci basarilart da bir kriter
olarak degerlendirilebilir. Ogretmenlik kariyer basamaklarina iliskin egitim kurumu yéneticileri ve
Ogretmen goriislerini iceren caligmalar yiiriitiilebilir ve kapsami genisletilebilir.

Yazarlarin Katki Oram
Bu makale tek yazar tarafindan diizenlenmis ve hazirlanmis olup yazarin katkis1 %100 oraninda
gerceklesmistir.

Cikar Catismasi
Hazirlanan aragtirmada ¢ikar catismasi teskil edebilecek bir durum ya da unsur gézetilmemistir.
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