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The aim of the present study is to reveal the views of classroom teachers about out-of-
school learning environments. The study was conducted with classroom teachers
working in Pamukkale and Merkezefendi, the central districts of Denizli province, in the
2022-2023 academic year. The classroom teachers to be involved in the study were
determined through simple random sampling method. The data obtained from 393
classroom teachers were analysed in the study. The data collection tool used in the study
consisted of two parts as "Personal Information" and "Out of School Learning Regulation
Scale". The findings reached as a result of the data analysis revealed that the classroom
teachers were at a "high" level looking at the overall means for organizing out-of-school
learning environments. When the classroom teachers’ mean values in the sub-
dimensions of Out-of-School Learning Regulation Scale were examined, they were
observed to be at “high” level in the sub-dimensions of information, application,
evaluation, and overall scale and at "medium" level in the planning subdimension.
Considering the classroom teachers’ responses to Out-of-School Learning Regulation
Scale and its sub-dimensions, no difference was found according to gender and marital
status. However, there was a difference according to the variables of teaching
experience, grade level taught by the teachers and receiving training on out-of-school
learning environments.
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Aragtirma, sinuf 6gretmenlerinin okul dist 6grenme ortamlar: hakkindaki goriislerini ortaya
cikarmak amaciyla yapilmistir. Aragtirma 2022-2023 egitim-6gretim yili Denizli ili merkez
ilceleri Pamukkale ve Merkezefendi'de gorev yapan smuf &gretmenleriyle
gergeklestirilmistir. Arastirmaya katilan sinuf 6gretmenleri basit rastgele 6rnekleme yoluyla
secilmistir. Arastirmada 393 smuf Ogretmeninden elde edilen veriler kullamlmustir.
Arastirmada kullarulan veri toplama aracy; “Kisisel Bilgiler” ve “Okul Dist Ogrenme
Diizenleme Olgegi” olmak iizere iki béliimden olusmaktadir. Aragtirmadan elde edilen
verilerin sonuglarina bakildiginda smuf dgretmenlerinin okul dist 6grenme ortamlarini
diizenlemeye iliskin genel olarak ortalamalarina bakildiginda “yiiksek” diizeyde oldugu
goriilmektedir. Sinuf 6gretmenlerinin okul dis1 grenme ortamlarini diizenlemeye yonelik alt
boyutlarina bakildiginda bilgi, uygulama, degerlendirme ve genel toplamda “yiiksek” iken
planlamada “orta” diizeyde goriilmektedir. Smif Ogretmenlerinin okul dis1 6grenme
ortamlar1 hakkinda goriislerinin alt boyutlarina gore cinsiyet, medeni durum agisindan
farkliik goriilmemektedir. Ancak kidem, okuttugu siuf seviyesi ile okul disi 6grenme
ortamlariyla ilgili egitim alma durumlarina gore farklilik géstermektedir.

Sorumlu Yazar: Selguk Simsek, Dog¢.Dr., Pamukkale Universitesi, Tiirkiye, selcuks@pau.edu.tr, ORCID ID: 0000-0002-4546-7945.
Yazar2: Gozde Kayacik, égretmen, Istiklal Fitnat Ahmet Engin {lkokulu, Tiirkiye, gozdeekincikayacik84@gmail.com, ORCID

ID: 0009-0006-1926-6679

Atificin: Simsgek, S. & Kayacik, G., (2024). Siif 6gretmenlerinin okul dis1 6grenme ortamlar: hakkindaki goriisleri. Kirsehir Egitim

Fakiiltesi Dergisi, 25(1), 747-783.


http://kefad.ahievran.edu.tr/
http://kefad.ahievran.edu.tr/

Simsek, S. & Kayacik, G.
Giris

Degisen ve gelisen diinyada yasam kosullarinin yeniden olusturulmasma gereksinim
duyulmaktadir. Dijital diinyaya gecisle birlikte toplumsal sinirlarin ve yapilarin seffaflasmasiyla
birlikte insanlarin beklentileri de siirekli farklilasmaktadir. Bilgiye erisimin daha cabuk oldugu
gliniimiiz kosullarinda egitime bakis agis1 ve egitim siireci de bu durumdan etkilenmektedir. Artik
insanlar klasiklesmis bir egitimle 6grenmek istememektedir. Bunu gerceklestirecek olan giiniin
kosullarina uygun bir egitim-6gretim anlayisina ge¢mektir. Giiniin egitimine bakildiginda bireylerin
hedeflerine ulasma, ilgili duyarh vatandas olma ve ihtiyaglarini karsilayabilmesi olarak tanimlanabilir
(Giindogar, 2014). Bu amagla egitim bilgi edinmekten daha fazla durumu kapsamaktadir. Insanlarin
O0grenme anlayislar: da degismektedir. Bu amagla genglerin anlayisini, becerilerini, degerlerini ve kisisel
gelisimini iyilestirmek O0grenmeyi ve basariy1 onemli Olctide artirabilir
(https://www .easchooltours.com/blog/). Bunun yapilacag: yerler sadece dort duvar olarak goziiken
okullar olmaktan ¢ikmis durumdadir. Bunun yerine farkli uygulamalara ve programlara gereksinim

vardir. Bunlardan birisi de okul dis1 6grenme cevreleridir.

Okul dis1 6grenme, sinif duvarlari disinda yapilan tiim etkinlikleri kapsamaktadir (Ertugrul ve
Karamustafaoglu, 2020). Smif disinda 6grenme, 6gretme ve 6grenme igin okul disindaki yerlerin
kullanilmasidir. Cocuklar: ve gengleri disar1 ¢ikarmak, 6grenmelerine yardimci olacak zorlu, heyecan
verici ve farkli deneyimler saglamakla ilgilidir (https://www.easchooltours.com/blog/ 06.7.2023). Okul
dis1 6grenme Ogrenciler igin, sosyal ve akademik ac¢idan destekleyici olmanin yaninda 6grenme
firsatlarini saglamak icin ne gerektigini dikkate almaktir (Vossoughi,2017). Bunun igin sinif i¢i oldugu
kadar smif dis1 6grenme firsatlari da sunmak gerekmektedir. Sinif igindeki 6grenmeler ¢ocuklar ve
gengler i¢in tatmin edici diizeyde degildir. Sinuf disinda da 6grenmeye gereksinim duyulmaktadir. Sinif
disinda 6grenmeyi gergeklestiren dgrencilerin bir¢ok yonden gelisim sagladiklari sylenebilir. Ornegin,
Ozsaygis1 artar ve egitimleriyle daha fazla mesgul olurlar. Ayrica, sinif disinda 6grenme basariy1
artirmakta, simif i¢i ve dis1 davraniglar: iyilestirmekte ve simiftaki ya da smnif disindaki yapilacak
¢alismalara katilimi artirmada yardimci oldugu goriilmektedir. Cocuklardaki artan 6zgiivene dayali
olarak Ogrenme siirecinde basaramama duygusu da azalmaktadir.
(https://www.easchooltours.com/blog/ 06.07.2023). Okul dis1 6grenme, okul binas: disindaki kisi, alan,
kurum ve kaynaklar: i¢ine alan bununla birlikte tiim 6gretim programlarini kapsayan planli ve
programli 6grenme yasantilari (Simsek ve Kaymakgi, 2015); bireylerin etkilesime dayali somut
yasantilarla farkli bakis agilar1 kazandirilmasi (Oztiirk 2019); olarak tamimlanmaktadir. Okul dist
O0grenme; 0grenme tizerinde iliski kurarken bireyin okul disindaki yasamas: istenilen deneyimleri
kapsamaktadir. Okul dis1 6grenme, egitim—Ogretim siireci boyunca 6gretim programina, kazanimlara,
ders planlarina uygun ve tiim bunlara paralel bir sekilde gerceklestirilen 6grenmelerin biitiiniidiir

(Sahin, 2022). Bunun yani sira okul dis1 egitimin amaglar1 ve katkilar: da 6nemli yer tutmaktadur.
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Okul dis1 6grenme ortamlarinin 6grencilerde kalici bir 6grenmenin gerceklesmesinde 6nemli
rolleri iistlendikleri goriilmektedir. C)rnegin, Ertugrul ve Karamustafaoglu, (2020) tarafindan yapilan
calismada 6gretmenler okul dist 6grenme ortamlarinin okulda somut olarak 6grenmeleri miimkiin
olmayan bazi konular1 yaparak-yasayarak ve siirece katilarak Ogrendiklerini belirtmislerdir. Bu
calismadan da goriilmektedir ki, 6grencilerin deneyimleyerek 6grenme imkani bulduklarinda daha
basarili olduklar1 goriilmiistiir. Okulda 6grenilen teorik bilgilerin gercek yasamla baglantisim1 kurup
olaylarin karsilastirmali olarak 6grenilmesi agisindan okul dis1 6grenme ¢ok biiyiik 6nem tasimaktadir
(Kubat, 2018). Okul dis1 6grenmenin katkilarindan birisi de teorinin pratige doniismesidir. Oner (2015)
calismasinda, okul dis1 6grenme ortamlarinin bilginin kaliciligini saglamada etkili oldugu sonucuna
varmistir. Okul dis1 6grenmenin katkilar1 arasinda bilginin kaliciligini saglama oldugu soylenebilir.
Okul dis1 6grenmenin Rosenberg, "Cocuklarin kendi ilgi alanlarin takip etmek, 6grenmeleri {izerinde
bir 6zerklik duygusu gelistirmelerine yardimci oluyor" diyerek ¢ocuklarin bagimsiz diisiinebilme ve
hareket etme agisindan kazanimlar elde ettigini belirtmektedir (https://www.edc.org/3-ways-stop-
summer-slide ). Okul dis1 6grenme mekaninin se¢imi programin uygulayicisi olan 6gretmenler ve diger
egitim paydaslari ile okulun fiziki ¢evre sartlar1 tarafindan belirlenmesi olarak ifade edilebilir (Yazici,

Ertiirk ve kulaca, 2023).

Okul dis1 6grenme amag olarak, ¢ocuklarin okul ici ve okul dis1 yasam deneyimleri, okuldaki
basarilar1 ve toplumdaki islevsellikleri {izerinde derin etkilere sahiptir (Eshach, 2007). Giiniimiiziin
egitim anlayis1 ve paradigmalarinin degisimi hizla devam etmektedir. Bu agidan degerlendirildiginde
bilgiye erisim ¢abuk ve her yerden gerceklesmektedir. Ozellikle kiiciik yaslardan itibaren ¢ocuklarin
Ogrenmelerinde yasantilarin daha Onemli oldugu gozlenmektedir. Kaya (2021) tarafindan
gerceklestirilen arastirma sonuglarina gore simmf Ogretmenleri ilkokullarda okul dist 6grenme
etkinliklerinin 6grencilerin kalici 6grenme saglanmasi agisindan ¢ok Onemli oldugunu ve siklikla
uygulanmasi gerektigini belirtmislerdir. Okul dis1 6grenme deneyimleri iyi planlandiginda, giivenli bir
sekilde yonetildiginde ve her ¢ocugun ihtiyaglarini karsilayacak sekilde kisisellestirildiginde bir¢cok
agidan gocuklarin ve genglerin gelisimlerine katki saglamaktadirlar. Ik olarak akademik basarmin
artmasini saglamaktadir. Ogrenenlerin motivasyonunu artirmaktadir. Ogrenmeyi ilgi gekici ve olumlu
tutumlarin olusmasina katki sunmaktadir. Bu amacgla okul dis1 6grenme cevreleri diizenlemek

gerekmektedir.

Okul dis1 6grenme gevreleri belirlenirken 6grenmenin 6zelligine gore segilmesi uygun olacaktir.
Bu amacgla okul disi 6grenme cevresinin grubun, konunun ve imkanlarin dikkate alinmasi
saglanmalidir. Milli Egitim Bakanhgmin 2023 Egitim vizyonu cercevesinde Temel Egitim Temasi
altinda yenilik¢i uygulamalara yer verilmesi gerektigini bunun ig¢in de okul disi 6grenmeyle
zenginlestirilmesinin gerekliligi vurgulanmaktadir (Kurt, Kurt ve Karamustafaoglu, 2019). Okul dis1
ogrenme ortamlarinda en ¢ok kullanilanlarin baginda gezi gozlem yontemi gelmektedir. Bu yontemin

Osmanlinin son donemlerinde 6nerilen yontemlerin basinda geldigi goriilmektedir. Ayrica 19. yiizyilla
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birlikte diinyada da etkin kullaniminin oldugu sdylenebilir (Kurt, Kurt ve Karamustafaoglu, 2019).

Okul dis1 6grenme cevrelerinin ¢ocuklarin ozgiirliiklerini ve kesfetme duygularimi artirdiklar:
Ogretmenler tarafindan ifade edilmektedir. Bununla birlikte hayal giiclerini de yeni 6grenmelerde etkin
bi¢gimde kullanabildikleri belirtilmektedir (Seker ve Savas,2023). Okul dis1 6g§renme okul 6ncesinden
baslayarak iiniversiteye kadar gecen egitim siireci igerisinde etkili olarak kullanilabilecek 6zelliktedir.
Ozellikle kiiclik yaglardan baglayarak cocuklarin egitiminde kullanilmasi gereklilik olarak
goriilmektedir. Alanyazinda yapilan ¢alismalara bakildiginda okul oncesi ilkokul, ortaokul ve lise
kademelerinde kullanilmas1 gerektigine yonelik bir¢ok arastirma bulgusuna rastlanmaktadir
(Pendergast ve Robinson (2020); Fiiz (2018);. Clarke Vivier ve Lee (2018); Henriksson (2018); Kaya (2021);
Yasar Cetin (2021); Karbeyaz ve Karamustafaoglu (2021); Gologlu Demir ve Cetin (2021); Yurtdakal ve
Karakas (2021); Demirtas ve Akkocaoglu Cayir (2021)). Bu ¢alismada ilkokullarda gorev yapmakta olan
siif 6gretmenlerinin okul dis1 6grenme ortamlar1 hakkindaki goriislerine yonelik veriler elde edilmeye
calisilmistir. Buna benzer daha 6nce Kaya (2021), Karbeyaz ve Karamustafaoglu (2021), Yurtdakal ve
Karakas (2021), Demirtas ve Akkocaoglu Cayir (2021), Ertugrul ve Karamustafaoglu (2020), Karbeyaz
ve Kurt (2020), Urey ve Kaymakgi (2019) ve Uygun ve Duman (2022) tarafindan sinif gretmenlerinin
goriislerine basvurulmustur. Smif 6gretmenlerinin biiylik ¢ogunlugunun okul dist 6grenmenin
gerekliligini siirekli vurguladiklar: goriilmektedir. Yapilan calismalarin pandemi siirecine denk gelmesi
ya da pandemi siireci bitimiyle birlikte olmasi ¢ocuklarin siirekli uzaktan egitim yoluyla
gerceklestirilmesinin etkisi agisindan degerlendirildiginde boyle bir bakis acisinin olmasinin muhtemel
oldugu diisiiniilebilir. Ancak daha 6nceki arastirmalar ve Osmanli imparatorlugunun son yillarindan
itibaren okul dis1 6grenmenin gerekli ve uygulandig1 alanyazindaki ¢alismalarda goériilmektedir. Bu
calismayla da sinif 6gretmenlerinin okul dis1 ortamlarini diizenleme hakkindaki goriislerinin ne sekilde

oldugu ortaya konulmaya ¢alisilmistir.
Problem Ciimlesi

Arastirmanin problem ctimlesi “Siuf Ogretmenlerinin okul disi 6grenme ortamlarmi

diizenleme hakkindaki goriisleri nedir?” seklinde belirlenmistir.
Alt Problemler

1. Siuf 6gretmenlerinin okul disi 6grenme ortamlarini diizenlemelerine yonelik goriisleri

nedir?

2. Smif 6gretmenlerinin okul dig1 6grenme ortamlarini diizenleme alt boyutlarina gore goriisleri

nelerdir?

3. Smif 6gretmenlerinin okul dis1 6grenme ortamlarini diizenleme alt boyutlar1 hakkindaki

gortisleri;
-Cinsiyete

-Kidemine,
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-Okuttugu sinif seviyesine
-Medeni Duruma,

-Okul dis1 egitim ortamlariyla ilgili egitim alma durumuna gore anlamh farklilik gostermekte

midir?
Yontem

Bu béliimde arastirma modeli, evren, drneklem, veri toplama araci, verilerin toplanmasi ve

¢oziimlenmesine kullanilan istatistiksel islemler yer almaktadir.
Arastirmanin Modeli

Bu arastirmada ilkokullarda gorev yapan smif 6gretmenlerinin okul disi 6grenme ortamlar:
diizenleme hakkindaki goriislerinin belirlenmesi amaciyla nicel arastirma modellerinden tarama
modeli kullanilmistir. Tarama modelleri, gegmiste ya da giiniimiizde var olan durumu oldugu gibi
aktarmadir. Bu modelle arastirilacak konunun (olay, kisi, nesne) kendi kosullar: i¢inde oldugu gibi
ortaya koymaya calismaktir (Karasar, 2008). Tarama modeli, belirlenen evrenden secilen 6rneklem
iizerinde yapilan arastirma yoluyla evrenin nicel olarak betimlenmesini saglar (Biiyiikoztiirk ve dig.,
2018). Taramaya dayali arastirma anketler ya da goriisme protokolleri kullanilarak yapilan ve deneysel

olmayan bir arastirma yontemidir (Christensen ve digerleri, 2015).
Evren ve Orneklem

Arastirma, 2022-2023 egitim-0gretim yilinda Denizli ili Pamukkale ve Merkezefendi ilgelerinde
gorev yapan sinif 6gretmenlerine gerceklestirilmistir. Arastirma kapsaminda Denizli ili Pamukkale ve
Merkezefendi ilgelerinde gorev yapan 1547 smif dgretmeni arastirmanin evrenini olusturmaktadir.
Arastirma Orneklemi evreni temsil edecek % 95 giiven araliginda farkli biiyiikliikteki evrenler igin
kuramsal oOrneklem biiyiikliikleri ve % 95 kesinlik diizeyine gore 380 smuf Ogretmeni olarak
belirlenmistir. Stnif 6gretmenlerinin belirlenmesi basit rastgele 6rnekleme yoluyla gerceklestirilmistir.
Basit rastgele orneklemede tiim birimler secimde esit sansa sahiptir (Biiyiikoztiirk ve dig., 2018). Bu
calismada bu yontem kullanilmis ve 400 6gretmene 6lcek dagitilmistir. Bilimsel arastirma siireclerine
uygun olarak ve tam olarak doldurulan 393 Olgek degerlendirmeye alinmistir. Ciinkii sadece smif
ogretmenleri evrende bulunmaktadir. Evren cok biiyiik ve karmagik degilse segme islemi kolaydir ve
bu yontemle yapilan o6rneklemede istatistiksel islemler agirliksiz olarak yapildigi i¢in degerlendirme

islemi ve ornekleme hatasi kolayca hesaplanabilir.

Verilerin toplandig1 393 sinf 6gretmeninin kisisel 6zelliklerine gore dagilimlar: Tablo 3.1'de

verilmistir.
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Tablo 3.1. Ogretmenlerin kisisel ozellikleri

Degisken Kategori n Y%
Cinsiyet Kadin 271 69,0
Erkek 122 31,0
Yas 26-35 95 242
36-40 115 29,3
41-50 128 32,6
51 ve tistil 55 14,0
Kidem 1-10 y1l 88 22,4
11-20 y1l 192 48,9
21 yil ve iistii 113 28,8
Okuttugu simf diizeyi 1. Siuf 106 27,0
2. Simaf 76 19,3
3. Sinaf 64 16,3
4. Sinaf 147 37,4
Medeni durum Evli 330 84,0
Bekar 63 16,0
Okul dis1 egitim ortamlari ile ilgili egitim alma Evet 133 33,8
Hayir 260 66,2

Tablo 3.1’de arastirmaya katilanlarin %69 unun kadin sinif ogretmenlerinden, %31’inin ise
erkek sinif 6gretmenlerinden olustugu goriilmektedir. Yas acisindan bakildiginda en fazla %32,6’siun
41-50 yas grubundaki sinif 6gretmenlerinden olusmaktadir. Kidem yo6niinden en biiyiik grup olarak
%48,9’unun 11-20 yil {izerinde sinif 6gretmeninden meydana gelmektedir. Okuttuklar smif agisindan
bakilinca en ¢ok %37,4 ile 4. Siniflar1 okutanlarin yer aldig1 goriilmektedir. Medeni durum agisindan
%84,0i1 evli olarak goziikmektedir. Simf Ogretmenlerinin %81,2’si lisans mezunudur. Smif
ogretmenlerinden okul dis1 6grenme ile ilgili egitim almayanlar %66,2 olup alanlara gore daha

yiiksektir. Ogretmenlerin kariyer basamaklarinda %40,5'i uzman 6gretmen olarak en fazla olarudir.
Veri Toplama Arac1

Aragtirmada kullanilan veri toplama araci “Okul Dist Ogrenme Diizenleme Olgegi (ODODO)”
Bolat ve Koroglu (2020) tarafindan gelistirilmistir. Ilgili arastirmacilardan gerekli izinler alinmustir.
Arastirmada kullamilan 6lgek iki boliimden olusmaktadir. Gelistirilen anketin ilk boliimiinde genel
bilgiler “Cinsiyet, Yas, Okuttugu sinuf seviyesi, Medeni Durum, Egitim Diizeyi, Okul dis1 egitim
ortamlariyla ilgili egitim alma durumu ve kariyer durumu” bulunmaktadir. Anketin diger boliimiinde
ise okul dis1 6grenme ortamlarmi diizenlemeye yonelik algilarini tespit etmek amaciyla 29 sorudan
olusan ifadelerden olusan kismi bulunmaktadir. Kullanilmis olan 6lgek 4 alt boyuttan olusmaktadir.
Bunlar sirasiyla “Bilgi” alt boyutu (1-8. maddeler), “Planlama” alt boyutu (9-16. Maddeler),
“Uygulama” alt boyutu (17-22. Maddeler) ve “Degerlendirme” alt boyutu (23-29. Maddeler) bu sekilde
olusmustur. Kullanilmig olan dlgegin alt boyutlar ile toplam madde giivenirlik degerleri asagidaki

tablo 3.2'de verilmistir.
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Tablo 3.2. Okul disi 6grenmeyi diizenleme 6lcegi (0dddd) madde sayisi ve alpha degerleri

Madde Sayisi Olgek Alpha Degeri  Bu aragtirma Alpha Degeri
Bilgi 8 0,86 0,93
Planlama 8 0,81 0,97
Uygulama 6 0,73 0,96
Degerlendirme 7 0,77 0,97
Toplam 29 0,87 0,98

“Okul Dis1 Ogrenmeyi Diizenleme Olgegi” ile ilgili maddelerin alt boyutlara gére Cronbach
Alpha degerlerinin 0.73 ile 0,87 arasinda yer almakta olup 6lgegin alt boyutlar ve genel olarak giivenilir

oldugu goriilmektedir.

M1y

Bu arastirma sonucunda kullanilan “Okul Digsi Ogrenmeyi Diizenleme Olgegl nden toplanan
verilerin giivenirlik analizlerine bakildiginda Cronbach’s Alpha sonuglari Tablo 3.3’te verilen sonuglara

ulagilmigtir.

Tablo 3.3. Arastirma verilerinin alpha katsayilar:

Madde Sayis1 Bu arastirma Alpha Degeri
Bilgi 8 0,93
Planlama 8 0,97
Uygulama 6 0,96
Degerlendirme 7 0,97
Genel 29 0,98

Tablo 3.3'te bu aragtirmadan elde edilen Olgek verilerinin giivenirlik degerlerinin 6lgegin
orijinalinden daha yiiksek ¢iktig1 goriilmektedir. Olgegin alt boyutlari ile biitiiniine bakildiginda 0,93
ile 0,98 arasinda Cronbach’s Alpha degerlerinin oldugu goriilmiistiir. Olgek verilerinin giivenirlik
degeri ¢ok yiiksek ¢ikmuistir. Olcek besli likert tipi olarak olusturulmus olup secenekler asagidaki
gibidir. (5) Tamamen katiliyorum, (4) Cok katiliyorum, (3) Orta diizeyde katihiyorum, (2) Az

katiliyorum, (1) Hig¢ katilmiyorum seklinde siniflandirilmistir.
Verilerin Toplanmasi

Arastirmada kullanilacak dlgek i¢in gelistiren arastirmacilar Bolat ve Koroglu (2020) ile e-posta
yoluyla haberlesilerek gerekli izinler alinmistir. Daha sonra uygulamanin yapilacag: Milli Egitim
Bakanhigindan ve il milli egitim miidiirliiklerinde izinler alinarak arastirmaci tarafindan anketler
¢ogaltilarak Pamukkale ve Merkezefendi ilgelerinde uygulamalari yapilmistir. Uygulamalar
aragtirmacinin okullara giderek anketleri dagitmasi yoluyla gerceklesmistir. Anketlerin doldurulmas:

siirecinde goniilliilitk esas1 goz dniinde bulundurulmustur.
Verilerin Analizi

2022-2023 egitim-0gretim yilinda Denizli ili Pamukkale ve Merkezefendi ilgelerinde gorev
yapan smif ogretmenlerinin 6lgege verdikleri cevaplar SPSS 26 istatistik programi kullanilarak analiz
edilmistir. Verilerin normallik analizi basiklik (kurtosis) ve ¢arpiklik (skewness) analiziyle yapilarak

analiz sonugclar1 Tablo 3.4’te verilmistir.
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Tablo 3.4. Verilerin normallik analizi sonuclar

Basiklik Degeri Carpiklik Degeri
Bilgi -,334 -,113
Planlama -,298 -,397
Uygulama -,289 -,352
Degerlendirme -,299 -,225
Genel -,389 - 176

Tablo 3.4’e bakildiginda toplanan verilerin normal dagilim testi sonucunda “Basiklik (Kurtosis)
ve Carpiklik (Skewness)” degerlerinin-,389 ile-,113 araliginda oldugu goriilmiistiir. Arastirmalarda -1
ile +1 arasindaki degerlerin normal dagilim gosterdigi kabul edilmektedir (Kalayci, 2016). Dagilimin
normal dagildig1 goriildiigiinden dolay1 analizlerde parametrik testler kullanilmistir. Manidarlik
diizeyi sinamasinda a=.05 degeri dikkate alinmistir. Analizlerde t testi, Anova testi, frekans ve ortalama
analizleri yapilmistir. Anova testinde fark c¢ikan gruplarin analizinde Post Hoc Tukey analizi
yapilmistir. Yorumlamalar asagidaki araliklara gore yapilmistir. Katilma derecesi araliklari (n—-1: n)
formiilii kullanilarak bulunmustur. Hesaplama sonucu 1 ile 5 arasindaki aralik genisligi 0.80 olarak

belirlenmistir. Ankette yer alan maddelerin katilma diizeyleri icin smirlar;
1-1,80 Cok diistik
1,81-2,60 Diisiik
2,61-3,40 Orta diizeyde
3,41-4,20 Yuksek
4,21-5,00 Cok Yiiksek
Arastirmanin Etik izinleri

Yapilan bu ¢alismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel
Aragtirma ve Yaymn Etigine Aykir1 Eylemler” baghg: altinda belirtilen eylemlerden higbiri

gerceklestirilmemistir.

Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul adi= Pamukkale Universitesi Sosyal ve

Beseri Bilimler Arastirmalar1 Etik Kurulu
Etik degerlendirme kararinin tarihi= 10.04.2023
Etik degerlendirme belgesi say1 numarasi=2023/08
Bulgular ve Yorumlar

Bu béliimde problem ciimlesi ve alt problemlere gore elde edilen veriler sonucunda elde edilen

bulgulara ve yorumlarina yer verilmistir.
Sinif C)gretmenlerinin Okul Dis1 Ogrenme Ortamlarini Diizenlemelerine Yonelik Goriisleri

Arastirmanin birinci alt probleminde “Smif 6gretmenlerinin okul dis1 6grenme ortamlarini
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diizenlemelerine yonelik goriislerine iliskin elde edilen verilerin ¢6ztimiiyle ilgili sonuglar: Tablo 4.1’de

verilmigtir.

Tablo 4.1. Swnif 6gretmenlerinin oddod bilgi boyutuna yonelik analiz

Maddeler n X s Diizeyi
1. Okul dis1 6grenme hakkinda bilgi sahibiyim 393 3,24 ,88  Orta diizeyde
2. Okul dis1 6grenme ortamlar1 hakkinda bilgi sahibiyim. 393 3,23 ,97 Orta diizeyde

3. Okul dis1 6grenme ortamlarinin egitsel degerini bilirim. 393 3,69 ,88  Yiiksek

4. Okul dis1 6grenme ortamlarinin anlamli 6grenme 393 3,72 ,86  Yiiksek
tizerindeki etkisini bilirim.

5. Okul dis1 6grenme i¢in kullanilacak arag-gereg bilgisine 393 3,21 ,96 Orta diizeyde

sahibim.

6. Okul dis1 6grenme ortamlarinin sosyal beceri 393 3,85 ,90  Yiiksek
0gretimindeki 6nemini bilirim.

7. Okul dis1 6grenmenin gerekliligi hakkinda bilgi 393 3,60 ,91 Yiksek
sahibiyim.

8. Okul dis1 6grenme ile ilgili gerekli yasal mevzuat 393 2,78 ,89 Orta diizeyde
hakkinda bilgi sahibiyim.

9. Bir okul dis1 6grenme planlayabilirim. 393 3,08 ,94 Orta diizeyde
Toplam 393 3,41 ,76 Yiiksek

Tablo 4.1’de smif dgretmenlerinin ODOOD iligkin goriisleri bilgi boyutu genel toplaminda
ortalamasi yiiksek diizeyde cikmistir. Bunun disinda her bir maddenin ortalamalari agisindan
degerlendirildiginde 1, 2, 5, 8 ve 9. maddelerinde “orta diizeyde” olduklar: goriilmektedir. Diger 3, 4, 6
ve 7. maddelerde ise “yiiksek diizeyde” oldugu ortaya gikmistir. Okul dis1 6grenme konusu, ortamlars,
mevzuatlari ile gerekliligi konusunda 6gretmenlerin orta diizeyde bilgi sahibi olduklar1 gériilmiistiir.
Diger noktalarinda ise yiiksek diizeyde bilgi sahibi olduklar1 sonucu ortaya c¢ikmistir. Sinif
ogretmenlerinin bilgi anlaminda okul dis1 6grenme hakkinda bilgi sahibi olduklar1 sdylenebilir. Ayrica
ogretmenlerin okul dis1 6grenme uygulamasinin gerekliligi konusunda iyi seviyede bilgi elde ettikleri

goriilmektedir.

Tablo 4.2. Sinif 6gretmenlerinin oddod planlama boyutuna yonelik analiz

Maddeler n X s Diizeyi

9. Bir okul dis1 6grenme planlayabilirim. 393 3,08 ,94  Orta diizeyde
10. Uygun okul dis1 6grenme ortamlarini segebilirim. 393 3,31 ;71 Orta diizeyde
11. Okul dis1 6grenme ortamlarini organize edebilirim. 393 3,30 92 Orta diizeyde
12. Okul dis1 6grenme ortamlarini sosyal beceri 393 3,31 ,94  Orta diizeyde

Ogretimine uygun olarak diizenlerim.
13. Okul dis1 6grenmeyi konu/ders alaninin hedefleriyle 393 3,44 91 Yiiksek
iliskilendirebilirim.

14. Okul dis1 6grenme icin kullanilacak arag-gerecleri 393 3,31 ,87  Orta diizeyde
segebilirim.

15. Okul dis1 6grenme siireciyle ilgili yeni 6grenci 393 3,20 ,95  Orta diizeyde
davraruslar1 planlayabilirim.

16. Okul dis1 6grenme ile ilgili gerekli yasal mevzuati 393 2,76 ,96  Orta diizeyde
planlayabilirim.

Toplam 393 3,21 ,95  Orta diizeyde
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Tablo 4.2’de siuf Ogretmenlerinin okul dis1 6grenme ortamlarini diizenlemenin planlama
boyutuyla ilgili goriislerinin toplam olarak ortalamasmin “orta seviyede” oldugu goriilmektedir.
Planlamaya yonelik olarak sinif 6gretmenlerinin iyi seviyede olmadig1 goriilmektedir. Sadece “Okul
dist 6grenmeyi konu/ders alanimin hedefleriyle iliskilendirebilirim” maddesi konusunda yiiksek
seviyede goriis belirtmislerdir. Bunun disindaki maddelerde orta seviyede olduklar: soylenebilir.
Bunun sebebi olarak simif 6gretmenlerinin biiyiik cogunlugunun hizmet ici egitim almadiklarinin etkili
oldugu sdylenebilir. Ogretmenlerin bu konuda becerilerinin orta diizeyde olmast kotii olmadigin

gostermekle birlikte iyi diizeyde de olmadigini ortaya koymaktadir.

Tablo 4.3. Sinif 6gretmenlerinin oddod uygulama boyutuna yonelik analiz

Maddeler n X s Diizeyi
17. Okul dis1 6grenme ortamlarini kullanarak anlaml 393 3,44 ,91 Yiiksek
0grenmeyi saglayabilirim.

18. Okul dis1 6grenme ortamlarinda 6grenciye gerekli 393 343 ,97  Yiiksek
olan sosyal beceriyi gergeklestirebilirim.

19. Okul dis1 6grenme ile ilgili yapilan planlamay 393 3,57 90  Yiiksek
uygulayabilirim.

20. Okul dis1 6grenme ortamlarini kullanarak konu/ders 393 3,54 ,96 Yiiksek
alani hedeflerini gerceklestirebilirim.

21. Okul dis1 6grenme igin gerekli arag-gerecleri 393 3,56 94 Yiiksek
kullanabilirim.

22. Okul dis1 6grenme ortamlarinda 6grenciye 393 3,61 91 Yiiksek
kazandirilacak egitimsel davranis: gergeklestirebilirim.

Toplam 393 3,52 ,83 Yiiksek

Tablo 4.3'te sinif 6gretmenlerinin okul dis1 6grenme ortamlarmi diizenlemenin uygulama
boyutu genel olarak toplamda smif Ogretmenlerinin goriislerinin yiiksek seviyede oldugu
goriilmektedir. Simif 6gretmenlerinin uygulama ile ilgili seviyelerinin iyi olmasinin siirekli olarak
yaptiklari islemleri artik ¢ok iyi yapabildiklerini gostermektedir. Smif &gretmenlerinin okul dist
O0grenmenin uygulamasinin bilgi ve planlamada orta seviyede olmasimin teorik olarak bilgilerini
glincellemede yeterli caba gostermemeleri olarak belirtilebilir. Ancak orta seviyede olmasi da yine de
olan gelisme ve degisimlerden haberdar olduklar olarak da yorumlanabilir. Bu sinf 6gretmenlerinin
okul dis1 ogrenme ortamlarini diizenlemeye iliskin goriislerinin uygulama boyutunda yiiksek

oldugunu gostermektedir.
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Tablo 4.4. Sinif 6gretmenlerinin oddod degerlendirme boyutuna yonelik analiz

Maddeler n X s Diizeyi
23. Okul dig1 6grenme igin yapilan planlamanin basaris: diizeyini 393 356 ,85 Yiiksek
belirleyebilirim.

24. Okul dis1 6grenmenin 6grenciye kazandirdig: sosyal becerilerin 393 343 ,93 Yiiksek
gerceklesme diizeyini belirleyebilirim.
25. Okul dis1 6grenmede gerceklesmeyen hedef davranisi(lar) tespit 393 3,48 ,90 Yiiksek

edebilirim.

26. Okul dis1 6grenme ortaminda kullanilan arag-gerecin katkisin 393 3,46 ,99 Yiiksek
belirleyebilirim.

27. Okul dis1 6grenme ortaminin egitim hedefine katkismi 393 3,553 ,95 Yiiksek
degerlendirebilirim.

28. Okul dis1 6grenme ortamlarinda dgrenciye kazandirilacak 393 359 ,92 Yiiksek
egitimsel davranisin gercgeklesip gerceklesmedigini kontrol

edebilirim.

29. Okul dis1 6grenme ile ilgili uygun 6l¢me ve degerlendirme 393 3,40 ,94 Orta
yapabilirim. diizeyde
Toplam 393 3,49 ,85 Yiiksek

Tablo 4.4’te simif 6gretmenlerinin okul dist 6grenme ortamlarmi diizenlemenin degerlendirme
boyutu toplam olarak smif Ogretmenlerinin goriisleri yiiksek diizeydedir. Simif Sgretmenlerinin
degerlendirme boyutunda okul dis1 ortamlar: diizenlemeyi degerlendirmesini yapmadaki becerilerinin
yiiksek diizeyde oldugu goriilmektedir. Ancak sinf 6gretmenlerinin okul disi 6grenme ortamlarinin
diizenlemesinin 6l¢me ve degerlendirme yapabilmede orta seviyede olduklarini belirtmislerdir. Bunun
sebebi olarak lisans egitimleri stiresinden olduk¢a uzun zaman ge¢mesinin etkili olacag: diistintilebilir.
Bu da orta seviyededir. Buradan smif Ogretmenlerinin orta seviyede olgme ve degerlendirme
konusunda bilgi sahibi olduklari sOylenebilir. Smif &gretmenlerinin bu konuda yiiksek diizeyde
degerlendirme yapabilecek yeterlikte olmalar1 ¢ok 6nemlidir. Smif 6gretmenlerinin okul dis1 6grenme
ortamlariin diizenlenmesine yonelik genel olarak goriislerine bakildiginda planlama boyutu disinda
yiiksek seviyede her bir maddesine katildiklarini ancak planlama noktasinda orta seviyede olduklarini

belirtmiglerdir.
ikinci Alt Probleme iliskin Bulgular

Arastirmanin ikinci alt problemi “Smuf Ogretmenlerinin okul disi 6grenme ortamlarini
diizenleme alt boyutlarina iliskin elde verilerin ¢Oziimiine yonelik analiz sonuglar1 Tablo 4.5'te

verilmistir.

Tablo 4.5. Sinif 6gretmenlerinin okul disi 6grenme ortamlarin diizenleme alt boyutlarina yonelik analiz

Boyutlar n X S Diizeyi
Bilgi 393 3,41 ,76 Yiiksek
Planlama 393 3,21 ,95 Orta

Uygulama 393 3,52 ,83 Yiksek
Degerlendirme 393 3,49 ,85 Yiiksek

Genel Toplam 393 3,40 ,78 Yiiksek
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Tablo 4.5te sinif 6gretmenlerinin okul dist 6grenme ortamlarini diizenleme alt boyutlari iliskin
goriisleri bir alt boyut disinda ytiiksek diizeyde oldugu goriilmektedir. Alt boyutlar arasinda en yiiksek
ortalama uygulama boyutunda (X=3,52) olmustur. Alt boyutlar arasinda diistik olarak goriilen
planlama (X=3,21) ortalama ile orta diizeyde olmustur. Ogretmenlerin okul dis1 grenme ortamlarini
diizenleme hakkindaki gortisleri alt boyutlarina gore biiyiik dlciide yiiksek olmasi ve en diisiik olarak
orta diizeyinde olmasi okul dis1 6grenmeyle ilgili 6gretmenlerin olumlu tutumlar i¢inde oldugunu

gostermektedir.
Ugiincii Alt Probleme iligkin Bulgular

Arastirmanin {igiinci alt problemi “Smif Ogretmenlerinin okul dis1 6grenme ortamlarini
diizenleme alt boyutlar1 hakkindaki goriisleri; Cinsiyete, Kidemine, Okuttugu simnif seviyesine, Medeni
Duruma, Okul dis1 egitim ortamlariyla ilgili egitim alma durumuna gore anlamli farklilik gosterip

gostermedigine iliskin analiz sonug sonuglar1 asagida verilmistir.

Sinif Ogretmenlerinin okul dist 6grenme ortamlarini diizenleme alt boyutlar1 algilarinin

cinsiyete gore analiz sonuglari Tablo 4.6’da verilmistir.

Tablo 4.6. Sinif 6gretmenlerinin okul disi 6grenme ortamlarin diizenleme alt boyutlar: cinsiyete gore analizi

Cinsiyet n X s sd t p

Bilgi Kadin 271 3,42 74 391 ,38 ,69
Erkek 122 3,39 ,81

Planlama Kadin 271 3,21 ,91 391 ,08 ,93
Erkek 122 3,21 ,94

Uygulama Kadin 271 3,55 ,78 391 ,89 ,37
Erkek 122 3,47 ,92

Degerlendirme Kadin 271 3,50 ,83 391 ,20 ,84
Erkek 122 3,48 ,89

Genel toplam Kadin 271 3,41 ,74 391 ,38 ,70

Erkek 122 3,38 ,86

* p<0,05

Tablo 4.6’da smif Ogretmenlerinin okul dis1 6grenme ortamlarin1 diizenleme hakkindaki
goriisleri genel olarak degerlendirildiginde cinsiyete gore farkliik gostermedigi (t= ,38; p>0,05)
goriilmektedir. Sinif 6gretmenlerinin alt boyutlara gore degerlendirildiginde algilarinin cinsiyete gore
bilgi (t=,38; p>0,05), planlama (t= ,08; p>0,05), uygulama (t= ,89; p>0,05), degerlendirme (t=,20; p>0,05)
boyutlarinda farklilik gostermedigi tespit edilmistir. Bulgulara gore smf dgretmenlerinin okul digi
Ogrenme ortamlarimni diizenleme hakkindaki goriislerinin cinsiyete gore farklilik gostermedigi ve

benzer oldugu sdylenebilir.

Sinif 6gretmenlerinin okul dis1 6grenme ortamlarini diizenleme alt boyutlar: algilarinin kideme

gore analiz sonuglar: Tablo 4.7’de verilmistir.
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Tablo 4.7. Sunif 6gretmenlerinin okul dis1 68renme ortamlarini diizenleme alt boyutlar: kideme gore analizi

Kidem n X s sd F p Fark

Bilgi 1-10 y1l 88 3,37 ,61 2;39 6,01 ,00* 1-2;1-3;
11-20 y1l 192 3,62 77 2-3
21 yil ve iistii 113 3,11 ,75

Planlama 1-10 y1l 88 3,29 ,87 2:39 4,94 ,00  1-3;2-3
11-20 yil 192 331 9
21 yil ve iistii 113 2,98 ,95

Uygulama 1-10 y1l 88 3,58 ,76 2;39 578  ,00* 1-3;2-3
11-20 y1l 192 3,65 ,83
21 yil ve iistii 113 3,27 ,82

Degerlendirme 1-10 y1l 88 3,49 72 2;39 434 ,01* 2-3
11-20 y1l 192 3,60 ,89
21 yil ve iistii 113 3,30 ,84

Genel Toplam 1-10 y1l 88 3,42 ,67 2:39 4,88 ,00% 1-3;2-3
11-20 yil 192 3,54 ,80
21 yil ve iistii 113 3,15 77

*5<0,05 1.1-10 yil 2.1120 yil 3.21 yil ve iistii

Tablo 4.7’de smif Ogretmenlerinin okul disi 6grenme ortamlarini diizenleme hakkindaki
goriisleri kideme gore bilgi (= 6,01; p<0,05), planlama (t= 4,94; p<0,05), uygulama (t= 5,78; p<0,05),
degerlendirme (t=4,34; p<0,05) ve genel toplam bakimindan (t=4,88; p<0,05) farklilik gosterdigi

goriilmektedir.

Parametrik bir test olan "Tek Yonlii Anova" analizi, bize gruplarin birbirinden farkli olup
olmadig bilgisini verir ama hangi gruplarin birbirinden farkli oldugu bilgisini vermez, hangi gruplarin
birbirinden farkli olduguna bakmak igin ise post-hoc testlerini kullanmamiz gerekmektedir. Farklilik
gosteren gruplarin ortaya ¢ikarilmasi i¢in Post Hoc Tukey analizi yapilmistir. Analiz sonucunda bilgi
boyutunda kidemleri 1-10 yil 6gretmenlerle 11-20 yil olan 6gretmenler arasinda, kidemleri 1-10 yil
ogretmenlerle 21 y1l ve iistii olan 6gretmenler arasinda, kidemleri 11-20 y1l olan 6gretmenlerle kidemleri

21 yil ve {istii olan 6gretmenler arasinda fark vardir ve fark kidemi 11-20 yil olanlar lehine yiiksektir.

Planlama boyutunda kidemleri 1-10 y1l 6gretmenlerle 21 yil ve iistii olan 6gretmenler arasinda,
kidemleri 11-20 y1l olan 6gretmenlerle kidemleri 21 yil ve iistii olan 6gretmenler arasinda fark vardir ve
fark kidemi az olanlar lehine yiiksektir. Uygulama boyutunda kidemleri 1-10 yil 6gretmenlerle 21 yil ve
iistii olan dgretmenler arasinda, kidemleri 11-20 yil olan 6gretmenlerle kidemleri 21 yil ve iistii olan
Ogretmenler arasinda fark vardir ve fark kidemi az olanlar lehine yiiksektir. Degerlendirme boyutunda
kidemleri 11-20 yil olan 6gretmenlerle kidemleri 21 yil ve iistii olan 6gretmenler arasinda fark vardir ve
fark kidemi az olan 11-20 yil olanlar lehine yiiksektir. Genel toplam puanlarin kidemleri 1-10 yil
ogretmenlerle 21 yil ve iistii olan 6gretmenler arasinda, kidemleri 11-20 y1l olan 6gretmenlerle kidemleri
21 y1l ve {istii olan 6gretmenler arasinda fark vardir ve fark kidemi az olanlar lehine yiiksektir. Bulgulara
gore Ogretmenlerin kidemine gore okul dis1 6grenme ortamlarini diizenlemeye iliskin algilarinin

kidemi 11-20 y1l olanlar lehine daha yiiksek oldugu goriilmiistiir.

Sinif 6gretmenlerinin okul dis1 6grenme ortamlarini diizenleme alt boyutlar1 okuttugu siuf

seviyesine gore analiz sonuglar: Tablo 4.8"de verilmistir.
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Tablo 4.8. Sinif 6gretmenlerinin okul disi 63renme ortamlarini diizenleme alt boyutlar: okuttugu sinif seviyesine
gore analizi

Okuttugu sinif n X s sd F p Fark
seviyesi

Bilgi 1. Sinaf 106 3,40 77 0 3;389 7,22 000 1-2;2-3;2-4
2. Smnuf 76 3,08 77
3. Simaf 64 3,54 ,78
4. Siruf 147 3,55 ,70

Planlama 1. Sinaf 106 3,19 ,97 3,389 2,18 08 -
2. Simaf 76 3,00 ,93
3. Smnuf 64 3,39 ,81
4. Siruf 147 3,26 ,98

Uygulama 1. Sinaf 106 3,52 ,82 3,389 1,93 ,12 -
2. Siuf 76 3,38 ,78
3. Smnuf 64 3,44 ,84
4. Simf 147 3,64 ,84

Degerlendirme 1. Sinaf 106 3,44 ,89 3,389  ,89 ,44 -
2. Siuf 76 3,40 77
3. Sinif 64 3,49 91
4. Siruf 147 3,58 ,83

Genel Toplam 1. Siruf 106 3,38 81 3,389 2,66 ,04* 2-4
2. Siuf 76 3,19 73
3. Siuf 64 3,46 ,79
4. Siruf 147 3,49 ,76

*p<0,05 1. 1. sinuf2. 2. siuf 3. 3. Smaf 4. 4. smf

Tablo 4.8’de smif Ogretmenlerinin okul disi 6grenme ortamlarini diizenleme hakkindaki
goriisleri okuttugu simf seviyesine gore planlama (#=2,18; p>0,05), uygulama (#=1,93; p>0,05) ve
degerlendirme (t=,89; p>0,05) farklilik gostermemis ancak bilgi (t=7,22; p<0,05) ve genel toplam puanlari
bakimindan (=2,66; p<0,05) farklilik gosterdigi goriilmektedir.

Parametrik bir test olan "Tek Yonlii Anova" analizi, bize gruplarin birbirinden farkli olup
olmadig1 bilgisini verir ama hangi gruplarin birbirinden farkli oldugu bilgisini vermez, hangi gruplarin
birbirinden farkli olduguna bakmak icin ise post-hoc testlerini kullanmamiz gerekmektedir. Farklilik
gosteren gruplarin ortaya ¢ikarilmasi i¢in Post Hoc Tukey analizi yapilmistir. Analiz sonucunda bilgi
boyutunda 1. Smif okutanlarla 2. Smuf okutanlar arasinda, 2. Smif okutanlarla 3. Smuf okutanlar
arasinda, 2. Smif okutanlarla 4. Siruf arasinda ve 2. Smif okutan 6gretmenler aleyhine diisiik oldugu
tespit edilmistir. Genel algilarinda ise 2. Sinif okutanlarla 4. Sinif okutanlar arasinda ve 2. Sinif okutan

Ogretmenler aleyhine diisiik oldugu tespit edilmistir.

Sinif 6gretmenlerinin okul dis1 6grenme ortamlarini diizenleme alt boyutlar: algilarinin medeni

duruma gore analiz sonuglari Tablo 4.9'da verilmistir.
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Tablo 4.9. Sinif 6gretmenlerinin okul disi 6§renme ortamlarini diizenleme alt boyutlar: medeni duruma gore
analizi

Medeni durum n X s sd t p

Bilgi Evli 330 3,41 ,76 391 -,56 ,57
Bekar 63 3,47 ,76

Planlama Evli 330 3,19 ,94 391 -,94 ,34
Bekar 63 3,32 ,97

Uygulama Evli 330 3,52 ,81 391 -,02 ,98
Bekar 63 3,53 ,92

Degerlendirme Evli 330 3,49 ,84 391 =21 ,82
Bekar 63 3,51 ,93

Genel Evli 330 3,39 ,76 391 -,53 ,59
Bekar 63 3,45 ,86

* p<0,05

Tablo 4.9°da smif 6gretmenlerinin okul dist 6grenme ortamlarini diizenleme alt boyutlari
hakkindaki goriisleri medeni duruma gore bilgi (=-,56; p>0,05), planlama (t=-,94; p>0,05), uygulama (t=-
,02; p>0,05), degerlendirme (t=-,21; p>0,05) boyutlariyla genel algilarinin (=-,53; p>0,05) farklihk
gostermedigi tespit edilmistir. Bulgulara gore simif o6gretmenlerinin okul dis1 6grenme ortamlarim

diizenleme algilarmin medeni durumlarina gore farklilik gostermedigi ve benzer oldugu soylenebilir.

Sinif 6gretmenlerinin okul dis1 6grenme ortamlarini diizenleme alt boyutlar1 algilarmin okul

dis1 egitim ortamlariyla ilgili egitim alma durumuna gore analiz sonuglar1 Tablo 4.10’da verilmistir.

Tablo 4.10. Swunif dgretmenlerinin okul disi 63renme ortamlarimi diizenleme alt boyutlar: okul disi egitim
ortamlariyla ilgili egitim alma durumuna gore analizi

Egitim alma n X s sd t p

Bilgi Evet 133 3,77 ,63 391 6,88 ,00*
Hayir 260 3,23 ,76

Planlama Evet 133 3,56 ,88 391 5,26 ,00%
Hayir 260 3,04 ,94

Uygulama Evet 133 3,78 ,84 391 4,49 ,00%
Hayir 260 3,39 ,79

Degerlendirme Evet 133 3,83 ,84 391 5,79 ,00*
Hayir 260 3,32 ,81

Genel Toplam Evet 133 3,73 ,72 391 6,19 ,00*
Hayir 260 3,23 ,75

* p<0,05

Tablo 4.10’da siuf 6gretmenlerinin okul disi1 6grenme ortamlarini diizenleme alt boyutlar:
hakkindaki goriislerinin okul dis1 egitim ortamlariyla ilgili egitim alma durumuna gore bilgi (t=6,88;
p<0,05), planlama (#=5,26; p<0,05), uygulama (t=4,49; p<0,05), degerlendirme (t=5,79; p<0,05)
boyutlarinda genel toplam puanlar1 bakimindan (t=6,19; p<0,05) farklilik gosterdigi tespit edilmistir.
Ortalamalara bakildiginda okul dis1 egitim ile ilgili egitim alanlarin okul dis1 6grenme ortamlar:
hakkinda bilgi, planlama, uygulama ve degerlendirme alt boyutlar1 hakkinda haberdar olduklar:
goriilmektedir. Bu durumun yiiksek seviyede oldugu bunun smmif 6gretmenleri agisindan 6nemli

oldugu soylenebilir. Ancak egitim almayanlar1 sayisinin diisitk olmas: da diistindiiriicii bir durum
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olarak goriilebilir. Bu amagla sinif 6gretmenlerine yonelik olarak okul dis1 6grenme ile ilgili hizmet ici

egitim kurs ya da seminerler verilerek say1 artirilabilir.
Sonug ve Tartisma

Sinif 6gretmenlerinin okul dis1 6grenme ortamlarinin diizenlemesi hakkindaki goriislerine gore

elde edilen sonuglara bakildiginda kisaca sunlar belirtilebilir.

Simf Ogretmenlerinin okul dist 6grenme ortamlarmin diizenlemesi hakkindaki genel
goriislerine bakildiginda simif 6gretmenlerinin goriislerinin yiiksek diizeyde oldugu goriilmektedir.
Sadece planlama alt boyutuyla ilgili boliimle ilgili goriislerinin orta seviyede oldugu, bunun disindaki

kalan boliimlerde ise yiiksek seviyede oldugunu sinif 6gretmenleri goriislerini ortaya koymuslardir.

Sinif 6gretmenlerinin cinsiyete, kideme, medeni durum, okuttuklar: sinif seviyesi ve hizmet ici
egitim alip almama durumlarina gore goriislerinde farklilik olup olmadigina bakildiginda cinsiyet
agisindan sinif 6gretmenlerinin goriisleri arasinda farklilik bulunmamaistir. Mesleki kidemleri agisindan
bakildiginda smuf Ogretmenlerinin goriisleri arasinda farkliliklar oldugu goriilmektedir. Siuf
Ogretmenlerinin medeni durumlar agisindan farkliliklara bakildiginda herhangi bir farklilik
bulunmamustir. Snif 6gretmenlerinin okuttuklar: smif diizeylerine gore degerlendirildiginde goriisleri
arasinda farkliliklar oldugu ve bunun sinif seviyelerine gore okul dis1 6grenme ortamlarini diizenleme
hakkinda alt boyutlar icerisinde sadece bilgi boyutunda farkliliklar oldugu goriilmektedir. Siuf
Ogretmenlerinin hizmet i¢i egitim alip almama durumlar1 agisindan farkliik olup olmadigina

bakildiginda egitim alanlara lehine farklilik ¢ikmustir.

Sinif 6gretmenlerinin okul disi 6grenme ortamlarinin diizenlemesi hakkindaki goriisleri ile
ilgili olarak Demir ve Cetin (2022) tarafindan yapilan ¢alismada cinsiyet agisindan farklilik ¢tkmamustir.
Bu arastirmayla benzer 6zellikler tasimaktadir. Uygun ve Duman (2022) tarafindan yapilan arastirmada
cinsiyete gore, uygulama, degerlendirme ve genel toplamda kadinlar lehine farklilik goriilmektedir. Bu
arastirma bulgularina gore farklilik vardir. Yine Uygun ve Duman (2022) tarafindan yapilan arastirma
bulgularina gore kidem acisindan farklilik cikmazken bu aragtirmada ise farklilik bulunmustur. Urey
ve Kaymakg (2020) tarafindan yapilan calismada smif dgretmenlerinin ¢ogunlugunun hayat bilgisi
dersinde okul dis1 6grenme ortamlarimi kullandiklar1 ortaya ¢ikmistir. Bu arastirma bulgulari uygulama
alt boyutunda sinif 6gretmenlerinin okul disi 6grenmeyi kullanabilirim ifadesine yiiksek seviyede
katilarak kullandiklarini belirtmeleri sonucuyla benzer 6zellikler tasidig1 soylenebilir. Cicek ve Sarag
(2017) tarafindan gerceklestirilen ¢alisma sonuglarina bakildiginda 6gretmenlerin okul dis1 6grenme
ortamlarindaki deneyimleri ile ilgili olumlu goriislere sahip olduklar: belirtilmigtir. Ayrica Bakioglu ve
Karamustafaoglu, (2020); Ay ve Erbasan (2016) tarafindan yapilan arastirma sonuglart da okul dist
Ogrenme ortamlarinin O0grenme {izerinde olumlu etkiye sahip oldugu vurgulanmaktadir. Bu

arastirmada okul dis1 6grenme ortamlar: diizenleme hakkinda smif 6gretmenlerinin de olumlu goriise
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sahip olduklar1 goriilmektedir. Bu ii¢ arastirma sonuglarinin birbirine benzer oOzellikler tasidig:

sOylenebilir.

Sinif 6gretmen adaylariyla Baybars (2017) tarafindan gerceklestirilen arastirma sonuglarinda
okul dis1 6grenme ortamlari konusunda smif 6gretmen adaylarimin tam anlami ile bilgi sahibi
olmadiklar1 belirtilmektedir. Bu arastirma sonuclarinda ise “orta diizeyde” bilgi sahibi olduklar
goriilmektedir. Gorevde bulunan mevcut 6gretmenlerin orta seviyede bilgi sahibi olduklar1 okul dist
O0grenme ortamlar1 konusunda sinif 6gretmen adaylarinin tam anlamiyla bilgi sahibi olmamasi gayet
normal olarak kabul edilebilecek bir durumdur. Fliz ve Korom (2019) arastirmalarinda okul disi
O0grenme faaliyetlerinin sosyallesmeye katkida bulundugu sonucu elde edilmistir. Kaya (2021)
araghirmasinda okul disi 6grenme faaliyetlerini etkin bir bicimde kullanabilmesi O6gretim
programlarindaki kazanimlarin amacina ulagmasi iizerinde etkili oldugu sonucuna ulasmistir. Bunun
basarilmasinda okul dis1 6grenme ile ilgili egitim almanin onemli etki yarattig1 bu arastirmada tespit
edilmistir. Dogan’in (2022) yaptig1 ¢alismada simnif 6gretmenlerinin hayat bilgisi dersinde okul dist
ogrenme cevrelerinden faydalanma durumlarina bakildiginda biiyiik bir ¢cogunlugunun faydalandig:
belirtiimektedir. Ayni bi¢cimde bu arastirmada Ogretmenlerin yiiksek seviyede uygulamada

kullandiklar1 goriilmektedir. Bu iki arastirma bulgulari birbirleriyle ortiismektedir.

Bu arastirma sonuglarindan elde edilen veriler neticesinde su onerilerde bulunulabilir. Okul
dis1 6grenme konusu ile ilgili olarak hizmet i¢i egitim kurslarinin sayist artirilabilir. Cesitli kurum ya
da kuruluslarla protokoller yapilarak ¢ocuklarin ve 6gretmenlerin okul disi 6grenme ortamlarinda
bulunmalarina olanak taniyacak firsatlar olusturulabilir. Egitim programlarinda okul dis1 6grenmeye

yonelik etkinlik ve uygulamalara yer verilebilir.



Simsek, S. & Kayacik, G.

Ahi Evran University
Journal of Kirsehir Education Faculty

ol

KEFAD

http://kefad.ahievran.edu.tr

ISSN: 2147 - 1037

ENGLISH VERSION

Introduction

In this ever evolving and progressing world, there arises a necessity for the reconfiguration of
living conditions. The transition into the digital realm has led to increased transparency of societal
boundaries and structures, conseque-ntly giving rise to a perpetual divergence in human expectations.
The contemporary context characterized by accelerated access to information has influenced both the
perspectives on education and the education process itself. Accordingly, people no longer fancy
learning with a traditional teaching approach. What will achieve this is to switch to an education-
training approach appropriate to today's conditions. When we look at today's education, it can be
defined as the ability of individuals to achieve their goals, become concerned, sensitive citizens and
meet their needs (Giindogar,2014). In this sense, education today covers more than mere acquisition of
knowledge. People's understanding of learning is also undergoing transformation. To this end,
enriching young people's perspectives, skills, values, and personal development can significantly
promote their learning and success (https://www.easchooltours.com/blog/). The venues to accomplish
this is no longer the school buildings that appear to be confined within four walls. Instead, there is a
need for diverse applications and curricular programs. In this regard, out-of-school learning

environments stands out as noteworthy.

Out-of-school learning includes all activities outside the classroom walls (Ertugrul and
Karamustafaoglu, 2020). Learning outside the classroom is the utility of places outside the school for
teaching and learning. This concept embraces facilitating outdoor engagement for children and
adolescents, and providing them with challenging, exciting, and varied experiences to support them in
their learning process (https://www.easchooltours.com/blog/ 06.7.2023). Out-of-school learning
necessitates considering what it takes to provide learning opportunities for students, as well as offering
socially and academically supportive environments (Vossoughi, 2017). In this context, it is essential to
provide learning opportunities outside the classroom as in the classroom environment. Learning in the
classroom is not at a satisfactory level for children and young people. There is also a need for a learning
process that goes beyond the confines of the classroom. It can be suggested that students who have
learning opportunities outside the classroom can develop in multiple ways. To make it more concrete,

they develop more self-esteem and get more involved in their education process. Besides, learning
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outside the classroom appears to increase academic achievement, help students improve behaviours
inside and outside of the classroom, and allows for increased participation in in-class and out-of-class
activities. As a consequence of the increased self-confidence in children, the sense of failure in the
learning process also decreases (https://www.easchooltours.com/blog/ 06.07.2023). Out-of-school
learning is defined as planned and programmed learning experiences that include people, spaces,
institutions, and resources outside the school building along with all curricular programs (Simsek and
Kaymakgi, 2015); and as practices that provide individuals with different perspectives through concrete
experiences based on interaction (Oztiirk 2019). Out-of-school learning embodies the experiences that
an individual is expected to have outside of school while establishing a link with learning. Out-of-school
learning is the whole of the learning that is carried out in accordance with the curriculum, learning
outcomes, lesson plans and in parallel with all these during the education process (Sahin, 2022). In

addition, the aims and contributions of out-of-school education are also of great value.

It is observed that out-of-school learning environments assume essential roles in the realization
of permanent learning in students. In the study conducted by Ertugrul and Karamustafaoglu (2020), for
instance, the participating teachers stated that out-of-school learning environments helps students learn
some subjects, normally not possible to learn concretely at school, by doing-experiencing and
participating in the process. Looking at this study, it can be suggested that students achieve greater
success when provided with opportunities to learn through experience. Out-of-school learning is of
great value in terms of establishing the practical relevance of theoretical knowledge learned at school
and enabling making comparisons with real-world events. (Kubat, 2018). One of the contributions of
out-of-school learning is the transformation of theory into practice. Oner (2015), in his study, argued
that out-of-school learning environments are effective in ensuring the permanence of knowledge. It can
be asserted that one of the contributions of out-of-school learning is the establishment of knowledge
retention. In this sense, Rosenberg noted that children achieve several outcomes in terms of independent
thinking and acting by stating "Following children's own interests helps them develop a sense of
autonomy over their learning” (https://www.edc.org/3-ways-stop-summer-slide). The selection of the
out-of-school learning venues is based on the decision of teachers, as the implementers of the program,
and other educational stakeholders as well as the physical environmental conditions of the school

(Yazic, Ertiirk, and Kulaca, 2023).

Out-of-school learning has profound effects on children's life experiences in and out of school,
their academic accomplishments in school and their functioning in society (Eshach, 2007). Today's
educational understanding and paradigms continue to change rapidly. In this respect, access to
information takes places quickly and from everywhere. It is observed that experiences play a greater
role in children's learning, especially starting from early ages. According to the results of the study
conducted by Kaya (2021), the classroom teachers held the idea that out-of-school learning activities in

primary schools are of critical importance in terms of enabling students to learn permanently and that
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they should be implemented frequently. When out-of-school learning experiences are well planned,
safely managed and personalized to meet the needs of each child, they contribute to the development
of children and adolescents in various ways. First of all, it helps learners achieve greater academic
success. It increases the motivation of learners. It makes learning interesting and contributes to the
formation of positive attitudes. For this purpose, it is necessary to organize out-of-school learning

environments.

When determining out-of-school learning environments, it would be appropriate to select them
according to the nature of the learning process. In other words, it should be ensured that the group,
subject and facilities are taken into consideration in the determination of the out-of-school learning
environments. Within the framework of the 2023 Education Vision introduced by the Turkish Ministry
of National Education, it is emphasized that innovative practices should be employed considering the
theme of Primary Education and with this aim, the enrichment through out-of-school learning is
deemed necessary (Kurt, Kurt, and Karamustafaoglu, 2019). One of the most widely used methods in
out-of-school learning environments is the field trip and observation method. It is known that this
method was one of the methods recommended in the last periods of the Ottoman Empire. The method
is said to have been employed effectively in the world since the 19th century (Kurt, Kurt, and
Karamustafaoglu, 2019). Teachers believe that out-of-school learning environments enhance children's
freedom and sense of discovery. It is also argued that children can use their imagination actively in new
learning experiences (Seker and Savas, 2023). It is possible to successfully utilise out-of-school learning
in the education process starting from pre-school period to university. It is considered essential to
incorporate it into children’s education, especially from a young age. When the studies in the literature
are examined, we can encounter many research findings indicating that it should be employed in pre-
school, primary, secondary and high school levels (Pendergast and Robinson (2020); Fiiz (2018); Clarke
Vivier and Lee (2018); Henriksson (2018); Kaya (2021); Yasar Cetin (2021); Karbeyaz and
Karamustafaoglu (2021); Gologlu Demir and Cetin (2021); Yurtdakal and Karakas (2021); Demirtas and
Akkocaoglu Cayir (2021)). In this context, the present study aimed to reach data on the views of
classroom teachers working at primary schools about out-of-school learning environments. Similarly,
classroom teachers have been referred to for their opinions on this issue before by Kaya (2021), Karbeyaz
and Karamustafaoglu (2021), Yurtdakal and Karakas (2021), Demirtas and Akkocaoglu Cayir (2021),
Ertugrul and Karamustafaoglu (2020), Karbeyaz and Kurt (2020), Urey and Kaymakg1 (2019) and Uygun
and Duman (2022). It is seen that a significant majority of classroom teachers consistently highlighted
the necessity of out-of-school learning. The fact that the studies coincided with the pandemic process or
took place in its aftermath makes it plausible to come across such a perspective considering the potential
effects of continuous distance education on children. On the other hand, prior research studies in the
literature also show that out-of-school learning has been viewed as necessary and practiced since the
last years of the Ottoman Empire. In this study, it was aimed to reveal the views of classroom teachers

about organizing out-of-school learning environments.
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Problem Statement

The problem statement of the study was determined as follows: "What are the views of

classroom teachers about organizing out-of-school learning environments?".
Sub-Problems

1. What are the views of the classroom teachers about organizing out-of-school learning

environments?

2. What are the views of the classroom teachers considering the sub-dimensions of Out-of-

School Learning Regulation Scale?

3. Do the views of the classroom teachers about the sub-dimensions of Out-of-School Learning

Regulation Scale differ significantly according to the following variables:
-Gender
-Teaching experience
-Grade level taught
-Marital status
-Receiving training on out-of-school learning environments.
Method

This section includes information on research design, population, sample, data collection tool,

and the statistical procedures used in data collection and analysis.
Research Design

In this study, survey model, a quantitative research method, was used to determine the views
of classroom teachers about organizing out-of-school learning environments. Survey models refer to the
portrayal of a situation existing in the past or present as it is. This approach aims to describe the subject
under examination (event, person, object) as it is within its own context (Karasar, 2008). Survey model
provides a quantitative description of the population through research conducted on a sample selected
from the population (Biiyiikoztiirk et al., 2018). Survey model is a research technique making use of
questionnaires or interview protocols and a non-experimental research method (Christensen et al.,

2015).
Population and Sample

The study was conducted with the participation of classroom teachers working in Pamukkale
and Merkezefendi districts of Denizli province in the 2022-2023 academic year. Within the scope of the
research, the population was comprised of 1547 classroom teachers working in Pamukkale and

Merkezefendi districts of Denizli province. Theoretical sample sizes for populations of different
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magnitudes were determined within a 95% confidence interval and with 95% certainty level, resulting
in a sample of 380 classroom teachers for this study. The participating classroom teachers were
determined through simple random sampling method. In simple random sampling, all subsets have
equal chances in the selection (Biiyiikoztiirk et al., 2018). This method was employed in the study and
the survey was distributed to 400 teachers. A total of 393 scales, which were filled in completely and in
accordance with scientific research processes, were evaluated. Only classroom teachers were included
in the population. When the population is not very large and complex, the selection process is easy, and
since statistical procedures are performed unweighted in sampling with this method, the evaluation

process and sampling error can be easily calculated.

The distribution of 393 participating classroom teachers according to their personal

characteristics is presented in Table 3.1.

Table 3.1. Personal characteristics of the classroom teachers

Variable Category n Yo
Gender Female 271 69.0
Male 122 31.0
Age 26-35 95 24.2
36-40 115 29.3
41-50 128 32.6
51 and above 55 14.0
Teaching Experience 1-10 years 88 224
11-20 years 192 48.9
21 years and above 113 28.8
Grade Level Taught First grade 106 27.0
Second grade 76 19.3
Third grade 64 16.3
Fourth grade 147 37.4
Marital Status Married 330 84.0
Single 63 16.0
Receiving Training on Out-Of-School Learning Environments Yes 133 33.8
No 260 66.2

As can be seen in Table 3.1, 69% of the participants were female classroom teachers and 31%
were male classroom teachers. In terms of age, 32.6% of the classroom teachers were in the 41-50 age
group. As for the teaching experience, the largest group, which constitutes 48.9% of the participants,
had 11-20 years of teaching experience. In terms of the grade level taught by the teachers, it is seen that
37.4% of the participants were teaching the fourth graders. About the marital status of the participants,
84.0% of them were married. 81.2% of the classroom teachers had undergraduate degree. The
percentage of the classroom teachers who did not receive training on out-of-school learning was 66.2%,
which is a higher rate than the rates of those who did. Looking at the career ladder of the teachers, 40.5%

of them were chartered teachers.
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Data Collection Tool
The data collection tool used in the study, "Out-of-School Learning Regulation Scale (OOSLRS)"
was developed by Bolat and Koroglu (2020). Necessary permissions to use the tool were obtained from
the relevant researchers. The tool used in the research consists of two parts. The first part of the tool
gathers general information related to the participants about "gender, age, grade level taught, marital
status, education level, receiving training on out-of-school educational environments and status in the
career ladder". The second part of the tool includes 29 items that determine the views of the classroom
teachers about organizing out-of-school learning environments. The scale used consists of four sub-
dimensions as "Information" (including the items numbered between 1-8), "Planning" (including the
items numbered between 9-16), "Application" (including the items numbered between 17-22) and
"Evaluation” (including the items numbered between 23-29). The reliability values of the scale and its

subdimensions are presented in Table 3.2 below.

Table 3.2. Number of items and alpha values of the out-of-school learning regulation scale (0oslrs)

Number of Scale Alpha Alpha Coefficients found in this
Items Coefficients study
Information 8 0.86 0.93
Planning 8 0.81 0.97
Application 6 0.73 0.96
Evaluation 7 0.77 0.97
Total 29 0.87 0.98

The Cronbach Alpha values of the "Out-of-School Learning Regulation Scale" and its sub-
dimensions ranged between 0.73 and 0.87, indicating that both the overall scale and its dimensions are
reliable. Cronbach's Alpha values obtained as a result of the reliability analyses of the research data
collected through the "Out-of-School Learning Regulation Scale” in this study are presented in Table
3.3.

Table 3.3. Alpha coefficients of research data

The number of items Alpha Coefficients found in this study
Information 8 0.93
Planning 8 0.97
Application 6 0.96
Evaluation 7 0.97
Overall scale 29 0.98

Table 3.3 demonstrates that the reliability values of the research data obtained in this study were
higher than those of the original scale. When the values of the sub-dimensions and the overall scale are
examined, it is seen that Cronbach's Alpha values ranged between 0.93 and 0.98, which indicates a very
high reliability level for the research data. Degree of involvement ranges were found using the formula
(n=1:n). As a result of the calculation, the interval width between 1 and 5 was determined as 0.80. Limits
for the agreement levels of the items in the survey; The scale is a five-point Likert-type scale and includes

the following options:
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(5) Totally Agree,

(4) Highly Agree,
(3) Partly Agree,

(2) Slightly Agree,
(1) Totally disagree.
Data Collection

In order to be able to use the scale to collect the data of the study, the researchers Bolat and
Koroglu (2020), who developed the scale, were contacted via e-mail and the necessary permissions were
obtained. Then, upon getting required permissions from the Ministry of National Education and
provincial directorates of national education for the implementation of the study, the researcher
prepared copies of the survey, and the administration of surveys was conducted in Pamukkale and
Merkezefendi districts. For the administration of the surveys, the researcher visited the relevant schools
and distributed the survey copies to the teachers. The process of filling out the questionnaires was

performed on a voluntary basis.
Data Analysis

The responses of the classroom teachers working in Pamukkale and Merkezefendi districts of
Denizli province in the 2022-2023 academic year were analysed using SPSS 26 statistical program. The
normality analysis of the data was performed based on kurtosis and skewness analysis, and the results

of the analysis are presented in Table 3.4.

Table 3.4. Results of normality analysis

Kurtosis Values Skewness Values
Information -.334 -113
Planning -.298 -.397
Application -.289 -.352
Evaluation -.299 -.225
Overall scale -.389 -176

As is seen Table 3.4, as a result of the normality test, the "Kurtosis and Skewness" values of the
collected data were found to range between -.389 and -.113. It is accepted that values between -1 and +1
show normal distribution (Kalayci, 2016). Since the data were found to show a normal distribution,
parametric tests were employed in the analyses. In the significance level test, a=.05 value was taken into
consideration. In the analyses, t test, Anova test, frequency and mean analyses were performed. Post
Hoc Tukey analysis was used to analyse the groups that exhibited significant difference in the Anova

test. The results were interpreted based on the following mean ranges:

1-1.80 Very low
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1.81-2.60 Low

2.61-3.40 Medium

3.41-4.20 High

4.21-5.00 Very High

Ethical Permissions of Research

In this study, all the rules specified to be followed within the scope of “Higher Education
Institutions Scientific Research and Publication Ethics Directive” were complied with. None of the
actions specified under the heading “Action Contrary to Scientific Research and Publication Ethics” (the

second part of the directive) have been taken.

Ethics committee permission information: Name of the committee that made the ethical evaluation:

Pamukkale University Social and Human Sciences Ethics Committee.
Date of ethical evaluation decision: 10.04.2023
Ethics assessment document issue number: 2023/08.

Results

Based on the problem statement and sub-problems of the study, the findings and interpretations

reached as a result of the data analysis are presented in this section.
Findings related to the First Sub-Problem

Considering the first sub-problem of the study, the results of the analysis of the data regarding
the views of the classroom teachers about organizing out-of-school learning environments are given in

Table 4.1.

Table 4.1. Analysis of the classroom teachers’ views regarding the information sub-dimension of ooslrs

Items n X s Level

1. I am familiar with the concept of out-of-school learning. 393 324 88 Medium
2. I'have knowledge about out-of-school learning environments. 393 3.23 .97 Medium
3.1 am aware of the educational value of out-of-school learning 393 3.69 .88 High
environments.

4.1 am aware of the impact of out-of-school learning 393 372 .86 High

environments on meaningful learning.
5. have knowledge of tools and equipment to be used for out- 393 321 .96 Medium
of-school learning.

6.1 am aware of the importance of out-of-school learning 393 385 .90 High
environments in teaching social skills.

7.1 have knowledge about the necessity of out-of-school 393 3.60 91 High
learning.

8. I have knowledge about the necessary legal regulations 393 278 .89 Medium
related to out-of-school learning.

9.1 can plan an out-of-school learning practice. 393 3.08 .94 Medium

Total 393 341 .76  High
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As Table 4.1 presents, the overall mean of the classroom teachers' views on OOSLRS were found
to be at a high level in the information sub-dimension. Besides, regarding the means of each item, it was
seen that the means of the items numbered 1, 2, 5, 8 and 9 were at "medium level". The means of the
other items numbered 3, 4, 6 and 7, on the other hand, were found to be at "high level". It is evident that
the teachers had a medium level of information about out-of-school learning, its environments,
legislation, and necessity. It is also concluded that they had a high level of information on the other points
related to out-of-school learning. It can be suggested that the classroom teachers were cognizant of out-
of-school learning in terms of knowledge. Accordingly, it can be suggested the teachers possess a good

level of knowledge about the necessity of out-of-school learning practice.

Table 4.2. Analysis of the classroom teachers’ views regarding the planning sub-dimension of ooslrs

Items n X s Level
9.1 can plan an out-of-school learning practice. 393  3.08 94  Medium
10. I can choose appropriate out-of-school learning 393  3.31 71 Medium
environments.

11. I can organize out-of-school learning environments. 393  3.30 92 Medium
12. T arrange out-of-school learning environments in 393  3.31 94  Medium

accordance with the teaching of social skills.
13. I can relate out-of-school learning to the objectives of 393 344 91  High
the subject/course.

14. I can choose the tools and materials to be used for out- 393  3.31 87  Medium
of-school learning.

15. I can plan new student behaviours related to the out- 393 3.20 95  Medium
of-school learning process.

16. I can plan the necessary legal regulations related to 393 276 96  Medium

out-of-school learning.
Total 393 3.21 .95 Medium

As Table 4.2 shows, the overall mean of the views of the classroom teachers about the planning
sub-dimension of out-of-school learning regulation scale was at "medium level". Regarding planning, it
is seen that the classroom teachers were not at a good level. They expressed a high level of agreement
only on the item "I can relate out-of-school learning with the objectives of the subject/course". Their
means were at medium level in the remaining items. The reason behind this can be related to the
majority of classroom teachers’ lack of in-service training on the issue. The fact that teachers possess
medium-level skills in this matter indicates that they are not a poor level, but they are not at a desired

level either.
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Table 4.3. Analysis of the classroom teachers’ views regarding the application sub-dimension of ooslrs

Items n X s Level
17.1 can provide meaningful learning by using out-of-school ~ 393  3.44 91 High
learning environments.

18. I can perform the social skills required for students in 393 343 97  High
out-of-school learning environments.

19. I can carry out the planning for out-of-school learning. 393 3,57 90  High

20. I can achieve the objectives of the subject/course by using 393  3.54 96  High
out-of-school learning environments.

21. I can use the necessary tools and materials for out-of- 393  3.56 94  High
school learning.

22. I can effectively demonstrate the educational behaviour 393  3.61 91  High
to be instilled in students within out-of-school learning

environments

Total 393  3.52 .83  High

Asis seen in Table 4.3, the overall mean of the views of the classroom teachers on the application
sub-dimension of out-of-school learning regulation scale was at high level. The fact that the classroom
teachers' levels of application are good suggests that they gradually get better at the tasks they
consistently perform. The fact that classroom teachers are at medium level in the information and
planning sub-dimensions of the out-of-school learning practice may indicate that they do not put
enough effort into updating their theoretical knowledge. Still, this medium level can also point to the
fact that they are somehow aware of the developments and changes. This shows that the classroom
teachers' views on organizing out-of-school learning environments are high in the application sub-

dimension.

Table 4.4. Analysis of the classroom teachers’ views regarding the evaluation sub-dimension of ooslrs

Items n X s Level

23. I can determine to what extent the planning for out-of- 393  3.56 .85  High
school learning has been achieved.

24.1 can determine the level of social skills acquired 393 343 93  High
through out-of-school learning.

25. I can identify the target behaviour(s) not achieved in 393 348 90  High
out-of-school learning.

26. I can determine the contribution of the tools and 393  3.46 99  High
material used in out-of-school learning environment.

27.1 can evaluate the contribution of the out-of-school 393  3.53 95  High
learning environment to the educational goal.

28. I can determine whether the educational behaviour 393  3.59 92  High

intended for the student to acquire in out-of-school
learning environment has been achieved or not.

29.1 can conduct appropriate assessment and evaluation 393 340 94  Medium
for out-of-school learning.
Total 393  3.49 .85  High

According to Table 4.4, the overall mean of the views of the classroom teachers in the evaluation
sub-dimension of out-of-school learning regulation scale was at high level. In the evaluation sub-
dimension, it is obvious that the classroom teachers' skills in evaluating the organization of out-of-

school environments were at a high level. On the other hand, the responses of the classroom teachers
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displayed that they were at medium level in being able to assess and evaluate the organization of out-
of-school learning environments. This could be attributed to the substantial time that has passed since
their undergraduate education, which may be a contributing factor. This medium level here suggests
that the classroom teachers possess a medium level of knowledge about assessment and evaluation. It is
of critical importance that classroom teachers have a high level of competence to effectively perform
assessments in this subject. When the views of the classroom teachers on the organization of out-of-school
learning environments are examined in general, it is evident that the teachers expressed a high level of
agreement with each item in the subdimensions apart from the planning sub-dimension. However, they

have indicated a medium level of agreement concerning the planning sub-dimension.
Findings related to the Second Sub-Problem

Regarding the second sub-problem of the study, the results obtained from the analysis of the
classroom teachers” views according to the sub-dimensions of out-of-school learning regulation scale

are presented in Table 4.5.

Table 4.5. Analysis of the classroom teachers’ views according to the sub-dimensions of out-of-school learning
regulation scale

Sub-dimensions n X s Level
Information 393 3.41 76  High
Planning 393 3.21 .95 Medium
Application 393 3.52 .83 High
Evaluation 393 3.49 .85 High
Overall scale 393 3.40 .78 High

Table 4.5 indicates that the means of the views of classroom teachers on the sub-dimensions of
out-of-school learning regulation scale were at high level except for one sub-dimension. The highest
mean among the sub-dimensions was in the application dimension (X=3.52). Planning, which had a
lower value compared to the other sub-dimensions, exhibited a medium level with a mean of ()? =3,21).
The fact that the teachers' views about organizing out-of-school learning environments are largely high
according to the sub-dimensions and the lowest level is at the medium level shows that the teachers

have positive attitudes towards out-of-school learning.
Findings related to the Third Sub-Problem

The results obtained considering the third sub-problem of the study, which sought an answer
to "Whether the views of the classroom teachers about the sub-dimensions of out-of-school learning
regulation scale differ significantly according to gender, teaching experience, grade level taught, marital

status, and receiving training on out-of-school learning environments" are given below.

The results of the analysis of the classroom teachers' views about the sub-dimensions of out-of-

school learning regulation scale according to gender are presented in Table 4.6.
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Table 4.6. Analysis of the classroom teachers’ views about the sub-dimensions of out-of-school learning regulation
scale by gender

Gender n X s sd t p

Information Female 271 3.42 74 391 .38 .69
Male 122 3.39 .81

Planning Female 271 3.21 91 391 .08 .93
Male 122 3.21 .94

Application Female 271 3.55 .78 391 .89 37
Male 122 3.47 92

Evaluation Female 271 3.50 .83 391 .20 .84
Male 122 3.48 .89

Overall Scale Female 271 3.41 74 391 .38 .70
Male 122 3.38 .86

* p<0.05

According to Table 4.6, when the views of the classroom teachers about organizing out-of-
school learning environments are evaluated in general, it is seen that there was no difference according
to gender (t= .38; p>0.05). When the views the of classroom teachers were evaluated according to the
sub-dimensions, it was found that there was no difference in the sub-dimensions of information (#=.38;
p>0.05), planning (= .08; p>0.05), application (= .89; p>0.05), evaluation (=.20; p>0.05). Based on the
findings, it can be suggested that the views of the classroom teachers about organizing out-of-school

learning environments do not differ according to gender but rather exhibited similarity.

The results of the analysis of the classroom teachers' views about the sub-dimensions of out-of-

school learning regulation scale according to teaching experience are given in Table 4.7.

Table 4.7. Analysis of the classroom teachers’ views about the sub-dimensions of out-of-school learning regulation
scale by teaching experience

Experience n X s sd F p  Difference

Information 1-10 years 88 3.37 .61 2;39 6.01 .00 1-2;1-3; 2-
11-20 years 192 3.62 77 3
21 years and above 113 3.11 75

Planning 1-10 years 88 3.29 .87 2:39 4.94 .00*  1-3;2-3
11-20 years 192 331 94
21 years and above 113 298 .95

Application 1-10 years 88 3.58 .76 2;39 578 .00 1-3;2-3
11-20 years 192 3.65 .83
21 years and above 113 327 .82

Evaluation 1-10 years 88 3.49 72 2;39 434 .01* 23
11-20 years 192 3.60 .89
21 years and above 113 3.30 .84

Overall Scale 1-10 years 88 3.42 .67 2,39 4.88 .00* 1-3;2-3
11-20 years 192 3.54 .80
21 years and above 113 3.15 77

*p<0.05 1. 1-10 years 2.11-20 years 3. 21 years and above

Table 4.7 demonstrates that the classroom teachers' views on organizing out-of-school learning
environments differed according to their teaching experience in the subdimensions of information (t=
6.01; p<0.05), planning (t= 4.94; p<0.05), application (t= 5.78; p<0.05), evaluation (t=4.34; p<0.05) and
overall scale (+=4.88; p<0.05).
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"One-Way ANOVA", a parametric test, provides information about whether groups are
different from each other, but it does not indicate which specific groups differ. To determine which
groups differ from each other, it is essential to employ post-hoc tests. Post Hoc Tukey analysis was
conducted to reveal the groups showing differences. As a result of the analysis, there was a difference
in the information sub-dimension between the teachers with 1-10 years of teaching experience and those
having 11-20 years of teaching experience, between the teachers with 1-10 years of teaching experience
and teachers having a teaching experience of 21 years and above, between the teachers with 11-20 years
of teaching experience and the teachers with a teaching experience of 21 years of above, and the

difference was in favour of the teachers with 11-20 years of experience.

In the sub-dimension of planning, there was a difference between teachers with 1-10 years of
teaching experience and teachers with 21 years or above, and between the teachers with 11-20 years of
teaching experience and teachers with an experience of 21 years or above, and the difference was in
favour of those having less teaching experience. In the application sub-dimension, there was a difference
between the teachers with 1-10 years of teaching experience and teachers with an experience of 21 years
or above, and between the teachers with 11-20 years of teaching experience and teachers with an
experience of 21 years above, and the difference was in favour of those with less teaching experience.
In the evaluation sub-dimension, there was a difference between the teachers with a teaching experience
of 11-20 years and teachers with a teaching experience of 21 years and above, and the difference was in
favour of the teachers with less experience, specifically 11-20 years. In the overall scale, there was a
difference between the teachers with 1-10 years of teaching experience and teachers with an experience
of 21 years and above, and between the teachers with 11-20 years of teaching experience and teachers
with a teaching experience of 21 years and above, and the difference was high in favour of those with
less teaching experience. According to the findings, it was seen that the teachers' views about organizing
out-of-school learning environments according to their teaching experience were higher in favour of

those with 11-20 years of teaching experience.

The results of the analysis of the classroom teachers' views about the sub-dimensions of out-of-

school learning regulation scale according to the grade level taught are given in Table 4.8.
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Table 4.8. Analysis of the classroom teachers’ views about the sub-dimensions of out-of-school learning regulation
scale by the grade level taught

Grade level n X s sd F p Difference
taught

Information 1st Grade 106  3.40 77 3389 722 .00* 1-2;2-3;2-4
2nd Grade 76 3.08 .77
3rd Grade 64 3.54 .78
4th Grade 147  3.55 .70

Planning 1st Grade 106 319 97 3,389 218 .08 -
2nd Grade 76 3.00 .93
3rd Grade 64 3.39 .81
4th Grade 147  3.26 .98

Application 1st Grade 106 352 .82 3389 193 .12 -
2nd Grade 76 3.38 .78
3rd Grade 64 3.44 .84
4th Grade 147  3.64 .84

Evaluation 1st Grade 106 3.44 89 3,389 .89 44 -
2nd Grade 76 3.40 77
3rd Grade 64 3.49 91
4th Grade 147  3.58 .83

Overall Scale 1st Grade 106  3.38 .81 3;389 2.66 .04* 2-4
2nd Grade 76 3.19 73
3rd Grade 64 3.46 .79
4th Grade 147  3.49 .76

*p<0.05 1. 1stGrade 2.2 Grade 3. 3" Grade 4. 4" Grade

As is seen in Table 4.8, the views of the classroom teachers about organizing out-of-school
learning environments did not differ in terms of the sub-dimensions of planning (#=2.18; p>0.05),
application (+=1.93; p>0.05) and evaluation (t= .89; p>0.05), but they differed in terms of information
(t=7.22; p<0.05) and overall scale scores (t=2.66; p<0.05).

"One-Way ANOVA", a parametric test, provides information about whether groups are
different from each other, but it does not indicate which specific groups differ. To determine which
groups differ from each other, it is essential to employ post-hoc tests. Post Hoc Tukey analysis was
conducted to reveal the groups showing differences. As a result of the analysis, in the information sub-
dimension, a difference was found between the teachers teaching the 1st graders and those teaching the
2nd graders, between the teachers teaching the 2nd graders and those teaching the 3rd graders, between
the teachers teaching the 2nd graders and those teaching the 4th graders, and the difference was found
to be against the teachers teaching the 2nd graders. In the overall scale scores, there was a difference
between those teaching the 2nd graders and those teaching the 4th graders, and the difference was

against the teachers teaching the 2nd graders.

The results of the analysis of the classroom teachers' views about the sub-dimensions of out-of-

school learning regulation scale according to marital status are given in Table 4.9.
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Tablo 4.9. Analysis of the classroom teachers’ views about the sub-dimensions of out-of-school learning requlation
scale by marital status

Marital Status n X s sd t p

Information Married 330 3.41 .76 391 -.56 .57
Single 63 3.47 .76

Planning Married 330 3.19 .94 391 -.94 .34
Single 63 3.32 .97

Application Married 330 3.52 .81 391 -.02 .98
Single 63 3.53 92

Evaluation Married 330 3.49 .84 391 =21 .82
Single 63 3.51 93

Overall Scale Married 330 3.39 .76 391 -.53 .59
Single 63 3.45 .86

* p<0,05

According to Table 4.9, it was determined that the views of the classroom teachers about the
sub-dimensions of out-of-school learning regulation scale did not differ according to marital status in
the sub-dimensions of information (t=-.56; p>0.05), planning (t=-.94; p>0.05), application (t=-.02; p>0.05),
and evaluation (t=-.21; p>0.05) and in their overall scale scores (t=-.53; p>0.05). Based on the findings, it
can be suggested that the classroom teachers' views on organizing out-of-school learning environments

do not differ according to their marital status but rather show similarity.

The results of the analysis of the classroom teachers' views about the sub-dimensions of out-of-
school learning regulation scale according to the receiving training on out-of-school learning
environments are given in Table 4.10.

Table 4.10. Analysis of the classroom teachers’ views about the sub-dimensions of out-of-school learning
regulation scale by receiving training on out-of-school learning environments

Receiving Training n X s sd t p

Information Yes 133 3.77 .63 391 6.88 .00*
No 260 3.23 76

Planning Yes 133 3.56 .88 391 5.26 .00*
No 260 3.04 94

Application Yes 133 3.78 .84 391 4.49 .00*
No 260 3.39 .79

Evaluation Yes 133 3.83 .84 391 5.79 .00%
No 260 3.32 81

Overall Scale Yes 133 3.73 72 391 6.19 .00%
No 260 3.23 .75

* p<0.05

Table 4.10 indicates that the views of the classroom teachers on the sub-dimensions of out-of-
school learning regulation scale differed in terms of their overall scale scores (t=6.19; p<0.05) and in the
sub-dimensions of information (#=6.88; p<0.05), planning (#=5.26; p<0.05), application (t=4.49; p<0.05),
evaluation (#=5.79; p<0.05) according to receiving training on out-of-school learning environments.
When the mean values are examined, it is seen that those who received training on out-of-school
education are familiar with the sub-dimensions of information, planning, application and evaluation. It

can be stated that the means indicated a high level, which is of vital importance for classroom teachers.
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However, the fact that the number of those who have not received training is low should be taken into
consideration. In this context, this number can be increased by providing in-service training courses or

seminars on out-of-school learning for classroom teachers.
Discussion and Conclusion

Considering the results obtained according to the views of the classroom teachers about the
organization of out-of-school learning environments, we can briefly mention some important

conclusions.

When the views of the classroom teachers about the organization of out-of-school learning
environments are examined in general, it is seen that their means indicated a high level. Only in the
planning sub-dimension, the means regarding the classroom teachers' views were found to be at a

medium level, while in the remaining subdimensions, the values were at a high level.

Based on the examination of whether there was a difference in the views of classroom teachers
according to gender, teaching experience, marital status, the grade level they teach and whether they
received in-service training or not, no difference was found in the views of classroom teachers in terms
of gender. In terms of professional teaching experience, however, some differences were found in the
views of the classroom teachers. On the other hand, no difference was found in terms of marital status
of the classroom teachers. When evaluated according to the grade levels taught by the classroom
teachers, it is seen that there were differences in their views and that this difference was observed to be
only in the information sub-dimension out-of-school learning regulation scale. In the analysis of
whether receiving in-service training creates a difference or not, a difference was found in favour of

those who received training.

Similar to this study, in the study conducted by Demir and Cetin (2022) on the views of
classroom teachers about the organization of out-of-school learning environments, no difference was
found according to gender. On the other hand, in the study conducted by Uygun and Duman (2022), in
terms of gender, there was a difference in favour of women in application, evaluation and overall scale
scores, which contradicts with the result of this study. Again, while no difference was found in terms of
teaching experience according to the findings of the study conducted by Uygun and Duman (2022), a
difference was found in this study. In the study performed by Urey and Kaymakg (2020), it was
revealed that the majority of classroom teachers utilised out-of-school learning environments in the life
science course. This finding can be said to have similar characteristics with the result in this study
indicating that the classroom teachers highly utilise out-of-school learning in terms of application
dimension, given that they had a high level of agreement with the statement "I can use out-of-school
learning". Cigek and Sarag (2017), in their study, reported that teachers had positive views about their
experiences related to out-of-school learning environments. In addition, the results of the studies

conducted by Bakioglu and Karamustafaoglu (2020) and Ay and Erbasan (2016) demonstrated that out-
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of-school learning environments have a positive effect on learning. In this study as well, an apparent
result was that the classroom teachers had positive views about organizing out-of-school learning

environments. It can be concluded that the results of these three studies share similarities.

In the results of the study carried out by Baybars (2017) with pre-service classroom teachers, it
is revealed that the pre-service classroom teachers lack comprehensive knowledge about out-of-school
learning environments. In the present study, however, the teachers were observed to possess a "medium
level" of knowledge. Considering the finding that in-service teachers currently in practice have only a
medium level of knowledge in this matter, it is quite reasonable to consider normal that the preservice
teachers do not possess comprehensive knowledge about out-of-school learning environments. Fiiz and
Korom (2019) remarked that out-of-school learning activities contribute to socialization. Kaya (2021)
noted in his research that the effective use of out-of-school learning activities is influential in terms of
achieving the objectives of the learning outcomes in the curriculum. It was determined in this study that
receiving training on out-of-school learning had a significant effect on achieving this. In the study
conducted by Dogan (2022), it is stated that the majority of classroom teachers benefit from out-of-school
learning environments in life science lessons. Likewise, in this study, it was observed that teachers

highly used out-of-learning practice. The findings of these two studies are consistent with each other.

Based on the findings obtained in this study, there are number of suggestions presented here.
The number of in-service training courses on out-of-school learning can be increased. Protocols can be
signed with various institutions or organizations to create opportunities for children and teachers to be
in out-of-school learning environments. Activities and practices for out-of-school learning can be

incorporated into education programs.
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