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Abstract — This research identifies the challenges encountered by higher education instructors who provide
education to special needs students in their classes and the solutions they propose to address these challenges. The
study investigated the level of knowledge of instructors regarding their students with special needs, the opinions
of the instructors on encountered problems, the reasons and solutions of these problems, and the self-assessment
of instructors and their institutions regarding the education provided to students with special needs. The
participants of the study consisted of 25 higher education instructors who provide education to students with
special needs in their classes. The participants were selected using maximum diversity and criterion sampling types
of purposive sampling method. Data for the research were collected with semi-structured interview form and were
analyzed using the descriptive content analysis method. Research findings showed that the instructors lacked
sufficient knowledge about disabilities, did not feel qualified in terms of academic adaptations, found their higher
education institution to be insufficient in terms of accessibility, and noted low awareness among academic and
administrative staff. Research concluded that awareness-raising activities, personnel training regarding the
characteristics of disabled students and possible accommodations, and necessary adjustments should be made in

terms of accessibility. Recommendations were developed accordingly in this context.

Key words: academic adaptations, higher education instructors, students with special needs in higher education

Corresponding author: Aysegiill GOKDAG, 1zmir Demokrasi University, Turkey, aysegulgokdag@gmail.com.



472 Higher Education Instructors With Special Needs Students: Challenges And Recommendations

Introduction

In Turkey, the higher education system was restructured under Law No. 2547 in 1981,
which brought all higher education institutions under a single umbrella organization known as
the Higher Education Council (Yiiksekogretim Kurulu), making it the sole authority
responsible for higher education in the country. Since 1982, the number of universities has
increased from 27 to 208 as of the present day (Higher Education Council, 2023). Nationwide,
there are a total of 8,296,959 students enrolled in higher education institutions, and among
these students, 55,667 are classified as students with special needs (Higher Education
Information Management System, 2022). According to Article 130 of the Turkish Republic
Constitution, which encompasses higher education institutions, these students have the right
to education based on contemporary principles of education and training, aiming to develop
human resources in accordance with the needs of the nation and the country, and taking
measures to ensure equal opportunities in higher education. Therefore, students with special
needs have the same right to benefit from educational opportunities as their typically
developing peers. In higher education programs, the rights and services of individuals with
special needs are governed by the Higher Education Institutions Disabled Students Advisory
and Coordination Regulation (YOKEDKY) in Turkey. This regulation aims to facilitate the
academic life of students with special needs, create the necessary academic environment, and
ensure their full participation in the education and training processes by taking the necessary

measures and making arrangements (YOKEDKY, 2010).

According to the Regulation on the Advisory and Coordination Unit of Students With
Disabilities a student with special needs is defined as "a higher education student who, due to
various degrees of loss of physical, mental, emotional, and social abilities, either congenital or
acquired at a later stage, faces difficulties in adapting to social life, meeting daily needs, and
requires protection, care, rehabilitation, counseling, and support services" (YOKEDKY,
2010). The education of students with special needs encompasses various areas, including
daily life skills, social skills, academic skills, and personal hygiene skills. The prerequisite
skills that need to be developed for individuals with special needs can vary depending on the
type and severity of their disabilities, and the required education for each individual may
differ (Hughes et al., 2016; Grigorenko et al., 2020; Hall et al., 2003; Spooner et al., 2011;
Diken et al., 2021). In higher education, students with special needs receive their education
based on the programs they are enrolled in, and this education is provided by the instructors’

members working at the university.
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In order to create the most suitable learning environment for individuals with special
needs in higher education, it is of great importance that both academic and administrative staff
members are knowledgeable about students with special needs (Love et al., 2015; Madaus and
Newman, 2015; Rose et al., 2006). Furthermore, to ensure that individuals with special needs
do not face any difficulties during their higher education and to facilitate their lives, necessary
legal regulations have been established, and regulations have been put in place (OEHY,
2018). However, studies that have gathered the opinions of students with special needs in
higher education and the instructors’ members who provide them with education indicate that
these staff members may lack adequate knowledge about the types of disabilities and how to
deliver educational content to students with special needs (Gibbons et al., 2015; Muhamad
Zaki and Ismail, 2021; Zhang et al., 2018).

In order to ensure equal educational rights for students with special needs in higher
education and to facilitate their learning, various instructional adaptations need to be
implemented. Academic adaptations involve making educational, environmental, and
communicational adjustments based on the student's specific needs. These adaptations aim to
prevent any challenges that may arise for both students with special needs and the instructor’s
providing education, ultimately benefiting both parties (Harrison et al., 2013; Lovett and
Nelson, 2021; Yang and Ma, 2022). Academic adaptations encompass a range of
modifications that address the physical and educational aspects of the learning environment.
These adjustments apply to educators across all levels and disciplines, ensuring they can
deliver inclusive education (Bohning, 2000; Williams, 2001). Academic adaptations typically
involve alterations in the classroom setup, teaching materials, instructional methods, and
interactions between instructors and students tailored to the specific type of disability.
Moreover, adaptations can extend to assessment methods and assignments. The
implementation of academic adaptations not only enhances the teaching performance of
educators but also empowers students with special needs to achieve success comparable to
their typically developing peers, without encountering significant obstacles (Accardo et al.,
2019; Bourke et al., 2000; Costello-Harris, 2019).

Examining the academic adaptations provided to students with special needs in the
instructional content, it is evident from the international literature that there are studies
investigating the challenges faced by instructors” members who provide education to students
with special needs in higher education. These studies indicate that instructors’ members may
lack sufficient knowledge about the academic adaptations required for students with special
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needs and the characteristics of these students. Consequently, they encounter difficulties in
implementing the necessary adaptations (Chan, 2016; Gaad and Almotairi, 2013; Holmqvist
et al., 2019; Jones and Krumsvik, 2008; Morina, 2017; Muhamad Zaki and Ismail, 2021).
Besides, to address these issues, there is evidence of the establishment of inclusive education
programs and support units for students with special needs in higher education aimed at
creating appropriate conditions for them (Hall et al., 2003; Harrison et al., 2013; Hong and
Himmel, 2009; Klenotich, 2022; Kurth and Keegan, 2014; Newman and Madaus, 2015;
Morina et al., 2017). Reviewing the literature in Turkey, it is observed that studies involving
university instructors predominantly focus on a single type of disability, such as visual
impairment, hearing impairment, or physical disability. These studies typically investigate the
challenges faced by students with a specific type of disability in higher education institutions
and the proposed solutions to these challenges (Gilindogar, 2020; Karakus et al., 2017;
Ozsdkmen, 2019). In his study, Ozsokmen (2019) described the opinions of conservatory
educators who have visually impaired students regarding the educational process. The sample
of the study consisted of conservatory students with visual impairments and faculty members
who have students with visual impairments. In the study, the attitudes and approaches of
faculty members who have visually impaired students were determined, deficiencies in the
education process were identified and solutions to these situations were offered. This research
focused on a single type of disability, visual impairment. In his study, Giindogar (2020)
examined the opinions about academic adaptations made for visually impaired students
attending higher education. The sample of this study consists of visually impaired students
attending higher education and faculty members who have visually impaired students. Similar
to the previous study, the current study focused on visual impairment, but students studying at
the university instead of the conservatory and faculty members working at the university were
selected as samples. In addition, as a result of the study, future suggestions were made by
accessing the findings regarding the higher education life of students with visual impairments.
Karakus et al. (2017) examined the educational problems faced by students with special needs
in the field of education at Selguk University. The data was obtained from interviews with
students, students' parents and faculty members, and from applications made by students,
students' parents and faculty members to the Disabled Student Unit. According to the
findings, it was seen that the group that had the most problems in applications was the faculty
members and they generally had problems in adapting lectures and exams. In addition,
suggestions have been made regarding the educational adaptations of students with visual

impairment, hearing impairment and physical disability, but no recommendations have been
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made regarding other types of disabilities. Consequently, within the Turkish literature, there is
a lack of comprehensive studies addressing the challenges encountered by instructors
targeting all types of disabilities. In this context, the objective of this research is to identify
the issues faced by instructors who teach students with various types of disabilities in higher
education and the solutions they propose for these problems. In pursuit of this goal, the

following research questions were addressed:

1. What is the knowledge of instructors who have students with special needs in

higher education institutions regarding these students?

2. What are the challenges faced by instructors who have students with special needs

in higher education institutions?

3. What are the reasons behind the challenges faced by instructors who have students

with special needs in higher education institutions?

4. How do instructors in higher education evaluate themselves and their institutions

regarding the education provided to students with special needs?

5. What are the solution proposals offered by instructors who have students with
special needs in higher education institutions to address the challenges they

encounter?
Method
Research Design

In this study, a descriptive phenomenological design, which is one of the gualitative
research methods, was employed. The research aimed to deeply investigate the problems
faced by instructors working in higher education institutions who have students with special
needs, the reasons behind these problems, and the solutions proposed to address these issues.
Phenomenological design is a research approach that involves an in-depth and detailed
examination of phenomena (events, experiences, perceptions, orientations, concepts, etc.)
Conducting research where phenomena are recognized, however, our knowledge about them
is lacking in depth and detail, a phenomenological design can provide a foundation for the
study. The descriptive phenomenological design is formed by describing phenomena in a
detailed manner (Silverman, 2011; Patton, 2014; Creswell and Creswell, 2018).
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Participants

In this study, purposive sampling methods, specifically maximum diversity and
criterion sampling types, were employed as qualitative research sampling methods. Purposive
sampling involves the deliberate selection of a sample believed to adequately represent a
specific population. The maximum diversity approach within purposive sampling aims to
construct a concise sample while maximizing the diversity of individuals who can
significantly contribute to the issue under investigation (Cohen et al., 2018; Mills and Gay,
2012; Yildirim and Simsek, 2021). The criterion sampling type within purposive sampling
involves selecting cases that meet predetermined criteria. In determining the research sample,
contact was established with the Disability Student Units of universities to access various
faculties and departments in higher education institutions, following the maximum diversity
type. Additionally, for the criterion sampling type, the criteria were set as follows: (a)
currently serving as instructors at higher education institutions in Izmir province and (b)
having students with special needs enrolled in their courses. Consequently, the research
participants consist of a total of 25 individuals who are instructors serving in state
universities, private universities, state vocational schools, and private vocational schools in
Izmir province. Participant PO1 was not included in the data analysis of the study and to Table
1. below because he was a research assistant and did not meet the criteria of a lecturer, and
P08 was not included in the data analysis of the study and the Table 1. below because his
student did not meet the criterion of a student with special needs. Information about

participants and students with special needs is presented in Table 1.

Table 1 Information about Participants and Students with Special Needs

Code Gender Age Title Faculty/Higher Type(s) of Disability of The Students
Education Institution
P02 Female 38 Lecturer School of Foreign  Asperger
Languages
P03 Female 30 Lecturer Child Development Hearing Impairment/ Intellectual Disability
and Youth Services
P04 Female 29 Lecturer Child Development Hearing Impairment/ Learning Disability/
and Youth Services Intellectual Disability
PO5 Female 34 Research Faculty of Education Visual Impairment
Professor, Ph.D.
P06 Male 30 Research Faculty of Education Speech and Language Impairment/ Physical
Professor, Ph.D. Disability/ Visual Impairment
P07 Male 40 Research Faculty of Fine Arts Down Syndrome/ Autism Spectrum
Professor, Ph.D. Disorder/ Dyslexia
P09 Female 48 Professor, Ph.D. Faculty of Speech and Language Impairment/ Physical
Communication Disability/ Attention Deficit and

Hyperactivity Disorder/ Autism Spectrum
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Disorder/ Learning Disability/ Intellectual

Disability
P10 Female 42 Research Faculty of Speech and Language Impairment/ Physical
Professor, Ph.D. Communication Disability /Visual Impairment
P11 Male 40 Research Faculty of Physical Disability/ Dyslexia

Professor, Ph.D. Communication
P13 Female 36 Associate Ph.D. Faculty of Education Physical Disability/ Visual Impairment

P14 Female 48 Associate Faculty of Education Speech and Language Impairment/ Physical
Professor Disability
P15 Male 48 Professor Faculty of Science  Physical Disability/ Attention Deficit and
Hyperactivity Disorder/ Head Injury*
P16 Male 41 Research Faculty of Science  Speech and Language Impairment/ Physical
Professor, Ph.D. Disability/ Attention Deficit and
Hyperactivity Disorder
P17 Female 42 Associate Ph.D. Faculty of Science  Hearing Impairment
P18 Female 39 Research Faculty of Education Hearing Impairment
Professor, Ph.D.
P19 Female 39 Research Faculty of Education Physical Disability/ Visual Impairment
Assistant
P20 Male 40 Associate Ph.D. Faculty of Education Speech and Language Impairment/ Hearing
Impairment
P21 Female 34 Lecturer Child Development Speech and Language Impairment/ Physical

and Youth Services Disability/ Visual Impairment/ Attention
Deficit and Hyperactivity Disorder/ Hearing
Impairment/ Intellectual Disability

P22 Female 26 Lecturer Faculty of Fine Arts Down Syndrome/ Autism Spectrum
Disorder
P23 Female 38 Research Faculty of Literature Speech and Language Impairment/ Physical
Professor Disability/ Visual Impairment/ Autism
Spectrum Disorder/ Asperger
P24 Female 42 Research Faculty of Education Physical Disability/ Visual Impairment/
Professor Hearing Impairment/ Autism Spectrum
Disorder
P25 Male 42 Research Faculty of Hearing Impairment/ Autism Spectrum
Professor, Ph.D. Engineering Disorder/ Dyslexia
P26 Female 34 Lecturer School of Foreign ~ Visual Impairment
Languages
P27 Female 28 Lecturer School of Foreign ~ Visual Impairment
Languages
P28 Female 43 Professor Faculty of Physical Disability

Economics and
Administrative
Sciences

Upon reviewing Table 1, it is observed that the types of disabilities among the students
with special needs include physical disability, visual impairment, hearing impairment,
language and speech disorders, Autism Spectrum Disorder, Attention Deficit Hyperactivity
Disorder, intellectual disability, Down Syndrome, and Specific Learning Difficulties. To
ensure the anonymity of the participants, the instructors have been assigned code names
ranging from P02, P03..., to P28". Upon examining the faculty/higher education institutions
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where instructors are currently employed , it is observed that the participants are currently
employed across eight different faculties or higher education institutions. To preserve

anonymity, this table is provided separately.
Data collection

The study data were collected using a semi-structured interview form. The semi-
structured interview form was developed by drawing on theses and articles in the field of
special education (Giindogar, 2020; Ozsdkmen, 2019; Zeybek, 2015). After its development,
the form was submitted for review to three experts who hold doctoral degrees in the field of
Special Education. Necessary modifications were made based on the experts' feedback, and
the semi-structured interview form was finalized. The final version of the semi-structured

interview questions used in the research consists of a total of nine questions.

A pilot interview was conducted with a faculty member who met the sample criteria to
evaluate the questions in the interview form. Subsequently, interviews were conducted face-
to-face and online in quiet environments with participants who volunteered and expressed
their willingness, between the dates of July 17, 2022, and October 13, 2023. Before the
interviews began, a detailed consent form outlining the research objectives and process, along
with a demographic information form, was provided to the participants. Interviews were
recorded with the consent of the participants. The interview form is designed with nine open-
ended questions that aim to explore the challenges faced and solutions suggested by
instructors who have students with special needs. The duration of the interviews ranged from
12 to 45 minutes. The recorded data was transcribed by the researcher and transferred to a
digital format and analyzed using content analysis.

Data Analysis

The collected data were analyzed using inductive content analysis, one of the qualitative data
analysis methods. Inductive content analysis is the process of uncovering the concepts within
the data to reach unknown phenomena and develop theory (Miles et al., 2014). Concepts form
the codes, and relationships form the themes. In inductive coding, codes are directly obtained
from the research data. After transcribing the recorded interviews, the researcher participated
in the coding process, noting thoughts and impressions related to the content. The researcher
formed codes based on similar expressions and patterns and established themes based on the
relationships and distinctive differences among codes. To ensure coding reliability, the

necessary data for coding reliability were sent to two faculty members in the field of Special
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Education who were experienced on qualitative research field. In line with the literature,
necessary adjustments have been made on the codes and themes, and a consensus has been
reached to finalize them. Within the scope of content analysis, important opinions of the
participants have been provided as direct quotes under the relevant themes. According to the
reliability formula proposed by Miles and Huberman (1994), the inter-coder agreement rate
has been determined as 91.17%. An agreement rate of 70% and above is considered as a
sufficient reliability value. The themes and sub-themes obtained as a result of the data

analysis are presented in Table 2.

Table 2 Themes and Sub-Themes Related to the Views of Instructors

Theme

Sub-Theme

Knowledge of instructors about individuals
and students with special needs

Instructors' competencies in teaching students
with special needs

1.1. Knowledge status of instructors about
individuals with special needs

1.2. Instructors' awareness of their students
with special needs

2.1. The knowledge/education of instructors
about teaching students with special needs

2.2. Adaptations made by instructors for their
students with special needs
2.3. Instructor's views about the education they
provided to students with special needs
3. The views of the instructors on the services for
individuals with special needs provided by the
higher education institution they work in
4. Challenges faced by instructors in the higher
education institution where they work
5. Reasons for the challenges encountered by
instructors
6. Suggestions by instructors for better education
for students with special needs

Validity and Reliability

While validity and reliability are expressed with numerical data in quantitative research,
qualitative research does not employ numerical data for these purposes. Therefore, the
validity and reliability of studies in qualitative research are ensured through trustworthiness.
Criteria for trustworthiness are grouped under four headings: credibility, dependability,
confirmability, and transferability (Guba and Lincoln, 1982). The trustworthiness of research
findings is established through various factors, such as the researcher taking necessary
precautions, clearly and thoroughly describing the research process and data and selecting a

sample size that is sufficiently large (Baskale, 2016).
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Credibility

For a study to be scientifically accepted, both the research process and its findings need
to be transparent. Various strategies exist to ensure credibility. In this research, credibility has
been established through expert review. During the expert review, the expert monitors the
entire process from data collection to its analysis and the writing of the results, providing
critical feedback to the researcher. This strategy can be implemented in two ways: either
through a review meeting between the expert and the researcher or by sending all the data to
the expert for feedback (Yildirim and Simsek, 2021). In the present study, the former strategy

was employed by the study's researchers.
Transferability

The concept of generalizability in quantitative research is referred to as transferability in
qualitative research. Detailed descriptions or purposeful sampling methods are used to
increase the transferability of study results (Yildirim and Simsek, 2021) In this study,
purposeful sampling was used to ensure transferability.

Findings

The findings obtained at the end of the research are grouped under six themes: the
knowledge level of instructors about individuals and students with special needs, the
competence of instructors in teaching students with special needs, the quality of services
provided to individuals with special needs by the higher education institution where
instructors work, the problems faced by instructors in their higher education institution, the
reasons for the problems encountered by instructors, and the suggestions of instructors for
better education for students with special needs. Codes related to the themes and direct

quotations have been presented in sequence.
Knowledge of Instructors About Individuals and Students with Special Needs

Themes and codes related to the knowledge of instructors who have students with

special needs in their classes are presented in Table 3.

Table 3. Knowledge Status of Instructors About Individuals with Special Needs

Codes f
I have knowledge about the types of disabilities 13
I have knowledge about the problems and needs they experience 10
I don't have comprehensive knowledge about students with special needs 7
I have knowledge about the education and training of individuals with special needs 6
I have knowledge about legal studies related to individuals with special needs 2
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Upon examining Table 3., it has been determined that the majority of participants
possess knowledge regarding the types of disabilities related to individuals with special needs
and the challenges and necessities these individuals face. Among other topics that participants
are knowledgeable about include the education and teaching of individuals with special needs
and legal initiatives undertaken for these individuals. Seven participants have expressed that
they do not possess comprehensive knowledge about students with special needs. Some

statements from the participants is as follows:

"Individuals with learning difficulties, visual impairments, physical disabilities, those who cannot use
their limbs, such as Asperger syndrome."” (P26)

“It's not just one disability group, it's not just one inadequacy group. | know they are all grouped under
a large umbrella. Even if they have received the same diagnosis under this umbrella, | am aware that

there are still individual differences." (P03)

"l have some knowledge that they have different characteristics, and based on these characteristics,
they may experience some difficulties in performing certain actions that other individuals can do."
(P24)

"There are individuals who exhibit different behaviors, and different learning techniques need to be
applied to them." (P22)

"l know that they have the right to education, and this is also supported by the law. | know that, in
university education, in accordance with certain guidelines determined by the Council of Higher
Education (YOK), it is foreseen that specific conditions should be met for them to be equal with other
students and to ensure equal opportunities for them." (P10)

"In reality, we don't have much information about the students.” (P20)
"I don't know any students other than the one in my class.” (P02)
The Awareness of Instructors Regarding Students with Special Needs
The themes and codes related to instructors' awareness of students with special needs

enrolled in their courses are presented in Table 4.

Table 4. Awareness of Instructors Regarding Students with Special Needs in Their Classes

Codes f
I was not informed about the student with special needs enrolled in my class 11
I learned about the student by seeing them in the classroom 8
The student with special needs informed me themselves by chance 3
I was informed by the school about the student with special needs enrolled in my class 10

I was informed about the student with special needs by the student themselves or their parent 4
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Examining Table 4., it can be observed that participants were either unaware of the
students with special needs registered in their classes, learned about them by seeing the
students in the classroom, or were informed by the students themselves by chance. In cases
where awareness existed, it was typically due to the school, the students themselves, or their
parents’ providing information regarding the student's special needs. Some of the participants'

statements are as follows:

"We are conducting the course remotely, and for seven weeks, | had no idea. | only found out when
there was an issue with the assessment assignment. | saw the student for the first time when they came
to the laboratory for the initial class.” (P19)

"On the very first day, when | came to class, as soon as we arrived at the first class, | noticed that my
student had a visual impairment. | became aware of it through visual observation. | was not informed
beforehand.” (P05)

"l learned it in the special education class. When we were discussing special education, especially

hearing impairments, the student mentioned that they had a hearing impairment." (P18)

"I later found out that he was hearing impaired. | used to think he was a very disinterested student in
class... he always sat at the back. When | said something like, 'Did you forget how to do this?' he

replied, 'l can't hear you, teacher."" (P20)

"We receive information before the classes start. The disability support unit gathers information about
the student and informs the teachers. If the student declares their disability on the registration system,

we receive the information. We receive three notifications during the semester." (P21)

"Our disability support unit informs us after the student registers and applies to the relevant units."
(P0O4)

"After course selections are completed, the relevant unit informs us about the student via email.

Information explaining the student's situation and needs is conveyed through the system." (P25)

"At the very beginning of the semester, the disability support unit informs the student, assigns an
academic advisor, and the academic advisor communicates with other instructors to explain the

student's situation." (P14)
"His family came and talked to me when the classes started.” (P02)
"The student themselves came and provided information before the class.” (P17)

The Competence of Instructors in Providing Education to Students with Special Needs

Participants' competence in providing education to students with special needs,

including their level of knowledge/education, adaptations they make, and the quality of
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education they provide to students, is evaluated through themes and codes presented in Tables
5.and 6.

Table 5. The level of knowledge/education of instructors about teaching students with special needs

Codes f
I received training/education 16
I took courses at the undergraduate or graduate level 10

I acquired knowledge through self-research 9
I gained experience by working with students with special needs 4
I acquired knowledge by attending events such as conferences, seminars, workshops 4
| received training provided by the disability support unit 4
I did not receive any training 9

Examining Table 5., the responses to the question about participants'
knowledge/education levels in providing education to students with special needs show that
16 participants received training/education, while nine participants did not receive any
training. Some of the participants' statements are as follows:

"I took a lot of courses in undergraduate, graduate, and doctoral education on delivering this
education." (P06)

"l research what | can do for my students.” (P11)

"I worked with young children in a special education center." (P04)

"I participated in the inclusive education program. It was an in-service training." (P24)

“The disability support unit provides in-service training... When | need information | want to learn, |

ask the disability support unit about the disability status or the support | need." (P21)

Table 6. Adaptations made by instructors for their students with special needs

Codes f
I make adaptations in exams and/or assighments 20
A helper/supervisor is provided and they are allowed to take the exam in a separate room 13
Extra time is provided for exams and assignments 11
Adaptations are made in exam questions 8
Questions are read aloud 5
I make adaptations in the course content 18
I make adaptations in course materials 15
I make adaptations and repetitions in course delivery 13
I make physical environment adaptations 14
I utilize peer-assisted learning 5
I do not make adaptations 5
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Examining Table 6., it is observed that participants make various adaptations for
students with special needs. Twenty participants mentioned making adaptations in exams
and/or assignments. Among these, 13 participants mentioned assigning a helper/supervisor to
the student and allowing them to take the exam in a separate room. Additionally, participants
mentioned providing extra time for exams and assignments, making adaptations in exam
questions based on the student's special needs, and reading exam questions aloud to the
student. In terms of other adaptations, 18 participants mentioned making adaptations in the
course content, which includes adaptations in course materials and course delivery. Fourteen
participants make physical environment adaptations, six participants utilize peer-assisted
learning, and five participants do not make any adaptations. Some of the participants'

statements are as follows:

"We conduct his exam separately to accommodate his attention span and ensure that surrounding
stimuli do not disturb him." (P23)

"For the student with attention deficit disorder, we received information that we should provide extra

time for about two or three students, so we did that, granting them 50% extra time for exams.” (P15)

"In written notes and exams, we use a larger font. In written assignments, we ignore spelling mistakes
based on the student's disability.” (P21)

"If we usually listen to recordings, for this student, we read aloud and pause where he wants us to."
(P26)

"We enlarge the fonts for him, and he can record audio. In some classes, if he wants, he can use Braille

alphabet. Buttons on the slides are also enlarged. We provide class notes." (P06)

"We request all our instructors in the class to at least, you know, when he can't hear you clearly with

your mask on or if he's been absent for a while, speak a bit more slowly and clearly. If the student has
a chronic illness besides his own disability, he may have the need to go to the restroom or take a break
during class or exams, so we accommodate these needs. We have many verbal cues. | often engage in

a continuous question-and-answer session during the class." (P03)

"Our classes are on the ground floor for easy access for students. We have chairs with arm set in the
front rows for them." (P10)

"We try to create an environment that makes him comfortable through his close friends. We do

activities together as a class, not individually." (P04)

"In course delivery, so far, no student has come to me and said, 'l have this issue, can you do this for
me?"' (P16)
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It has been observed that the participants employ various adaptations in examinations,
including allowing the student to take the exam in a separate room, assigning an additional
proctor or a reader to the student, and reading the exam questions out loud. Adaptations
specific to the student's unique needs in exam questions are also made, such as using larger
fonts, colored paper, shorter questions, questions that require short answers, or offering
multiple-choice questions instead of written ones. Electronic devices are also utilized in
examinations, allowing students to type their answers and subsequently print them out.
Additional adaptations include providing study sheets before exams, granting extra time for
exams and assignments, allowing electronic submission of assignments instead of hand-
written submissions, and requesting that classroom activities be submitted as homework
assignments. It has been observed that the adaptations made by instructors in course content
include adaptations in instructional materials (such as visually rich course content, allowing
students to record audio, utilizing large font sizes in written materials, preparing and sharing
supplementary notes, sharing comprehensive lecture notes, distributing course resources in
PDF format, etc.); adjustments made in the course presentation (such as assigning appropriate
roles in practical courses depending on the inadequacy situation, remaining within the
student's line of sight for lip reading, providing the opportunity for the student to
communicate via email when they have questions, allowing students to express themselves in
class without a time constraint, and cautioning the student when necessary so as not to disrupt
the flow and content of the course); and increased repetition by the instructor course delivery.
Adjustments made by instructors in physical environments include modifications within the
classroom setting, such as rearranging tables and chairs to allow the student to move more
freely and seating the student closer to the instructor if they rely on lip-reading. Classroom
selection is also tailored to meet the student's specific needs. For example, if the student has
physical disabilities, a classroom on the first floor may be chosen, and if there is a hearing
impairment, a classroom equipped with an FM or sound induction system may be utilized.
Participants who benefit from peer-supported education receive peer assistance in various
forms: assigning a student partner during in-class exercises, assigning a student to accompany
them in practical lessons, conducting activities in team formats within the classroom rather
than individually, and providing a student partner during assignment presentations to offer

support.

Necatibey Egitim Fakiiltesi Elektronik Fen ve Matematik Egitimi Dergisi
Necatibey Faculty of Education, Electronic Journal of Science and Mathematics Education



486 Higher Education Instructors With Special Needs Students: Challenges And Recommendations

Quality of Education Provided by Instructors to Students with Special Needs

Upon examining the responses regarding the quality of education provided to students
with special needs, it was observed that 13 participants find the education they provide to be

adequate, while 12 participants do not feel they are sufficient.

Table 7. Instructor's views about the education they provided to students with special needs

Codes f
I do not feel | am sufficient in the education | provide 13
| feel I am sufficient in the education | provide 12

Some of the participants' opinions are as follows:

"l have not received training on teaching students with special needs, so | need to learn about this
subject.” (P11)

"There have been areas where I felt very lacking I don’t know how to educate individuals with hearing

and visual impairments in language learning. We don’t know how to find Braille books." (P26)

"l have been able to be there for them emotionally and academically, and I'm satisfied with myself
since their reactions were also good." (P14)

“Considering the education I have received; | think | am better at analyzing their needs. In other
words, | know how to behave toward an individual with autism or how to behave toward someone
with Down Syndrome." (P23)

Quality of Services Provided by Higher Education Institutions to Individuals with
Special Needs as Perceived by Instructors

Instructors' opinions on the quality of services provided to individuals with special
needs by the higher education institutions they work at have been collected. A theme
regarding the quality of services provided to students with special needs by the Higher

Education Institute has been established. The theme and codes are presented in Table 8.

Table 8. Instructors' Views on the Quality of Services Provided to Students with Special Needs by the
Higher Education Institutions They Work At

Codes f
I find the services provided by the higher education institution to be of high quality 14
I find the student-focused academic or social activities to be of high quality
| find the arrangements in the physical environment to be of high quality
I find the work of the Disabled Student Unit to be of high quality
I find some services to be of high quality and others to be of low quality
I do not find the services provided by the higher education institution to be of high quality
I have no opinion

= B~ O 01 00 0
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Upon examining Table 8., it is found that 14 participants consider the services for
individuals with special needs provided by their institution as high-quality. Six participants
find some services to be high-quality and others to be of low quality, four participants do not
find the services to be of high quality, and one participant has no opinion. The majority of the
participants find the services provided to students with special needs at their institutions to be
of high quality, particularly in terms of student-focused or social activities. Similarly, they
find the physical environment adjustments and the work of the Disabled Student Unit to be of

high quality. Some of the participants' statements are as follows:

"We use a system where lectures can be replayed and listened to again, lecture notes can be accessed,
subtitles can be added, and you can enlarge the font size. Adaptations are easily made as the university

infrastructure is suitable." (P21)

"Our department underwent significant construction last summer. Our doors were widened for
wheelchair access, ramps were built everywhere, and an elevator was installed. | think the necessary
facilities have been provided. Specifically, for someone with a physical disability, there's no class, no
professor's office, nothing that they cannot access. There's a sound at the door in the cafeteria that

bothers us; it's apparently to indicate the door's location for the hearing-impaired." (P16)

"The accessibility coordinator works well. Frequent discussions with students occur focusing on
individual needs, suggestions, and complaints. Professors are regularly sent informative emails.
Individual meetings with faculty are conducted. They are carrying out efforts to increase awareness
and understanding." (P04)

"I don't think we are sufficient in terms of physical architecture If we're talking about an accessible
campus, every corner of the campus should be ergonomic for an individual with a physical disability."
(P11)

P14 stated the service he considers high quality as follows: "Particularly, efforts related to our
Accessibility Unit have significantly accelerated over the past 3-4 years. The establishment of this
unit, along with having a representative in every faculty, has notably enhanced our awareness on this
matter."” "In terms of services deemed to be of low quality, Faculty Member P14 stated: ‘Although it
would perhaps be beneficial for all our buildings to be more highly friendly for individuals with

disabilities, our buildings are quite old.

P03 noted both strengths and weaknesses in services, stating: 'We have both earned the 'Orange Flag'
and made strides in terms of physical accessibility, even winning awards for these efforts. However,
this is not enough. While ease of physical access is indeed crucial, there are gaps in the availability of
educational resources. For example, the absence of any resources in Braille for our students with

visual impairments reveals a shortfall on our part.
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“Basic walking, vision, and mental health services. All are insufficient.” (P0O6)
"l don't have much information about the services." (P17)

Challenges Faced by Instructors at Their Higher Education Institutions

Instructors' perspectives were obtained concerning the challenges they face in higher
education institutions regarding students with special needs. A theme around these challenges

has been developed. These themes and their respective codes are presented in Table 9.

Table 9. Instructors' Thoughts on Challenges Encountered in Their Higher Education Institutions

Codes f
| experience problems 22
I experience problems during lectures 11

I experience problems during assessment 9
I experience problems due to physical conditions 6
| experience problems in communicating with the student 4
| don't experience any problems 3

Upon reviewing Table 10, based on responses to the interview questions, 22 participants
indicated they experienced problems during the educational process at their higher education
institution, while three participants mentioned they did not experience any problems. Eleven
participants mentioned they experienced problems during lectures due to reasons such as the
inability to provide support during practical lessons, the lack of knowledge regarding the level
of a student's impairment which led to difficulties in making adaptations, student absenteeism,
students not being able to adapt to program lessons because of their impairments, students
lagging behind their peers in class activities, and the faculty's inability to cater simultaneously
to students with special needs and the rest of the class, among other issues. Some of the

participants' statements are as follows:

“In classes like Material Design, students with disabilities face challenges in design and creative
thinking according to their type of disability. Practical lessons are problematic. There are difficulties in

one-on-one lessons involving pre-service teachers with special needs." (P21)

"Students may choose not to attend class or even fall asleep during it. They can struggle with
theoretical subjects. Lack of interest or understanding can lead them to make noises, talk to
themselves, or lay their heads down and sleep. These behaviors can disrupt the concentration and

motivation of the instructor and other students.”" (P07)

"I have a visually impaired student, and the subject of instructional technology is a very visual one.
Perhaps he could have been exempted from it. Alternatively, we could have considered different ways

to present the material. How do you expect someone to desigh something they can't see?" (P19)
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"Depending on the severity of the situation, there can be instances of high stress, which can lead to
sudden outbursts. There's definitely no violence involved, but these abrupt emotional spikes can
occur." (P22)

"Students might lag behind a bit, meaning we have to proceed more slowly with them compared to the
rest of the class. This might be due to their inability to see or hear. For instance, when | have a class of

25 students, finding the right balance becomes challenging." (P27)

"When the student is unable to scan the text, we can't assess that skill. The student can't progress by
reading at their own pace; someone else has to read for them, or they have to read it slowly and
magnified, making it difficult to assess their knowledge. They might be able to pronounce words, yet
they don't know how to spell them." (P26)

"I faced a challenge during an exam when | encountered a student whose special needs | was unaware

of. We couldn't conduct the exam, and | had to offer a re-examination.” (P28)

"While evaluating, should I be lenient? For instance, should | award a BB grade instead of the DD
they might actually deserve? There are such dilemmas." (P15)

"The student tried to gain sympathy. They did this even during exams, saying things like, 'l can't

remember the answer; can you mark it for me?' There were various such requests.” (P19)
"Classes were mistakenly assigned to other floors." (P10)

"We don't have a physical environment where my visually impaired student can walk independently.

There's a significant need for technological support.” (P23)

"At first, | attributed his communication difficulties to other reasons. However, when | learned about
his hearing impairment, I realized he probably couldn't hear my questions, which is why there was no

interaction in the classroom." (P18)

"Perhaps there's a need for one-on-one attention, especially in crowded settings or laboratory classes.

The student approached me during the breaks, so there wasn't any problem." (P17)
Reasons for the Problems Experienced by Instructors

The views of instructors have been gathered regarding the issues they encounter in
relation to their students with special needs. A theme concerning the reasons for these

problems has been established. The theme and codes are presented in Table 10.
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Table 10. Views of instructors on the reasons for the issues they encounter

Codes f
I believe | encounter these problems due to the type of student's disability 8

I believe | encounter these problems since | don't have sufficient information about students 6
with special needs

I believe | encounter these problems because the necessary conditions for students with 6
special needs are not met in higher education institutions
I believe | encounter these problems due to societal prejudice 3

w

I believe | encounter these problems as sufficient information and proper guidance are not
provided to students with special needs

Upon examining Table 10., after investigating the issues faced by participants working
in higher education institutions, a survey question was posed to gather their views on the
reasons behind these issues. Analyzing the obtained data, eight participants stated that the
issues arise due to the disability type of the student. Eight participants stated that the issues
arise due to the inadequacy type of the student. Seven participants mentioned they encounter
problems since they lack sufficient knowledge about students with special needs. Six
participants believe that they face challenges as the necessary educational conditions for
students with special needs are not provided. Three participants mentioned that the problems
arise from societal prejudices, and three other participants stated that issues arise for students
with special needs are not given sufficient information and proper guidance. Some of the

participants' statements are as follows:

"The reason for their inadequacy is not just because of the student's hearing impairment. In addition to
hearing, they also have intellectual problems. The biggest problem we encounter is multiple
disabilities." (P03)

"Some students may not want to attend the class. Perhaps their psychology is not suitable at that
moment, or they may want to do something else. If they cannot express this, they might cause
behavioral problems in the class, saying they want to leave, and if they leave, they will be marked
absent." (P07)

"We don't know how to provide language education to a student with special needs due to their
disability." P20

"The source of the problem is that if the students have a special need, | should have known about its

weeks before the class because | already have to make these adaptations when the class starts." (P26)

"They don't want to deal with it in conservatories, or they might not even know. We don't have the

personnel to teach the class.” (P07)
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"For instance, we don't have a physical environment where my visually impaired student can walk on
their own." (P23)

"The biggest challenges are faced in practical classes. For example, in a group practical lesson, pre-
service teachers go to the practice one-on-one with a child. When they go to the practice with a child,
they face communication problems. The institution they go to might not want them. We have
difficulty finding institutions. They say, 'This student has a hearing impairment.' They tell, 'This
student has a physical disability.' Other parents don't want the children to see them. They don't want to
work with them." (P21)

"It's very important to direct the child to the right profession. So now, if our student can somehow pass
the classes, they become an adult who shows normal development after graduation. Yet, they still
cannot manage to even talk with an individual or maintain a conversation. In university choices, it's
very important to choose the right program and the right department. Recognizing the child's interests,
abilities, and hobbies is quite important.” (P03)

Suggestions from Instructors for Improving the Education of Students with Special
Needs

Suggestions have been gathered from instructors regarding how to improve the
educational experiences of students with special needs. A theme concerning suggestions for
enhancing the education of students with special needs has been formulated. The theme and

codes are presented in Table 11.

Table 11.2 Suggestions from Instructors for Improving the Education of Students with Special Needs

Codes f
Academic and administrative staff should receive training about individuals with special needs 19
Existing conditions of the school should be improved 13

Physical conditions of the school should be improved

Administrative functioning of the school should be improved

Activities of the Disabled Student Unit should be improved

Social awareness activities should be carried out

All kinds of support should be provided to students with special needs according to their needs
Other

N OO B~ o1 O

Upon examining Table 11., it can be observed that 19 participants suggested that
academic and administrative staff should receive training about individuals with special needs
in order to improve the education of students with special needs. Thirteen participants
indicated that the existing conditions of the school should be improved for students with

special needs. Nine participants suggested that social awareness activities should be
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conducted. Eight participants recommended that all kinds of support should be provided to
students with special needs according to their individual requirements. Some of the

participants' statements are as follows:

"In-service trainings should be provided to inform the university's academic and administrative staff.
Information about the types of disabilities and the educational adaptations and approaches that should
be used must be given." (P05)

"Academic and administrative staff should receive training in this area. For instance, separate trainings
could be provided for assessment and evaluation, as well as for communication It would be beneficial
if a seminar or training were given to the instructors before the academic term starts. Considering my
own students, | would like to know about their needs even before they communicate them to me."
(P11)

"For example, classes can be equipped with technical facilities; however, there are assistive
technologies that could help individuals with special needs. The environment can be integrated with
such assistive technologies. For instance, door sensors could be installed, which would be useful for
all individuals, much like ATMs and lavatories. The principles of universal design should be applied.”
(P18)

"Educational institutions should be prepared. The system that the university has established for
students with special needs to be made efficient and functional." (P09)

"Both students and instructors should be informed." (P25)
"Awareness-raising activities could also be increased throughout the university." (P18)

"The psychological support and employment opportunities offered to students with special needs
should be increased. | think it would be appropriate to create a social environment where students with

special needs and students with typical development can come together." (P05)

"Choosing a profession based on the child's interests and abilities in both high school and university is
my utmost priority. | argue that families and experts in this field should direct the student and the child
accordingly. Grading and group distribution should be done for students with special needs without

discrimination, otherwise, we end up marginalizing them." (P03)
Discussions

Based on the findings of this study, this chapter discusses the competencies of
instructors in higher education institutions with students with special needs in their courses.
The discussion also covers their perspectives on the quality of the higher education

institutions where they work, the challenges they face, and their proposed solutions.
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Despite more than half of the participants indicating that they have some knowledge
about different types of disabilities, the challenges, and the needs of students with special
needs, it becomes evident from the gathered data that the instructors are, in reality, not
adequately informed or equipped. Nearly all participants reveal that they are unable to make
the necessary adaptations in the teaching process due to gaps in their knowledge. Moreover,
they are largely unaware of the legal rights of students with special needs and struggle to
communicate effectively with these students (Hong and Himmel, 2009; Ozsékmen, 2019;
Partici, 2018). Participants lacking comprehensive knowledge about students with special
needs were found only to have as much information as what was provided to them regarding
their own students. This information is limited to basic facts about physical disabilities,
cognitive disabilities, and neurodevelopmental disorders. It is seen in the findings of the study
that these participants obtained their knowledge through hearsay and personal experiences.
The lack or limited knowledge of instructors regarding the types and severity of disabilities of
students with special needs can lead to issues. These issues include students not benefiting
from suitable course materials, the necessary preparations not being made, the lack of
protective measures, the violation of legal rights, and challenges in accessing an accessible
learning environment. If the nature and severity of a student's disability are unknown, it can
lead to problems in making necessary academic adjustments and ensuring student
accessibility, among other issues. In relation to these challenges, a study conducted by
Karakus et al. (2017) supports the findings of this research, suggesting that instructors need to
be better informed about individuals with special needs.

It has been observed that more than half of the participants were not informed about
having a student with special needs enrolled in their classes. Such lack of information
prevents instructors from making the necessary preparations and adaptations prior to classes,
securing appropriate teaching materials, making physical accommodations in the classroom,
and effectively communicating with their students. Yet, in higher education institutions,
information systems, student affairs, and offices for students with disabilities can inform
instructors about students with special needs enrolled in their courses. In this study, however,
only ten participants were notified about having a student with special needs in their classes.
It is known that higher education institutions have systems in place where information
regarding the special needs of students is entered at the time of university registration. The

expansion of these systems can enhance the notification of instructors about students with
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special needs. Thus, through a more accessible platform, it is possible to prevent potential
problems that students with special needs may face.

More than half of the participants stated that they received training/information on
teaching students with special needs. The findings obtained from the study show that although
the participants stated that they had previously received training on individuals with special
needs, they were sometimes unable to cope with the problems they mentioned. This situation
suggests that faculty members at higher education institutions need more training regarding
individuals with special needs and academic adaptations.. The interviewed instructors
indicated that these challenges could lead to student absenteeism, distancing from their
departments, and even dropping out of school. Instructors try to contribute to the higher
education of their students with special needs through their own efforts, however, they
acknowledge that they fall significantly short in providing the necessary support that should
be given to these students in higher education settings. Similar results were found in a study
by Gaad and Almotairi (2013), where educators did not undergo professional training on
communication with and instruction for students with special needs. Educators adopted a
trial-and-error approach, allowing the students to "educate" the educators as they tried to
provide education for individuals with special needs. These similar findings indicate potential
shortcomings in planning, implementing, and evaluating appropriate educational content if
instructors do not undergo the necessary training. However, regardless of whether instructors
have students with special needs in their courses, it is expected that they should be
knowledgeable about these students' legal rights, necessary academic adjustments, and
communication methods. Having such knowledge is believed to enhance the readiness and
preparedness of instructors (Bourke et al., 2000; Gibbons et al., 2015; Hughes et al., 2016;
Holmqvist et al., 2019; Khattab Shahleh, 2021; Love et al., 2015; Zhang et al., 2018). For
instructors teaching students with special needs to be adequately equipped, it is suggested that
they consult the relevant units within higher education institutions to address areas where they
fall short. Additionally, it is important that periodic assessments be conducted to examine the
needs and challenges faced by both instructors and students with special needs in higher
education settings. The subsequent actions and preventive measures that need to be taken
should be communicated to higher authorities for effective resolution. This approach is
thought to provide an integrated and accessible educational environment for students with
special needs and is corroborated by existing literature (Burgstahler, 2020; Reardon et al.,
2021; Rose et al., 2006; Gongalves et al., 2014; Morina et al., 2017).
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Evaluating the adaptations made by participating instructors, it becomes evident that not
all are aware of the necessary adaptations outlined in the regulations for special education and
higher education for disabled students. Instructors appear to make some modifications based
on requests from students with special needs and advisories from units specializing in
disabled student services. However, even when the adaptations are accurate, their
implementation is often flawed. For instance, regulations stipulate that additional exam time
granted for specific disabilities should not exceed one-third of the total exam duration. Yet, it
has been observed that some instructors either allocate significantly more additional time or
fail to provide any extra time at all, thereby not adhering to the prescribed guidelines. Another
example pertains to the assessment of reading skills in foreign language instruction for a
student with a visual impairment. In such cases, if the instructor reads the text aloud to the
student, the assessment actually tests listening skills rather than reading skills. In scenarios
like this, it may be necessary either to exempt the student from specific sections of the course
or to employ an alternative evaluation tool that takes into account the student's actual
capabilities. In another example, a student with Autism Spectrum Disorder was provided with
questions nearly identical to those on the upcoming exam, thereby facilitating a high score
based on rote memorization. In such cases, the reliability of the assessment is observed to be
compromised. These examples indicate a lack of compliance with regulations, legal rights,
and appropriate academic adaptations. Moreover, it has been found that the majority of the
instructors make adaptations primarily in exams and assignments, and often make these
adjustments right before the exams, feeling compelled due to laws and regulations. It has been
observed that instructors lack awareness about what kinds of adaptations are necessary for
students' exams and what alternative options exist. For instance, they are not aware that
instead of using a proctor, accessible reading can be facilitated through electronic means or
that an alternative to handwriting might include using a computer keyboard or dictation to
enable an environment where the student feels more comfortable and uninhibited in self-
expression. Exposing students with special needs to exams, test environments, and evaluation
methods that are not tailored to their specific needs can adversely impact their academic
performance. To avoid such outcomes, it is essential that adaptations are made according to
the type of disability and the needs of individual students. The findings obtained from the
study show that the adaptations made in teaching materials are often based on the instructor's
experience with their students, and it has been noted that they are generally aware of
adjustments only for their own students. Besides, participants also have expressed feeling
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inadequately equipped to make suitable adaptations for students with different types of
disabilities (Accardo et al., 2019; Barnard-Brak et al., 2010; Chan, 2016; Harrison et al.,
2013; Lefler et al., 2023; Ju et al., 2017). It should not be expected that students with special
needs arriving at higher education institutions are fully aware of all possible adaptations that
can be made for them, nor should the responsibility lie solely with them to communicate these
needs to their instructors as they take steps toward becoming independent individuals in
higher education institutions, it is the responsibility of the faculty to provide an environment
and curriculum tailored to their needs and to support them accordingly. Otherwise, it appears
unlikely for students with special needs to achieve academic and social success and,

subsequently, to become independent individuals.

Instructors often feel ill-equipped to teach students with special needs, primarily as they
haven't received adequate training on the subject. The sentiment of inadequacy extends to
making academic accommaodations for these students. It's seen that their knowledge is limited,
and they are uncertain about how to accommodate students with disabilities different from
those they have previously encountered. Similar conclusions have been drawn from studies
conducted in Finland. These studies indicate that educators in higher education are keen to
understand how to identify the specific needs of students with disabilities, especially when
these students haven't been formally diagnosed or haven't disclosed their condition to their
instructors. While this lack of preparedness may be due to insufficient knowledge in
identifying and providing education for students with special needs in higher education, it also
reveals that inclusive/integrated education in higher education is not always readily accessible
(Karakus et al., 2017). Some participants have indicated that, although they make academic
accommodations, these efforts are not sufficient for supporting the student both academically
and professionally. The reason cited is that the chosen field of study in higher education may
not be suitable for the student with special needs, and due to the student's existing
deficiencies, they encounter challenges in academic and vocational acquisition. Consequently,
it is imperative for universities to provide expert guidance and support to students with special
needs when they are choosing their majors. This informed guidance will enable these students
to enroll in departments that align with their competencies, thereby facilitating their academic
success and eventually empowering them to become independent individuals with careers
post-graduation (Chan, 2016; Christensen, 2020; Jones and Krumsvik, 2008; Seving and Cay,
2017). In a study exploring the reasons behind the academic department choices of university
students with visual impairments, it is revealed that these students predominantly opt for
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departments with a focus on verbal skills. This preference is attributed to the lack of adequate
curriculum adaptations for quantitative subjects during their primary and high school
educations. As a result, these students are more inclined towards verbally oriented fields
(Partici, 2018). Although nearly half of the participants claimed they had implemented the
necessary academic accommodations and adjustments, received positive feedback from
students, complied with regulations regarding students with disabilities, and considered
themselves competent to teach in the field of special education, only three participants stated
that they had not faced any issues in educating students with special needs. This discrepancy
highlights a potential inconsistency between educators' perceptions and the reality of their

practices.

In the study conducted across seven universities, it was found that more than half of the
instructors considered the implemented measures to be adequate, whereas nearly half did not
find their institutions to be qualified and made suggestions for enhancing the educational
experience of students with special needs. These suggestions largely consisted of providing
training to academic and administrative staff, improving existing facilities, conducting
societal awareness campaigns, and offering comprehensive support tailored to the students'
needs. These recommendations underscore the necessity of improving the quality of higher
education institutions where these students are enrolled. According to the laws and regulations
regarding higher education that encompass individuals with special needs, if institutions'
academic and administrative personnel do not implement the regulations ensuring the higher
education rights of students with special needs, it is believed that the students are adversely
affected In the literature, it is clearly stated that institutions must implement legal regulations
to create environments in higher education that support the education and training of students
with special needs and provide opportunities for independent living skills (Coriale et al.,
2012; Karakus et al., 2017; Kaya, 2019; Mengi, 2019; Seving and Cay, 2017; Tekin, 2019;
Yusof et al., 2020).

The research conducted across seven different universities reveals that almost all of the
nine instructors involved encounter challenges. Despite regarding their instruction and
affiliated institutions as competent, these educators reported facing difficulties. Participants
emphasized that many of these issues arose during lessons, pointing to communication
barriers between students and instructors, as well as struggles in making academic
adjustments. Such conditions are believed to potentially have a negative academic impact on
students with special needs. Challenges also extend to evaluation procedures like exams and
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assignments. This is perceived to arise from faculty's reluctance or inability to utilize
appropriate assessment tools, make the necessary test or assignment modifications, and assign
the necessary aids such as proctors or scribes for the students. Additionally, physical
conditions were also identified as an issue. The lack of accommodations to make the school or
classroom settings physically accessible for the students is believed to be a primary cause of
these challenges. When participants were asked about the possible causes of the challenges
they faced, the responses showed a similar distribution across the board. A significant number
of participants pointed to the specific type of student's disability as a major factor leading to
challenges. Instructors attributed the issues they faced to various reasons, including lack of
adequate knowledge about the student's condition, the institution's failure to provide necessary
accommodations, societal prejudices leading to challenges, and the absence of sufficient
information and proper guidance for students with special needs. The causes of these
problems cited by the participants appear to align closely with the issues reported in the
existing literature from our country (Giindogar, 2020; Karakus et al., 2017; Mengi, 2019;
Ozsdkmen, 2019; Partici, 2018).

Participants have suggested that in order to improve the quality of education for
students with special needs, both academic and administrative staff should be educated about
individuals with special needs. This recommendation is consistent with findings in the
existing literature (Holmqvist et al., 2019; Karakus et al., 2017; Muhamad Zaki and Ismail,
2021; Ozsokmen, 2019; Partici, 2018). Thus, it is believed that academic and administrative
personnel in higher education institutions would be better equipped to communicate with
students with special needs, observe their legal rights, and successfully implement academic
adaptations. This includes classroom practices and activities, the physical environment of both
the classroom and the institution, and the assessments through homework and exams. Such
preparedness is expected to alleviate challenges and contribute more effectively to the
education of students with special needs. Instructors recommend improvements in the
physical accessibility of their institutions, administrative processes, and the operations of the
Units for Students with Disabilities. They also advocate for the provision of psychological,
social, and housing support, as well as scholarship opportunities tailored to the needs of
students with special needs. In this context, it is believed that students with special needs will
not face any problems related to accessibility within the institution where they study. If the
administrative operations and the activities of the Disabled Student Units are enhanced, from
the first day they enroll in the university until the day they graduate, they will be able to
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attend their courses without any issues. Their requests and suggestions are expected to be
addressed more swiftly; they can participate in social activities and benefit from the necessary
psychological, social, and housing support. Lastly, the participants recommend that
awareness-raising activities be conducted to include faculty, administrative staff, and students
undergoing typical development in the institutions where they work. These proposed
awareness activities are considered extremely important for the full integration of students
with special needs into the institutions where they study. They aim to facilitate the effective
implementation of inclusive education initiatives and, in short, enable full integration into

societal life.

Considering the National Action Plan on Educational Practices through
Mainstreaming/Inclusion, published in 2022-2026 by the General Directorate of Special
Education and Guidance Services in our country, it is assumed that increasing the qualified
participation of students in general education environments will enable them to come to
higher education systems more easily and more adequately (Ozel Egitim ve Rehberlik
Hizmetleri Genel Midirliigii, 2023). It is recommended that similar practices can be planned
at the higher education level and a plan such as the Mainstreaming/Integration Plan be
prepared in higher education. At the same time, it is thought that students who have not yet
started university will be informed together with their families and placed in the right
programs and departments under mainstreaming and integration practices, and by taking these
action plans into consideration, individuals with special needs will be guided correctly before

university and ensure that they study in appropriate university departments.
Conclusion and Suggestions

The study examines the opinions and suggestions of instructors working in universities
in Izmir regarding their experiences, challenges, and proposed solutions concerning students
with special needs enrolled in their courses. To generalize the findings, the same study can be
replicated in different cities with different participants and researchers. Similar studies can
also be conducted with administrative staff or typically developing students who are enrolled
in higher education institutions. Research employing different methodologies and larger
sample sizes can also be conducted. Based on the needs expressed by instructors, studies
could explore the effectiveness of education programs designed by special education experts
to enhance the academic success of students with special needs. Research can be conducted

with instructors who have not previously had students with special needs in their classes, and
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the findings can be compared with the results of this study. A comprehensive study could be

carried out to evaluate the competence of instructors in teaching students with special needs.

Typically developing students, as well as academic and administrative staff in higher
education institutions, can be informed about students with special needs through awareness-
raising activities. Training can be provided at regular intervals to instructors in higher
education institutions on in-class applications, assignments, assessments, and possible
adaptations in the physical environment of the class and institution for students with special
needs Higher education institutions can take necessary measures to ensure accessibility

tailored to the needs of students with special needs.
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Yiiksekogretim Kurumlarinda Ozel Gereksinimli Ogrencisi Olan Ogretim
Elemanlarimin Karsilastiklar: Sorunlar ve Co6ziim Onerileri

Ozet:

Arastirmanin amaci yiiksekdgretim kurumlarinda derslerinde 6zel gereksinimli dgrencilere egitim sunan
Ogretim elemanlarinin karsilagtiklari sorunlart ve bu sorunlara getirdikleri ¢6ziim onerilerini belirlemektir.
Amag dogrultusunda, o6gretim elemanlarmin 6zel gereksinimli Ggrencilere iligkin bilgi diizeylerine,
kargilagtiklar1 sorunlara, bu sorunlarin sebeplerine ve yasanan sorunlara yonelik ¢6ziim Onerilerine, 6zel
gereksinimli 6grencilerine verdikleri egitime iliskin kendilerini ve kurumlarini degerlendirmelerine yonelik
goriislerine bagvurulmustur. Arastirmada nitel arastirma yontemlerinden betimleyici fenomenolojik desen
kullanilmistir. Arastirmanin katilimeilarini Tiirkiye’nin Izmir ilindeki yiiksekdgretim kurumlarinda gérev
yapmakta olan ve derslerinde 6zel gereksinimli 6grencilere egitim sunan 25 6gretim elemani olusturmaktadir.
Veriler yar1 yapilandirilmis goriisme formu kullanilarak toplanmis ve betimsel igerik analizi yontemi
kullanilarak incelenmistir. Aragtirmanin bulgulari 6gretim elemanlarimin derslerinde bulunan 6zel gereksinimli
ogrencilerinin yetersizlik tiirleriyle ilgili yeterli bilgiye sahip olmadiklari, akademik uyarlamalara iligkin
kendilerini nitelikli hissetmedikleri, gérev yapmakta olduklari yiiksekdgretim kurumunun erisilebilirlik
acisindan yeterli diizeyde olmadigi, akademik ve idari personelin farkindaliginin diisiik oldugu goriilmiistiir.
Bulgular dogrultusunda farkindaligi arttirici c¢aligmalari, Gniversitede gorev yapan personelin engelli
Ogrencilerin 6zelliklerine ve yapilabilecek uyarlamalara iligkin egitimleri ve erisilebilirlik konusunda
diizenlemeleri kapsayan ¢alismalarin yapilmasi gerektigi sonucuna ulasilmistir ve Oneriler gelistirilmistir.

Anahtar kelimeler: akademik uyarlamalar, gretim elemanlari, yiiksekdgretimdeki 6zel gereksinimli dgrenciler
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