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Abstract

Over the past 20 years, Tiirkiye has transitioned its education system to the massification phase, and schooling rates have
reached over 99% at all levels of education, from primary to secondary levels. In addition to increasing the accessibility of education
to those from disadvantaged socioeconomic status and facilitating the access of girls to education, this important transformation has
also increased the effectiveness of the education system. Furthermore, the period was also characterized by free distribution of
textbooks and teaching materials to all students in an effort to increase the equality of education opportunities. The provision of free
meals, transportation to school, scholarships, accommodation assistance for students in need, as well as conditional financial support
based upon the continuation of education was provided to students. The implementation of many social policies has continued over
the past two decades in a consistent manner. With such a large system with approximately 19 million students, it is evident that this
approach focuses on increasing equality of opportunity in education as opposed to simply increasing educational access. However,
the achievement gap between schools persists despite all these supportive mechanisms, some of which are rooted in the past, some
of which have arisen from massification of education. This study discusses the areas or instruments that prevent all students
accessing education from receiving the same quality of education, regardless of their socioeconomic status, and areas of higher
"Matthew effect" severity. The study reviews the impact of the Matthew effect on diverse aspects of education and uses document
analysis method for analyzing the impact of Matthew effect through the recent data-based studies in Tiirkiye as an addition the
literature on educational inequalities. The Matthew effect is particularly strong in four areas: in the Turkish educational system:
access to early childhood education, the correlation of socioeconomic status with academic achievement, school tracking, and access
to senior teachers. The study also provides suggestions for reducing the severity of the Matthew effect in these four areas.

Keywords: Matthew effect, education, massification, Tiirkiye, school tracking, socioeconomic status

Tiirk Egitim Sisteminde Matta EtKkisi
Oz

Tiirkiye, son 20 yilda egitim sisteminin kitlesellesme evresine gecisini saglayarak temel egitimden ortadgretime
kadar tim egitim kademelerinde okullagsma oranlarini %99’un iizerine ¢ikartmigtir. Egitim sistemini biiyliterek ve
genisleterek yapilan bu 6nemli doniisiim, 6zellikle dezavantajli sosyoekonomik diizeyden gelen kesimlerin erigimini artirmis
ve kiz ¢ocuklarinin egitime erisimlerini kolaylastirmistir. Bu atilan adimlarm yani sira dénemin en 6nemli 6zelligi, egitimde
firsat esitligini artirmak i¢in ders kitaplarinin ve 6gretim materyallerinin tiim &grencilere {icretsiz dagitilmasindan, ihtiyaci
olan 6grencilere {icretsiz yemek, okula tasima, burs destegi, konaklama destegi saglanmasina ve ¢ocuklarin egitime devam
etmesi kosulu ile sarth egitim yardimi sunulmasi gibi ¢ok sayida sosyal politikanin son 20 yilda istikrarli bir sekilde
uygulanmaya devam etmesidir. Yaklasik 19 milyon &grencinin yer aldig1 boylesi devasa bir sistemde sadece bu sosyal
politikalar1 uygulamanin dogurdugu yillik maliyet g6z oniine alindiginda, bu yaklasimin egitime erisimi artirmanin Stesinde
egitimde firsat esitligini de artirmaya odaklandig: goriilecektir. Tiim bu destek mekanizmalarina ragmen bir kismi gegmise
dayanan, bir kism1 da egitimde kitlesellesme ile birlikte gelen sorunlar, okullar arasi basari farklarinin varligini stirdirmesine
yol agmaktadir. Bu ¢alismada, egitime erisen tiim 6grencilerin sosyoekonomik seviyelerinden bagimsiz olarak ayn1 nitelikte
egitime erisememelerine yol agan alanlar veya enstriimanlar “Matta etkisi” siddetinin arttig1 alanlar olarak tanimlanmaktadir.
Calisma Matta etkisinin egitimin farkli alanlar1 tizerindeki etkisini degerlendirmek {izere dokiiman analizi yontemini
kullanmaktadir. Gergeklestirilen dokiiman analizinde, genel alan yazin taramasinin yaninda 6zellikle Tiirkiye’de egitim
sistemindeki esitsizliklere dair giincel veri tabanli caligmalar dikkate almmustir. Bu baglamda Tiirk Egitim Sistemi’nde
ozellikle dort alan Matta etkisinin en siddetli goriildiigii alanlar olarak degerlendirilmektedir: okul dncesi egitime erisim,
sosyoekonomik diizeyi ile akademik basari arasindaki iliski, okul ayristirmasi ve mesleki kidem yili yiiksek 6gretmene
erisim. Caligmada ayrica bu dort alanda Matta etkisi siddetini azaltmaya yonelik 6nerilerde bulunulmaktadir.
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INTRODUCTION

It was especially important for countries to make their education systems more inclusive after World War
II, ensuring that all individuals of educational age have access to education for increasing the skills and quality of
their most permanent asset - human capital. In this way, new concepts such as "growth, expansion, massification,
and universalization" have been introduced to education systems. A consequence of this trend has also been a
decline in policies that were previously elitist or that encouraged certain social groups to have greater access to
education. Having achieved universalization in primary education and secondary education many years ago, most
developed countries are now focused on massification in higher education.

Although massification or universalization efforts are able to solve the issue of access to education to some
extent, the rapid expansion of education systems has created new challenges: Among these is the issue of those
who have access to schools not receiving the same quality education. Second, due to the increasing access to
education for all segments of society, inequalities at unprecedented levels have emerged. Almost all countries are
now debating issues such as equal opportunity in education, inequalities in education, the relationship between
socioeconomic status (SES) and academic achievement, as well as disadvantaged schools and regions.

As these discussions began and spread, there were two major points. Firstly, it is important to recognize the
early work of James S. Coleman and his colleagues (Coleman et al., 1966). It was clearly demonstrated for the
first time in the report that academic achievement levels are associated not only by factors within the school, but
also by a variety of factors outside the school. Even though numerous methodological criticisms have been raised
regarding Coleman's studies, these findings have been confirmed in a number of subsequent studies. Secondly, the
French sociologist Pierre Bourdieu provided pioneering studies with a conceptual framework for understanding
the Coleman report's findings. Studies have indicated that inequalities are led by cultural and social capital that
goes beyond SES, and that these relations can even deepen inequalities and facilitate social class reproduction
through education (Bourdieu, 1973; 1986; Bourdieu & Passeron, 2000).

In the aftermath of these studies, international large-scale assessments designed to track student
achievement -including PISA, TIMSS, and PIRLS-, focused on both out-of-school and in-school factors. Several
studies have shown that out-of-school factors are relatively strongly associated with academic achievement, and
in many cases, they are more effective than in-school factors. It appears that student's family characteristics and
their home opportunities may play an important role in their achievement, and that these characteristics may also
contribute to achievement gap among students. In other words, the countries' performance in combating these
factors has become evident. Therefore, indicators regarding equality of opportunity in education gained more
importance than the indicators regarding equal access to education in contemporary assessments and comparisons.

Furthermore, Robert K. Merton (Matthew Effect) introduced the phenomenon by drawing on a verse in the
Gospel of Matthew stating that 'to whomever has, more will be given'. Merton (1968) used this verse to explain
phenomena in which advantages lead to greater advantages in most social and educational contexts. Therefore, the
Matthew effect has been extensively used in education to explain the latent dynamics of academic achievement,
beginning with Coleman and continuing with Bourdieu. All areas of life where inequalities exist can be affected
by the Matthew effect. The Matthew effect results in significantly skewed distributions of resources, achievements,
and rewards (Zuckerman, 1989). This distortion may continue over the course of one's lifetime.

The Matthew effect may also emerges in diverse directions due to its association with out-of-school factors.
In other words, if inequalities due to out-of-school factors have a significant potential to enhance the existing
advantage, then the Matthew effect has become evident (Hirsch, 2007; Kerchoff & Glennie, 1999; Ozer & Perc,
2020; Reschly, 2010; Stanovich, 1999; Suna et al, 2020; Walberg & Tsai, 1983). The Matthew effect can be clearly
observed in education when there is a strong correlation between SES and academic achievement. In light of this,
Hirsch (2007) used the Matthew effect to explain the educational achievement gap between students from low-
and high-SES. Students from higher SES families receive more support throughout the years, are in better equipped
environments, and therefore are more successful than students from poor families due to their greater resources in
preparing for school. Stanovich (1986, 1999) has shown that a similar effect is also valid in reading skills as well.
The Matthew effect operates most prominently in early childhood education and care (ECEC), whose access is
directly correlated with SES (Van Lancker, 2021).

Despite the discrepancy among examples, the ‘key characteristic is that previous achievement is a
determinant of future achievement’ as Erdi (2020) states. Therefore, if the dependency is not controlled and
necessary precautions for equality are not taken, inequalities in society can perpetually reproduce themselves
through education inequalities. The purpose of this study is to briefly examine the massification phase of Turkish
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education, then review of the main areas in which the Matthew effect over-quell in the education system and
provide recommendations for alleviating these effects for a more egalitarian education system.

Massification in Education

During the 2000s, Tiirkiye faced serious challenges accessing primary and secondary education. The
education system has been surrounded by a complex tangle of new problems such as the headscarf ban and
coefficient regulation (a disadvantaged situation on the side of the graduates of VET schools reducing the
possibility of entrance to university), as an addition to long-term chronic issues.

During the last 20 years, a number of stable steps have taken place in education that have enabled important
transformations. It is evident that these steps are primarily concentrated in three aspects: physical investments,
removing antidemocratic practices which limiting access to education, and implementing social policies to
increase equal opportunity in education (Ozer, 2023a).

The first of these three aspects involves the construction of new schools and classrooms. As a part of efforts
to increase and facilitate access to education, the number of classrooms built in the last 20 years has increased
from approximately 300 thousand to 900 thousand. Conversely, headscarf bans and coefficients that deepened
inequalities have been abolished, and elective course options have been enriched in terms of subject and content
to accommodate social demands. Thirdly, textbooks have been provided free of charge in order to enhance equality
of opportunity in education in the last 20 years, the number of free meals provided to students has been
continuously increased, a free transportation education system has been developed to facilitate students' access to
school, as well as conditional financial aid to families in exchange for their commitment to continuing education,
especially for girls. There is continuing stability in the implementation of earlier-mentioned social policies.

During the past 20 years, all of these steps have contributed to the massification and eventual
universalization of primary and secondary education in Tiirkiye. For the first time, schooling rates have increased
above 99% in primary and secondary education, and practices which limiting to access to education -particularly
among girls- have been resolved (OECD, 2023; Ozer, 2023a; Ozer & Suna, 2023). As a result of the steps taken,
the most disadvantaged student groups and regions now have higher chances and investments of gaining access to
education.

Emerging of Matthew Effect in Diverse Education Aspects

The Turkish education system has significantly improved access to education, and implemented many
social policies to strengthen equality of opportunity in education. However, achievement gaps between schools
still persist as a serious concern and have become evident in large-scale assessments. It is evident that there still
remains a great deal of area for improvement in order to ensure that all students have access to same level of
qualified education. In this study, we define educational aspects in which the Matthew effects is more intense and
inequalities are more prevalent. Consequently, we expect that improvements in these areas will mitigate the
Matthew effect and increase equality of opportunity for all students.

Over time, the Matthew effect led to minor gaps to deepen, thereby increasing the inequality. Therefore,
recognizing these minor gaps, especially during the early levels of the learning path, will significantly alleviate
the impact of future solutions. Consequently, these early interventions will contribute to alleviate the long-term
Matthew effect, with a minimal investment. Meanwhile, identifying the aspects where the Matthew effect is
particularly effective will provide important information for best educationa policies and actions to mitigate this
effect systemically.

Early childhood education and care

Early childhood education and care (ECE) is a key level based on the fact that achievement gaps have
evident in Tiirkiye . There has long been knowledge about the long-term benefits of ECE education on children's
psychosocial, cognitive and emotional development. Inequality in access to ECE has resulted in children who have
access to or have received longer-term ECE having a much better position at the start of primary school than
children who have not. There are several factors leading to the limitation of access to ECE in Tiirkiye (Ozer and
Perc, 2022). The schooling rate for 5-year-olds in the early 2000s’ was only 18%, which means that only 18 out
of 100 5-year-olds have a competitive advantage over the other 82. As seen in PISA, TIMSS, and PIRLS studies,
this gap in ECE access constantly increases in the following stages of educational path.

Using data from the PISA and TIMSS studies, Suna and Ozer (2022) examined the relationship between
ECE participation and academic achievement. Due to the fact that PISA and TIMSS studies were conducted on
different age groups, the study allowed to monitor the effects of ECE on academic achievement at various ages as
well. First of all, studies have shown that as SES increases, both the access to ECE and the duration of ECE
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programs increase. Alternatively, PISA and TIMSS average scores of students with ECE attendance were
significantly higher than those of their peers who did not receive ECE. This relationship is strong for the 10-11
age group (i.e. TIMSS age level), while it is weaker for the 15 age group (i.e. PISA age level). In other words,
although ECE access has a positive effect on academic achievement during the initial stages of education, this
effect diminishes as education levels increase. A significant finding of this study is that participation in ECE is
positively correlated with academic achievement even when SES is statistically controlled. Based on this finding,
despite increases in SES significantly correlated with participation in ECE, the benefits of ECE are significant for
students from diverse SES.

Socioeconomic status and academic achievement

In Tirkiye, the Matthew effect is most evident in the strong correlation between SES and the academic
achievement. To put it another way, academic achievement increases as SES increases. According to Suna et al.
(2021), a comprehensive study that investigated the factors influencing academic achievement in Tiirkiye based
on the data of all students participating in the 2020 LGS (secondary school entrance exam) found that the school
SES has the strongest correlation with student achievement. The seniority of the teacher, the size of the school,
and the size of the class are the other factors following the school-SES. It is noteworthy that the simultaneous
change in school-size and class-size that leads to increases in academic achievement at the same time and in the
same direction. In Tiirkiye, it is common to expect that students' academic achievement will increase in classes
with fewer students (low-sized classes). Contrary to popular belief, these research findings indicate the opposite:
higher interaction and academic competition, particularly in relatively crowded classes, may increase average
academic achievement.

Another study, conducted by Suna and Ozer (2021), examined how SES impacted students’ TIMSS scores
and how the gap between schools changed in the last three TIMSS cycles. SES has been shown to have relatively
low effects on Tiirkiye's TIMSS scores over the last three cycles, from 2011 to 2019. However, the study indicates
that the achievement gaps between schools increased the most in the fourth and eighth grades in 2019.

The first study of its kind in Tiirkiye has examined, the relationship between academic achievement and not
only the SES, but also the SES of the school (school-level SES) (Ozer & Suna, 2022). As the SES affects academic
achievement at the individual level, the SES of schools (institutional level) also effective on academic
achievement. This study shows that students' academic achievements are significantly influenced by their own and
their peers' SES. Meanwhile, it appears that families' total years of education are much more strongly associated
with academic achievement than their income level. Therefore, more educated families are more likely to
emphasize and support the education of their children, resulting in a significantly higher level of academic
achievement for their children. Even though this finding is valid for academic high schools, the level of parents’
education is more effective than the level of family income; both variables are effective on achievement for
students in vocational education.

School tracking

There have been different transition systems used in Tiirkiye for years in order to segregate high schools.
This exam enables to sort students into different high school types (school tracking), including science high
schools, Anatolian high schools, vocational high schools, and Imam Hatip (providing predominatly religious
education) high schools. During the period 2010-2019, Tiirkiye has been continuously seeking new opportunities
in the transition from secondary schools to high schools, to SBS and TEOG and LGS (other transition systems).
Gur et al. (2021) examined the effects of changes to the transition systems (OKS, SBS, TEOG and LGS) between
2010 and 2019 on students' mathematics achievement one year later than the examination period. Following each
change, there was a significant decline in student achievement, however, the greatest decrease has been found with
a relation to TEOG system.

Education systems with a strong and early track of students may deepen the impact of the Matthew effect
on student outcomes (Kerchoff & Glennie, 1999). Tracking students based on academic achievement, particularly
at an early age, actually divides students into different school types based upon their SES. It is therefore
recommended to delay school tracking until as late as possible to mitigate the Matthew effect (Ozer and Perc,
2020).

Educational inequalities are exacerbated by school tracking practices at an early age. These practices led to
a clustering of students within the same schools who have similar academic achievement levels as well as similar
SES. The PISA and TIMSS studies, which were discussed previously, indicate that Tiirkiye has one of the highest
rates of school tracking and academic clustering. Due to tracking practices, competition increases in schools with
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high academic achievement clusters, while peer education contributions decrease and teachers' expectations of
students' achievement decrease, particularly in schools with clusters of students with low academic achievement.
Due to tracking practices, schools are deprived their potential and contributions to the development of students.

In a study conducted by Suna and Ozer (2021) the effects of school tracking were examined in the
comparative context of vocational high schools. The comparison included SES clustering in vocational high
schools compared to academic high schools over the last 10 years (2010-2019).Findings indicated that vocational
high school students' SES has a significant disadvantage in all indicators: family income, family education levels,
and family employment status, as compared to their peers in other high schools during 10 years. Thus, school
tracking functions similarly to SES tracking, in which students are homogeneously grouped in different high
schools based on their SES. Similarly, Suna et al. (2020) demonstrate that the income levels of the parents’ in
science high schools are significantly higher than those of their peers in other types of high schools. Another study
has revealed similar findings and yielded additional evidence on the significant association with the school tracking
and SES (Ozoglu & Giir, 2023).

The study also investigated how pre-academic achievement affects post-achievement after school tracking,
and showed that pre-achievement and SES had a direct and significant impact on future academic achievement
(Suna & Ozer, 2021). Thus, SES influences the academic achievement of students before school tracking and
become effective on the type of high school attended; and the high school type affects post-academic achievement,
resulting in an even stronger Matthew effect cycle. Zuckerman (1989) described this situation as an accumulation
of advantages and disadvantages. As in the American and British education systems, there is also a strong cycle
of cumulative positive or cumulative negative effects on student achievement as a result of the school tracking
(Kerchoff & Glennie, 1999).

Using three different transition systems (SBS, TEOG, and LGS), Suna et al. (2020) examined the
relationship between SES and academic achievement in diverse school types . The study shows that private
schools, which are more advantageous in terms of SES, maintain their advantages under all three tracking systems,
but TEOG offers the greatest advantage. The correlation between SES and academic achievement peaked in the
TEOG system. It is important to note that prior to TEOG, number of schools were scored with student achievement;
while with TEOG, all schools are scored and the hierarchy among schools has strengthened. The results of the
study indicated that private school students’ scores decreased significantly when the effect of SES was controlled
across all three tracking systems.

In a new study conducted by Ozoglu and Giir (2023) examined the effects of labeling the schools used
during the TEOG period according to their scores on students, educators and administrators. Findings
demonstrated that educators' expectations of student achievement increased in schools with higher achieving
students; however it decreased in schools with low achieving students, with more disadvantaged SES. Thus,
educators and administrators in schools with low-achieving students cannot well-establish a sense of belonging to
schools. The study also found that the curriculum coverage varied a school to another as a result of the additional
disciplinary problems caused by clustering of SES.

Teachers with high seniority

As the Turkish education system continues to grow, a significant number of new teachers are joining each
year in order to reduce the average number of students per teacher and to keep up with OECD averages. Since the
2000s, the number of teachers in the education system has grown from approximately 500 thousand to more than
1 million 250 thousand. Although the average number of students per teacher in primary education has approached
the OECD average, it has improved significantly in secondary education (OECD, 2023). Due to this rapid increase
in the number of teachers, teachers in the education system are relatively young and have a relatively low level of
professional experience. Furthermore, Tiirkiye is among the countries with the lowest average teacher age and
seniority in the TALIS research..

Furthermore, TIMSS results indicate that student academic achievement in Tiirkiye is strongly associated
with the teacher seniority (Ozer, 2021). The achievement gap between students in schools whose teachers with at
least 20 years experience and teachers with less than 5 years’ experience corresponds to an average of over 50
points compared to the TIMSS average (less than 10 points). In contrast to most developed countries, there is a
very strong correlation between teachers' years of seniority and students’ academic achievement in Tiirkiye.

This Matthew effect is evident in regions where teachers with low professional seniority are assigned to a
high density of students. In Tiirkiye, approximately 50.4% of new teachers or those with a few years of experience
work in the most disadvantaged regions and schools (OECD, 2023; Ozer, 2021). Consequently, students from
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lower socioeconomic backgrounds are mostly unable to access teachers with higher seniority. As a result, a new
disadvantage perpetuates the existing disadvantage due to diversity in access to senior teachers. Since teachers are
able to work in SES-advantageous regions and schools after the years of seniority, the advantages of SES-
advantageous regions and schools are preserved.

METHOD

This study is designed within the qualitative research perspective with a systematic review on the Matthew
effect and its reflections on education. Since the first studies about the Matthew effect, major studies on this subject
with a relation to educational context are considered. The study used document analysis to cover a comprehensive
concept as the Matthew effect focusing on literature lasting its foundations and founders. Document analysis is
suitable for the extensive review of the Matthew effect in education context based on the fact that it allows
researcher(s) to evaluate the elaborative scientific studies and current materials on related subject(s) (Morgan,
2021). In this manner, the study began with an introduction and foundation to the Matthew effect, then discusses
the aspects and reflections of the Matthew effect. Afterwards, data-based studies focusing on the equality in
education and aspects which the Matthew effect is particularly effective in Tiirkiye. To reflect the contemporary
data about the indicators of access and equality in education in Tiirkiye, recent technical reports and studies were
included in analyses.

DISCUSSION AND CONCLUSION

It has long been known that the Matthew effect is the tendency for small gaps among individuals and groups
to become larger in all spheres of life, i.e., advantages lead to new advantages. This effect constantly enhances the
advantage of those who are privileged and perpetuates the disadvantage of those who are disadvantaged. The
Matthew effect, therefore, contributes to the deepening and perpetuation of inequalities in societies. As a result,
the Matthew effect in education has a significant role in perpetuating societal inequalities. There are almost no
studies on the Matthew effect in education in Tiirkiye despite the fact that it has been the subject of extensive
research globally. As a result, this study discusses the aspects which the Matthew effect has prevailed in the
Turkish education system based on research on educational inequalities.

A very significant increase in enrollment rates has been achieved in Tiirkiye's primary and secondary
education, particularly due to the major steps taken in the last 20 years. In this context, in the education system,
schooling rates in 5-year-old ECEC, primary school, lower-secondary school and upper-secondary school have
exceeded 99% for the first time. In this way, the education system has been strengthened in terms of equality of
opportunities for children and girls from disadvantaged families.. The Matthew effect in the education system
continues to pose critical problems, despite this rapid transformation that has improved access to education. The
education system will be more egalitarian if improvements are made in order to alleviate the cumulative problems
of the Matthew effect.

A particular area of the Matthew effect that is experiencing a significant increase is ECEC. The fact that
access to ECEC has been influenced by SES for many years has been one of the primary reasons for inequalities
within the education system. Though access to ECEC has been highlighted in all National Development Plans in
Tiirkiye, it has been one of the most challenging areas until recent years. By the end of 2021, Tiirkiye had 2,782
ECE education institutions, and the 3-year-old schooling rate was 9%, the 4-year-old schooling rate was 16%, and
the 5-year-old schooling rate was around 65%. By May 2023, after the campaign to increase access to ECEC had
been launched, 6,700 new ECEC institutions had been established, and the number of kindergartens had increased
from 2,782 to 9,482. The schooling rate among 3-year-olds increased by 21%, the rate of 4-year-olds to 42%, and
among 5-year-olds to 99.9%. Tiirkiye's educational system is experiencing most significant breakthrough in recent
years in alleviating the Matthew effect. Thanks to the improvements in schooling rates at the age of 5, ECEC
participation is no longer dependent on SES (Ozer, Askar & Suna, 2023; Ozer, 2023). Despite significant
improvements in schooling rates at ages 3 and 4, further improvement is still needed. The Matthew effect will be
minimized if the necessary importance is given to ECEC in the coming period as ECEC has potential to mitigate
inequalities.

Among the most important instruments that increase the intensity of the Matthew effect in the Turkish
education system is school tracking, which allows students to be placed in different high schools. School tracking
in Tiirkiye has been exacerbated by continuous system changes that have increased the Matthew effect. Using the
TEOG system, the Matthew effect is maximized and categorized students according to their SES (Suna et al.,
2020; Ozoglu & Giir, 2031). With the introduction of TEOG, the most dangerous cycle - the sustainability of
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inequalities in society- accumulated realized (Zuckerman, 1989). Between 2013 and 2017, the implementation of
TEOG caused permanent damage to the Turkish education system. For the first time in the history of education in
Tiirkiye, allowing all schools to be ranked both among high school types and within the same type. As a result,
both high schools and also students were labeled with labels such as “successful” or “unsuccessful”. Schools with
negative labeling have lowered teachers' expectations of students' achievement, which has adversely affected
school climate and belonging. The clustering of students with similar achievement and SES into the same school
types minimized peer learning due to the low heterogeneity, but increased discipline problems, absenteeism, and
school dropouts, particularly in schools with low SES. The impact of school tracking is greatly mitigated with the
abolition of TEOG in 2018 and the initiating of LGS, where the Matthew effect is less evident. According to
residential region, GDP, and attendance status, the majority of students can be placed in the type of high school
without the need to have a central exam score. As an indicator of satisfaction, the rate of students placed in high
schools in their first choice exceeds 50% and that this rate increases every year. In both cases, however, there is a
need to reduce the number of schools with achievement standards to less than 10%.

As in other countries, the foundational indicator that increases the severity of the Matthew effect is the SES.
The studies mentioned in this study demonstrate that academic achievement is still directly related to SES. Making
ECEC accessible to all students -especially for children aged five and under- has resulted in a significant
improvement in this area. By switching from TEOG to LGS, inequalities led by school tracking may be mitigated
in the long run. On the other hand, social policies implemented in the last 20 years to strengthen equality of
opportunity in education (free course resources, free meals, free support and training courses [DYK], remedial
education programs in primary education [IYEP], scholarship and hostel supports, free transportation for
education, etc.) have contributed to minimize the gap (Ozer, Gencoglu & Suna, 2020). It is important to continue
taking these steps, to increase their efficiency, and to support them with new initiatives.

Among the major negative consequences of SES disadvantage is the lack of access to educational resources.
Therefore, free distribution of course textbooks will be alleviate the Matthew effect to some extent, as well as the
impact of SES on academic achievement. In recent years, the Ministry of National Education (MoNE) has placed
a great emphasis on such projects. '1,000 Schools Project in Vocational Educationand Training' (Ozer, 2021;
2022), '10,000 Schools Project in Primary Education' and '10,000 Schools Project in Secondary Education' are
multi-dimensional projects designed to enhance the educational environments by providing positive discrimination
to the schools with diverse disadvantages (OECD, 2023; Ozer, 2023b). Furthermore, the most critical step in this
context is to send all schools a particular budget to meet their unique needs (OECD, 2023).

Finally, the Matthew effect has increased in intensity in Tiirkiye due to a lack of access to teachers with
high professional seniority in regions and schools with low SES. Teachers in Tiirkiye are relatively young,
especially when compared to their counterparts in continental Europe. Therefore, there is a high percentage of
teachers with fewer than five years of experience. The chronic problem of initial teacher training (in higher
education level) contributes to the strong correlation between the seniority of the teacher and the academic
achievement of the students. Verified by data, new teachers have began teaching with fewer qualifications than
their counterparts in other developed countries, while they may increase their qualifications and skills with
experience. This plays a significant role in deepening educational inequalities in education in Tiirkiye. It is
therefore necessary to make comprehensive improvements in initial teacher training. A standard rate of senior
teachers to new teachers in schools will may assist new teachers in improving their qualifications and ensuring
access to highly qualified teachers, particularly in schools with a high concentration of students from low SES.
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