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Teachers’ Beliefs on Education
Revealed Within the Framework
of Power-Knowledge Relations by
Michel Foucault

Michel Foucault'un iktidar-Bilgi iliskileri
Cercevesinde Ogretmenlerde Acgiga Cikan
Egitim Inanclar

ABSTRACT

In this study, we aimed to investigate the educational beliefs revealed by teachers in the light
of Michel Foucault’'s power-knowledge theory. We determined the participants of the research
according to the purposive sampling method. The participants were 52 teachers in different prov-
inces of Turkiye working in various fields. We conducted semi-structured interviews consisting
of seven basic questions in three explanatory categories with the teachers. We analyzed quali-
tative data through phenomenographic analysis. Three different explanatory categories were
obtained from the data: “reproduced education”, “reproduced teacher” and “power ideology “ This
study shows the educational beliefs revealed in teachers in terms of three parameters (education,
teacher, and ideology) chosen in line with the power—knowledge relations of Michel Foucault. The
findings are thought to open up new horizons for us in order to see the changes that may occur
in educational beliefs as a result of power-knowledge relations, as a result of education and its
practitioners, which is the constitutive mechanism of our lives as well as our rights and accep-
tances, in today’s world where everything becomes visible.

Keywords: Educational beliefs, phenomenographic research model, power, knowledge

0z

Bu galismada, Michel Foucault'un iktidar-bilgi analizleri isiginda 6gretmenlerde agiga cikan egi-
tim inanclarinin neler oldugunu ortaya gikarmak amagclanmistir. Calismanin katiimcilari amag-
sal 6rneklem yéntemine gore belirlenmistir. Calismaya Turkiye’nin farkli illerinde gorev yapan ve
degisik branslarda galisan 52 6gretmen katilmistir. Ogretmenler ile (ic agiklayici kategori esliginde
yedi temel sorudan olusan yari yapilandiriimis gortismeler yapilmistir. Nitel veriler fenomenog-
rafik analiz yoluyla analiz edilmistir. Verilerden “yeniden Uretilen egitim” agiklayici kategorisi igin
egitim inanclari agisindan iki kategori ve betimleme yollarina iligkin iki kategori, “yeniden Uretilen
ogretmen” agiklayici kategorisi igin egitim inanglari agisindan iki kategori ve betimleme yollarina
iliskin iki kategori, “iktidar ideolojisi” agiklayici kategorisi igin egitim inanglari agisindan Ug kategori
ve betimleme yollarinailiskin t¢ kategori elde edilmistir. Verilerin analizi sonucunda, katilimcilarin
genel olarak gelecek kusaklarin sekillenmesinde okulun en iyi kullanilan araglardan biri oldugu ve
ozellikle okullarin mevcut fiziki gortinimleri aracihdiyla 6gretmenlerin belli kaliplara sokulmaya
caligildigini inandiklari belirlenmistir. Bu galisma Michel Foucault’un iktidar-bilgi iligkileri dogrul-
tusunda secilen i¢ parametre (egitim, 0gretmen, ideoloji) agisindan 6gretmenlerde agida gikan
egitim inanglarini gostermektedir. Elde edilen bulgular her seyin gortndrlik kazandigi ginimiiz
dlinyasinda, yasamlarimizin oldugu kadar dogrularimizin ve kabullerimizin de olusturucu meka-
nizmasl olan egitimin ve onun uygulayicilari olan 6gretmenlerin, iktidar-bilgi iligkilerinin sonu-
cunda egitim inanclarinda meydana gelebilecek degdisimleri gorebilmek adina bizlere yeni ufuklar
acacagi dustinilmektedir.

Anahtar kelimeler: Egitim inanclari, fenomenografik arastirma modeli, iktidar, bilgi
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Introduction

Human history is the journey of creativity, the most crucial fea-
ture of the mind. By shaping many things in nature, human has
created social structures through social communication. This
socialization process and social structures have continued since
the formation of the first civilization until today’s societies. So
that the developing technology, socialization, and emerging
social structures have not lost many of their effects even though
they underwent profound changes and transformation. Although
emerging new social formations have initiated a process of dehu-
manization, they have not destroyed the acceptance underlying
the efforts to live together and create a common idea. People
who have to adapt to the social structure exhibited by the effort
of generating common ideas realize their existence through the
socialization adaptation process, which is an indicator of loyalty
to this structure. The places where this process occurs can some-
times be a factory or an office and often comes out to be schools
(Apple, 2012). The possibilities granted by technology extend the
boundaries of these adaptation processes, bringing essential
changes. Even though the technological possibilities evoke the
logic of extending the boundaries of freedom while expanding the
boundaries of the socialization process, what happens is that it
exposes a surveillance situation. In other words, a period of rapid
information process will be revealed under surveillance. The most
crucial functional tool by which this process can take place is edu-
cation (Asan, 2003).

Education stands out as a building block, a very effective element
in the formation and change of this structure and the creation
of each cell of the social structure. Education’s place and func-
tions in the social structure and the human typology it produces
as a result of these functions have critical importance for educa-
tion science as well as for the entire social structure. Education,
which is the basis of socialization, has been defined as the lib-
eration of the brain, heart, and hand of the individual in search of
meaning in recent years (Hesapgioglu, 2008). In order to ensure
the existence and continuity of social institutionalization, which
is the basic mechanism of this structuring, there is a need for
individuals who undertake and carry out the necessary roles and
duties and protect the legitimacy of these institutions. Only with
the continuity of this mechanism, the social structure dominates
the area of existence and legitimacy and ensures its continuity.
Considering that education’s formative effect is one of the stron-
gest areas of social mechanisms, human being the most creative,
most robust, and most dynamic one of the productive forces is
shaping himself/herself once again with his/her very own hands.
As a matter of fact, the first function of the cultural and social
structure is to maintain itself, and the social structure fulfills this
function through education. Education shapes the individual
“around the idea of the society” (Akyliz, 1999).

“School,” which is the environment where the functions of educa-
tion are carried out, is defined as institution that enables young
generations to adapt to social life by providing many sciences and
professions and give them a strong morality. In this case, education
is the carrier, replicator, and transmitter of the current power and
political organization and ideologies and values that dominate the
society. “Discipline” (Yavuzer, 2001), which is defined as the ways
and methods followed to make the child adopt certain behav-
ioral patterns, consists of practices that enable this process to be
organized, supervised, and regulated. The disciplinary process also
includes the formation of “individual, citizen, social personality””
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When it is recognized that the forms of power in a society function
through educational institutions, in the recent period, it has been
frequently expressed by educational and social scientists that the
education system can produce knowledge that is ultimately used
for economic, political, and cultural control accumulated in the
hands of dominant groups. As is, education can also function as
the means of surveillance, supervision, and control of sovereign
groups. While there has been no change in the aims of power,
especially in the context of premodernism and postmodernism,
the form and course of action of today’s power is worth question-
ing. However, despite all this, there was no difference in the posi-
tioning of education according to power. Although the school is
a social institution, it is still a political apparatus of the state. It
carries on being a social institution and a political device together.
The school cannot shake off this dual and, at the same time, con-
tradictory role without submitting to one of them. Schools are
organizations that see reproduction in that they contribute to the
selection and certification of the workforce. At this point, repro-
duction theorists are not mistaken, but schools do more than
that. Schools ensure the continuation of privileges through cul-
tural means, by taking and preserving the form and content of the
culture and knowledge of the groups in power, and by defining the
legitimate knowledge that must be communicated (Apple, 2006).

Contemporary French thinker Michel Foucault, who lived between
1926 and 1984, regarded modern educational institutions as
organizations that discipline people and give them subjectiv-
ity, thus making them subjects as much as their being objects
of power relations. Focusing on the concept of “power” in his
work, Foucault has declared that our knowledge is nothing but
the realities generated by power (Spargo, 2000). He also claimed
that power presents cultural tradition as a way of social legitimi-
zation. Thus, political power is legitimized by cultural tradition
from below, not from above (Habermas, 2007). Education holds
an essential function in this legitimization process.

The understanding of power, which is one of the basic concepts in
Foucault’s approach, is not a one-sided concept. Therefore, when
we compare it with other understandings of power, we can see
how different Foucault’s concept of power is from other defini-
tions. While explaining the concept of power, Foucault empha-
sizes the relationship between knowledge and power and turns
the common view based on this relationship upside down: Gen-
erally, we think of knowledge in a context where we can do what
we want to do with power, but we cannot do anything we want to
do without it. Foucault argues that knowledge is a power that is
imposed on others, and accordingly, it defines others. According
to him, knowledge turns into a situation aimed at ordering and
disciplining by blocking the way to liberation. It is not correct to
think of power as the homogeneous domination of one individual
over other individuals, of one group over other groups. Nor should
it be thought of as something shared between those who hold
sovereignty and those who rely on it. In this respect, according
to him, power should be analyzed as something that cannot be
determined, like wealth and commodities, which can never be in
the hands of anyone, but only circulates and functions. From this
point of view, it should be considered that the individual is not
against the power; he is both the agent and the mediator of the
power, and the power spreads through the individuals who make
it up (Foucault, 2002).

Foucault particularly emphasizes the interrelationship between
power and knowledge because the continuity of power is ensured
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by the continuity and validity of the knowledge that is produced
and structured for the purpose. “The operation of power con-
stantly creates knowledge and, conversely, knowledge leads to
power effects” (Foucault, 2003).

According to Foucault, knowledge spreads by being shaped by
the tools of power. In this context, he gave wide coverage in his
analysis that education is an important extension of power. In
this sense, according to him, education, unlike the enlighten-
ment thinkers, is not a means of liberation but rather the control
of power and one of the mechanisms that imprison people.

The idea of modern education has been nurtured by the social
structure, ideologies, and nation-state perception that gained
a new appearance with the French Revolution. With the French
Revolution, schools became the central institutions of regula-
tory and disciplinary control mechanisms (Ates, 2012). The gov-
ernment strictly increased the supervision and inspections of
the schools and involved teachers as government officials in this
supervision mechanism (Kanad, 1930). Especially with the idea
of modern education in the 19th century, schools showed them-
selves as institutions where militarist elements were taught to
children and the soldiers of the future were trained. By support-
ing this thesis, Asan (2013) declares that in this process, where
everything and everyone is kept under surveillance in the field of
education, the power and influence of the rulers on knowledge
and education can be observed in the most intense and con-
crete form.

Considering the effects of pluralist democracy, revolution pro-
cesses, and global world conjuncture, we see extremely rich and
variable educational structures in Turkiye. Given all these social
changes and existing structures, it is possible to predict that
educational institutions have a crucial function. Particularly edu-
cation realizes the creation of this by determining what kind of
human type will be formed functionally in the system in which
it plays a part through educational institutions. French thinker
Michel Foucault has talked about a surveillance mechanism
shaping teacher’s lives and personalities, especially in modern
societies (Foucault, 2005). And starting from this functional
power of education, he has compared schools to prisons in his
thoughts and studies, where he adapted this surveillance and
control network to social sciences. It is thought that in the analy-
sis of the teacher typology to be created, it is essential to deter-
mine the extent to which the discipline practices (Asan, 2013)
have become influential on teachers’ beliefs as these practices
are implemented to influence the entire society throughout the
history of Turkish education, where the knowledge-power rela-
tionship has been strongly exposed.

Literature

Relationship Between Power and Knowledge According to
Michel Foucault

One of the basic concepts of Foucault’s approach is the concept
of power. Foucault’'s understanding of power is not a one-way
relationship. Since, compared to other understandings of power,
it can be perceived how Foucault’s concept of power differs from
various definitions. In explaining the concept of power, Foucault
emphasizes the relationship between knowledge and power and
reverses the standard view based on it. “Often we think of knowl-
edge in a context where we can do what we want to do by the
hand of power, but without it, we cannot do any of what we desire
to do,” Foucault argues that knowledge is a power imposed on

others and, accordingly, defines others. According to him, knowl-
edge becomes a mode of surveillance, regulation, and discipline
by obstructing liberation (Sarup, 2004). According to Foucault
(2002), the subject concept should be investigated to reveal and
develop the theory of power and mainly the relationship between
knowledge and power. Accordingly, the subject itself is the result
of historical forces, and various circumstances produce different
kinds of subjects. According to Foucault (2002), subjects are cre-
ated in social relations, which are shaped by the power. The subject
stands just in the middle of power-knowledge relations. Accord-
ing to Foucault (2003), the subject emerges from this interrelation
between power and knowledge. Hence, investigating the power
information system means doing the archaeology of the “Subject”
Subjects do not apply power, but power produces subjects. Power
creates individuals, and it is decentralized. According to Foucault,
the subject arises as a result of this interrelation between power
and knowledge and its historical transformations.

Foucault primarily stresses the interrelation between power
and knowledge because the continuity of power is provided by
the continuity and validity of the knowledge that is produced
and structured for a purpose/purpose. “The functioning of power
continually creates knowledge and, otherwise, knowledge also
causes effects on power” (Foucault, 2003). According to Foucault
(2003), knowledge is formed and expanded through the power
apparatus. In this context, in his analysis, he extensively worked
on the premise that science is an essential extension of power. In
this sense, according to him, unlike enlightenment thinkers, sci-
ence is not a means of liberation but rather one of the control
mechanisms of power that imprison individuals.

According to Foucault (2003), knowledge is formed and expanded
through power. In this context, in his analysis, he extensively
worked on the premise that science is an essential extension
of power. In this sense, according to him, unlike enlightenment
thinkers, science is not a means of liberation, but rather one of
the control mechanisms of power that imprison individuals. In
this sense, power is a mechanism that is continuously in circula-
tion. Power works, and it works in the form of a network, and indi-
viduals in this network not only get into circulation but also have
to submit and apply it. Individuals are always a means of power.
Power uses individuals as a way of transition. The individual is not
something outside and in opposition to power. The individual
is the outcome as well as a tool of power. The power functions
through the individual which it has established (Foucault, 2005).
In this direction, every government has to use various tools to
show their ideologies through the individuals they actively sub-
ject. Among these tools, they tried to maintain their dominance,
in other words, to make their own discourses dominant by tak-
ing education as a basis and explaining the knowledge and values
appropriate to their interests through teachers (inal, 2008). For
Foucault, who constructs his philosophy through problemati-
zation and tries to do this without becoming the discourse of a
system, the important thing is to understand the discourse and
the unity that makes up the discourse together. Although it is
discontinuous, the discourse, which is perceived as a continuous
process, should be understood through exclusion methods such
as prohibition, cleverness-insanity, and right-wrong opposition.
At this point, the role of the teacher should not be to offer pre-
scriptions for discourse and discourse unity but to problematize
and evaluate certain ways of thinking that have turned into habits
in minds, by making general assumptions doubtful. In this con-
text, teachers, as the mind and brain of society, should not turn
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into types that are far from the control of the state and shaped by
the power through “supervision” (Lyotard, 2000).

Beliefs on Education

According to the collective viewpoint of anthropologists, social
psychologists, and philosophers, beliefs are described as psycho-
logical understanding, propositions, and questions that are felt
to be correct on the world (Savasci Agikalin, 2009). Beliefs are an
eclectic blend of practical rules, generalizations, ideas, values,
and expectations (Tondeur et al.,, 2008). Individuals act in line
with beliefs, exhibit behavior, and make decisions (Bandura, 1977;
Nisbett & Ross, 1980). Primarily, beliefs are the sources of indi-
viduals’ attitudes (Simsek et al. 2003). Among these, it is the edu-
cational beliefs of teachers that frequently manifest themselves
in shaping the education system. Including understanding and
propositions about education, educational beliefs are reflected
in teachers’ perceptions of their curriculum, in-class behav-
ior, and their approach to school, teachers, and students (Alkin
Sahin et al,, 2014). Understanding the belief systems of teachers
is considered significant in terms of the reasons for the behav-
iors they exhibit both in the classroom and in the school, the
improvement, and primarily the development of the curriculum
they apply (Bauch, 1982; Buchmann, 1984; Clark, 1988). It can be
claimed that the roles and responsibilities of teachers, the profes-
sional values and ethical principles they adopt, their duties such
as planning, implementation, and evaluation of teaching, whether
to act according to the curriculum, determining and selecting
course content, and classroom management skills are revealed
according to their beliefs (Alkin et al., 2014).

Kagitcibasi (2006) expresses beliefs as highly accepted attitudes
ofthought on a particular subject. These attitudes are manifested
as a system with cognitive and affective parameters. Mainly, cog-
nitive characteristics related to attitude consist of beliefs. On
the other hand, beliefs consist of the individual’s knowledge and
thoughts about the object (Freedman et al., 2003). According to
Tavsancil (2005), positive or negative attitudes toward objects or
facts bear positive and negative beliefs. As a result, belief systems
revealed in individuals will inevitably generate a difference in their
behavior (Bandura, 1997). These behavioral differences will cause
beliefs to be an essential parameter in social and cultural life
(Yilmaz et al., 2011). As Bandura (1997) states, beliefs are severe
cultural elements that impact the emergence of human behavior
more than real experiences.

One of the many fundamental variables determining the quality
of education is the education beliefs teachers have. Teachers’ pro-
fessional knowledge and skills, education approach, beliefs, and
the steps they take in this direction are major factors changing
the quality of education. According to Yero's (2002) statement,
the judgments and evaluations of the teachers about them-
selves, with others, and the world around them, form educational
beliefs. Furthermore, Yero (2002) also expresses that teachers’
beliefs originating from education are related to the causality or
meaning of specific actions. Education beliefs are standard views
shared by people of culture regarding how the world works. These
standard views also help interpret the past and predict the future
(Yero, 2002). Sisman (2002) states that educational beliefs also
define people or social groups’ attitudes toward the environment
in which they are located, forming the deepest and theoretical
aspect of culture and shaping other cultural elements.

Serious relationships among educational beliefs and the edu-
cational philosophy adopted are shown in studies conducted
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(Livinston et al., 1995; Pajares, 1992; Silvernail, 1992a). Notably, in
the studies conducted by Pajares (1992), Silvernail (1992a, 1992b),
Livingston, Mcclain, and Despain (1995), Levin and Wadmany
(2006), and Rideout (2006), it is affirmed that education beliefs
are developed based on the educational philosophy. As a result,
education beliefs are shaped according to the education philoso-
phy adopted and reflected in the teacher’s behavior in the class-
room. In other words, the educational philosophy of the teacher is
an indicator of what beliefs and behaviors he/she possesses and
what kind of teacher he or she is (Oduz et al., 2014). In this sense,
the people in power have consistently drawn attention to the
relationship between the subject and the knowledge they should
have. Where there are free subjects, power can be mentioned. In
this regard, education beliefs are devices that can be utilized to
determine whether teachers are free subjects. Educational beliefs
make the education system and the teachers, its leading prac-
titioners, dependent on one another. As a result, power creates
objects of knowledge (belief) and accumulates new knowledge
bodies. Beliefs are shaped by the tools of power and spread over.

In this study,it is aimed to examine the educational beliefs that
will be revealed in teachers in the context of Michel Foucault’s
power-knowledge relationship. It is aimed to analyze educational
beliefs by observing how the power—knowledge relations car-
ried out through teachers and schools reflect on teachers’ edu-
cational beliefs in terms of “reproduced education,” “reproduced
teacher type,” and “power ideology”

Accordingly, answers to the following questions were sought:

1. What are the education beliefs revealed in the teachers con-
cerning the reproduced education within the scope of the
power-knowledge relations?

2. What are the education beliefs revealed in teachers associ-
ated with the type of teacher reproduced within the context
of power-knowledge relations?

3. What are the educational beliefs revealed in the teachers
concerning the ideology of power within power-knowledge
relations?

Method

Research Design

In this study, the phenomenographic research model was taken
as the research design. The phenomenon term in this pattern is
described as an appearance in terms of philosophy (Akarsu, 1975).
Everything acquired by the senses is considered a phenomenon.
Although individuals live in the same environment, they perceive
and interpret events and facts in distinctive ways (Cekmez et al,,
2012). The phenomenographic research pattern applied for the
first time by a group of Swiss researchers has manifested itself as
a pattern that characterizes the various aspects of the world sur-
rounding individuals (Cepni, 2007). According to Akerlind (2005),
phenomenographic research strategy has been used since the
1980s. According to Marton (1981), the phenomenographic research
approach explains the way people reveal diversity in the ways of
understanding, interpreting, and experiencing a phenomenon. This
pattern emerges as a method revealing individuals’ perceptions of
the same notion (Entwistle, 1997; Prosser & Trigwell 1999).

According to Koballa et al. (2000), the phenomenographic
research pattern tries to reveal people’s experiences in the phe-
nomenon or phenomena of the universe they live in. Notedly,
phenomenographic research does not determine whether the
evaluations of individuals are right or wrong. It mostly categorizes



the definitions of individuals for the phenomenon. These catego-
ries reveal the thoughts of individuals regarding definitions.

In the phenomenographic analysis method, categories are deter-
mined during the data analysis. The created categories exhibit
the difference in individuals’ perception and experience of the
related concepts. This method is based on the principle that a
limited number of categories will be obtained for each concept,
and these categories will be created by analyzing the data col-
lected in the study. The researcher starts to form categories by
comparing the similarities and differences between the par-
ticipants’ statements in the study. First, leading categories are
formed in the study. With the second review of the data obtained,
either full categories are created or existing categories are modi-
fied. This process advances until the created categories are com-
patible with the obtained study data (Cekmez et al., 2012).

The diversity achieved in the phenomenographic analysis is
mapped (Hasselgren & Beach, 1997). According to Marton and
Booth (1997), created categories should be logical and hierarchi-
cally related to the phenomenon. The distinction in the ways of
understanding the phenomenon in each category should be put
forward, and there should be a minimum number of categories.

Study Group

The study group was determined according to criterion sampling,
one of the purposeful sampling methods. Purposeful sampling
enables the in-depth study of conditions that are considered to
possess rich information. The basic understanding of the criterion
sampling method is the study of all situations that meet a prede-
termined set of criteria. The mentioned criteria can be created by
the researcher, or the previously prepared criteria list can be used
(Vildinm & Simsek, 2008). The key criterion used in this study is
that teachers have at least 25 years of professional life to witness
the changes that the power-knowledge relations will bring to the
subject (Teacher) and the object (School). To better reflect the
purpose of the study and to obtain robust data, at least 25 years’
period was determined as the main criterion. In this sense, 52
teachers in various branches from 10 different schools in distinct
provinces of Turkiye were reached through this criterion, and the
study was conducted through these participants. Although the
increase in the number of participants has a chaotic result due to
the nature of qualitative research, the number of participants has
been kept larger in terms of data richness.

Table 1 shows the branches of the teachers and the averages for
the years of professional experience, and the number of teachers
who participated in the study.

Table 1.
The Branch and Number of Teachers Participating in the Study, and
Average of Their Professional Period

Participant Average Professional
Participant Branch Number Duration (Years)
Philosophy 8 28
Sciences 12 26
Social Sciences 8 27
Turkish 8 27
Mathematics 9 28
History 7 31
Overall Total/Overall 52 27

Professional Time Average

Data Collection Instrument

The study data were obtained by asking seven basic open-ended
questions with three explanatory categories to obtain explana-
tions made by teachers from a wider perspective. In this sense,
semi-structured interviews were held with teachers. It is among
the primary duties of the interviewer to ensure that the partici-
pant answers the questions asked comfortably, honestly, and
correctly in the interview process (Yildinm & Simsek, 2008). To
provide this comfort, the questions were asked using clear and
understandable language in the interviews. The participants
were notified before the interview that the names of the teachers
would not be used for the data obtained from the interviews, that
the teachers would not be subjected to any evaluation regarding
the discussions, and that the collected data would not be used
other than academic studies on the subject. In addition, an ethics
committee approval from Atatlirk University report was obtained
regarding the scope of the study and interview questions (Date:
13.07.2021, Number: 03). The interviews with the teachers were
carried out through the WhatsApp application. While taking
notes during the interviews, a voice recorder was also utilized to
prevent data loss and ensure the reliability of the data. Each inter-
view took place on the axis of three subjects: re-produced edu-
cation, re-produced teacher type, and power ideology, and was
completed in an average of 60 minutes.

Data Analysis

In qualitative research, data analysis indicates diversity, creativ-
ity, and flexibility. Each qualitative research has a different fea-
ture and requires several new approaches to data analysis. Thus,
the researcher is expected to develop a data analysis plan for his
research, based on both the characteristics of the study and the
data gathered, by reviewing the existing data analysis methods
(Vildirmm & Simsek, 2008). Strauss (1987) emphasizes that quali-
tative standardization will limit the qualitative researcher.

Walcoot (1994) suggests three ways in data analysis. The first way
is to present data to the reader with a descriptive approach by
abiding by the original form of the collected data and quoting
directly from the individuals participating in the research when
necessary. The second way is to conduct a systematic analysis to
achieve some causal and explanatory results, including the first
approach. New data are presented with a descriptive approach,
and some relationships cross-cutting the themes are deter-
mined. In the third approach, the researcher is based on the first
and second approaches and includes his comments in the data
analysis process.

The data obtained in this study were analyzed according to the
phenomenographic analysis method, a well-established method
in the tradition of qualitative research. In this sense, the inter-
views with the participants were put in writing. Research ques-
tions were also taken into consideration, and interviews were
written down. Similarities and differences in the participants’
expressions in the interviews were also compared and coded by
two coders. The obtained codes were examined, and the ones that
did not reflect the purpose of the study were eliminated. Then,
codes suitable for the use of the study were created. Leading
categories were created after having received an expert opinion
on the possibility of the relationship between the purpose of the
study and the latest codes obtained from a professor in the field
of education. To ensure internal consistency, the leading catego-
ries obtained were assessed once again together with two differ-
ent professors specialized in education and then the categories
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were created. The education beliefs revealed toward teachers’
power-knowledge relations are mapped in three explanatory cat-
egories. Besides, the most repeated codes in three explanatory
categories were placed in a hierarchical order and shown in tables
with their frequencies. Descriptions of the ordered subcategory
formulated with the help of explanatory categories and teacher
descriptions are also shown in tables.

Results

Education Beliefs Revealed in Teachers Regarding Education
Factor Reproduced Within the Framework of Power-
Knowledge Relations

As a result of the analysis, teachers’ descriptions of educational
beliefs about reproduced education are mapped as in Figure 1. In
terms of the reproduced education factor, two types of descrip-
tion categories were obtained, as shown in Table 2. The catego-
ries are “the strong relationship between the status quo and
the political order” and “the relationship between ideology and
human type is inevitable” Two categories were identified in the
way teachers describe. These are the categories obtained by
associating with the next generations and education.

Table 2 shows how teachers describe their educational beliefs
regarding the new understanding of education that emerged as
a result of power-knowledge relations. The teachers took into
account the relationship between the status quo, political order,
ideology, and human type concerning reconstructed education.
Teachers stated that the status quo shaped the political order
that it needed, positioning it through education, and in this
sense, influenced future generations. The fact that the school is

Informal
(1a)

Dominant
classes
(3a)

Non-egalitarian
relation (4)

Social Economic
relationship relationship

(4a) (ab)

Figure 1.

the best-used tool in shaping future generations is considered
as a belief revealed by the participants in the name of repro-
duced education. The statement that “New physical appear-
ances, especially imposed by the holders of the power on to the
schools where education is applied, refine the teachers and set
boundaries” manifested itself as another belief situation encoun-
tered in terms of this factor. The fact that “status quo desires to
impose the ideal types of teachers by spreading their ideologies
through schools and their physical appearances” is another belief
situation encountered in terms of this factor. In this sense, the
emphasis put by participants that “the current status quo is a
one-sided and purposeful initiative taken by the state through
schools” can be regarded as a serious educational belief that
emerges to redefine education in terms of power—knowledge
relations.

Education Beliefs Revealed in Teachers Regarding the Factor
of Teacher Type Reproduced in the Framework of Power-
Knowledge Relationship

As a result of the analysis, the descriptions of the education
beliefs revealed in terms of the type of teacher reproduced as
a result of the power-knowledge relations of the teachers are
mapped, as shown in Figure 2. In terms of the reproduced teacher
factor, two types of description categories were obtained, as in
Table 3. These are categories of relationships between schools
and ideology and between schools and belief systems. Two cat-
egories were identified in the way teachers describe. These are
categories obtained by considering the relationship between the
fundamental values of schools, ideology, the belief system, and
the metaphysical system.

Reproduced
Education

Social order
(3b)

Subject
type (5)

Fulfilling
(5a) orders
(5b)

Subservient

The Map Describing Teachers’ Educational Beliefs in Terms of the Educational Factor Reproduced within the Framework of Power-Knowledge Relations.
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Table 2.

Ways of Describing Teachers’ Beliefs Revealed in Terms of Reproduced Education Factor in the Framework of Power-Knowledge Relations

Explanatory Description Descriptionofa  Explanation of the

Category Category Path Category Category Teacher Description Examples

In terms of The relationship ~ Description by Explanation by taking « Many states use education as a political tool.

reproduced between the associating with  into account the strong ¢ Among these tools, school is a device used primarily.

education factor status quo and future links between the « The physical appearance of the schools is the evidence
the political order generations political orders of the reflecting the ideology adopted.

status quo and the

schools

The relationship ~ Description by
between ideology associating with
and humantype  education

To explain the
relationship between
ideologies and the ideal
human type

« Future generations are shaped through schools.

« The new physical appearances brought to schools
redefine education but also demark its boundaries.

« The current status quo has transformed education
through schools into a one-way, initiative taken by the
state for specific purposes.

« Ideologies have a huge impact on formal and nonformal
education.

« Ideologies use education to define and train the ideal
human type.

Table 3 displays the ways of describing the educational beliefs
revealed in the teachers related to the type of teacher, which was
re-made in line with the power—knowledge relations. Accordingly,
teachers stated that the government primarily used schools as
a fundamental tool to impose its power on teachers. Expres-
sions such as putting teachers into specific patterns, primarily
through the actual physical appearance of schools, manifested

Commodification

themselves as educational beliefs in terms of this factor. In terms
of this factor, the participants stated that particularly the new
physical appearance of the schools transformed the content of
teachers’ behaviors and determined their direction. In this sense,
ideology has a vital role for the teacher, and he or she has become
an indispensable tool of ideology. It has been evaluated as
another educational belief in terms of this factor. Another belief

of subjects (2b)

factor (2)

Subject
production
(2a)

Reproduced
teachertype

Commitment
to the
master's
internalized

HE authority (3)

proprietor
subject(4)

Break from

Bourgeoisie
(2a1)

Ideological

values (3a2)

Inability to act
autonomously
(4a1)

Degrading
fatalism
(6a1)

Figure 2.

subject
(3a1)

Deskilling (5)

Education
skills atrophy
(6)

Narrowing
perspective
(6a2)

The Map Describing Teachers’ Educational Beliefs in Terms of the Factor of Teacher Type Reproduced in the Framework of the Power-Knowledge

Relationship.
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Table 3.

Ways of Describing Teachers’ Beliefs Revealed in Terms of the Factor of Teacher Type Reproduced in the Framework of Power—-Knowledge Relationship

Explanatory Description Descriptionofa  Explanation of the

Category Category Path Category Category Teacher Description Examples

Reproduced The relationship ~ Description by Explanation of the « New physical appearances built-in schools aim to put teachers in
teacher type between schools  associating the relationship between specific patterns.

factor and ideology basic values of schools and the core ¢ The new physical appearances also define the content and

ideology

The relationship
between schools
and the belief
system

Description by
associating with
the metaphysical
system
economic, and
political facts

values of ideology

Explanation of the
belief system of the
group considering
historical, social,

direction of behavior modification.
« Through schools, ideologies impose their core values on teachers.
« Through schools, the attitudes and beliefs of ideology are taught
to teachers, and the political system’s future is guaranteed.
« Schools have a historical background.

« In physical appearances, the main purpose is the continuity of the
political order.

« Teachers are used in schools for political continuity.

» The physical appearance imposes the first acceptance on the
teachers and forces them to act according to the current belief
system.

« There is a limitation on teachers’ desires, thoughts, interests, and
abilities through schools.

in education that manifested itself in terms of the reproduced
teacher type factor is that the holders of power, through schools
and their physical appearance, require teachers to accept the
ideology they have created, mentally reforming them and placing
limits on their desires, thoughts, interests, and abilities.

The other description category made by the participants in terms
of the reproduced teacher type factor is the relationship between
schools and the belief system of the ideology. Accordingly, the
participants argued that ideology is the belief system of a group,
and they always refer to the past in determining future policies.
In this sense, the ideology’s interpretation of history, emerging
at a particular time and place, guiding teachers, and determining
their social, political, and economic circumstances are viewed as
the educational belief obtained in terms of this category. Besides,
the participants claiming that the power has shaped the current
situation of teachers by basing their belief system on historical,
social, economic, and political facts rather than the metaphysical
system, which is the cultural heritage, have been the evidence of
other educational beliefs encountered in this category.

Education Beliefs Revealed in Teachers in Terms of Power
Ideology Factor in the Framework of Power-Knowledge
Relations

As a result of the analysis, the descriptions of the education
beliefs revealed in terms of the ideology of power as a result of
the power-knowledge relations of the teachers are mapped, as
shown in Figure 3. In terms of the reproduced teacher factor,
two types of description categories were obtained, as shown
in Table 3. These are the relationship between the power of the
state and the ideological means, the relationship between the
individual function of education and the will of the state, and the
relationship between schools and power. Three categories were
identified in terms of how the descriptions are made by teachers.
These categories are the categories obtained by considering the
relationship between educational activities and schools, history
and mythos and political powers, and ideological tools.

Table 4 shows ways to describe the educational beliefs revealed
in teachers in terms of the ideology of power. In this sense,
the participants primarily made evaluations considering the
ideological tools used by the power of the state. Therefore,
the schools and their physical appearance were consistently
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expressed by the participants in terms of this factor. Partici-
pants stated that schools teach more than one skill but do so
in ways that allow them to be subordinate to or retain the prac-
tice of the dominant ideology. They gave concrete examples of
this situation through the physical appearances provided in the
schools. Participants claimed that the physical appearances
contributed to schools represent the power of the government
by ensuring the continuity of the political order. This has taken
its place as the educational belief that we encounter in the ide-
ology of power. Besides, they emphasized that teachers should
adopt the existing ideology in one way or another to fulfill their
duties in schools. As a result of this situation, participants
expressed that schools and their physical appearance were a
means of filtering the power of ideology. This is also considered
as another educational belief.

In terms of the power ideology factor, another evaluation of the
relationship that the participants take into account is the rela-
tionship between the individual function of education and the
desire of the state. Thus, the participants stated that the govern-
ment’s intervention in education caused the curriculum, text-
books, educational methods, and activities to be organized as
they wanted. The attempts of governments to legitimize their
point of view, program, action, and their wishes, in theory, based
on history and myth to legitimize their actions and policies, were
also statements from the participants. The participants evalu-
ated public education, especially schools, as a tool to give vitality
to the policies of those in power.

In terms of the ideology factor of power, the participants even-
tually considered the relationship between schools and power.
Participants argued that political authority uses the pressure and
ideological tools they have to survive. Therefore, there have been
statements from the participants that the ideological tools of
the state are institutions that maintain the affirmation of politi-
cal power in areas such as family, education, religion, and school.
Participants stated that schools, which are places of education
and practice that have emerged as a result of political-ideological
pressures, will not create social order, and that the government
will continue the current situation by protecting its interests. This
has been evaluated as another educational belief encountered in
terms of schools and power relations.
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The Map Describing Teachers’ Educational Beliefs in Terms of the Ideology of Power within the Framework of Power Information Relations.

Table 5 shows the hierarchical ranking of the most repeat-
ing codes for the three explanatory categories throughout the
study. While the political order and teacher-type codes were the
most repetitive in terms of the reproduced education factor, the

control, values, and action codes were the codes with high fre-
quencies in terms of the teacher-type factor. In terms of the ide-
ology factor of power, the codes of political order, continuity, and
political education were the most repetitive.

Table 4.

Ways of Teachers Describing Educational Beliefs Revealed in Terms of Power Ideology Factor in the Framework of Power-Knowledge Relations

Explanatory Description Description of a Explanation of the

Category Category Path Category Category Teacher Description Examples

The ideology The relationship ~ Description of Explaining by taking « These are education programs, course tools, and materials,
factor of power between the educational activities into account the official ceremonies extracurricular educational activities.

power of the state
and the
ideological tool

The relationship
between the
individual
function of
education and the
will of the state

The relationship
between schools
and power

by linking schools

Description by
associating with
history and myth

Description by
associating with the
political powers and
ideological tools

relationship between
schools and the political
order

Explaining by taking
into account the
relationship between
schools and traditions
from history and myth.

Explaining by taking
into account the
relationship between
schools and political-
ideological pressure

The main purpose of these activities is to serve the
continuity of the political order.

Schools serve the continuity of the political order.
Physical appearances cover up the individual function of
education.

Schools emphasize the desires of the state.

History and myth give justification to the state in its actions
and policies.

The physical appearance of schools can be considered as a
force of power.

Schools appear as a filter and tool for the power of ideology.
Political governments use the pressure and ideological tools
they have to survive.

The governments adopt their ideology with the physical
appearances they have designed in schools.
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Table 5.

Most Repetitive Codes and Frequencies in Terms of Three Descriptive Categories

Reproduced Education Factor

Reproduced Teacher-Type Factor

Power Ideology Factor

Codes Frequency Codes
Political order 21 Ideology
School 19 Values

Tool 17 Beliefs
Formal 13 Deviation
Informal 13 Control
Teacher type 22 Program
Change of meaning 14 Political fact

Perspective

Action

Frequency Codes Frequency
17 Political order 22
19 Continuity 20
18 Political education tool 22
14 History 13
20 Myths 9
9 Action 16
18 Policy 16
17 School 15
19 Tool 15

Ideological ground 13
Religion 16

Discussion and Conclusion

Education, which is expressed continuously in the media, politics,
and our daily lives, can be narcotized very well by acting outside
its real meaning through the simulacra worlds it draws or reveals.
Especially the subjects, which are the result of power-knowl-
edge relations, cause losses on the way to perfection, ignoring
many questions that can be asked about schools where they can
demonstrate their hegemonic powers. Besides, by preventing
from taking action, it causes the creation of counter-hegemonic
movements and other ideological elements within schools. This
study was carried out to comprehend the effective influence of
power—knowledge relationships in shaping our schools and their
educational practices and the educational beliefs of teachers.
Thus, it was carried out on the axis of qualitative work with 52
teachers, primarily taking into account the power-knowledge
relations of Michel Foucault. In this regard, the educational
beliefs revealed in teachers within the scope of Michel Foucalt’s
power—knowledge relations were tried to be explained with the
help of three explanatory categories and phenomenographic
analysis.

While comprehending the educational beliefs revealed in the par-
ticipants in the reproduced education factor, that is, the first of
these categories, the relationship between the status quo and
the political order and the relationship between ideology and
the type of teacher to be produced was taken into account as a
descriptive category. Accordingly, in terms of the status quo and
political order, the participants:

a. The status quo influences future generations by grounding
their political order by education.

. Schools are the best tool used for this purpose.

c. “With the reforms brought about the physical appearance
of the schools in recent years, the current government has
tended to redefine education and teachers by revealing a
boundary.” Such expressions are educational beliefs exposed
in terms of this category.

The educational beliefs revealed in terms of this description cat-
egory overlap with Foucault’s “As long as power exists, it creates
knowledge and knowledge causes power effects. Knowledge is
shaped and spread through power” expressions (2003, p. 35).
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In terms of this factor and the other description category, ideol-
ogy, and the type of teacher desired to be produced, the following
statements made by participants are educational beliefs encoun-
tered in this description category:

a. The redefinition of power and education with its knowledge
transformed teachers into subjects with limits.
. Education is a government-driven initiative.
c. “The status quo brings out the ideal teacher type by expand-
ing the ideology it nurtures through schools and physical
appearances.”

The educational beliefs obtained in this category overlap with
Foucault’'s (2003, p.35) statements that “knowledge is not a
means of liberation, but rather one of the control mechanisms of
power and imprisons individuals”

In terms of the reproduced teacher type factor, which is the sec-
ond of the explanatory categories, to assess the educational
beliefs exposed in the participants, the description categories of
the schools exhibited by the participants and the ideology and
the relationship between schools and belief system were taken
into consideration. In terms of the category of describing the
relationship between schools and ideology, the participants:

a. Powerusesschools as afundamental tool to impose its pres-
ence and influence on teachers.

b. Teachers are stereotyped into specific patterns by physical
appearances brought to schools.

c. The new physical appearances that the government brings
to schools to transform the content of teachers’ behavior
and determine their direction.

d. Ideology assigns an essential role to the teacher and turns it
into an indispensable tool of ideology.

e. Theholders of Power oblige teachers to accept their ideology
through schools and their physical appearance.

f. “Powers mentally reshape teachers and limit their desires,
thoughts, interests, and abilities” These expressions were
educational beliefs revealed in terms of this category.

The educational beliefs revealed in terms of this category are
compatible with Foucault’s (2005, p. 58) “Power creates individ-
uals and is decentralized” and “individuals are always used as a
means of power and as a means of transition” expressions.
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In terms of the relationship between this factor and the other
description category, schools, and the belief system of ideology,
the participants stated the following:

a. Ideology is the belief system of a group and always refers to
the past in determining the educational policies of the future.

b. Ideology directs and determines teachers’ social, political,
and economic conditions by interpreting history and emerg-
ing at a specific time and place.

c. “The holders of power shape the present situation of teach-
ers by basing their belief system on historical, social, eco-
nomic and political facts rather than the metaphysical
system which is the cultural heritage” These expressions are
educational beliefs that are revealed.

The educational beliefs revealed in terms of this category are
compatible with Foucault’s (2003, p. 35) “Subjects are formed
in social relations shaped by power” expression. Similarly, Sarup
(2004, p. 101) supports the educational beliefs revealed above
with the expression: “Knowledge becomes a mode of surveil-
lance, ordering and disciplining by blocking liberation”

In terms of the ideology factor of power, which is the last of the
explanatory categories, the participants revealed the relationship
between the emerging power of the state and the ideological
tool, between the individual function of education and the state’s
will, and the description of the relationship between schools
and power. In terms of the relationship between the power of
the state, which is the first of these description categories, and
the ideological tool, the participants stated the following as the
beliefs of inclination encountered:

a. Skills are taught in schools subject to the dominant ideology
or keep the practice of the ideology.

b. The new physical appearances given to schools represent the
power of the government by ensuring the continuity of the
political order.

c. Forteachers to fulfill their duties in schools, they must adopt
the existing ideology in one form or another.

d. “Schools and their physical appearance are applied as a
means of draining the power of ideology.”

Supporting the educational beliefs revealed in terms of this
category, Apple (2012, p. 98) states it as “The consequences of
concerns about legitimacy and the ideologies they promote are
common in education” The main purpose of this is to show the
role of the state’s open intervention in education to maximize the
effective production of the needed subject and knowledge. For
the educational beliefs revealed in terms of this category, Fou-
cault (20083, p. 35) states that “The subject stands in the middle
of power-knowledge relations. The subject arises as a result of
this mutual relationship between power and knowledge.”

In terms of the relationship between the individual function of
education, which is the other description category, and the will of
the state, participants stated the following as educational beliefs
revealed in terms of this description category:

a. As a result of intervention in education, the government
takes the opportunity to organize the curriculum, textbooks,
educational methods, and activities that are a part of the
training practices as desired.

b. To legitimize their actions and policies, authorities try to
legitimize their point of view, program, action, and desires
from a theoretical point of view, based on history and myth.

c. “Education in the public sphere, especially schools, uses it as
atool and ground for revitalizing the policies of power”

These revealed educational beliefs coincide with Apple’s (2012, p.
85) statement: “It ensures the continuation of privileges through
cultural means by taking and preserving the form and content
of the culture and knowledge of the ruling groups and defining it
as legitimate information that needs to be communicated.” Like-
wise, Apple’s (2012, p. 85) expression “Schools are also subjects in
the process of creating and recreating an effective dominant cul-
ture. Besides, schools have the function of teaching the norms,
values, tendencies, and culture that contribute to the ideologi-
cal hegemony of dominant groups” also support the educational
beliefs revealed above.

In terms of the relationship between schools and power, the
participants stated the following statements as the educational
beliefs that emerged for this definition category:

a. Political governments use the pressure and ideological tools
they have to survive.

b. The ideological tools of the state are education, family, reli-
gion, and school.

c. Ideological tools are institutions that continue the approval
of political power.

d. Schools, which are the places of education and practice
exposed as a result of political-ideological pressures, will not
create social order. They maintain the current situation by
protecting the interests of power.

Apple’s (2012, p. 167) expression “The school, which is among the
ideological apparatuses, is organized in such a way that it helps
the sovereign power to survive through the surplus-value of its
employees” supports the education beliefs revealed above. Simi-
larly, this expression overlaps with the expression made by John-
son (1978 p. 232), “The point is not that schools are ideologies;
schools are mostly the areas where ideologies are produced in
the form of subjectivities.” Bourdieu and Passeron (1977, p. 89), in
support of these beliefs, state that “The style, language, cultural
tendencies of the dominant groups can be converted into cash in
schools to protect the dominance of these groups”

In this qualitative study conducted within the framework of
power—knowledge relations by Michel Foucault, it has been
tried to give three explanatory categories that are taken into
consideration, and that the understanding of power that
emerges, especially in the spiral of power-knowledge relations,
is developed and applied not only in modern scientific practices
but also in education. The new understanding of power that
has emerged has legitimized its practices through teachers in
schools with training and application places. Education repro-
duced as a result of Foucault’'s power-knowledge relations, has
taken its place as one of the most important surveillance prac-
tices of power. It has undertaken important missions in terms
of producing, legitimating, and protecting the ideology that
is deemed especially necessary. This regenerated education
approach also provides teachers with features such as supervi-
sor, evaluator, and labeler.

The new power mechanism, which is the result of Foucault’s
power-knowledge relations, turns schools into ideological device
and obliges teachers to comply with the official ideology of power.
Accordingly, it also creates changes in the behavior, attitudes,
and beliefs of teachers, who are micro-practitioners of ideology.
As aresult, teachers are the subjects that nurture, keep alive, and
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raise the ideological elements they need, “power” mechanism as
stated by Foucault.

The results obtained from the study show that the teacher of
power—-knowledge relations is now positioned in a passive posi-
tion and has turned into a subject who is “managed” and acts
almost like an “agent” of the system he lives in. According to
Foucault, education systems are a very important part of the
neoliberal dispositif that subjects teachers and “seduces” them
to become voluntary partners in power. Therefore, as mentioned
earlier, the definition of education on the level of behavior change
finds its answer in the relations established on this new power
ground that Foucault describes.

Governments that make teachers agents also put teachers in the
position of “engineers of operation” and “behavior technicians” in
education systems. According to Foucault, the power within this
purpose states that through more education and more subjec-
tification, schools appear as a place where the individual subject
reality is produced by discipline, far beyond being a place where
talents are discovered, freedom is internalized or reproduction
takes place. In this place, teachers are constructed as subjects
who cannot follow their own behavior and cannot measure them-
selves. In addition, these spaces reveal the network of relations in
which teachers are kept under surveillance within a system regu-
lated by legislation, which Foucault defines as mutual hierarchical
surveillance. This means that it is part of the “control” of power.

According to Foucault, knowledge is an element that feeds power,
and therefore it is a power problematic in itself because power
actually functions like a tool that enables everything to happen,
the production of things, knowledge, forms of discourse, and
pleasure. According to Foucault, there is an epistemological rela-
tionship between power and knowledge, beyond being repressive
and authoritative, unlike what we think.

Considering Foucault’s ideas, we see that in the context of his
views, “education” has a structure that both subjectifies (con-
structs identity) and objectifies (subjects to power) the teacher.
It seems quite possible to say that education plays an active
role in the relations between the “knowledge-power-power” trio
that Foucault mentioned. The subjectivity of the teacher is also
built with the dispositifs that arise due to these educational pro-
cesses, and thus the teacher becomes a natural part of the power
processes. In the school, which is the product of a panopticon
construction, the teacher, who is subjected to observation with
intangible tools through legislation, punishment, and discipline,
is ultimately constructed as a “subject.”

When Foucault’s ideas are taken into account, it is understood
that the contemporary education approach, which expresses
today’s understanding of education and treats education as
“behavior change,” is used for the purpose of neoliberal power
mechanisms. The desire to raise the teacher as a subject suitable
for exploitation has detached education from its inner character-
isticand imprisoned it in an artificiality that condemns it to exter-
nality. In this artificiality, while education is instrumentalized as a
power tool, teachers are built as subjects who think they are free.

This study is considered to be beneficial for future studies to
give an idea about the educational beliefs of teachers who are
controlled by pressure power within the scope of Foucault’s
power-knowledge relations and which are controlled by the sub-
jectivation modes that the system deems appropriate. In par-
ticular, it can lead to a qualitative study to see the changes that
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will be caused by the panoptic surveillance and panoptic power
mechanism, which are the result of power-knowledge relations
in the personalities of teachers. With the help of the findings
obtained from the study, the following suggestions can be made:

1. Theidea of a teacher who has found himself, far from power—
knowledge relations, should be made dominant.

2. The entire complexity of knowledge-power relations should
be illuminated.

3. There should be more talk about schools and teachers.

Schools should be radically questioned.

5. The question of who is benefiting from the dominant forms
of curriculum, education, and assessment in schools should
be asked more.

6. Teachers should move from regular autonomy to permitted
autonomy.

7. Teachersshould increase their resistance capacity in schools.

Teachers should stop being the subject of the subject.

9. Teachers should question more behind the scenes of the
educational illusions produced by the government.

10. Teachers should be aware of the truth imposed on them and
the borderline drawn.
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Genisletilmis Ozet

Girig

Egitim, sosyal yapinin her bir hiicresinin olusumunda oldugu kadar bu yapinin varli§ini devam ettirebilmesinde ve degisiminde de ¢ok
etkin bir unsur, bir yapi tagl olarak 6ne gikmaktadir. Egitimin sosyal yapi icerisindeki yeri, islevleri ve bu islevler sonucunda Urettigi insan
tipolojisi, egitim bilimi agisindan oldugu kadar toplumsal yapinin tiimu igin de kritik bir 5neme sahiptir. Bu anlamda egitim, var olan erk

ve siyasi teskilatlanmanin oldugu kadar, topluma hakim olan ideolojinin ve degerlerin de tasiyicisi, besleyicisi, ileticisi konumundadir
(Yavuzer, 2001).

1926-1984 yillari arasinda yasamis olan ¢agdas Fransiz distinliri Michel Foucault, modern egitim kurumlarini insanlari disipline ederek
onlara bir 6znellik kazandiran ve bdylelikle onlari iktidar iligkilerinin 6znesi oldugu kadar nesnesi haline de getiren kurumlar olarak gor-
mustur. Calismalarinda “iktidar” kavrami tzerine yogunlasan Foucault, bilgimizin iktidarin drettigi gergekliklerden baska bir sey olma-
digini (Spargo, 2000) hatta buna ek olarak iktidarin kiltlrel gelenedi, toplumsal bir mesrulastirma olarak sunmakta oldugunu ortaya
koymustur. Buna gore politik iktidar yukaridan degil asagidan kiiltlrel gelenede dayandirilarak mesrulastiriimaktadir (Habermas, 2007).
Bu mesrulastirma siirecinde de egitim dnemli bir isleve sahip olarak 6ne ¢cikmaktadir. Ozellikle bilgi-iktidar iliskisinin gliclii bir sekilde
acida ciktigi Turk egitim tarihi icerisinde tim topluma etkide bulunmak Uzere hayata gegcirilen disiplin uygulamalarinin (Asan, 2013)
ogretmenlerin egitim inanglari Gzerinde ne olglide etkin oldugunun tespit edilmesinin, olusturulmak istenen 6gretmen tipolojisinin
analizinde 6nemli oldugu distnilmektedir.

Bu calismada, Foucault’un iktidar-bilgi iliskilerinin agiga ¢ikardigi sonuglardan faydalanilarak, 6gretmenlerde agiga gikan egitim inangla-
rinin neler oldugunun tespit edilmesi amaglanmaktadir. Ogretmen ve okul aracilifiyla yiiritilen iktidar-bilgi iliskilerinin dgretmenlerin
egitim inanclarina nasil yansidigi “yeniden Uretilen egitim, “yeniden Uretilen 6gretmen tipi” ve “iktidar ideolojisi” agisindan ele alinarak
egitim inanclarinin ¢ozimlenmesi amaglanmaktadir.

Bu genel amag dogrultusunda asagidaki sorulara cevap aranmistir:

1. iktidar-bilgi iligkileri kapsaminda yeniden (retilen egitim ile ilgili 5gretmenlerde agida ¢ikan egitim inanglari nelerdir?
2. Iktidar-bilgi iliskileri kapsaminda yeniden iretilen 6gretmen tipiile ilgili 6gretmenlerde aciga ¢ikan egitim inanclari nelerdir?
3. iktidar-bilgi iliskileri kapsaminda iktidar ideolojisi ile ilgili gretmenlerde aciga gikan egitim inanclari nelerdir?

Yontem

Bu calismada arastirma deseni olarak fenomenografik arastirma modeli segilmistir. Fenomenografik analiz yonteminde veri analizi
boyunca kategoriler belirlenmeye caligilir. Olusturulan kategoriler farkli bireylerin ilgili kavram ya da kavramlari nasil algiladiklari ve tec-
ribe ettiklerini ortaya koyar. Fenomenografik analizde elde edilen gesitlilik haritalandirilir (Hesselgren, & Beach, 1997). Marton ve Booth'a
(1997) gore olusturulan kategoriler fenomenle mantikli ve birbirleriyle hiyerarsik olarak iligkili olmalidir. Her bir kategoride fenomeni
anlama yollarindaki ayirt edicilik ortaya konulmalidir ve kategoriler mimkiin oldugunca az sayida olmalidir.

Galismanin grubu amagli 6rneklem yontemlerinden olglt drneklemeye gore belirlenmistir. Amagli 6rnekleme, zengin bilgiye sahip
oldugu distnilen durumlarin derinlemesine galisilmasina olanak vermektedir. Bu galismada dikkate alinan temel dlgtt, 6gretmenlerin,
iktidar-bilgi iligkilerinin 6zne (6gretmen) ve nesne (okul) Gzerinde meydana getirecedi dedisimlere sahit olabilmek adina en az 25 yillik
meslek hayatlarina sahip olmasidir. Calismanin amacini daha iyi yansitabilmek ve saglikli veriler alabilmek adina en az 25 yillik stire ana
Olglt olarak belirlenmistir. Bu anlamda Turkiye’'nin degisik illerinde bulunan on farkli okuldan degisik branslarda 52 6§retmene bu olgit
Uzerinden ulagiimis ve arastirma bu katilimcilar araciligiyla yGrittlmustar.

Calismanin verileri 6gretmenlerin agiklamalarini genis eksenli yapmak adina ti¢ agiklayici kategori esliginde yedi temel sorunun agik uglu
sorulmasiyla elde edilmistir. Bu anlamda 6gretmenlerle yari-yapilandirilmig gortismeler yapiimistir. Elde edilen veriler nitel aragtirma
geleniigerisinde yer alan fenomenografik analiz yéntemine gore analiz edilmistir.

Bulgular

Verilerden “yeniden Uretilen egitim” agiklayici kategorisi icin egitim inanglari agisindan iki kategori ve betimleme yollarina iligkin iki
kategori, “yeniden Uretilen 6gretmen” agiklayici kategorisi icin editim inanclari agisindan iki kategori ve betimleme yollarina iligkin iki
kategori, “iktidar ideolojisi” agiklayici kategorisi igin egitim inanglar agisindan Ug kategori ve betimleme yollarina iliskin t¢ kategori elde
edilmistir. Veriler, Michel Foucault’'un iktidar-bilgi iligkileri dogrultusunda secilen (¢ parametre (egitim, 6gretmen, ideoloji) agisindan
ogretmenlerde agida gikan egitim inanglarini gostermektedir.

Ogretmenlerin yeniden insa edilen egitim ile ilgili olarak statiiko ve siyasi diizen ile ideoloji ve insan tipi arasindaki iligkiyi dikkate almis-
lardir. Ogretmenler, statiikolarin ihtiyac hissettikleri siyasi diizenleri sekillendirdigi egitim tizerinden konumlandirip bu anlamda gelecek
kusaklari etki altina aldiklarini ifade etmislerdir. Gelecek kusaklarin sekillenmesinde okul en iyi kullanilan bir ara¢ oldugu ise yeniden
Uretilen egitim adina katilimcilarda agiga ¢ikan bir inang olarak degerlendirilmigtir.

iktidar-bilgi iliskileri dogrultusunda yeniden anlamlandirilan égretmen tipi ile ilgili olarak 6gretmenler iktidarin varhgini, giiciinii 6gret-
menlere kabul ettirebilmek icin okullari temel bir arag olarak kullandigini ifade etmislerdir. Ozellikle okullarin mevcut fiziki gériniim-
leri aracilifiyla 6gretmenlerin belli kaliplara sokulmasi seklindeki ifadeler bu faktor agisindan karsilasilan egditim inanci olarak kendini
gOstermistir.



iktidar ideolojisi faktori agisindan 6gretmenlerde aciga cikan egitim inanglarini ile ilgili katiimeilar ilk olarak devletin giict ile kullandig
ideolojik araglari dikkate alarak degerlendirmelerde bulunmuslardir. Bu dogrultuda okullar ve sahip oldugu fiziki gérintimler bu faktor
agisindan da katilimcilar tarafindan stirekli dile getirilmistir. Katilimcilar, okullarin birden fazla beceri 6grettigini fakat bunu egemen ide-
olojiye tabi olmaya ya da bu ideolojinin pratigini elde tutmayi saglayan bigcimlerde yaptigini ifade etmislerdir.

Sonug¢

Michel Foucault'un iktidar-bilgi iligkileri cercevesinde yirUtllen bu nitel calismada, ozellikle iktidar-bilgi iliskileri sarmalinda agiga ¢ikan
iktidar anlayisinin-sadece modern bilim pratiklerinde degil-egditimde de gelistirilerek uygulandigi, dikkate alinan Ug agiklayici kategori
esliginde verilmeye calisiimistir. Agida ¢ikan yeni iktidar anlayisi egitim ve uygulama yerleri olan okullarda 6gretmenler araciliiyla pra-
tiklerini mesrulastirmis durumundadir. Foucault'un iktidar-bilgi iligkilerinin sonucu olan yeni iktidar mekanizmasi, okullari ideolojik
bir aygita dontstirmekle birlikte, 6gretmenleri iktidarin resmi ideolojisine uymaya zorunlu kilmaktadir. Dolayisiyla, ideolojinin mikro
boyutta uygulayicilari olan 6gretmenlerin davranis, tutum ve inanglari agisindan da degdisimler meydana getirmektedir.

Bu galisma, Foucault'un iktidar-bilgi iliskileri kapsaminda baski erki ile kontrol edilen ve sistemin uygun buldugu 6znelestirme kipleri ile
kontrol altina alinan 6gretmenlerin adi gecen agiklayici kategoriler agisindan agida gikan egitim inanglari hakkinda fikir vermesi bakimin-
dan bundan sonraki galismalara faydali olabilecegi diisiinilmektedir. Ozellikle iktidar-bilgi iliskilerinin sonucu olan panoptik gézetim ve
panoptik iktidar mekanizmasinin 6gretmenlerin kisiliklerinde meydana getirecedi degisimleri gérme adina yapilacak nitel bir calismaya
on ayak olabilir.

Etik Komite Onayi: Bu calisma icin etik komite onayi Atatiirk Universitesi’nden (Tarih: 13.07.2021, Sayi: 03) alinmistir.



