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Research Article

The main purpose of this study is to investigate the relationship between cognitive
flexibility and positive humor styles in teachers, as well as to examine the differences in
cognitive flexibility and positive humor styles according to gender, marital status, and
school level variables. This study was conducted based on a correlational survey design,
with a total of 613 volunteer teachers participating, 332 of whom were female (52.5%).
Data collection instruments included the Cognitive Flexibility Scale, the Self-Enhancing
and Affiliative Humor subscales of the Humor Styles Scale, and a Personal Information
Form. Pearson product-moment correlation, independent samples t-test, and one-way
analysis of variance were used for data analysis. The findings revealed a statistically
significant positive relationship between cognitive flexibility and positive humor styles.
Cognitive flexibility and self-enhancing humor style did not differ significantly according
to gender, marital status, and school level variables, but affiliative humor style varied
depending on gender and marital status. Accordingly, female teachers were found to
have a higher level of affiliative humor style than male teachers, and single teachers
exhibited a higher level of affiliative humor style than married teachers.
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Arastirma Makalesi

Bu arastirma kapsaminda, 6gretmenlerde bilissel esneklik ile olumlu mizah tarzlari
arasindaki iliski ve biligsel esneklik ve olumlu mizah tarzlarinin cinsiyet, medeni durum
ve calisilan okul kademesi degiskenlerine gore farklilagsma durumlarinin arastiriimasi
amaclanmistir. iliskisel tarama modeline dayali olarak yiiriitiilen arastirmada, 332 kadin
(%52.5) olmak Uzere toplam 613 gonulli 6gretmen katihmci olarak yer almistir. Veri
toplama araglari olarak Bilissel Esneklik Olgegi, Mizah Tarzlari Olgegi'nin Kendini
Gelistirici ve Katihmci Mizah alt 6lgekleri ve Kisisel Bilgi Formu kullanilmigtir. Verilerin
analizinde Pearson momentler gcarpimi korelasyonu, bagimsiz 6rneklemler igin t testi ve
tek yonli varyans analizi kullaniimistir. Arastirma sonucunda elde edilen bulgulara gore,
bilissel esneklik ile olumlu mizah tarzlari arasinda istatistiksel olarak pozitif yonli anlamli
iliskinin oldugu bulunmustur. Bilissel esneklik ve kendini gelistirici mizah tarzinin
cinsiyet, medeni durum ve caligsilan okul kademesine gore anlamli dizeyde
farkhlagsmadigi; ancak, katiimci mizah tarzinin cinsiyet ve medeni durum degiskenine
bagh olarak farklilastigi go6rulmustir. Buna gore kadin 6gretmenlerin erkek
o6gretmenlerden; bekar 6gretmenlerin ise evli 6gretmenlerden daha yuksek diizeyde
katiimci mizah tarzlarina sahip olduklari bulunmustur.

*This study was produced from the master’s thesis of the first author under the supervision of the second author in 2021.
**Corresponding Author: yaganferdi20@gmail.com
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Introduction

Education is regarded as a key factor in the development of societies (McMahon, 2002), with teachers
positioned at the core of the educational system. The ability of teachers to ensure efficiency and
effectiveness in the instructional processes hinges on their capacity to unlock their potential and
transform it into success (Mincu, 2015). However, with the rapid increase in technological advancements,
the world is undergoing constant change and transformation. This evolution directly influences
educational practices, leading to variations in students’ learning styles (Taskiran, 2017). The burgeoning
technological advancements also transform the processes of scientific knowledge production,
occasionally necessitating changes in educational curricula (Januszewski & Molenda, 2013). In this new
educational environment, evolving practices and the diverse learning needs of students compel teachers
to enhance their cognitive abilities, acquire new skills, and employ these skills effectively (Ertmer &
Ottenbreit-Leftwich, 2010).

In recent years, competencies such as critical thinking, problem solving, communication, collaboration,
and creative thinking—commonly known as 21st-century skills (Yadav et al.,, 2016)—as well as
technological and media literacy, and productivity skills (Kennedy & Odell, 2014), have been recognized
as essential competencies for teachers (Uyar & Cigek, 2021). It is of great importance that teachers
effectively integrate 21st-century skills into educational environments in a rapidly changing and
transforming world. This scenario brings to the forefront the concept of cognitive flexibility, which is the
ability to perceive different options under complex and variable conditions and to act flexibly when
necessary to enhance functionality (Cuhadaroglu, 2013; Miller et al., 2013).

Cognitive Flexibility

Cognitive flexibility is defined as the ability of individuals to regulate and coordinate their perception,
memory, and motor functions, enabling them to employ multifaceted strategies when faced with complex
situations (Kolburan et al., 2019; Uziimcii & Miiezzin, 2018). This concept also involves the selection and
effective use of appropriate information, understanding in the process, and the necessary decision-
making mechanisms (Spiro, 1988). Cognitive flexibility encompasses the capacity to halt automatic
responses and to independently manage situations related to events (Ciairano et al., 2006). A critical
factor in the development of behavior is individuals’ awareness of the alternatives they possess.
Individuals who have this awareness tend to exhibit a more flexible thought process. Being aware of
alternatives allows the individual to generate more solutions, enabling them to consider different options
and gravitate toward realistic and appropriate behaviors without feeling stuck (Ciairano, 2006). The
foundation of cognitive flexibility lies not only in selecting the most suitable option but also in the ability
to perceive available alternatives before making a decision (Martin & Anderson, 1998).

In dealing with the complex and diverse problems encountered in educational processes, the concept
of cognitive flexibility is of critical importance for teachers. Numerous studies on the subject have revealed
that cognitive flexibility plays a significant role in educational activities (Cartwright, 2008; Diril, 2011;
Sarigall, 2018). The effective use of cognitive processes contributes to the enrichment of the educational
process by increasing the diversity of teaching methods (Uziimcii & Miiezzin, 2018). It is emphasized that
students should not remain passive listeners in lessons but should actively participate in the learning
processes and mentally structure the information through interaction with the environment (Mincu,
2015). Therefore, it is crucial for teachers to adopt an approach that goes beyond merely transferring
knowledge and instead encourages and supports students’ participation in the learning processes
(Kogakoglu, 2010). In this context, cognitive flexibility is recognized as an essential quality that teachers
should both possess and instill in their students (Kili¢ & Demir, 2012).

The ability of teachers to understand and manage classroom dynamics encompasses the skill to
enhance relationships among students and positively influence the classroom atmosphere. Additionally,
the capacity to integrate technology plays a significant role in modern education (Ertmer et al., 2010).
Cognitive flexibility involves not only the transmission of knowledge to students but also the management
of classroom dynamics, the integration of technology, conflict resolution, sensitivity to student
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differences, and the promotion of innovation (Januszewski & Molenda, 2013). Therefore, investigating
cognitive flexibility in teachers is considered a critical factor in enhancing the quality of education.

The Relationship between Cognitive Flexibility and Positive Humor Styles

Another important concept addressed in this study is positive humor styles, which enhance
individuals’ capacity to cope with negative emotions, allowing them to experience more positive feelings
(Acikgdz, 2016). Conceptually, humor is defined as the tendency of individuals to respond to stressful and
negative experiences by laughing at the situation, joking with others, or making funny remarks (Martin &
Ford, 2007). Humor emerges as an effective tool in reducing stress, while also increasing positive emotions
and strengthening social bonds. Moreover, various studies have shown that humor has positive effects
on both mental and physical health (Baudelaire, 1997; Marziali et al., 2008). Additionally, findings suggest
that humor strengthens social relationships (Ziv, 2010), plays a significant role in reducing tension
(Chauvet & Hofmeyer, 2007; Kferer et al., 2023), and enhances quality of life (ilhan, 2005).

During antiquity, humor was largely disregarded by religious leaders and philosophers. In fact, laughter
and humor were often considered inappropriate, as it was believed that they could negatively affect one’s
character (Ruch, 1998). Plato argued that during laughter, an individual loses control, which could be
detrimental to their character (Eker, 2009). In the Middle Ages, humor was further suppressed due to
prohibitions imposed by the church and clergy, with laughter being viewed as an improper and frowned-
upon behavior by society (Baudelaire, 1997). However, by the 20th century, contrary to the views of
ancient and medieval thinkers, the importance of humor and laughter was recognized, and scientists
began to study this subject. Sigmund Freud (1960) emphasized that humor is one of the most advanced
defense mechanisms. Freud also defined a joke as an activity aimed at deriving pleasure from intelligence
or other mental processes. Furthermore, he argued that individuals should adopt humor in a way that
brings them a positive outlook on themselves and the world (Yovetich et al., 1990). This shift in
understanding paved the way for research aimed at exploring the effects of humor on human psychology
and social interactions.

Humor styles are classified into four main categories: two positive (self-enhancing humor and
affiliative humor) and two negative (aggressive humor and self-defeating humor) (Martin et al., 2003).
Positive humor styles involve the development of a humorous attitude and the ability to approach
situations with a positive outlook, thereby supporting individuals’ mental health (Yerlikaya, 2009). These
humor styles contribute to stress reduction, the enhancement of emotional well-being, and the
promotion of creativity (Dyck & Holtzman, 2013). On the other hand, negative humor styles, which stem
from feelings of hostility, reflect an unhealthy psychological state and tend to disrupt interpersonal
harmony. Thus, while positive humor styles are more likely to foster harmony, negative humor styles tend
to undermine it (MacDonald et al., 2020).

Positive humor styles are considered to hold significant value in the teaching profession. Research has
shown that positive humor styles strengthen relationships among teachers, support collaborative
environments (Sahin, 2021), and have positive effects on psychological health and job satisfaction (Ho,
2017). Based on these findings, it can be suggested that positive humor styles are an important factor that
supports mental health, improves quality of life, strengthens social relationships, and enhances the ability
to cope with challenges.

The inherently cognitive nature of humor and the role of critical thinking as its fundamental dynamic
have been demonstrated through various studies (Aktepe, 2019; Kolburan et al., 2019; Ogurlu, 2015;
Sarical, 2018). Humor involves complex cognitive processes based on perception and interpretation,
requiring a series of mental and emotional operations to create and understand humor (Ziv, 2010). The
use of humor in conjunction with critical thinking facilitates the emergence of different alternatives and
aids in problem-solving processes. In this context, the Nasreddin Hodja anecdotes, which hold a significant
place in Turkish culture, not only contain elements of humor but also offer solutions to individual and
societal issues through a critical perspective (Ozdemir, 2010). The original and critical problem-solving
methods presented in these anecdotes illustrate the relationship between humor and cognitive flexibility.
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This suggests that humor can be used not only for entertainment but also as a tool to develop cognitive
and critical thinking skills.

Teaching, regarded as one of the most fundamental elements of the education system, is a profession
characterized by high levels of stress and the risk of professional burnout. This burnout, observed among
teachers, can lead to physical and mental health problems over time (Agyapong et al., 2023), manifesting
as disruptions in teaching activities and a decline in performance (Altuntas & Geng, 2020; Durak &
Seferoglu, 2017). Therefore, it is essential for teachers to possess certain fundamental coping skills to
perform their duties effectively. Particularly crucial in the teaching profession are skills such as adapting
to new and unexpected situations, finding quick, effective, and accurate solutions to problems, and
maintaining positive communication with their environment (Cartwright, 2018). In this framework, the
necessity for teachers to develop cognitive flexibility and positive humor styles is emphasized, both in
delivering educational services and in their personal lives. In today’s educational environments, the
development of cognitive flexibility and positive humor styles among teachers is also crucial for enhancing
student achievement and improving the classroom environment (Liman & Oral Paksoy, 2024; Sahin,
2021). Therefore, this study finds it valuable to investigate the relationship between cognitive flexibility
and positive humor styles among teachers.

The Impact of Demographic Variables

In addition to examining the relationship between teachers’ levels of cognitive flexibility and positive
humor styles, this study also considers how this relationship varies according to demographic variables
such as gender, age, and the educational level at which teachers work. Gender is a significant demographic
variable that shapes individuals’ behaviors, attitudes, and perceptions. However, the effects of gender on
positive humor styles among teachers have often been overlooked. To fully understand whether cognitive
flexibility and humor styles differ based on gender, further research is necessary. While some studies
suggest that women tend to exhibit more affiliative humor (Aktepe, 2019; Akyol, 2011; Didin, 2016),
others claim that this difference is not related to gender (Se¢im, 2020; Yilmaz et al., 2024). Additionally,
research examining the variation of cognitive flexibility by gender has yielded inconsistent results (Aktepe,
2019; Asicl & ikiz, 2015; Bilgic, 2016; Kolburan, 2019). Therefore, this study aims to contribute to the
existing literature by providing a better understanding of how teachers’ cognitive flexibility and positive
humor styles vary according to gender.

Marital status is another significant variable that shapes individuals’ social and psychological lives. It
can influence various factors such as living conditions, income level, and social status (Cartwright, 2008).
Therefore, it is essential to consider marital status when examining teachers’ cognitive flexibility and
positive humor styles. Although the literature frequently highlights the positive effects of cognitive
flexibility and positive humor styles in educational processes (Cartwright, 2008; Diril, 2011; Saricali, 2018;
Sahin, 2021; Ozdemir et al., 2011), studies exploring how these characteristics differ among teachers
based on marital status are limited (Liman & Oral Paksoy, 2024; Polatoglu, 2018).

Finally, understanding how cognitive flexibility and positive humor styles vary among teachers working
at different educational levels—preschool, elementary, middle, and high school—is crucial for developing
tailored strategies that address the needs of specific age groups in education (Januszewski & Molenda,
2013). The educational level at which teachers work is an important variable concerning the challenges
they face, job stress, and professional expectations (McMahon, 2002). However, there is limited research
on whether cognitive flexibility and positive humor styles differ according to the educational level
(Uztimcl & Miiezzin, 2018). Understanding how these characteristics align with students’ developmental
levels and needs can contribute to more effective implementation of educational policies and programs.
Identifying teachers’ cognitive flexibility and positive humor styles can positively influence student
achievement and the classroom environment (Cartwright, 2008; Diril, 2011; Saricali, 2018; Ozdemir et al.,
2011). Therefore, this study finds it valuable to investigate the potential differences in cognitive flexibility
and positive humor styles based on the educational level at which teachers work.
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Purpose of the Study

A review of the literature reveals that various studies have been conducted on the relationship
between cognitive flexibility and humor, as well as humor styles (Aktepe, 2019; Altan-Atalay & Fatih
Boluvat, 2024; Curran et al., 2021; Kolburan et al., 2019; Ogurlu, 2015; Sarigali, 2018). However, it is
noteworthy that cognitive flexibility and positive humor styles have not been sufficiently examined within
teacher samples, and the impact of demographic variables has generally been overlooked. To address
these gaps, this research investigates the relationship between cognitive flexibility and positive humor
styles among teachers, as well as how cognitive flexibility and positive humor styles vary according to
demographic variables such as gender, marital status, and the educational level at which teachers work.
In this context, the following hypotheses are proposed:

Hi: There is a significant relationship between cognitive flexibility and positive humor styles.

Ha2: Cognitive flexibility varies significantly according to the variables of gender, marital status, and
educational level.

Hs: Positive humor styles vary significantly according to the variables of gender, marital status, and
educational level.

Method
Research Model

This research is a quantitative study based on a correlational survey design, and conducted to examine
the relationship between cognitive flexibility and positive humor styles among teachers. The correlational
survey design is defined as a research method used to determine the existence, direction, and degree of
relationships between different variables (Erkus, 2017). This design allows for the assessment of
correlations between the variables under investigation and the identification of potential differences in
these relationships. Before the data collection process began, ethical approval was obtained from the
Ylzincl Yil University Social and Humanities Publication Ethics Committee on 30/12/2020 with the
approval number 2020/15-54.

Study Group

The general population of the study consists of teachers working in various schools and institutions
affiliated with the Ministry of National Education in the provinces of Hakkari, Sirnak, and Van in 2021. To
reach these teachers, the convenience sampling method was chosen. This method was selected because
it saves labor, is cost-effective, and prevents time loss (Blyukoéztirk et al.,, 2012). During the data
collection process, teachers were invited to complete online surveys, and survey forms were mostly
delivered to participants via WhatsApp and email. As a result of this process, data were collected from
632 teachers who voluntarily participated. After preliminary checks on the collected data, 19 outlier data
points were excluded from the study. Therefore, the research was ultimately conducted with data
obtained from 613 teachers. The demographic characteristics of the participants are presented in Table
1.
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Table 1
Demographic Information of Teachers Participating in the Research
Demographic Groups Frequency (f) Percentage
Variable (%)
Gender Female 322 52.5
Male 291 47.5
Age 23-28 270 44
29-34 211 34.4
35-40 92 15
41-46 20 3.3
47-52 12 2
53-58 4 7
59-63 4 7
Marital Status Single 347 56.6
Married 266 43.4
Branch Classroom Teacher 105 17.1
Special Education 87 14.2
Preschool Education 70 114
Turkish 57 9.3
English 45 7.3
Religious Culture and Moral Knowledge 41 6.7
Mathematics 38 6.2
Science 23 3.8
Turkish Language and Literature 23 3.8
Philosophy 19 3.1
Social Studies 19 3.1
Physical Education 16 2.6
Other 71 11,3
School Level Preschool 83 135
Primary School 118 19.2
Secondary School 232 37.8
High School 135 22
Other 45 7.3
Years of 1-5 years 353 57.6
Professional 6-10 years 169 27.6
Service 11-15 years 41 6.7
16 and over 50 8.2

Data Collection Tools

Cognitive Flexibility Scale: The Cognitive Flexibility Scale, developed by Martin and Rubin (1995) with
established validity and reliability, was adapted into Turkish by Celikkaleli (2014). The scale consists of a
single dimension with 12 items. It is evaluated on a 6-point Likert scale, with four items (items 2, 3, 6, and
10) being reverse-coded. The possible score range for the scale is between 10 and 60, with higher scores
indicating higher cognitive flexibility. In the reliability studies conducted by Celikkaleli (2014), the
Cronbach alpha internal consistency coefficient of the scale was found to be .80, and the test-retest
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reliability coefficient was .83. For the purposes of this research, confirmatory factor analysis was applied
to determine the construct validity of the scale, and the results confirmed its single-factor structure. The
model fit indices indicated a good fit (x?/df=4.62, RMSEA=.07, SRMR=.05, GFI=.93, AGFI=.90, CFI=.86,
IFI=.86). Additionally, the reliability analysis conducted in this research yielded a Cronbach alpha internal
consistency coefficient of .77, with item-total correlations ranging between .34 and .73.

Humor Styles Questionnaire: The Humor Styles Questionnaire, developed by Martin et al. (2003) with
established validity and reliability, was adapted into Turkish by Yerlikaya (2003). The scale consists of four
subscales: two positive (“Self-enhancing Humor” and “Affiliative Humor”) and two negative (“Self-
defeating Humor” and “Aggressive Humor”). Each subscale contains 8 items, making a total of 32 items.
The entire scale can be used together, or each subscale can be used independently. The scale is evaluated
on a 7-point Likert scale, with 10 items reverse-coded. The possible score range for each subscale is
between 7 and 56. In the adaptation studies by Yerlikaya (2003), the Cronbach alpha internal consistency
coefficients were found to be .78 for Self-enhancing Humor, .74 for Affiliative Humor, .67 for Self-
defeating Humor, and .69 for Aggressive Humor. The test-retest reliability coefficients were .81, .85, .82,
and .80, respectively. In the current research, reliability analysis revealed Cronbach alpha internal
consistency coefficients of .85 for Self-enhancing Humor and .80 for Affiliative Humor. The confirmatory
factor analysis results indicated that the model fit was good (x?/df=4.29, RMSEA=.07, SRMR=.06, AGFI=.89,
CFl=.90, GFI=.92, IFI=.90). The item-total correlations for the scales ranged between .36 and .64.

Personal Information Form: The Personal Information Form, created by the researchers, includes
various demographic information about the participants, such as age, gender, marital status, subject area,
position at the school/institution, school level taught, and years of professional service.

Data Analysis

The analysis of the data collected in this research was conducted using SPSS 26.00 and SPSS AMOS 24
software. Initially, the data set was checked for any missing or erroneous entries, and standardized z-
scores along with Mahalanobis distance values were examined to identify any outliers. As a result of this
examination, 19 outlier data points were identified and removed from the data set. Subsequently,
frequency values and descriptive statistics for the scales were reviewed, and confirmatory factor analyses
were conducted for the variables. The skewness and kurtosis values of the scales were examined to assess
the normality assumptions. Since the normality assumptions were met, the relationships between
cognitive flexibility and positive humor styles were analyzed using Pearson’s product-moment correlation.
The differences in cognitive flexibility and positive humor styles according to gender and marital status
were tested using an independent samples t-test, while differences based on the school level variable
were tested using one-way ANOVA.

Findings

This section details the findings obtained regarding the hypotheses of the research. Initially,
descriptive statistics and correlation relationships for the variables included in the study are presented.
Subsequently, the differences in cognitive flexibility and positive humor styles according to demographic
variables such as gender, marital status, and school level are analyzed.

The descriptive statistics for the Cognitive Flexibility and Humor Styles Scales, as well as the skewness
and kurtosis coefficients for the scales, are provided in Table 2.

792



Yagan & Kaya — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 53(2), 2024, 786-814

Table 2

Descriptive Statistics, Skewness and Kurtosis Coefficients of the Scales
Variables Number X Min. Max. SD Skewness  Kurtosis

of Items

Cognitive Flexibility 12 57.04 41 72 6.49 -.14 -.10
Positive Humor Styles 16 77.18 46 104 12.32 -42 -.19
Self-Enhancing Humor 8 38.49 19 56 7.4 -.40 -.23
Affiliative Humor 8 38.68 16 51 7.1 -.59 -.20

When looking at Table 2, it is observed that the participants’ mean scores on the Cognitive Flexibility
Scale are 57.0416.49, and their mean scores on the Positive Humor Styles Scale are 77.18+12.32. The
skewness and kurtosis values of the variables were examined for normality assumptions. Since the
skewness and kurtosis values are within the range of +1 to -1, it is accepted that the data meet the normal
distribution assumptions (Buyukoztiirk, 2019).

The relationship between teachers’ cognitive flexibility and positive humor styles was analyzed using
Pearson’s product-moment correlation. The results of the analysis are presented in Table 3.

Table 3
Correlation Relationship between Variables
2 3 4
1. Cognitive Flexibility .35%* .30%* 29%*
2. Positive Humor Styles 1 84x* .85**
3. Self-Enhancing Humor 1 A4**
4. Affiliative Humor 1

**p<0.01

According to the correlation coefficient evaluation criteria specified by Blyukoztirk (2019), if the
absolute value of the correlation coefficient is between .00 and .29, the relationship is considered low;
between .30 and .69, it is considered moderate; and between .70 and .99, it is considered high. In this
context, when the findings presented in Table 3 are examined, a statistically significant, positive, and
moderate relationship was found between participants’ cognitive flexibility levels and positive humor
styles (r=.35, p<.01). Additionally, statistically significant and positive correlations were found between
cognitive flexibility and the sub-dimensions of positive humor styles, which are self-enhancing humor
(r=.30, p<.01) and affiliative humor (r=.29, p<.01).

The results of the independent samples t-test conducted to determine whether cognitive flexibility
differs according to gender and marital status variables are presented in Table 4.
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Table 4

T-Test Analysis of Cognitive Flexibility Based on Gender and Marital Status Variables
Gender N X SD df t p
Female 322 56.98 5.97 611 -.23 .81

. . Male 291 57.11 7.02
Cognitive Flexibility -

Marital Status
Single 347 56.82 6.37 611 .33 .18
Married 266 57.33 6.44

When the findings presented in Table 4 are examined, no statistically significant difference was found
between the cognitive flexibility mean scores of female teachers (x=56.98) and male teachers (x=57.11) [t
(611)=-.23, p>.05]. Similarly, regarding the marital status variable, no statistically significant difference
was observed between the cognitive flexibility mean scores of single teachers (x=56.82) and married
teachers (x=57.33) [t (611)=.33, p>.05].

The results of the independent samples t-test conducted to determine whether positive humor styles
differ according to gender and marital status variables are presented in Table 5.

Table 5
T-Test Analysis of Positive Humor Styles Based on Gender and Marital Status Variables
Gender N X SD df t p
Female 322 77.90 11.91 611 1.51 13
. Male 291 76.39 12.73
Positive Humor -
Marital Status
Styles -
Single 347 79,04 11,64 611 .95 .09
Married 266 74,76 12,78
Gender
Female 322 38.53 7.35 611 A1 .90
. Male 291 38.46 7.46
Self-Enhancing -
Marital Status
Humor
Single 347 39,70 7,09 611 .46 13
Married 266 37,92 7,52
Gender
Female 322 39.36 6.80 611 2.51 .01*
" Male 291 37.93 7.36
Affiliative "
Marital Status
Humor -
Single 347 39.33 6.57 611 .01 .001*
Married 266 36.83 7.67

When examining the findings presented in Table 5, no statistically significant difference was found
between the mean scores of positive humor styles for female teachers (x=77.90) and male teachers
(x=76.39) [t(611)=1.51, p>.05]. Similarly, in the analysis based on marital status, no significant difference
was identified between the positive humor style mean scores of single teachers (x=79.04) and married
teachers (x=74.76) [t(611)=.95, p>.05]. Additionally, no significant difference was found between the self-
enhancing humor style of female teachers (x=38.53) and male teachers (x=38.46) [t(611)=.11, p>.05].
Regarding marital status, there was also no statistically significant difference between the self-enhancing
humor style of single teachers (x=39.36) and married teachers (x=37.93) [t(611)=.46, p>.05].

On the other hand, a significant difference was found between the affiliative humor style mean scores
of female teachers (x=39.36) and male teachers (x=37.93) [t(611)=2.51, p<.05]. This finding indicates that
female teachers use affiliative humor more than male teachers. In terms of marital status, single teachers
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had significantly higher affiliative humor style mean scores (x=39.33) compared to married teachers
(x=36.83) [t(611)=.01, p<.05]. This result suggests that single teachers adopt an affiliative humor style
more than married teachers.

The results of the one-way ANOVA analysis conducted to determine whether teachers’ cognitive
flexibility levels differ according to the level of the school at which they work are presented in Table 6.

Table 6
Examination of Cognitive Flexibility Based on School Level Variable
School Level N X SD F p
. Preschool 83 56.30 6.39 4.487 .183
Cognitive Primary School 118 58.91 7.11
Flexibility Secondary School ~ 232 56.71 6.08
High School 135 57.23 6.36

According to Table 6, when examining the differentiation of cognitive flexibility based on school level,
no statistically significant difference was found among teachers working at the preschool (x=56.30),
elementary school (x=58.91), middle school (x=56.71), and high school (x=57.23) levels (p>.05).

The results of the one-way ANOVA analysis conducted to determine whether teachers’ positive humor
styles differ according to the level of the school at which they work are presented in Table 7.

Table 7
Examination of Positive Humor Styles Based on School Level Variable
School Level N X SD F p
Preschool 83 77.87 12.67 2.846 .651
. Primary School 118 80.22 11.90
Positive Humor Styles ¢\ dary School 232 76.09 12.25
High School 135 76.82 11.88
Preschool 83 38.50 7.38 4.808 .097
Primary School 118 40.96 6.95
Self-Enhancing Humor  Secondary School 232 37.64 7.86
High School 135 38.38 6.71
Preschool 83 39.37 6.54 .616 .637
Primary School 118 39.25 6.86
Affiliative Humor Secondary School 232 38.44 7.15
High School 135 38.43 7.43

According to the data presented in Table 7, no significant difference was found in the positive humor
styles of teachers based on the level of the school at which they work (p>.05). In this context, it was
determined that there was no statistically significant difference in positive humor styles among teachers
working at the preschool (x=77.87), elementary school (x=80.22), middle school (x=76.09), and high school
(x=76.82) levels. Similarly, the self-enhancing humor style used by teachers did not show a significant
difference based on the school level, with the mean scores being preschool (x=38.35), elementary school
(x=40.96), middle school (x=37.64), and high school (x=38.38) (p>.05). Additionally, no significant
differentiation was observed in the affiliative humor style among teachers working at the preschool
(x=39.37), elementary school (x=39.25), middle school (x=38.44), and high school (x=38.43) levels (p>.05).
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Discussion & Conclusion

In this study, the relationship between cognitive flexibility and positive humor styles among teachers,
as well as the variations in cognitive flexibility and positive humor styles according to marital status,
gender, and school level variables, were examined. The results of the study revealed a positive and
moderate (r = .35) significant relationship between cognitive flexibility and positive humor styles. In other
words, a high level of cognitive flexibility among teachers also indicates a high level of positive humor
styles. When examined in terms of demographic variables, it was found that cognitive flexibility and self-
enhancing humor styles did not show a significant difference according to marital status, gender, and
school level variables. However, affiliative humor styles were found to differ significantly according to
marital status and gender variables. In this context, it was shown that female teachers had a higher level
of affiliative humor style compared to male teachers, and single teachers had a higher level of affiliative
humor style compared to married teachers.

Cognitive flexibility facilitates individuals’ resilience and adaptability in the face of challenges by
providing the ability to develop alternative solutions to unexpected situations (Celikkaleli, 2014). Due to
the inherent nature of cognitive flexibility, it is known to enhance social relationships (Bilgin, 2019) and
make individuals more extroverted. Previous studies have found that as the level of adaptability increases,
cognitive flexibility also increases (Oz, 2012), and that there are significant relationships between
commitment in interpersonal relationships and cognitive flexibility (Martin & Rubin, 1995). Similarly,
positive humor styles are known to be associated with extroversion, agreeableness, and cheerfulness
(MacDonald et al., 2020). It is also known that individuals with positive humor styles have higher self-
esteem and experience greater satisfaction in their relationships (Ziv, 2010). In this context, it can be said
that high levels of positive humor styles positively affect social relationships.

The association of humor with a mental reward system can significantly alter an individual’s
perspective on themselves and life (Curran et al., 2021; Sarigali, 2018). Such a perspective can be an
effective tool in the process of realizing one’s potential for growth and development. Producing humor
requires a constant state of alertness and awareness (Marazili et al., 2008). Research indicates that humor
is directly related to cognitive and affective processes such as perception, memory, and reasoning
(Baudelaire, 1997; Curran et al., 2021). Humor is not only an effective mechanism for coping with stress
but is also positively associated with physical health, and individuals who utilize humor styles tend to have
stronger social relationships (Chen & Martin, 2007). Cognitive flexibility, on the other hand, is associated
with the ability to generate alternative options in different situations, make appropriate evaluations
instead of automatic responses, and select the most suitable options by exercising impulse control rather
than making quick decisions (Altan Atalay & Fatih Boluvat, 2024). Individuals who consider the potential
impact of others’ behaviors and prefer more planned and controlled actions over impulsive ones tend to
avoid destructive outcomes. Cognitive flexibility, along with awareness and self-expression abilities, also
reduces the tendency to engage in aggressive behaviors. In this context, the view that cognitive flexibility
plays a role in encouraging the use of positive humor styles is supported.

The finding that cognitive flexibility does not differ according to gender, as indicated by the research
results, is consistent with various studies in the literature (Akgay Ozcan, 2016; Aktepe, 2019; Bilgic, 2016;
Celikkaleli, 2014; Diril, 2011; Martin & Rubin, 1995; Oz, 2012; Uziimcii & Miiezzin, 2018). These studies
emphasize that cognitive flexibility is related to how individuals respond to environmental influences,
independent of gender. In other words, individuals react to environmental factors based on their cognitive
processes and structure, regardless of gender (Aktepe, 2019). However, some studies suggest that
cognitive flexibility may vary by gender. For example, the studies by Asici and ikiz (2015) and Kolburan et
al. (2019) found that men’s cognitive flexibility levels were higher than those of women. The existence of
such differences highlights the complexity of the relationship between cognitive flexibility and gender and
suggests the influence of cultural differences. Particularly in Turkish society, factors such as men feeling
more competent and persisting in the face of challenges, while women seek support from others rather
than solving problems themselves, may explain these differences (Kolburan et al., 2019). Additionally, the
upbringing of boys in a more free and independent manner, while girls are raised with a more protective
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approach (Asici & ikiz, 2015), can be considered factors that may lead to gender differences in cognitive
flexibility.

The results of the study indicated that there was no significant difference in self-enhancing humor
style according to gender; however, affiliative humor style showed a significant difference in favor of
female teachers. When examining the literature, it is generally observed that women prefer more
adaptive and healthy humor styles, whereas men tend to use humor styles that may lead to negative
outcomes. In this context, studies by Aktepe (2019) and Akyol (2011) found significant differences in
aggressive humor style favoring men and in affiliative humor style favoring women. Similarly, another
study by Didin (2016) found significant differences in affiliative and self-enhancing humor styles favoring
women, while aggressive humor style showed significant differences favoring men. Additionally, studies
by Cann et al. (2008), Chen and Martin (2007), and Yerlikaya (2007) also revealed that men prefer more
self-defeating and aggressive humor styles. These findings suggest that gender influences humor styles,
with women tending to use more positive humor styles and men more negative humor styles.

Another finding of the study is that marital status, whether married or single, does not create a
significant difference in cognitive flexibility. This is consistent with the definition of cognitive flexibility as
an individual’s ability to adapt to life circumstances (Altan-Atalay & Fatih Boluvat, 2024). The necessity for
both married and single individuals to manage their thoughts and actions in response to similar life events
leads to the absence of significant differences in cognitive flexibility according to marital status (Polatoglu,
2018). The obligation for individuals in both scenarios to adapt to similar life conditions makes the lack of
significant difference in cognitive flexibility concerning marital status an expected outcome.

Another finding of the study reveals that self-enhancing humor style does not show a significant
difference according to marital status, whereas affiliative humor styles significantly differ in favor of single
teachers. According to this result, it appears that single teachers adopt affiliative humor styles at a higher
level compared to married teachers. It can be inferred that being single allows individuals to prefer a more
open and participative humor style. On the other hand, it can be suggested that married individuals may
adopt a more restrained humor style due to the influence of social relationships and responsibilities.
However, when examining the literature, there are also research findings indicating that humor styles do
not vary according to marital status (Kantarci & Soylu, 2024; Liman & Oral Paksoy, 2024).

The final finding of the study indicates that neither cognitive flexibility nor positive humor styles show
significant differences according to the school level variable. This finding is consistent with the limited
number of studies in the literature, which also suggest that cognitive flexibility and positive humor styles
do not differ according to school level (Uziimcii & Miiezzin, 2018). Based on this result, it can be suggested
that strategies aimed at enhancing teachers’ cognitive flexibility and positive humor styles should focus
on all teachers, without differentiation across school levels.

Limitations and Recommendations

Although the research highlights significant relationships between cognitive flexibility and positive
humor styles, as well as the influence of variables such as gender, marital status, and school level, there
are several limitations within the scope of this study. These limitations can be outlined as follows:

The sample of the research consists solely of teachers working in the provinces of Hakkari, Sirnak, and
Van, which may limit the generalizability of the results. More generalizable findings could be achieved
through studies with larger samples that include teachers from different regions and various educational
institutions. Additionally, the focus on only demographic variables in this research carries the risk of
overlooking other potential factors. There is a need for more comprehensive studies that examine factors
such as personality traits, professional experience, and motivation, which may influence cognitive
flexibility and positive humor styles. Furthermore, the use of self-report scales as data collection tools
may lead to participants providing subjective evaluations and potentially distorting their responses to
align with societal or researchers’ expectations. Therefore, it is crucial to conduct studies that utilize
objective measures and consider various data sources. Finally, the collection of data via the internet
(Google Forms) may limit the ability to control the sample. Participants accessible through the internet
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often have a specific profile or demographic structure. This situation may restrict the representativeness
of the sample and affect the generalizability of the results. However, conducting the data collection
process online not only allowed for faster and more effective access to teachers spread across a wide
geographical area but also made this approach necessary due to the challenges posed by pandemic-
related restrictions on face-to-face data collection.

Despite these limitations, the following recommendations can be made based on the obtained
findings:

Given the significance and structure of the teaching profession, it is suggested that research in
cognitive psychology areas should be increased. Training, workshops, and guidance programs can be
organized for teachers to develop and promote cognitive flexibility and positive humor styles. Teachers
can be informed about the advantages of increasing cognitive flexibility for both themselves and their
students. Additionally, studies should be conducted to provide guidance on how teachers can effectively
utilize cognitive flexibility in planning their teaching processes.

The fact that cognitive flexibility and self-enhancing humor did not differ based on gender, marital
status, or school level suggests that educational programs and seminars could be designed to include
teachers from all educational levels regardless of gender and marital status. These programs could offer
strategies to teachers for problem solving, alternative thinking, and promoting positive humor.
Furthermore, psychoeducational programs or workshops could be recommended for specific groups, such
as self-enhancing humor for single and female teachers, and affiliative humor for married and male
teachers.

To identify the specific effects of the teaching profession, a similar study could be conducted
comparing different professional groups. Such studies could help us better understand the differences in
cognitive flexibility and positive humor styles among teachers. Lastly, to address the limitation of the
cross-sectional design of this research, a similar study could be conducted with longitudinal variables. This
would allow for the observation of changes in cognitive flexibility and positive humor styles over time.
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Tiirkge Siirimui

Giris

Egitim, toplumlarin gelisiminde kilit bir faktor olarak gérilmekte (McMahon, 2002) ve bu sirecte
dgretmenler, egitim sisteminin merkezinde yer almaktadir. Ogretmenlerin, &gretim siireglerinde
verimliligi ve etkililigi saglayabilmeleri, kendi potansiyellerini agiga ¢ikarabilmelerine ve bu potansiyelin
basariya donistlrilmesine baglidir (Mincu, 2015). Ancak, teknolojik ilerlemelerin hizla artmasiyla birlikte
diinya slrekli bir degisim ve doénusim surecinden gegmektedir. Bu degisim, egitim ve 6gretim
uygulamalarini dogrudan etkileyerek 6grencilerin 6grenme stillerinde farklilagsmalara yol agmaktadir
(Taskiran, 2017). Artan teknolojik gelismeler, bilimsel bilginin Gretim siireglerini de donistirmekte ve
egitim mufredatlarinda zaman zaman degisimlere neden olmaktadir (Januszewski ve Molenda, 2013). Bu
yeni egitim ortaminda, degisen uygulamalar ve 06grencilerin cesitlenen 6grenme gereksinimleri,
o6gretmenlerin diisinme yeteneklerini gelistirip, yeni beceriler edinmelerini ve bu becerileri etkin bir
sekilde kullanmalarini zorunlu hale getirmektedir (Ertmer ve Ottenbreit-Leftwich, 2010).

Son yillarda, 6zellikle 21. yuzyil becerileri olarak bilinen elestirel diisinme, problem ¢6zme, iletisim, is
birligi ve yaratici disinme gibi yetkinlikler (Yadav vd., 2016), teknolojik ve medya okuryazarligi ile
Uretkenlik becerileri (Kennedy ve Odell, 2014) 6gretmenlerin sahip olmasi gereken temel yetkinlikler
olarak kabul edilmektedir (Uyar ve Cicek, 2021). Ogretmenlerin, hizla degisen ve déniisen diinyada, 21.
ylzyil becerilerini egitim ortamlarina etkili bir sekilde entegre edebilmesi biyik 6nem tasimaktadir. Bu
durum, karmasik ve degisken kosullar altinda farkli secenekleri gorebilme ve gerektiginde esneklikle
hareket ederek islevselligi artirma yetenegi olan bilissel esneklik kavramini (Cuhadaroglu, 2013) 6n plana
cikarmaktadir (Miller vd., 2013).

Biligsel Esneklik

Biligsel esneklik, bireylerin algi, bellek ve motor islevlerini diizenleyip koordine ederek, karmasik
durumlar karsisinda ¢ok yonlu stratejiler kullanabilme yetenegi olarak tanimlanmaktadir (Kolburan vd.,
2019; Uziimcii ve Miiezzin, 2018). Bu kavram, ayni zamanda duruma uygun bilgilerin secilip etkin bir
sekilde kullanilmasini, bu siirecte anlamayi ve gerekli karar verme mekanizmalarini icermektedir (Spiro,
1988). Bilissel esneklik, mevcut otomatik tepkilerin durdurulmasini ve olaylara iliskin durumlarin bagimsiz
bir sekilde yonetilebilme kapasitesini de kapsamaktadir (Ciairano vd., 2006). Davranislarin gelisiminde
onemli bir faktor, bireylerin sahip olduklari alternatifler hakkinda farkindalik sahibi olmalaridir. Bu
farkindalhiga sahip bireyler, daha esnek bir diisiince yapisina sahiptirler. Bireyin alternatiflerin farkinda
olmasli, daha fazla ¢6ziim yolu Uretmesine olanak tanir; bu sayede birey, sikisip kalmadan, farkli
alternatifleri degerlendirerek, gergek¢i ve uygun davranislara yonelebilir (Ciairano, 2006). Bilissel
esnekligin temeli, yalnizca en uygun secenegi belirlemekle sinirli kalmayip, karar vermeden énce mevcut
alternatifleri gorebilme yetenegine dayanir (Martin ve Anderson, 1998).

Ogretmenler, egitim siireclerinde karsilastiklari karmasik ve cesitlenen sorunlarla basa cikarken,
biligsel esneklik kavrami kritik bir 6neme sahiptir. Konu ile ilgili yapilan ¢ok sayida arastirma, bilissel
esnekligin egitim faaliyetlerinde 6nemli bir rol oynadigini ortaya koymustur (Cartwright, 2008; Diril, 2011;
Sarigali, 2018). Bilissel siireglerin etkili bir sekilde kullaniimasi, 6gretim yéntemlerinin gesitliligini artirarak
egitim siirecinin zenginlesmesine katkida bulunur (Uziimcii ve Miezzin, 2018). Ogrencilerin derslerde
sadece pasif dinleyici olmaktan ¢ikip, 6grenme siireclerine aktif katilim gostermeleri ve bilgileri cevreyle
etkilesim icinde zihinsel olarak yapilandirmalari gerektigi vurgulanmaktadir (Mincu, 2015). Bu nedenle,
o6gretmenlerin yalnizca bilgi aktarici roli Gistlenmekten ote, 6grencilerin 6grenme siireglerine katilimini
tesvik eden ve bu siregleri destekleyen bir yaklasim benimsemeleri 6nemlidir (Kogakoglu, 2010). Bu
baglamda, bilissel esneklik, hem 6gretmenlerin sahip olmasi hem de 6grencilerine kazandirmalari gereken
onemli bir nitelik olarak kabul edilmektedir (Kilig ve Demir, 2012).
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Ogretmenlerin sinif ici dinamikleri anlama ve yénetme yetenegi, &grenciler arasindaki iliskileri
gelistirme ve sinif atmosferini olumlu bir sekilde etkileme becerisi anlamina gelir. Ayrica, teknolojiyi
entegre etme kabiliyeti, modern egitimde 6nemli bir rol oynamaktadir (Ertmer vd., 2010). Bilissel esneklik,
o6gretmenlerin sadece 6grencilere bilgi aktarmakla kalmayip, ayni zamanda sinif i¢i dinamikleri, teknolojiyi
entegre etmeyi, catismalari ¢dzmeyi, 6grenci farkhliklarina duyarhhk gostermeyi ve inovasyonu tesvik
etmeyi icermektedir (Januszewski ve Molenda, 2013). Bu nedenle, 6gretmenlerde bilissel esnekligin
arastiriimasi, egitimin kalitesini artirmak agisindan kritik bir faktér olarak gérulmektedir.

Biligsel Esneklik ve Olumlu Mizah Tarzlari Arasindaki iligki

Arastirmada ele alinan bir diger 6nemli kavram olan olumlu mizah tarzlari, bireylerin olumsuz
duygularla basa ¢ikma kapasitelerini artirarak daha fazla olumlu duygu deneyimlemelerine olanak
tanimaktadir (Agikgéz, 2016). Kavramsal olarak mizah, bireylerin stresli ve olumsuz deneyimlerle
karsilastiklarinda bu durumlara gulerek tepki verme, baskalariyla sakalasma ya da komik seyler séyleme
egilimi olarak tanimlanmaktadir (Martin ve Ford, 2007). Mizah, stresin azaltiimasinda etkili bir arag olarak
one cikarken, ayni zamanda pozitif duygularin artmasini ve sosyal baglarin gliclenmesini saglar. Bunun
yani sira, mizahin hem ruhsal hem de fiziksel saglik tGzerinde olumlu etkiler yarattigini gosteren gesitli
arastirmalar bulunmaktadir (Baudelaire, 1997; Marziali vd., 2008). Ayrica, mizahin toplumsal iliskileri
gliclendirdigi (Ziv, 2010), gerginligi azaltmada 6nemli bir rol oynadigi (Chauvet ve Hofmeyer, 2007; Kferer
vd., 2023) ve yasam kalitesini artirdigina dair gesitli bulgular da mevcuttur (ilhan, 2005).

Mizah, Antik Cag déneminde din adamlari ve filozoflar tarafindan pek dikkate alinmamistir. Hatta
gilme ve kahkahanin bireyin karakter yapisini kot etkiledigi gerekgesiyle kullanilmasi pek uygun
gorilmemistir (Ruch, 1998). Hatta Platon, glilme aninda bireyin kontrolin{ kaybettigini ve bu durumun
kisinin karakterine zarar verebilecegini savunmustur (Eker, 2009). Orta Cag’a gelindiginde ise kilise ve din
adamlarinin koydugu yasaklar nedeniyle mizah daha da baski altina alinmigtir. Giilme ve kahkaha, toplum
tarafindan uygunsuz ve hos goériilmeyen bir davranis olarak kabul edilmistir (Baudelaire, 1997). Buna
karsin, 20. yizyila gelindiginde Antik Cag ve Orta Cag duslndrlerinin gorlslerinin aksine mizahin ve
gilmenin 6énemi fark edilmis ve bilim insanlari bu konuyu incelemeye baslamislardir. Sigmund Freud
(1960), mizahin en gelismis savunma mekanizmalarindan biri oldugunu vurgulamistir. Freud ayrica espriyi,
zeka veya diger zihinsel siireclerden haz alma amaci gtiden bir etkinlik olarak tanimlamistir. Ayrica, kisinin
mizahi kendisine ve diinyaya pozitif bir bakis agisi kazandiracak sekilde benimsemesi gerektigini
savunmugstur (Yovetich vd., 1990). Bu degisen anlayis, mizahin insan psikolojisi ve sosyal etkilesimler
Uzerindeki etkilerini anlamak icin yapilan arastirmalarin 6nlini agmustir.

Mizah tarzlar, iki olumlu (kendini gelistirici mizah ve katiimci mizah) ve iki olumsuz (saldirgan mizah
ve kendini yikici mizah) olmak Gizere dort temel kategoride siniflandiriimaktadir (Martin vd., 2003). Olumlu
mizah tarzlar, bireylerin ruhsal sagliklarini destekleyen, olaylara pozitif bir bakis agisiyla yaklasma ve
esprili bir tutum gelistirme becerilerini igerir (Yerlikaya, 2009). Bu mizah tarzlari, stresin azaltilmasina,
duygusal iyilik halinin artirlmasina ve yaraticiigin tesvik edilmesine katkida bulunmaktadir (Dyck ve
Holtzman, 2013). Ote yandan, olumsuz mizah tarzlari, diismanlik duygusundan kaynaklandigi icin sagliksiz
bir psikolojik durumu yansitir ve bireyler arasi uyumu bozma egilimindedir. Bu bakimdan olumlu mizah
tarzlar daha ¢ok uyumu, olumsuz mizah tarzlari ise daha ¢ok uyumu bozan tarzlari ifade etmektedir
(MacDonald vd., 2020).

Olumlu mizah tarzlarinin 6gretmenlik mesleginde dnemli bir yere sahip oldugu disiiniilmektedir.
Yapilan arastirmalar, olumlu mizah tarzlarinin 6gretmenler arasindaki iliskileri gliclendirdigi ve is birligi
ortamlarini destekledigi (Sahin, 2021) ve psikolojik saglik ve is memnuniyeti tizerinde pozitif etkilerinin
oldugunu (Ho, 2017) ortaya koymustur. Bu bulgulara dayanarak, olumlu mizah tarzlarinin bireylerin ruh
saghgini destekleyen, yasam kalitesini iyilestiren, sosyal iliskileri gliclendiren ve zorluklarla basa ¢ikma
becerisini artiran 6nemli bir faktor olarak degerlendirilebilecegi séylenebilir.

Mizahin dogasi geregi dogrudan bilissel siireclerle baglantili oldugu ve elestirel diisinmenin mizahin
temel dinamigi olarak islev gordgu, cesitli calismalarla kanitlanmistir (Aktepe, 2019; Kolburan vd., 2019;
Ogurlu, 2015; Sarigali, 2018). Mizah, algilama ve anlamlandirmaya dayali karmasik bilissel stregleri igerir.
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Bu nedenle, mizah uretmek ve Uretilen mizahi anlayabilmek igin bir dizi zihinsel ve duygusal islem
gereklidir (Ziv, 2010). Mizahin elestirel dusiinme ile birlikte kullanilmasi, farkl alternatiflerin ortaya
¢ikmasini saglamakta ve problem ¢6zme sireglerinde kolayhk saglamaktadir. Bu baglamda, Turk
kiltiriinde 6nemli bir yer tutan Nasrettin Hoca fikralari, mizah unsurlarini barindirirken ayni zamanda
bireysel ve toplumsal sorunlara elestirel bir bakis agisiyla ¢dziim dnerileri sunmaktadir (Ozdemir, 2010).
Fikralarda ortaya konan 6zgiin ve elestirel ¢6zim yontemleri, mizahin bilissel esneklikle de iliskili oldugunu
gostermektedir. Bu durum, mizahin yalnizca eglence amaciyla degil, ayni zamanda bilissel ve elestirel
disinme becerilerini gelistiren bir arag olarak da kullanilabilecegini ortaya koymaktadir.

Egitim sisteminin en temel unsuru olarak kabul edilen 6gretmenlik meslegi, yliksek diizeyde stres
barindiran ve mesleki tiikenmislik riski tastyan bir meslek grubudur. Ogretmenlerde gézlenen bu mesleki
tikenmislik, zamanla fiziksel ve ruhsal saglik sorunlarina yol agabilmekte (Agyapong vd., 2023), bu durum
ise 6gretim etkinliklerinde aksakliklar ve performans disusleri olarak kendini gostermektedir (Altuntas ve
Geng, 2020; Durak ve Seferoglu, 2017). Bu baglamda, 6gretmenlerin mesleklerini daha etkili bir sekilde
icra edebilmeleri igin, belirli temel basa ¢ikma becerilerine sahip olmalari gerekmektedir. Ozellikle yeni ve
beklenmedik durumlara uyum saglama, sorunlara hizli, etkili ve dogru ¢6ziimler bulma, ve gevreyle olumlu
iletisim kurma gibi beceriler, 6gretmenlik mesleginde kritik bir 6neme sahiptir (Cartwright, 2018). Bu
cercevede, 6gretmenlerin hem egitim hizmetlerini sunarken hem de kisisel yasamlarinda bilissel esneklik
ve olumlu mizah tarzlari gibi becerilere sahip olmalarinin gerekliligi vurgulanmaktadir. Ginimuz egitim
ortamlarinda, 6gretmenlerin bilissel esneklik ve olumlu mizah tarzlari gelistirmeleri, 6grenci basarisini
artirma ve sinif ortamini iyilestirme agisindan da biyik 6nem tasimaktadir (Liman ve Oral Paksoy, 2024;
Sahin, 2021). Bu nedenle, bu arastirmada, 6gretmenlerde bilissel esneklik ve olumlu mizah tarzlari
arasindaki iligski arastirlmaya deger bulunmustur.

Demografik Degiskenlerin Etkisi

Bu arastirmada, 6gretmenlerin biligsel esneklik duzeyleri ile olumlu mizah tarzlari arasindaki iliskiyi
incelemekle birlikte, bu iliskinin cinsiyet, yas ve calisilan okul kademesi gibi demografik degiskenlere gore
nasil farkhlastigl da ele alinmistir. Cinsiyet, bireylerin davranislarini, tutumlarini ve algilarini sekillendiren
onemli bir demografik degiskendir. Ancak 6gretmenlerde olumlu mizah tarzlarinin cinsiyet tzerindeki
etkileri genellikle g6z ardi edilmistir. Bilissel esneklik ve mizah tarzlarinin cinsiyet degiskenine gore farkhhk
gosterip gostermediginin tam olarak anlasilabilmesi igin daha fazla arastirmaya ihtiya¢ duyulmaktadir. Bazi
¢alismalar, kadinlarin daha fazla katilimci mizah sergiledigini 6ne surerken (Aktepe, 2019; Akyol, 2011;
Didin, 2016), digerleri bu farkliigin cinsiyetle iligkili olmadigini belirtmektedir (Segim, 2020; Yilmaz vd.,
2024). Ayrica, bilissel esnekligin cinsiyete gore degisimini inceleyen arastirmalarin sonuglarinin tutarsiz
oldugu goriilmistiir (Aktepe, 2019; Asici ve ikiz, 2015; Bilgic, 2016; Kolburan, 2019). Bu nedenle, bu
calismada, 6gretmenlerin bilissel esneklik ve olumlu mizah tarzlarinin cinsiyet degiskenine gére nasil
degistigini daha iyi anlamak amaciyla mevcut literatiire katki saglanmasi hedeflenmektedir.

Medeni durum ise bireylerin sosyal ve psikolojik yasamlarini sekillendiren bir baska 6nemli
degiskendir. Medeni durum, bireylerin yasam kosullari, gelir dlizeyi ve sosyal statlisi gibi bircok faktori
etkileyebilmektedir (Cartwright, 2008). Bu nedenle, 6gretmenlerin bilissel esneklik ve olumlu mizah
tarzlarini incelerken medeni durumun géz 6niinde bulundurulmasi gerekmektedir. Alanyazinda, bilissel
esneklik ve olumlu mizah tarzlarinin egitim ve 6gretim sireglerindeki olumlu etkileri sikca vurgulanmis
olmasina ragmen (Cartwright, 2008; Diril, 2011; Saricali, 2018; Sahin, 2021; Ozdemir vd., 2011),
o6gretmenlerde bu ozelliklerin medeni duruma goére nasil farklilik gosterdigine dair ¢alismalar sinirhdir
(Liman ve Oral Paksoy, 2024; Polatoglu, 2018).

Son olarak, bilissel esneklik ve olumlu mizah tarzlarinin okul 6ncesi, ilkokul, ortaokul ve lise
diizeylerinde egitim veren 6gretmenler agisindan nasil farklilastiginin incelenmesi, egitimdeki farkl yas
gruplarina yonelik 6zel stratejilerin gelistirilmesi agisindan dnem tasimaktadir (Januszewski ve Molenda,
2013). Cahsilan okul kademesi, 6gretmenlerin karsilastigi zorluklar, is stresi ve mesleki beklentiler
acisindan onemli bir degiskendir (McMahon, 2002). Ancak, bilissel esneklik ve olumlu mizah tarzlarinin
okul kademesine gore degisip degismedigi konusunda sinirli sayida arastirmaya ulasiimistir (Uziimci ve
Miiezzin, 2018). Ogretmenlerin bu &zelliklerinin, 6grencilerin gelisim diizeyine ve ihtiyaclarina uygun
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olarak nasil degistigini anlamak, egitim politikalarinin ve programlarinin daha etkili bir gsekilde
uygulanmasina katkida bulunabilir. Ogretmenlerin bilissel esneklik ve olumlu mizah tarzlarinin
belirlenmesi, 6grenci basarisini ve sinif ortamini olumlu yonde etkileyebilmektedir (Cartwright, 2008; Diril,
2011; Sarigah, 2018; Ozdemir vd., 2011). Bu sebeple, bu galismada, bilissel esneklik ve olumlu mizah
tarzlarinin calisilan okul kademesi degiskenine gore farklilasma durumu da arastirilmaya deger
bulunmustur.

Bu Calismada;

Alanyazina bakildiginda bilissel esneklig§in mizah ve mizah tarzlan ile iligkisine yonelik cesitli
galismalarin yapildigi gérilmektedir (Aktepe, 2019; Altan-Atalay ve Fatih Boluvat, 2024; Curran vd., 2021;
Kolburan vd., 2019; Ogurlu, 2015; Sarigali, 2018). Ancak, bu ¢alismalarda 6gretmen 6rnekleminde biligsel
esneklik ve olumlu mizah tarzlarinin yeterince incelenmedigi ve bu baglamda demografik degiskenlerin
etkisinin genellikle goz ardi edildigi dikkat cekmektedir. Bu eksiklikleri gidermek amaciyla, bu arastirmada
ogretmenlerde bilissel esneklik ile olumlu mizah tarzlari arasindaki iliski incelenmis; ayrica, bilissel esneklik
ve olumlu mizah tarzlarinin cinsiyet, medeni durum ve calisilan okul kademesi gibi demografik
degiskenlere gore nasil farklihk gosterdigi arastirilmistir. Bu cercevede asagidaki hipotezlere yanit
aranmigtir:

Ha: Biligsel esneklik ile olumlu mizah tarzlari arasinda anlamli bir iligki vardir.

H2: Bilissel esneklik; cinsiyet, medeni durum ve ¢alisilan okul kademesi degiskenlerine gére anlamli
diizeyde farkhlagsmaktadir.

Hs: Olumlu mizah tarzlar; cinsiyet, medeni durum ve ¢alisilan okul kademesi degiskenlerine gore
anlamli dizeyde farklilasmaktadir.

Yoéntem
Arastirma Modeli

Bu arastirma, 6gretmenlerde bilissel esneklik ile olumlu mizah tarzlari arasindaki iliskiyi incelemek
amaciyla yiritilen, iliskisel tarama modeline dayali nicel bir ¢alismadir. iliskisel tarama modeli, farkli
degiskenler arasindaki iliskilerin varhigini, yénini ve derecesini belirlemek amaciyla kullanilan bir
arastirma yontemi olarak tanimlanir (Erkus, 2017). Bu model, arastirmada ele alinan degiskenler
arasindaki korelasyonlari degerlendirmeye ve bu iliskilerin olasi farkliliklarini ortaya koymaya olanak tanir.
Arastirmayla ilgili veri toplama siirecine baslamadan &nce, Yiziincii Yil Universitesi Sosyal ve Beseri
Bilimleri Yayin Etik Kurulu’ndan 30/12/2020 tarihli ve 2020/15-54 numarali etik kurul onayi alinmistir.

Calisma Grubu

Arastirmanin genel evreni, 2021 yilinda Hakkari, Sirnak ve Van illerinde Milli Egitim Bakanligi'na bagl
cesitli okul ve kurumlarda gorev yapan Ogretmenlerden olusmaktadir. Arastirma kapsaminda, bu
o6gretmenlere ulasmak amaciyla uygun érnekleme yontemi tercih edilmistir. Uygun érnekleme yéntemi,
is gliciinden tasarruf sagladigl, ekonomik oldugu ve zaman kaybini 6nledigi icin tercih edilen bir yontemdir
(Buytkoztirk vd., 2012). Veri toplama slirecinde, 6gretmenler ¢evrimicgi anketleri doldurmaya davet
edilmis ve anket formlari gogunlukla WhatsApp ve e-posta araciligiyla katihmcilara ulastiriimistir. Bu siireg
sonucunda, gonilli olarak katilan 632 6gretmenden veri toplanmistir. Toplanan veriler Gzerinde yapilan
on kontrollerde, ug deger olarak belirlenen 19 veri set disi birakilmistir. Bu nedenle, arastirma nihai olarak
613 6gretmenden elde edilen verilerle gerceklestirilmistir. Katilimcilara ait demografik 6zellikler ise Tablo
1’de sunulmustur.
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Tablo 1

Arastirmaya Katilan Ogretmenlerin Demografik Bilgileri

Demografik Degisken Gruplar Frenkans (f) Yizdelik (%)
Cinsiyet Kadin 322 52.5
Erkek 291 47.5
Yas 23-28 270 44
29-34 211 34.4
35-40 92 15
41-46 20 33
47-52 12 2
53-58 4 7
59-63 4 7
Medeni Durum Bekar 347 56.6
Evli 266 43.4
Brans Sinif Ogretmeni 105 17.1
Ozel Egitim 87 14.2
Okul Oncesi 70 11.4
Tirkce 57 9.3
ingilizce 45 7.3
Din Kulturi ve Ahlak Bilgisi 41 6.7
Matematik 38 6.2
Fen Bilimleri 23 3.8
Tirk Dili ve Edebiyati 23 3.8
Felsefe 19 3.1
Sosyal Bilgiler 19 3.1
Beden Egitimi 16 2.6
Diger 71 11,3
Okul Kademesi Okul Oncesi 83 13.5
ilkokul 118 19.2
Ortaokul 232 37.8
Lise 135 22
Diger 45 7.3
Mesleki Hizmet Yili 1-5yil 353 57.6
6-10 yil 169 27.6
11-15yil 41 6.7
16 ve Ustu 50 8.2

Kullanilan Veri Toplama Araglari

Bilissel Esneklik Olcedi: Martin ve Rubin (1995) tarafindan gegerlik ve giivenirlik calismalari yapilarak
gelistirilen Bilissel Esneklik Olcegi’nin Tiirkce’ye uyarlamasi ise Celikkaleli (2014) tarafindan yapilimistir.

Olgek tek boyut ve 12 maddeden olusmaktadir. 6’li Likert tipli olarak degerlendirilen 6lcekte dért madde
(m2, m3, m6, m10) ters kodlanmaktadir. Olcekten alinabilecek en diisiik ve en yiiksek puan araliklari 10
ile 60 arasinda degismektedir. Yiiksek puan bilissel esnekligin de yliksek olduguna isaret etmektedir.
Celikkaleli (2014) tarafindan yapilan glivenirlik calismalarinda 6lgege ait Cronbach alfa i¢ tutarlik katsayisi
.80 ve test tekrar test glivenirlik katsayisi ise .83 olarak elde edilmistir. Bu arastirma kapsaminda, 6lgegin
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yapi gegerliligini belirlemek amaciyla dogrulayici faktér analizi uygulanmig ve sonuglar 6lgegin tek faktorli
yapisini dogrulamistir. Model uyum indeksleri de iyi uyum goéstermektedir (x2/df=4.62, RMSEA=.07,
SRMR=.05, GFI=.93, AGFI=.90, CFI=.86, IFI=.86). Ayrica, yapilan givenirlik analizleri sonucunda Cronbach
alfa i¢ tutarlilk katsayisi .77 olarak belirlenmis ve madde toplam korelasyonlari .34 ile .73 arasinda
degismistir.

Mizah Tarzlan Olgedi: Mizah Tarzlan Olgegi Martin vd. (2003) tarafindan gegerlik ve giivenirlik
calismasi yapilarak gelistirilmistir. Tlirkceye uyarlanmasi ise Yerlikaya (2003) tarafindan yapilmistir. Olgek,
iki olumlu “Kendini Gelistirici Mizah” ve “Katiimci Mizah” ve iki olumsuz “Kendini Yikici Mizah” ve
“Saldirgan Mizah” olmak Uzere toplam dort alt 6lgekten olugmaktadir. Her bir alt 6l¢cek 8 maddeden
olusmakta olup, toplamda 32 madde icermektedir. Olgegin tamami birlikte kullanilacagi gibi her bir alt
olgek ayri ayri da kullanilabilmektedir. Yedili Likert tipli olarak degerlendirilen 6lgekte 10 madde ters
kodlanmaktadir. Her bir alt 6lcekten alinabilecek puan araliklari 7 ile 56 arasinda degismektedir. Yerlikaya
(2003) tarafindan yapilan uyarlama calismalarinda Cronbach alfa i¢ tutarlik katsayilar sirasiyla Kendini
Gelistirici Mizah .78, Katihmci Mizah .74, Kendini Yikict Mizah .67 ve Saldirgan Mizah .69 olarak
bulunmustur. Test tekrar test glivenirlikleri ise sirasiyla Kendini Gelistirici Mizah .81, Katiimci Mizah .85,
Kendini Yikici Mizah .82 ve Saldirgan Mizah .80 olarak bulunmustur. Mevcut arastirma kapsaminda yapilan
guvenirlik analizi sonucunda Cronbach alfa i¢ tutarlilk katsayilari Kendini Gelistirici ve Katilimci Mizah
tarzlari sirasiyla .85 ve .80 olarak bulunmustur. Ayrica, yapilan dogrulayici faktér analizi sonuglari, model
uyumunun iyi oldugunu gostermektedir (x2/df=4.29, RMSEA=.07, SRMR=.06, AGFI=.89, CFI=.90, GFI=.92,
IF1=.90). Olceklere ait madde toplam korelasyonlari ise .36 ile .64 araliginda bulunmustur.

Kisisel Bilgi Formu: Arastirmacilar tarafindan olusturulan bu formda katilimcilara ait yas, cinsiyet,
medeni durum, brans, okul/kurumdaki gérev, galisilan okul kademesi ve mesleki hizmet yillarini iceren
cesitli demografik bilgilere yer verilmistir.

Veri Analizi

Arastirmada elde edilen verilerin analizi, SPSS 26.00 ve SPSS AMOS 24 programlari kullanilarak
gerceklestirilmistir. ilk olarak, veri setinde eksik veya hatali girislerin olup olmadigi kontrol edilmis ve bu
dogrultuda verilerin standardize edilmis z degerleri ile Mahalanobis uzakhk degerleri incelenmistir. Bu
inceleme sonucunda, u¢ deger olarak tanimlanan 19 veri tespit edilmis ve bu veriler veri setinden
cikariimistir. Ardindan O&lgeklere ait frekans degerleri ve betimleyici istatistikler kontrol edilmis,
degiskenlere ait dogrulayici faktoér analizleri yapilmistir. Normallik varsayimlariigin 6lgeklere ait basiklik ve
carpikhk degerleri incelenmistir. Normallik varsayimlari saglandigindan bilissel esneklik ve olumlu mizah
tarzlari arasindaki iliskiler pearson momentler carpimi korelasyonu ile incelenmistir. Biligsel esneklik ve
olumlu mizah tarzlarinin cinsiyet ve medeni durum degiskenlerine gore farklilasma durumlari bagimsiz
orneklem icgin t testi; okul kademesi degiskenine gore farklilasma durumlari ise tek yonli varyans analizi
(ANOVA) ile test edilmistir.

Bulgular

Bu béliimde, arastirmanin hipotezlerine yénelik elde edilen bulgular detaylandiriimaktadir. ilk olarak,
arastirmada yer alan degiskenlere iliskin tanimlayici istatistikler ile korelasyon iligkileri sunulmustur.
Ardindan, biligssel esneklik ve olumlu mizah tarzlarinin cinsiyet, medeni durum ve okul kademesi gibi
demografik degiskenler agisindan farklilasma durumlari analiz edilmistir.

Bilissel esneklik ve olumlu mizah tarzlari 6lgeklerine ait tanimlayici istatistikler ve 6lceklere ait ¢arpiklik
ve basiklik katsayilari Tablo 2’de verilmistir.
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Tablo 2

Tanimlayici Istatistikler, Carpiklik ve Basiklik Katsayilari
Degiskenler Madde x Min. Max. SS Carpiklik  Basikhik

Sayisi

Bilissel Esneklik 12 57.04 41 72 6.49 -.14 -.10
Olumlu Mizah Tarzlari 16 77.18 46 104 12.32 -42 -.19
Kendini Gelistirici Mizah 8 38.49 19 56 7.4 -.40 -.23
Katilimci Mizah 8 38.68 16 51 71 -.59 -.20

Tablo 2’ye bakildiginda katiimcilarin Bilissel Esneklik Olgeginden almis olduklari puan ortalamalari
57.0416.49 ve Olumlu Mizah Tarzlar 6lgeginden almis olduklari puan ortalamalarinin ise 77.18+12.32
oldugu gorilmektedir. Normallik varsayimlari igin degiskenlere ait carpiklik ve basiklik degerlerine
bakilmigtir. Carpiklik ve basiklik degerleri +1 ile -1 arali§inda oldugundan, verilerin normal daglim
varsayimlarini karsiladigi kabul edilmistir (Blyukoztirk, 2019).

Ogretmenlerin bilissel esneklik ve olumlu mizah tarzlari arasindaki iliski pearson momentler carpimi
korelasyonu ile analiz edilmistir. Analize iliskin sonuglar Tablo 3’te verilmistir.

Tablo 3
Degiskenler Arasindaki Korelasyon iliskisi
2 3 4
5. Bilissel Esneklik .35%* .30%* 29%*
6. Olumlu Mizah Tarzlari 1 .84%* .85%*
7. Kendini Gelistirici Mizah 1 AQ**
8. Katilimc Mizah 1

**p<0.01

Blylkozturk (2019) tarafindan belirtilen korelasyon katsayisi degerlendirme kriterlerine gore,
korelasyon katsayisinin mutlak degeri .00 ile .29 arasinda ise diistik diizeyde bir iliski, .30 ile .69 arasinda
ise orta diuzeyde bir iliski ve .70 ile .99 arasinda ise ylksek dizeyde bir iliski oldugu kabul edilir. Bu
bakimdan Tablo 3’te verilen bulgular incelendiginde, katilimcilarin bilissel esneklik dizeyleri ile olumlu
mizah tarzlari arasinda istatistiksel olarak pozitif ve orta diizeyde anlamh bir iliski bulunmustur (r=.35,
p<.01). Ayrica bilissel esnekligin olumlu mizah tarzlarina ait alt boyutlari olan kendini gelistirici mizah
(r=.30, p<.01) ve katilimci mizah (r=.29, p<.01) tarzlari arasinda istatistiksel olarak pozitif yonli ve anlamli
iliskilerin oldugu goérilmastar.

Bilissel esnekligin cinsiyet ve medeni durum degiskenlerine gore farklilasma durumlarini tespit etmek
amaciyla yapilan bagimsiz 6rneklem t-Testi sonuglari Tablo 4’te verilmistir.
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Tablo 4

Bilissel Esnekligin Cinsiyet ve Medeni Durum Degiskenlerine t-Testi Analizi
Cinsiyet N X Ss df t p
Kadin 322 56.98 5.97 611 -.23 .81

. ) Erkek 291 57.11 7.02
Bilissel Esneklik -

Medeni Durum
Bekar 347 56.82 6.37 611 .33 .18
Evli 266 57.33 6.44

Tablo 4’de verilen bulgulara bakildiginda, kadin 6gretmenlerin bilissel esneklik puan ortalamalari
(x=56.98) ile erkek 6gretmenlerin bilissel esneklik puan ortalamalari (x=57.11) arasinda istatistiksel olarak
anlamli bir farklilk tespit edilmemistir [t (611)=-.23, p>.05]. Medeni durum degiskenin de ise, bekar
O6gretmenlerin biligssel esneklik puan ortalamalari (x=56.82) ile evli 6gretmenlerin bilissel esneklik puan
ortalamalari (x=57.33) arasinda istatistiksel olarak anlaml bir farkhlik gériilmemistir [t (611)=.33, p>.05].

Olumlu mizah tarzlarinin cinsiyet ve medeni durum degiskenlerine gore farklilasma durumlarini
belirlemek amaciyla yapilan bagimsiz érneklem t-Testi sonuglari Tablo 5’te verilmistir.

Tablo 5
Olumlu Mizah Tarzlarinin Cinsiyet ve Medeni Durum Dediskenine Gére t-Testi Analizi
Cinsiyet N X Ss df t p
Kadin 322 77.90 11.91 611 1.51 .13
. Erkek 291 76.39 12.73
Olumlu Mizah -
Medeni Durum
Tarzlar -
Bekar 347 79.04 11.64 611 .95 .09
Evli 266 74.76 12.78
Cinsiyet
Kadin 322 38.53 7.35 611 A1 .90
. Erkek 291 38.46 7.46
Kendini MedeniD
Gelistirici Mizah € Aenl urum
Bekar 347 39.70 7.09 611 .46 13
Evli 266 37.92 7.52
Cinsiyet
Kadin 322 39.36 6.80 611 2.51 .01*
. Erkek 291 37.93 7.36
Katilimci Mizah -
Medeni Durum
Bekar 347 39.33 6.57 611 .01 .001*
Evli 266 36.83 7.67

Tablo 5’teki bulgular incelendiginde, kadin 6gretmenlerin olumlu mizah tarzi puan ortalamalan
(x=77.90) ile erkek 6gretmenlerin olumlu mizah tarzi puan ortalamalari (x=76.39) arasinda istatistiksel
olarak anlamh bir fark bulunmamustir [t(611)=1.51, p>.05]. Benzer sekilde, medeni duruma gore yapilan
analizde de bekar 6gretmenlerin olumlu mizah tarzlari puan ortalamalari (x=79.04) ile evli 6gretmenlerin
puan ortalamalari (x=74.76) arasinda anlamli bir fark tespit edilmemistir [t(611)=.95, p>.05]. Ayrica, kadin
o6gretmenlerin kendini gelistirici mizah tarzlari (x=38.53) ile erkek 6gretmenlerin kendini gelistirici mizah
tarzlar (x=38.46) arasinda da anlaml bir fark olmadigi saptanmistir [t(611)=.11, p>.05]. Medeni durum
acisindan degerlendirildiginde, bekar 6gretmenlerin kendini gelistirici mizah tarzlari (x=39.36) ile evli
ogretmenlerin kendini gelistirici mizah tarzlari (x=37.93) arasinda istatistiksel olarak anlamh bir fark
bulunmamistir [t(611)=.46, p>.05].
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Ote yandan, kadin égretmenlerin katilimci mizah tarzlari puan ortalamalari (x=39.36) ile erkek
O0gretmenlerin puan ortalamalari (x=37.93) arasinda anlaml bir fark oldugu belirlenmistir [t(611)=2.51,
p<.05]. Bu bulgu, kadin 6gretmenlerin katiimci mizah tarzini erkek 6gretmenlerden daha fazla kullandigini
gostermektedir. Medeni durum degiskenine bakildiginda ise bekar 6gretmenlerin katilimci mizah tarzlari
puan ortalamalari (x=39.33), evli 6gretmenlerin puan ortalamalarindan (x=36.83) anlamli derecede daha
ylksek bulunmustur [t(611)=.01, p<.05]. Bu sonug, bekar 6gretmenlerin katilimci mizah tarzini evli
ogretmenlerden daha fazla benimsediklerini ortaya koymaktadir.

Ogretmenlerin bilissel esneklik diizeylerinin calistiklari okul kademesine gore farklilik gésterip
gostermedigini belirlemek amaciyla yapilan tek yonli varyans analizi (ANOVA) analizinin sonuglari Tablo
6’da sunulmustur.

Tablo 6
Bilissel Esnekligin Okul Kademesi Dediskenine Gére incelenmesi
Okul Kademesi N X Ss F p
. . Okul Oncesi 83 56.30 6.39 4.487 .183
Biligsel Esneklik 1 il 118 58.91 7.11
Ortaokul 232 56.71 6.08
Lise 135 57.23 6.36

Tablo 6’'ya gore, bilissel esnekligin okul kademesine gore farklilasma durumuna bakildiginda, okul
oncesi (x=56.30), ilkokul (x=58.91), ortaokul (x=56.71) ve lise (x=57.23) kademelerinde gbrev yapan
o6gretmenler arasinda istatistiksel olarak anlamli bir farklilik olmadigi (p>.05) tespit edilmemistir.

Ogretmenlerin olumlu mizah tarzlarinin calistiklar okul kademesine gére farklilasma durumlarini
belirlemek amaciyla yapilan tek yonli varyans analizi (ANOVA) sonuglari Tablo 7'de verilmistir.

Tablo 7
Olumlu Mizah Tarzlarinin Okul Kademesi Dediskenine Gére incelenmesi
Okul Kademesi N X Ss F p
Okul Oncesi 83 77.87 12.67 2.846 .651
. ilkokul 118 80.22 11.90
Olumlu Mizah Tarzlan o o ol 232 76.09 12.25
Lise 135 76.82 11.88
Okul Oncesi 83 38.50 7.38 4.808 .097
ilkokul 118 40.96 6.95
Kendini Gelistirici Ortaokul 232 37.64 7.86
Mizah Lise 135 38.38 6.71
Okul Oncesi 83 39.37 6.54 .616 .637
ilkokul 118 39.25 6.86
Katilimci Mizah Ortaokul 232 38.44 7.15
Lise 135 38.43 7.43

Tablo 7'de yer alan verilere gére, 6gretmenlerin gorev yaptiklari okul kademesine bagl olarak
olumlu mizah tarzlarinda anlamli bir farklik bulunmamistir (p>.05). Bu baglamda, okul 6ncesi (x=77.87),
ilkokul (x=80.22), ortaokul (x=76.09) ve lise (x=76.82) kademelerinde gérev yapan 6gretmenler arasinda
olumlu mizah tarzlari agisindan istatistiksel olarak anlaml bir farklilik olmadigi belirlenmistir. Ayni sekilde,
o6gretmenlerin kullandiklari kendini gelistirici mizah tarzinin da okul 6ncesi (x=38.35), ilkokul (x=40.96),
ortaokul (x=37.64) ve lise (x=38.38) kademelerine gére anlamli bir farklilik géstermedigi saptanmistir
(p>.05). Ayrica, katilimci mizah tarzinin da okul 6ncesi (x=39.37), ilkokul (x=39.25), ortaokul (x=38.44) ve
lise (x=38.43) kademelerinde gbrev yapan Ogretmenler arasinda anlamh bir sekilde farklilasmadigi
gorilmustir (p>.05).
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Tartisma ve Sonug

Bu arastirma kapsaminda, 6gretmenlerde biligsel esneklik ile olumlu mizah tarzlari arasindaki iliski ve
biligsel esneklik ile olumlu mizah tarzlarinin medeni durum, cinsiyet ve gérev yapilan okul kademesi
degiskenlerine gore farklilasma durumlari arastiriimistir. Arastirmadan elde edilen sonuglara gore, bilissel
esneklik ile olumlu mizah tarzlari arasinda pozitif yénde ve orta diizeyde (r=.35) anlamli bir iliskinin oldugu
gorulmuistur. Diger bir ifadeyle 6gretmenlerde yiiksek dizeyde bilissel esneklik ayni zamanda olumlu
mizah tarzlarinin yiliksek olduguna isaret etmektedir. Demografik degiskenler agisindan incelendiginde,
biligsel esneklik ve kendini gelistirici mizah tarzlarinin medeni durum, cinsiyet ve gorev yapilan okul
kademesi degiskenlerine gore anlamli bir farkhlik gostermedigi belirlenmistir. Ancak, katilimci mizah
tarzlarinin medeni durum ve cinsiyet degiskenlerine gére anlamli diizeyde farklilagtigi gorilmustir. Bu
baglamda, kadin 6gretmenlerin erkek 6gretmenlere gore, bekar 6gretmenlerin ise evli 6gretmenlere gore
daha yiksek diizeyde katilimci mizah tarzina sahip oldugu ortaya konulmustur.

Bilissel esneklik, beklenmedik durumlara karsi alternatif ¢6zim yollari gelistirebilme yetenegi
sagladigindan (Celikkaleli, 2014), bireylerin zorluklar karsisinda direng gostermesini ve uyum saglamasini
kolaylastirir. Bilissel esnekligin yapisi geregi sosyal iliskileri arttirdigi (Bilgin, 2019) ve bireyi daha disadoniik
yaptig1 bilinmektedir. Uyum diizeyi yiikseldikge bilissel esnekligin arttigi (Oz, 2012) ve karsilikli iliskilerdeki
baglilik ile bilissel esneklik arasinda anlamli iliskilerin oldugu daha énce yapilan ¢alismalarla bulgulanmigtir
(Martin ve Rubin, 1995). Benzer sekilde olumlu mizah tarzlarinin disadéniklik, yakinhk ve nese ile iliskili
oldugu bilinmektedir (MacDonald vd., 2020). Olumlu mizah tarzlarina sahip bireylerin benlik saygisinin
ylksek oldugu ve iliskilerinde daha fazla doyum sagladigi da bilinmektedir (Ziv, 2010). Bu baglamda,
yiksek diizeyde olumlu mizah tarzlarinin, sosyal iliskileri pozitif yonde etkiledigi sylenebilir.

Mizahin, zihinsel bir 6dillendirme sistemiyle iliskilendirilmesi, bireyin kendisine ve yagama bakig agisini
onemli 6lguide degistirebilir (Curran vd., 2021; Sarigali, 2018). Bu tiir bir bakis acisi, bireyin potansiyelini
gerceklestirme siirecinde buyime ve gelisme igin etkili bir arag olabilir. Mizah Gretmek igin strekli bir
uyaniklik ve farkindalik gereklidir (Marazili vd., 2008). Arastirmalar, mizahin algi, bellek ve akil yiriitme
gibi bilissel ve duyussal stireglerle dogrudan iliskili oldugunu ortaya koymaktadir (Baudelaire, 1997; Curran
vd., 2021). Mizahin, stresle bas etmede etkili bir mekanizma olmasinin yani sira bedensel saglikla da
olumlu iliskili oldugu ve mizah tarzlarini kullanan kisilerin sosyal iliskilerinin daha gii¢li oldugu saptanmistir
(Chen ve Martin, 2007). Biligsel esneklik ise, farkli durumlarda alternatif secenekler tretebilme yetenegi,
otomatik tepkiler vermek yerine duruma uygun degerlendirmeler yapma ve hizli kararlar almak yerine
dirtisel kontrol saglayarak en uygun segenekleri belirleme becerisiyle iliskilidir (Altan Atalay ve Fatih
Boluvat, 2024). Baskalarinin davranislarinin olasi etkilerini hesaba katan, kontrolsiiz eylemler yerine daha
planh ve kontrolli davranmayi tercih eden bireyler, yikici sonuglardan kaginma egilimindedir. Bilissel
esneklik, farkindalk ve kendini ifade etme yetenegi ile birlikte, saldirgan davranislara yonelme egilimini
de azaltir. Bu baglamda, bilissel esnekligin, olumlu mizah tarzlarinin kullanimini tesvik edici bir rol oynadigi
gorusl desteklenmektedir.

Arastirma sonuglarina gore, bilissel esnekligin cinsiyet degiskenine gore farkhlik gostermedigi bulgusu,
alanyazinda yapilan cesitli caismalarla da tutarhdir (Akgay Ozcan, 2016; Aktepe, 2019; Bilgic, 2016;
Celikkaleli, 2014; Diril, 2011; Martin ve Rubin, 1995; 0z, 2012; Uziimcii ve Miiezzin, 2018). Bu ¢alismalar,
bilissel esnekligin cinsiyetten bagimsiz bir bicimde bireyin cevresel etkilere nasil tepki verdigiyle ilgili
oldugunu vurgulamaktadir. Yani, bireyler cevresel faktorlere karsi cinsiyetten bagimsiz olarak, bilissel
siireglerini ve yapisini temel alarak tepki vermektedirler (Aktepe, 2019). Bununla birlikte, bazi calismalar
bilissel esnekligin cinsiyete gore farklilasabilecegini de &ne siirmektedir. Ornegin, Asici ve ikiz (2015) ile
Koburan ve arkadaslarinin (2019) ¢alismalari, erkeklerin bilissel esneklik diizeylerinin kadinlara kiyasla
daha yiksek oldugunu ortaya koymustur. Bu tir farkhlklarin varhgi, bilissel esnekligin cinsiyetle olan
iliskisi konusunda arastirmalarin karmasikligini ve kiltirel farkhliklarin etkisini isaret etmektedir. Ozellikle
Turk toplumunda, erkeklerin kendilerini daha yetkin hissetmeleri ve sorunlar karsisinda yilmadan
miicadele etmeleri, kadinlarin ise sorunlari ¢gozmekten ziyade ¢6ziim icin baskalarindan destek aramalari
gibi faktorler bu farkhliklar agiklayabilir (Kolburan vd., 2019). Ayrica, erkek ¢ocuklarin daha 6zgiir ve
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bagimsiz, kiz cocuklarin ise daha korumaci bir yaklasimla yetistirilmeleri (Asici ve ikiz, 2015) bilissel
esnekligin cinsiyete gore farklilasmasina neden olabilecek etmenler arasinda degerlendirilmektedir.

Arastirmanin sonuglari, cinsiyet degiskenine gére kendini gelistirici mizah tarzinda anlamli bir farklilik
bulunmadigini, ancak katilimci mizah tarzinin kadin 6gretmenler lehine anlamli dizeyde farklilastigini
gostermistir. Alanyazina genel olarak bakildiginda, kadinlarin daha ¢ok uyumlu ve saglikli mizah tarzlarini
tercih ettikleri, erkeklerin ise olumsuz sonuglar dogurabilecek mizah tarzlarini kullandiklari gériilmektedir.
Bu baglamda, Aktepe (2019) ve Akyol (2011) tarafindan yapilan ¢alismalarda, saldirgan mizah tarzinda
erkeklerin, katilimci mizah tarzinda ise kadinlarin lehine anlamli farkhhklarin bulundugu tespit edilmistir.
Benzer sekilde, Didin (2016) tarafindan yapilan bir baska ¢alismada, katilimci ve kendini gelistirici mizah
tarzlarinin kadinlar lehine, saldirgan mizah tarzinin ise erkekler lehine anlamh farkhliklar gosterdigi
bulunmustur. Ayrica, Cann vd. (2008), Chen ve Martin (2007) ve Yerlikaya (2007) tarafindan yapilan
calismalarda da erkeklerin daha fazla kendine zarar verici ve saldirgan mizah tarzlarini tercih ettikleri
ortaya konmustur. Bu bulgular, cinsiyetin mizah tarzlan lizerinde etkili oldugunu ve kadinlarin daha ¢ok
olumlu mizah tarzlarini, erkeklerin ise daha ¢ok olumsuz mizah tarzlarini kullanma egiliminde olduklarini
gostermektedir.

Arastirmanin bir diger bulgusu, evli ya da bekar olmanin bilissel esneklik izerinde anlaml bir farklilik
yaratmadigl yonindedir. Bu durum, biligsel esnekligin genellikle bireylerin yasam kosullarina uyum
saglama becerisi olarak tanimlanmasiyla tutarlidir (Altan-Atalay ve Fatih Boluvat, 2024). Evli ya da bekar
bireylerin, benzer yasam olaylariyla karsilasarak diistincelerini ve eylemlerini yonetme gerekliligi, bilissel
esneklik diizeyinin medeni duruma gore farklilik géstermemesine yol agmaktadir (Polatoglu, 2018). Her iki
durumda da bireylerin benzer yasam sartlarina uyum saglama zorunlulugu, bilissel esnekligin medeni
durum degiskenine gore anlamli bir farklilik gostermemesini olagan bir sonug olarak ortaya koymaktadir.

Arastirmanin diger bir bulgusu, kendini gelistirici mizah tarzinin medeni durum degiskenine gore
anlamh bir farkhlik géstermedigini, ancak katiimci mizah tarzlarinin bekar 6gretmenler lehine anlaml
diizeyde farkhlastigini ortaya koymaktadir. Bu sonuca gore, bekar 6gretmenlerin katiimci mizah tarzini
evli 6gretmenlere kiyasla daha yiiksek diizeyde benimsedikleri goriilmektedir. Bekar olmanin, bireylerin
daha serbest ve katilimci bir mizah tarzini tercih etmelerine olanak sagladigi diistinilebilir. Buna karsin,
evli bireylerin sosyal iliskiler ve sorumluluklarinin etkisiyle daha sinirli bir mizah tarzini benimseyebildikleri
one sirulebilir. Ancak, alanyazina bakildiginda, mizah tarzlarinin medeni durum degiskenine gore
farklilasmadigina dair gesitli arastirma bulgulari da mevcuttur (Kantarci ve Soylu, 2024; Liman ve Oral
Paksoy, 2024).

Arastirmanin son bulgusu ise, hem bilissel esnekligin hem de olumlu mizah tarzlarinin ¢ahsilan okul
kademesi degiskenine gore anlamli bir farklilik géstermedigini ortaya koymaktadir. Bu bulgu, alanyazinda
bulunan sinirli sayida arastirma ile de uyumlu olup, bilissel esneklik ve olumlu mizah tarzlarinin okul
kademesi degiskenine gore farkhlasmadigini géstermektedir (Uziimcii ve Miiezzin, 2018). Bu sonuca
dayanarak, o©gretmenlerin bilissel esnekliklerini ve olumlu mizah tarzlarini gelistirmeye yonelik
stratejilerin, okul kademeleri arasinda farklilik gostermeksizin, genel olarak tim o6gretmenler igin
odaklanilmasi gerektigi sdylenebilir.

Sinirlilik ve Oneriler

Arastirma her ne kadar bilissel esneklik ile olumlu mizah tarzlari arasinda anlamli iliklerinin oldugu ve
cinsiyet, medeni durum ve calisilan okul kademesi degiskenlerin etkisini vurgulasa da arastirma
kapsaminda cesitli sinirliliklar bulunmaktadir. Bu sinirliliklar su sekilde siralanabilir.

Arastirmanin 6rneklemi sadece Hakkari, Sirnak ve Van illerinde galisan 6gretmenlerden olustugu icin,
sonuglarin genellenebilirligi sinirli olabilmektedir. Farkli bélgelerden ve farkli egitim kurumlarindan galisan
ogretmenlerin dahil edildigi daha genis 6rneklemli calismalara daha genellenebilir sonuglara ulasilabilir.
Yine arastirmada sadece demografik degiskenlere odaklanilmis olmasi, diger potansiyel faktorleri goz ardi
etme riskini tasimaktadir. Bilissel esneklik ve olumlu mizah tarzlari Uzerinde etkili olabilecek kisilik
ozellikleri, mesleki deneyim ve motivasyon gibi faktorleri de inceleyen daha kapsamli ¢alismalara ihtiyag
duyulmaktadir. Yine veri toplama araglarinin 6z bildirimsel Olgeklerle yapilmis olmasi, katilimcilarin
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subjektif degerlendirmelerde bulunmalarina ve yanitlarini toplumun veya arastirmacilarin beklentilerine
uyum saglamak icin ¢arpitmalarina neden olabilmektedir. Dolayisiyla, objektif verilere dayali 6lglimlerin
kullanildigi ve farkh veri kaynaklarinin dikkate alindigi arastirmalarin yapilmasi énemlidir. Son olarak
verilerin internet ortamindan (Google Form) toplanmis olmasi, érneklemi kontrol etme yetenegini
sinirlayabilir. internet {izerinden erisilebilen katilimcilar genellikle belirli bir profil veya demografik yapiya
sahip olabilmektedir. Bu durum, 6rneklemdeki katilimcilarin temsil yetenegini sinirlayabilir ve sonuglarin
genellenebilirligini etkileyebilir. Ancak veri toplama sulrecinin gevrimigi olarak gergeklestirilmesi,
arastirmanin genis bir cografi alanda yer alan 6gretmenlere daha hizli ve etkili bir sekilde ulasiimasini
sagladigi gibi, pandemi kosullarinin getirdigi kisitlamalar nedeniyle yiz yiize veri toplamanin zorlasmasi da
bu tercihi gerekli kilmistir.

Tim bu sinirhliklara ragmen, elde edilen bulgulara dayali olarak asagidaki énerilerde bulunulabilir:

Ogretmenlik mesleginin &nemi ve yapisi ele alindiginda, bilissel psikoloji alanlarinda yapilacak
calismalarin artirilmasi gerektigi dusindlmektedir. Bilissel esneklik ve olumlu mizah tarzlarinin
gelistiriimesi ve tesvik edilmesi icin 6gretmenlere yonelik egitimler, atdlyeler ve rehberlik programlari
diizenlenebilir. Ogretmenlerde bilissel esnekligin arttirilmasinin hem kendilerinde hem de égrencilerinde
saglayacagl avantajlar hakkinda bilgilendirmeler yapilabilir. Ayrica, 6gretmenlerin 6gretim sureglerini
planlarken bilissel esnekliklerini nasil daha etkili kullanacaklarina dair rehberlik sunan ¢alismalar
gerceklestirilmelidir.

Bilissel esnekligin ve kendini gelistirici mizahin cinsiyet, medeni durum ve calisilan okul kademesi
degiskenlerine bagl olarak farklilasmamis olmasi, egitim programlarinin ve seminerlerin cinsiyet ve
medeni durum fark etmeksizin tim egitim kademelerinde calisan 6gretmenleri kapsayacak sekilde
tasarlanabilecegini gosterir. Bu programlar, 6gretmenlere problem ¢ézme becerileri, alternatif diisinme
ve olumlu mizahi tegvik etmek igin stratejiler sunabilir. Yine bekar 6gretmenler ve kadin 6gretmenler igin
kendini gelistirici mizah, evli 6gretmenler ve erkek Ogretmenlerde ise katilimci mizah tarzlarinin
gelistirilmesi icin ilgili gruplara psikoegitim programlari, ya da atélye calismalarinin yapilmasi 6nerilebilir.

Ogretmenlik mesleginin 6zel etkilerini belirlemek adina benzer bir ¢alisma diger meslek gruplariyla
karsilastirilarak yapilabilir. Bu tir calismalar, 6gretmenlerin bilissel esneklik ve olumlu mizah tarzlarindaki
farkhliklari daha iyi anlamamiza yardimci olabilir. Son olarak arastirmanin kesitsel deseninden kaynakh
sinirliigin giderilebilmesi icin benzer bir calisma boylamsal degiskenlerle de incelenebilir. Boylece bilissel
esneklik ve olumlu mizah tarzlarindaki degisim zamana gore izlenebilir.

Yazar Katki Orani
Makaleye 1. yazar %60 oraninda, ikinci yazar ise %40 oraninda katki sunmustur.
Etik Beyan

Bu arastirmanin planlanmasi, verilerin toplanmasi, analizi ve raporlanmasi sirasinda Yiksekogretim
Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde yer alan etik ilke ve kurallara uyulmustur. Bilimsel
Arastirma ve Yayin Etigi’ne aykiri herhangi bir uygulama yapilmamis ve arastirmaya katilan tim bireysel
katilimcilardan bilgilendirilmis onam alinmistir.

Arastirma verileri toplanmadan énce Yiziinci Yil Universitesi Sosyal ve Beseri Bilimler Yayin Etigi
Kurulu’ndan 30 Aralik 2020 tarih ve 2020/15-54 karar numarasi ile izin alinmistir.

Catisma Beyani

Yazarlar ¢alisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar ¢atismasi bulunmadigini beyan
etmektedirler.

810



Yagan & Kaya — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 53(2), 2024, 786-814
References

Acikgdz, M. (2016). Cukurova liniversitesi tip fakiiltesi 6grencilerinin psikolojik saglamlik ile mizah tarzlari
ve mutluluk dizeyi arasindaki iliskinin incelenmesi. (Tez No. 443054) [Yuksek lisans tezi, Cag
Universitesi].

Agyapong, B., Brett-MacLean, P., Burback, L., Agyapong, V. |. 0., & Wei, Y. (2023). Interventions to reduce
stress and burnout among teachers: A scoping review. International Journal of Environmental
Research and Public Health, 20(9), 5625. https://doi.org/10.3390/ijerph20095625

Akgay Ozcan, H. D. (2016). Ergenlerde bilissel esneklik ile 6z yeterlik arasindaki iliskinin incelenmesi (Tez
No. 28249) [Yiiksek lisans tezi, Toros Universitesi].

Aktepe, R. (2019). Lise 6grencilerinin bilissel esnekliklerinin cinsiyetlerine ve mizah tarzlarina gore
incelenmesi. Kastamonu Egitim Dergisi, 27(6), 2631-2640. https://doi.org/10.24106/kefdergi.3489.

Akyol, U. (2011). Ergenlerde iletisim becerilerinin yordayicilari olarak 6z-duyarlilik ve mizah tarzlar (Tez
No. 326018) [Yiiksek lisans tezi, Mugla Sitki Kogman Universitesi].

Altan-Atalay, A., Fatih Boluvat, M. (2024). Cognitive flexibility and depression: The moderator roles of
humor styles. Current Psycholgy. https://doi.org/10.1007/s12144-024-05931-8

Altintas, S. ve Geng, H. (2018). Mutlulugun yordayicisi olarak psikolojik saglamlik: 6gretmen 6rnekleminin
incelenmesi. Hacettepe Universitesi Egitim Fakiiltesi  Dergisi, 35(4), 936-948.
https://doi.org/10.16986/HUJE.2018046021

Asici, E. ve ikiz, F. E. (2015). Mutluluga giden bir yol: Bilissel esneklik. Mehmet Akif Ersoy Universitesi E§itim
Fakiiltesi Dergisi, 1(35), 191-211. https://dergipark.org.tr/en/pub/maeuefd/issue/19408/206375

Baudelaire, C. (1997). Giilmenin 6zi. (i. Yalgin, Cev.) iris Yayincilik.

Bilgic, R. ve Bilgin, M. (2016). Ergenlerin cinsiyet ve 6grenim kademesi diizeylerine gore biligsel esneklik
diizeyleri ile karar stratejileri arasindaki iliskinin incelenmesi. Usak Universitesi Egitim Arastirmalar
Dergisi, 2(2), 39-55. https://doi.org/10.29065/usakead.232432

Bilgin, M. (2009). Bilissel esnekligi yordayan bazi degiskenler. Cukurova Universitesi Egitim Fakiiltesi
Dergisi, 3(36), 142-157.

Biswas-Diener, R., Diener, E. & Tamir, M. (2004). The psychology of subjective well-being. Daedalus,
133(2), 18-25. https://www.jstor.org/stable/20027909

Bulbul, S. ve Giray, S. (2011). Sosyodemografik 6zellikler ile mutluluk algisi arasindaki iliski yapisinin analizi.
Ege Akademik Bakis, 11, 113.

Biyiikéztirk, S., Kilig, E., Akgiin, O. E., Karadeniz, S., ve Demirel, F. (2012). Bilimsel arastirma yéntemleri.
Pegem Akademi.

Blylkozturk, S. (2019). Sosyal bilimler igin veri analizi el kitabi. Pegem Akademi.

Cann, A., Norman, M. A., Welbourne, J. L. & Calhoun, L. G. (2008). Attachment styles, conflict styles and
humor styles: Inter relationships and associations with relationship satisfaction. European Journal of
Personality, 22(2), 131-146. https://doi.org/10.1002/per.666

Cartwright, K. B. (2008). Introduction to literacy processes: Cognitive flexibility in learning and teaching.
In K. B. Cartwright (Ed.), Literacy processes: Cognitive flexibility in learning and teaching (pp. 3—18).
The Guilford Press.

Chauvet, S. & Hofmeyer, A. (2007). Humor as a facilitative style in problem-based learning environments
for nursing students. Nurse Education Today, 27(4), 286-292.
https://doi.org/10.1016/j.nedt.2006.05.008

Chen, G. & Martin, R. A. (2007). A comparison of humor styles, coping humor, and mental health between
Chinese and Canadian university students. International Journal of Humor Research, 20(3), 215-234.
https://doi.org/10.1515/HUMOR.2007.011

811


https://doi.org/10.3390/ijerph20095625
https://doi.org/10.1007/s12144-024-05931-8
https://doi.org/10.16986/HUJE.2018046021
https://dergipark.org.tr/en/pub/maeuefd/issue/19408/206375
https://doi.org/10.29065/usakead.232432
https://www.jstor.org/stable/20027909
https://doi.org/10.1002/per.666
https://doi.org/10.1016/j.nedt.2006.05.008
https://doi.org/10.1515/HUMOR.2007.011

Yagan & Kaya — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 53(2), 2024, 786-814
Ciairano, S., Bonino, S., & Miceli, R. (2006). Cognitive flexibility and social competence from childhood to
early adolescence. Cognitie, Creier, Comportament/Cognition, Brain, Behavior, 10(3).

Curran, T., Janovec, A., & Olsen, K. (2021). Making others laugh is the best medicine: humor orientation,
health outcomes, and the moderating role of cognitive flexibility. Health communication, 36(4), 468-
475. https://doi.org/10.1080/10410236.2019.1700438

Celikkaleli, ©. (2014). Bilissel esneklik &lgeginin gegerlik ve giivenirligi. Egitim ve Bilim, 39 (176).
http://dx.doi.org/10.15390/EB.2014.3466

Guhadaroglu, A. (2013). Bilissel esnekligin yordayicilari. Cumhuriyet Uluslararasi Egitim Dergisi, 2(1), 86-
101.

Didin, E. (2016). Sanat egitimi alan ve almayan ergenlerin mizah tarzlarinin ve kisilerarasi problem ¢ézme
becerilerinin incelenmesi (Tez No. 417244) [Yiiksek lisans tezi, Ankara Universitesi].

Diril, A. (2011). Lise 6grencilerinin bilissel esneklik diizeylerinin sosyodemografik degiskenler ve éfke diizeyi
ile 6fke ifade tarzlari arasindaki iliski agisindan incelenmesi (Tez No. 299894 )[Yuksek lisans tezi,
Cukurova Universitesi].

Dogan, T. ve Cotok, N. A. (2016). Oxford mutluluk 6lgegi kisa formunun Tirkge uyarlamasi: Gegerlik ve
givenirlik calismasi. Turkish Psychological Counseling and Guidance Journal, 4(36).

Durak, H. Y. ve Seferoglu, S. S. (2017). Ogretmenlerde tiikenmislik duygusunun cesitli degiskenler
agisindan incelenmesi. Gazi Universitesi Gazi Egitim Fakiiltesi Dergisi, 37(2), 759-788.

Dyck, K. T., & Holtzman, S. (2013). Understanding humor styles and well-being: The importance of social
relationships and gender. Personality and individual differences, 55(1), 53-58.
https://doi.org/10.1016/j.paid.2013.01.023

Eker, G. O. (2009). insan kiiltir mizah: Eglence endiistrisinde tiiketim nesnesi olarak mizah. Grafiker
Yayinlari.

Erkus, A. (2017). Davranis bilimleri igin bilimsel arastirma siireci (5. baski). Segkin Yayincilik.

Ertmer, P. A., & Ottenbreit-Leftwich, A. T. (2010). Teacher technology change: How knowledge,
confidence, beliefs, and culture intersect. Journal of research on Technology in Education, 42(3), 255-
284. https://doi.org/10.1080/15391523.2010.10782551

Freud, S. (1960). Jokes and their relation to the unconscious. Norton Press.

Hills, P., & Argyle, M. (2002). The oxford happiness questionnaire: a compact scale for the measurement
of  psychological well-being. Personality and individual differences, 33(7), 1073-1082.
https://doi.org/10.1016/50191-8869(01)00213-6

Ho, S. K. (2017). The relationship between teacher stress and burnout in Hong Kong: positive humour and
gender as moderators. Educational Psychology, 37(3), 272-286.
https://doi.org/10.1080/01443410.2015.1120859

Isik, S. (2016). Psikolojik dayanikhlik 6lceginin gelistiriimesi: Gegerlik ve glvenirlik calismasi. The Journal of
Happiness & Well-Being, 4(2), 165-182.

ilhan, T. (2005). Oznel iyi olusa dayali mizah tarzlari modeli. (Tez No. 159598) [Doktora tezi, Gazi
Universitesi].

Januszewski, A., & Molenda, M. (Eds.). (2013). Educational technology: A definition with commentary.
Routledge.

Kantarci, B., & Soylu, F. K. (2024). The relationship between the humor styles of nurses and psychological
well-being during the COVID-19 pandemic period. Dimensions of Critical Care Nursing, 43(2), 87-95.
https://doi.org/10.1097/DCC.0000000000000626

Kfrerer, M. L., Rudman, D. L., Aitken Schermer, J., Wedlake, M., Murphy, M., & Marshall, C. A. (2023).
Humor in rehabilitation professions: a scoping review. Disability and Rehabilitation, 45(5), 911-926.
https://doi.org/10.1080/09638288.2022.2048909

812


https://doi.org/10.1080/10410236.2019.1700438
http://dx.doi.org/10.15390/EB.2014.3466
https://doi.org/10.1016/j.paid.2013.01.023
https://doi.org/10.1080/15391523.2010.10782551
https://doi.org/10.1016/S0191-8869(01)00213-6
https://doi.org/10.1080/01443410.2015.1120859
https://doi.org/10.1097/DCC.0000000000000626
https://doi.org/10.1080/09638288.2022.2048909

Yagan & Kaya — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 53(2), 2024, 786-814
Kennedy, T. J.,, & Odell, M. R. (2014). Engaging students in STEM education. Science Education
International, 25(3), 246-258.

Kilig, F. ve Demir, O. (2012). Sinif 6gretmenligi 6grencilerinin bilissel kocluk ve bilissel esneklige dayali
dgretim ortamlarinin  olusturulmasina iliskin gérisleri. flkégretim Online, 11(3), 578-595.
https://dergipark.org.tr/en/pub/ilkonline/issue/8588/106713

Kocgakoglu, M. (2010). Probleme dayali 6grenme: Yapilandirmaciligin 6z0. Milli Egitim Dergisi, 40 (188),
68-82. https://dergipark.org.tr/en/pub/milliegitim/issue/36196/406999

Kolburan, $. G., Eker, E. ve Akdeniz, B. (2019). Bilissel esneklik ve mizah stilleri arasindaki iliskinin
degerlendirilmesi. Tiirkiye Klinikleri Journal of Forensic Medicine & Forensic Sciences, 16(1), 1-13.

Liman, B. ve Oral Paksoy, A. (2024). Okul dncesi 6gretmenlerinin mizah tarzlari ile psikolojik iyi olus ve
gocuklar icin kullandiklari mutluluk artirici stratejilerin incelenmesi. Kalem Egitim ve insan Bilimleri
Dergisi, 14(2), 200-224. https://doi.org/10.23863/kalem.2023.271

Martin, M. M. ve Anderson, C. M. (1998). The cognitive flexibility scale: Three validity studies.
Communication Reports, 11(1), 1-9. https://doi.org/10.1080/08934219809367680

Martin, M. M. & Rubin, R. B. (1995). A new measure of cognitive flexibility. Psychological Reports, 76(2),
623-626. https://doi.org/10.2466/pr0.1995.76.2.6

Martin, R. A., Puhlik-Doris, P., Larsen, G., Gray, J., & Weir, K. (2003). Individual differences in uses of humor
and their relation to psychological well-being: Development of the humor styles questionnaire. Journal
of Research in Personality, 37(1), 48-75. https://doi.org/10.1016/S0092-6566(02)00534-2

Marziali, E., McDonald, L., & Donahue, P. (2008). The role of coping humor in the physical and mental
health of older adults. Aging and Mental Health, 12(6), 713-718.
https://doi.org/10.1080/13607860802154374

MacDonald, K. B., Kumar, A., & Schermer, J. A. (2020). No laughing matter: How humor styles relate to
feelings of loneliness and not mattering. Behavioral Sciences, 10(11), 165.
https://doi.org/10.3390/bs10110165

McMahon, W. W. (2002). Education and development: Measuring the social benefits. Oxford University
Press.

Mincu, M. E. (2015). Teacher quality and school improvement: what is the role of research?. Oxford
Review of Education, 41(2), 253-269. https://doi.org/10.1080/03054985.2015.1023013

Ogurlu, U. (2015). Relationship between cognitive intelligence, emotional intelligence and humor
styles. International Online Journal of Educational Sciences, 7(2), 15-25.
http://dx.doi.org/10.15345/iojes.2015.02.003

0z, S. (2012). Ergenlerin cinsiyet, sosyo-ekonomik ve 6drenim kademesi diizeylerine gére bilissel esneklik,
uyum ve kaygi puanlari arasindaki iliskinin incelenmesi (Tez No. 327682) [Yuksek lisans tezi, Cukurova
Universitesi].

Ozdemir, N. (2010). Humor, critical thinking and the wisdom: Nasreddin Hodja. Milli Folklor, 22(87). 27-
40.

Ozdemir, S., Sezgin, F., Kaya, Z. ve Recepoglu, E. (2011). ilkdgretim okulu 6gretmenlerinin stresle basa
cikma tarzlari ile kullandiklari mizah tarzlari arasindaki iliski. Kuram ve Uygulamada Egitim Yénetimi,
3(3), 405-428. https://dergipark.org.tr/en/pub/kuey/issue/10327/126607

Polatoglu, E. (2018). Ozel gereksinimli bireylerle calisan 6gretmenlerin bilissel esneklik diizeyleri ile
yaraticihk ve empati dizeyleri arasindaki iliski (Tez No. 529376) [Yiksek lisans tezi, Marmara
Universitesi].

Ruch, W. (1998). Foreword and overview. Sense of humor: A new look at an old concept. In W. Ruch (Ed.).
The sense of humor: Explorations of a Personality Characteristic. Mouton de Gruyter.

813


https://dergipark.org.tr/en/pub/ilkonline/issue/8588/106713
https://dergipark.org.tr/en/pub/milliegitim/issue/36196/406999
https://doi.org/10.23863/kalem.2023.271
https://doi.org/10.1080/08934219809367680
https://doi.org/10.2466/pr0.1995.76.2.6
https://doi.org/10.1016/S0092-6566(02)00534-2
https://doi.org/10.1080/13607860802154374
https://doi.org/10.3390/bs10110165
https://doi.org/10.1080/03054985.2015.1023013
http://dx.doi.org/10.15345/iojes.2015.02.003
https://dergipark.org.tr/en/pub/kuey/issue/10327/126607

Yagan & Kaya — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 53(2), 2024, 786-814

Saricali, M. (2018). Universite égrencilerinde olumlu mizah kullanimi ile 6zgiinliik iliskisinde bilissel
esnekligin ve psikolojik kirilganhdin araciligi: karma desen arastirma. (Tez No. 533393) [Doktora tezi,
Anadolu Universitesi].

Satici, S. A. ve Deniz, M. E. (2017). Mizahla basa ¢ikma ve iyilik hali: Psikolojik saglamlik ve iyimserligin
aracilik roliinin incelenmesi. Elementary Education Online, 16(3), 1343-1356.
https://doi.org/10.17051/ilkonline.2017.330262

Secim, G. (2020). Bilissel esneklik ve duygu dizenleme o&zelliklerinin psikolojik saglamlik (izerine
etkisi. Tiirk Egitim Bilimleri Dergisi, 18(2), 505-524. https://doi.org/10.37217/tebd.716151

Spiro, R. J. (1988). Cognitive flexibility theory: Advanced knowledge acquisition in ill-structured
domains. Center for the Study of Reading Technical Report; no. 441.

Sahin, A. (2021). Humor use in school settings: The perceptions of teachers. SAGE Open, 11(2), 1-16.
https://doi.org/10.1177/21582440211022691

Sasmaz, S. C. (2016). Cocugu olan evli ve evli olmayan bireylerin psikolojik saglamlik ve mutluluk
diizeylerinin incelenmesi (Tez No. 438531) [Yiiksek lisans tezi, Beykent Universitesi].

Taskiran, A. (2017). Dijital ¢cagda yuksekogretim. Acikégretim Uygulamalari ve Arastirmalari Dergisi, 3(1),
96-109. https://dergipark.org.tr/en/pub/auad/issue/34114/377387

Ulus, L., Yaman, Y. ve Yalgintas-Sezgin, E. (2019). Ustiin yetenekli ¢ocuklarin mizah anlayislari. Turkish
Journal of Giftedness & Education, 9(1), 61-78.

Uyar, A. ve Cicek, B. (2021). Farkli branslardaki 6gretmenlerin 21. ylizyil becerileri. IBAD Sosyal Bilimler
Dergisi, (9), 1-11. https://doi.org/10.21733/ibad.822410.

Uziimcii, B. ve Miezzin, E. E. (2018). Ogretmenlerin bilissel esneklik ve mesleki doyum diizeyinin
incelenmesi. Sakarya University Journal of Education, 8(1), 8-25.
https://doi.org/10.19126/suje.325679

Yadav, A., Hong, H., & Stephenson, C. (2016). Computational thinking for all: Pedagogical approaches to
embedding 21st century problem solving in K-12 classrooms. Tech Trends, 60, 565-568.
https://doi.org/10.1007/s11528-016-0087-7

Yerlikaya, E. E. (2003). Mizah tarzlari 6lgeginin uyarlama ¢alismasi (Tez No. 125628) [Yiksek lisans tezi,
Cukurova Universitesi].

Yerlikaya, N. (2007). Lise 6grencilerinin mizah tarzlari ile stresle basa ¢ikma tarzlari arasindaki iliskinin
incelenmesi (Tez No. 220625) [Yiiksek lisans tezi, Cukurova Universitesi].

Yerlikaya, E. E. (2009). Universite 6§rencilerinin mizah tarzlari ile algilanan stres, kaygi ve depresyon
diizeyleri arasindaki iliskinin incelenmesi (Tez No. 241451) [Doktora tezi, Cukurova Universitesi].

Yilmaz, B. H., Yetim, D., & Ozdemir, M. (2024). Sporcularda ruminasyon ile bilissel esneklik arasindaki
iliski. Yalova Universitesi Spor Bilimleri Dergisi, 3(1), 127-139.

Yovetich, N. A., Dale, J. A. & Hudak, M. A. (1990). Benefits of humor in reduction of threat-induced anxiety.
Psychological Reports, 66(1), 51-58. https://doi.org/10.2466/pr0.1990.66.1.51

Ziv, A. (2010). The social function of humor in interpersonal relationships. Society, 47, 11-18.
https://doi.org/10.1007/s12115-009-9283-9.

814


https://doi.org/10.17051/ilkonline.2017.330262
https://doi.org/10.37217/tebd.716151
https://doi.org/10.1177/21582440211022691
https://dergipark.org.tr/en/pub/auad/issue/34114/377387
https://doi.org/10.21733/ibad.822410
https://doi.org/10.19126/suje.325679
https://doi.org/10.1007/s11528-016-0087-7
https://doi.org/10.2466/pr0.1990.66.1.51

