Ankara University Journal of Faculty of Educational Sciences
3 | Year: 2024, Volume: 57, Issue: 3, 901-943
= DOI: 10.30964/auebfd. 1364750, E-ISSN: 2458-8342, P-ISSN: 1301-3718

Understanding the Trial Process of the First Social
Studies Course Curriculum Developed for Secondary
Schools in Turkey (1973)

ARTICLE TYPE Received Date Accepted Date Published Date
Research Article 09.25.2023 07.11.2024 11.25.2024
Erdogan Kaya’

Anadolu University

Cansu Cetinkaya Aydogdu®
Trakya University

Abstract

The study aims to understand the trial process of Turkey’s first (1973) middle school Social
Studies Curriculum (SBDOP). Data were collected using the narrative technique within the
scope of the qualitative research method. Purposeful sampling was preferred in selecting
participants. Accordingly, Ilyas Kucukcan, a trial school teacher for the 1973 SBDOP and a
Social Studies textbook author, volunteered to participate in the study. The collected data were
analyzed using thematic analysis, examining the time, place, and sequence of events and
presenting them in chronological order. In addition to the interviews with llyas Kucukcan,
reflective reports, the Ministry of National Education (MEB) Circular Journal, the Social
Studies textbook, and TRT program texts were used as supporting data sets. Three life stories
emerged from the interviews with Ilyas Kucukcan: a teacher in search of innovation,
experiences during the SBDOP development process, and the foundations of Social Studies
education at the middle school level. According to the research results, it was recommended to
conduct narrative research to deeply investigate the development processes of SBDOP other
than the 1973 SBDOP, to involve teachers in the curriculum development process, and to ensure
effective collaboration among individuals and institutions involved in the curriculum
development team.
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With education, individuals grow up with the knowledge, skills and values that
society targets. The most significant tool in this process is undoubtedly curricula. The
main reason is that human education is challenging, time-consuming and complex
(Eristi and Polat, 2017). Caswell and Campbell (1935, p. 66) define curricula not as a
list of subjects; they define it as the experiences that students gain under the guidance
of teachers. Demirel (2020) explains the curriculum as a mechanism to provide a
learning experience to the learner through planned activities at and outside of school
(p. 6). Curricula have been developed for courses at various levels in the education
process from past to present.

The curriculum development process includes the processes of planning the
curriculum, creating the curriculum draft, evaluating the preliminary implementation
of the draft curriculum, finalizing the curriculum before the actual implementation,
and constantly updating it throughout the implementation process (Eristi and Polat,
2017, p. 264). During the development process of the curricula, the question is, "How
will people be trained, and for what purposes?” The question constitutes the
fundamental question of the philosophy of education (Dedeoglu and Polat, 2021, p.
208). The emergence of social studies courses in secondary schools answers this
question.

Social Studies, a complex course encompassing various disciplines, has been
challenging to define. According to Doganay (2005), it deals with people and their
lives. Edgar Bruce Wesley (1940) described it as a combination of social sciences for
pedagogical purposes (Ata, 2011, p. 26). The NCSS (National Council for the Social
Services) defines it as an integration study of social sciences to develop civic
competencies (Parker, 2018, p. 4). As it can be seen, there is a hint in the definitions
in the form of “consolidation of social sciences in accordance with the holistic
learning characteristics of young children” in relation to the design of the course.
Wesley wanted to emphasize that the social studies course was designed with the
consolidation of social sciences in accordance with the learning styles of young
children.

The social studies course is structured to simplify social sciences according to
young children's holistic learning traits, a method known as the integrated teaching
system. This approach, introduced by Johann Friedrich Herbart in the 19th century,
gained significance in the 20th century (Klein, cited in Kaya and Bursa, 2018; Sali
and Arslan, 2000). Aytuna (1936) defines integrated education as teaching without
individual science branches, while Hesapgioglu (2011) emphasizes its holistic, real-
life approach (pp. 55, 183). There are various reasons why a integrated education
system is needed. Baymur (1932) explained integrated education as a system in which
students can understand lessons better by making it easier to establish connections
between subjects (p. 18). The perception, interpretation and understanding skills of
children in different age groups are also different from each other. In the integrated
education system, based on the principle of relativity to the child, children are
encouraged to handle social life and events holistically. Teaching disciplines
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separated from each other creates a learning environment that is challenging for
children to overcome. It is understood that the integrated education system emerged
to facilitate children's learning by considering their coping capacity (Kaya and Oner,
2017).

In line with the reasons listed above, it is seen that integrated education in Turkey
first started to be addressed during the Ottoman Empire Period. Sati1 Bey used the
concept of "integrated teaching™ in his article published in 1910 and suggested that
the courses be organized in accordance with this system (Binbagioglu, 2003, p. 3). In
the early periods of the Republic of Turkey, Sadrettin Celal Antel emphasized that
courses in accordance with the integrated education system should be taught in
primary and secondary schools (Altunya, 2019, pp. 14-16). The agenda of the 5th
National Education Council convened in 1953 was created within the framework of
the principles of "regrouping the lessons, arranging the content in accordance with the
child and establishing a relationship with the subjects based on environmental
conditions,"which were the suggestions of Wafford, who came to Turkey in the 1950s.
In this direction, it was decided to gather history, geography and civics courses under
the "social studies” course (Maarif Vekaleti, 1953, p. 3). In 1962, history, geography
and civics courses took their place in the curriculum under the name "society and
country studies," and in 1968 the name of the course was changed to "social studies"
(Kaya and Bursa, 2018). A Social Studies course was officially introduced to all
primary schools in the 1968-1969 academic year and secondary schools on a trial basis
in the 1970-1971 academic year (Giinden, 1995, p. 22).

In the MEB Journal of Announcements (1969b), it was underlined that the
aggregation with social sciences in the 1970-1971 Social Studies course should not
be perceived as merely adding these disciplines together. The aim of this curriculum,
the first Social Studies Curriculum (SBDOP) prepared for secondary schools in
Turkey, is not just to add three courses together on the axis of history, geography and
civics. With the social studies course, which emerged due to the fusion of these
disciplines and fields of study, the significance of examining a problem from various
knowledge or understanding points and gaining an interdisciplinary collective
perspective in teaching is emphasized (MEB, 1973 Act; Turan, 2016). In the MEB
Journal of Announcements (1969b), it is stated that the main purpose of creating the
social studies course in 1970-1971 was to make it more suitable for the development
of students. Baymur (1932) states that it is possible to present subjects in a way that
students can understand better with the integrated education system (pp. 4-6).

Within the scope of this research, the relevant literature was examined. In this
context, it was determined that SBDOP has been discussed in several academic
studies. The studies in question especially focused on the 2005 SBDOP, which was
prepared for the first time based on the constructivist approach (Aykag, 2007; Bulut
and Aslan, 2010; Dere, 2018; Din¢ and Dogan, 2010; Doganay, 2008; Durgut, 2014;
Ersoy, 2009; Fettahoglu, 2011; Gomleksiz and Bulut, 2006; Giiltekin, Gilirdogan
Bayir and Goz, 2013; Kamber, 2007; Kaymake1 and Er, 2013; Kaya and Tomal, 2011;
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Kece and Merey, 2011; Keskin and Yaman 2014). With the renewal studies in 2018,
studies focused on comparing 2005 and 2018 SBDOP (Can, 2019; Selvi, 2018). There
are also studies examining the SBDOP, which has changed and been renewed since
the Republic of Turkey was founded in 1923 (Ambarli, 2010; Catak, 2015; Yalgin and
Akhan, 2019). In the study conducted by Yildirim (2019), the understanding of
integrated education in the Republic of Turkey from past to present was examined.
Like the 1968 primary school SBDOP, the 1973 secondary school SBDOP is one of
the curricula that has remained in practice for a long time in Turkey. Although there
are some publications about the 1968 primary school SBDOP, which is one of the first
in Turkey (Akhan and Yalgin, 2016; Dogan and Duman, 2021; Karasu Avci and Ibret,
2018), the fact that the publications on the primary & secondary school SBDOP
(1973) are evaluated as insufficient also affects the selection of the research topic. In
the literature review, to our knowledge, no study has been conducted that included the
development and trial process of SBDOP, which was first taught in secondary schools
in Turkey. Thus, the present study has a unique quality in the context of understanding
the trial process in the development of the 1973 SBDOP. According to Handler
(2010), teachers, the essential elements that will bring the curriculum to life through
practice in the curriculum to be developed, are among the important stakeholders that
direct the planning process. In this respect, the experience of ilyas Kucukcan, who
took part in the 1973 SBDOP trial process, was conveyed. It is expected that this study
will contribute to revealing why social studies courses began to be taught instead of
history, geography and civics courses in secondary schools.

Purpose of this research

The main purpose of this research is to understand the trial process of the "First
Social Studies Course Curriculum Developed for Secondary Schools (1973)" in
Turkey. The sub-questions determined for this main purpose are as follows:

e What duties did Ilyas Kucukcan undertake during the curriculum
development process?

e What are the reasons why llyas Kucukcan was selected for the
development process of Turkey's first (1973) "Secondary School Social
Studies Course Curriculum" (SBDOP)?

e What are the processes carried out during the development of SBDOP?

e Who and which institutions took part in curriculum development?

e What are the reasons for the need for curriculum development?

e What are the reasons for including secondary schools in the integrated
education system?

e Onwhat is 1973 secondary school SBDOP based?

e What kind of citizen was aimed to be raised with the 1973 Secondary
School SBDOP?
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Method

The Research Compliance Matrix was used in the processes of planning,
monitoring and evaluation of this research. All elements of the research were listed in
parallel with the research objectives. For example, the findings were titled using the
matrix, considering their consistency with the objectives. According to Kaya and
Bayram (2021, p. 938), the Research Compatibility Matrix can be used to ensure the
harmony of elements in research.

Research Model

This research was designed based on the narrative technique within the scope of
the qualitative research method. When considered as a method, narrative begins with
stories based on the experiences of individuals. Narrative, interpreted as written
conversations about chronological events, has been defined as a qualitative research
technique. Narrative research requires the use of interviews to collect life stories,
examine them in depth, and extract meaning (Clandinin and Connelly, 2000).

Study Group

The purposeful sampling technique was used to determine the participants in this
study. The main reason for the participation of 1973 secondary school SBDOP trial
school teacher Ilyas Kucukcan in this research and the use of the narrative technique
is that there are few witnesses because much time has passed since the story happened.
Among the reasons, llyas Kucukcan was evaluated as the successful teacher of the
trial period and was rewarded with a promotion, and the fact that he carried out
successful work in the school classroom, Ministry of Education, in-service training
and press dimensions of this process. He also shared many documents he obtained
during the curriculum development process with the researcher. These listed features
were evaluated as a criterion for the purposeful sampling technique.

Data Collection Tools

The research process was carried out generally by utilizing Creswell (2013) and
Clandinin and Connelly (2000), and the main data source was interviews. A semi-
structured interview form was developed to explore experiences. Opinions were
received from two social studies education experts for the interview form and
corrections were made in line with their suggestions. Questions were sometimes
repeated to ensure that the participant was channeled into the story and remembered
them for research purposes. The same form was used in all interviews and was
followed by personal follow-up questions. Thus, we met with llyas Kucukcan several
times while conducting this study.

Research data were gathered using interviews. The initial meeting was held on
November 11, 2019 and the second meeting on February 5, 2020, aimed to delve
deeper into data and plan narrative research. COVID-19 prohibitions from March
2020 prolonged the data collection. Due to the participant's age, face-to-face
interviews were avoided, opting for phone interviews. The ban period was utilized for
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inventory and correction of findings. The third meeting on 01.08.2022 deepened our
understanding of prior data that had been collected. Research objectives and findings
were provided to the participant for confirmation. Hesitant views on data were
clarified. Data were reviewed for consistency with the objectives. The final approval
meeting was on 17.11.2022 to study the documents development process of 1973
SBDOP.

Ethical Committee Approval

This research was found appropriate with the permission of Trakya University Social
and Human Sciences Ethics Committee dated 13.09.2023 and meeting number 08/16.

Data Analysis

The narrative story can be analyzed in various ways. They can be divided into
two separate groups, thematically and structurally. While thematic analysis work is
what is said, the structural analysis focus is on how it is said (Uguz Ars and Tekindal,
2021, p. 112). Thematic analysis based on determining what was said was adopted in
this research.

While analyzing the data in this study, the participant's stories were analyzed and
an attempt was made to re-narrate them in a way that would be meaningful to the
reader. The data obtained as a result of the analysis were from the Research
Compatibility Matrix (Kaya and Bayram, 2021, p. 938). It was transformed into
findings in parallel with the objectives, and in the last stage, the compatibility of the
research items was checked using the same tool.

Results

The findings were presented in parallel with the research objectives. The reasons
why Ilyas Kucukcan was chosen to develop the 1973 SBDOP, which institutions and
individuals took part in the development of the 1973 SBDOP, why there was a need
to develop the 1973 SBDOP, reasons for the inclusion of secondary schools in the
integrated education system, procedures carried out during the development process
of the 1973 SBDOP, and the 1973 SBDOP opinions about which curriculum elements
are included in the curriculum and what kind of society and citizen type are aimed to
be raised are included.

In this study, which focuses on understanding llyas Kucukcan's experiences
regarding the SBDOP development process, three life stories emerged from narrative
analysis: "a teacher in search of innovation," "what happened during the development
process of SBDOP" and "the foundations of social studies education at the secondary
school level."
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A Teacher In Search Of Innovation

Reasons for Choosing llyas Kucukcan for the Trial Process in the Development
of SBDOP

llyas Kucukcan was selected for the trial period of SBDOP, which was
developed for secondary schools for the first time in Tirkiye. The reasons for his
election were listed as follows:

e Having classroom teaching experience

Multigrade classroom teaching experience as a basis for group teaching
Graduate of a Village Institute

Determination of Eskisehir as a trial province

The importance of democratic citizenship education in the 1970s
Raising expectations of Social Studies as a course for democracy and
life

e Being a teacher open to research and innovation

During the interview, llyas Kucukcan explained the reasons for his being
selected for the SBDOP trial process, as follows:

Having classroom teaching experience

Since he had previously worked as a classroom teacher, his experience in
implementing the 1968 primary school SBDOP formed the basis for the secondary
school. The 1968 SBDOP has the distinction of being “Turkey's first curriculum with
this name.” In the first years of the Republic, primary school teachers who taught life
sciences and primary school social studies had significant experience in integrated
education. llyas Kucukcan said the following on this subject:

| graduated from the Cifteler Village Institute in the 1948-1949 academic year.
I worked as a primary school teacher in various villages for 13 years, eight of which
were in multi-grade village schools. Later, after graduating from Gazi Education
Institute, Department of Literature (1962), | was appointed as a literature group
teacher at Devrim Secondary School in Eskisehir. Actually, I chose the Turkish
branch in the 1970s, but since | came from the Village Institute, 1 was given the
responsibility of the social studies course. This assignment marked the beginning of a
new era in my professional identity. However, secondary school teaching, which 1
started with great enthusiasm, disappointed me with its multi-course teaching system
that taught as independent disciplines of knowledge, was low in functionality, and had
a high memorization aspect. Thereupon, in search of a better education system, |
graduated from Gazi Education Institute's education department externally in 1968.
With this understanding, | took part in the trial application. In addition to choosing
Turkish language teaching in the branching process put into effect by the Ministry, |
also took on the teaching of social studies courses and carried out the integrated
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teaching practice with pleasure. | especially willingly took part in the trials of the
social studies course, which was the first for secondary schools in Turkey.

Graduate of Village Institute

llyas Kucukcan stated that the first integrated education practice in Turkey was
experienced in Village Institutes. He emphasized that considerable work had been
done especially on democratic citizenship, real life and society. Accordingly, the main
reason for his appointment as a social studies teacher was that he came from the
Village Institute. The fact that they stated they had difficulty in the social studies
branch at the Board of Education might also be related to the fact that this course was
a design product based on an interdisciplinary collective education system. llyas
Kucukcan's views on the subject are as follows:

Because | came from the Village Institute, | was given the responsibility of the
social studies course in the 1970s. Of course, | was in charge of the pilot school in
the SBDOP development project. That project also allowed me to be taken to Ankara.

The Ministry of National Education said, "Ilyas, you are needed so much in the
inspection board that there is no one in our board who would roll up his sleeves and
say, 'Let me do these social studies when I go to work... None of us dare.” Each of us
is a person of different branches”.

The importance of democratic citizenship education in the 1970s

According to llyas Kucukcan, raising democratic citizens was considered crucial
in the 1970s. Although this was one of the main reasons for developing a curriculum
for the Social Studies course, this situation lasted until the 1980 military coup.

The democracy trend of the 1970s increased the tendency towards social studies
courses, where democratic citizenship education was given importance. This is why
social studies were the first course that intervened after the 1980 coup. The Social
Studies course was discontinued and national geography and history courses started
to be taught instead. However, we were very happy that the social studies course was
introduced because it would save students who were tired of memorisation and had
learning difficulties due to information bombardment. We were happy and hopeful
that it would have a democratic and real-life orientated content. It got so bad that,
just as the physics course in Germany was German physics, the social studies course
was abolished in our country and replaced by national history and geography
courses. Especially, how can you make geography national?

Being a teacher open to research and innovation

llyas Kucukcan explained that in those years, he was in the process of
researching and questioning what should be done to save students from memorizing
too much information. It is understood that ilyas Kucukcan, who has an innovative,
investigative and reformist personality, was effective in his involvement in the process
of seeking solutions to problems. It was seen that his readiness for pilot application-
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trial during the curriculum development process was high. Ilyas Kucukcan, who
emphasized that he shared this view with the school principal and other teachers
around him, is as follows:

They looked for a pilot school for a trial application. My principal in Eskigehir,
Mpr. Behget, came one day and said, “Friend, you are complaining about the new
SBDOP issue because you came to social studies from the Village Institute and
primary school classroom teaching, and about the information-based practice.” The
principal said, "You are the person who complains most about the rote teaching
system. There are other Social Studies teachers in our school, but the weight of the
work will be on you. If you won't take responsibility, | will return the mission. When
the Directorate of National Education told me, I trusted you and applied for the pilot
school, but if you do not want it, | will give it back because | remember your
complaints.” he said. I said, "Don't give it back; you did a great job." The pilot
application started at our school. Thus, this draft curriculum began to be implemented
successfully. At that time, Ferruh Sanir was frequently bringing his social studies
teaching students at Gazi Education Institute to my school and classroom.

The Development Process Of SBDOP?
Procedures Performed during Trial Process in the Development of SBDOP

From the explanation of ilyas Kucukcan, in the process of curriculum
development was understood that the principles of educational science program
development were followed under the guidance of Prof. Dr. Fatma Varis. For this
reason, it can be said that the secondary school 1973 SBDOP was among the first
curricula designed with a scientific principle in mind in Turkey. The processes that
took place during the development process of SBDOP can be listed as follows:

* Planning of the curriculum development process by Prof. Dr. Fatma Varig
« Implementation of the draft in trial schools

« Academic and inspection board conduct evaluation studies

« Shaping the draft

« Reaching the final curriculum

* Preparing teachers to implement the new curriculum by training them

« Dissemination of SBDOP throughout the country using the press

Method followed in the curriculum development process

flyas Kucukcan talked about some steps about the method followed in the curriculum
development process. These are listed as follows:

» Following curriculum development principles
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« Sending group teacher decisions to the Education and Training Institution every
year.

* Meeting in one of the provinces once every two years

« Evaluation of developments regarding the curriculum

+ Teachers invited to seminars every year

» Following the developments in practice every year

« Transition from pilot application to general application

From these, llyas Kucukcan's opinions on the subject are given below:

First of all, a very good curriculum development system was followed. Every
year, the decisions of the group teachers were sent to the Education and Training
Institute during the year. It was held in one province every year. Every year, teachers
attended seminars within the framework of curriculum development. | was assigned
as a lecturer in the seminars. Academics from ministries and universities also
attended, but I represented the practice.

Then, the pilot application was advanced to general application.

It was stated that the curriculum was successful pedagogically and produced
good results. It was concluded that it fulfilled its share in rearing active citizens and
enlightened people, and therefore it was effective. In 1973, curriculum development
was achieved in line with educational sciences. Fatma Varis's principles were largely
followed.

The teachers were well educated. In terms of curriculum development
techniques, the transition to the final curriculum was completed after the draft
development process with the participation of all provincial representatives at the
most recent meeting held in Konya. The social studies curriculum was established
with the contributions of the curriculum development department of Ankara
University, Faculty of Educational Sciences. It was harmonized with Turkey's
structure, and integrity was achieved with the 1968 curriculum.

Gains obtained from curriculum development work

llyas Kucukcan stated that the curriculum development work resulted in beneficial
gains. These can be listed as follows:

* Ensuring integrity with the 1968 primary school curriculum
* Recovering curriculum content from reuse

« Saving students from memorization

« Highlighting behavioral development

« Bringing thinking, research and analysis to the fore
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« Saving children from useless information
» Saving children from failing classes and preventing grade repetition
Hence, llyas Kucukcan's opinions on the subject are given below:

Integrity with the primary school was achieved in the research. SBDOP was
freed from repetition and memorization of the content of the teaching. Behavioral
improvement was emphasized to a great extent. Thinking, research and analysis came
to the fore as much as possible. Children were prevented from failing classes and
repeating themselves with useless dry information.

Practices in Ilyas Kucukcan’s classroom

llyas Kucukcan stated that research has shown that the curriculum development
process leads to the acquisition of the following gains, as follows:

For three years, they came to my classes from the Board of Education and Gazi
Education Institute. It became like a laboratory. Ferruh Samir said that the most
successful application took place in my class. After 3 years, this pilot application was
generalized. We achieved great work. My class was full and there was Ferruh Sanw
in my class. There was also Tarik Asal from the Board of Education. He was the
General Director of Secondary Education. There were about 20 social studies
teacher candidates and teachers from Gazi Education Institute.

We were doing group work in class, something left over from the Village
Institute. There was a problem in one of the groups during the evaluation phase. The
group leader said that our teacher was responsible for this disruption. I told him that
we need this and that, but our teacher never got back to me. All hell broke loose in
the classroom... The man said: Have you seen democracy education? Tartk Asal said,
if this man does not allow this, this child cannot talk like this. They criticized that,
they criticize this, and while criticizing, the boy in charge of the group was in a very
difficult situation. Ferruh Sanir said, “Look how the boy squeezed you, you couldn't
find a place to put your hand...”

Basis Of Social Studies Education At The Secondary School Level
Reasons for the Need for Integrated Education System in Secondary Schools

During the interviews, llyas Kucukcan was asked why there was a need to
develop a curriculum at the secondary school level. Its relationship with developments
in the world has been questioned. In fact, the reasons for choosing the integrated
education system have been investigated. llyas Kucukcan expressed various problems
arising from disciplinary education in secondary school. He explained that SBDOP
was developed by the Board of Education and Discipline to end this and eliminate
drawbacks. In this regard, the reasons why a integrated education system is needed in
secondary schools were listed by Ilyas Kucukcan as follows:
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» Adapting to primary school
» Holistic learning characteristics of children based on Gestalt psychology
* Wanting to get rid of knowledge-based rote learning

« Children often fail classes because they fail in discipline-based education that
relies on memorizing information.

+ Disciplinary teachers only care about their own branches

» There is a lot of repetition in the information

Accordingly, Ilyas Kucukcan's opinions on the subject are given below:
Adapting to primary school

The 1968 SBDOP was implemented and it was seen that there were
disconnections and repetition in the secondary school, which is the continuation of
the primary school. There was still a fall behind in primary school. This division
was not considered pedagogically appropriate. It was not deemed suitable for the
continuity of the primary school curriculum and also caused children to fail the
classroom to a large extent.

Disciplinary teachers only care about their own branches

A teacher who largely comes from the "History" discipline attaches importance
to history and loads it with information as if it were a high school. The teacher who
came from the "Geography" discipline was giving information about geography as if
it were a university. Citizenship is the same, and so is the other science group... The
typical teacher felt like he was in high school, giving information-based lessons as if
he were in a university...

There is a lot of repetition in the information

Moreover, the primary school also had repetitions. For example, ancient history
was taught in the 4th grade of primary school, and then it was also taught in the first
grade of secondary school. In the History of the Republic of Turkey lesson, there were
just repetitions. The repetitions were related to history and geography. They were not
whole but disconnected from each other. Research conducted at that time, not only in
that period but in general, concluded that children of that age were suitable for
collective learning. Collective learning came to the fore. In order to put an end to this,
to eliminate these drawbacks, the Board of Education prepared a curriculum in social
studies. Ferruh Sanwr was in charge of this curriculum.

When | moved to a secondary school, | found myself further behind than the
primary school. For example, a historian would come and give lectures as if he were
teaching at a university. Behavioral development was ignored. There was no skill
training, even little. There was no civic consciousness; there was no such thing as
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being human, being an enlightened person. In Social Studies, there is history,
geography, and holistic learning. Therefore, the 1973 SBDOP was at a very advanced
stage.

By 1971, after implementing the 1968 curriculum, history, geography, and civics
were taught as separate courses in secondary schools. Physics, chemistry and biology
were taught as separate subjects instead of science.

Relationship between the Integrated education system and llyas Kucukcan's
graduation from the Village Institute

Yes, the integrated education system definitely comes from the practices at the
Village Institute. The basic principle is to avoid largely rote and useless information.
The principle of learning life while teaching, and teaching while educating, works so
well. This is where looking at teaching holistically comes from because it has been
proven by pedagogical movements that primary and secondary school children of that
age are more prone to holistic teaching. Riza Kardas defended him insistently. It is
necessary to educate a child of that age with holistic learning, not with separate
learning.

Benefits of integrated education teaching

In the 1970s, I chose the Turkish branch, but since I came from the Village
Institute, | was given the responsibility of the social studies course. We are also group
teachers. It was very suitable for the structure of Turkey. | opened a secondary school
in Kirka. When the group teacher came, the problem was solved.

The 1973 Philosophy on which secondary school SBDOP is based

llyas Kucukcan gave some information about the philosophy on which
curriculum development is based. He listed them as follows:

e Research-based education

e  Education based on critical thinking

e Rearing democratic citizens

e  Gestalt holistic learning principles

e In accordance with the social structure of Turkey, to make people
understand the beauty of our country and its importance, make them
feel the responsibility of being a child of such a nation.

Ilyas Kucukcan's views on the subject are as follows:
Education based on research and critical thinking

The explanations and principles of the curriculum reflected pedagogical
understanding. There was a persistent avoidance of this; “The curriculum should not
be influenced by any movement or any pedagogical teaching field.” That issue will
raise a lot of objections in that respect. For this reason, they did not target them
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directly, but it was understood that they largely based their principles and statements
on the Village Institute understanding. In other words, they were increasing the
consciousness of people, directing them to research, and prioritizing a critical
approach.

Gestalt holistic learning principles

He was very good, was Ferruh Sanir. He had a good understanding of education.
His philosophy was more in line with Turkey's social structure, making people
understand the beauty of the country, making them feel its importance, and making
people feel the responsibility of being a child of such a nation. The main aim was to
raise enlightened people and active citizens.

I graduated from the education department of Gazi Education Institute. Those
who were teachers there later came to the Board of Education and Discipline. Riza
Kardas and Haydar Dirioz, representing different political groups, also supported the
curriculum. Each group supported the curriculum during the summer seminars. For
example, Riza Kardas was explaining the pedagogical foundations of the curriculum.
Ferruh Sanir explained that the social studies course generally has an integrity.

While llyas Kucukcan touched upon the definition of the social studies course
in his speech, he also revealed its difference from science, another integrated
education course. Failure to adequately understand the difference between the two
courses has caused repetition problems in course content in some periods. Thus, ilyas
Kucukcan’s opinion below, which summarizes the difference between the two
courses, is very valuable.

Those courses focus on the relationship between humans and nature as a subject,
mostly in science. Social studies teaching deals with the relationship between humans
and society.

Social-Political Foundations on which the Development of SBDOP is Based

During the interviews, it was discussed what kind of society and citizenship-
oriented socialization method was aimed at developing the curriculum. llyas
Kucukcan gave some information about the social and political foundations on which
curriculum development is based.

He listed them as follows:

e Social studies should be among the courses primarily intervened in during
periods of political transformation.

e Raising democratic citizens in the 1970s

e The basic philosophy of the curriculum is to raise enlightened people and
active citizens.

e Raising autocratic citizens with the military revolution in the 1980s

e  Shifting from integrated teaching to disciplinary teaching in Social Studies
course design
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According to Illyas Kucukcan's views, the goal of raising democratic citizens in
the 1970s changed after the military revolution in the 1980s. According to him, instead
of democratic citizenship education, an autocratic approach was adopted. This
situation negatively affected the social studies course and there was a shift from
integrated teaching to disciplinary teaching.

An effective and successful curriculum has emerged in raising the citizens of
tomorrow, in raising enlightened people and active citizens. Tartk Asal, a member of
the Board of Education, and a delegation came. Tarik Asal said, "The third graders
who have been raised with the latest curricula will graduate. We have done a
disservice to these children.” I said, "Why?" He said, "They behave so democratically
that when they go to high school, we have seen very good examples of teachers telling
them not to be cocky."” That's how they took me to the Board of Education. Of course,
the curriculum was established, but it was the first curriculum to be abolished by the
12 September administration. They were very disturbed. National history and national
geography replaced it.

The relevance of curriculum development to political and social transformation

The events of 1971 affected education. There were groups with different political
views, but | saw that they were united in this curriculum. Every group embraced and
supported the curriculum. The democracy trend of the 1970s increased the tendency
towards social studies courses, where democratic citizenship education was given
importance. The general philosophy of the curriculum there was to raise enlightened
people and active citizens.

Social studies should be among the courses that are primarily intervened in
during periods of political transformation.

The most effective course at the secondary school level in raising tomorrow's
people and citizens is the social studies course. The responsibility of Social Studies in
raising citizens is very high. It was also discussed during the curriculum development
process. It was stated that the curriculum was successful both pedagogically and in
yielding good results. It was concluded that it fulfilled its share in raising active
citizens and intellectuals and was therefore effective. Like the German physics of the
Hitler era, they first canceled this curriculum. In the intervening period, with the
change of political power in Turkey, the function of the curriculum, which forms the
basis of raising enlightened citizens, moved away from the curriculum because the
secondary school social studies curriculum was abolished. The September 12
administration introduced national history and national geography courses (1983-
1984) based on memorization.
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Discussion, Conclusion and Suggestions

The narrative exploration of the development process of the 1973 SBDOP in
Turkey, with a focus on Ilyas Kucukcan, underscores the pivotal role of educators in
curriculum evolution. Through interviews, three distinct life stories emerged, offering
insights into the teacher's journey alongside curriculum development. In this study,
which focuses on understanding Ilyas Kucukcan's experiences regarding the SBDOP
development process, three life stories emerged from narrative analysis: "a teacher in
search of innovation," "what happened during the development process of SBDOP"
and "the foundations of social studies education at the secondary school level." Thus,
the change in the teacher's life in parallel with the curriculum development could be
seen in the stories.

As highlighted by Yuksel (1998) and Alsubaie (2016), teachers' experiences are
invaluable data sources crucial for successful curriculum development and
implementation. Ilyas Kucukcan's involvement in the SBDOP trial process signifies a
landmark in Turkish secondary school education, emphasizing the significance of
incorporating teachers' perspectives in curriculum development for its efficacy.

flyas Kucukcan, a Village Institute graduate, was overlooked for social studies
teaching due to educator reluctance. His Village Institute (K8y Enstitlist) background
positioned him for interdisciplinary integrated education system alignment.
Hesapgioglu (2011) highlights the inappropriateness of teaching disciplines separately
in integrated education-designed courses. The selection of flyas Kucukcan, with his
1968 SBDOP implementation experience in the 1973 SBDOP trial, emphasizes his
significance in Turkish secondary education development. In the MEB Journal of
Announcements (1969b), it is mentioned that the social sciences included in the 1970-
1971 social studies course should not be perceived as merely adding together.

Among the institutions involved in the 1973 SBDOP trial process for secondary
schools in Turkey were Ankara University’s Faculty of Educational Sciences, Gazi
Education Institute Social Studies Teaching Curriculum, and the Ministry of
Education entities. Led by Prof. Dr. Fatma Varig, the curriculum was developed
following educational science principles, making it one of Turkey's first scientifically
grounded secondary curricula. The processes included planning, implementation and
evaluation, as noted by Soto (2015).

At the conclusion of the 3-year SBDOP trial, {lyas Kucukcan participated in
preparing a TRT television program alongside textbook creation. According to Sahin
(2004, pp. 370-371), effective textbooks prioritize content organization to achieve
target behaviors. Kucukcan emphasized aligning textbook content with program
aims, student levels, and fostering research and critical thinking.

Ilyas Kucukcan outlines reasons for implementing a integrated education system
in secondary schools, including alignment with primary education, holistic learning
in line with Gestalt psychology, and departure from rote memorization. Baymur
(1932) supports this, indicating that a integrated education system fosters
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interdisciplinary connections and boosts student success. Ilyas Kucukcan emphasizes
that the integrated education system caters to students' needs, contrasting with
discipline-based education's shortcomings.

flyas Kucukcan highlights that the 1973 SBDOP for secondary schools in
Turkey is rooted in the Village Institute approach, emphasizing critical thinking,
democratic citizenship, and holistic learning. Kan (2008) and Paker (2001) support
this, stating that social studies aim to cultivate democratic citizens. Kucukcan
underscores SBDOP's goal of nurturing enlightened citizens, aligning with social
studies' objectives, and utilizing lesson samples, plans, and television programs as
development tools.

The development of SBDOP was influenced by social and political factors,
aiming to shape society and citizenship-oriented socialization methods. Key
discussions included the emphasis on raising democratic citizens amid political
transformations in the 1970s, transitioning to autocratic citizenship post-1980 military
coup, and subsequent shifts in social studies course design. Kaya (2020) highlights
similar interventions in social studies education in post-World War 1l Germany and
Turkey (Kaya, 2020, p. 53).

The 1973 secondary school SBDOP was developed collaboratively through
nationwide surveys, ensuring its vitality, student suitability, and fostering
understanding, positive behavior, and talent. It aims to cultivate good citizens who
embrace national power and democracy, aligning with national education objectives.
The course integrates history, geography, and civics under the umbrella of social
studies to provide comprehensive knowledge for problem-solving (MEB Journal of
Announcements, 1969, p. 436).

Suggestions:

e Narrative research can be conducted to examine in depth the
development process of the SBDOP, which took place in 1968, 1998,
2005 and 2018, apart from the 1973 SBDOP.

e Teachers should be supported and encouraged to be assigned to the
curriculum development process due to their contributions to the career
process.

e Teachers with interdisciplinary educational design and implementation
experience should be selected for development teams of a integrated
education course, such as Social Studies.

e There should be effective cooperation between the people and
institutions involved in the curriculum development team, and their
experiences in the process should be recorded.

o Efforts to shift to rote disciplinary education that goes beyond the
child's reality due to reasons such as exam pressure in secondary school
should be prevented. Meaningful thematic learning studies that focus
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on children's lives should be insisted on based on collective teaching
philosophies, such as Gestalt.
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Egitim ile bireyler; toplumun hedefledigi bilgi, beceri ve degerlere sahip olarak
yetigirler. Bu siirecte en 6nemli arag siiphesiz ki egitim programlaridir. Insan
egitiminin zor, zaman alic1 ve karmasik olmasi bunun temel nedenini olusturmaktadir
(Eristi ve Polat, 2017). Caswell ve Campbell (1935, s. 66) egitim programlarini bir
konular listesi olarak degil; 6grencilerin, dgretmenlerin rehberliginde kazandiklar
yasantilar olarak tanimlamaktadirlar. Demirel (2020) egitim programini dgrenene,
okulda ve okul disinda planlanmis etkinlikler yoluyla 6grenme yasantilar1 saglama
diizenegi olarak agiklamaktadir (s. 6). Gegmisten giiniimiize egitim siirecinde ¢esitli
kademelerde yer alan dersler i¢in egitim programlari gelistirilmistir.

Egitim programi gelistirme siireci, egitim programinin planlanmasi, program
tasarisinin olusturulmasi, tasari niteligindeki programin 6n uygulamasinin yapilarak
degerlendirilmesi, degerlendirme sonucunda asil uygulama dncesinde programa son
biciminin verilmesi ve uygulama siireci boyunca da siirekli giincellenmesi islemlerini
kapsar (Eristi ve Polat, 2017, s. 264). Programlarin gelistirilme siirecinde ise “Hangi
amaglar i¢in, nasil insan yetistirilecek?” sorulari egitim felsefesinin temel sorularini
olusturmaktadir (Dedeoglu ve Polat, 2021, s. 208). Ortaokullarda sosyal bilgiler
dersinin ortaya ¢ikisi da bu sorularin bir yaniti niteligindedir.

Sosyal Bilgiler, insanlar ve yasantilarini ele alan bir derstir. Birgok disiplini
igerisinde barindirmasi nedeniyle sosyal bilgiler dersini tanimlamak da oldukga zor
olmustur (Doganay, 2005). 1940’11 yillarda Edgar Bruce Wesley’in “Sosyal bilimlerin
pedagojik amaglarla birlestirilmis seklidir.” bigimindeki tanimlamasi, dersin
ozellikleri ve igerigi hakkinda da ipucu niteligindedir (Ata, 2011, s. 26). Amerikan
Sosyal Bilgiler Konseyi (NCSS) sosyal bilgiler dersini “Vatandaslik yeterliklerini
gelistirmek igin sosyal bilimlerden yapilan birlestirilme calismasidir.” seklinde
tanimlamustir (Parker, 2018, s. 4).

Cesitli disiplinleri kapsayan karmagik bir ders olan Sosyal Bilgiler dersini
tanimlamak oldukca zordur. Doganay’a gore (2005) gore insanlar1 ve onlarin
hayatlarin1 konu alir. Edgar Bruce Wesley (1940) bunu pedagojik amaclara yonelik
sosyal bilimlerin bir birlesimi olarak tanimladi (Ata, 2011, s. 26). Amerikan Sosyal
Bilgiler Konseyi (NCSS) sosyal bilgiler dersini “Vatandaghk yeterliklerini
gelistirmek i¢in kiiglik &grenciler i¢in sosyal bilimlerden yapilan biitiinlestirme
caligmasidir.” seklinde tammmlamistir (Parker, 2018, s. 4).

Sosyal bilgiler dersi, toplu 6gretim sistemi olarak bilinen bir yontem olan, kiigiik
¢ocuklarin biitiinsel 6grenme 6zelliklerine gore sosyal bilimleri basitlestirecek sekilde
yapilandirilmistir. 19. yiizyilda Johann Friedrich Herbart'in ortaya attig1 bu yaklagim,
20. ylizyilda 6nem kazandi (Klein, cited in Kaya and Bursa, 2018; Sali and Arslan,
2000). Aytuna (1936) toplu 6gretimi bireysel bilim dallar1 olmaksizin gretim olarak
tanimlarken, Hesapgioglu (2011) biitiinciil, ger¢ek hayat yaklasimini vurgulamaktadir
(s. 183).
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Toplu 6gretim sistemine ihtiyag duyulmasinin ¢esitli nedenleri bulunmaktadir.
Baymur (1932) toplu 6gretimi, konular arasinda baglanti kurulmasini kolaylastirarak
ogrencilerin dersleri daha iyi anlayabilecekleri bir sistem olarak agiklamistir (s. 18).
Farkli yas gruplarindaki ¢ocuklarin algilama, yorumlama ve anlama becerileri de
birbirinden farklidir. Cocuga gorelik ilkesine dayanan toplu Ggretim sisteminde
¢ocuklarin sosyal yasami ve olaylar1 biitiinsel olarak ele almalan tesvik edilmektedir.
Disiplinlerin birbirinden ayri olarak 6gretilmesi, ¢ocuklar igin asilmasi zor bir
O0grenme ortami yaratmaktadir. Toplu Ogretim sisteminin ¢ocuklarin basa ¢ikma
kapasitelerini dikkate alarak 6grenmelerini kolaylastirmak amaciyla ortaya ciktigi
anlasilmaktadir (Kaya and Oner, 2017).

Yukarida sayilan gerekceler dogrultusunda Tiirkiye’de toplu dgretimin ilk kez
Osmanli Devleti Donemi’nde ele alinmaya baslandig1 goriilmektedir. Sat1 Bey, 1910
yilinda yayinladigi makalede “toplu 6gretim” kavramini kullanmis ve derslerin bu
sisteme uygun olarak diizenlenmesini 6nermistir (Binbasioglu, 2003, s. 3). Tirkiye
Cumbhuriyeti Devleti’nin ilk donemlerinde Sadrettin Celal Antel, ilk ve ortaokulda
toplu Ogretim sistemine uygun derslerin okutulmasi gerektigini vurgulamistir
(Altunya, 2019, s. 14-16). 1953 yilinda toplanan V. Milli Egitim Surasi’nin giindemi;
1950’lerde Tirkiye’ye gelen Wafford’un oOnerileri olan “derslerin yeniden
gruplandirilmasi, igerigin ¢ocuga uygun olarak diizenlenmesi ve gevre sartlarinin esas
alimarak konularla iliski kurulmasi” ilkeleri ger¢evesinde olusturulmustur. Bu
dogrultuda tarih, cografya ve yurt bilgisi derslerinin “sosyal bilgiler” dersi altinda
toplanmasina karar verilmistir (Maarif Vekaleti, 1953, s. 3). 1962 yilinda tarih,
cografya ve yurt bilgisi dersleri “toplum ve iilke incelemeleri” adi altinda ders
programlarinda yerini alirken 1968 yilinda dersin adi “sosyal bilgiler” olarak
degistirilmistir (Kaya ve Bursa, 2018). Sosyal Bilgiler dersi 1968-1969 egitim ve
ogretim yilinda biitiin ilkokullara, 1970-1971 egitim ve 6gretim yilinda da deneme
niteliginde ortaokullara resmen girmistir (Giinden, 1995, s. 22).

MEB Tebligler Dergisi’nde (1969b) 1970-1971 Sosyal Bilgiler dersinde sosyal
bilimlerle yapilan toplulastirmanin sadece bu disiplinleri birbirine eklemek olarak
algilanmamasi gerektiginin alt1 ¢izilmistir. Tirkiye’de ortaokullar i¢in hazirlanan ilk
Sosyal Bilgiler Dersi Ogretim Programi (SBDOP) olma o6zelligi tasiyan bu
programda amag sadece tarih, cografya ve yurt bilgisi ekseninde {i¢ dersin birbirine
eklenmesi degildir. Bu disiplin ve ¢aligma alanlarinin kaynastirilmast sonucu ortaya
¢ikan sosyal bilgiler dersi ile bir problemi gesitli bilgi veya anlayis agisindan
incelemenin ve dgretimde disiplinlerarasi toplu bir bakis agis1 kazandirmanin 6nemi
tizerinde durulmaktadir (MEB, 1973 Akt; Turan, 2016). MEB Tebligler Dergisi’nde
(1969b) 1970-1971 sosyal bilgiler dersinin olusturulmasindaki temel amacin
Ogrencilerin gelisimine daha uygun hale getirilme kaygisi oldugu bilgisi yer
almaktadir. Baymur (1932) toplu 6gretim sistemi ile konular1 dgrencilerin daha iyi
anlayacagi bir sekilde sunmanin miimkiin oldugunu aktarmaktadir (s. 4-6).

Arastirma kapsaminda ilgili alanyazin incelenmistir. Bu kapsamda SBDOP’nin
bazi akademik c¢aligmalarda ele alindigi belirlenmistir. S6z konusu g¢aligmalar
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zellikle ilk kez yapilandirmaci yaklasim temel alinarak hazirlanan 2005 SBDOP
izerinde yogunlagsmistir (Aykag, 2007; Bulut ve Aslan, 2010; Dere, 2018; Ding ve
Dogan, 2010; Doganay, 2008; Durgut, 2014; Ersoy, 2009; Fettahoglu, 2011;
Gomleksiz ve Bulut, 2006; Giiltekin, Giirdogan Bayir ve Goz, 2013; Kamber, 2007,
Kaymakg¢1 ve Er, 2013; Kaya ve Tomal, 2011; Kece ve Merey, 2011; Keskin ve
Yaman 2014). 2018 yilindaki yenileme ¢aligmalariyla akademik ¢aligmalar 2005 ve
2018 SBDOP’nin karsilastirilmasi iizerine odaklanmistir (Can, 2019; Selvi, 2018).
Cumhuriyetten giiniimiize degisen ve yenilenen SBDOP’yi inceleyen caligmalar da
mevcuttur (Ambarli, 2010; Catak, 2015; Yal¢in ve Akhan; 2019). Yildirim (2019)
tarafindan yapilan c¢aligmada ise Tirkiye Cumhuriyeti Devleti'nde ge¢misten
giiniimiize toplu dgretim anlayisi incelenmistir. 1968 ilkokul SBDOP gibi 1973
ortaokul SBDOP’nin de Tiirkiye’de uzun siire uygulamada kalan Ogretim
programlarindan biri oldugu bilinmektedir. Tiirkiye nin ilklerinden olan 1968 ilkokul
SBDOP hakkinda bazi1 yaymlar (Akhan ve Yalgin, 2016; Dogan ve Duman, 2021;
Karasu Aveci ve Ibret, 2018) bulunmasina karsin ilk ortaokul SBDOP’ye (1973) iliskin
yaymlarin yetersiz olarak degerlendirilmesi de arastirma konusunun se¢iminde etkili
olmusgtur. Alanyazin taramasinda Tirkiye’de ilk kez ortaokullarda okutulmaya
baslanan SBDOP gelisim, deneme siirecini iceren bir ¢alismaya rastlanilamamistir.
1973 SBDOP gelistirilmesinde deneme siirecini anlama baglaminda ¢alismanin dzgiin
bir nitelik tasidigi distiniilmektedir. Handler’e gore (2010) gelistirilecek olan
programda uygulama yoluyla programi hayata gegirecek asli unsur olan 6gretmenler,
planlama siirecine yon veren onemli paydaslardandir. Bu dogrultuda 1973 SBDOP
deneme siirecinde yer alan ilyas Ogretmen’in deneyimleri aktariimaya ¢aligtimistir.
Aragtirmanin ortaokulda yer alan tarih, cografya ve yurt bilgisi derslerinin yerine
sosyal bilgiler dersinin okutulmaya baglanmasinin nedenlerini aciga ¢ikarmaya katki
getirmesi beklenmektedir.

Arastirmanin Amaci

Aragtirmanin temel amaci Turkiye’de “Ortaokullar Icin Gelistirilen 1k Sosyal
Bilgiler Dersi Ogretim Programinin (1973)” deneme siirecini anlamaktir. Bu temel
amaca yonelik belirlenen alt sorular su sekildedir:

e  Program gelistirme siirecinde hangi gérevleri {istlenmistir?

e llyas Ogretmen’in Tiirkiye’nin ilk (1973) “Ortaokul Sosyal Bilgiler Dersi
Ogretim Programimin” gelistirilme siirecine se¢ilme nedenleri nelerdir?

e SBDOP’nin gelistirilmesi siirecinde gerceklestirilen islemler nelerdir?

e  Program gelistirmede kimler ve hangi kurumlar gérev yapmistir?

e Program gelistirmeye ihtiya¢ duyulmasinin nedenleri nelerdir?

e  Ortaokullarin toplu 6gretim sistemine dahil edilmesinin nedenleri nelerdir?

e 1973 ortaokul SBDOP’nin dayandig1 felsefi, sosyal ve siyasi temelleri
nelerdir?

e 1973 Ortaokul SBDOP’yle nasil bir vatandas tipi yetistirilmesi
hedeflenmistir?
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Yontem

Arastrmanin  planlanmasi, takibi ve degerlendirilmesine iligkin siireglerde
aragtirma uyum matrisinden yararlanilmistir. Bu dogrultuda arastirmanin biitiin
dgeleri amagclara paralel bir bicimde siralanmistir. Oregin bulgular, matristen
yararlanilarak amaglarla tutarliligi gozetilerek basliklandirilmistir. Kaya ve Bayram
(2021, s. 938)’a gore, aragtirmalarda 6gelerin uyumunu saglamak iizere Arastirma
Uyum Matrisinden yararlanilabilir.

Arastirma Modeli

Arastirma nitel aragtirma yontemi kapsamindaki anlati teknigine dayali olarak
desenlenmistir. Bir yontem olarak ele alindiginda anlati, bireylerin yasadiklari
deneyimlere dayanan Oykiilerden baglar. Arastirmacilar da yasanan ve anlatilan bu
Oykiilerin anlasilmasi igin c¢esitli analiz tekniklerinden yararlanirlar. Kronolojik
olaylar hakkinda yazili konusmalar olarak yorumlanan anlati, bir nitel arastirma
teknigi olarak tanimlamistir. Anlati aragtirmasi, yasam Oykiilerini toplamak,
derinlemesine incelemek ve anlam ¢ikarmak i¢in goriismenin kullanilmasini gerektirir
(Clandinin ve Connelly, 2000).

Cahisma Grubu

Aragtirmada  katilimcinin  belirlenmesinde  amagli  drnekleme  teknigi
kullanilmugtir. 1973 ortaokul SBDOP deneme okulu dgretmeni ilyas Ogretmen’in
aragtirmaya katilimi ve anlati teknigine basvurulmasinin temel nedeni, yasanan
Oykunin Gzerinden ¢ok zaman ge¢mesinden dolayr taniklarin az oldugunun
diisiiniilmesidir. Nedenler arasinda Ilyas Ogretmen’in deneme siirecinin basarili
Ogretmeni olarak degerlendirilerek gorevde yiikseltme ile 6diillendirilmesi, bu siirecin
okul-sinif, MEB ve hizmet i¢i egitim, basin boyutlarinda basarili ¢aligmalara imza
atmis olmasi da siralanabilir. Bunlara program gelistirme siirecinde edindigi bir¢ok
belgeyi aragtirmactyla paylasmis olmasi da eklenebilir. Siralanan bu 6zellikler amacl
ornekleme teknigi icin bir 6l¢iit olarak degerlendirilmistir.

Veri Toplama Araglari

Arastirma siireci genel olarak Creswell (2013) ve Clandinin ve Connelly
(2000)'den faydalanilarak yiriitiilmiis olup, ana veri kaynagi goriismelerdir.
Deneyimleri kesfetmek amaciyla yari yapilandirilmis goériisme formu gelistirildi.
Goriisme formu i¢in iki sosyal bilgiler egitimi uzmanindan goriis alinmis ve onlarin
Onerileri  dogrultusunda  diizeltmeler yapilmistir.  Katilimcinin  hikayeye
yonlendirilmesini ve aragtirma amaciyla bunlar hatirlamasini saglamak igin sorular
bazen tekrarlandi. Tiim goriismelerde ayni form kullanilmis ve ardindan kisisel takip
sorular1 sorulmustur. Dolayistyla bu galismay1 yaparken Ilyas Kiigiikcan ile birkag kez
goriistiik.

Aragtirma verileri gériisme yoluyla toplanmustir. [Ik goriisme 6n goriisme
niteliginde olup 11 Kasim 2019’da gerceklesmistir. Ikinci goriigme 5 Subat 2020
tarihinde yapilmigtir. Bu goriisme, ilk gorlismeden elde edilen verilerin



924 Erdogan Kaya ve Cansu Cetinkava Aydogdu

derinlestirilmesine ve anlati arastirmasi igerisinde siirecin planlanmasina yonelik
sorulardan olusmustur. Mart 2020’den baglayarak korona virlis salgimindan
kaynaklanan yasaklar, veri toplama siirecinin uzamasina neden olmustur.
Katilimeinin yasinin ileri olmasi nedeniyle yiiz yiize goriisme yapip zarar vermekten
kacinilmig ve diger goriismeler telefonla siirdiirilmiistiir. Boylece yasak donemi,
bulgularin dokiimii ve telefonla da olsa diizeltme ve teyit i¢in kullanilmistir. Her
gdriisme tamamlandiktan sonra, hatirlamak i¢in notlar tutulmustur. Ugiincii goriisme
01.08.2022 tarihinde gerceklestirilmistir. Bu goriisme, ilk iki goriismeden elde edilen
verileri derinlestirmek ve anlamlandirmak i¢in kullanilmistir. Daha sonra goriisme
verilerini diizeltme ve teyit i¢in kendisine aragtirma amaclart ve bulgular katilimciya
yazili ¢ikt1 olarak verilmistir. Bu durum, bazi tereddiitlii ve anlagilmamis goriislerin
netlestirilmesini de saglamistir. Goriismelerden elde edilen veriler, aragtirmacilar
tarafindan tekrar incelenmis ve amagclarla tutarliliklar1 kontrol edilmigtir.
17.11.2022°de randevu alinarak katilimcinin onay1 i¢in tekrar gériismeye gidilmistir.
Bu calisma ile 1973 SBDOP’nin gelistirilme siirecinde yasanan deneyim &ykiisii,
arastirmacilar tarafindan arastirma amaglariyla uyumlu bir bicimde raporlanmistir.

Etik Kurul Karan

Bu arastirma, Trakya Universitesi Sosyal ve Beseri Bilimler Etik Kurulu 13.09.2023
tarih ve 08/16 toplanti say1li izni ile uygun bulunmustur.

Verilerin Analizi

Anlat1 oykiisii gesitli sekillerde analiz edilebilmektedir. En genel hatlariyla
tematik ve yapisal olarak iki ayr1 grupta toplanabilir. Tematik analizler ne sdylendigi
iizerine ¢alisirken yapisal analizler nasil soylendigi tizerine yogunlasir (Uguz Arsu ve
Tekindal, 2021, s. 112). Analiz neler sdylendigine (tematik), sdylenenlerin arkasinda
yatan gergeklere veya sdylenenlerin dogasina (yapisal) ve dykil dogrultusunda kimin
yonlendirildigine bagli olarak (diyalojik) olarak gerceklestirilebilmektedir (Creswell,
2013, s. 72). Bu arastirmada neler sdylendiginin belirlemesine dayali tematik analiz
benimsenmistir.

Calismada veriler ¢oziimlenirken katilimemnin Oykiileri analiz edilmis ve
okuyucu icin anlamli olacak sekilde yeniden Oykiilestirilmeye ¢aligilmigtir. Anlati
arastirmalarinda aragtirmacilar, bireysel deneyimlere odaklandiklari i¢in genellikle bir
bireyle caligirlar. Birden fazla bireyle yapilan ¢aligmalara az da olsa rastlanmaktadir
(Ersoy ve Bozkurt, 2017, s. 243-246). Analiz sonucunda elde edilen veriler, Arastirma
Uyum Matrisinden (Kaya ve Bayram, 2021, s. 938) yararlanilarak amaglara paralel
bir bicimde bulgulara doniistiiriilmiis ve son asamada aymi aragtan yararlanilarak
arastirma Ogelerinin uyumu kontrol edilmistir.
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Bulgular

Aragtirma amagclarma paralel olarak bulgularda; Ilyas Ogretmen’in 1973
SBDOP’yi gelistirmek icin secilme nedenleri, 1973 SBDOP gelistirmede hangi
kurum ve kisilerin gorev yaptigi, 1973 SBDOP’yi gelistirmeye neden ihtiyac
duyuldugu, ortaokullarin toplu 6gretim sistemine dahil edilme nedenleri, 1973
SBDOP gelistirilme siirecinde yapilan islemler, 1973 SBDOP’de hangi program
Ogelerine yer verildigi ve nasil bir toplum ve vatandas tipi yetistirilmesi
hedeflendigine iligkin goriislere yer verilmistir.

flyas Ogretmen'in SBDOP gelistirilmesi siirecine iligkin deneyimlerini anlamaya
odaklanan bu ¢alismada, anlat1 analizi sonucunda {i¢ yagam Oykiisii ortaya ¢ikmustir.
Bunlara “yenilik arayisindaki bir dgretmen”, “SBDOP’nin gelistirme siirecinde
yasananlar” ve “ortaokul diizeyindeki sosyal bilgiler egitiminin dayanaklar1” gibi
bagliklar verilmistir. Arastirmanin amaclaria paralel bir bicimde bulgular asagidaki
gibi ele alinmustr.

Yenilik Arayisindaki Bir Ogretmen

SBDOP’nin Gelistirilmesinde Deneme Siirecine flyas Ogretmen’in Secilme
Nedenleri

flyas Ogretmen’in Tiirkiye’de ilk kez ortaokullar i¢in gelistirilen SBDOP’nin
deneme siirecine se¢ilme nedenleri su sekilde siralanabilir:

e  Simuf 6gretmenligi deneyiminin bulunmasi

e Birlestirilmis smif 6gretmenligi deneyiminin toplu Ogretime temel
olusturmast

e Koy Enstitiisiit mezunu olmasi

e  Eskisehir’in deneme ili olarak belirlenmesi

e 1970’1 yillarda demokratik vatandaglik egitiminin 6nemsenmesi

e Sosyal Bilgilerin demokrasi ve hayata donuk bir ders olarak beklentileri
yiikseltmesi

e Arastirma ve yenilige agik bir 6gretmen olmast

Goriisme sirasinda Ilyas Ogretmen, SBDOP deneme siirecine se¢ilme nedenleri
hakkinda bazi agiklamalar yapmistir. Bunlar su gekilde siralanabilir:

Siif 6gretmenligi deneyiminin bulunmasi

Daha &nce simif 6gretmenligi yapmis olmasi nedeniyle 1968 ilkokul SBDOP’yi
uygulamadaki deneyiminin ortaokula temel olusturdugu sdylenebilir. 1968 SBDOP,
“Tirkiye nin bu addaki ilk programi1” olma 6zelligini tagimaktadir. Cumhuriyetin ilk
yillarinda hayat bilgisi dersi ile ilkokul sosyal bilgiler dersini okutan sinif
6gretmenleri toplu 6gretim konusunda dnemli bir deneyime sahip olmuslardir. Bu
konuda Ilyas Ogretmen sunlari sylemistir:
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1948-1949 6gretim yilinda Cifieler Koy Enstitiistinden mezun oldum. Sekiz yili
birlestirilmis sumifli kéy okullarinda olmak iizere 13 yil ¢esitli kdylerde ilkokul
ogretmeni olarak ¢alistim. Daha sonra Gazi Egitim Enstitiisti Edebiyat Béliimiinii
(1962) bitirerek Eskisehir deki Devrim Ortaokuluna edebiyat grubu 6gretmeni olarak
atandim. Aslinda 1970'li yillarda ben Tiirk¢e bransini sectim ama Kdy Enstitiisiinden
gelmem nedeniyle sosyal bilgiler dersinin sorumlulugu bana verildi. Bu
goreviendirme, mesleki kimligimde yeni bir donemin baslangici oldu. Ne var ki biiyiik
bir sevkle basladigim ortaokul ogretmenligi, bagimsiz bilgi disiplinleri halinde
okutulan, islevselligi diigiik, ezberci yani yiiksek, ¢cok dersli 6gretim sistemi ile bende
hayal kirikligi yaratti. Edebiyat grubu 6gretmeni olarak o ogretim kademesinde
derslerin bilgi disiplinleri halinde okutulmasini egitim-bilimsel acidan dogru
bulmadigim gibi toplu 6gretime gore diizenlenmis 1968 ilkokul programiyla da
devamlilik i¢inde olmast gerektigini diigiiniiyordum. Bunun iizerine daha iyi bir
ogretim sistemi arayisiyla 1968 yilinda yine Gazi Egitim Enstitiisti egitim boliimiinii
disaridan okuyup bitirdim. Bu anlayisla deneme uygulamasinda gérev aldim.
Bakanhgin yiiriirliige koydugu branglastirmada Tiirkce ogretmenligini se¢mekle
birlikte sosyal bilgiler derslerinin ogretmenligini de iistlenerek toplulastiriimig
ogretim uygulamasin severek yiiriittiim. Ozellikle Tiirkiye 'deki ortaokullar icin ilk
olan sosyal bilgiler dersinin denemelerinde isteyerek gorev aldim.

Koy Enstitiisii mezunu olmasi

flyas Ogretmen Tiirkiye’deki ilk toplu ogretim uygulamalarmin Koy
Enstitiilerinde yasandigmi ifade etmistir. Ozellikle demokratik vatandashk, gercek
yasam ve topluma yonelik ¢alismalarin ¢okga yapildigini vurgulamistir. ilyas
Ogretmen’e gore sosyal bilgiler dgretmenligine atanmasindaki temel neden, Koy
Enstitiisii kokenli olmasidir. Talim Terbiye Kurulunda sosyal bilgiler bransinda
zorlandiklarini ifade etmeleri, bu dersin disiplinlerarasi yapidaki toplu 6gretim
sistemine dayali bir tasarim {iriinii olmasiyla da ilgili olabilir. Ilyas Ogretmen’in
konuya iligkin goriisleri su sekildedir:

Koy Enstitiisiinden gelmem nedeniyle 1970'li yillarda sosyal bilgiler dersinin
sorumlulugu bana verildi. Tabii SBDOP gelistirme projesinde pilot okulda
goreviiydim. Ankara'ya gétiiriilmemi de o proje saglad.

Milli Egitim Bakanhg Teftis Kurulu Baskan Yardimcist dedi ki “Ilyas, tefiis
kurulunda sana o kadar ¢ok ihtiyag var ki eli kolu swvayip ise gittigim zaman su sosyal
bilgileri ben yapayim diyecek adam yok kurulumuzda... Higbirimiz cesaret
edemiyoruz. Her birimiz ayri branslarin insaniyiz.” dedi.

1970’li yillarda demokratik vatandashk egitiminin 6nemsenmesi

flyas Ogretmen’e gére 1970’li yillarda demokratik vatandas yetistirmek
onemsenmektedir. Sosyal Bilgiler dersine yonelik program gelistirilmesinin énemli
nedenlerinden birinin de bu olmasina ragmen bu durum 1980 askeri darbesine kadar
siirebilmistir.
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1970°li  yillarin  demokrasi egilimi, demokratik vatandashik egitiminin
onemsendigi sosyal bilgiler dersine yonelmeyi artirdi. 1980 darbesinin ardindan ilk
miidahale edilen dersin sosyal bilgiler olmasimin nedeni budur. Sosyal Bilgiler
dersine son verilmis yerine milli cografya ve milli tarih dersleri okutulmaya
baslanmigtir. Oysaki biz ezberden bikan ve bilgi bombardimani nedeniyle 6grenme
gii¢liigii ceken dgrencileri kurtaracak diye sosyal bilgiler dersinin baslamasina ¢ok
sevinmigstik. Demokratik ve gercek hayati hedefleyen icerige sahip olmast bizi mutlu
etmisti, timitlendirmisti. O kadar kotii oldu ki Almanya’da fizik dersinin Alman fizigi
olmas: gibi bizde de sosyal bilgiler dersi kaldirilarak yerine milli tarih, milli cografya
dersleri geldi. Hele hele cografyayt nasil milli yaparsin! Milli yant var fakat evrensel
bir bilgi alani. Nastl milli yaparsin! Nasul milli i¢ine hapsedersin? Cok ters geldi.

Arastirma ve yenilige acik bir 6gretmen olmasi

Ilyas Ogretmen, o yillarda 6grencilerin cok bilgi ezberlemekten kurtarilmasi igin
neler yapilmas: gerektigi yoniinde arastirma-sorgulama siireci icinde oldugunu
anlatmistir. Yenilige acik, arastirmaci ve reformist bir kisilige sahip olan Ilyas
Ogretmen’in sorunlara ¢dziim arayis ¢abasinin siirece dahil olmasinda etkili oldugu
anlasilmaktadir. flyas Ogretmen’in program gelistirme siirecinde pilot uygulama-
denemeye yonelik hazir bulunuglulugunun yiiksek oldugu goriilmektedir. Bu durumu,
okul midiirii ve cevresindeki diger 6gretmenlerle paylastigmi vurgulayan ilyas
Ogretmen’in anlatim su sekildedir:

Deneme uygulamast igin pilot okul aradilar. Eskisehir'deki miidiiriim Behget Bey
bir giin geldi ve “arkadas yeni SBDOP konusunda Koy Enstitiisiinden ve ilkokul sinif
ogretmenliginden sosyal bilgilere geldigin icin bilgi agwlikli uygulamadan
yakiniyorsun. Miidiiriin “Ezberci ogretim sisteminden en ¢ok yakinan kisi sensin
okulumuzda baska Sosyal Bilgiler ogretmenleri de var ama isin agirligi senin
tizerinde olacak. Sorumluluk almayacaksan gorevi iade edecegim. Milli Egitim
Miidiirliigii soyleyince ben sana giivenerek talip oldum pilot okulluga ama sen
istemezsen geri verecegim ¢iinkii ben senin sikayetlerini hatirlyyorum.” dedi. Ben
dedim ki “Sakin geri verme ¢ok iyi yaptin.” Pilot uygulama bizim okulda basladi.
Biitiin agwrlik bende, benim iizerimde. Ben orada ogretici filmler devreye soktum.
Béylece bu taslak program, basarili bir sekilde uygulanmaya baslandi. O swrada

stk okula, sinifima getiriyordu.
SBDOP’nin Gelistirme Siirecinde Yasananlar
SBDOP’nin Gelistirilmesinde Deneme Siirecinde Yapilan islemler

flyas Ogretmen’in anlatimindan program gelistirme siirecinin Prof. Dr. Fatma
Varis’in rehberliginde egitim bilimi program gelistirme ilkelerine gore hareket
edildigi anlagilmaktadir. Bu nedenle ortaokul 1973 SBDOP’nin, Tiirkiye’de
bilimsellik ilkesi gdzetilerek tasarlanan ilk programlar arasinda oldugu sdylenebilir.
SBDOP’nin gelistirilme siirecinde yasanan islemler su sekilde siralanabilir:
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* Prof. Dr. Fatma Varis tarafindan program gelistirme siirecinin planlanmasi
* Taslagin deneme okullarinda uygulanmast

» Akademisyen ve teftis kurulunun degerlendirme ¢alismalarini yapmasi

* Taslagin sekillendirilmesi

* Kesin programa ulasilmasi

+ Ogretmenlerin egitilerek yeni programi uygulamaya hazirlanmasi

» Basindan yararlamlarak SBDOP nin iilkeye yaygilastiriimasi

Program gelistirme siirecinde izlenen yontem

Ilyas Ogretmen, program gelistirme siirecinde izlenen ydntem hakkinda bazi
islem adimlarindan s6z etmistir. Bunlar su sekilde siralanabilir:

* Program gelistirme ilkelerinin takip edilmesi
* Her y1l ziimre 6gretmen kararlarinin Talim Terbiye Kurumuna génderilmesi
» 2 yilda bir kere ilin birinde toplanilmasi
* Program ile ilgili gelismelerin degerlendirilmesi
* Her y1l 6gretmenlerin seminerlere tabi tutulmasi
* Her y1l uygulamadaki gelismelerin takip edilmesi
» Pilot uygulamadan genel uygulamaya gecilmesi
Ilyas Ogretmen’in konuya iligkin goriislerine asagida yer verilmistir:

Bir kere ¢ok iyi program gelistirme sistemi takip edildi. Her yil ziimre
ogretmenlerinin kararlart yil icinde Talim Terbiyeye gonderildi. Her yil bir ilde
toplamildr. SBDOP ile ilgili gelismeler degerlendirildi. Her yil program gelistirme
cergevesinde ogretmenler seminerlere tabi tutuldu. Seminerlerde ben Ogretim
gorevlisi olarak gorevlendirildim. Bakanlik ve iiniversitelerden akademisyenler de
katildilar ancak uygulamay: ben temsil ettim.

Her yil uygulamadaki gelismeler takip edildi. Sonra da pilot uygulamadan genel
uygulamaya gecildi.

Programin pedagojik a¢idan yerine oturdugu, iyi sonuglar verdigi belirtildi.
Etkin yurttas ve aydin insan yetistirme de iizerine diisen payi yerine getirdigi, bu
nedenle etkili oldugu sonucuna varildi. 1973'te egitim bilimleri dogrultusunda
program gelistirme saglandi. Fatma Varig'in ilkeleri biiyiik ol¢iide takip edild.

Ogretmenler iyi yetistirildi. Program gelistirme teknikleri acisindan en son
Konya'da yapilan toplantida biitiin il temsilcilerinin katihimiyla taslak gelistirme
siirecinden sonra kesin programa gecis tamamlandi. Ankara Universitesi Egitim
Bilimleri Fakiltesi program gelistirme boliimiiniin de katkilariyla sosyal bilgiler
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programi oturdu. Tiirkiye'nin yapisina uyumlu hale getirildi ve 68 programiyla
biitiinliik sagland..

Program gelistirme ¢alismasiyla elde edilen kazanimlar

Ilyas Ogretmen program gelistirme ¢aligmasinin bazi kazanimlarin edinilmesine
neden oldugunu ifade etmistir. Bunlar su sekilde siralanabilir:

* 1968 ilkokul programiyla biitiinliik saglanmasi

* Program igeriginin tekrardan kurtariimasi

« Ogrencilerin ezberden kurtarilmalar

* Davranig gelistirmenin 6n plana gikarilmasi

* Diislinme, arastirma, incelemenin 6n plana ¢ikarilmasi

* Cocuklarin ise yaramayan kuru bilgilerden kurtarilmalari

* Cocuklarin sinifta kalmaktan kurtarilmalar1 ve sinif tekrarinin engellenmesi
ilyas Ogretmen’in konuya iliskin goriislerine asagida yer verilmistir:

Arastirmalarda hem ilkokulla biitiinliik saglanmis oldu. SBDOP tekrardan ve
ogretimin igerigi ezberden kurtaridi. Biiyiik élgiide davrams gelistirme on plana
ctkarildi. Diisiinme, arastirma, inceleme miimkiin oldugunca on plana ¢ikti. Ise
yaramayan kuru bilgilerle ¢ocuklarin sinifta kalmasi, tekrar etmesi engellenmis oldu.
Cocuklar da ezberden kurtuldu, pedagojik sistemi oturttuk, sosyal bilgiler sevilen bir
program oldu.

Ilyas Ogretmen’in simfindaki uygulamalar

flyas Ogretmen, arastirmalarin, program gelistirme siirecinin asagidaki
kazanimlarin edinilmesine neden oldugunu ortaya koyduklarini ifade etmistir. Bunlari
su sekilde siralamistir:

Ug¢ yil boyunca Talim Terbiye Kurulundan ve Gazi Egitim Enstitisiinden
derslerime geldiler. Bir laboratuvar oldu adeta. Ferruh Sanmir, en basarili
uygulamanin benim sinifimda gergeklestigini soyledi. 3 yil sonra bu pilot uygulama
genellestirilmisti. Cok giizel giinlerdi, ¢ok giizel ¢alismaydi. Sinifim doluydu ve
sintfimda Ferruh Samwr vardi. Talim Terbiye Kurulundan Taritk Asal vard.
Ortadgretim Genel Miidiirliigii yapmig biriydi. 20 kisi kadar Gazi Egitim
Enstitiisiinden sosyal bilgiler dgretmen adayi ve 6gretmenleri vardi. Ferruh Sanir

getiriyordu.

Swifta bir grup ¢alismasi yapiyorduk. Koy Enstitiisiinden kalan bir sey. Konum
degerlendirmesi var. Degerlendirilme asamasinda grubun birinde bir aksaklik oldu.
Grup baskani dedi ki, bu aksakhigin sorumlusu égretmenimizdir. Kendisine su
konularda sunlara ihtiyacimiz var dedim ama ogretmenimiz bir daha bana donmedi
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dedi. Nasil kiyamet koptu sinifta... Adam dedi ki gérdiin mii demokrasi egitimini.
Tartk Asal, bu adam buna izin vermezse bu cocuk boyle konusamaz dedi. Oyle
elestiriyorlar, dyle elestiriyorlar, elestirirken grubun kiime sorumlusu ¢ocuk ¢ok
zorda kaldi. Ferruh Sanmir dedi ki “Bak ¢ocuk seni nasil sikigtirdr elini koyacak yer
bulamadin...”

Ortaokul Duzeyindeki Sosyal Bilgiler Egitiminin Dayanaklari
Ortaokulda Toplu Ogretim Sistemine ihtiya¢ Duyulmasinin Nedenleri

Goriismelerde ilyas Ogretmen’e ortaokul diizeyinde neden program gelistirmeye
ihtiya¢ duyuldugu sorulmustur. Bunun birey, toplum, ¢ag kosullari, bilim, teknoloji
vb. diinyadaki geligsmelerle iligkisi sorgulanmistir. Hatta toplu 6gretim sisteminin
tercih edilmesindeki gerekgeler arastirlmistir. flyas Ogretmen, ortaokulda yapilmakta
olan disipliner egitiminden kaynaklanan ¢esitli sorunlar1 dile getirmistir. Bunu
sonlandirmak ve sakincalari ortadan kaldirmak amaciyla Talim Terbiye Kurulu
tarafindan SBDOP’nin gelistirildigini agiklamigtir. Bu dogrultuda ortaokulda toplu
ogretim sistemine gerek duyulmasinin nedenleri ilyas Ogretmen tarafindan su sekilde
siralanmugtir:

+ llkokul ile uyum saglanmasi
* Gestalt psikolojisine dayali olarak ¢cocuklarin biitiinciil 6grenme 6zellikleri
» Bilgi agirlikli ezberci egitimden kurtulmak istenmesi

» Bilgi ezberine dayanan disiplin temelli egitimde basarisiz olmalar1 nedeniyle
gocuklarin ¢ogunlukla sinifta kalmalari

» Disiplin kdkenli 6gretmenlerin sadece kendi branglarina nem vermeleri

» Bilgilerde tekrarlarin ¢ok yapiliyor olmasi

Ilyas Ogretmen’in konuya iligkin goriislerine asagida yer verilmistir:
ilkokul ile uyum saglanmasi

1968 SBDOP uyguland: ve gériildii ki ilkokulun devami olan ortaokulda
kopukluk ve tekrarlar var. Hald ilkokulun gerisine diisme var. Bu béliinme pedagojik
agidan uygun bulunmuyordu. Hem ilkokul programinin devamliligi a¢isindan uygun

bulunmuyordu hem de ¢ocuklarin biiyiik éiciide sinifta kalmasina neden oluyordu.
Cogunlukla bilgi agirligina, ezbere onem veren bir yaklasim vardi...

Disiplin kokenli 6gretmenlerin sadece kendi branslarina 6nem vermeleri

Biiyiik olgiide “Tarih” disiplininden gelen adam sanki orasi liseymis gibi tarihe
onem veriyor, bilgi yiikliiyor. “Cografya” disiplininden gelen de orasi iiniversiteymis
gibi cografya ile ilgili bilgileri verip gidiyordu. Yurttashk da 6yle yani oteki fen bilgisi
grubu da oyle... Ogretmen kendini lisede iiniversitedeymis gibi bilgi agirlikli ders
verip gidiyordu...
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Bilgilerde tekrarlarin ¢ok yapiliyor olmasi

Kald: ki ilkokulun bir de tekrarlart vardi. Mesela ilkokulun 4. sinifinda ilk¢ag
tarihi okutuluyordu sonra orta birinci sinifta okutuluyordu. Orta ¢ag tarihi ilkokul 5.
swnifta okutulurken 7. sumifta da okutuluyordu. Tiirkive Cumhuriyeti Tarihi'nde
Oylesine... Bir kere tekrarlar vardi. Tekrarlar tarih ve cografyaya iligkindi. Biitiin
degil de kopuktu birbirinden. O dénemde yapilan arastirmalarda yani sadece o
donemde degil genelde dyle zaten o ¢agin ¢ocugunun toplu 6grenmeye uygun oldugu
sonucu ¢ikiyordu. Evet toplu 6grenme on plana ¢itkmistt.

Ortaokula gegtigimde ilkokuldan daha geride buldum. Ornegin tarih¢i geliyordu
sanki tiniversitede ders isliyormus gibi ders verip gidiyordu. Davranis geligimi
onemsenmiyordu. Anlayis gelistirme yoktu. Ufak tefek de olsa beceri kazandirmak hi¢
yoktu. Vatandaslik bilinci yoktu, insan olma, aydin insan olma hi¢ yoktu. Sosyal
Bilgilerde; tarih var, cografya var, biitiinciil bir 6grenme var. O nedenle 1973 SBDOP
cok ileri bir asamayd.

1968 programini uygulayp 1971 e gelindiginde ortaokullarda tarih, cografya,
yurttaslik bilgisi ayrt dersler olarak okutuluyordu. Fen Bilgisi yerine fizik, kimya,
biyoloji ayrt dersler olarak okutuluyordu.

Toplu égretim sistemi ile ilyas Ogretmen’in Koy Enstitiisii mezunu olmasinin
iliskisi

Evet kesinlikle Kdy Enstitisundeki uygulamalardan geliyor. Blylk 6lglide
ezberci ise yaramayan bilgiden kaginmak temel ilke. Mutlaka hayatin iginde iireterek
dgrenmek Ogretirken egitmek, egitirken 6gretmek ilkesi dylesine ise yariyor. Ogretime
bitincil bakmak oradan geliyor ¢iinkii o ¢ag ¢ocugunun ilkokul ve ortaokul
cocugunun biitiinciil 6gretime daha yatkin oldugu pedagojik akimlarca kanitlanmus.
Riza Kardas onu israrla savunuyordu. O ¢ag cocugunu ayri 6grenmeyle degil,
biitiinciil ogrenmeyle egitmek gerek. Biitiinciil kavramaya uygun ¢ocuklart da kuru
bilgiler yiiziinden sinifta kalmaktan kurtardi program.

Toplu 6gretim 6gretmenliginin yararlar:

1970'li yillarda ben Tiirkce bransimi sectim ama Koy Enstitiisiinden gelmem
nedeniyle sosyal bilgiler dersinin sorumlulugu bana verildi. Bir de grup égretmeniyiz
zaten. Tiirkiye'nin yapisina ¢ok uygundu. Kirka’da ortaokul a¢tim okula tarih
ogretmeni, cografya dgretmeni bulmakta giicliik ¢ektim. Grup 6gretmeni geldi mi
sorun ¢6zuluyordu.

1973 Ortaokul SBDOP’nin Dayandig Felsefe

Ilyas Ogretmen program gelistirmenin dayandig: felsefe hakkinda baz1 bilgiler
vermistir. Bunlari su sekilde siralamistir:

e Arastirmaya dayali egitim
e  Elestirel diisiinmeye dayali egitim
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e Demokratik vatandas yetistirme

e  Gestalt biitlinciil 6grenme ilkeleri

e Tirkiye’nin sosyal yapisina uygun, yurdun giizelliklerini kavratma ve
onun Onemini sezdirme, bdyle bir ulusun ¢ocugu olmanin
sorumlulugunu duyumsatma

Konuya iliskin olarak flyas Ogretmen’in gériisleri su sekildedir:
Arastirma ve elestirel diisiinmeye dayal egitim

Tabii ¢ok isimlendirmediler ama programin agiklama ve ilkeleri pedagojik
anlayislart yansitryordu. Sundan israrla kaginma vardi; “Program herhangi bir
akimin herhangi bir pedagojik égretim alaminmin etkisinde kalmasin.” O yonden ¢ok
itiraz edilecegi meselesi var. O nedenle dogrudan hedef géstermediler ama ilkelerde
agiklamalarda biiyiik 6l¢iide Koy Enstitiisti anlayisim esas aldiklart anlasilyyordu.
Yani insan yetigtirme, arastirmaya yoneltme, elestirel yaklasumi éne alma.

Gestalt biitiinciil 6grenme ilkeleri

Cok iyiydi, Ferruh Samwr. lyi bir egitim anlayisi vardi. Daha ¢ok Tiirkiye nin
sosyal yapisina uygun, yurdun giizelliklerini kavratma ve onun énemini sezdirme,
boyle bir ulusun ¢ocugu olmanin sorumlulugunu duyumsatma vardi felsefesinde.
Aydn insan ve etkin yurttaslar yetistirmekti temel amag.

Ben Gazi Egitim Enstitiistintin egitim boliimiinii bitirdim. Orada 6gretmen
olanlar sonradan Talim Terbiye Kuruluna gelmislerdi. Farkl: siyasi gruplari temsil
eden Riza Kardag, Haydar Diriéz de programa sahip ¢iktilar. Yaz seminerlerinde her
grup, programi destekledi. Sozgelimi Riza Kardag programin pedagojik temellerini
agiklyordu seminerlerde. Hangi pedagojik temellere dayaniyor bu program diye.
Ferruh Sanwr genelde sosyal bilgilerin bir biitiinliigii oldugunu agikliyordu.

Ilyas Ogretmen konusmasinda sosyal bilgiler dersinin tanimima deginirken bir
diger toplu 6gretim dersi olan fen bilgisi ile farkini da ortaya koymustur. iki ders
arasindaki farkin yeterince anlagilamamasi, bazi donemlerde ders igeriklerinde tekrar
sorununun yasanmasina neden olmustur. Bu nedenle flyas Ogretmen’in iki dersin
farkini 6zetleyen asagidaki goriisii gok degerlidir.

Insamin doga ile iliskisini daha ¢ok fen bilgisi konu olarak aliyor. Insanin insan
ve toplumla iliskisini ise sosyal bilgiler konu ediniyor.

SBDOP Gelistirilmesinin Dayandig Sosyal Siyasal Temeller

Goriismelerde programin gelistirilmesinde nasil bir toplum ve vatandaslik odakli
sosyallesme seklinin hedeflendigi konusulmustur. Ilyas Ogretmen program
gelistirmenin dayandig1 sosyal siyasal temeller hakkinda baz1 bilgiler vermistir.

Bunlari su sekilde siralamistir:
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e Siyasi donlisiim donemlerinde sosyal bilgilerin oncelikle miidahale edilen
dersler arasinda yer almasi

e 1970’lerde demokratik vatandaslar yetistirmek

e Programin temel felsefesi aydin insan, etkin vatandas yetistirmek

e 1980’lerdeki askeri ihtilal ile otokrat vatandas yetistirmek

e Sosyal Bilgiler ders tasariminda toplu Ogretimden disipliner Ogretime
yonelinmesi

Ilyas Ogretmen’in goriislerine gore 1970’lerde demokratik vatandaslar
yetistirme hedefi, 1980’lerdeki askeri ihtilal sonrasinda degismistir. Ona gore
demokratik vatandaglik egitimi yerine otokratik bir anlayisa yonelinmistir. Bu durum
sosyal bilgiler dersini olumsuz yonde etkilemis ve toplu Ogretimden disipliner
ogretime yonelme gerceklesmistir. Buna ydnelik olarak ilyas Ogretmen gériislerini su
sekilde ortaya koymustur:

Yarimin vatandasin yetistirmede, aydin insan ve etkin vatandas yetistirmede,
etkili basarili bir program ortaya ¢ikti. Talim Terbiye Kurulu iiyesi Tarik Asal ve bir
heyetle geldiler. Tartk Asal dedi ki, “Son uygulamalarla yetisen ti¢iincii siniflar mezun
olacaklar. Bu c¢ocuklara bir kotiliik ettik.” “Niye?” dedim. “Bunlar o kadar
demokratik davraniyorlar ki liseye gittiklerinde égretmenler ukalalik etme diyecek
cok giizel drnekler gérdiik.” dedi. Beni Talim Terbiye Kuruluna dyle aldilar. Tabii
program oturdu fakat /2 Eyliil yonetiminin kaldirdig ilk program oldu. Cok rahatsiz
oldular. Milli tarih ve milli cografya geldi bunun yerine.

Program gelistirmenin siyasi ve sosyal doniisiim ile ilgisi

1971 olaylart oldu. MEB bu gelismeyi ¢ok iyi saklamuis. O isin disinda tutmus.
Orada Farkl siyasal goriislii gruplar da vardi ancak bu programda birlestiklerini
gordiim. Her grup programa sahip ¢ikti, programi destekledi. 1970°li yillarin
demokrasi egilimi, demokratik vatandaslik egitiminin énemsendigi sosyal bilgiler
dersine yonelmeyi artirdi. Orada program genel felsefesi aydin insan, etkin yurttas
yetistirmekti.

Siyasi doniisiim donemlerinde sosyal bilgilerin 6ncelikle miidahale edilen
dersler arasinda yer almasi

Ctinkii yarimin insamini vatandagsini yetistirmede ortaokul diizeyinde en ¢ok etkin
olan ders sosyal bilgiler dersidir. Sosyal Bilgilerin payina diisen vatandag
yetistirmedeki sorumluluk ¢ok yiiksek. Program gelistirme stirecinde o da tartisild.
Programin hem pedagojik a¢idan yerine oturdugu, iyi sonuglar verdigi belirtildi.
Etkin yurttag ve aydin insan yetistirmede iizerine diisen payi yerine getirdigi, bu
nedenle etkili oldugu sonucuna varildi. Hitler doneminin Alman fizigi gibi ilk énce bu
programu iptal ettiler. Ilk 6nce buradan siiphelendiler. Aradan gecen siirede Tiirkiye
siyasi iktidar degisimiyle baglantili olarak programin aydin yurttas yetistirme
temelini olusturan islevinden uzaklasiimistir ¢iinkii ortaokul sosyal bilgiler programi
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uygulamadan kaldirimuistir. 12 Eyliil yonetimi ezberciligi temel alan milli tarih ve
millt cografya (1983-1984) derslerini getirmigtir.

Tartisma, Sonug ve Oneriler

Arastirmada Tiirkiye’de ortaokullar icin gelistirilen ilk SBDOP’nin (1973)
deneme siireci anlati yoluyla ortaya konulmak istenmistir. Bu dogrultuda ilyas
Ogretmen odaginda programin gelistirilme siirecine iliskin deneyimler edinilmeye
calisilmistir. Kendisi ile yapilan goriismeler sonucunda {i¢ yasam Oykiisii ortaya
¢ikmistir. Bunlara “yenilik arayisindaki bir 6gretmen”, “SBDOP’nin gelistirme
siirecinde yasananlar” ve “Ortaokul diizeyindeki Sosyal Bilgiler egitiminin
dayanaklar1” gibi basliklar verilmistir. Boylece oykiilerde program geligtirmeye
paralel olarak 6gretmenin yasamindaki degisim de goriilebilmistir.

Yiksel (1998) ve Alsubaiemin (2016) wvurguladigi gibi &gretmenlerin
deneyimleri, basarili program gelistirme ve uygulamalar1 i¢cin hayati 6nem tasiyan
paha bigilmez veri kaynaklaridir. Onlarin egitim 6gretimdeki deneyimleri program
gelistirme i¢in ¢ok &nemli bir veri kaynagidir. Bu baglamda ilyas Ogretmen’in
Tiirkiye’de ortaokullar igin ilk kez gelistirilen SBDOP deneme siirecinde yer
almasinin 6nemi oldukca biiyiktiir.

Koy Enstitiisii mezunu olan Ilyas Ogretmen, sosyal bilgiler dersine
onerilmesindeki nedenlerden birini farkli branglardaki kisilerin sosyal bilgiler dersini
vermeye cesaret edememesi olarak ifade etmistir. KOy Enstitiisi mezunu olmast
nedeniyle ilyas Ogretmen’in disiplinler arasi toplu 6gretim sistemine uygun olarak
tasarlanan sosyal bilgiler dersinin sorumlulugunu alabilecegi diisiiniilmiis olabilir.
Nitekim Hesapgioglu (2011) sosyal bilgiler gibi toplu 6gretim sistemine uygun olarak
tasarlanmis derslerde yer alan disiplinlerin tek tek ve ayri zamanlarda 6gretilmesinin
uygun olmadigint vurgulamaktadir. MEB Tebligler Dergisi’nde (1969b) 1970-1971
sosyal bilgiler dersinde yer alan sosyal bilimlerin yalnizca bu bilimleri birbirine
eklemek olarak algilanmamas1 gerektiginden bahsedilmektedir.

ilyas Ogretmen, Tiirkiye’de ilk kez ortaokullar icin gelistirilen SBDOP deneme
siirecine katilan kurumlar arasinda Ankara Universitesi Egitim Bilimleri Fakiiltesi,
Gazi Egitim Enstitiisii Sosyal Bilgiler Ogretmenligi Programi, MEB Talim Terbiye
Kurulu, MEB Teftis Kurulu, MEB Ogretmen Okullar1 Genel Miidiirliigii ve 16
deneme okulunun yer aldigini belirtmistir. Program gelistirme siirecindeki islemlerin,
Prof. Dr. Fatma Varis’in rehberliginde egitim bilimi program gelistirme ilkelerine
gore gerceklestirildigi anlasiimaktadir. Bu nedenle ortaokul 1973 SBDOP’nin,
Tiirkiye’de bilimsellik ilkesine gore tasarlanan ilk programlar arasinda oldugu
sOylenebilir. Program gelistirmede siireg, Soto'nun (2015) belirttigi gibi planlama,
uygulama ve degerlendirmeyi igeriyordu.

flyas Ogretmen, SBDOP’nin 3 yillik deneme siiresinin sonunda TRT’de
televizyon programi hazirlama siirecinde de yer aldiginm belirtmistir. Gergeklestirilen
televizyon programi igin ders kitaplari yazilmasi planlanmigtir. Sahin’e (2004) gore
etkili ders kitaplarinin en 6nemli boliimii iceriktir. igerik, hedef davranislari



Tiirkive'de Ortaokullar Icin Gelistirilen Ilk Sosyal Bilgiler Dersi Ogretim Programinin 935

kazandiracak bigimde iinite ve konularin diizenlenmesi seklinde ele alinmaktadir (s.
370). Ogrencilerin kullanimina sunulan ders kitaplarmnin; yoneldigi 6grenci grubunun
dil yeteneklerini dikkate almali, onlarin ilgisini ¢ekerek arastirmaya sevk etmelidir (s.
371). Sosyal bilgiler ders kitaplarmin yazimi teklifini kabul eden ilyas Ogretmen, ders
kitaplarinin  yaziminda programin amaglarinin  ve ilkelerinin gdz Oniinde
bulundurulduguna, ders kitaplarinin yazildig1 6grencilerin seviyelerinin gozetildigini,
uygulanabilirligi, 6grencilerin arastirmaya, incelemeye ve diisinmeye yoneltmeye
dikkat edildigini vurgulamistir.

Arastirmada elde edilen sonuglardan bir digeri ise ortaokulda toplu 6gretim
sistemine ihtiyac duyulmasmin nedenleridir. ilyas Ogretmen, ortaokulda toplu
Ogretim sistemine ihtiya¢ duyulmasi nedenlerini; ilkokul ile uyum saglamasi, Gestalt
psikolojisine dayali olarak ¢ocuklarin biitiinciil 6grenme ozelliklerine uygun olmasi,
bilgi agirlikli ezberci egitimden kurtulmak istenmesi, bilgi ezberine dayanan disiplin
temelli egitimde Ogrencilerin basarisiz olmalari, disiplin kokenli 6gretmenlerin
yalnizca kendi branglarina 6nem vermeleri ve bilgilerde tekrarlarin ¢ok yapiliyor
olmasi bi¢iminde siralamistir. Baymur’a gore (1932) ise toplu 6gretim sistemi ile
Ogrencilerin dersin igeriginde yer alan ¢esitli konular arasinda baglanti kurmasi
saglanabilir ve boylelikle basari diizeyleri de artirilabilir. Bu baglamda, ilyas
Ogretmen’in de ifade ettigi gibi disiplin temelli egitim 6grencilerin smifta kalmasina
neden olurken toplu 6gretim sistemi ile 6grencilerin diizeyine uygun egitim verilebilir
hale gelinmistir.

Aragtirmada Tiirkiye’de ilk kez ortaokullar igin gelistirilen SBDOP’nin
dayandigi felsefe hakkinda da verilere ulagilmistir. [lyas Ogretmen, herhangi bir akim
ve pedagojik 6gretim alaninin etkisi altinda kalmadan hazirlanmaya calisilsa da 1973
SBDOP’nin K&y Enstitiisii anlayisinin esas almarak hazirlandigini vurgulamustir. Bu
anlayis arastirmaya, elestirel diisiinmeye dayali egitim, demokratik vatandag
yetistirme, Gestalt biitiinciil 6grenme ilkelerine dayanmaktadir. Kan (2008) ve
Paker’a gore (2001) sosyal bilgiler programinin temel amaclarindan biri demokratik
vatandaglar yetistirmektir. Ilyas Ogretmen, Tiirkiye’de ilk kez ortaokullar igin
gelistirilen SBDOP ile aydin ve etkin yurttaslar yetistirmeyi amacladiklarim ifade
ederek sosyal bilgiler dersinin temel amaclarina hizmet edildigini de vurgulamaktadir.
flyas Ogretmen; 6rnek dersler, planlar, televizyon programlarmin Tiirkiye’de ilk kez
ortaokullar icin gelistirilen SBDOP gelistirilirken yararlamlan arag-gerecler
oldugundan da bahsetmistir.

Arastirmada SBDOP’nin gelistirilmesinin dayandig1 sosyal ve siyasal temellere
iliskin baz bilgilere de ulagilmistir. Goriismelerde programin gelistirilmesinde nasil
bir toplum ve vatandaslik odakli sosyallesme seklinin hedeflendigi konusulmustur.
Bunlar arasinda; siyasi doniisiim donemlerinde sosyal bilgilerin oncelikle miidahale
edilen dersler arasinda yer almasi, 1970’lerde demokratik vatandaslar yetistirmenin
6nemsenmesi, programin temel felsefesinin aydin insan, etkin vatandas yetistirmek
olmasi, 1980’lerdeki askeri ihtilal ile otokrat vatandas yetistirmenin 6ne ¢ikmasi,
ihtilal sonrasinda sosyal bilgiler ders tasariminda toplu 6gretimden disipliner 6gretime
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yonelinmesi yer almaktadir. Siyasal yonetim degisikliklerinin arkasindan egitim
programlari arasinda 6ncelikle sosyal bilgiler dersine miidahale edilmesi anlamlidir.
Tiirkiye’de 1980 askeri darbesinden sonra gergeklestirilen miidahalenin bir benzeri de
Almanya’da yasanmistir. II. Diinya Savasi sonrasinda Isgal Hiikiimeti de sosyal
bilgiler dersine miidahale etmistir (Kaya, 2020, s. 53).

Sonug olarak 1973 ortaokul SBDOP’nin iilke diizeyinde ¢esitli anketler
uygulanarak genis bir meslektas grubunun goriisleri dogrultusunda gelistirildigi
anlatilmistir. Programin hayati, 6grenciye uygun, anlayis, kavrayis, olumlu davranis
ve yetenek kazandirict bir nitelige sahip olmasi i¢in ¢alisilmistir. Bu amagla tarih,
cografya ve yurttaslik bilgisi konularmin birbiriyle siki iligkileri gozetilerek sz
konusu derslerin sosyal bilgiler adi altinda toplanmasina karar verilmistir (MEB
Tebligler Dergisi, 1969, s. 436).

Oneriler:

e 1973 SBDOP disinda (1968, 1998, 2005 ve 2018) yer alan SBDOP’ye
iliskin gelistirilme siirecinin derinlemesine incelenebilmesi amaciyla
anlat1 aragtirmalar1 yapilabilir.

e Ogretmenlerin kariyer siirecine yapmus olduklar1 katkilar nedeniyle
program geligtirme siirecinde gorevlendirilmeleri desteklenmelidir.

e Sosyal bilgiler gibi bir toplu 6gretim dersinin gelistirilme ekipleri i¢in
disiplinlerarasi egitim tasarim ve uygulama deneyimi olan 6gretmenler
secilmelidir.

e  Program gelistirme ekibinde gorev alan kisi ve kurumlar arasinda etkili
bir is birligi yapilmali, siiregteki deneyimleri kayit altina almmalidir.

e Ortaokulda sinav baskisi gibi nedenlerle ¢ocuk gergegini agan ezberci
disipliner egitime kayma ¢aligmalari engellenmelidir. Gestalt gibi toplu
ogretim felsefeleri temelinde ¢ocuk yasamini odaga alan tematik
anlamli 6grenme ¢aligmalarinda israr edilmelidir.
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