Ankarg [

Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisi
Ankara University Faculty of Educational Sciences Journal of Special Education
Erken Goriiniim | Advance Online Publication

ARASTIRMA | RESEARCH

Gonderim Tarihi | Recieved Date: 27.09.23
Kabul Tarihi | Accepted Date: 29.07.24
Erken Goriiniim | Online First: 06.08.24

Bilim ve Sanat Merkezi (BILSEM) Resim Alami Ogrencilerinin Ortak
Gec¢misleri

Tirkce okumak i¢in tiklayiniz

Common Backgrounds of Students in the Field of Visual Arts at Science
and Art Centers (SAC)

Click here to read in English

Asuman Dasdemir


https://orcid.org/0000-0003-3578-8232

Ankara Universitesi Egitim Bilimleri ARASTIRMA

Fakiiltesi Ozel Egitim Dergisi Gonderim Tarihi: 27.09.23
Kabul Tarihi: 29.07.24
Erken Goriiniim Erken Goriiniim: 06.08.24

Bilim ve Sanat Merkezi (BILSEM) Resim Alam Ogrencilerinin Ortak
Gecmisleri”

Asuman Dasdemir !

Oz
Giris: Sanatta 6zel yetenekli bireyler, iyi gozlem yapmalari, hayal giicleri, el becerileri gibi 6zellikleriyle
bilinmektedir ve alanyazinda siklikla bu bireylerin ¢izim &zelliklerini, gorsel sanatlarda davranig bicimlerini,
normal ¢ocuklardan farkliliklarini ortaya koyan arastirmalara rastlanmaktadir. Ancak bu bireylerin sanatsal
gelisimlerini etkileyen unsurlara ve bu unsurlarin geri planinda neler olduguna dair aragtirmalar sinirli kalmaktadir.
Bu bakimdan arastirma ile sanat alaninda 6zel yetenekli bireylerin, yasamlariin en yakininda bulunan aile ve
sosyal ¢evrelerine iliskin ortak ge¢misglerinin nasil oldugu irdelenmek istenmistir.

Yontem: Nitel arastirma yonteminin kullanildigt bu arastirma, i¢ ige gegmis tek durum c¢aligmasi ile
desenlenmistir. Arastirmaya; 6zel yetenekli bireylerin destek egitimi aldigi izmit Bilim ve Sanat Merkezi
(BILSEM) resim yetenek alaninda egitim gérmeye hak kazanmis, 2022-2023 egitim-dgretim yilinda arastirmaci
ve ziimresinin gorsel sanatlar dersine katilan 8’1 kiz 2’si erkek 10 &grenci ve onlarin ebeveynleri katilmistir. Yar
yapilandirilmis goriisme sorularindan elde edilen veriler, arastirma sorulartyla ortiisecek sekilde betimsel olarak
analiz edilmistir.

Bulgular: Arastirmada “Roller”, “Onaylanma”, “Ilkler” ve “Farkliliklar” olarak dort ana temaya ulasiimistir. Ozel
yetenekli bireyler igin yetenek ve yetenegin basariya doniismesinde en kritik bilesenin aile oldugu goriilmektedir.
Ailelerin demografik yapisi ile sanata iligkin tutumlari, 6zel yetenekli ¢ocuklarinin sanatsal gelisimlerinde 6nemli
bir etken oldugu degerlendirilmektedir.

Tartisma: Ozel yetenekli gocuklarin sahip oldugu yeteneklerin kesfedilmesi, dogru bir sekilde desteklenmesi ve
dogru yerlerde kullanilmasi ile {ilke menfaatleri diisiiniilmiis olacaktir. Bu baglamda ebeveynlerin 6zel yetenekli
¢ocuklarint yakindan takip etmeleri, onlarn ilgilerini kesfetmeleri ve bu yonde desteklemeleri 6zel yeteneklerin
gelismesinde 6nemli bir etken olacaktir.

Anahtar sozciikler: Bilim ve sanat merkezleri, 6zel/iistiin yetenek, resimde 6zel yetenek, sanatsal gelisim, durum
caligmasi.
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Giris
Ailenin tutumlari, inanglari, firsatlari, aliskanliklari ve kisilik 6zellikleri yetistirdigi ¢ocuk tizerinde etkili
olabilmektedir. Aile, bir gocugun kim olacagmni ve neler basaracagini belirlemede kritik bir role sahiptir. Yetenekli
bir ¢ocuk i¢in ailenin etkisi, yetenegin gelistirilip gelistirilmeyecegi konusunda belirleyici faktdr olabilmektedir.

Cocuklarmin yetenek gelisimini destekleyen aileler, onlarin gelecegine yon vermede onemli Olciide etkili
olabilmektedir.

Cocuklarin sahip oldugu 6zel yeteneklerin desteklenmesi, i¢inde bulunduklari iilkelerin gelisimini
dogrudan veya dolayli olarak etkilemektedir. Giiniimiizde gelismis iilkeler 6zel yetenekli bireylerinin sahip oldugu
yeteneklerini desteklemekte ve egitim programlarini bu dogrultuda yapilandirmaktadir. Egitimin ilk olarak ailede
bagladig1 diigiincesi ile bu arastirmanin, bireylerin 6zel yeteneklerinin fark edilmesinde ve dogru bir sekilde
yonlendirilmesinde ebeveynlere, egitimcilere ve karar alicilara 151k tutacagi diisiiniilmektedir. Bu bakimda
aragtirma ile resim alaninda 6zel yetenekli ¢ocuklarin ebeveyn ve sosyal cevrelerine iliskin ortak gecmis
durumlarinin ne oldugu irdelenmek istenmistir.

Milli Egitim Bakanlig1 (MEB) 6zel yetenekli bireyi “yasitlarina gére daha hizli 6grenen; yaraticilik, sanat,
liderlige iliskin kapasitede 6nde olan, 6zel akademik yetenege sahip, soyut fikirleri anlayabilen, ilgi alanlarinda
bagimsiz hareket etmeyi seven ve yiiksek diizeyde performans gosteren birey” olarak tanimlamaktadir (MEB,
2020). Ustiin yetenekli olmak sadece iistiin zekdya sahip olmakla ilgili olmadig1 icin giiniimiizde “iistiin zekal”
yerine “iistiin yetenekli” ifadesinin kullanim tercih edilmektedir (Ozbay, 2013). Ayrica iistiin zeka ve iistiin
yetenek kavramlarinin etiketleyici bir 6zelligi olmasi nedeniyle pedagojik olarak uygun goériilmemektedir. Bu
sebeple giiniimiizde “6zel yetenek” kavraminin kullanimi tercih edilmektedir.

Ustiin yetenek ve zeka ile ilgili yaptig1 arastirmalarla bilinen egitim psikologu Joseph Renzulli; iistiin
zeka ve yetenek davranigini, ortalamanin tizerinde yetenek, yiiksek diizeyde goreve baglilik/kararlilik ve yiiksek
diizeyde yaraticiliga sahip olmak iizere {i¢ temel insan davranisini ortaya koymasi olarak agiklamaktadir.
Renzulli’nin bu kuram1 alanyazinda “ii¢ halka kurami1” olarak yer etmistir (bk. Sekil 1). Ustiin yetenekli davraniglar
gelistirebilen bireyler, bu {i¢ 6zellige sahip olan, bunlar1 gelistirebilen ve bunlari insan performansinin potansiyeli
olarak degerli herhangi bir alanina uygulayabilen kisilerdir (Renzulli, 1978).

Sekil 1
Renzulli’nin Ustiin Zeka ve Yetenek Davranisini Ortaya Koyan U¢ Halka Kuram:

Ortalamanin
iizerinde yetenek

Ustiin zeka ve yetenek

Yiiksek

Yiiksek diizeyde
diizeyde goreve
yaraticilik baglilik/

kararlilik

Monks (1992) ise, ii¢ halka kuramina yeni ii¢ etken daha dahil edip listiin yeteneklilik tanimlamasini
farklilagtirarak ¢ok faktorlii Gstiin yeteneklilik modelini olugturmustur. Monks ¢ok faktorlii modelinde, listiin
yetenekliligi etkiledigini diisiindiigi aile, okul ve yasitlariyla (akran) etkilesim olarak adlandirdigi ii¢ yeni etkeni
ele almistir (bk. Sekil 2). Monks iistiin yeteneklilik iizerinde ¢evrenin bireyi motive edici etkiye sahip olacagini ve
bunun davranis degisikliklerine neden olabilecegini ifade etmektedir. Monks, alt1 faktoriin yer aldigi bu modelde,
iistiin yeteneklilik performansinin ortaya ¢ikmasinda bu faktorlerin birbiriyle olusturdugu pozitif etkilesimin
oldugunu belirtmistir (Monks & Katzko, 2005).

Clark (2002), “istiin zekalr” ifadesini, ¢esitli beyin fonksiyonlarmin iistiin gelisiminin biyolojik temel
kavramlari olarak tanimlamigstir. Clark'a gore bu islevler bilis, yaraticilik, akademik, liderlik veya sanat alanlarinda
kendini gosterebilir. “Zekdnin biiyiimesi, biyolojik kalitim ve ¢evre arasindaki etkilesime baglhdir” seklindeki
ifadesiyle Clark (2002), stiin yetenekliligin kismen bilgi islemenin kalitsal 6zelliklerinden ve c¢ocugun bu
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ozellikleri gelistirmek i¢in karsilagtif1 ¢evresel deneyimlerden kaynaklandigini belirterek, kalitim ve yetistirme
tartigmasinin bir etkilesimini ortaya koymustur.

Sekil 2
Ménks 'un Cok Faktorlii Ustiin Yeteneklilik Modeli (1986)

Ortalamanin
tizerinde yetenek

' Yitksek
Yitksek diizeyde

diizeyde gbreve
yaraticalik baglilik/
kararlilik

Ustiin zeka ve yetenek

Ozel yetenekli bireylerin dzellikleri {izerine yapilan bircok calisma, bu tiir bireylerin cesitli davranis ve
ozelliklerini ortaya koymaktadir. Milbrath’in sanatsal olarak yetenekli cocuklarla ilgili vaka incelemelerine dayali
kapsamli ¢alismalar1 bulunmaktadir. Milbrath, bu tiir ¢ocuklarla ilgili ilk sistematik, biiyiik 6l¢ekli ve kuramsal
temelli galismay1 gerceklestirerek, sanatsal yetenege iliskin anlayisa derin bir katki yapmuistir. On yildan uzun bir
slire sanatta yetenekli 4-14 yaslar1 arasindaki sekiz ¢gocugu takip etmis ve bu ¢ocuklari, normal ¢ocuklardan olugan
kontrol grubuyla karsilagtirmistir. Milbrath'a gore, sanatsal olarak yetenekli ¢ocuklar, gorsel bilgileri daha dogru
kodlamaktadirlar ve diinyay1 kavramlardan ¢ok sekiller ve gorsel yiizey ozellikleri agisindan ele almaktadirlar.
Ikincisi, iistiin gorsel hafizaya sahiptirler. Uciinciisii, ¢izme eyleminin siirecine daha ¢ok odaklanmaktadirlar.
Milbrath'a gore bu ¢ocuklar gérme, hatirlama ve yapma konusunda daha iyidirler. Kisacasi, normal ¢ocuklar
nesneleri bildikleri gibi ¢izerken, 6zel yetenekli ¢ocuklar bildiklerini degil gordiiklerini tasvir edebilmektedirler
(Winner & Martino, 2002).

Gorsel sanatlarda 6zel yeteneklere sahip Ogrencilerin gézlemlenebilir yatkinlik davraniglart sunlart
icermektedir: (a) tistiin el becerisi ve iyi kas kontrolii; (b) fikirlerin bagimsizlig1 ve olaylart birden ¢ok agidan
degerlendirme yetenegi; (c) kurallara, diizenlemelere ve rutin ¢aligmalara baglilik; (d) istiin enerji seviyesi ve hizli
diisiinme; (e) yalniz ¢aligma arzusu; (f) yiiksek liderlik potansiyeli; (g) bilginin adaptasyonunda iyi konsantrasyon
ve esneklik; (h) fen bilimleri, sosyal bilgiler ve dil sanatlarinda matematikten daha iyi basar1 gostermek (Boland,
1986). Sanatta 6zel yetenekli bir ¢cocuk; hizli gbzlem becerileri, canli hafiza, iyi hayal giicii, yeni deneyimlere
aciklik, deneyim derinligi, sanat1 ciddiye alma ve sanat eserinden memnuniyet elde etme gibi 6zelliklere sahiptir
(Alexander, 1981). Giir (2017); giizel sanatlarin gorsel sanatlar alaninda 6zel yetenege sahip ¢ocuklarin gosterdigi
ozellikleri su sekilde belirtmektedir;

1. Cizme, boyama gibi sanat etkinliklerinde uzun dikkat siiresine sahip olma ve fazladan zaman ayirma,
Sanatsal ifade bi¢iminde olaganin iizerinde hayal giicii sergileme,

Yasitlarina gore ayrintili ve zengin {i¢ boyutlu tasvirler yapma,

Gorsel sanatlar konusunda bilgi edinmeye istekli olma,

Cevresini ¢ok iyi gézlemleme yetenegine sahip olma,

Farkli araglar, materyaller ve teknikleri denemeye istekli olma,

N o g~ wDh

Sanatsal problemlere alisilmigin disinda farkli ¢6ziim yollart bulma.
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Alanyazinda bazi yazarlar, sanatta yaratici bireylerin ilk yillarinda ebeveyn kaybi1 ve travma yagadigimi
vurgularken, bazi yazarlar da son derece sicak ve destekleyici aile ortamlar1 oldugunu belirtmektedir. Yaratici
bireylerin, ya zorluklarin iistesinden gelmeyi basardiklar1 ¢ocukluklar1 ya da tesvik ve destek saglayan cok iyi
erken ¢ocukluk ¢evreleri olmasi muhtemeldir (Csikszentmihalyi & Csikszentmihalyi, 1993). Bu bilgiden hareketle
aragtirma baglaminda 6zel yetenekli bireylerin aile ve sosyal gevreleri ele alinacagi icin resim sanatinda iinlii
sanatgilar olan Pablo Picasso ve Andy Warhol’un ¢ocukluk yasamlarindan kesitlere yer verilmistir.

Pablo Picasso 6gretmen bir baba ve ev hanimi olan bir annenin ¢ocugu olarak diinyaya gelmistir. Babasi
Giizel Sanatlar Okulu'nun resim 6gretmenligini ve sehrin belediye miizesinin kiiratorliigiinii yapmistir. Babasiin
resim zevkini ¢ok kii¢iik yaslardan itibaren aktardigi oglu Picasso lizerinde biiyiik etkisi olmustur. Picasso onu
calisirken izler ve diizenli olarak birlikte miizeye giderlermis. Picasso'nun annesi ¢ocuklarina ¢ok yakin ve ilgili
olarak bilinmektedir. Picasso’nun okulu pek sevmedigi, sikildig1 ve derslerine yogunlasmakta zorlandigi hatta
smiftaki zamanini kagittan sekiller cizerek ve keserek gecirdigi belirtilmektedir. Sik sik boga giiresi gosterisi
izlemeye giden Picasso, 8 yasinda “Kiiclik Sar1 Picador” adli ilk yagli boya tablosuyla kendi kompozisyonunu
olusturmustur (Paris, 2023).

Andy Warhol Pensilvanya'da daha ¢ok go¢menlerin yasadigi, is¢i sinifi mahallesindeki iki odali bir
apartman dairesinde diinyaya gelmistir. Cocukken Warhol, istemsiz hareketlerle karakterize edilen nérolojik bir
hastaliga sahipti ve bu rahatsizlik onu ara sira okuldan alikoymustur. Evde kaldigi siirede Warhol, ¢izgi roman ve
Hollywood dergileri okumus, kagit kesikleriyle oynamistir. Warhol'un ailesi ona ilk kamerasini o sekiz
yagindayken almistir. Warhol hayati boyunca fiziksel kusurlarina odaklanan bir sanat¢i olmustur. Cocukken,
hastalig1 onun ara sira yatalak kalmasina neden olmus, Warhol ayrica cilt renginin solmasina neden olan pigment
sorunlar1 da yagsamistir. Warhol, goriiniimiinden rahatsiz oldugu icin kiyafetleri, peruklari, kozmetik iiriinleri ve
plastik cerrahi yoluyla degisiklik arayisinda olmustur. “Andy Warhol hakkinda her seyi bilmek istiyorsaniz,
resimlerime, filmlerime ve bana bir bakin, iste oradayim. Arkasinda hi¢bir sey yok.” Andy Warhol, 1966 (Warhol,
2023).

Ailelerinin Picasso ve Warhol’un ¢ocukluk dénemlerinde yeteneklerini 6nemseyerek destek olmalari
onlarin yetigkinlik donemlerindeki eserlerine yansidigi goriilebilmektedir. (bk. Sekil 3). Andy Warhol’un
eserlerinde onu ¢ocuklugunda besleyen unsurlarin ¢izgi roman ve Hollywood dergileri oldugu acikga
goriilmektedir (bk. Sekil 4). Bu baglamda Epictetus’un “Bir insanin anavatani ¢ocuklugudur.” s6ziinden
yapilabilecek ¢ikarim ile 6zellikle sanatcilarin ¢ocukluk donemlerinde ne yasadiklari, hangi sosyal gevre
uyaranlart ile karsilagtiklar1 biiyiik 6nem arz etmektedir.

Sekil 3

Picasso “Guernica” 1937

Sekil 4
Warhol “Marilyn” 1967
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Alanyazinda sanatsal alanda 6zel yetenekli bireylerin 6zelliklerini ortaya koyan bircok arastirma
bulunmaktadir (Freeman, 2000; Giir, 2017; Metin & Aral, 2020; Tuna, 2013; Winner, 1997). Ancak bu bireylerin
aile ve sosyal ¢evrelerine dair sanat alanindaki ortak ge¢mislerini irdeleyen aragtirmalar sinirlidir. Bu baglamada
iilkemizde resim alaninda 6zel yetenekli bireylerin destek egitimi aldig1 Bilim ve sanat merkezlerindeki (BILSEM)
dgrencilerin bu arastirma icin uygun olacag diisiiniilmiistiir. BILSEM, MEB’e bagli ilk, orta ve lise diizeyindeki
6zel yetenekli 6grencilerin bireysel yetenekleri dogrultusunda destek egitimi aldiklari resmi bir kurumdur.
BILSEM’ler genel yetenek, resim ve miizik olmak iizere ii¢c alanda 6grenci tanilamasi yapmaktadir. Resim ve
Miizik alanlar1 genel yetenek alanindan farkli olarak 6zel yetenek sinavlari ile 6grenci alimi yapmaktadir.
BILSEM’de egitim hakki elde eden dgrenciler 6rgiin egitim siirecinden farkl1 bir zaman diliminde lise son sinifa
kadar BILSEM’den yararlanma hakkina sahiptir. BILSEM’lerde verilen egitim ile bireylerin bilimsel diisiince ve
davranislarla estetik degerleri birlestiren, sorun ¢dzen, kendini gergeklestirmis, iiretken bireyler olarak yetismeleri,
yaraticiliklarini ve yetenekleri erken yasta fark ederek en tist diizeyde kullanmalari amaglanmaktadir (MEB, 2020)

Bu arastirma icin BILSEM’de resim yetenek alaninda destek egitimi alan 6zel yetenekli bireylerin ve
ebeveynlerinin goriigleri alinmigtir. Bu baglamda arastirma, resimde 6zel yetenekli ¢ocuklarin aile ve sosyal
cevrelerine iliskin sanat alanindaki ortak gegmislerini ortaya koymasi alanyazina katki saglamasi agisindan 6nemli
goriilmektedir. Arastirma ile BILSEM resim yetenek alanindaki 6zel yetenekli dgrencilerin aile ve sosyal
cevrelerine iliskin sanat alanindaki ortak geg¢mis durumlarinin ortaya koyulmasi amaglanmistir. Bu amag
dogrultusunda asagidaki sorularin cevabi aranmaktadir.

1. Resimde &zel yetenekli ogrencilerin aile hayati ve ebeveynlerinin sanatsal gelisimlerindeki rolleri
nasildir?

2. Resimde 6zel yetenekli 6grencilerin kendi degerlendirmelerine gore sanatsal yetenekleri nasildir?
3. Cizime olan ilgilerinin ge¢misi nedir?
a. Resimde 6zel yetenekli 6grencilerin kendi yetenek gelisimlerine yonelik algilart nasildir?
b. Ebeveynlerin ¢ocuklarinda gordiigii yetenek gelisimlerine yonelik algi nasildir?
Yontem
Arastirma Deseni

Arastirma, BILSEM resim yetenek alaninda egitim goren ozel yetenekli dgrencilerin aile ve sosyal
cevrelerine iligkin ortak gegmigleri belirlenerek mevcut durumlarini ortaya koymayi amaglayan bir durum
calismasidir. Son yillarda, egitim uygulamalarmin belirli yonlerini veya dinamiklerini daha iyi anlamak i¢in durum
caligmasi kullanmanin avantaji kabul edilmistir (Merriam, 1985). Durum ¢alismasini diger arastirma tiirlerinden
ayiran “nasil” ve “nigin” sorularini temel alarak aragtirmacmin kontrol edemedigi bir olgu ya da olayi
derinlemesine incelemesine imkan veren bir arastirma yontemidir (Yildirim & Simsek, 2016). Arastirma; sanatta
Ozel yetenekli bireylerin sanatsal gelisimlerini etkileyen durum, aile ve sosyal gevreyi irdelemeye yonelik bir
¢alisma oldugu i¢in birden fazla analiz birimi s6z konusu olmaktadir. Alt birimleri 6zel yetenekli 6grenciler ile
ebeveynleri olan arastirmanin analiz {initesi birlikte degerlendirilmistir. Arastirma, ayni baglam igindeki durumun
farkli olarak ayrintilariyla incelenmesini ve ¢ok katmanli olarak tartisilmasimi gerektirmektedir. Bu baglamda
arastirmada “i¢ ice gegmis tek durum” deseninden yararlamlmistir. i¢ ice gecmis tek durum deseni; tek bir durum
icinde ¢ogu kez birden ¢ok alt birim olmasi ve birden ¢ok analiz biriminin s6z konusu oldugu desen tiiriidiir. “Bir
durum i¢inde olabilecek birden fazla alt birime yonelmesine iligkindir.” (Yildirim & Simsek, 2016).

Calisma Grubu

Bu arastirmaya, dzel yetenekli tanis1 alarak Izmit BILSEM resim yetenek alaninda egitim gérmeye hak
kazanmig, 2022-2023 egitim-6gretim yilinda aragtirmaci ve ziimresinin gorsel sanatlar dersine katilan 8’1 kiz 2’si
erkek 10 ogrenci ile onlarin ebeveynleri katilmistir. Arastirmaya katilan 6grencilerin yas ortalamasi 13’tiir.
Aragtirmanin ¢alisma grubu amagli 6rnekleme yontemi ile belirlenmistir. Amagli 6rnekleme, sinirlt kaynaklarin
en etkili sekilde kullanilmasi igin bilgi agisindan zengin durumlarin belirlenmesi ve segilmesi amaciyla nitel
aragtirmalarda yaygin olarak kullanilan bir tekniktir (Patton, 2002). Bu, ilgilenilen bir olgu hakkinda 6zellikle bilgi
veya deneyim sahibi olan bireyleri veya birey gruplarini belirlemeyi ve segmeyi igerir (Cresswell & Plano-Clark,
2011). Maksimum ¢esitliligin saglanabilmesi i¢in arastirma kapsaminda goriisiilecek olan Ogrencilerin farkl
yillarda BILSEM’de egitime baslamis olmalarma dikkat edilmistir. Ayrica arastirmanin giivenilirligini artirmak
amaciyla veri gesitlemesine gidilerek &grenci disinda ebeveynleriyle de goriisme yapilmis ve danigman
Ogretmenlerinden destek alinmistir. Katilimeilar goniilliik esasina gdre arastirmaya dahil edilmislerdir.
Aragtirmanin bulgularinda katilimc1 6grencilerin ve ebeveynlerinin betimsel ifadelerine yer verilirken arastirma
etigi geregi dgrenci isimleri yerine sirali olarak numaralandirilarak belirtilmistir (6r. Ogrenci 1, Ogrenci 2 gibi).
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Aragtirma icin katilimcilardan bilgilendirilmis onamin yani sira Kirikkale Universitesi Sosyal ve Beseri Bilimler
Aragtirmalar1 Etik Kurul Komisyonuna yapilan bagvuru ile 23.08.2023 tarih ve 186467 sayili etik kurul onay1
almmustr.

Veri Toplama Araci ve Verilerin Toplanmasi

Bu arastirmada goriisme teknigi araciligiyla izmit BILSEM resim yetenek alan1 6grencileri ve ebeveynleri
ile goriismeler gerceklestirilmistir. Ogrencilerin aile ve sosyal cevrelerine iliskin durumlarin ne oldugu, sanatsal
gelisimlerine tesvik eden rollerin ne oldugu, ev hayati ve ev ortamlarinin durumlarinin nasil oldugu hakkinda
sorular yoneltilmistir.

Arastirmacinin, 6zel yetenekli bireyler hakkinda deneyimi ve arastirmalar: bulunmaktadir. Ayni zamanda
arastirmaci kurumda 12 yil gorsel sanatlar 6gretmenligi yapmis olup katilimer 6grencileri ve ebeveynlerini
yakindan tanimaktadir. Bu durum, katilimeilarin aragtirmaya ve arastirmaciya karst olumlu tutumda olmalarint
saglamigtir. Bu baglamda daha samimi verileri sunarak arastirmayi destekledikleri sdylenebilir. Ogrenci ve
ebeveynlerinden verilerin toplanma siirecinde ayni kurumdaki ziimre 6gretmen ile es zamanli olarak isbirligi
yapilmis, desteginden yararlanilmistir. Bu durum verilerin incelenmesinde ortiisiik veya binisik bulgularin tespit
edilmesini saglamistir. Verilerin toplanmasinda katilimer 6grenciler ve ebeveynleri kurumda bulunduklar siire
icinde, kendi belirledikleri saat araliginda goriismeler gerceklestirilmistir. Toplanan veriler bilgisayar ortamina
aktarilarak desifre edilmistir.

Arastirma kapsaminda katilimc1 6grencilerin demografik 6zellikleri agiga ¢ikaran 5 soru ve kendi sanatsal
gelisimlerindeki aile ve gevrelerinin rollerini derinlemesine irdeleyen 15 (toplam 20 soru) yari yapilandirilmis soru
ile yliz ylize goriisme yapilmistir. Katilimer ebeveynlerle yapilan goriisme ise iki bolimde ve 15 soru ile
yapilandirilmistir. {1k boliimde ebeveynlerin demografik yapisini ortaya ¢ikaran 5 soru bulurken ikinci boliim ise
cocuklarinin sanatsal gelisimlerindeki rollerini irdeleyen 10 sorudan olugmaktadir. Ebeveynlerin 6’s1 ile yiiz yiize,
iici ile Google Form araciligiyla, bir ebeveynle ise telefon goriismesi yapilmigtir. Aragtirma sorularmin
olusturmasi ve kontroliiniin saglanmasinda yiiksek lisansini 6zel yetenekliler alaninda yapan bir psikolojik
danigsmanlik ve rehberlik (PDR) uzmani gorisii alinmistir. Katilimcilarla yapilan goriismeler yoluyla veri
toplamak, bir¢ok nitel arastirmanin bir 6zelligidir. Goriismeler, belirli bir fenomenle ilgili ayrintili ve zengin
verilerin toplanmasina yonelik en dogrudan bir yaklasim saglar. Veri toplamak i¢in kullanilan goériisme tiird,
arastirma sorusuna, katilimeilarin 6zelliklerine ve arastirmacinin tercih ettigi yaklasima gore uyarlanabilir. (Smith,
2005). Arastirmada sorulan sorular her bir katilimci igin ayni olup verilen bazi cevaplarin daha fazla
derinlestirilmesi amaciyla katilimcilara farkli sorular da yoneltilmistir.

Verilerin Analizi

Veriler ilk asamada diizenleme ve 6zetleme sonraki asamada kodlama ve not alma ve son olarak
kavramsallastirma ve agiklama seklinde diizenlenmistir. Arastirma verilerinin analizinde betimsel analiz teknigi
kullanilmistir. Arastirmanin analizinde goriisiilen bireylerin goriislerini yansitmak amaciyla sik stk dogrudan
alintilara yer verilmistir. Betimsel analizde amag¢ elde edilen bulgular1 diizenlenmis ve yorumlanmig olarak
okuyucuya sunmaktir (Yildirnm & Simsek, 2016). Bu arastirmada veriler 6nce benzer konu basliklar altinda
gruplandirilmis, sonra ifadeler kodlanarak belirli kategoriler altina yerlestirilmistir. Birbiriyle uyumlu veriler
simiflandirilarak, alt temalar belirlenmistir. Analiz tekrar gézden gegirilerek, birbiriyle uyumlu olmayan veya
tekrarlayan temalar yeniden siniflandirilmistir. Kodlamadan bir kesit Tablo 1’de gosterilmistir. Arastirmada ayrica
goriisme yapilan bireylerden dogrudan alintilar yapilarak betimlemeler zenginlestirilmistir. Arastirma analizi ile
“Roller”, “Onaylanma”, “Ilkler” ve “Farkliliklar” olarak dort ana temaya ulasilmis olup “Sanatsal Gelisim Siireci”
adi ile Sekil 5°te gorsellestirilmistir.

Sekil 5
Aragtirma Sonucu Ortaya Cikan Dért Ana Tema

Onaylanma Sanatsal
gelisim siireci
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Tablo 1
Arastirmanin Kodlamasindan Bir Kesit
Tema Kod Veri Veri kodu
“Babam bana her konuda yardime1 olmaya ¢ok ¢alisir. Resimde
Sanatsal mesela benim yaraticiligimi zorlamak i¢in nesnelerle sorular sorardi . .
Roller - e e T Ogrenci 10
etkinlikler bundan ne yapabilirsin, neye doniistiirebilirsin, farkli neler elde

edebilirsin bunun gibi.”
“IIkokuldayken biitiin resim yarismalarini ben kazanirdim o yiizden
Onaylanma Basarilar Ogretmenim de benim resmimi génderirmis ‘senin resmin ¢ok giizel’ Ogrenci 6
diyordu. Arkadaslarim da hep ‘benim su resmimi ¢iz’ diyorlardi.”

“Annem ilk zamanlarda sadece bos kagit veriyordu onlara ¢iziyordum
sonra tasarim kitaplar1 almaya basladi, yaptiklarimi arkadaslarina

kler Destekleyiciler gosteriyormus. Annem malzeme olsun, ilgimi gelistirecek tasarim Ogrenci 7
kitaplari olsun 6yle seyler alird1.”
Farkhiliklar ~ Kisilik “Kararh, ne istedigini bilir, pozitif ve objektiftir.” Ogrenci 4'iin

ebeveyni

Arastirmac1 ve Ozel yetenekliler alanindan PDR uzmani birbirinden bagimsiz kodlayicilar olarak
calismuslar, verilerin azaltilmasi ve doniistiiriilmesi konusunda karsilagtirma yaparak uzlasmislardir. Bulgular veri
cesitlemesi ve dogrudan alintilarla yansitilmaya ¢alisilmistir.

Bulgular

1. Resim Alanminda Ozel Yetenekli Ogrencilerin Aile Hayati ve Ebeveynlerinin Sanatsal Gelisimlerindeki
Rollerine Iliskin Bulgular

Arastirmanin birinci alt amaci olan “resimde 6zel yetenekli 6grencilerin aile hayati ve ebeveynlerin
sanatsal gelisimine iligkin rolleri nasildir?” sorusu degerlendirilmek istenmistir. Bu baglamda aragtirmanin ilk alt
amacma yanit aramak amaciyla toplanan veriler Ogrenciler ve ebeveynlerinin cevaplart dogrultusunda
¢ozlimlenmistir. Aragtirmanin bu amacina hizmet eden veriler bir araya getirildiginde “Roller” temasinin olustugu
goriilmektedir. Bu baglamda “Roller” temasi “Aile Yapist” ve “Aile Tutumu” seklinde iki alt temada irdelenmistir.
(bk. Sekil 6).

Sekil 6

Ogrencilerin Aile Hayati ve Ebeveynlerin Sanatsal Geligime Iliskin Rollerini Ortaya Koyan Tema ve Alt Temalar

)

Aile yapis1 | *Demografik 6zellikler

—
)

Aile tutumu | Sanatsal etkinlikler

—

Aile Yapist

Katilimer ebeveynlerin demografik 6zelliklerini ortaya koyan bu alt temaya bakildiginda 4 ebeveynin
lisans egitimini, 2 ebeveynin 6n lisansini, 1 ebeveynin doktora, 1 ebeveynin lise, 1 ebeveynin ortaokul ve 1
ebeveynin ilkokul egitimini tamamladig1 goriilmektedir. 5’inin anneler, 5’inin de babalarin katilim sagladig: (yari
yariya katilimla) bir anket gergeklestirilmistir. Ebeveynlerin %92’si BILSEM resim alanindaki ¢ocuklarinin “ilk
cocuk” olarak diinyaya geldigini belirtmislerdir (bk. Sekil 7). Katilimer ebeveynlerin biri tek olmak iizere diger
ebeveynlerin 2 gocuk sahibi oldugu goriilmektedir. Katilimci ebeveyn olan babalarin tamaminin galistig1, annelerin
ise yarisinin ev hanimi diger yarisinin gesitli sektorlerde galistig1 goriilmiistiir.
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Sekil 7
BILSEM Resim Alanindaki Cocuklarimin Diinyaya Ka¢incr Cocuk Olarak Geldigini Gosteren Sekil
2. ¢ocuk; 8,3
8%

1. gocuk; 91,7
92%

= 1.¢cocuk =2.c¢ocuk = 3.cocuk

Aile Tutumu

Aile tutumunu iceren veriler ebeveynlerin ¢ocuklarmin sanatsal gelisimlerine yonelik davranig
bicimlerini kapsamaktadir. Buna gore katilimer ebeveynlerin 5°i ¢ocuklarinin sanatsal gelisimini desteklemeye
yonelik herhangi bir sey yapmadigini belirtmistir. 2 ebeveyn de ¢ocugunun sanatsal gelisimini desteklemek
amaciyla resim kurslarina gonderdiklerini ifade etmistir. Katilimc1 ebeveynlerin 3’ ¢ocuklarinin sanatsal
gelisimlerini resim malzemesi alarak desteklediklerini belirtmistir. Ogrenci 10’un ebeveyni bu durumu “Cok
cesitli gorsel sanatlar materyalleri sunmaya calisiyoruz. Profesyonel suluboyalar, toz pasteller, sanat killeri, kraft
kagitlar, kalemler,..” sdzleriyle agiklanmistir. Ogrenci 10’un babas1 gocugunun sanatsal gelisimi i¢in yaptiklarini su
sozlerle ifade etmistir; “Oncelikle baba sevgisiyle resmi 6zdeslestirmeye calistim sonra nokta birlestirme-
kopyalama yaptik ve sonra ¢ikan sekilleri benzerliklerini kullanarak sembollerden sekillere gectik” Ogrenci 10
babasimin destegini, su ortlisen sozlerle ifade etmistir;

“Babamin ¢ok biiyiik bir katkis1 var. Babam bana her konuda yardimct olmaya ¢alisir. Resimde mesela
benim yaraticiligimi zorlamak icin nesnelerle sorular sorardi bundan ne yapabilirsin, neye
doniistiirebilirsin, farkli neler elde edebilirsin bunun gibi sorular. Mesela bu siseden ev, araba, kitaptan
ucak parasiit gibi, cok degisik sorular sorardi hayal giiclimii sinardi. Sonra resim ¢izmeyi bana eglenceli
hale getiren de babamdi. Nokta galigmalarindan bir sey yapiyordum surat, g6z diyelim kediye benziyor
kedi ¢iziyorum.”

Katilimer ebeveynlerin 3’1 ailecek herhangi bir sanatsal faaliyette bulunmadiklarini belirtmistir. 4
ebeveyn ¢ocuklariyla birlikte miize ve sergi ziyaretinde bulunduklarini, 3 ebeveyn de gocuklariyla birlikte resim
yaptigin1 ifade etmistir. Ogrenci 7°nin ebeveyni “birlikte resim yapmaktan ¢ok keyif aliriz. Firsat buldukca sergi
ve miize gezmek de sevdigimiz seylerdendir.” ifadesiyle birlikte yaptiklar1 sanatsal faaliyetleri anlatmistir. Ogrenci
5’in ebeveyni cocuguyla birlikte sanatsal etkinlikleri “Kii¢iikken beraber resim, boyama, makasla bir seyler kesme,
tigla o6rgli oriip bebeklere elbise daha sonra kumasglarla kendi kesip elbise yapardi.” seklinde ifade etmistir.
Katilimer 6grencilerin ¢ogu ebeveynleriyle birlikte miize ya da sergi ziyaretinde bulunmadigini ifade etmistir.
Miize ziyaretinde bulundugunu ifade eden Ogrenci 2 “Gittigimiz bir sehirde veya iilkedeki sanat galerisini ya da
miizeyi geziyoruz. Mesela Avusturya’ya gittigimde Beethoven miizesini gezmistim, kemani, piyanolar1 vardi.
Tiirkiye'de giizel buldugumuz yerleri de gezeriz ailem de seviyor” s6zlerini kullanmigtir. Ailecek miize ya da sergi
ziyaretinde bulunmadigimi ifade eden 6grenciler cogunlugu kapsamaktadir. Bu durumu Ogrenci 3 “Yani sanatsal
olarak hicbir sey yok bdyle miizelerden ziyade biraz daha agik yerlerde piknik oluyor. Sehirleri falan geziyoruz.
Sanatsal olarak pek bir sey yok” seklindeki sdzleriyle anlatmustir. Ogrenci 4 “Yani sanata dair bir sey pek olmuyor
mesela annemle bir miizeye hi¢ gitmedim en fazla BILSEM’in sergisine gitmisizdir” ifadelerini kullanmistir.

Katilimer 6grencilerin tamami evlerinde herhangi bir sanatciya ait sanat eseri bulunmadigini ifade
etmistir. Ogrenci 4, Ogrenci 5, Ogrenci 7 ve Ogrenci 9 evlerinde olan eserlerin kendilerine ait ¢aligmalardan ibaret
oldugunu belirtmistir. Ogrenci 8 ise evdeki eserleri su sozlerle agiklamistir; “Benim ¢izdigim resimler var onun
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disinda annemin aldig1 hat yazisi var, kabartmali onun haricinde tablo tarzi bir sey yok.” Ogrenci 1, Ogrenci 2 ve
Ogrenci 6 evlerinde sanatsal herhangi bir ¢calisma bulunmadigini ifade etmistir.

Ogrenci ebeveynlerinden biri haricindeki tiim ebeveynler, cocuklarinin gelecekteki meslek segiminde
sanat1 veya sanat igerikli bir meslegi tercih etmesi durumunda diistincelerinin olumlu olacagini belirtmis, bir
ebeveyn ise kararsiz oldugunu ifade etmistir. Kararsiz olan ebeveynin ¢ocugu olan Ogrenci 3 ailesinin sanat icerikli
bir meslek i¢in diigiincelerini su sozleri ile ifade etmistir; “Ailem resim yapmami destekliyor ama resim {izerine
profesyonel bir sey yapmami istemiyor. Gelecekte meslek olarak sanata yonelmemi istemiyorlar ama bos
zamanlarimda yapmami destekliyorlar, annem daha gok destekliyor.” Ogrenci 5 ailesinin sanat icerikli bir meslek
tercihini gocuguna biraktig1 goriisiinii su sdzleri ile ifade etmistir;

“Bence annemin ¢ok bir bakis acis1 yok. Meslek olarak yapayim mi desem yap der, iste hobi olarak kalsin
desem hobi olarak yap der, ama babam daha ¢ok boyle hobi olarak yapmamu istiyor. Babam meslek olarak
beni para kazanabilecegim ise yonlendirmeye calisiyor. Ben daha mutlu olacagim seyler yapmak
istedigim i¢in annemin tarafini tutuyorum biraz.”

Ebeveynlerin tamami, yakin ¢evrelerinde ¢ocuklarmin yetenek gelisimini etkileyen, resimde yetenekli
olarak diislindiikleri herhangi birisinin olmadigini belirtmistir. Aragtirmanin {igiincii alt amacinda ortaya ¢ikan “ilk
rol model” alt temast ile aslinda 6grencilerin yasamlarinda var olan, hayranlik duyduklart ve onlart 6nemli 6lciide
etkileyen kisilerin var oldugu goriilmektedir. Bu durum 6grenci ebeveynlerinin ¢ocuklarmin yasamlarindaki rol
modellerinin varligindan haberdar olmadiklarini gdstermektedir.

2. Resim Alaminda Ozel Yetenekli Ogrencilerin Kendi Degerlendirmelerine Gore Sanatsal Yeteneklerinin
Nasil Olduguna Dair Bulgular

Arastirmanin ikinci alt amact olan “Resim alaninda 6zel yetenekli 6grencilerin kendi degerlendirmelerine
gore sanatsal yetenekleri nasildir?” sorusuna yanit aramak amaciyla toplanan veriler bu dogrultuda
¢oziimlenmigtir. Katilimc1 6grencilerden sadece biri gorsel sanatlardan heykel alaninda yetenekli oldugunu
belirtirken, diger 6grenciler resim alaninda yetenekli oldugunu ifade etmistir. Katilimer 6grencilerin kendi sanatsal
yeteneklerine dair diigiinceleri “Onaylanma” temasiyla agiga ¢ikmistir. Katilimer 6grencilerin tamami kendilerini
sanatsal anlamda yetenekli bulduklarini ifade etmektedirler. Ogrencilerin ya bireysel olarak sahip olduklari
basarilarindan dolay1 kendi kendilerine verdikleri onay ile ya da aile ve arkadas cevrelerinden aldiklari
“yeteneklisin” onay1 ile kendilerini yetenekli bulduklar1 goriilmektedir. Bu baglamda “Onaylanma” temasi
“Bireysel Etkenler” ve “Cevresel Etkenler” seklinde iki alt temada irdelenmistir. “Bireysel Etkenler” alt temasi

LI N3

“Bagarilar”, “Cevresel Etkenler” alt temasi ise “Aile” ve “Arkadaslar” kodlar ile ele alimmugtir (bk. Sekil 8).
Sekil 8

Ogrencilerin Kendi Degerlendirmelerine Gore Sanatsal Yeteneklerinin Nasil Olduguna Dair Bulgular: Anlatan
Tema, Alt Tema ve Kodlar

)

Bireysel
etkenler

N——

)

Cevresel | *Aile
etkenler | « Arkadaslar

——

* Basarilar

Onaylanma

“Bireysel etkenler” alt temasi, 6grencilerin bireysel olarak sahip olduklari bagarilardan dolay1 kendilerini
yetenekli bulmalarini1 igermektedir. Katilimec1 6grenciler genellikle il ¢capinda katildiklar: resim yarismalarindan
elde ettikleri basarilarla ya da BILSEM resim alanini kazanmalariyla birlikte yetenekli olduklari kanisina
vardiklar1 goriilmiistiir. Bu tema altinda Ogrenci 6 bireysel basarisini; “Ilkokuldayken biitiin resim yarismalarini
ben kazanirdim o ylizden 6gretmenim de benim resmimi gonderirmis ‘senin resmin ¢ok gilizel’ diyordu.
Arkadaslarim kiigiikken hep ‘benim su resmimi ¢iz’ diyorlardi.” sdzleriyle ifade etmistir. Ogrenci 4 ise bireysel
basarisini gézlemine dayali olarak “yasitlarima gore daha iyi ¢iziyordum, o yiizden dgretmenim BILSEM’e
yonlendirdi” ifadesiyle ortaya koymaktadir.
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“Cevresel Etkenler” alt temasinda ise 6grencilerin, kendi aile ve sosyal ¢evresinde bulunan kisilerin
ifadelerinden yola ¢ikarak olusan kani ile kendilerini yetenekli bulduklar1 gériilmektedir. Ogrenci 3, “ilkokul
zamanlarinda resim ¢izerdim kendi halimde cok giizel resimler ¢izerdim ve herkes cok begenirdi, etrafimdaki
herkes; 6gretmenlerim arkadaslarim. O zamanlar kendim icin ‘kiigiik bir yetenegim var’ diye diistintirdiim.”
ifadesiyle aile ve sosyal gevresinin birlikte “yetenekli” algisinda etkili oldugu goriilmektedir. Ogrenci 10 gevresel
etkenleri su sozlerle ifade etmistir; “Annem bana ¢ok iyi ¢iziyorsun diyordu. Sinifimdaki ¢ogu arkadasim oyun
karakterlerini bana ¢izdiriyordu.”

“Bireysel etkenler” alt temasinda, yeteneklilik algisinin temelinde yine bireylerin sosyal ¢evre veya ailesi
tarafindan onaylanmasi ile olustugu goriilmektedir. Ornegin, okulundan resim yarismasina hangi resmin
katilacagina 6gretmenin karar vermesi veya 6diil verilmesi gibi tasdikleri ¢evresel etken olarak diisiinmek yanlig
olmayacaktir. Bu baglamda bireylerin yetenek algisinin olusumu ve “yetenekli” etiketi bireysel degil gevresel
etkenlerle olustugu goriilmektedir.

3. Ogrencilerin Cizime Olan flgilerinin Ge¢misine Yonelik Bulgular

Arastirmanin {i¢lincii alt amaci olan “Resim alaninda 6zel yetenekli 6grencilerin ¢izime olan ilgilerinin
geemisi nasildir?” sorusu 6grenciler ve ebeveynlerin bakis agilari ile degerlendirilmek istenmistir. Bu baglamda
aragtirmanin ii¢lincii alt amaci iki baglikta ele alinmis olup yanit aramak amaciyla toplanan veriler 6grenciler ve
ebeveynlerinin cevaplari dogrultusunda ayr1 ayri ¢oziimlenmistir.

3.1. Resim Alaminda Ozel Yetenekli Ogrencilerin Kendi Yetenek Gelisimlerine Yonelik Algilarim iceren
Bulgular

Bu baslik altinda 6grencilerin verdigi cevaplar analiz edilmis ve katilimeir 6grencilerin ¢izime olan
ilgilerinin gegmisi ile ilgili diisiinceleri “Ilkler” temasiyla aciga ¢ikmustir. Bu veriler dogrultusunda “Baslangic”
alt temas1 “Destekleyiciler” ve “Zamanlama” kodlari ile irdelenmistir. Ogrencilerin kendi ilgi ve yetenek
gelisimlerine yonelik algilarina katkida bulunan bir diger unsur ise hayatlarinda bir rol modelleri oldugu
goriigmiistiir. Bu veriler de “Ilkler” temasmin “ilk Rol Modeller” alt temasinda irdelenmistir. Katilime1
dgrencilerin ¢izime olan ilgilerinin gegmisteki nedenleri ve neler ¢izdiklerine yonelik bulgular “Ilk Cizimler” alt
temast “Nedenleri” ve “Uriinleri” seklinde iki kod ile ele almmustir (bk. Sekil 9).

Sekil 9

Resim Alaninda Ozel Yetenekli Ogrencilerin Kendi Yetenek Gelisimlerine Yonelik Algilarim Iceren Bulgular
Anlatan Tema, Alt Tema ve Kodlar

* Destekleyiciler
» Zamanlama

( flk rol

modeller

Baslangig

« Nedenleri
« Uriinleri

ik
gizimler

“lIkler” temasmin ilk alt temasi olan “Baslangi¢” ile dgrencilerin kendi yetenek gelisimlerindeki ilk
destekleyicileri ve ilk baslama zamanlarina y6nelik bulgular ele alinmigtir. Ogrencilerin tamamu ilgi ve yeteneginin
ilk olarak anneleri tarafindan fark edildigini ve desteklendigini ifade etmektedir. Katilimer dgrencilerin tamamu
cizime olan ilgilerini fark etmelerinin anaokulu veya kres donemine dayandigini belirtmektedir.
Destekleyicilerinin anneleri ve aldiklar1 destek egitimleri (kurs gibi) oldugu éne ¢ikmaktadir. Ogrenci 1 anne
destegini “Annem anaokuluna baglamadan sen ¢iziyordun. Eline kagit kalem verirdim ve ¢izerdin diyor.
Cizdiklerimi hala sakltyor annem.” seklinde ifade ederken Ogrenci 2; “Resimde biraz daha kendimi gelistirmek
istedigim icin ailem beni kursa gonderdi” seklindeki sozleri ile gittigi kurslarla desteklendigini ifade etmektedir.
Destekleyicisi ve zamanlama konusunda Ogrenci 3’iin su ifadelere yer verdigi goriilmektedir; “Okuldncesi
donemde resim etkinlikleri tarzi seyler ¢cok fazla oldugu igin ilk orada aslinda baglamis oldum. Okula gitmeden
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once de c¢ok fazla resim yapiyordum, makasla kagitlar1 kes-yapistir yaparmisim. Hi¢ korkmazmis makasi elime
verirken, bir yerimi keserim diye.”

Ogrenci 6 gizime ilk baslama zamani olarak; “4-5 yaslarindayken hayvanlari, cogunlukla atlar1 giziyordum”
sozleriyle ifade etmistir. Ogrenci 7 ise annesinin yan1 sira ilkokul 6gretmeninin destegini de; “Annem malzeme ve
ilgimi gelistirecek tasarim kitaplari alirdi. Okulda da 6gretmenimin ¢ok katkist oldu; annemlerle konusarak beni
bu smava yazdirmig, yarigmalara da katiliyordum.” soézleriyle ifade etmistir. “Aslinda kalemi tutmaya
basladigimdan beri siirekli bir sey ¢iziyormusum ben.” soziiyle de ¢izime baslama zamanmi belirtmistir. Ogrenci
9 yetenekli oldugunu diisiinmesini su sozlerle belirtmektedir; “Ugiincii sinifta BILSEM smavina katilmaya hak
kazandigimda ¢izim yetenegimin iyi oldugunu diisiindiim. Ogrenci 8 de diger 6grenciler gibi ilk destekleyicisinin
annesi oldugunu su sozlerle ifade etmistir;

“Bilmem hep ¢iziyordum, ilk ¢izimimi hatirlamiyorum, evde annem boya kalemleri ve kagit veriyordu,
¢ok fazla sulu boya yapiyordum. Bir siirii ayni ¢izimimden vardi, deniz ¢iziyordum, bir tane de kayanin
iistlinde denizkizi, sadece onu hatirliyorum. Sonra 5 yasimda kiz ¢izmeye basladigimi hatirliyorum,
kafalar1 bu kadard1 (biiytik).”

“IIkler” temasinin ikinci alt temasi olan “Ilk Rol Modeller” ile dgrencilerin tamaminin hayatinda cogu aile
yakiindan olan, onlar1 etkileyen ve ¢izimleriyle hayranlik uyandiran bir kisinin oldugu goériilmektedir. Bu alt
temadaki veriler incelendiginde, Ogrenci 1 hayatindaki rol model icin “Anneannemin bir akrabasi var. Hig egitim
almamasina ragmen cok profesyonel tablolar1 var ona ¢ok 6zeniyorum.” sozlerini kullanmistir. Ogrenci 5 ise
etkisinde kaldig1 rol modeli su sozlerle anlatmigtir; “Yetenekli olarak tanidigim ilk kisi enistem, ona hayranlik
duyuyordum. Kii¢iiktiim o zamanlar fazla hatirlamiyorum ama hatirladigim ¢ok giizel resimleri vardi, tablolarini
duvara asardi. Ziyarete gittigimizde beraber resim yapardik, boyle yaparsan daha iyi olur diyordu, onu resim
cizerken izliyordum.” Ogrenci 6 kendisine rol model olan halasini su sdzlerle anlatmistir; “Halam da benim gibi
cok giizel resimler ¢iziyormus o da benim gibi olmak istiyormus ama dedemlerin imkan olmadig1 i¢in devam
edememis.” Halasina hayranlik duyan bir diger kisi Ogrenci 7 ise diisiincelerini su sozlerle aktarmistir; “Halam
var, aslinda yengem ama biz ona hala diyoruz. Bence o resimde ¢ok yetenekli. Kurs veriyordu bir ara simdi evde
boncuklardan kiipe ve kolye tasarimlari yapiyor. Annemde de miizik kulagi oldugunu diisiinliyorum. Ama ben
halama hayranim.” Hayatindaki rol modeli babasi olan Ogrenci 8 onu su sdzlerle anlatmistir;

“Bence babamin yetenegi var. Eskiden babama ait askerlikteki defterini bulmustum, orada 1-2 ¢izdigi
resim vardi. Onlara bakinca fark ediyorum resim ¢izmeye yeni baslayan birine gore ¢ok giizel karakalem
calismalar yapmis. Ama resmi gereksiz buluyor, baska ¢izdigi bir sey gérmedim hig.”

“lkler” temasinin {igiincii alt temas1 olan “ilk Cizimler” alt temas1 “Nedenleri” ve “Uriinleri” kodlar ile
irdelenmistir. Katilimer 6grencilerin ilk ¢izim nedenleri; mutluluk hissi vermesi, renkleri sevmeleri, gizimde
basarili olduklarini diisiinmeleri seklindedir. Katilime1 dgrencilerin ilk ¢izimlerini genel olarak izledikleri ¢izgi
film karakterleri olusturmaktadir. Daha ¢ok hayvanlar1 ¢izdigini belirten Ogrenci 3 neden ¢izdigine dair su
ifadeleri kullanmistir; “Derste sikilinca kaptirtyorum kendimi, defterlerimin kenarlarina hep desenler ¢iziyorum.
Ders dinlerken daha ¢ok desenler, semboller ¢iziyorum. Tam olarak odaklanacagim seyler ¢izmek istemiyorum, o
sirada dersi de dinlemek istiyorum ama dersten sikilinca istemsizce gidiyor elim.” Ogrenci 4 ise ilk cizimleri icin;
“cok sevdigim c¢izgi film karakterlerini ¢iziyordum, izledigim ve okudugum seyler genellikle. Cizgi filmler beni
etkiliyordu” ifadelerini kullanmistir. Resim ¢izme nedeni olarak da “gizerken egleniyordum, hayal edebildigim
i¢in cizebiliyorum ve resimde kendimi yansitabiliyorum.” ifadelerini kullanmistir. Ogrenci 5 resmini ilk ¢izdigi
seyin ¢ok sevdigi ¢izgi filmden bir karakter olan Ponny at oldugunu belirtmistir. Nedeni konusunda Ogrenci 5
“Uziiliince resim ¢izesim geliyor, ddev yaparken, sikilinca resim ¢izesim geliyor, internette resim ¢izen insanlari
goriince resim ¢izesim geliyor, elime kalem aldigimda da resim ¢izesim gelir, pek ¢ok sey etken olabiliyor.”
sozlerini eklemistir. Resimlerinde siirekli at figiirii kullanan Ogrenci 6 “Kiigiikken benim bir tane oyuncak bir atim
vardi, onu suluboyayla ¢izmeye bagladim o zamandan beri yapiyorum yani ilk kullandigim teknik sulu boya.”
ifadelerini kullanmistir. Resim yapma nedeni olarak Ogrenci 6 “Beni rahatlatiyor hosuma gidiyor yani canim
sikildiginda istedigim zaman resim ¢izebiliyorum. Ayrica boyalarmm renkleri de ¢ok hosuma gidiyor,
etkileniyorum.” seklinde ifade etmistir. Ogrenci 8 neden resim ¢izdigini su sozlerle ifade etmistir; “Bilmiyorum,
giizel bir sey ¢izdigimde kendimle gurur duyuyorum ve yapabildigim tek sey bu oldugu i¢in hosuma gidiyor. Bir
seye baktigimda bazen onu ¢ok ¢izesim geliyor ve benzetince ya da istedigim gibi olunca ¢ok mutlu oluyorum.”

3.2. Ebeveynlerin Cocuklarinda Gordiigii Yetenek Gelisimlerine Yonelik Algilart Iceren Bulgular

Bu baglik altinda ebeveynlerin verdigi cevaplar analiz edilmistir. Veriler bir araya getirildiginde
“Farkliliklar” temasinin olustugu goriilmektedir. Bu baglamda “Farkliliklar” temas1 “Yas”, Cizim” ve “Kisilik”
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seklinde i alt temada irdelenmistir (bk. Sekil 10). Katilime1 ebeveynlerin ¢ocuklari i¢in “yetenekli” algilariin
temeli, cocuklarinda fark ettikleri farklilarina dayanmaktadir. Ebeveynlerin ¢ocuklarinda farkina vardiklar: erken
cizim becerileri ve farkli kisilik 6zellikleri arastirmanin bu alt amacinin bulgularini ortaya koymaktadir.

Katilime1 ebeveynlerden yedisi cocuklariin yetenek gelisimlerini ilk olarak okul dncesi donem olan 3-4
yaglarinda fark ettiklerini belirtmiglerdir. Bu baglamda ebeveynlerin bes donemde ele alinan ¢ocuk ¢izimlerinin
gelisim donemlerinden ilki olan ve 3-4 yas araligimni kapsayan “Karalama Evresi” doneminde g¢ocuklarin
yeteneklerinin farkina vardiklar1 goriilmektedir. Katilimei ii¢ ebeveyn ise ¢ocuklarinin yeteneklerini ilkokulun
baslarinda fark ettiklerini ifade etmislerdir. Sematik dénem olarak adlandirilan bu yas donemindeki ¢ocuklar,
¢izdigi nesneleri bir diizey lizerinde ve orantili olarak yerlestirmeyi basarabilirler.

Sekil 10

Ebeveynlerin Cocuklarinda Gordiigii Yetenek Gelisimlerine Yonelik Algilart Iceren Bulgular: Anlatan Tema ve
Alt Temalar

Kisilik

Katilimer ebeveynler ayrica ¢cocuklarinin resme olan yeteneklerini “siirekli ¢gizmeleri” ne ve “yasitlarina
gbre daha iyi ¢izmeleri” ne bagl olarak fark ettiklerini belirtmislerdir. Ogrenci 3’iin ebeveyni “Siirekli bir seyler
cizmek icin ugrasityordu” derken, Ogrenci 8’in ebeveyni ise “Elinden kalem kagit ve boya eksik olmazdi. Cok
keyif aliyordu ve zamanin nasil gectigini unutuyordu” ifadelerini kullanmistir. Ogrenci 5 cocugundaki farklilig
“Renklere olan ilgisi, resim yapmaya, kesme yapistirma ¢aligmalarina olan yetenegi ve nesnelerde bizim ¢ok zor
fark ettigimiz renk gegislerini sdylemesi onun farkli bir yetenegi oldugunu diisiindiirmiistii” seklindeki sozleri ile
ortaya koymustur. Ogrenci 1’in ebeveynin; “Cizimlerinin ve boyamalarmin yasitlarina gore farkli oldugunu
goriince yetenekli oldugunu diisiindiik” sézleri ¢ocugundaki farklilig: ile yetenekli oldugu diislincesine sahip
oldugu goriilmektedir.

Katilimer ebeveynlerin gocuklarinda goérdigii en giicli Ozelliklerinin basinda hayal giicii ve
yaraticiliklarmin yiiksek olmasi gelmektedir. Ogrenci 1’in ebeveyni gocugu igin “Yaratic1 diisiinmesi ve bunu
resme kolaylikla aktarabilmesi” ifadesini kullanirken, Ogrenci 3’iin ebeveyni ise ¢ocugu igin “Ilgi alanlar1 ok
farkl; resim, astronomi, tarih gibi” sozlerini kullanmistir. Ogrenci 4’iin ebeveyni de “Kararli, ne istedigini bilir,
pozitif ve objektiftir” sdzleriyle ¢ocugunu tanimlarken Ogrenci 6 “Hayal giicii 6zelligi” ile cocugunun giiclii
zelligini ortaya koymustur. Ogrenci 7’nin ebeveyni ¢ocugu igin “Yaraticik” 6zelligini vurgularken Ogrenci 8’in
ebeveyni “Gorsel ve estetik bakisi, el becerileri” ifadesini ve Ogrenci 10’un ebeveyni ise “Kendi kararlarina sahip
¢tkmast.” gseklinde ¢ocugunun kisilik 6zelligini yansitmistir.

Katilimer ebeveynlerin gocuklarinda gelistirilmesi gerektigini diistindiigii kisilik 6zelliklerin baginda
duygusallik gelmektedir. Ogrenci 1’in ebeveyni ¢cocugunu “Kirilgan ve ¢ekingen” olarak tanimlarken, Ogrenci
3’{in ebeveyni “Kalabalig1 sevmiyor” ifadesiyle cekingenligini belirtmistir. Ogrenci 5 ve 8’in ebeveynleri
cocuklarinda gérdiikleri zayif dzellikler i¢in “Insanlar1 kirmak istememesi” seklinde ifade etmistir. Ogrenci 2 ve
10’un ebeveynleri ¢ocuklar i¢in “Cok duygusal olmasi1” ifadesini kullanmiglardir. Diger ebeveynler de ¢cocuklar
icin “Disiplin” ve “Erteleme huyu” gibi farkli 6zellikler ile cocuklarini tanimlamiglardir.

Tartisma

Ulkelerin en degerli hazinesi sahip oldugu insan potansiyelidir. Bireylerin dzel yetenekleri dogrultusunda
yapilan egitim programlari ile yeteneklerin dogru yerlerde kullanilmas siiphesizdir ki iilkeleri ileriye tasiyacaktir.
Eitim ilk olarak ailede baslamaktadir, dolayisiyla ¢ocuklarin sahip oldugu ilgi ve yetenekleri okuldan dnce aile
tanimakta ve gelisimine destek olabilmektedir. Cocuklarin sahip oldugu yetenekler kesfedilip dogru bir sekilde
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desteklenir ve dogru yerlerde kullanirsa iilke menfaatleri diisiiniilmiis olacaktir. Ozel yetenekli bireyler igin
yetenek ve yetenegin basariya doniismesinde en kritik bilesen olarak aile gosterilmektedir. Bu baglamda
ebeveynlerin 6zel yetenekli ¢ocuklarint yakindan takip etmeleri, onlarin ilgilerini kesfetmeleri ve bu ydnde
desteklemeleri 6zel yeteneklerin gelismesinde 6nemli bir etken olacaktir. Ebeveynler, aile yasami ve ¢ocuklar
iizerinde biiytik bir etkiye sahiptir. Ebeveynlerin farkli ebeveynlik tarzlari vardir, belirli inan¢ ve degerlere sahip
olup cocuklara iletirler, degerlere ve vurgulara model olurlar ve aktif olarak ¢ocuklarini belirli etkinliklerden
uzaklastirirlar veya belirli etkinliklere yonlendirirler (Olszewski vd., 1987).

Pfouts (1980), ilk dogan ¢ocuklarin yetiskinlerle daha sonra dogan ¢ocuklara gore daha fazla etkilesime
girdigini, bunun da dil ediniminde 6zel yetenekli birey i¢in entelektiiel olarak faydali oldugunu 6ne siirmektedir.
Bu arastirmaya katilan 6zel yetenekli 6grencilerin ¢ogu ailelerinin ilk g¢ocuklari olarak diinyaya geldikleri
goriilmektedir. Literatiirde, 6zel yetenekli ve segkin bireylerin alisilmadik derecede yiiksek bir yiizdesinin ilk
cocuk olarak dogduguna dair ¢ok sayida kanit bulunmaktadir (Olszewski vd., 1987). Arastirmada ayrica katilimci
ogrencilerin biri hari¢ tamamimin kendisiyle beraber iki kardes olduklar goriilmektedir. Ozel yetenekli bireylere
sahip ailelerin bir diger karakteristik demografik 6zelligi, iki ¢ocuklu kiigiik aile boyutlarini igermektedir (Groth,
1975). Artan her cocukla birlikte ailenin genel entelektiiel seviyesindeki deger kaybi nedeniyle artan aile
biiylikliigii ile digmektedir. Cogunlugu lisans egitimine sahip olan ebeveynlerden babalarin tamami ¢alisirken,
annelerin yarisi ¢aligma hayatinda bulunmaktadir. Aile demografisi, goriiniiste yiizeysel olmakla birlikte, 6zel
yetenekli bireylerin biiylimesini ve belirli yeteneklerin gelisimini kolaylagtiran 6nemli psikolojik siireclerin ve
cevresel kosullarin gostergeleridir (Olszewski vd., 1987).

Ebeveynlerin ¢ocuklarina karsi tutumlari, aile liyeleri arasindaki iligkileri, ¢ocuk yetistirme konusundaki
ebeveyn yaklasimlari, ebeveynlerin hayata bakis acilar, 6zel yetenekli c¢ocuklarin yetenek gelisimini
etkilemektedir. Ebeveynlerin ¢ocuklarinin resim yetenegini desteklemek amaciyla resim kursuna gonderdikleri,
resim malzemeleri aldiklar1 ve psikolojik destek sagladiklari goriilmektedir. Ebeveynlerin bu tutumunun,
cocuklarinin sahip oldugu yetenegi onemseme ve yaraticiliklarinin destekleme baglaminda 6nemli oldugu
diisiiniilmektedir. Ogrencilere yaratic1 ifade icin zaman, alan ve materyal vermek stresi azaltabilir, hafizay1
gelistirebilir ve kendilerini sosyal olarak daha bagh hissetmelerini saglayabilir (University of Florida, 2023).
Aragtirmada 6grenciler kendi sanatsal yeteneklerini, katildiklari resim yarigmalarinda elde ettikleri basarilar ve
BILSEM resim alam 6grencisi olmaya hak kazanmalari ile elde ettikleri seklinde degerlendirilmektedir. Oztiirk ve
Debelak (2008), yarigmalarin 6grenme motivasyonu saglayabilecegini belirtmektedir. Ogrencilerin yaptiklart
resimlerinden aile, arkadas ve 6gretmenleri tarafindan onay almasi, takdir edilmesi ve begeni toplamasi da gevresel
etkenler olarak degerlendirilmektedir. Tiirkiye’nin sosyolojik olarak birlikte yagayan bir kiiltiire sahip olmasi ve
bireylerin ¢evreden gelen etkilere ¢ok 6nem vermesi bu sonucun bir nedeni olarak diisiiniilebilir. Ayrica resim
yetenegi kiiltiirimiizde, akademik yetenekden ¢ok daha az deger gormektedir. Cocuklar akademik yetenekte
oldugu gibi resim yetenegi i¢in rutin olarak degerlendirmeye alinmamaktadirlar; bu bakimdan resim yarigmalari
onlar i¢in dnemli bir firsat olabilmektedir. Kiiltiir belirli bir alan1 desteklediginde, yetenek daha kolay fark edilir
ve sonra beslenir; boyle bir kiiltiir, ustalasiimasi gereken becerilerin neler oldugunu agik¢a ortaya koyar
(Csikszentmihalyi & Robinson, 1986).

Arastirmada 6grencilerin ¢izime olan ilgilerini fark eden ilk kisinin anneleri oldugu goriilmektedir.
Aragtirmada anne faktdriiniin 6grencilerin yetenek gelisiminde 6nemli bir yere sahip oldugu diisiiniilmektedir.
Ogrencilerin ifadelerinde ¢ogunlukla annelerinin ¢cocuklari i¢in manevi destek saglamalari, onlar1 giidiilemeleri ve
yakindan takip etmeleri 6ne ¢ikmaktadir. Bu durum annelerin bebeklikten itibaren ¢cocuklariyla yakindan ilgilenen
kisi roliinde olmalarindan kaynaklanabilecegi diigiiniilmektedir. Bloom'un (1985) yetenekli miizisyenler, atletler,
akademisyenler ve sanatcilarla ilgili caligmasi, 6zel yetenekli bireyler ile ebeveynlerin birbirine siki sikiya bagh
aileler olduklar1 ve 6zellikle de anneleri ile ¢ok yakin iligkileri oldugunu gostermektedir. Babalarim siirekli ¢aligma
hayatinda yer almalari, ¢ocuk bakimindan uzak ve toplumdaki rolii itibariyle ¢ocuklarindaki ilgi ve yetenek
gelisimini fark etmede annelere gore ikinci planda kalabildigi diisiiniilmektedir. Ozel yetenekli bireylerin
ebeveynleri, yalnizca belirli etkinliklerin veya basarilarin degerini benimsemekle kalmayip ayn1 zamanda basariy1
tesvik eden tutumlar, gocuklarin ilgi ve yeteneklerini bu alanlara yonlendirirler. Yetenek alanlari kapsaminda
basar1 i¢in model olur, ¢ocuklarinin zamanini ve katilimimi dikkatlice izleyerek yapilandirir (Olszewski vd., 1987).

Ogrencilerin hem kendi hem de ebeveynleri tarafindan yeteneklerinin ilk defa fark edilme zamami
anaokulu ya da kres donemi olan 3-4-5 yaslar1 oldugu sdylenebilir. Cocugun ¢izgisel gelisim basamaklar1 bes
asamada ele alinmaktadir. Tlk asama olan Karalama evresinde ¢ocuk ¢izgiyle tamisir. Tlk figiir ¢izimi olan bas
resmini kesfeder ve cubuklarla basa el ve ayaklar ekleyerek figiiriinii olusturur (Gegen, 2018). Ebeveynler
¢ocuklarinin en onemli 6zelligi olarak yaratict ve hayal giiclerinin yiiksek oldugunu diisiiniirken ¢ocuklarinin
duygusal acidan hassas bir yapiya sahip olduklarini ifade etmektedirler. Bu baglamda sanatla ilgilenen kisilerin
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duygusal olmasina dair yaygin genel kanmin BILSEM resim alan1 6grencilerini de kapsadig1 sdylenebilir. Ciinkii
duygu sanatin merkezindedir. Sanatin insanlar {izerindeki duygusal etkisini agiklayan en popiiler teorilerden biri
duygusal rezonanstir. Duygusal rezonansin 6nemli bir yonii, empati fikri ve baskalarinin duygularini tanima ve
onlarla iligki kurma yetenegidir (Nummenmaa & Hari, 2023).

Arastirmada 6grencilerin tamaminin hayatinda, ¢cogu aile yakinindan olan, onlar1 etkileyen ve ¢izimleriyle
hayranlik uyandiran bir kisinin oldugu goriilmektedir. Arastirmada rol model olarak ifade edilen bu Kkisiler
ogrencilerin dogrudan veya dolayli olarak resme olan ilgilerini olumlu ydnde etkiledigi sdylenebilir. Rol
modellerin ¢ogunlukla aile igindeki bireyler olan baba, hala, enigte gibi kisilerden olustugu goriilmektedir.
Aragtirmada 6grencilerin yasamina rol model olan kigilerden ebeveynlerin haberdar olmadiklar: ortaya ¢ikmistir.
Nedeni olarak bu durumun aile iginde ortak bir sohbet konusunun olmadigi disiiniilebilir. Cocuklar diger
sanat¢ilardan, kitaplardan, miizelerden, dogadan, sanat malzemelerinde ve hatta basit glindelik materyallerden,
fikirlerden ve deneyimlerden ilham alabilir (Pennsylvania State University, 2019). Oztiirk ve Debelak (2008), 6zel
yetenekli 6grencilerin de kariyer hayatlarini sekillendirmek i¢in tipki normal yasitlar: gibi, rol modellere ihtiyag
duyduklarin1 belirtmektedirler (Oztiirk & Debelak, 2008).

Sonug¢

Ozel yetenekli ¢ocuklarin yetenek gelisimlerinde aileleri ve gegmisleri ile ilgili birkag sonuca varilmstir:
[lk olarak, ebeveynin egitim diizeyi gibi yapisal veya demografik degiskenler, 6zel yetenekli bireylerin ailelerini
digerlerinden ayirmaktadir. Ikincisi, 6zel yetenekli bireylerin ebeveynleri ¢ocuklarinin sanatsal yeteneginin
farkinda olsa bile ¢ocuklar ile birlikte herhangi bir sanatsal eylemde bulunma konusunda yeterli olmadiklar
goriilmektedir. Cocuklar i¢in erken yaglardan itibaren hem aile hem de g¢evresi tarafindan giidiilenmenin sanat
geligimi i¢in olduk¢a 6nemli oldugu goriilmektedir. Yetenegin gelisimi, aile gegmisi, ailedeki gocugun 6zellikleri
veya nitelikleri ve aile olaylar1 gibi birgok alanin hassas bir sekilde i¢ ice gegmesinin bir sonucudur. Bir ¢ocukta
ozel yeteneklilik, bir aile i¢inde gii¢lii bir etkendir; hem bagimli hem de bagimsiz bir degiskendir, hem bir neden
hem de bir sonugtur.

Oneriler

Resimde 6zel yetenekli cocuklarin, sanat alanindaki ¢esitli uyaranlarla (miize, galeri, sergi mekanlarinin
ziyareti gibi) desteklenmesi onlarin sanatsal gelisimini artiracaktir. Yetenegin erken yaslarda kesfedilmesi ve
gelisiminin desteklenmesi de son derece dnemlidir. Bu baglamda ebeveynlerin, 6zellikle annelerin, ¢ocuklarini
yakindan gozlemlemeleri, onlarda fark ettikleri yetenekleri sorumlu 6gretmen veya kisiler ile paylasarak
profesyonel destek talep etmesi de olduk¢a dnemlidir. Smif ve alan 6gretmenleri “6zel yetenekli 6grenciler igin
destek egitimi” konusunda MEB onayl1 aldig1 seminer belgesi ile okullarinda 6zel yetenekli bireyler i¢in destek
egitim odalar1 acabilmektedirler (MEB, 2023). Bu baglamda 6gretmenler, 6zel yetenekli 6grenciler konusunda
yeterliliklerini artirarak 6grencilerine okul i¢inde kendileri destek saglayabilirler.

Simirhliklar

Arastirma, uzun yillar arastirmacinin gérev yaptigi BILSEM’deki &zel yetenekli &grenciler ve
ebeveynleri ile yapilan goriismelerden elde edilen verilerle sinirlidir. Caligmada veri ¢esitliliginin saglamak adina
ogrencilerin orgiin egitim kurumlarindaki smnif ve gorsel sanatlar 6gretmenleri goriismeler yapilarak daha etkili
sonuglara varilabilir. Ayrica arastirma grubuna farkli cografi bolgelerdeki BILSEM’ler dahil edilerek kiiltiirel
farkliliklarin ebeveynlik &zelliklerine yansimasi ve bunun ¢ocuklarindaki yetenek gelisimine etkisinin ne oldugu
ortaya koyulabilir.
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Abstract

Introduction: Gifted and talented students in visual arts are known for their abilities such as keen observation,
imagination, and fine motor skills. There are numerous studies highlighting the drawing characteristics, behavioral
patterns in visual arts, and differences from typical children exhibited by these students. However, research on the
factors influencing their artistic development and the underlying elements remains limited. Therefore, this study
aims to investigate the common backgrounds of artistically gifted and talented students in their immediate
surroundings, including family and social environments.

Method: This research, utilizing qualitative research methodology, is designed as an embedded single-case study.
The study involved 10 students, eight girls and two boys, who qualified for art education in the field of painting at
the Science and Art Center (SAC) in Izmit., a support center for gifted and talented students, during the 2022-2023
academic year. Both students and their parents participated in the study. Data obtained through semi-structured
interview questions were descriptively analyzed in alignment with the research questions.

Findings: Four main themes emerged from the research, namely “Roles,” “Approval,” “Firsts,” and “Differences.”
The study indicates that family plays a crucial role as the most critical component in the talent development and
success of artistically gifted and talented students. The demographic structure of families and their attitudes toward
art are considered significant factors in the artistic development of their gifted children.

Discussion: Discovering the talents of gifted and talented students, supporting them accurately, and utilizing their
skills in appropriate fields would contribute to the national interest. Therefore, closely monitoring and discovering
the interests of gifted children, along with providing support in those areas, are crucial factors in developing their
talents.
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Introduction

The attitudes, beliefs, opportunities, habits, and personality traits of a family can have a significant impact
on the upbringing of a child. The family plays a critical role in determining who a child will become and what they
will achieve. In the case of a gifted and talented child, the influence of the family can be a determining factor in
whether the talent will be developed. Families that support the development of their children’s talents can have a
significant impact on shaping their future. Supporting the gifted and talented students, directly or indirectly affects
the development of the countries they belong to. In today’s world, developed countries actively support the talents
of students with gifted and talented abilities and structure their education programs accordingly. Considering the
idea that education begins first in the family, it is believed that this research will shed light on parents, educators,
and decision-makers in recognizing and appropriately guiding students’ gifts and talents. In this context, the
research aims to explore the common backgrounds of parents and social environments of children with gifted and
talented in the field of art, particularly in painting.

The Ministry of National Education of Turkiye (MoNE) defines a gifted student as someone who “learns
more quickly than their peers, excels in creativity, art, and leadership capacities, possesses special academic
talents, understands abstract ideas, enjoys acting independently in areas of interest, and demonstrates high-level
performance” (MoNE, 2020). Being gifted is not solely related to having superior intelligence, so the term “gifted”
is preferred over “intelligent” in contemporary usage (Ozbay, 2013). Additionally, the concepts of superior
intelligence and giftedness are not considered pedagogically appropriate due to their labeling nature. Therefore,
the current preference is to use the term “superior talents” instead.

Renowned educational psychologist Joseph Renzulli, known for his research on superior abilities and
intelligence, explains the behavior of giftedness and talent through three fundamental human behaviors: above-
average ability, high level of task commitment/determination, and high level of creativity. Renzulli’s theory,
known as the “three-ring conception,” has been established (see Figure 1). Students who can develop gifted
behaviors are those possessing these three characteristics, able to develop them, and apply them to any valuable
area of human performance potential (Renzulli, 1978).

Figure 1
Renzulli’s Three-Ring Conception Illustrating Giftedness and Talent Behavior

Above-average

ability Superior intelligence and talent

High level of
task
commitment/
determination

High level of
creativity

Monks (1992) introduced three additional factors to the three-ring conception and differentiated the
definition of giftedness, creating a multifactorial model of giftedness. In Mdnks’ multifactorial model, he
considered three new factors, which he referred to as family, school, and peer interaction, as influencing giftedness
(see Figure 2). Monks suggests that the environment’s motivating effect on students will have an impact on
giftedness and may lead to behavioral changes. In this model, which includes six factors, Monks and Katzko (2005)
stated that there is a positive interaction among these factors in the emergence of gifted performance.

Clark (2002) defines the term “gifted” as the biological basis of the superior development of various brain
functions. According to Clark, these functions can manifest themselves in cognition, creativity, academic,
leadership, or artistic domains. Expressing that “the growth of intelligence depends on the interaction between
biological inheritance and the environment,” Clark (2002) indicates that giftedness partially stems from the
hereditary characteristics of information processing and the environmental experiences a child encounters to
develop these traits, thus highlighting the interaction between heredity and upbringing.
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Figure 2
Monks’ Multifactorial Model of Giftedness (1986)
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Numerous studies on the characteristics of gifted students reveal various behaviors and traits of these
students. Milbrath conducted comprehensive studies based on case examinations of artistically gifted children.
Milbrath, by conducting the first systematic, large-scale, and theoretically grounded study on children with artistic
talents, made a profound contribution to the understanding of artistic ability. She followed eight children between
the ages of 4 and 14 with artistic talents for over a decade, comparing them with a control group of normal children.
According to Milbrath, artistically gifted children encode visual information more accurately and perceive the
world in terms of shapes and visual surface features rather than concepts. Secondly, they have superior visual
memory. Thirdly, they focus more on the process of drawing. According to Milbrath, these children are better at
seeing, remembering, and creating. In short, while normal children draw objects as they know them, gifted children
can depict what they see rather than what they know (Winner & Martino, 2002).

Observable predisposition behaviors of students with gifted and talented in visual arts include: (a) superior
manual skills and good muscle control, (b) independence of ideas and the ability to evaluate events from multiple
perspectives, (c) commitment to rules, regulations, and routine work, (d) high energy levels and quick thinking,
(e) a desire to work alone, (f) high leadership potential, (g) good concentration and adaptability in the adaptation
of knowledge, (h) better achievement in natural sciences, social studies, and language arts than in mathematics
(Boland, 1986). A child with talents in art possesses characteristics, such as rapid observation skills, vivid memory,
strong imagination, openness to new experiences, depth of experience, taking art seriously, and deriving
satisfaction from artistic works (Alexander, 1981). Giir (2017) outlines the characteristics displayed by children
with talents in the visual arts as follows:

1. Having a long attention span and dedicating extra time to art activities, such as drawing and painting,
2. Displaying an imagination above the ordinary in artistic expression,

3. Creating detailed and rich three-dimensional depictions compared to peers,
4. Being willing to acquire knowledge in visual arts,

5. Having the ability to observe the surroundings very well,

6. Being willing to experiment with different tools, materials, and techniques,
7. Finding unconventional solutions to artistic problems.

While some authors emphasize that creative students in art experience parental loss and trauma in their
early years, others mention extremely warm and supportive family environments. It is likely that creative students
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either had childhoods where they successfully overcame challenges or had very nurturing early childhood
environments that provided encouragement and support (Csikszentmihalyi & Csikszentmihalyi, 1993). Based on
this information, within the research context, snippets from the childhood lives of famous artists in the field of
painting, Pablo Picasso and Andy Warhol, are included to explore the family and social environments of gifted
and talented students.

Pablo Picasso was born as the child of a teacher father and a housewife mother. His father worked as a
painting instructor at the School of Fine Arts and served as the curator of the city’s municipal museum. His father’s
appreciation for painting had a significant impact on Picasso from a very young age. Picasso would watch him
work, and they regularly visited the museum together. Picasso’s mother is known to be very close and attentive to
her children. It is mentioned that Picasso did not enjoy school, found it boring, and struggled to focus on his
lessons. He often spent his time in class drawing and cutting out shapes from paper. Picasso, who frequently
attended bullfighting shows, created his own composition with his first oil painting titled “Little Yellow Picador”
at the age of eight (Paris, 2023).

Andy Warhol was born in a two-room apartment in a predominantly immigrant, working-class
neighborhood in Pennsylvania. As a child, Warhol had a neurological illness characterized by involuntary
movements, occasionally causing him to be absent from school. During his time at home, Warhol read comic
books and Hollywood magazines and played with paper cutouts. His family gave him his first camera when he
was eight years old. Throughout his life, Warhol focused on his physical flaws as an artist. In his childhood, his
illness occasionally left him bedridden, and he also experienced pigment issues that caused fading of skin color.
Uncomfortable with his appearance, Warhol sought changes through clothing, wigs, cosmetic products, and plastic
surgery. “If you want to know all about Andy Warhol, just look at the surface of my paintings and films and me,
and there [ am. There’s nothing behind it.” Andy Warhol, 1966 (Warhol, 2023).

Family support and encouragement of Picasso and Warhol’s talents during their childhoods can be
observed in their adult works (see Figure 3). In Andy Warhol’s artworks, it is evident that the elements that
nurtured him during his childhood were comic books and Hollywood magazines (see Figure 4). In this context,
the inference drawn from Epictetus’ quote “A person’s homeland is their childhood,” underscores the importance
of understanding what artists experienced and the social environment stimuli they encountered during their
childhoods.

Figure 3

Picasso “Guernica” 1937

Figure 4
Warhol “Marilyn” 1967
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Many studies highlight the characteristics of students with gifts and talents in the field of art (Freeman,
2000; Giir, 2017; Metin & Aral, 2020; Tuna, 2013; Winner, 1997). However, research examining the common
backgrounds of these students in the field of art, especially regarding their families and social environments, is
limited. In this context, it is considered that students in Science and Art Centers (SAC) who receive specialized
education in the field of painting in our country would be suitable for this research. SAC are official institutions
affiliated with the MoNE, providing specialized education for individually talented students at the primary,
secondary, and high school levels. SAC conducts student assessments in three areas: general aptitude, painting,
and music. Unlike the general aptitude area, admission to the fields of painting and music is determined by talent
exams. Students who gain the right to education in SAC have the privilege of benefiting from SAC until the end
of high school, following a different schedule than regular education. The aim of the education provided at SAC
is to nurture students who combine scientific thinking and behavior with aesthetic values, solve problems, realize
themselves, and utilize their creativity and talents to the fullest at an early age (MoNE, 2020).

This research obtained the opinions of students with gifted and talented in the field of painting who receive
support education at SAC and their parents. In this context, the research is considered significant for contributing
to the literature by revealing the common backgrounds of artistically talented children and their families and social
environments in the field of art. The present study aims to uncover the shared experiences of the families and
social environments of artistically talented students in the field of painting at SAC, contributing to the
understanding of this specific context. To achieve this goal, the following questions are explored:

1. How do family life and the roles of parents contribute to the artistic development of students with talents
in painting?

2. According to self-assessments, what are the artistic talents of students with talents in painting?
3. What is the history of their interest in drawing?
a) How do students with talents in painting perceive their own talent development?
b) How do parents perceive the talent development in their children?
Method
Research Model

This research is a case study aiming to identify the common backgrounds of families and social
environments of students with gifted and talented in the field of painting who receive education at SAC, with the
goal of revealing their current situations. In recent years, the advantage of using a case study to understand better
specific aspects or dynamics of educational practices has been recognized (Merriam, 1985). Distinguished from
other types of research, a case study is a research method that allows an in-depth examination of an event or
phenomenon that the researcher cannot control, based on “how” and “why” questions (Yildirim & Simsek, 2016).
The research, being an exploration of the situation, family, and social environment affecting the artistic
development of students with gifted and talented in the arts, involves multiple units of analysis. The analysis units
of the study, gifted and talented students and their parents, are evaluated together. Considering the need for
examining the details of the same context differently and discussing it in a multi-layered manner, the “embedded
single-case” design is utilized in this research. The embedded single-case design involves having multiple sub-
units within a single case, with multiple units of analysis (Yildirim & Simsek, 2016).

Research Study Group

This research involved 10 students, eight girls and two boys, who were diagnosed as gifted and talented
and were eligible to receive education in the field of painting at izmit SAC during the 2022-2023 academic year.
The participants also attended the visual arts course offered by the researcher and the department. The average age
of the students who participated in the research is 13. The study group was determined using purposive sampling,
a technique commonly employed in qualitative research to identify and select information-rich cases for the
effective use of limited resources (Patton, 2002). This technique involves identifying and selecting students or
groups with particular knowledge or experiences about a phenomenon of interest (Cresswell & Plano-Clark, 2011).
To ensure maximum diversity, students who started their education at SAC in different years were considered.
Additionally, to enhance the reliability of the research, interviews were conducted not only with students but also
with their parents, and support was obtained from advisory teachers. Participants were included in the research on
a voluntary basis. In the findings of the research, descriptive expressions of the participating students and parents
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were provided. In accordance with research ethics, student names were replaced with sequential numbers (e.g.,
Student 1, Student 2). In addition to obtaining informed consent from the participants, ethical approval for this
research was obtained from the Kirikkale University Social and Human Sciences Research Ethics Board on August
23, 2023, with protocol number 186467.

Data Collection Tool and Data Collection

In this study, interviews were conducted with izmit SAC students and their parents in the field of visual
arts using the interview technique. Questions were directed toward the situations related to students’ family and
social environments, the roles encouraging their artistic development and the conditions of their home life and
environments.

The researcher has experience and research on gifted and talented students. Additionally, the researcher
has worked as a visual arts teacher at the institution for 12 years, knowing the participating students and parents
closely. This situation has ensured a positive attitude from the participants toward this research and the researcher.
It can be said that they supported the research by providing more authentic data. During the data collection process
from students and parents, collaboration was carried out simultaneously with the department teachers at the same
institution, and their support was utilized. This collaboration helped identify overlapping or convergent findings
during the analysis of the data. The collected data were transferred to the computer and transcribed.

Within the scope of this research, face-to-face interviews were conducted with five questions revealing
the demographic characteristics of the participating students and 15 semi-structured questions (a total of 20
questions) deeply exploring the roles of their families and environments in their artistic developments. The
interviews with participant parents were structured in two sections with 15 questions. The first section included
five questions revealing the demographic structure of the parents, while the second section consisted of 10
questions examining the roles of parents in the artistic development of their children. Interviews were conducted
face-to-face with six parents, through Google Forms with three, and via telephone with one parent. To ensure the
creation and control of the research questions, the opinion of a guidance counselor (Psychological Counseling and
Guidance) who completed a master’s degree in the field of gifted students was obtained. Collecting data through
interviews with participants is a characteristic of many qualitative research studies. Interviews provide a direct
approach to collecting detailed and rich data about a specific phenomenon. The type of interview used to collect
data can be adapted based on the research question, participant characteristics, and the researcher’s preferred
approach (Smith, 2005). The questions asked in this research were the same for each participant, and additional
questions were posed to deepen some responses.

Data Analysis

The data were organized and summarized in the initial stage, followed by coding and note-taking, and
ultimately, conceptualization and explanation. A descriptive analysis technique was employed in the analysis of
research data. To reflect the opinions of the students interviewed in the research analysis, direct quotations were
frequently included. The purpose of descriptive analysis is to present the obtained findings in an organized and
interpreted manner to the reader (Yildirrm & Simsek, 2016). In this research, the data were first grouped under
similar topic headings, and then expressions were coded and placed under specific categories. Consistent data were
classified, and sub-themes were identified. The analysis was revisited, and inconsistent or repetitive themes were
reclassified. A snippet from the coding is shown in Table 1. Additionally, direct quotations from the interviewed
students were included in this research to enrich the descriptions. Through the research analysis, four main themes
were reached as “Roles,” “Recognition,” “Firsts” and “Differences” and visualized in Figure 5 under the name of
“Artistic Development Process.”

Figure 5
Four Main Themes Emerging from the Research

— Artistic
Recognition development
process

Differences
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Table 1
An Excerpt from the Research Coding
Theme Code Data Data code
“My father tries very hard to help me with every aspect. For example, in
Artistic painting, he would ask questions about objects to challenge my creativity,
Roles L - - . Student 10
activities like what can you make from this, what can you transform it into, what

different things can you create from it, and so on.”

“When I was in elementary school, I used to win all the art competitions,
Recognition  Achievements so my teacher would submit my drawing, saying ‘your drawing is very Student 6
beautiful.” My friends would always say, ‘draw this picture for me.”

“In the beginning, my mom would only give me a blank paper, and I would
draw on them. Then she started buying design books and would show

Firsts Supporters what | created to her friends. My mom used to buy materials and design Student 7
books that would enhance my interest.”
. . e .. - Parent of
Differences  Personality Decisive, knows what she wants, positive and objective student 4

The researcher and the psychological counseling and guidance (PCG) specialist from the in the division
of gifted education worked as independent coders and agreed on the reduction and transformation of the data by
making comparisons. Findings were reflected through data triangulation and direct quotations.

Results

1. Findings on the Family Life of Students with Talent in Painting and the Role of their Parents in their
Avrtistic Development

The first sub-objective of this study, “How is the family life of gifted students in painting and the roles of
parents regarding their artistic development?” was aimed to be evaluated. In this context, the data collected to
answer the first sub-objective of the research were analyzed in line with the answers of the students and their
parents. When the data serving this purpose of the research were brought together, it was seen that the theme of
“Roles” was formed. In this context, the “Roles” theme was analyzed in two sub-themes “Family Structure” and
“Family Attitude” (see Figure 6).

Figure 6
Themes and Subthemes Revealing Students’ Family Life and Parents’ Roles in Artistic Development

)

Family | « Demographic
structure | features
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Family
attitude

N—

« Artistic activities

Family Structure

In this sub-theme, which reveals the demographic characteristics of the participating parents, it is seen
that 4 parents completed their undergraduate education, 2 parents completed their associate degree, 1 parent
completed their doctorate, 1 parent completed their high school education, 1 parent completed their secondary
school education and 1 parent completed their primary school education. A survey was conducted in which five
mothers and five fathers participated (half and half participation) and 92% of the parents stated that their children
in the SAC art field were born as “first children” (see Figure 7). It was seen that one of the participant parents was
single and the other parents had two children. It was observed that all of the participant fathers were employed,
while half of the mothers were housewives and the other half worked in various sectors.
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Figure 7
Figure Showing the Number of Children in the SAC Painting Program Who Were Born

3rd child 8%

1st child
92%

= 1st child = 2nd child = 3rd child

Family Attitudes

The data on family attitudes included parents’ behaviors toward their children’s artistic development.
Accordingly, five of the participant parents stated that they did not do anything to support their children’s artistic
development. Two parents stated that they sent their children to art courses to support their artistic development.
Three of the participant parents stated that they supported their children’s artistic development by buying painting
materials. The parent of Student 10 stated, “We try to offer a wide variety of visual arts materials. Professional
watercolors, powder pastels, art clays, craft papers, pencils.” Student 10’s father expressed what he did for his
child’s artistic development in the following words: “First of all, I tried to identify the picture with the father’s
love, then we did dot joining-copying, and then we moved from symbols to shapes using the similarities of the
resulting shapes.” Student 10 expressed his father’s support with these overlapping words;

“My father has a considerable contribution. My father tries to help me in everything. In painting, for
example, he would ask questions with objects to push my creativity, questions like what can you make
out of this, what can you turn it into, what can you get different things out of it. For example, he would
ask very different questions, like a house, a car from this bottle, an airplane parachute from a book, he
would test my imagination. Then it was my father who made drawing fun for me. | was doing something
from point studies, let’s say a face, eyes, it looks like a cat, I’'m drawing a cat.”

Three of the participant parents stated that they did not engage in any artistic activities as a family. Four
parents stated that they visited museums and exhibitions with their children, and three parents stated that they
painted with their children. The parent of Student 7 said, “We enjoy painting together. Visiting exhibitions and
museums whenever we have the opportunity is also one of our favorite things.” The parent of Student 5 described
the artistic activities with her child as follows: “When we were little, she used to paint, color, cut things with
scissors, knit with crochet and make dresses for dolls, and then cut fabrics and make dresses herself.” Most
participant students stated that they did not visit museums or exhibitions with their parents. Student 2 stated that
she visited museums: “We visit an art gallery or a museum in a city or country we visit. For example, when I went
to Austria, | visited the Beethoven museum, there were violins and pianos. We also visit the places we find
beautiful in Turkey and my family likes them.” The students who stated that they did not visit museums or
exhibitions as a family comprise the majority. This was stated by Student 3: “I mean, there is nothing artistic, we
have picnics in more open places rather than museums. We visit cities or something. There is nothing much in terms of
art.” Student 4 said, “I mean, there is not much about art, for example, I have never been to a museum with my mother,
at most we have been to the exhibition of SAC.”

All of the participant students stated that they did not have any works of art by any artist in their homes. Student
4, Student 5, Student 7 and Student 9 stated that the artworks in their homes consisted of their own works. Student 8, on
the other hand, explained the artworks at home with the following words: “There are paintings I have drawn, apart from
that, there is a calligraphy that my mother bought, it is embossed, but other than that, there is nothing like a painting.”
Student 1, Student 2 and Student 6 stated that there were no artistic works in their homes.

All parents except one of the students’ parents stated that their thoughts would be positive if their children
chose art or a profession involving art in their future career choice, while one parent expressed that he/she was undecided.
Student 3, the child of the undecided parent, expressed his family’s thoughts about a profession involving art with the
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following words: “My family supports me to paint, but they don’t want me to do anything professional in painting. They
do not want me to turn to art as a profession in the future, but they support me to do it in my free time my mother supports
me more.” Student 5 expressed the view that his family left the choice of a profession involving art to his child with the
following words:

“I think my mother doesn’t have much of a point of view. If I ask her if [ should do it as a profession, she says
do it, if 1 ask her to keep it as a hobby, she says do it as a hobby, but my father wants me to do it more as a
hobby. My father tries to direct me to a profession where I can earn money. I take my mother’s side a little bit
because I want to do things that will make me happier.”

All of the parents stated that there was no one in their immediate environment who influenced their children’s
talent development and whom they considered to be talented in painting. With the sub-theme of “first role model” that
emerged in the third sub-objective of this research, it was seen that there were actually people who existed in the lives
of the students, whom they admired and influenced them significantly. This finding suggests that the students’ parents
were not aware of the existence of role models in their children’s lives.

2. Findings on the Artistic Talents of Gifted Students in the Field of Painting According to Their Self-Assessments

The data collected to answer the second sub-objective of this study, “How are the artistic talents of gifted
students in the field of painting according to their own evaluations?”” were analyzed accordingly. While only one of the
participant students stated that he was gifted in the field of sculpture from visual arts, the other students stated that he
was gifted in the field of painting. The participant students’ thoughts about their own artistic talents were revealed with
the theme of “Approval.” All of the participant students stated that they found themselves artistically talented. It was
seen that students found themselves talented either with the approval they gave to themselves due to their student
achievements or with the approval “you are talented” they receive from their family and friends. In this context, the
theme of “Approval” was analyzed in two sub-themes “Individual Factors” and “Environmental Factors.” The
“Individual Factors” sub-theme was coded as “Achievements” and the “Environmental Factors” sub-theme was coded
as “Family” and “Friends” (see Figure 8).

Figure 8

Themes, Subthemes and Codes Describing the Findings on Students’ Artistic Talents According to Their Self-
Assessments
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The sub-theme “Individual Factors” included students’ finding themselves talented due to their individual
achievements. It was observed that the participant students generally came to the conclusion that they were talented
with the success they achieved in the painting competitions they participated in throughout the province or with
their winning the SAC painting area. Under this theme, Student 6 described his individual success as follows:
"When | was in primary school, I used to win all the painting competitions, so my teacher would send my picture
and say ‘your picture is very beautiful’. When my friends were little, they were always saying ‘draw this picture
of me.” “Student 4, on the other hand, expressed his individual success based on his observation with the statement
“I was drawing better than my peers, so my teacher directed me to SAC.”

In the “Environmental Factors” sub-theme, the students found themselves talented based on the opinions
of the people in their family and social environment. Student 3 said, “When I was in primary school, I used to
draw pictures, | used to draw very beautiful pictures on my own and everyone liked them very much, everyone
around me; my teachers and friends. At that time, I used to think of myself as ‘I have a little talent.””” With this
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statement, it was seen that family and social environment were effective in the perception of “talented” together.
Student 10 expressed the environmental factors with the following words: “My mother told me that I was very
good at drawing. Most of my friends in my class made me draw the game characters.”

In the “Individual factors” sub-theme, the perception of giftedness was based on the approval of students
by their social environment or family. For example, it would not be wrong to consider approvals, such as the
teacher deciding which painting would participate in the painting competition at school or being awarded a prize
as environmental factors. In this context, it was seen that the formation of students’ perception of talent and the
label of “talented” was formed not by individual but by environmental factors.

3. Findings Regarding the Background of Students’ Interest in Drawing

The third sub-objective of this study, “What is the history of the interest of gifted and talented students in
drawing?” was evaluated from the perspectives of students and their parents. In this context, the third sub-objective
of this research was handled under two headings and the data collected in search of an answer were analyzed
separately in line with the answers of the students and their parents.

3.1. Findings Including the Perceptions of Gifted Students About Their Own Talent Development in the Field
of Painting

Under this heading, the answers given by the students were analyzed and the participant students’
thoughts about the history of their interest in drawing were revealed with the theme of “Beginnings.” In line with
these data, the sub-theme of “Beginnings” was analyzed with the codes “Supporters” and “Timing.” Another
factor that contributed to students’ perceptions of their own interest and talent development was the interview that
they had a role model in their lives. This data was analyzed in the “First Role Models” sub-theme of the “Firsts”
theme. The findings on the reasons for the participant students’ interest in drawing in the past and what they drew
were analyzed with two codes as “Reasons” and “Products” in the “First Drawings” sub-theme (see Figure 9).

Figure 9

Themes, Subthemes and Codes Describing the Findings on the Perceptions of Students with Gifted and Talented
in the Field of Painting regarding their Talent Development
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The first sub-theme of the “Firsts” theme, “Beginning,” was used to analyze the findings regarding the
first supporters of the students in their talent development and when they first started. All of the students stated
that their interest and talent were first noticed and supported by their mothers. All of the participant students stated
that the realization of their interest in drawing dates back to kindergarten or nursery school. It comes to the fore
that their supporters were their mothers and the supportive education (such as courses) they received. Student 1
described her mother’s support as follows: “Before my mother started kindergarten, you were drawing. She says I
would give you paper and pencil and you would draw. My mother still keeps my drawings” Student 2 stated that
she was supported by the courses she attended with the words “My family sent me to a course because I wanted
to improve myself a little more in drawing.” Regarding the sponsor and timing, Student 3 made the following
statements;

“Since there were a lot of painting activities in preschool, I actually started there first. Before I went to
school, I used to paint a lot, | used to cut and paste papers with scissors. She was never afraid that | would
cut myself while holding the scissors.”
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Student 6 expressed the time when she first started drawing as follows: “When I was 4-5 years old, | was
drawing animals, mostly horses.” Student 7, on the other hand, expressed the support of her mother as well as her
primary school teacher; “My mother used to buy materials and design books that would develop my interest. My
teacher also contributed a lot at school; she talked to my parents and signed me up for this exam, and | was also
participating in competitions.” “Actually, I was always drawing something since I started to hold the pencil.” She
also stated the time she started drawing. Student 9 stated that he thought he was talented with the following words;
“When I was eligible to participate in the SAC exam in the third grade, | thought that my drawing ability was
good.” Student 8, like other students, stated that his first supporter was his mother with the following words;

“I don’t know, I was always drawing, I don’t remember my first drawing, at home my mother gave me
crayons and paper, | was doing a lot of watercolors. | had a lot of the same drawings, | was drawing the
sea, there was one mermaid on a rock, | only remember that. Then | remember when | was 5 years old |
started drawing girls, their heads were like this (big).”

With the second sub-theme of the “Firsts” theme, “First Role Models,” all of the students had a person in
their lives, most of whom were close family members, who influenced them and inspired admiration with their
drawings. Student 1 said about the role model in her life: “My grandmother has a relative. Although she has no
education, she has very professional paintings and I admire her a lot.” Student 5 described the role model he was
influenced by with the following words; “The first person I recognized as talented was my uncle, | admired him.
I was young at the time, I don’t remember much, but I remember he had very beautiful paintings, he hung his
paintings on the wall. When we used to visit, we used to paint together, he used to say that it would be better if
you did it like this, I used to watch him draw.” Student 6 described her aunt, who was a role model for her, in the
following words: “My aunt drew very beautiful pictures like me and she wanted to be like me, but she could not
continue because my grandparents did not have the opportunity.” Student 7, another person who admires her aunt,
expressed her thoughts in the following words; “I have an aunt, she is actually my sister-in-law, but we call her
aunt. | think she is very talented in painting. She used to give courses and now she designs earrings and necklaces
from beads at home. I think my mom also has an ear for music, but I admire my aunt.” Student 8, whose role model
in her life was her father, described him in the following words;

“I think my father has talent. I found my father’s notebook from his military service, and there were 1-2
drawings of him. When | look at them, | realize that for someone who just started drawing, he did very
good pencil drawings. But he finds painting unnecessary, I’ve never seen him draw anything else.”

The third sub-theme of the “Firsts” theme, “First Drawings,” was analyzed with the codes “Reasons” and
“Products.” The reasons for the participant students’ first drawings were that they felt a sense of happiness, they
liked colors, and they thought they were successful in drawing. The first drawings of the participant students
generally consisted of cartoon characters they watched. Student 3, who stated that he drew mostly animals, used
the following expressions about why he drew; “I get carried away when | get bored in class, | always draw patterns
on the edges of my notebooks. I draw more patterns and symbols while listening to the lesson. [ don’t want to draw
things that I will focus on exactly, | want to listen to the lesson at that time, but when | get bored with the lesson,
my hand goes involuntarily.” Student 4, for his first drawings; “I was drawing cartoon characters that I liked very
much, usually things I watched and read. Cartoons were affecting me.” He also used the expressions “I was having
fun while drawing, I can draw because I can imagine and I can reflect myself in the picture” as the reason for
drawing. Student 5 stated that the first thing he drew was Ponny horse, a character from his favorite cartoon.
Regarding the reason, Student 5 said, “I feel like drawing when I get sad, I feel like drawing when I do homework,
| feel like drawing when | get bored, | feel like drawing when | see people drawing on the internet, | feel like
drawing when | pick up a pencil, many things can be a factor.” Student 6, who always used horse figures in her
paintings, said, “When I was little, I had a toy horse, I started to draw it with watercolor, and I have been doing it
ever since, so the first technique I used was watercolor.” As the reason for painting, Student 6 stated, “It relaxes
me, | like it, so | can draw whenever | want when | am bored. I also like the colors of the paints very much, I am
impressed.” Student 8 expressed why she draws with the following words; “I don’t know, I feel proud of myself
when | draw something beautiful and I like it because it is the only thing I can do. When | look at something,
sometimes I feel like drawing it a lot, and I am very happy when it resembles it or when it is what I want.”

3.2. Findings Including Parents’ Perceptions of Their Children’s Skill Development

Under this heading, the answers given by the parents were analyzed. When the data were brought together,
it was seen that the theme of “Differences” was formed. In this context, the theme “Differences” was analyzed
under three sub-themes: “Age,” “Drawing” and “Personality” (see Figure 10).
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Figure 10

Themes and Subthemes Describing the Findings Regarding Parents’ Perceptions of Their Children’s Talent
Development

Differences Drawing

Personality

Participant parents’ perception of their children as “gifted” is based on the differences they noticed in
their children. The early drawing skills and different personality traits that parents recognized in their children
revealed the findings of this sub-objective of this study.Seven of the participant parents stated that they first noticed
their children’s talent development at the age of 3-4, which is the preschool period. In this context, it was seen that
parents became aware of their children’s talents during the “Scribbling Phase,” which is the first of the
developmental periods of children’s drawings, which are discussed in five periods, and covers the 3-4 age range.
Three participant parents stated that they recognized their children's talents at the beginning of primary school.
Children in this age period, called the schematic period, can succeed in placing the objects they draw on a level
and proportionally.

Participant parents also stated that they recognized their children’s talent for drawing based on the fact
that they “drew constantly” and “drew better than their peers.” The parent of Student 3 said, “He was always trying
to draw something,” while the parent of Student 8 said, “He was always with pen and paper and paint. He enjoyed
it very much and forgot how the time passed.” Student 5 revealed the difference in his child with the following
words: “His interest in colors, his ability to draw, cut and paste, and his ability to tell the color transitions in objects
that we hardly noticed made us think that he had a different talent.” The parent of Student 1 said, “When we saw
that his drawings and coloring were different from his peers, we thought that he was talented.” It is seen that the
parent of Student 1 thought that his child was talented because of the difference in his child.

One of the strongest characteristics that participant parents saw in their children is their imagination and
creativity. While the parent of Student 1 used the expression “He thinks creatively and can easily transfer this to
painting” for her child, the parent of Student 3 used the words “His interests are very different, such as painting,
astronomy, history” for her child. The parent of Student 4 described her child as “Determined, knows what she
wants, positive and objective,” while Student 6 identified her child’s strong characteristic with “Imagination.”
While the parent of Student 7 emphasized “Creativity,” the parent of Student 8 used the expression “Visual and
aesthetic perspective, hand skills” and the parent of Student 10 reflected the personality trait of his/her child as
“Having his/her own decisions.”

Emotionality is one of the personality traits that participant parents think should be developed in their
children. While the parent of Student 1 described her child as “Fragile and timid,” the parent of Student 3 expressed
her timidity with the statement “She does not like crowds.” The parents of Students 5 and 8 expressed the
weaknesses they saw in their children as “Not wanting to offend people.” The parents of Students 2 and 10 used
the expression “He is very emotional” for their children. Other parents described their children with different
characteristics, such as “Discipline” and “Procrastination.”

Discussion

The most valuable treasure of countries is undoubtedly the human potential they possess. Education
programs tailored to students’ talents will undoubtedly propel countries forward. Education primarily begins in
the family; thus, recognizing and supporting the interests and talents children possess before school can contribute
to their development. If children’s talents are discovered, adequately supported, and utilized in the right places, it
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will be beneficial for the country. For gifted and talented students, the family is considered the most critical
component in turning talent into success. In this context, closely monitoring superior talents, discovering their
interests, and providing support in that direction will be a significant factor in developing of abilities. Parents have
a significant impact on family life and children. Parents have different parenting styles, convey specific beliefs
and values to their children, serve as models for values and emphasis, and actively guide their children away from
or toward certain activities (Olszewski et al., 1987).

Pfouts (1980) suggests that first-born children engage in more interaction with adults compared to later-
born children, which is intellectually beneficial for intellectually gifted students in language acquisition. Most
intellectually gifted students participating in this research are observed to be first-born children in their families.
There is substantial evidence in the literature indicating that an unusually high percentage of intellectually gifted
and talented students are born as first children (Olszewski et al., 1987). Additionally, in this research, it is noted
that all participants, except one, have two siblings. Another characteristic demographic feature of families with
intellectually gifted students includes small family sizes with two children (Groth, 1975). The increase in family
size is associated with a decline in the overall intellectual level of the family, leading to a decrease in family size
due to the perceived loss in value with each additional child. All fathers, most of whom have a bachelor’s degree,
are employed, while half of the mothers are involved in the workforce. Family demographics, seemingly
superficial, serve as indicators of significant psychological processes and environmental conditions that facilitate
the growth of intellectually gifted students and developing of specific talents (Olszewski et al., 1987).

Parents’ attitudes toward their children, family relationships, parenting approaches, and parents’
perspectives on life significantly impact the talent development of intellectually gifted children. It is observed that
parents support their children’s artistic abilities by enrolling them in painting courses, providing painting materials,
and offering psychological support. The attitude of parents in fostering their children’s artistic talents is considered
crucial in valuing their children’s abilities and supporting their creativity. Providing time, space, and materials for
creative expression to students can reduce stress, enhance memory, and foster a sense of social connection
(University of Florida, 2023). In the research, students’ artistic talents are evaluated based on their self-assessment,
achievements in painting competitions they participated in, and their eligibility to become SAC students in the
field of painting.

Oztiirk and Debelak (2008) suggest that competitions can provide learning motivation. Receiving
approval, admiration, and praise from family, friends, and teachers for the paintings created by students are
considered environmental factors. The sociological aspect of Turkey, where people live together in a shared
culture, and the importance students place on external influences in their surroundings can be considered reasons
for these outcomes. Additionally, in our culture, artistic talent receives less recognition than academic talent.
Children’s artistic abilities are not routinely assessed as systematically as their academic abilities; therefore, art
competitions can represent a significant opportunity for them. When a culture supports a specific domain, talent is
more easily recognized and subsequently nurtured. Such a culture clearly outlines the skills that need to be
mastered (Csikszentmihalyi & Robinson, 1986).

The research indicates that mothers are the first ones to notice students’ interest in drawing. The study
suggests that the maternal factor plays a significant role in the talent development of students. In the students’
expressions, it is prominent that mothers provide emotional support, motivate them, and closely monitor their
progress. This situation may be attributed to mothers taking on the role of students closely involved with their
children from infancy. Bloom’s (1985) study on talented musicians, athletes, academics, and artists demonstrates
that families of gifted students are closely connected, particularly having strong relationships with their mothers.
Fathers, often involved in the continuous working life, may take a secondary role compared to mothers in noticing
the interests and talent development of their children due to their distance from childcare and societal roles. Parents
of gifted students not only embrace the value of specific activities or achievements but also cultivate attitudes that
promote success, directing their children’s interests and talents toward these areas. They serve as role models for
success in talent areas, carefully structuring their children’s time and participation by monitoring their
achievements closely (Olszewski et al., 1987).

The period of preschool or kindergarten, around the ages of 3-4-5, is when students’ talents are first
noticed by both themselves and their parents. The child’s linear developmental stages are considered in five steps.
In the first stage, the Scribbling stage, the child becomes acquainted with lines. They discover their first figure
drawing, the head, and create their figure by adding sticks for the head, hands, and feet (Gecen, 2018). While
parents perceive their children’s most important feature as being creative with a high imagination, the children
express having an emotionally sensitive nature. In this context, the common general belief that students involved
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in art are emotional can be said to encompass SAC art students. This is because emotion is at the center of art. One
of the popular theories explaining the emational impact of art on students is emotional resonance. An important
aspect of emotional resonance is the idea of empathy and the ability to recognize and relate to others’ emotions
(Nummenmaa & Hari, 2023).

In this research, it is observed that all students have someone in their lives, mostly a close family member,
who has influenced them and evoked admiration with their drawings. These students referred to as role models in
this research can be said to positively influence students’ interest in drawing, directly or indirectly. Role models
mostly consist of students within the family, such as fathers, aunts, and uncles. It has been revealed in this research
that parents are not aware of students who serve as role models in students’ lives. The reason for this could be the
lack of a common topic of conversation within the family. Children can draw inspiration from other artists, books,
museums, nature, art materials, and even simple everyday materials, ideas, and experiences (Pennsylvania State
University, 2019). Oztiirk and Debelak (2008) state that, just like their normal peers, gifted students also need role
models to shape their careers.

Conclusion

This research has led to several conclusions regarding the role of families and their backgrounds in the
talent development of gifted children: Firstly, structural or demographic variables, such as the educational level of
the parent, distinguish the families of gifted students from others. Secondly, even if the parents of gifted students
are aware of their children’s artistic talent, they may not be sufficiently engaged in any artistic activities with their
children. It is observed that motivation from both family and the environment from early ages is crucial for artistic
development in children. Developing of talent is a result of the intricate interplay of various factors, such as family
background, the characteristics or qualities of the child in the family, and family events. Giftedness in a child is a
strong influence within a family; it is both a dependent and independent variable, both a cause and an effect.

Suggestions

Supporting gifted children in the field of art with various stimuli such as visiting museums, galleries, and
exhibition spaces in their artwork, will enhance their artistic development. The early discovery and support of
talent are also crucial. In this context, it is highly important for parents, especially mothers, to closely observe their
children, share the talents they notice with responsible teachers or students, and request professional support.
Classroom and subject teachers who have received seminar certificates approved by the Ministry of National
Education (MoNE) on “support education for gifted students” can open support education rooms for gifted students
in their schools (MoNE, 2023). In this regard, teachers can enhance their competence in supporting gifted students
within the school by increasing their qualifications.

Limitations

The present research is limited to the data obtained from interviews with gifted students and their parents
at the SAC, where the researcher has been working for many years. To ensure data diversity in this study, more
effective results can be achieved by conducting interviews with students’ class and visual arts teachers in formal
educational institutions. Additionally, including SAC from different geographical regions in the research group
can reveal how cultural differences are reflected in parenting characteristics and their impact on the talent
development of their children.
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