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Abstract

The orientalist Russian couple Vladimir Petrovich Nalivkin and Maria Nalivkina, called the
Nalivkins, lived in the Fergana region of Turkestan between 1876 and 1918. The Nalivkin couple,
who not only learned the local language and culture during their long years of living in the region,
but also established close relations with the people, wrote the work titled “Ocherk Byta Jensiny
Osdlago Tuzemnago Naseleniia Fergany” with the information they acquired. Nalivkins wrote
this work 1886, obtaining information about the Turkestan region that no orientalist had before
and shared this information with their readers. Especially Maria Nalivkina’s entry into women’s
places that would be off-limits to foreign men and her sharing of information she learned from
local women contributed greatly to the book. Within the scope of the study, the work “Shkola u
Tuzemtsev Sredney Azii” written by Vladimir Petrovich was also examined. The analysis of both
books provides information about the traditional education of the Fergana region in the 19th
century. In particular, the focus is on the traditional education sites and education program,
teachers and students of the Fergana region. As a result of the study, it was determined that the
region lagged behind the age in terms of traditional education palces, course contents and the
competence of teachers. In addition, it was observed that boys and girls received education in
different places, that the education they received was inadequate and that students did not
develop themselves after their education.

Keywords: Vladimir Petrovich Nalivkin, Maria Nalivkina, 19th century, Fergana region,
traditional education
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Introduction

The Fergana region, located close to where Uzbekistan, Kyrgyzstan, and Tajikistan
meet each other today, is one of the oldest Turkish homelands. The region is shaped in the
form of a valley flanked by Kurama in the north, Fergana in the east, Alay Mountains in the
south, Transoxiana in the west, and the Tarim Basin in the southeast. This situates the region
on the Silk Road, a position from which it has benefited throughout history. In addition, the
Narin and Karaderya rivers passing through this region merge to form the Syrdarya
(Jaxartes, Seyhun) River, which plays a primary role in the widespread agriculture and
animal husbandry culture of this region by irrigating the valley extensively. Together, these
features made the Fergana region extremely attractive to the largest states and tribes
throughout history (Celik, 2016: 527).

Historically, the Fergana region was ruled by the Khogand Khanate from 1709 to
1876, during which significant developments were achieved in the fields of science, culture,
and art, especially under the rule of Alim Khan (1798-1809) and Omer Khan (1809-1821).
The strong economic foundations of the Khanate enabled adequate training for numerous
scientists during the periods ruled by Alim Khan and Omer Khan, with scientists and artists
from surrounding regions also coming to the Khanate. Furthermore, even after the Russian
occupation, the region continued to maintain close connections with Russia, as a result of
which many Russians traveled to the region, both officially and unofficially. One such
Russian who came to the Fergana region and was able to explore it closely was Vladimir
Petrovich Nalivkin.

Growing up in a military family and subsequently choosing military service as his
profession, Vladimir Petrovich Nalivkin’s arrival in the Turkestan region coincided with the
Russian army’s occupation of the cities of this region. As an officer in the Russian army,
Nalivkin personally participated in the 1873 Khivan and 1875 Khogand occupations (Abasin
et al.,, 2015: 11-12, 22-23, 77; Campell, 2015: 35). However, when his military life failed to
yield the happiness, he was looking for, he resigned from duty in 1876 (Abasin et al., 2015:
12-13). After leaving the military, he served as deputy chairman of Namangan district on
military-civilian duty (Abasin et al., 2015: 81-82). Nalivkin resigned from this position in
1878 and moved to Fergana valley along with his wife, Maria, and his family in the same
year (Abasin et al., 2015: 22-23). He bought land and a house in Nanay village in this region,
where the Nalivkin family lived until 1884. During their time in Nanay village, Nalivkin
and his wife adapted their lives to the customs and traditions of the local people—they
dressed like peasants, farmed using local techniques employed by the peasants, and learned
the local spoken languages (Kamp, 2016: 5; Kotyukova, 2016: 62). Although Nalivkin did
not receive any formal orientalist education during the years he lived in the region, he
dedicated himself to this field, writing a wide variety of works on the region based on his
experiences, knowledge, and observations, some of which his wife contributed to as well.
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The main source on this study is based is the book Ocherk Byta Jenshiny Osedlogo
Tuzemnogo Naseleniia Fergany, co-authored by the Nalivkin couple, who documented
valuable information about their experiences and the knowledge they acquired during their
time in the Fergana region, thus leaving a mark as a record of this period. Published in 1886,
this book was highly praised by many well-known historians and orientalists of the period,
especially because of the insights provided by Maria about the women of the region—a
perspective that had not been offered by any foreigner until then. In this work, Vladimir
Petrovich provided information about the educational institutions of the region that were
meant for men, while Maria recounted details about the educational institutions for women.
The second work that is used as one of the primary sources in this study is Vladimir
Petrovich Nalivkin’s Tuzemts: Ranshe i Teper, written in 1913, where he identified and
explained the changes observed among the people of Fergana after the Russian occupation,
while also mentioning the situation of the people before the occupation. His work also
reported on the traditional education received by the people of the Fergana region before
and after the occupation.

The aim of this study was to examine the traditional educational institutions of the
Fergana region before the Russian occupation, as noted in the works of the orientalist
Russian couple Vladimir Petrovich Nalivkin and Maria Nalivkina. Within the scope of this
study, the insights drawn from the works of travelers who visited the Fergana region in the
19th century were examined and compared to those found in the works of Vladimir
Petrovich Nalivkin and Maria Nalivkina. Furthermore, articles, encyclopedia entries, books,
and theses written on the Khanate of Khogand and the Fergana region were examined to
seek details related to the subject of this study. Ultimately, a comprehensive and holistic
understanding of the traditional educational institutions of the 19th century Fergana region
was attempted.

Method

Research Design

This study discusses traditional education in the Fergana region by evaluating 19th
century history recounted in the works of an orientalist Russian couple who lived in the
region. In this century, maktabs, madrasas, and karikhanas were the primary educational
institutions responsible for providing traditional education to the population. This study
identified the areas, people, and economic conditions related to the establishment of these
educational institutions. In addition, details pertaining to the content of the education
offered in these institutions, the teachers who taught in these institutions, and the students
who received this education were explored. Notably, a qualitative research method was
employed to discuss these traditional educational institutions of the Fergana region, which
hold a significant spot in the history of Muslim Turkish education. Furthermore, this study
was conducted by means of asking “what for, how, why” questions, with the aim of
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comprehending events and facts related to the subject using the qualitative research
method. In addition, previous research on this topic was examined to subsequently form a
synthesis. Overall, document analysis (Yildirim & Simsek, 2013) was the primary research
method employed to conduct this study.

Study Group

This study is primarily based on the works Tuzemts1 Ranshe i Teper by Vladimir
Petrovich Nalivkin and Ocherk Byta Jensiny Osdlago Tuzemnago Naseleniia Fergany by
Vladimir Petrovich Nalivkin and Maria Nalivkina. In addition, the works of a few other
orientalist travelers who visited Turkestan in the 19th century and documented information
about the Fergana region were investigated. All these works were subjected to content
analysis and evaluated with regard to the information derived from the literature review.
Moreover, since this study was primarily conducted based on the two above-mentioned
works, it did not require ethics committee approval.

Data Collection and Analysis

In addition to its primary sources, this study used various other works. The texts of
Tuzemts:1 Ranshe i Teper and Ocherk Byta Jenshiny Osedlogo Tuzemnogo Naseleniia
Fergany —the primary sources of this study —were obtained. Subsequently, these two works
were first made a card index and then classified in terms of their content to enable
discussions on cause—effect relationships and answer when, how, and why questions. In
addition, Russian and English books and articles related to the subject of this study were
obtained and then analyzed. Details obtained from travel books used for this study were
compared to those provided in the works of the Nalivkins. Interestingly, both similar and
contrasting information could be identified in these works. The information obtained in the
literature review conducted for the study has been evaluated and interpreted with the main
sources. In this context, this study first discusses traditional Turkish and Islamic education
and then proceeds to examine the traditional education provided in the 19th century
Fergana region.

Results

The traditional educational institutions of the 19th century Fergana region comprised
maktabs, madrasas, and karikhanas—institutions that were also found in other Muslim
Turkish states during this time. Obtaining an education in these institutions was not
compulsory, but it was offered mostly to boys. Although there were a few schools for girls
and some wealthy families hired private female teachers for their daughters, girls” education
was not widespread in the region. Notably, these educational institutions offered education
in the Persian and Arabic languages. However, since education was primarily based on
memorization, both the students and teachers failed to achieve extensive in-depth
knowledge in these two languages. In addition, the education provided was predominantly
religion-based, meaning that courses such as mathematics, geography, history, and
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medicine were not offered. Notably, the course content of the educational institutions in this
region had not been changed, renewed, or developed over the years. Moreover, since
beating was considered normal and necessary in education, it was acceptable to beat
children in schools, although not in girls” schools. It should be noted that these details
primarily pertain to the people living in cities, since the nomadic people received only basic
education in tents in their summer pastures or winter quarters. The sources indicate that
education was not very common among nomadic people (Nalivkin & Nalivkina, 1886: 68—
69; Nazarov, 1891: 29), with only the extremely wealthy nomadic families being able to bring
teachers for their children to where they lived.

Since there were no separate schools to train teachers in the region, any person who
graduated from these traditional educational institutions and had learned to read and write
could become a teacher. Educational institutions were mostly established through
foundations and supported by wealthy individuals. Teachers did not have a specified
salary; instead, they had to make ends meet through the various gifts and money received
from students. Moreover, students were able to continue their education only if their
families were wealthy. Madrasa teachers received a salary and madrasa students received
scholarships from the madrasa foundation on a regular basis. However, since the
scholarship was not sufficient for madrasah students, they lived in poverty and could
neither eat well nor wear new clothes. However, the second half of the 19th century saw an
increase in madrasa education in the region due to the increase in income achieved by
cultivating empty wagqf lands. As the salaries of teachers and the scholarships given to
madrasa students increased, the number of madrasa students also increased across all cities.
This revival in madrasa education further contributed to an increase in religiosity in the
region (Nalivkin, 1913: 130).

Traditional Education and Educational Institutions in the Fergana Region

After the Turks accepted Islam, Islamic educational institutions gradually
proliferated across all Turkish-Islamic states. During the Khoqand Khanate period,
educational institutions in the Fergana region—mainly maktabs, madrasas, and
karikhanas—were built on this foundation of Islam (Kariev, 2018: 154). Children who
received their basic education within the family started school after the age of five, learning
to cultivate basic skills such as reading, writing, and mathematics. Notably, girls were
educated at home while boys went to schools (Kariev, 2018: 149-166). Interestingly, the
quality of education and educational institutions in the Fergana region varied depending
on the political power of the khanate. If the khanate experienced a politically difficult
period —if there was a lack of political unity, a threat of civil war, or if the khanate was at
war with other khanates —educational institutions suffered. These difficult times negatively
affected the public, as families experiencing economic difficulties stopped sending their
children to maktabs and madrasas so that they could work and financially contribute to the
family. However, when their economic situation improved, many families sent their
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children back to madrasas. Another factor that affected the children’s education was the
location of their habitation. While people in the cities lived a settled life that enabled regular
education, living a nomadic life affected the attainment of education. Therefore, people
living in cities were often observed to be more educated than nomads because of the perks
offered by their living conditions (Nazarov, 1891: 29).

Maktabs

As in other Turkish-Islamic centers, primary education in the Fergana region was
provided in maktabs. Apart from learning to read and write, a child was introduced to the
basic principles of the Islamic religion that one must know as a Muslim at the maktab. These
included teachings about ablution, performing daily namaz five times a day and fasting,
and basic religious topics such as Allah, angels, and the afterlife.

Nalivkin described maktabs as mosque schools (1913: 32). In Ocherk Byta Jenshiny
Osedlogo Tuzemnogo Naseleniia Fergany, the Nalivkins stated that every mosque in the
Fergana region comprised a maktab that usually had one room. Furthermore, maktabs
could be established within a mosque, in a private house, or the mosque itself could be used
as a maktab (Nalivkin & Nalivkina, 1886: 57).

The maktabs in the Fergana region, as described above, were educational institutions
that were attended only by boys. Although there were separate maktabs for girls, they were
not as numerous as the boys’ schools (Tagaev, 2017: 210). Moreover, girls’ maktabs were
usually located in the schoolteacher’s house or in the homes of wealthy families
(Somuncuoglu, 2016: 27).

Meanwhile, nomads in the Fergana region could not receive regular education, as
people in the cities did, due to their living conditions. The educational life of nomads was
restricted to the yaylaks (summer quarters) to which they migrated, where they set up tents
that served as educational institutions. These institutions offered children only basic
education that did not exceed the initial level of learning (Tagaev, 2017: 213; Somuncuoglu,
2006: 25-26).

Madrasas

The few students who wanted to continue their education after graduating from a
maktab attended madrasas—the highest-ranked domestic school (Nalivkin, 1913: 32).
Madrasas taught the Arabic language and provided education using theology and figh
(Islamic jurisprudence) books. Nalivkin, in his independent work, explained that the reason
for offering Arabic education in madrasas was that Muslims considered the language
sacred, since the Quran and Sharia books containing religious provisions had all been
written in Arabic. Madrasas were established not only in all the cities but also in the bazaars
located in large qishlaks (winter quarters), where nomadic tribes descended from the
plateau along with their animals to spend their winters (Nalivkin, 1913: 32).
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In the work, Nalivkin also provided valuable information about the structure of the
madrasas in the Fergana region. Large madrasas were made of baked bricks and flat roofs
covered with soil, similar to the roofs of the other buildings in the region. The main area of
the madrasa comprised a courtyard, surrounded on all four sides by a long wall with a
height of 2—4 sazhen’ (1 sazhen is equal to 2,13 meters). The courtyard consisted of hujras
(cells)/rooms for the mudarris (teachers) that could accommodate one to four students, and
classrooms. The courtyard also comprised one or two shaded areas, a tekke (lodge) known
as hanagah/hankah, and a mosque. The Nalivkins stated that the largest madrasas in
Kokand were two-storey buildings in which hujras were located on both the first and second
floors, with the total number of hujras ranging between 20 and 70 (Nalivkin & Nalivkina,
1886: 72).

Wagfs were generally established to ensure the subsistence of the madrasas. The
people who founded and financed the madrasas usually belonged to wealthy segments of
the population and were usually high-ranking officials, such as khakims (governors). They
offered land and building materials for the construction of the madrasa as gifts, while also
bequeathing a small amount of capital, a few hundred rubles, and books to the madrasa that
would generate sufficient income to cover the salaries of the mudarris and the scholarships
of the students. Other people would also contribute to this revenue at times by making an
endowment to the madrasa (Nalivkin & Nalivkina, 1886: 62).

The person who establishes a madrasah through a foundation prepares a “shartnama
(special provisions)”, consisting of details such as who had built the madrasa, when it was
established, how much land was donated for the establishment, where this land was located,
who would be the mutawalli (manager of the property, trustee), and how the income of the
madrasa would be divided annually among the mudarrises and students. The madrasa’s
mutawalli would sometimes be the imam of the mosque in which the madrasa was located.
The mutawalli received an income ranging from one-tenth to one-twentieth of the annual
income of the wagqf. Notably, the mutawalli’s income and the scholarships received by the
students varied depending on the size of the land on which the madrasa was located
(Nalivkin & Nalivkina, 1886: 72). For instance, in the case of an average-income of waqf, a
mudarris (teacher) earned between 30-100 rubles in a year and rarely received 200 rubles of
silver annually. If a madrasa consisted of children from rich families, each student offered
around 3-40 rubles to the mudarris as a gift for each study book they complete. The
Nalivkins said that madrasa students also received annual scholarship, and they also
mentioned its amount for madrasa students. Successful student in the highest level in a
madrasa received between 15-35 rubles per year, a middle-level student received 10-20
rubles, while the lowest-level student received a scholarship of 4-12 rubles. The amount of
scholarship given to students in madrasas also varied according to the size of the madrasa
(Nalivkin & Nalivkina, 1886: 72).
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In his work, Nalivkin pointed out that the madrasas in the Fergana region, whose
wagqf lands had previously been inadequately irrigated, experienced an increase in income
with the development of cotton agriculture in the region. The revenues of these madrasas
increased five times or more, because of which higher salaries and more scholarships could
be given to the madrasas’ mudarrises and their students, respectively. Thus, as the number
of madrasas increased, so did the number of students. Incidentally, between 1880 and 1890,
there were more madrasa students in the region, especially in the city of Khogand, than ever
before. This increase in the number of madrasa students was also observed in the cities of
Tashkent and Samarkand in the same years (Nalivkin, 1913: 130-131).

The Nalivkins also wrote about the food distributed in the madrasas, which was
mostly of bad quality and insufficient. Tea, bread, dried and raw fruits, and —very rarely —
pilaf were the main kinds of food offered in the madrasas. Nutritious meals, such as pilaf,
were prepared only once a week using substandard kitchen utensils in hujras. There were
no common tables for students to use while eating in the madrasas. Therefore, students
shared and ate their food, sometimes by purchasing it, in the hujras (Nalivkin & Nalivkina,
1886: 65).

Vladimir Petrovich also provides information about the general behaviour of
madrasa students. According to him, madrasa students were sympathetic but unobservant
people who always joke and laugh for fun. Students coming to madrasa learned to think,
speak, and behave according to madrasa rules in every moment of their daily life (Nalivkin,
1913: 33).

Karikhanas

Another institution that offered education in the Fergana region was the karikhana —
institutions that focused on memorizing and reciting the Quran. These institutions were
usually also supported by wagfs and built near mosques, masjids, madrasas, or mazars. The
karikhanas, usually built for a very small number of people, were inhabited by a kari
(reciter) who memorized and recited the Quran in prayer for the soul of the late person who
had built the place as well as for the sick (Nalivkin & Nalivkina, 1886: 67-68). The kari can
be equated to the modern-day hafiz. Notably, the Nalivkins did not provide detailed
information about these institutions. However, according to different sources, it has been
noted that the cities of Khogand, Margilan, and Osh together consisted of 450 karikhanas,
of which 25 were documented and registered establishments. Some of the karikhanas in the
region that have been noted in the literature are Sultan Murad Karikhana, Sheikhulislam
Babahan Karikhana, Sefiltode Karikhana, Hazret Azizkhoja Ishan Karikhana, Aftap Pasha
Karikhana, Kokmazar Karikhana, Badalbay Karikhana, Hal Nazar Parvanachi Karikhana,
Molla Muhammed Ibrahim Khaji Karikhana, Muhammed Rasul Karikhana, and Mir
Sakibay Karikhana (Celik, 2016: 556).

Eugene Schuyler, an orientalist who traveled to Turkestan in the 19th century, also
mentioned maktabs and madrasas in her work, providing details that are similar to those
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given by the Nalivkins about the institutions providing education in the region. Schuyler
considered maktabs as institutions, one of which existed in each neighborhood, that were
affiliated to the mosque (Schuyler, 2007: 160), while madrasas were observed by her as
institutions where advanced religion and law courses were taught. However, in contrast to
the Nalivkins, Schuyler mentioned three more educational institutions—karikhana,
salawatkhana, and masnawikhana—that specialized in offering private education.
Karikhanas were institutions meant for memorizing the Quran to become a kadi (muslim
judge), salawatkhanas were establishments that only taught subjects related to namaz
(prayer), and masnawikhanas were institutions where students memorized the works of
Mawlana’s Masnawi to become a kadi (Schuyler, 2007: 162). Notably, the karikhana and
masnawikhana institutions were not mentioned in the works of the Nalivkins.

Another orientalist, Gabriel Bonvalot, who came to the Turkestan region in the 19th
century, also wrote about the education system in the region. Although the particulars
provided by Bonvalot are similar to those given by the Nalivkins, they contained less detail.
According to Bonvalot, boys in the region were paid more attention to than girls and spent
a longer number of years pursuing education. He noted that boys began their maktab
education at the age of six or seven. The author further reported that families took their
children out of the maktab when they reached an age —usually nine or 10 —at which they
could be useful in housework. At this age, after the child was circumcised, he left school to
join his father at work —if his father was engaged in a craft, he would have to learn that
trade, and if his father was a merchant, he would have to deal with customers. Notably,
Bonvalot described maktabs as free primary schools (Bonvalot, 2015: 50, 52).

Although Bonvalot described madrasas in his work, he did not offer any information
about the other educational institutions in the region. The author stated that the financial
resources of madrasas as higher education centers were the fields, shops, and hammams
(Turkish bath) donated by Muslims, which were mostly wagqf properties that could not be
sold or transferred. The needs of the madrasa, mudarrises (the author uses the term
professor to refer to the mudarris), and madrasa students were met through the revenue
earned from these resources (Bonvalot, 2015: 52).

Content of the Fergana Region’s Traditional Education

Traditional education was not compulsory in the Fergana region. Lessons were held
daily, except on Fridays, which was a holiday. Notably, maktab education lasted 2 to 5 years.
Every school day, students arrived at the maktab shortly after sunrise, a few hours after
which they went home to have breakfast, then returned to school at noon at around 1-2
hours after breakfast, participated in classes till their next break that lasted 1-2 hours, and
finally returned home in the evening. Furthermore, depending on permission of their
families, students could enjoy a summer holiday lasting one to two months in the summer
(Nalivkin & Nalivkina, 1886: 59-60). The content of the school courses focused on teaching
the students how to read and write, while also providing basic knowledge about the Islamic
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religion, including teachings about the essence of Islam, about Allah, angels, and the
afterlife, as well as about the basic acts of worship in Islam, such as namaz and fasting
(Nalivkin, 1913: 32).

Traditional education in the Fergana region began by reciting a sura from the Quran.
Once the student successfully memorized this, he moved on to learning the alphabet
(Nalivkin & Nalivkina, 1886: 59). However, students did not use books to learn the alphabet;
instead, they used a small wooden blackboard or a white plate to write. Usually, students
shared a writing desk with two other classmates (Nalivkin & Nalivkina, 1886: 59-60).

It usually took around three to six months for a teacher to teach syllables and words
to the students. Notably, the first book that the students received was the Quran, which was
mandatory for all students to read from the beginning to the end. The other book that the
students read as a textbook was Chor Kitab, which was part of the maktab curriculum.
However, since this book is written in Persian, most students could not understand its
contents, which included explanations related to religious worship, such as the rules of
ablution, the correct method for performing namaz, and information about fasting
(Kamalova, 2019: 289; Tagaev, 2017: 209; Somuncuoglu, 2006: 33; Nalivkin & Nalivkina,
1886: 59). The Nalivkins reported that even the teachers rarely knew Arabic and Persian,
which were the languages used in the textbooks they taught.

The teachers were responsible for correcting the students’ reading pronunciations
during class and for teaching them to read the Chor Kitab at a fast pace, even if they did not
understand the meaning of the words themselves. The Chor Kitab, also referred to as
Chahar, Char, Chohar kitab in different sources, consists of four separate books, one of
which is written in the form of poetry. If a student could read this book using the correct
pronunciation and at an acceptable speed, he was considered sabat-chikti, which means
literate. Students who received the sabat-chikti approval were taught to write, and they
began reading more advanced books, such as Khoja Hafiz (Nalivkin & Nalivkina, 1886: 59).
While studying, the students repeated the texts they had to memorize out loud —an activity
that constituted the entire process of participating in a class. In the course of exhibiting the
correct method to read to each student, the teacher also occasionally pulled the ears of those
who made mistakes (Nalivkin & Nalivkina, 1886: 59).

Upon finishing maktab education, the students wusually became ordinary
professionals or engaged in farming. Sometimes a student who learns to write very well
earns a living by writing copies of books and becomes a katib (scribe) or, in institutions, a
mirza, earning between 10 and 40 kopecks a day, the currency of Tsarist Russia. The
Nalivkins mentioned that calculation operations were not taught in the maktabs, as such
procedures were not used in the institutions. Furthermore, a student who successfully
completed all classes of the maktab, provided he is an adult, could proceed to learn the rules
of ablution and the conditions of namaz from the Arabic book Muhtasaru’l-Vikaye, and if
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he managed to recite certain surahs of the Quran from memory, he could become an imam
at the mosque (Nalivkin & Nalivkina, 1886: 60).

Nalivkin stated that a school student aged between 10-12 had to perform namaz five
times a day like adults, was aware that he must not eat or drink anything from morning
until evening while fasting, and intended to perform the Hajj (pilgrimage) to Mecca at least
once during his lifetime. This child was also made conscious that Muslims tread the right
path and non-believers walk the wrong path, that there are clean and filthy (unclean) things,
and that religion forbids certain activities. However, even though a maktab student
acquired ideas about the Islamic religion that he did not fully understand in basic terms,
these learnings often failed to percolate in his soul and mind for long. Nonetheless, these
students had completely mastered the rules of Muslim courtesy. As an example, Nalivkin
recounted that in daily interactions, the students kept their hands respectfully on their
stomachs, appeared humble, and spoke softly, with their eyes cast downward (Nalivkin,
1913: 33). Although the Nalivkins did not provide an estimate of the total number of
maktabs in the Fergana region, studies have reported that there were around 1,709 maktabs
in the cities of Khogqand, Margilan, Namangan, and Andijan by the second half of the 19th
century, imparting education to 28,288 students, as well as 6,154 mosque schools (Adle &
Habib, 2003: 82).

Meanwhile, Schuyler offered information about maktabs in the region that were not
mentioned by the Nalivkins. Schuyler emphasized that all educational institutions in
Central Asia provided religious education, decisions that were largely in the hands of
Muslim clerics. Teachers in schools teach religion and religious law (figh) and nothing else
(Schuyler, 2007: 160). Maktab education for children started at the age of five or six and
lasted for at least seven years. Lessons at the maktab began by memorizing the alphabet and
continued by delving into chapters from the Quran. Some of the school textbooks taught in
the maktabs were called Chahar Book, Mantik (Logic), and Farsigeyn. The lesson that
Schuyler calls Farsigeyn—a course that is only mentioned in Schuyler’s work —probably
refers to the Persian course. In addition, the sources examined in this study observed a
revival in Persian learning under the Khogand Khanate in the 19th century. Maktab
students were expected to easily read and write the Book of Chahar, comprising four books,
and the Book of Farsigeyn, consisting of six or seven books, in the course of their education.
Subsequently, the students proceeded to read different Persian and Turkish books that were
read aloud by the students during their classes. Notably, a few of the books were written
using Indian inks on wooden boards (Schuyler, 2007: 161). Although Schuyler mentioned
girls” education in his work, she failed to offer as much detail as the Nalivkins did. She
mentioned that girls learned to write in private schools, where their education lasted three
to four years (Schuyler, 2007: 163). She further criticized the maktabs for their extremely
long hours, where the children had to start studying at sunrise and stay at the maktab until
five o’clock in the evening. Furthermore, breaks for the students to rest and eat were short,
and maktab holidays were few (Schuyler, 2007: 162).
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Bonvalot added that classes at the maktab began after the morning namaz; students
had breakfast between 8-9 o’clock, after which they engaged in learning and listening until
noon. He further stated that students studied until one o’clock in the afternoon and then
returned home. Interestingly, this detail is different from the information provided by other
authors, who reported that the students at maktabs studied throughout the day. The maktab
students sat in a circle on straw mats, where some read the alphabet while others read the
syllable book, out loud, memorizing the content. The speed of course progress of the
students who completed the seventeenth and eighteenth parts of the spelling book
depended on the teacher’s wishes. Students who finished the syllable book were considered
to have the ability to read, although they had not mastered the skill in its entirety. The
learning process continued, with the student proceeding to read the Quran. In maktab
education, the mullah (Bonvalot called the school teacher as mullah) tried to control his
students using a long, flexible stick, and could also subject the students to falaka (bastinado)
to punish them (Bonvalot, 2015: 51-52). Notably, only Bonvalot reported on students of the
maktab receiving falaka.

The educational content of the maktabs attended by girls did not reach beyond the
initial level of teaching, with more importance given to the reading of literary works in the
case of girls. These maktabs taught Persian and Chagatai literary works, as well as moral
books. Furthermore, girls were taught household chores and topics related to married life
(Kamalova, 2022: 314; Kariev, 2018: 154; Tagaev, 2017: 210). Education in girls’ maktabs
could last up to eight years, depending on the success rates of the children. While some girls
completed their school education, others married before completing their courses.
However, a girl graduating from a maktab could not attend a madrasa. It was also observed
that some girls continued their education at home after marriage, although such a
phenomenon was prevalent only among the wives of men engaged in education, such as a
kadi or a mudarris (Tagaev, 2017: 210-211). Notably, in girls’ maktabs, educational courses
were taught more regularly, and students were not beaten or subjected to falaka. For these
reasons, some families preferred sending young boys to girls’ maktabs at first (Tagaev, 2017:
210; Somuncuoglu, 2006: 27-28;).

The student who, after completing maktab education, wanted to continue on this
path had to join a madrasa. Typically, the age of a child joining a madrasa could not be less
than 15. According to Nalivkin, the reason for this age specification was that younger boys
were considered half-children who were indifferent to Islam —a phenomenon that Nalivkin
attributed to the poor education provided by the child’s family and by maktab education
(Nalivkin, 1913: 32-33). Madrasas during this time were indigenous schools that taught the
Arabic language and provided the highest level of education. Madrasa courses were mainly
religious-oriented, pertaining to topics such as religious law, information about laws on
every subject, personal and family law, criminal law, and state law. Logic, dogmatics, and
dialectics were also studied (Nalivkin, 1913: 32). In madrasa education, students were meant
to learn their courses through memorization, repetition, tafakkuh (interpreting the verses of
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the Quran and making inferences and presenting them to the public within the framework
of rules), negotiation, and spelling methods. Therefore, instead of passing a class, a student
who successfully finished memorizing his book would move on to memorizing a more
advanced textbook. Students had to memorize a book at least once every two years, and if
one failed to do so at the end of five years, he was expelled from the madrasa. Meanwhile,
students who successfully completed their madrasa education were given ijazet
(ratification, diploma).

Madrasas were usually established in all cities as well as in the bazaars of the winter
quarters (kishlaks) where biys preferred to live (Nalivkin & Nalivkina, 1886: 61). Kishlaks
usually had a single madrasa, where five to 15 students were taught. Furthermore, two
different types of madrasas were observed in the cities —small madrasas, established next
to the neighborhood mosque, that taught five to 10 students and independent large
madrasas built on the mosque’s own land, established through wagqfs, and having their own
imams. Such madrasas could harbor between 15-100 students. In rare cases, the number of
students in the madrasas, such as the Khogqand madrasas, could increase to 200. The number
of such large madrasas varied depending on the city in which they were located. Notably,
the Nalivkins reported about four madrasas in Namangan and 14 in Khoqgand (Alpargu,
2002: 585; Nalivkin & Nalivkina, 1886: 61).

Books related to theology and figh (Islamic jurisprudence) courses taught in the
madrasas were mostly written in Arabic. Furthermore, madrasa courses included
mathematics, calculation using four basic operations, geometry, areas of geometric shapes,
area measurement, and Ilm-i Feraiz—a course on the Islamic inheritance law. The Nalivkins
stated that the mathematics courses offered by the madrasas were short, the geometry
courses were insufficient, and the Ilm-i Feraiz course was offered only to those students who
chose to study it (Nalivkin & Nalivkina, 1886: 60).

In madrasahs, courses are given on a semester basis. The course days of the week
were Saturday, Sunday, Monday, and Tuesday, while Wednesday, Thursday, and Friday
were holidays. Moreover, students tended to use their holidays to prepare for their courses.
Only married students returned home on Thursday and Sunday nights, which were their
days off. Overall, the mudarrises and students spent most of their time in the madrasa’s
classrooms and in their own hujras (Nalivkin & Nalivkina, 1886: 63).

The madrasa students undertook courses according to their level of learning. Adna
refers to the lowest level, where students read the books Kapiyya, Sharki-molla, Shemsiyye
(logic book), and Mukhtasar-i Vikaye for three years (Hizli, 2008: 25—46). In the intermediate
level or Avsat, students read Akaid (faith) and Tavsiya (moral education) books for
approximately three to four years. The highest-level students comprised the A’la, where
students read the books Molla Jalal, Mushkat-i Sharif (hadis), and Hidaya-i Sharif (figh)
(Hizli,, 2008: 25-46; Nalivkin & Nalivkina, 1886: 63;). In contrast, a different source
mentioned the following courses that the madrasa offered to teach: Awwal-i’ilim, Kafiye
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(Arabic grammar book), Sharh-i Molla, Figh-i Kaydani, esh-Shamsiyye, Sullami, Muhktasar
al-vikaye (figh), Tazhip (ornamentation), Talhis (eloquence) ve Molla Jalal, Ilmii Sarf-1 Mazi,
[Imii Sarf-1 Zindjani (also known as Izzi), [Imii'n-nahv, Ilmii nahvi’l-harakat, Hashiye-i Mir
Seyit, Hashiye-i Molla Ahmet, Hasiye-i Molla Abdiilhakim, Akaid-i shuruh, Kitab-1 Kadi
Mubarak, Sharhii mukhtasar al-vikaye, Sebat al-ajizin, Mantik at-tayr, Awamil, Maslak al-
muttakin, and Kafiya (Hizli, 2008: 25-46). Studies have also claimed that geography,
chemistry, mathematics, history, and physics were also taught in the madrasas, but these
subjects were mostly studied only by interested students and were given names such as
Marifatnama, Matla al-ulum, Malumat al-afak, and Kimya-i Saadat (Kariev, 2018: 157;
Konukgu, 1998: 215-216).

After receiving education in the madrasa for many years, a student could sometimes
become a mudarris. Furthermore, If the student decided to study theology, he could become
a mufti on completing the above-mentioned books along with Islamic law and philosophy
courses. When the Nalivkins asked an old mirza about the duration of his studies at the
madrasa, the person replied that he was madrasa student for 7 years, during which he
memorized theology books and 22 siparas (chapters) of the Quran, and practiced writing.
However, the Nalivkins provided incorrect information when mentioning that the Quran
has 22 chapters. In reality, the Quran consists of 30 juz, each of which comprises 20 pages
(Nalivkin & Nalivkina, 1886: 63-64). All the students who entered and studied at the
madrasa in the same year studied the same textbook. The classes proceeded with one
student reading the textbook and the other students following the text in their own books,
while the mudarris explained and commented on the text, as well as corrected the students’
pronunciations (Nalivkin & Nalivkina, 1886: 64).

The Nalivkins emphasized that the mathematical knowledge of the people in the
Fergana region was restricted to carrying out only basic calculations, and the number of
people who knew even this was very few. The people did not have any knowledge about
fraction operations, while their anatomy-related knowledge was limited only to animal
anatomy. The Nalivkins further reported that even a local doctor from the region was not
aware of this basic information. Surprisingly, the Nalivkins stated that the best-known
science in the region was history, although this too was limited to eastern history (Nalivkin
& Nalivkina, 1886: 69-70).

Although the Nalivkins did not mention any details about the number and names of
the madrasas in the Fergana region, different sources have stated that there were 36
madrasas in the city of Khoqand and 57 in the city of Margilan, with the most famous
madrasas in Khogand being Mir Madrasa, Mosque Madrasa, Ming Ayim Madrasa, Hakim
Ayim Madrasa, Tunkatar Madrasa, and Sultan Murad Khan Madrasa. Meanwhile, the most
well-known madrasas in Margilan city were Uzun Havuz Madrasa, Damilla Tursun
Muhammed Ahund Madrasa, Namazgah Madrasa, Mustari Ayim Madrasa, Babahan Kad1
Asker Madrasa, Hasan-Hiiseyin Hoca Ishan Madrasa, Shayhulislam Babahan Madrasa,
Abdulvahhab Bay Madrasa, Hazrati Muaz b. Cabal Madrasa, Ismail Makhdum Madrasa,
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Ahmet Bay Bayvachcha Madrasa, Sarik Bay Madrasa, Eski Sultan Iskender Madrasa, Yeni
Sultan Iskender Madrasa, Damilla Mir Muhammed Amin Kadi Kelan Madrasa, Kok Mezar
Madrasa, Guri Evvel Hanakah Madrasa, Chukur Madrasa, Kalandar Madrasa, Hoja Parsa
Madrasa, Yar Atalik Madrasah, Kadi Kalan Madrasa, and Pir Siddik Madrasa (Kariev, 2018:
157; Konukgu, 1998: 215-216).

In his work Tuzemts1 Ranse i Teper, Nalivkin emphasized that madrasa education
focused on discipline, which he claimed made madrasa students resilient throughout their
lives, as it enabled them to adapt to conditions and acquire practical skills extremely quickly
(Nalivkin, 1913: 3). A madrasa student was taught to comprehend the basics of the Muslim
faith, as well as halal and haram —morality and immorality. In addition, the students
learned expressing fake politeness and flattering speech. According to Nalivkin, when
students graduating from the madrasa became officials, the most important learning that
they practiced was the methods of bypassing Sharia rules without violating them (Nalivkin,
1913: 52).

Meanwhile, Bonvalot added that education in madrasas primarily comprised
reading a number of books. Madrasa students gathered at specific times for lessons, during
which one of the students read sections from a textbook included in the curriculum.
Meanwhile, the madrasa mudarris explained the words that the students did not know and
the sections they did not understand, sometimes for hours. For their madrasa education,
students were expected to read and understand around five to six books within a year.
Overall, madrasa education taught students Arabic words, poems written by Persian and
Turkish poets, and the Quran (Bonvalot, 2015: 53).

Teachers Providing Traditional Education in the Fergana Region

Teachers for the maktabs were hired either by the influential people of the region or
by the public. These teachers would often be the mosque imams or miiezzins. However, if
the imam did not agree to teach, another qualified person was sought for the position
(Nalivkin & Nalivkina, 1886: 57). In cases where the teacher needed to deal with a number
of students, he often assigned his older and more knowledgeable students to help him, with
one assistant student helping ten younger students. Meanwhile, wealthy nomads invited
mullahs from big cities to their yaylaqs (summer pastures) to educate their children.
Nomads who did not get such an opportunity had their children receive education from
madrasa students from the city who came to the yaylags to earn their annual allowance
(Tagaev, 2017: 213; Somuncuoglu, 2006: 26).

In the Fergana region, male teachers were called damla, damolla, or molla, and
female teachers were called otin, atin-ayi, or atin-bibi. Moreover, different sources have
stated that the teachers in the maktabs meant for girls were called attincha, atin-ayi, or atin-
bibi, while those teaching in the maktabs for boys were called muallim (Kamalova, 2019:
289; Tagaev, 2017: 210; Celik, 2016: 303; Vurgun, 2015: 193; Somuncuoglu, 2006: 27-28; Fathi,
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1997: 30; Nalivkin & Nalivkina, 1886: 58;). Notably, the female teachers who educated
female students also had to carry out several other roles in society. The female teachers who
led the traditional ceremonies celebrated by women and advised women were usually the
wives of the mosque imam (Tagaev, 2017: 210; Somuncuoglu, 2006: 27). In this context,
studies have recently been conducted on Dilshad Berna, who took the initiative to educate
girls in the region for many years and also wrote both literary and historical works.
Furthermore, Dilshad Berna worked as a teacher in the region both before and after the
Russian occupation, which gave her the opportunity to observe both periods. She claimed
that while education was disrupted by the wars between the khanates before the Russian
occupation, the region calmed down after the occupation, which contributed positively to
the education levels of the population (Kamalova, 2022: 316-318, 320; Sen, 2021: 155, 162;
Kamalova, 2019: 110).

Notably, the teachers employed by educational institutions located in cities did not
receive any salary. However, every Thursday, each student brought a payshanbalik
(payshanba is Thursday) for their teacher —different quantities of money, bread, and rice
were given to the teacher, depending on the wealth of the student’s family. Furthermore, at
the end of each stage of education, the teacher received additional gifts from his students.
The teachers also received a Ramadanlik before the month of Ramadan, during which
maktab students walked around the streets singing hymns while people listening to their
songs gave them various gifts. The students then collected these gifts and offered them to
their teachers. The Nalivkins stated that this practice was mostly prevalent in the kishlaks.
Female students, however, participated in this practice only within their own families and
in designated areas (Nalivkin & Nalivkina, 1886: 58). The Nalivkins explained that a practice
similar to Ramadanlik was prevalent during Nowruz, although this tradition is not
practiced today. Meanwhile, people who taught in the kishlaks were offered 1 pud or 16
kilograms of wheat by each student annually but were rarely offered money or food.
Interestingly, female teachers who taught at the homes of female students in the kishlaks
received half as much wheat as their male counterparts (Nalivkin & Nalivkina, 1886: 57).

Although Schuyler is consistent with the Nalivkins in terms of the information he
provided about the Fergana region, her work did not provide as much detail as the
Nalivkins did. Schuyler noted that the maktab teacher usually wore a large pair of glasses,
had a stack of books next to him, and sat in a corner of the classroom, while the children sat
on their knees surrounding their teacher as they listened to the lecture. If a student remained
silent during reading practice, the teacher hit him with his long stick. While Schuyler found
this method of disciplining students to be a positive factor, she criticized the fact that the
students did not actually understand any of the textbooks they read, except maybe a couple
of them. Schuyler further narrated the custom that when a student started reading the
Quran, his father must present a robe to his teacher (Schuyler, 2007: 161-162). Therefore,
although the schoolteachers did not receive any salary from the institution, their fees, which
ranged between 2040 kopeks, were paid voluntarily by the families of their students. Apart
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from this fee, maktab teachers received gifts or robes from students’ families during the two
major holidays of a year—during Ramadan and before Qurban. Furthermore, every
Thursday, the schoolteachers received a loaf of bread and a small gift from the students’
families (Schuyler, 2007: 160).

Writing about maktab teachers, Bonvalot shared anecdotes similar to those narrated
by the other sources above. Schoolteachers, who were called mullahs, could read
handwritten books, write letters, and recite prayers. Mullahs usually wore white sariqs
(turban) and were highly respected by believers. These teachers did not receive a fixed
income; instead, they accepted money and items brought by the maktab students as gifts.
Furthermore, when a maktab student completed certain parts of the syllable book, his family
offered gifts to his teacher. In addition, when a school student could successfully read the
Quran, the student’s family prepared a celebration meal for which they invited family
relatives and the teacher. As the chief guest of this banquet, the family presented the teacher
with a silk robe and a white woolen sariq (Bonvalot, 2015: 50-52).

Teachers who taught in the madrasas were called “mudarris.” Notably, the number
of mudarris working in a madrasa ranged from one to 10, and in some cases increased even
more than 12, depending on the size of the madrasa and the number of students (Nalivkin
& Nalivkina, 1886: 61). Large madrasas employed several mudarris. Moreover, lectures by
famous mudarris were extremely popular among students, so much so that even students
from other madrasas also came to such muderrises. Notably, some muderrises did not have
a madrasa where they worked permanently. These muderrises teach both at home and in a
madrasa, with the former being freelance or private teachers who had to obtain proper
approvals related to tuition fees and the textbooks they would be teaching (Nalivkin &
Nalivkina, 1886: 62).

The Nalivkins stated that the mudarrises working in the madrasa were not only
invited to teach by the students, but some were also appointed by the khans. The situation
regarding the appointment of mudarrises was no different in the period described by
Nalivkins, when they were selected and assigned to madrasas by the ulama, administrators,
or other influential patrons (Nalivkin & Nalivkina, 1886: 62).

In her work, Schuyler offered statements similar to the Nalivkins about madrasa
teachers, reporting that although the mudarrises did not receive any fee from the madrasa
students, they did get some amount of money from the madrasa waqfs (Schuyler, 2007: 160).
However, the author did not provide any details about the amount of income earned by the
teachers.

Meanwhile, Bonvalot did not offer much information about madrasa teachers in his
work. He called the madrasa teachers professors and pointed out that they used the wagqf
income donated to the madrasa to meet their needs. These teachers were responsible for
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managing the mosque or the madrasa, for which they used the income earned from the gifts
given by believers during Ramadan (Bonvalot, 2015: 52-53).

Students Receiving Traditional Education in the Fergana Region

Studying in the Fergana region is not compulsory and students are present at the
school all day long. However, the maktabs only provided education for boys. Moreover,
students were taught gregariously in a single classroom where they sat on their knees,
reciting their texts (Nalivkin & Nalivkina, 1886: 68). The number of students in a class
ranged from five to 30, and this number could increase to 40 in rare cases. Notably, the age
for starting school was usually eight (Nalivkin & Nalivkina, 1886: 69).

On a boy’s first day at school, his father or an older relative delivered him to the
teacher, along with a gift of pilaf and other kinds of food. When the student’s family first
brings the child to school, they inform the teacher, “His meat is yours; his bone is ours,”
thus verbally emphasizing that they would tolerate the teacher “beating” their children.
With this permission given to the teacher by the parents, the teacher may beat his students
from time to time during education. The Nalivkins further stated that Nalivkins state that
children run away from schools because they are constantly beaten by teachers, considering
that both the parents and students thought that nothing could be learned without a beating
(Nalivkin & Nalivkina, 1886: 58).

In his work, Bonvalot explained that madrasa students comprised boys starting
school at the age of six or seven who sought to learn to read and write properly. Students
stayed at the maktab for half a day, returning home in the afternoon. As mentioned earlier,
maktab education emphasized rote learning. Furthermore, the maktab teacher often beat up
students he deemed fit for such a punishment with his stick, sometimes even subjecting
them to a falaka. Notably, if a family realized that their child was interested in studying and
that they could benefit from their child’s education in the future, they handed their child
over to the mullah. If this child learned to write well during his education, he could go on
to become a scribe or a bookseller, selling books that he write himself. If the student
possessed a good memory, wit, and ambition, he was sent to receive a madrasa education
(Bonvalot, 2015: 50, 52).

Students studying in a madrasa, also called shakirds (Nalivkin & Nalivkina, 1886:
59), were divided into three levels—adna referred to students at the lowest level, avsat
indicated an intermediate level student, while a’la was a student situated at the highest level
(Nalivkin & Nalivkina, 1886: 63). Before proceeding to the next course in a madrasa, the
mudarris made announcements informing the students to start preparing for their exams.
Confident in their knowledge, students start preparing for the exam. Notably, proceeding
to learn a more advanced course was directly related to an increase in the scholarship
amount received by the students. In addition, because students who failed to move on to
the next course were belittled and ridiculed by their peers, they did not want to stay in the

Ssame course.
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Some privileged students could enter a large or a waqf madrasa even at the age of
14-15 by buying rights using money. Almost all major madrasas in the region offered their
hujras for sale. During the construction of a madrasa, its hujras are sold off at a cheap price
of 3-8 rubles, and the money obtained from such sales was reinvested to meet the
construction, repair, and other requirements of the madrasa. Meanwhile, the person buying
such a cell got the right to eternal life and, should he choose, could listen to the lectures of
the mudarris and use the books of the madrasa. In the case of a waqf madrasa, even its
students received a share of the waqf income. Furthermore, when a student owning a hujra
leaves the madrasa, he is allowed to sell it to any person of his choice. In madrasas that did
not have hujras for sale, the students were eventually accepted as mudarris (Nalivkin &
Nalivkina, 1886: 64).

The Nalivkins described the madrasa students as polite men, with their eyes cast to
the ground, who spoke quietly, ate little, and mostly wore unclean clothes. The Nalivkins
noticed that all the madrasa students had fair hands, and they used Arabic and Persian
words to communicate and joke among themselves. By mentioning the students’ fair hands,
the Nalivkins wanted to highlight that the skin color of the madrasa students remained
white because they stayed indoors and did not work outside, meaning that one could
identify a madrasa student by their skin as it would not have been darkened by the sun.
Students living in close proximity to the madrassa, devoid of any personal materials, could
be distinguished in society through these general characteristics (Nalivkin & Nalivkina,
1886: 65).

In his work, Bonvalot reported that madrasa students knew how to read and write,
and they focused their energies on learning, exercising their minds, memorizing sentences,
and performing word acrobatics using syllables. The aim of a madrasa student was to
memorize the Quran, master Arabic words, and populate his memory with Turkish and
Persian poems. Furthermore, if such a student was able to offer a new interpretation of a
verse in the Quran, he was considered a genius in the region —eventually growing his beard
long to become a holy person who would be visited by people from distant regions
(Bonvalot, 2015: 53).

The Nalivkins further stated that, provided a family had the opportunity, literacy
lessons were arranged for girls, usually taught by a female teacher — “atin/otin” —in the
teacher’s home. This education, which basically equates to primary school education, was
similar to the teachings received by boys in a maktab (Nalivkin & Nalivkina, 1886: 190).
From the narratives offered by the Nalivkins, it is evident that girls in the region were unable
to receive a good education and continue their schooling. Since girls” education depended
on the financial situation of their families, it may be deduced that education was a costly
activity at that time, as a result of which the majority of the women in the region did not
know how to read, write, and count—an adult woman could not write a short note, count
to a hundred, or calculate money (Nalivkin & Nalivkina, 1886: 190, 198).
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Conclusion

The 19* century educational institutions in the Fergana region, similar to those in
other Turkish-Islamic states, offered education that was primarily based on the Islamic
religion in maktabs (primary schools), madrasas (higher education schools), and karikhanas
(schools that trained the hafiz). Education in these schools was not compulsory, but was
only meant for male students. Boys aged between five and eight years could receive
education at the maktab, one of which was always present in each neighborhood. Schools
were usually established inside a mosque, in a private house, or the mosque itself would be
used as a maktab. In school, a child not only learned to read and write, but also received the
tirst teachings on the basic duties of Islam as a Muslim. In addition to being informed about
ablution, performing daily namaz five times a day, and fasting, these institutions imparted
knowledge about basic religious topics, such as Allah, angels, and the afterlife.

Classes at these schools were held daily, except for Fridays. Maktab education lasted
two to five years, during which students arrived at school early in the morning and went
home for breakfast a few hours later, after which they returned to the maktab for a couple
of hours to then depart for lunch at midday. Their next break lasted 1-2 hours, and they
usually returned home in the evening. Furthermore, depending on taking permission of
their families, students could enjoy a summer vacation for one or two months. Meanwhile,
some orientalists who traveled to the region in the 19th century further stated that school
education lasted half a day.

The small number of students who sought to continue their education after
graduating from a maktab would procced to enroll in a madrasa. Madrasas were the
highest-ranked schools in the region. They were generally established through wagqfs,
founded and financed by people from the wealthy sections of the population, and by high-
ranking government officials who offered land and building materials as gifts to build a
madrasa. Furthermore, they usually left a small amount of capital, some money, and a few
books to the madrasa to help generate income for covering the professors’ salaries and
student scholarships. At times, people other than the waqf owner also contributed to this
income by making donations to the madrasa.

Classes in the madrasas continued during specific periods throughout the year.
Classes were held on Saturday, Sunday, Monday, and Tuesday, while Wednesday,
Thursday, and Friday were holidays. Moreover, students used their holidays to prepare for
their courses. The main content of the education provided in madrasas pertained to learning
the Arabiclanguage. The madrasa courses were primarily religious, delving into topics such
as religious law and information about laws related to each subject, including personal and
family law, criminal law, and state law. Courses on logic, dogmatics, and dialectics were
also taught. Moreover, madrasa education required students to learn lessons through
memorization, repetition, tafakkuh, discussion, and spelling methods. Therefore, in this
case, the concept of passing a class was replaced by students memorizing the textbook, on
successful completion of which the student could move on to memorizing a more advanced
textbook. Furthermore, students had to memorize a book at least once every two years,
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failing which he would be expelled from the madrasa at the end of his fifth year in the
institution.

The languages in which education was offered in the maktabs and madrasas were
Arabic and Persian, and the textbooks in the curriculum were written in these two
languages. However, the teachers in these institutions often did not know either Arabic or
Persian. Therefore, the students receiving education were encouraged to memorize only the
Quran and the textbooks written in the Arabic and Persian languages. The students largely
received traditional education, whose course content had remained the same for centuries.
Moreover, the mathematical knowledge of the people in the region was restricted to
performing basic calculations, which only a few numbers of people could successfully carry
out. Moreover, people belonging to this minority group did not even know about fraction
operations. Traditional education in the maktabs and madrasas continued to follow the
same coursework and practices throughout the 19th century, intensively focusing on
religious education courses instead of scientific ones. Moreover, since education was not
mandatory, the number of children in the region receiving education was extremely low.
The boys who did receive education mostly came from families with a strong economic
foundation. In addition, restricting girls from educational institutions subjected them to
illiteracy, so much so that they were unable to count to a hundred or even calculate money.

When families with abundant financial means wanted their girls to receive an
education, they hired private female teachers. As a result, girls were able to attain the same
maktab education as boys. In summary, this study revealed that the education provided to
the population in the Fergana region was inadequate, used traditional teaching methods,
and was memorization based, all of which contributed to students failing to achieve
sufficient mastery in reading and writing. Furthermore, the occasional beatings that the
students were subjected to in the educational institutions alienated them, compelling them
to run away from school. Moreover, students whose families faced poor economic

conditions found it difficult, and sometimes impossible, to afford education for their
children.

Statement of Contribution: The authors contributed equally to this work.

Support and Appreciation Statement: No external funding was used to support this
research.

Conflict of Interest Statement: The authors declare no conflict of interest.

\%’j ﬁlsmmr EDUCATION 121

JOUR



Traditional education in the 19th century Fergana region through theperspective of the orientalist Russian...
References

Abasin, S. N. (2015). Krizis oriyentalizma v Rossiyskoy imperii. S. N. Abasin vd. (Edt.),
Polveka v Turkestane V. P. Nalivkin: Biografiya, Dokumenti, Trudi, (p.17-64). Izdatel’skiy
dom Mardzhani.

Alpargu, M. (2002). Tiirkistan Hanliklar1. H. C. Giizel, K. Cigek, S. Sar1 (Edt.), Tiirkler, 8
(p.557-605). Yeni Tiirkiye.

Arapov, D. Y. (2015). Vladimir Petrovi¢ Nalivkin (Biograficeskaya Spravka). S. N. Abasin
vd. (Edt.), Polveka v Turkestane V. P. Nalivkin: Biografiya, Dokument:, Trud1 (p.11-17).
Izdatel'skiy dom Mardzhani.

Bababekov, H. (2003). Fergana and The Khanete of Kokand. C. Adle, I. Habib, (Edt.), History
of civilizations of Central Asia, (p.71-83). Unesco.

Bonvalot, G. (2015). Orta Asya’ya seyahat-Moskova'dan Tiirkistan’a (M. R. Uzmen, Trans.).
Bilge Kiiltiir Sanat.

Campell, E. I. (2015). The Muslim question and Russian Imperial governance. Indiana University.

Celik, M. B. (2016). Hokand Hanlig1, Hayrunnisa Alan, ilyas Kemaloglu, (Edt.), Avrasyanin
Sekiz Asri Cengizogulari, (p.528-571). Otiiken.

Celik, M. B. (2016). Hokand Hanlig1 siyaset ve kiiltiir hayatinda bir kadin: Mahlar Ayim,
Gegmisten Giintimiize Sehir ve Kadin Sempozyumunda sunulan bildiri, Samsun. Giiven.

Egamberdiyev, M. (2005). Carlik Rusya’sinin Tiirkistan’daki egitim politikas1 (1870-1917),
Gazi Universitesi Kirsehir Egitim Fakiiltesi Dergisi, 6(1), p.103-108.

Fathi, H. (1997). The unknown women clerics of Central Asian Islam. Central Asian Survey,
16(1), p.27-43, https://doi.org/10.1080/02634939708400967

Hizli, M. (2008). Osmanli medreselerinde okutulan dersler ve eserler. Uludag Universitesi
[lahiyat Fakiiltesi Dergisi, 17(1), p.25-46.

Kamalova, Z. (2019). Hiidayar Han déneminde Hokand Hanlhig: (1845-1875) (Unpublished
Doctoral Thesis). Istanbul Universitesi, Sosyal Bilimler Enstitiisii.

Kamalova, Z. (2019). Tiirk kiiltiir mirasinda kili¢ ve kalem tutan hanimlar. Cagaloglu.

Kamalova, Z. (2022). Hokand Edebi Muhiti’'nde Kadinlarin Yeri (Dilsad Berna ve “Tarih-i
Muhaciran” eseri orneginde). Tiirk Diinyas: Arastirmalari, 131(259), p.309-326.

Kariev, A. (2018). Hokand Hanhiginin egitim gelenegi ve medreseler. Diyanet [lmi Dergi,
54(3), p. 149-166.

Konukcu, E. (1998). Hokand Hanligi. TDV Islam Ansiklopedisi, 18, p.215-216.). Tiirkiye
Diyanet Vakfi.

§ ﬁlsmmr EDUCATION 122

JOUR



Celik, M. B. & Sarict Hocayev, H.

Kotyukova, T. V. (2015). Antipod ¢eloveka v futlyare vospotinaniya o B. P. Nalivkin, S. N.
Abasin vd. (Edt.), Polveka v Turkestane V. P. Nalivkin: Biografiya, Dokument:, Trud,
(p.146-164). Izdatel'skiy dom Mardzhani.

Kutyukova T. V. (2016). Oherk byta zhenshchiny osedlogo tuzemnogo naseleniya Fergany,
V. P. I. M. V. Nalivkinykh, Neopublikovannyye Retsenzii. Vostochnyy Arkhiv, 1(33),
p.62-66.

Sen, H. (2021). Tiirkistanl bir kadin sairin otobiyografisi: Dilsad Berna ve tarih-i muhaciran.
Tiirk Diinyast Arastirmalari, 127(250), p.151-164.

Schuyler, E. (2007). Tiirkistan, Bati Tiirkistan, Hokand, Buhara ve Kulca notlar: (F. Cetin & H.
Cetin, Trans.). Paradigma.

Somuncuoglu, B. T. (2006). Tiirkistan’da egitim (1865-1917) ve Carlik Rusyasi'nin sosyo-politik
agidan egitime yaklasimi (Unpublished Doctoral Thesis). Gazi Universitesi Sosyal
Bilimler Enstitiisii.

Nalivkin, V. P. (1913). Tuzemts: range i teper. Elektrig. Tipo-lit. Turk. T-va Pegatnago Dilya.

Nalivkin, V. P., Nalivkina, M. (1886). Ocerk bita jensini osedlogo tuzemnogo naseleniya fergani.
Tipografiya Imperatorskago Universiteta.

Nalivkin, V. P., Nalivkina, M. (2016). Muslim women of the Fergana Valley (M. Markova and
M. Kamp, Trans.). Indiana University.

Nazarov, F. (1891). Zapiski o nekotorih narodah i zemlyah credney casti Azii. Pecatano pri
Imperatorskoy Akademii Nauk.

Tagaev, M. (2017). Hokand Hanligi'min (1709-1876) sosyal ve kiiltiirel tarihi (Unpublished
Doctoral Thesis). Marmara Universitesi Sosyal Bilimler Enstitisii.

Vurgun, S. Y. (2015). XVIIL. yiizyilin ilk yarisindan XX. yiizyilin ilk yarisina kadar
Tiirkistan’da kadin. Tiirk Diinyas: Arastirmalar: Vakfi, 214, p.187-200.

Yildirim, A. ve Simsek, H. (2013). Sosyal bilimlerde nitel arastirma yontemleri (9. Baski). Seckin.

g—: ﬁlsmmr EDUCATION 123

JOUR






TURK | Erken Gorunim | Pages 101-123 |

= HISTORY EDUCATION oS/ Jwww tuhedt.org

JOUR

Oryantalist Rus cift Nalivkinlerin géziinden 19. yiizyil Fergana bolgesi
geleneksel egitimi

Muhammed Bilal CELIK

ORCID: 0000- 0002-8246-134X, E-posta: bcelik@sakarya.edu.tr

Kurum: Sakarya Universitesi, Insan ve Toplum Bilimleri Fakiiltesi ROR ID:
https://ror.org/04ttnw109

Hatice SARICI HOCAYEV
ORCID: 0000-0001-5724-3239, E-posta: hsaricihocayev@gmail.com
Kurum: Sakarya Universitesi, Sosyal Bilimler Enstitiisii, ROR ID: https://ror.org/04ttnw109

Oz

Nalivkinler olarak adlandirilan oryantalist Rus ¢ift Vladimir Petrovi¢ Nalivkin ve Maria
Nalivkina Tiirkistan’in Fergana bolgesinde 1876-1918 yillar1 arasinda yasamiglardir. Bolgede
yasadiklar1 uzun yillar boyunca konusulan dil ile kiiltiirti 6grendikleri gibi halk ile yakin iligki
kuran Nalivkin cifti edindikleri bilgiler ile “Ogerk Bita Jensini1 Osdlago Tuzemnago Naseleniya
Fergan1” adli eseri yazmislardir. Nalivkinler Tiirkistan bolgesi hakkinda daha once higbir
oryantalistin sahip olmadig: bilgiler edinerek 1886 yilinda bu eseri kaleme almis ve bu bilgileri
okuyuculari ile paylagmislardir. Ozellikle Maria Nalivkina'nin yabanci bir erkegin giremeyecegi
kadinlara ait mekanlara girmesi ve yerli kadinlardan 6grendigi bilgileri paylagsmasi kitaba biiyiik
katki saglamistir. Calisma kapsaminda ayrica Vladimir Petrovi¢'in yazdigr “Tuzemts: Range i
Teper” adli eseri de incelenmistir. Her iki kitabin incelenmesi sonucunda 19. ytizyilda Fergana
bolgesi geleneksel egitimi hakkinda bilgiler verilmistir. Ozellikle Fergana bolgesi geleneksel
egitim mekanlar1 ve egitim programi, &gretmenleri ve Ogrencileri {izerine yogunlagilmistir.
Calisma sonucunda bolgenin sahip oldugu geleneksel egitim mekanlari, ders igerikleri ve
ogretmenlerin yeterliligi bakimindan ¢agin gerisinde kaldig: tespit edilmistir. Bununla birlikte
erkek ve kiz ¢ocuklarinin farkli mekanlarda egitim aldiklari, gocuklarin aldiklar1 egitimin yetersiz
oldugu ve 6grencilerin egitim hayatlar bittikten sonra kendilerini gelistirmedikleri goriilmiistiir.

Anahtar Kelimeler: Vladimir Petrovi¢ Nalivkin, Maria Nalivkina, 19. ylizyil, Fergana bolgesi,
geleneksel egitim
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Oryantalist Rus ¢ift Nalivkinlerin goziinden 19. yiizyil Fergana bolgesi geleneksel egitimi
Giris

Giiniimiizde Ozbekistan, Kirgizistan ve Tacikistan {ilkelerinin birbirlerine yaklastig1
bir cografyada yer alan Fergana bolgesi en eski Tiirk yurtlarindan biridir. Kuzeyden
Kurama, dogudan Fergana ve glineyden Alay daglari ile ¢evrili olan bolge, bir vadi seklinde
konumlanmis olup batisinda Maveraiinnehir, giineydogusunda Tarim Havzasi
bulunmaktadir. Dolayisiyla bolge Ipek Yolu iizerinde yer almakta olup bunun
nimetlerinden tarihi siirecte yararlanmistir. Bunun yani sira icinden gegen Narin ve
Karaderya nehirleri birleserek Seyhun Nehri'ni olusturduklar: gibi vadiyi kapsaml olarak
sulayarak tarim ve hayvancilik kiltiirtintin yaygin olmasinda birinci derecede rol
oynamuslardir. Biitiin bu Ozellikler tarihi siirecgte biiyiik devletler ve boylar i¢in Fergana
bolgesini her zaman igin gekici kilmistir (Celik, 2016: 527).

Inceleme konusu olan Fergana bolgesine 1709 yilindan itibaren Hokand Hanlig
hitkmetmistir. 1876 yilina kadar varligin siirdiirecek olan Hokand Hanligi'nda Alim Han
(1798-1809) ve Omer Han (1809-1821) donemlerinde bilim, kiiltiir ve sanat alanlarinda
onemli gelismeler kaydedilmistir. Hanligin iktisadi vaziyetinin gii¢lii olmasi nedeniyle
Alim Han ve Omer Han donemlerinde ¢ok sayida bilim adamu yetistigi gibi cevre
bolgelerden de bilim ve sanat adamlar1 hanlifa gelmistir. Rus iggali sonrasinda da bolge
Rusya’nin her daim ilgisini muhafaza etmis ve bu gercevede ¢ok sayida Rus resmi ve gayr1
resmi olarak bolgeye gelmistir. Bolgeye gelen ve incelemelerde bulunanlardan biri de
Vladimir Petrovi¢ Nalivkin'dir.

Vladimir Petrovi¢ Nalivkin askeri kokenli bir ailede biiytimiis ve askerligi meslek
olarak sec¢mistir. Onun Tiirkistan bolgesine ilk gelisi bolge sehirlerinin Rus ordusu
tarafindan isgali ile olmustur. Subay olarak Rus ordusunda bulunan Vladimir Petrovig, 1873
Hive ve 1875 Hokand isgallerine bizzat katilmisti (Abasin vd., 2015: 11-12, 22-23, 77;
Campell, 2015: 35). Askeri hayatta aradigi mutlulugu bulamamis ve 1876 yilinda
gorevinden istifa etmistir (Abasin vd., 2015: 12-13). Askeri vazifesinden ayrildiktan sonra
askeri-sivil gorev ile Namangan ilge bagskan yardimcis1 olmustur (Abasin vd., 2015: 81-82).
1878 yilinda bu gorevinden istifa eden Vladimir Petrovig, esi Maria ve ailesi ile birlikte ayni
yil Fergana vadisine tasinmistir (Abasin vd., 2015: 22-23). Bu bolgede Nanay koyiinde
yasamak igin bir ev ve arazi satin almistir. Nalivkin ailesi bu koyde 1884 yilina kadar
yasamustir. Vladimir Petrovi¢ ve esi Maria Nanay koyiinde yasadiklar siire boyunca yerli
halka uyum saglamis; koyli halk gibi giyinmis, koylii halkin kullandig: yerel teknikler ile
ciftcilik yapmus, yerel konusulan dilleri 6grenmislerdir (Kamp, 2016: 5; Kotyukova, 2016:
62). Vladimir Petrovic bolgede yasadig: yillar boyunca oryantalist egitim almamigs olmasima
ragmen kendini bu alanda gelistirmistir. O edindigi tecriibeler, bilgiler ve gozlemleri ile
bolge hakkinda ¢ok cgesitli eserler yazmis olup bunlardan bazilaria esi Maria da katki
saglamstir.
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Calismada temel kaynak olarak Nalivkin ¢iftinin ortak kaleme aldiklar1 Ogerk Bita
Jengini Osedlogo Tuzemnogo Naseleniya Fergani1 adli eserden yararlanilmistir. Vladimir
Petrovi¢ ve esi Maria'nin bu zaman siiresince elde ettikleri bilgileri ile yazdiklar1 bu eser
donemlerine damgasini vurmustur. 1886 yilinda yaymlanan eser dénemin birgok taninmisg
tarihgi ve oryantalisti tarafindan biiytiik ovgiiler almistir. Bu 6vgiilerin sebebi ise Marianin
bir kadin olarak bolge kadinlar1 hakkinda daha 6nce hicbir yabanc tarafindan verilmeyen
bilgileri eserde vermesidir. Eserde Vladimir Petrovig¢ bolgenin egitim kurumlarinin erkekler
i¢in olanlar1 hakkinda bilgiler verirken Maria da egitim kurumlarinin kadinlar i¢in olanlar:
hakkinda bilgiler vermistir. Calismada temel kaynak olarak faydalanilacak ikinci eser ise
Vladimir Petrovi¢ Nalivkin'in 1913 yilinda yazmis oldugu Tuzemts: Ranse i Teper adli
calismasidir. Eserinde Rus isgali sonrasi Fergana halkinin nasil degistigini anlatmistir.
Vladimir Petrovig¢ bu bilgileri verirken bolge halkinin Rus iggali dncesi durumundan da
bahsetmektedir. Eserinde Fergana bolgesi halkinin geleneksel egitiminin isgal oncesi ve
sonras1 hakkinda gozlemleri ile edindigi bilgiler yer almaktadir.

Calismanin amaci Fergana bolgesinin Rus isgali 6ncesi geleneksel egitim kurumlarini
oryantalist Rus ¢ift Vladimir Petrovi¢ Nalivkin ve Maria Nalivkinanin eserlerini temel
alarak incelemektir. Calisma kapsaminda 19. yiizyilda Fergana bolgesine gelen seyyahlarin
eserleri incelenmis ve Vladimir Petrovi¢ Nalivkin ve Maria Nalivkina'nin eserleri ile
kargilastirilmigtir. Hokand Hanli§1 ve Fergana bolgesi ile yazilmis makale, ansiklopedi
maddeleri, kitap ve tezler de incelenmis ve ¢alisma konusu ile ilgili olanlar ¢alismada
kullanilmistir. Yapilan ¢alisma ile 19. yiizyil Fergana bolgesi geleneksel egitim kurumlar:
hakkinda genel ve biitiinciil bir makale ortaya ¢ikarilmistir.

Yontem

Arastirmanin Deseni

Bu calismada Fergana bolgesi geleneksel egitimi ele alinmistir. Bu konu ¢alisilirken
bolgede yasayan oryantalist Rus ciftin yazmis olduklar: eserler temel alinarak 19. ytiizyil
tarih stirecinde degerlendirilmistir. Bu yiizyilda bolgede geleneksel egitim veren egitim
kurumlar1 olarak mektep, medrese ve karihaneler incelenmistir. Bu egitim kurumlarmin
bolgenin hangi yerlerinde, kimler tarafindan ve hangi ekonomik sartlar altinda kuruldugu
aciklanmistir. Ayrica bu kurumlarin egitimlerinin igerigi, bu kurumlarda egitim veren
ogretmenler ve egitim alan 6grenciler hakkinda bilgiler verilmistir. Miisliiman Tiirk egitim
tarihi icinde yer alan Fergana bolgesi geleneksel egitim kurumlari nitel arastirma yontemi
kullanilarak ele alinmistir. Nitel arastirma yontemi ile olay ve olgular1 anlamaya yonelik
“neden, nasil, ni¢in” sorular1 sorularak arastirma ¢alismasi devam etmistir. Ayrica ¢alisma
konusu ile ilgili daha 6nce yapilmis calismalar incelenmis ve bir sentez yapilmistir.
Dolayisiyla makalede arastirma yontemi olarak dokiiman incelemesi (Yildirim ve Simsek,
2013) kullanilmistur.
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Calisma Grubu

Calismada temel olarak Vladimir Petrovi¢ Nalivkin'in Tuzemts: Range i Teper, ile
Vladimir Petrovi¢ Nalivkin ve Maria Nalivkina'nin birlikte yazmis olduklar1 Ogerk Bita
Jensin1 Osedlogo Tuzemnogo Naseleniya Fergani adli eserler kullanilmigtir. Ayrica 19.
ylizyilda Tiirkistan’a gelen ve Fergana bolgesi hakkinda bilgiler veren baz1 oryantalist
seyyahlarin eserlerinden de istifade edilmistir. Bu eserlerin hepsi igerik analizine tutulmus,
literatiir taramasindan elde edilen bilgilerle birlikte degerlendirilmistir. Calisma temel
olarak Vladimir Petrovi¢ Nalivkin'in Tuzemts1 Ranse i Teper, ile Vladimir Petrovi¢ Nalivkin
ve Maria Nalivkina'nin Ogerk Bita Jensini Osedlogo Tuzemnogo Naseleniya Fergani adl
eserler tizerinden yapilmis olup etik kurul onay1 gerektirmemektedir.

Verilerin Toplamasi ve Analizi

Fergana bolgesi geleneksel egitim kurumlarinin incelendigi bu c¢alisma ana
kaynaklarm yani sira gesitli telif eserler kullamilarak yapilmistir. Temel kaynak olarak
kullanilan Tuzemts1 Ranse i Teper ve Ogerk Bita Jensini Osedlogo Tuzemnogo Naseleniya
Fergani adli eserler elde edilmistir. Bu iki temel eser once fislenmis daha sonra igerik
bakimindan tasnif edilmistir. Tasnif neticesinde olgular sebep - sonug iliskisi igerisinde ele
alinmis ve ne zaman, nasil, neden, nigin sorular1 cevaplanmaya calisilmistir. Ayrica elde
edilen diger Rusca ve Ingilizce eser ve makaleler kullanilmistir. Calismada kaynak olarak
kullanilan seyahatnameler Nalivkinlerin eserleri ile karsilastirilmistir. Bu eserlerde
birbirleriyle ayni ve farkli bilgiler tespit edilmistir. Calisma icin yapilan literatiir
calismasinda elde edilen bilgiler, calismada kullanilan temel kaynaklar ile degerlendirilerek
yorumlanmaya calisilmistir. Bu baglamda énce geleneksel Tiirk ve Islam egitimi ele alinmus,
miiteakiben de 19. ytlizyil Fergana bolgesi geleneksel egitimi incelenmistir.

Bulgular

19. ytizy1l Fergana bolgesinde geleneksel egitim kurumlar1 diger Miisliiman Tiirk
devletlerinde de bulunan mektep, medrese ve karihanelerdir. Bu kurumlarda egitim
zorunlu olmamakla birlikte erkek cocuklarma verilmektedir. Bolgede bulunan mekteplerin
kiz ¢ocuklar icin olanlar1 da vardir. Baz1 zengin aileler ise kiz ¢ocuklar: i¢in 6zel kadin
ogretmenler tutmustur. Fakat bolgede kiz ¢ocuklarmin egitiminin yaygin olmadig:
goriilmektedir. Bolgedeki bu egitim kurumlar: egitimlerini Fars¢a ve Arapga vermislerdir.
Ne var ki, egitim temelde ezbere dayali oldugu i¢in ne 6grenciler ne de 6gretmenler de bu
iki dilde derinlemesine bilgi edinmede basarili oldular. Ayrica egitim dini agirlikli oldugu
icin matematik, cografya, tarih, tip gibi dersler verilmemistir. Bolgedeki egitim
kurumlarmin ders igerigi yillar boyunca degismemis, yenilenmemis ve gelismemistir.
Egitimde dayak normal ve gerekli kabul edilmis, bu sebeple c¢ocuklar okullarda
doviilmiistiir. Dayak sadece kiz mekteplerinde olmamistir. Yukarida verilen bilgiler
bolgenin sehirlerde yasayan halk igin gecerlidir; konargoger yasayan halk sadece temel
egitimi yaylak veya kislaklarinda ¢adirlarda almistir. Kaynaklar, konargoger halk arasinda
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egitimin ¢ok yaygmn olmadigma isaret etmektedir (Nalivkin ve Nalivkina, 1886: 68-69;
Nazarov, 1891: 29). Sadece ¢ok varlikli gogebe aileler ¢ocuklari igin 6gretmeni yasadiklar:
yere getirebilmistir.

Bolgede Ogretmen yetistirmek igin ayri okullar olmadig icin, geleneksel egitim
kurumlarmi bitiren ve okuma yazma o6grenen bir kisi 6gretmen olabilmektedir. Egitim
kurumlar: biiyiik ¢ogunlukla vakiflar aracilig: ile kurulmus ve varlikli kisiler tarafindan
desteklenmistir. Ogretmenlerin belirli bir maaglar1 yoktur, bunun yerine 6grencilerden
aldiklar1 cesitli hediyeler ve para ile gegimlerini temin etmektedirler. Ogrenciler ise eger
aileleri varlikli ise egitime devam edebilmislerdir. Diizenli olarak medrese vakfindan
medrese Ogretmenleri maas olarak, medrese Ogrencileri ise burs olarak bir miktar para
almiglardir. Ne var ki alinan burs medrese 0grencileri i¢in yeterli olmadigindan onlar
yoksun bir 6grenim hayati gecirmisler; ne iyi beslenebilmisler ne de yeni kiyafetler
giyebilmiglerdir. Bolgede 19. yiizyilin ikinci yarisinda bos vakif arazilerinin ekilip
bicilmesiyle elde edilen gelirlerin artmasi ile medrese egitiminde artis olmustur.
Ogretmenlere verilen maas ve medrese dgrencilere verilen burs miktar1 arttig1 icin biitiin
sehirlerde medrese 6grenci sayis1 artmistir. Medrese egitim hayatiin canlanmasi ile birlikte
bolgede dini yasam ile ilgili bir artis da meydana gelmis ve bolge halki daha fazla
dindarlagmistir (Nalivkin, 1913: 130).

Fergana Bolgesi Geleneksel Egitimi ve Egitim Kurumlar1

Tiirkler Islamiyet’i kabul ettikten sonra Islami egitim kurumlari tedricen Tiirk Islam
devletlerinin hepsinde yerini almistir. Hokand Hanlig1 doneminde de Fergana bolgesindeki
egitim kurumlar1 bu temel {izerine yiikselmistir. Egitim kurumlar1 baglica mektep, medrese
ve karihanelerdir (Kariev, 2018: 154). Temel egitimini aile igerisinde alan ¢ocuklar beg
yasindan sonra mekteplere baslamaktadirlar ve burada okuma, yazma, matematik gibi
temel dersleri 6grenmektedirler. Egitim kizlar icin evde, erkek ¢ocuklari i¢cin mekteplerde
gerceklestirilmektedir (Kariev, 2018: 149-166). Fergana bolgesinde de ¢ocuklar icin egitim
yukarida anlatildig: sekilde verilmistir. Fergana bolgesinde egitim ve egitim kurumlarinin
kalitesi hanligin siyasi giictine bagh olarak degismistir. Eger hanlik siyasi olarak zor bir
donem geciriyorsa Ornegin siyasi birlik yoksa ve i¢ savas varsa ya da hanlik diger hanliklarla
savas halindeyse egitim kurumlar1 zayiflamaktadir. Bu zor donemlerde halk olumsuz
etkilenmekte, ekonomik olarak sikinti ¢eken aileler ¢ocuklarini mektep ve medreselere
gonderememektedir. Bunlarin yerine ¢ocuklar aile ekonomisine katkida bulunmak igin
calismak zorunda kalmislardir. Bazen ekonomik durumu diizelen aileler arasinda
cocuklarmi tekrar medreselere gonderenler ¢ikmaktadir. Cocuklarin egitim almasimi
etkileyen diger bir etkende halkin yasadig: yerlerdir. Sehirlerdeki insanlar diizenli egitime
olanak tamiyan yerlesik bir hayat siirerken, gocebe bir hayat yasamak egitime erisimi
etkilemistir. Bu nedenle, kentlerde yasayan insanlarin, yasam kosullarinin sundugu
avantajlar nedeniyle gocebelere kiyasla daha egitimli olduklar1 goriilmiistiir (Nazarov,
1891: 29).
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Mektepler

Fergana bolgesinde diger Tiirk-Islam merkezlerinde oldugu gibi egitim mekteplerde
verilmektedir. Bir ¢ocuk mektepte okumay1 ve yazmayi, aynm1 zamanda bir Miisliiman
olarak Islam dininin temel esaslar1 hakkinda ilk bilgileri 6grenir. Bunlarin i¢inde abdest
alma, bes vakit namaz, orug tutma hakkinda bilgilerin yaninda Allah, melekler, ahiret gibi
temel dini konular da yer almaktadir. Vladimir Petrovi¢ mektepleri cami okullar1 olarak
betimlemistir (Nalivkin, 1913: 32).

Ocerk Bita Jensini Osedlogo Tuzemnogo Naseleniya Fergani adli eserde de
Nalivkinler, Fergana bolgesindeki her camide genellikle tek odali bir mektebin
bulundugunu belirtmislerdir. Mektepler caminin i¢inde veya 0zel bir evde kurulabildikleri
gibi caminin kendisi de mektep olarak kullanilabilmektedir (Nalivkin ve Nalivkina, 1886:
57).

Fergana bolgesinde yukarida anlatilan mektepler erkek cocuklarin gittikleri egitim
kurumlaridir. Bolgede kiz ¢ocuklari igin ayr1 mektepler bulunmaktadir. Kiz mektepleri
erkek mektepleri kadar ¢ok sayida olmamustir (Tagaev, 2017: 210). Kiz mektepleri mekan
olarak genellikle mektep hocasinin evi veya zengin ailelerin evlerinin bir boliimii olmustur
(Somuncuoglu, 20016: 27).

Fergana bolgesindeki gocebeler yasam kosullar1 nedeni ile sehirlerdeki halk gibi
diizenli bir egitim alamamislardir. Gogebelerin egitim hayat1 goc ettikleri yaylaklarda
miimkiin olmus ve kurduklar1 ¢adirlar1 egitim kurumlari olarak kullanmiglardir. Bu egitim
kurumlarinda g¢ocuklara temel egitim verilmis ve bu egitim baslangic seviyesini
gecmemistir (Tagaev, 2017: 213; Somuncuoglu: 2006, 25, 26). Bu sebeple gogebe halkin
yaylaklarindaki bu ¢adirlar mektep gorevi gormiislerdir.

Medreseler

Mektebi bitirdikten sonra egitim hayatina devam etmek isteyen az sayidaki 6grenci
medreseye baglamaktadir. Medreseler en yiiksek dereceli yerli okullardir (Nalivkin, 1913:
32). Burada Arapga dili 6gretilmekte, ilahiyat ve fikih kitaplarindan yararlanilarak egitim
verilmektedir. Vladimir Petrovi¢ miistakil yazdig1 eserinde medresede Arapca
ogrenilmesinin sebebini Miisliimanlarin Arapgay1 kutsal saymalar1 olarak agiklamuistir.
Cuinkii Kuran ve dini hiikiimleri iceren seriat kitaplar1 Arapga yazilmistir. Medreseler tiim
sehirlerde ve gocebe boylarin, yayladan inerek, hayvanlariyla birlikte kisi gecirdikleri,
konakladiklar: ¢ok biiytik kislaklarda bulunan pazarlarda kurulmuslardir (Nalivkin, 1913:
32).

Eserde bolgedeki medreselerin yapist hakkinda da bilgiler verilmistir. Biiyiik
medreseler pismis tugladan yapilmistir. Medrese catilar1 bolgedeki binalarin gatilar1 gibi
diiz ve toprak kaplidir. Medresenin temel alan1 bir avlu ve avlunun dort bir tarafi 2-4 sazen
(1 sazen 2,13 metredir) yiikseklikte uzun bir duvar tarafindan gevrilidir. Medrese avlusunda
miiderrisler ve bir kisiden dort kisiye kadar 6grenciler icin hiicreler/odalar, smiflar insa
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edilmistir. Avluda, bir veya iki golgelik alan, hanegah/hankah adlariyla bilinen tekke ve bir
cami de bulunmaktadir. Nalivkinler Hokand’da en biiyiik medreselerin iki katli hiicrelere
sahip oldugunu, bu hiicrelerin hem birinci hem de ikinci katta yer aldigin1 ve bu
medreselerde hiicre sayilarinin 20-70 arasinda olabildigini belirtmislerdir (Nalivkin ve
Nalivkina, 1886: 72).

Medreselerin iasesi icin genellikle vakiflar kurulmustur. Medreseyi kuran ve onu
finanse eden kisiler halkin zengin kesimi ve hakimler (vali) gibi tist diizey gorevlileriydi. Bu
kisiler medresenin kurulacag: araziyi ve yapi malzemelerini hediye olarak vermiglerdir.
Ayrica miiderrislerin maaglarimi ve ogrencilerin burslarimi kargilamas: icin gelir {ireten
kiigtik bir miktar sermaye, birkag yiiz ruble para ve kitaplar1 da medreseye birakmislardir.
Bazen de vakif sahibinden baska kimseler medreseye bagislar yaparak bu gelirlere katki
yapmuslardir (Nalivkin ve Nalivkina, 1886: 62).

Vakif yolu ile bir medrese kuran kisi ise medrese icin “sartname” hazirlamaktadir.
Bu sartnamede medresenin kim tarafindan ne zaman insa edildigi, medrese icin ne kadar
arazi bagisladigi, bu arazinin nerede oldugu ve medresenin miitevellisinin (miilkiin
yOneticisi) kim olabilecegi, medrese gelirinin miiderrisler ile 6grenciler arasinda yillik
olarak nasil boliinecegi yazmaktadir. Bazen medrese miitevellisi, medresenin camisinde
bulunan cami imami da olabilmektedir. Medrese miitevellisi vakifin yillik gelirinden 10/1
ile 20/1 oranlar1 arasinda degisebilen bir gelir almaktadir. Miitevelli ile 6grencilerin geliri
medrese arazisinin biiytikliigiine gore degismektedir. Ortalama gelirli bir vakif akarindan
miiderris yilda 30-100 ruble arasinda nadiren de 200 ruble glimiis gelir saglamaktadir. Bir
medresede zengin ailelerin ¢ocuklar1 varsa her bir 6grenci miiderrise 3-40 ruble arasinda bir
para takdim eder. Bu para miiderrise 6grencinin bitirdigi her ¢alisma kitab: icin hediye
olarak verilmektedir. Nalivkinler medrese 6grencilerinin de yillik burslar aldiklarin,
ortalamaya yakin medreselerin 6grenci burs miktarlarini da sdylemislerdir. Medresede en
yliksek seviyeli 6grenci yillik 15-35 ruble arasi; orta seviyeli 6grenci 10-20 ruble arasi ve en
diisiik seviyeli 6grenci 4-12 ruble aras1 burs almaktadir. Medreselerde 6grencilere verilen
burs miktar1 medresenin biiytikliigiine gore degismektedir (Nalivkin ve Nalivkina, 1886:
72).

Vladimir Petrovig¢ eserinde Fergana bolgesinde yetersiz sulanan vakif arazilerine
sahip medreselerin bolgede pamuk yetistiriciliginin gelismesi ile gelirlerini arttirdiklarmi
sOylemistir. Bu medreselerin gelirleri bes veya daha fazla kat artmis, bunun sonucunda
medrese miiderrislerine daha fazla maas ve Ogrencilerine daha fazla burs verilmistir.
Boylece medreselerin sayis1 arttigi gibi medrese Ogrencilerinin de sayist artmaya
baslamistir. Bolgede 6zellikle Hokand sehrinde 1880-1890 yillar1 arasinda daha 6nce hig
olmadig1 kadar cok medrese 6grencisi olmustur. Medrese 6grenci sayisindaki bu artig ayni
yillarda Tagkent ve Semerkant sehirlerinde de yasanmistir (Nalivkin, 1913: 130-131).
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Nalivkinlerin verdikleri bilgiler arasinda medresede verilen yiyecekler hakkinda da
malumat bulunmaktadir. Esasinda, medreselerde verilen yiyecekler kotii ve yetersizdir.
Cay, ekmek, kuru ve ham meyve, ¢ok nadiren pilav veya baska birtakim yiyecekler bunlar
arasinda sayilabilir. Ogrencilere verilen pilav gibi besleyici &giinler haftada bir kez
hiicrelerde niteliksiz mutfak esyalarinda hazirlanmaktadir. Medreselerde o6grencilerin
kullanacaklar1 ortak masalar bulunmamaktadir. Ogrenciler yiyecekleri bazen de satin
alarak paylasirlar ve kendi hiicrelerinde yemek yerlerdi (Nalivkin ve Nalivkina, 1886: 65).

Vladimir Petrovig¢ eserinde medrese 6grencilerinin genel davranislar1 hakkinda da
bilgiler vermigtir. Ona gore medrese 0grencileri eglenmek icin her zaman saka yapan ve
gilen, sempatik ama gozlemci olmayan kisilerdir. Medreseye gelen 6grenci giinliik
yasaminin her aninda medrese kurallarina gore diistinmeyi, konusmay1 ve davranmay1
ogrenir (Nalivkin, 1913: 33).

Karihaneler

Fergana bolgesinde egitim veren diger bir kurum karihanelerdir. Karihaneler sadece
Kuran ezberlemek, Kuran’i kiraatla okumak icin egitim veren kurumlardir. Bu kurumlar da
genellikle vakiflar tarafindan desteklenmekteydi. Karihaneler ¢ogunlukla cami, mescit,
medrese, kabristan gibi yerlerin yakinlarina insa edilmistir. Bu kurumlar genellikle ¢cok az
say1lda insan igin insa edilmektedir. Burada yasayan “kari” buray1 yaptiran kisinin ruhu igin
Kuran ezberleyip okumaktadir. Karinin giiniimiiz hafizlar1 oldugunu soyleyebiliriz. Kari
ayni zamanda hastalar i¢in dua da edebilmektedir (Nalivkin ve Nalivkina, 1886: 67-68).
Nalivkinler bu kurumlar hakkinda ayrintili bilgi vermemislerdir. Farkli kaynaklarda ise
Hokand, Margilan ve Os sehirlerinde bulunan karihanelerin sayisinin 450 oldugunu,
bunlarin 25’inin kayith olarak gectigini belirtmektedir. Kaynaklarda verilen bolgedeki bazi
karihaneler sunlardir: Sultan Murad Karihanesi, Seyhulislam Babahan Karihanesi, Sefiltode
Karihanesi, Hazret Azizhoca Esen Karihanesi, Aftap Pasa Karihanesi, Kokmazar
Karihanesi, Badalbay Karihanesi, Hal Nazar Parvanagi Karithanesi, Molla Muhammed
Ibrahim Haci Karihanesi, Muhammed Rasul Karihanesi, Mir Sakibay Karihanesi (Celik,
2016: 556).

19. yiizyilda Tiirkistan’a seyahat eden bagka bir oryantalist olan Eugene Schuyler ise
eserinde bolgede egitim veren kurumlar hakkinda Nalivkinlerin verdigi bilgilerle ayni
olarak mektep ve medreselerden bahsetmistir. Mektepler her mahallede bir tane bulunan
ve camiye baglh olan kurumlar olarak degerlendirirken (Schuyler, 2007: 160), medreseler
ileri seviyede din ve hukuk derslerinin verildigi kurumlar olarak gozlemlemistir. Fakat o
ozel egitim veren kurumlar olarak “Salavathane”, “Karihane” ve “Mesnevihane” olarak tig
egitim kurumundan daha bahsetmistir. Salavathaneler namaz ile ilgili konularm 6gretildigi
ve bunun disinda higbir bilginin 6gretilmedigi kurumlardir. Karithaneler kad: olabilmek igin
Kuran'in ezberletildigi kurumlardir. Mesnevihaneler de kad1 olabilmek i¢in 6grencilerine
Mevlana'nin Mesnevi eserinin ezberletildigi kurumlardir (Schuyler, 2007: 162). Son iki
kurum hakkindaki bilgiler Nalivkinlerin eserlerinde yer almamaktadr.
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19. ytizyilda Tiirkistan bolgesine gelen baska bir oryantalist Gabriel Bonvalot da
eserinde bolge egitimi hakkinda bilgiler vermistir. Onun verdigi bilgiler Nalivkinlerin
vermis oldugu bilgilerle benzerlik gostermekte fakat daha az ayrinti igermektedir.
Bonvalot’a gore bolgenin erkek cocuklar1 kizlara nazaran daha 6zenli yetistirilmekte ve
egitim hayatinda daha uzun yillar gecirmektedirler. Erkek ¢ocuklar 6-7 yaslarinda mektep
egitimine baslamaktadirlar. Yazar ailelerin ¢ocuklari ev islerinde faydali olacak bir yasa
geldiklerinde mektepten aldiklarini, bunun da genellikle 9-10 yaslarinda oldugunu
yazmustir. Bu yaslar arasinda ¢ocuk siinnet olduktan sonra okulu birakmakta ve babasina is
yerinde yardim etmekte; babasi bir zanaatla ugrasiyorsa bu isi 6grenmekte, babasi tiiccar
ise miisteriler ile ilgilenmektedir. Bonvalot mektepleri serbest ilkokul olarak tasvir etmistir
(Bonvalot, 2015: 50, 52).

Bonvalot eserinde medreseler hakkinda bilgiler vermis ve bolgedeki diger egitim
kurumlarindan hi¢ s6z etmemistir. Yazar medreselerin mali kaynaklarinin miiminlerin
bagisladiklar1 tarla, magaza ve hamamlar olan yiiksekogrenim merkezleri olduklarim
belirtmistir. Medreselerin bu mali kaynaklar1 satilamayan ve devredilemeyen vakif
mallaridir. Bu gelirler ile medresenin, miiderrislerin (yazar miiderrisler igcin profesor
terimini kullanmaktadir) ve medrese 6grencilerinin ihtiyaglar: karsilanmaktadir (Bonvalot:
2015: 52).

Fergana Bolgesi Geleneksel Egitiminin I¢erigi

Fergana bolgesinde geleneksel egitim zorunlu degildir. Dersler giinliik olarak
yapilmakta ve Cuma gilinii tatil olmaktadir. Mektep egitimi 2 ile 5 yil stirmektedir.
Ogrenciler sabah erken giines dogduktan kisa bir siire sonra mektebe gelmekte ve kahvalti
yapmak icin eve gitmektedirler. Ogrenciler yemege gittikten 1-2 saat sonra $gle zamam
mektebe geri donmektedirler. Onlarin bir sonraki aralar1 da 1-2 saat siirmekte ve aksam
evlerine gitmektedirler. Ailelerinin izin almalarina bagli olarak 6grenciler yazin 1 veya 2 ay
yaz tatili yaparlar (Nalivkin ve Nalivkina, 1886: 59-60). Mektep derslerinin igerigi okumay1
ve yazmayi, Islam dininin inangla ilgili temel bilgilerini 6grenmektir. Bunlarin icinde
Islamin 6zii; Allah, melekler, ahiret ve Islam dininin temel ibadetleri; namaz kilma, orug
tutma gibi ibadetler hakkinda bilgiler yer almaktadir (Nalivkin, 1913: 32).

Fergana bolgesinde geleneksel egitim Kuran’dan ezbere bir sure okuma ile
baslamaktadir. Eger 6grenci bu ezberi yaparsa alfabe 6grenmeye gecmektedir (Nalivkin ve
Nalivkina, 1886: 59). Ogrenciler alfabeyi 6grenmek icin kitap kullanmazlar. Kitap yerine
kiiciik ahsap bir yaz1 tahtasi veya beyaz bir plakay1 yazi yazmak i¢in kullanurlar. Genellikle
ogrenciler iki kisi bir yazma sirasini paylasirlar (Nalivkin ve Nalivkina, 1886: 59-60).

Bir 6gretmenin heceleri ve kelimeleri 6grencilere 6gretmesi ii¢ aydan alt1 aya kadar
siirmektedir. Ogrencilerin aldig ilk kitap Kuran'dir ve bir 6grencinin bunu bastan sona
okumasi zorunludur. Ogrencilerin ders kitab1 olarak okuduklari diger kitap ise mektep
miifredatinin bir pargas: olan “Cor Kitab”1dir. Bu kitap Farsca yazilmistir ve bu yiizden
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ogrenciler tarafindan anlagilmamaktadir. Kitabin igeriginde ise abdest alma kurallari,
namazin nasil kilinacagi, oru¢ hakkinda bilgiler gibi dini ibadetler hakkinda agiklamalar
bulunmaktadir (Kamalova, 2019: 289; Tagaev, 2017: 209; Somuncuoglu, 2006: 33; Nalivkin
ve Nalivkina, 1886: 59). Nalivkinler ders kitaplarinin dili olan Arapca ve Farscay:
ogretmenlerin de nadiren bildigini soylemektedirler.

Ogretmenler derste 6grencilerin okuma telaffuzunu diizeltmekte, 6grencilere hicbir
sey anlamasalar bile ¢ok hizl1 “Cor Kitab”m1 okumay1 6gretmektedirler. Cor Kitab farkl
kaynaklarda “Cehar, Car, Cohar kitab” olarak ge¢mektedir. Bu kitap dort farkli kitaptan
olusmustur ve bu kitaplardan bir tanesi siir seklinde yazilmistir. Eger ogrenci bu kitab:
dogru telaffuzda ve hizli okursa “Sabat-cikt1” yani “okuryazar” olarak kabul edilirler.
“Sabat-¢ikt1” onay1 alan 6grencilere yazma 6gretilir ve “Hoca Hafiz” gibi kitaplar1 okumaya
baslarlar (Nalivkin ve Nalivkina, 1886: 59). Ogrenciler egitim alirken ezberledikleri
metinleri yiiksek sesle tekrar etmekte ve bu ders isleyisinin tiimiinii olusturmaktadir.
Ogretmen her dgrenciye nasil okuyacagini gosterirken yanhs yapanlarin da kulaklarini
¢cekmektedir (Nalivkin ve Nalivkina, 1886: 59).

Mektep egitimini bitiren 6grenciler genellikle siradan meslek sahiplerinden biri veya
ciftgilikle ugrasan kisiler olurlar. Bazen yazmay1 ¢ok iyi 6grenen bir 6grenci kitap kopyalar1
yazarak ge¢imini temin eder ve giinde Carlik Rusya para birimi olan 10- 40 kopek arasi
kazang¢ saglayan “katip” veya kurumlarda “mirza” olur. Nalivkinler mekteplerde
hesaplama iglemlerinin 6gretilmedigini ve kurumlarda da bu islemin kullanilmadigin
belirtirler. Mektebin tiim simiflarini bitiren bir 6grenci yetiskin olmas sartiyla, “Muhtasar-
u’l-Vikaye” adli Arapga kitaptan abdest almanin kurallar1 ile namaz kilmanin sartlarim
ogrenir ve Kuran'in belirli surelerini de ezbere okuyabilirse camide imam olabilmektedir
(Nalivkin ve Nalivkina, 1886: 60).

Vladimir Petrovig 10-12 yas arasinda bir mektep 6grencisinin yetigkinler gibi her giin
bes vakit namaz kildigimi, orug tutarken sabahtan aksama kadar herhangi bir sey yememesi
ve icmemesi gerektigini, bir giin Mekke’ye hac ibadetini yapmaya niyet etmesi gerektigini
bildigini aktarir. Bu ¢ocuk Miisliimanlarin dogru yolda ve kafirlerin yanhs yolda oldugunu,
temiz ve murdar (pis) seylerin oldugunu ve dinin bazi seyleri yasakladigini bilmektedir.
Mektep 6grencisi Islam dini ile ilgili temel hatlar1 ile tamamen anlasilmamus fikirlere sahip
olsa da 6grendigi bu seyler onun ruhunda ve zihninde fazla kalmamaktadir. Fakat bu
ogrenciler Miisliiman nezaket kurallarii tam olarak 6grenmektedirler. Vladimir Petrovig
buna 6rnek olarak 6grencilerin giinliik iliskilerinde ellerini karmlarinin iistiinde saygili bir
sekilde tuttuklarini, algak goniillii goriindiiklerini, konusurken yumusak ve gozleri yerde
konustuklarini soylemistir (Nalivkin, 1913: 33). Fergana bolgesinde bulunan mektep sayilar:
Nalivkinler tarafindan verilmemistir. Fakat farkli calismalarda Hokand, Margilan,
Namangan ve Andincan sehirlerinde 19. yiizyilin ikinci yarisinda 1.709 mektep ve bu
mekteplerde 28.288 6grenci mevcudu oldugu, ayrica 6.154 cami okulu oldugu bilgisi
verilmistir (Adle ve Habib, 2003: 82).
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Schuyler ise bolgedeki mektepler hakkinda Nalivkinlerin bahsetmedigi bilgileri
vermistir. Schuyler Orta Asya’da bulunan biitiin egitim kurumlarinin dini egitim verdigini
ve egitiminin din adamlarinin elinde oldugunu yazmistir. Okullardaki 6gretmenler din ve
din hukuku (fikih) dersleri vermekte, bu iki konu disinda higbir seyi Ogrencilere
ogretmemektedirler (Schuyler, 2007: 160). Cocuklar mektebe 5-6 yaslarinda baslamakta ve
en az yedi yil siiren bir egitim gormektedirler. Mektepte dersler alfabe ile baglamakta ve
devaminda Kuran’dan boéliimler ile devam etmektedir. Mektep ders kitaplar1 “Cahar
Kitab1”, “Mantik” ve “Farsigeyn” adlarindaki eserlerdir. Schuyler'in “Farsigeyn” olarak
adlandirdig1 ders Farsca 6grenmek icin verilen ders olmalidir. Bu isimde dersin mektepte
verildigine dair bilgi sadece Schuyler’'in eserinde ge¢mektedir. Ayrica 19. ytizyilda Hokand
Hanliginda Farsga 6greniminde bir canlanma oldugu kaynaklarda ge¢mektedir. Cahar
Kitab1 dort, Farsigeyn kitabi alt1 veya yedi kitaptir. Mektep 6grencileri egitim siiresince bu
kitaplar1 kolayca okuyup yazmalidir. Ogrencilerin egitimi yukarida anlatilanlar1 yaptiktan
sonra farkli Farsca ve Tiirkce kitaplar1 okuma ile devam eder. Bu kitaplar 6grenciler
tarafindan yiiksek sesle okunmakta ve kitaplardan birkagi tahta levhalar {izerine Hint
miirekkepleri ile yazilmaktadir (Schuyler, 2007: 161). Schuyler eserinde kizlarin aldig:
egitimden de bahsetmistir fakat bu bilgiler Nalivkinlerin bilgileri kadar ayrintili degildir. O
kizlarin 6zel okullarda yazma 6grendigini, bu egitimin 3-4 yil siirdiigiinii sOylemistir
(Schuyler, 2007: 163). Schuyler ayrica mektep ders saatlerinin ¢ok uzun oldugunu
elestirmistir. Cocuklar giin dogumunda derse baslamakta, aksam saat bese kadar mektepte
kalmaktadirlar. Ogrencilerin dinlenme ve yemek yemesi icin verilen aralar kisadir. Mektep
tatilleri ise ¢ok azdir (Schuyler, 2007: 162).

Bonvalot mektepte derslerin sabah ezanindan sonra bagladigini, 6grencileri saat 8-9
arasinda yemek yediklerini, yemekten sonra 0glene kadar ders islediklerini anlatmstir.
Ogrencilerin 6gle saat bire kadar ders islediklerini ve 6gleden sonra eve gittiklerini
belirtmistir. Verdigi bu bilgiler diger yazarlarin bilgilerinden farkhidir ¢iinkii diger yazarlar
ogrencilerin mektepte tam giin ders gordiiklerini yazmislardir. Mektep 6grencileri bir hasir
{izerinde daire seklinde oturmaktadir. Ogrencilerden bir kismi elifbay1, diger bir kismi da
hece kitabini yiiksek sesle okur ve ezberler. Heceleme kitabmin on yedi ve on sekizinci
kisimlarini bitiren 6grencilerin derslerinin hizli ilerlemesi 6gretmenin istegine baghdir.
Hece kitabini bitiren 6grenci tam olmasa da okuma biliyordur. Siire¢ 6grencinin Kuran
okumasi ile devam eder. Mektep egitiminde molla (yazar mektep 6gretmenine molla der)
uzun, esnek bir sopa ile 8grencilerini kontrol altina tutmaya galisir. Ogretmen dgrencileri
cezalandirmak igin onlar1 falakaya da yatirabilir (Bonvalot, 2015: 51-52). Mektep
ogrencilerinin falakaya yatirildigini1 sadece Bonvalot yazmuistir.

Kizlarin gittikleri mekteplerin egitim igerigi baslangi¢ seviyesinde olmus, kizlara
daha ¢ok edebi eserlerin okutulmasina onem verilmistir. Bu mekteplerde Farsca ve
Cagatayca edebi eserler ile ahlak kitaplar: okutulmustur. Bu mekteplerde kizlara ayrica ev
isleri ve evlilik hayatina dair konularda 6gretilmistir (Kamalova: 2022: 314; Kariev, 2018:
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154; Tagaev: 2017: 210). Kiz mektepleri egitimi ¢ocuklarin basarisina gore sekiz yil kadar
olabiliyordu. Kizlar bazen mektep egitimini tamamlayip bazen de mektep egitimini
tamamlamadan evlenmislerdir. Mektebi bitiren bir kiz ¢ocugu medrese okumazdi. Bazi
kizlarin evlendikten sonra egitim hayatlarina evlerinde devam ettigi de gortilmektedir.
Fakat bunlar kad1 ve miiderris gibi egitim hayatinin i¢cinde olan kisilerin egleri olmuslardir
(Tagaev, 2017: 210-211). Kiz mekteplerinde egitim dersleri daha diizenli bir sekilde verilmis
ve ayrica Ogrencilere dayak ve falaka uygulanmamuistir. Bu sebeplerle bazi aileler kiigiik
erkek ¢ocuklarini 6nce kiz mekteplerine gondermeyi tercih etmislerdir (Tagaev, 2017: 210;
Somuncuoglu, 2006: 27-28).

Mektebi bitiren ve egitimine devam etmek isteyen 6grenci medrese egitim almaya
baslar. Medreseye baslayan bir ¢cocugun yast 15'ten kiigiik olmaz. Vladimir Petrovi¢’'e gore
bunun nedeni bu yagtan &nce gocuklarin islam’a kars1 kayitsiz ve yar1 gocuk olmaya devam
etmeleridir. Bunun nedenini ise cocugun ailesinin verdigi egitim ve mektep egitiminin zay1f
olmasina baglar (Nalivkin, 1913: 32-33). Medreseler en yiiksek egitimi veren yerli okullardir
ve Arapca dilinin 6gretildigi yerdir. Medrese dersleri temel olarak dini agirliklidir. Burada
dini hukuk; her konu ile ilgili yasalar, kisisel ve aile hukuku, ceza hukuku ve devlet hukuku
hakkinda bilgiler 6grenilmektedir. Ayrica mantik, dogmatik ve diyalektik de
incelenmektedir (Nalivkin, 1913: 32). Medrese egitiminde 6grenciler dersleri ezber, tekrar,
tefakkuh, miizakere ve imla yontemleriyle 6grenilmeye ¢alismislardir. Sinif gegme yerine
kitabini ezberleyip bitiren 6grenci ileri bir ders kitabina ge¢mekte ve onu ezberlemektedir.
Ogrenciler en az iki yilda bir kitabi ezberlemek zorundadir. Eger bir 6grenci vakfiyede bes
yilin sonunda bagarili olamazsa medreseden kovulmaktadir. Medrese egitimini bagariyla
bitiren 0grencilere ise icazet verilmektedir.

Medreseler genellikle tiim sehirlerde kuruldugu gibi beylerinin yasamak igin tercih
ettikleri kislaklarin pazarlarinda da kurulmuslardir (Nalivkin ve Nalivkina, 1886: 61).
Kislaklarda genellikle tek bir medrese bulunmakta ve 5-15 arasinda 6grencisi olmaktadar.
Sehirlerde iki farkl tiir medrese bulunur. Bunlardan birincisi mahalle camisinin yanina
kurulan ve 5-10 Ogrencisi olan kiiciik medreselerdir, ikincisi ise bagimsiz biiytik
medreselerdir. Bunlar kendi arazisine kurulan camilerin medreseleridir. Bu camiler vakiflar
ile kurulmuslardir ve kendi imamlar1 vardir. Boyle medreselerin ise 15-100 arasinda
ogrencisi olabilir. Nadiren de olsa Hokand medresesi gibi medreselerin 6grenci sayis1 200
kadar olabilmektedir. Boyle biiylik medreselerin sayisi bulunduklar1 sehire gore
degismektedir. Nalivkinler bu medreselerin sayisin1i Namangan’da 4, Hokand sehrinde de
14 olarak vermislerdir (Alpargu, 2002: 585; Nalivkin ve Nalivkina, 1886: 61;).

Medresede ilahiyat ve fikih dersleri icin kitaplar Arapca yazilmistir. Medrese dersleri
matematik dersi; temel dort islem ile hesap yapma, geometri; geometrik sekillerin alanlari,
alan olgme ve “Ilm-i Feraiz”; yani Islam miras hukukunu iceren derstir. Nalivkinler
matematik derslerinin kisa, geometri derslerinin yetersiz ve [lm-i Feraiz dersinin de isteyen
ogrencilere verildigini belirtirler (Nalivkin ve Nalivkina, 1886: 60).
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Medreselerde dersler yil boyunca donemler halinde verilmektedir. Haftanin ders
gunleri cumartesi, pazar, pazartesi ve salidir. Tatil giinleri ise carsamba, persembe ve cuma
glinleridir. Ogrenciler tatil giinlerini de derslerine hazirlanmak ic¢in kullanmaktadirlar.
Ogrencilerden sadece evli olanlar izin giinleri olan persembe ve pazar giinlerinin
gecelerinde evlerine gitmektedirler. Miiderrisler ve Ogrenciler zamanlarinin gogunu
medresenin smiflarinda ve kendilerine ait hiicrelerde gecirmektedirler (Nalivkin ve
Nalivkina, 1886: 63).

Medrese ogrencileri seviyelerine gore dersler almaktadirlar. “Edna” yani en diisiik
seviyede Ogrenci: Kapiyya, Sarki-molla, Semsiyye (mantik kitab1), ve Muhtasar-1 Vikaye
kitaplarini 3 yil okumaktadir (Hizli, 2008: 25-46). “Evsat” yani orta seviyede 6grenci Akaid
(inang) ve Tavsiya (ahlaki egitim) kitaplarini yaklasik 3-4 yil okumaktadir. “A’la” yani en
iyi seviyede ogrenci Molla Celal, Mugkat-i Serif (hadis), Hidaye-i Serif (fikih) kitaplarim
okumaktadir (Hizly, 2008: 25-46; Nalivkin ve Nalivkina, 1886: 63). Farkli bir kaynakta ise
bolgedeki medrese dersleri su sekilde verilmistir: Evvel-i'ilim, Kafiye (Arapga dilbilgisi
kitab1), Serh-i Molla, Fikh-1 Keydani, es-Semsiyye, Sullami, Muhtasarii'l-vikaye (fikih),
Tezhip, Talhis (belagat) ve Molla Celal, IImii Sarf-1 Mazi, [lmii Sarf-1 Zindcani (izzi adu ile
de bilinen kitap), Ilmii'n-nahv, {lmii nahvi’l-harakat, Hasiye-i Mir Seyit, Hasiye-i Molla
Ahmet, Hasiye-i Molla Abdiilhakim, Akaid-i surtih, Kitab-1 Kadi Mubarak, Serhii
muhtasari’l-vikaye, Sebatii’l-acizin, Mantikii't-tayr, Evamil, Maslakii’l-muttakin, Kafiye
(Hazli, 2008: 25-46). Ayrica medreselerde cografya, kimya, matematik, tarih, fizik ilimlerinin
de okutuldugu fakat bunlarin daha ¢ok Marifetname, Matlau’l-uliim, Malumatu’l-afak,
Kimya-i Saadet gibi adlar altinda ve ilgi duyan Ogrenciler tarafindan okundugu
sOylenmistir (Kariev, 2018: 157; Konukgu, 1998: 215-216).

Medresedeki 6grenciler uzun yillar medresede egitim almiglarsa bazen medreselere
miiderris olabilmektedirler. Eger dgrenci ilahiyat calismaya karar verirse Islam hukuku ve
felsefe dersleri ile birlikte yukarida verilen kitaplar1 da bitirirse miiftii olabilmektedir.
Nalivkinler tanidiklar1 yash bir mirzaya medresede ne kadar stire okudugunu sormuslardir.
Aldiklar1 cevaba gore bu kisi medresede 7 yil 6grenci olmus, ilahiyat kitaplarini, yazmay
ve Kuran'in 22 siparasini ezberlemistir. Fergana bolgesinde Kuran'in ciizlerinden her birine
sipara denir. Nalivkinler Kuran'in 22 ciizii var diyerek yanlis bir bilgi vermislerdir. Kuran
30 ciizden olugmaktadir ve bir ciiz 20 sayfadir (Nalivkin ve Nalivkina, 1886: 63-64).
Medreseye ayni yil giren ve okuyan 0grencilerin hepsi ayni ders kitabini ¢alisirlar. Ders
isleyisi bir 6grencinin ders kitabini okumasi ve diger 6grencilerin metni kendi kitaplarindan
takip etmesidir. Miiderris ise metnin agiklamasini ile yorumu yapar ve oOgrencilerin
telaffuzlarini diizeltir (Nalivkin ve Nalivkina, 1886: 64).

Nalivkinler bolgede egitim goren kisilerin matematik bilgilerinin temel
hesaplamadan ibaret oldugunu, bunu bilen insan sayismin ise ¢ok az oldugunu
sOylemislerdir. Bu kisilerin kesir islemlerini ise bilmediklerini, anatomi bilgisinin ise sadece
hayvan anatomisi ile simirligi oldugunu soylemislerdir. Bolgede yerli bir doktorun bu
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bilgileri de bilmedigini aktarmislardir. Nalivkinler sasirtici sekilde bolgede en iyi bilinen
bilimin tarih oldugunu fakat bunun da dogu tarihiyle smirli kaldigini belirtmislerdir
(Nalivkin ve Nalivkina, 1886: 69-70).

Nalivkinler bolgede bulunan medrese sayilar1 ve isimleri ile ilgili bilgi
vermemislerdir. Farkli kaynaklarda ise Hokand sehrinde 36, Mergilan sehrinde 57 medrese
oldugu ve Hokand sehrinin en {inlii medreselerinin Mir Medresesi, Cami Medresesi, Ming
Ayim Medresesi, Hakim Ayim Medresesi, Tunkatar Medresesi, Sultan Murad Han
Medresesi oldugu belirtilmistir. Mergilan sehrinin ise en meshur medreseleri Uzun Havuz
Medresesi, Damilla Tursun Muhammed Ahund Medresesi, Namazgah Medresesi, Miisteri
Ayim Medresesi, Babahan Kadi Asker Medresesi, Hasan-Hiiseyin Hoca Isan Medresesi,
Seyhiilislam Babahan Medresesi, Abdiilvehhab Bay Medresesi, Hazteri Muaz b. Cabal
Medresesi, Ismail Mahdum Medresesi, Ahmet Bay Bayvacca Medresesi, Sarik Bay
Medresesi, Eski Padisah Iskender Medresesi, Yeni Padisah Iskender Medresesi, Damilla Mir
Muhammed Amin Kadi Kelan Medresesi, Kok Mezar Medresesi, Guri Evvel Hanakah
Medresesi, Cukur Medresesi, Kalandar Medresesi, Hoca Parsa Medresesi, Yar Atalik
Medresesi, Kad1 Kelan Medresesi, Pir Stddik Medresesi olarak verilmistir (Kariev, 2018: 157;
Konukgu, 1998: 215-216).

Vladimir Petrovi¢ Tuzemts1 Rangse i Teper eserinde medrese egitiminin disiplinli
oldugunu belirtmistir. Bu disiplinin medrese 6grencilerinin hayatlar1 boyunca dayanikl,
kosullara uyum saglayan ve pratik becerileri son derece hizli kazanan kisiler yaptigini iddia
etmistir (Nalivkin, 1913: 3). Bir medrese 6grencisi burada Miisliiman inancinin temellerini
kavrar, helal ve haram, ahlak ve ahlaksizlik hakkinda bilgiler 8grenir. Ogrenciler bu bilgileri
ogrenirken yapmacik nezaket ve pohpohlayici konusmay1 da 0grenmektedir. Vladimir
Petrovic’e gore ogrencilerin medreseyi bitirip bir gorevli olduklar1 zaman medreselerden
ogrendikleri en 6nemli bir seyin seriat kurallarini ihlal etmeden onlarin nasil atlanacagimin
yolunu 6grenmeleri oldugunu belirtmektedir (Nalivkin, 1913: 52).

Bonvalot eserinde medreselerdeki egitimin bir¢ok kitab1 okumaktan ibaret oldugunu
yazmustir. Medrese 6grencileri ders igin belirli saatlerde toplanmakta, 6grencilerden biri
ders kitabmin bir kismin1 okumaktadir. Medrese Ogretmeni ise Ogrencilerin bilmedigi
kelimeleri ve anlamadig1 boliimleri bazen saatlerce anlatmaktadir. Medreselerde 6grenci
yilda 5-6 kitab1 okuyup anlamalidir. Medrese egitiminde 6grenci Arapca kelimeleri bilir,
Farsca ve Tiirkge sairlerin siirlerini ve Kuran’i ezberler (Bonvalot, 2015: 53).

Fergana Bolgesi'nde Geleneksel Egitimi Veren Ogretmenler

Mekteplerde egitim vermesi igin bolgenin etkili kisileri veya biitiin halk tarafindan
mektebe 6gretmen tutulmaktadir. Bu 6gretmenler bir cami imami1 veya miiezzindir. Eger
bunlar 6gretmenlik yapmay1 kabul etmezlerse 6gretmenlik yapmasi igin baska bir kisi ile
anlagilmaktadir (Nalivkin ve Nalivkina, 1886: 57). Mektepte egitim veren bir 6gretmen
bulunmaktadir. Eger Ogrenci sayisi fazla ise Ogretmen yasca biliyiik ve bilgili
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ogrencilerinden sectiklerini kendisine yardim etmesi icin gorevlendirmektedir. Bu
gorevlendirme on Ogrenciye bir yardimar 6grenci olacak sekildedir. Zengin gocebeler ise
bazen biiyiik sehirlerden mollalar1 yaylaklarma ¢agirmis ve ¢ocuklariin egitim almasini
saglamistir. Bu imkana sahip olmayan gogebeler ise ¢ocuklarina sehirde okuyan ve senelik
harcliklarini kazanmak i¢in yaylaklara gelen medrese 6grencilerinden egitim aldirmislardir
(Tagaev, 2017: 213; Somuncuoglu: 2006, 26).

Fergana bolgesinde erkek oOgretmenlere “damla, damolla, molla”, kadin
ogretmenlere ise “otin, atin-ayi, atin-bibi” denilmistir. Farkli kaynaklarda kiz ¢ocuklarinin
okuduklar1 mekteplerdeki Ogretmenlere “attinga, atin-ayi, atin-bibi, atin bibi”, erkek
cocuklarin okuduklart1 mekteplerdeki Ogretmenlere “muallim” denildigi ge¢mektedir
(Kamalova, 2019: 289; Tagaev, 2017: 210; Celik, 2016: 303; Vurgun, 2015:193; Somuncuoglu,
2006: 27, 28; Fathi, 1997: 30; Nalivkin ve Nalivkina, 1886: 58). Kiz 6grencilere egitim veren
ogretmenler toplum iginde bazi roller de tistlenmislerdir. Kadinlar arasinda gergeklestirilen
geleneksel torenlere onciiliik eden ve kadinlara danismanlik yapan kadin ogretmenlerin
genellikle cami imaminin esi oldugu goriilmektedir (Tagaev, 2017: 210; Somuncuoglu, 2006:
27). Glintimiizde yeni yapilan ¢alismalarda bolgede kiz cocuklarina uzun yillar egitim veren
ve hem edebi hem de tarihi eserler yazan “Dilsad Berna” hakkinda ¢alismalar yapilmistir.
Dilsad Berna bolgede hem Rus isgali 6ncesi hem de Rus isgali sonras1 6gretmenlik yapmus
ve her iki donemi de gozlemleme firsati bulmustur. Rus isgali oncesi hanliklar arasinda
meydana gelen savaslar nedeni ile egitimin aksadigini fakat Rus isgali sonrasi bolgenin
sakinlestigini ve bu sakinligin egitim hayatina olumlu katkilar1 oldugunu soylemistir
(Kamalova, 2022: 316-318, 320; Sen, 2021: 155, 162; Kamalova, 2019: 110).

Sehirlerde Ogretmenler herhangi bir ticret almamaktadirlar. Her 6grenci her
persembe giinii 6gretmeni icin “paysanbalik” (paysanba persembedir) getirmektedir. Bunu
getiren Ogrencinin ailesinin zenginligine bagli olarak farkli miktarlarda para, ekmek ve
piring dgretmene verilmektedir. Ogretmen egitimin her asamasmin sonunda ek olarak
ogrencilerinden hediye almaktadir. Bu hediyeler icinde Ramazan ay1 gelmeden once
ogretmenlerin aldig1 hediye “ramazanlik” da bulunmaktadir. Ramazan ayindan once
mektep ogrencileri toplu halde bulunduklar1 bolge halkinin ¢evresinde ilahiler soyleyerek
dolagsmaktadirlar. Cocuklar ilahileri soyleyerek dolasirken onlar1 dileyen insanlar
ogrencilere cesitli hediyeler verirler. Ogrenciler topladiklari bu hediyeleri gretmenlerine
vermektedirler. Nalivkinler bu uygulamanin daha ¢ok kislaklarda yapildigini
belirtmislerdir. Bu uygulamay1 kiz 0grenciler ise belirlenmis alanlarda yalmizca kendi
aileleri i¢in yapmaktadirlar (Nalivkin ve Nalivkina, 1886: 58). Nalivkinler eskiden
“ramazanlik” uygulamasi gibi nevruzda da benzer bir uygulamanin yapildigini ama artik
bu gelenegin yapilmadiginmi anlatmislardir. Kislaklarda 6gretmenlik yapan kisilere halk
tarafindan her Ogrenci igin yillhik 1 pud/16 kg bugday, nadiren para ve yiyecek
verilmektedir. Kadin 6gretmenler kislaklarda kiz 6grencilerin evinde egitim vermekte ve
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erkek ogretmenlerin aldig1 bugdayin yaris1 kadar iirtinii iicret olarak almaktadir (Nalivkin
ve Nalivkina, 1886: 57).

Schuyler de eserinde verdigi bilgilerde Nalivkinlerin verdigi bilgileri dogrular
aktarimlarda bulunmustur ama onlar kadar ayrintili bilgiler vermemistir. Mektep
ogretmeni biiyiik bir gozliik takmakta, yaninda bir y1gin kitap bulunmakta ve smifin bir
kosesinde oturmaktadir. Cocuklar da diz ¢okiip oturmakta ve 6gretmenlerinin etrafini sarar
sekilde ders dinlemektedirler. Cocuklardan biri ders okumasi sirasinda sustugunda
'c')gretmen uzun sopa51 ile 6grenciye vurmaktadir. Schuyler 6gretmenin 6grencﬂerini bu
disinda okuduklar1 diger ders kitaplarini anlamamalarldlr. Ogrencilerden biri Kuran
okumaya basladig1 zaman cocugun babasi Ogretmenine bir kaftan hediye etmelidir
(Schuyler, 2007: 161-162). Mektep 6gretmenleri ¢alistiklar1 kurumdan herhangi bir ticret
almazlar. Onlarin ticretlerini 6grencilerin aileleri goniillii olarak vermektedirler. Bu ticret
20-40 kopek arasindadir. Bu {ticretten bagska mektep O0gretmenleri Ramazan ayinda ve
Kurban Bayramindan 6nce yilda iki defa yapilan tatillerde 6grenci ailelerinden hediye veya
bir kaftan almaktadir. Mektep 6gretmeni her persembe giinii somun ekmek ve kiigiik bir
hediyeyi yine 6grenci ailelerinden almaktadir (Schuyler, 2007: 160).

Bonvalot da eserinde mektep 6gretmenleri hakkinda bilgiler verirken yukarida
anlatilan bilgilerle benzer aktarimlar1 paylasmistir. Mektep 6gretmenlerine “molla” denir
ve bu kisi el yazmasi bir kitab1 okuyabilir, mektup yazabilir ve duay1 ezbere okuyabilir.
Mollalar beyaz sarik takarlar ve miiminlerden sayg1 goriirler. Bu 6gretmenlerin belirli bir
gelirleri yoktur. Mektep 0grencilerinin getirdikleri para ve esyalar1 hediye olarak kabul
ederler. Mektep ogrencisi hece kitabinin belirli boltimlerini bitirdigi zaman ailesinin yanina
gider ve onlardan aldig1 hediyeleri 6gretmenine getirirdi. Ayrica bir mektep Ogrencisi
Kuran okuyabildigi zaman da 6grencinin ailesi evinde bir kutlama yemegi hazirlardi. Bu
yemege aile akrabalarini ve 6gretmeni de davet ederdi. Bu ziyafetin bas misafiri 6gretmendi
ve aile tarafindan ona ipek kaftan ve beyaz yiinden bir sarik hediye edilirdi (Bonvalot, 2015:
50, 51, 52).

Medreselerde egitim veren ogretmenlere “miiderris” denilmektedir. Miiderrislerin
say1s1 medresenin biiyiikliigiine ve 6grenci sayisina bagl olarak 1-10 arasinda oldugu gibi
baz1 durumlarda bu say1 12’den fazla da olabilmektedir (Nalivkin ve Nalivkina, 1886: 61).
Biiyiik medreseler birka¢ miiderrise sahiptir, tinlii miiderrislerin dersleri ogrenciler
tarafindan talep gormektedir. Boyle miiderrislere yabanci 6grenciler de gelmektedir. Bazi
miiderrislerin ise devamli ¢alistig1 bir medrese yoktur. Bu miiderrisler hem evde hem de bir
medresede egitim vermektedirler. Serbest veya 0Ozel olarak c¢alisan miiderrisler
diyebilecegimiz bu kisiler ogretim {icretlerini ve isleyecekleri ders kitaplarinin onayini
almak durumundadirlar (Nalivkin ve Nalivkina, 1886: 62).

Nalivkinler medresede gorev yapan miiderrislerin 6grenciler tarafindan davet
edildigi gibi hanlar tarafindan da gorevlendirildiklerini fakat bunun uzun zaman 6nce
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yapildigini belirtmislerdir. Miiderrislerin durumu Nalivkinlerin anlattig1 donemde de farkh
degildir; miiderrisler ulema, yoOneticiler veya bagka bir etkili hami tarafindan segilip
medresede gorevlendirilmektedirler (Nalivkin ve Nalivkina, 1886: 62).

Schuyler eserinde medrese 6gretmenleri ile ilgili Nalivkinlerin verdikleri bilgilere
benzer aktarimlarda bulunmustur. Medrese Ogretmenleri olan miiderrisler, medrese
ogrencilerinden degil, bunun yerine medrese vakiflarindan ficretlerini almaktadirlar
(Schuyler, 2007: 160). Yazarin eserinde miiderrislerin ne kadar gelir aldiklarina dair bilgiler
bulunmamaktadir.

Bonvalot eserinde medrese 6gretmenleri hakkinda fazla bir bilgi vermemistir. Yazar
medrese Ogretmenlerine profesdor demektedir. Medrese Ogretmenleri ihtiyaclarim
karsilamak icin medreseye bagislanan vakif gelirlerini kullanmaktadir. Bu kisiler bir cami
veya bir medreseyi de yOnetebilirler ve Ramazan ayinda miiminlerin verdikleri hediyeler
ile de gelir elde ederler (Bonvalot, 2015: 52-53).

Fergana Bolgesi Geleneksel Egitimi Alan Ogrenciler

Bolgede egitim almak zorunlu degildir ve 6grenciler tiim giin boyunca mektepte
bulunurlar. Mektepler sadece erkek gocuklar igin egitim vermektedir. Ogrenciler tek bir
sinifta toplu halde ders gormektedirler. Ogrenciler mektepte diz {istii oturarak ders
islemektedirler (Nalivkin ve Nalivkina, 1886: 68). Siifta 6grenci sayisi bes ile otuz arasinda
nadir durumlarda ise bu say1 kirk olabilmektedir. Okula baglama yas1 genellikle sekizdir
(Nalivkin ve Nalivkina, 1886: 69).

Erkek cocuklar mektebe ilk kez gidecegi zaman babasi veya baska biiytik bir akrabas:
tarafindan hediye pilav ve diger yiyecekler esliginde ogretmenine teslim edilmektedir.
Ogrencinin ailesi cocugu mektebe ilk getirdiklerinde 6gretmenine “eti sizin; kemigi bizim”
demekte ve 0gretmenin ¢ocuklarina egitim verdigi siire boyunca onu “dévmesini” hos
gordiiklerini sozlii olarak belirtmektedirler. Ailelerin 6gretmene verdigi bu izin ile
Ogretmen egitim siiresince Ogrencilerini zaman zaman dovebilmektedir. Nalivkinler
cocuklarin 6gretmenler tarafindan stirekli doviildiikleri i¢in mekteplerden kagtiklarini
belirtmektedirler. Onlar ayrica ailelerin ve Ogrencilerin dayak olmadan bir seyler
ogrenilmeyecegini diisiindiiklerini de aktarmislardir (Nalivkin ve Nalivkina, 1886: 58).

Bonvalot eserinde mektep Ogrencilerinin erkek c¢ocuklardan olustugunu, 6-7
yaslarinda mektebe basladiklarini ve burada okuma yazma Ogrendiklerini anlatmistir.
Ogrenciler mektepte yarim giin kalmakta ve ogleden sonra evlerine gitmektedirler.
Mektepte egitim ezber olarak yapilmakta, cocuklar yere oturmaktadirlar. Mektep 6gretmeni
gerekli gordiigi 0grencileri sopasi ile dovmekte bazen de onlari falakaya ¢ekmektedir. Bir
aile ¢ocuklarinin okumaya ilgisi oldugunu fark ederse ve ileride ¢ocuklarmin egitim
almasindan faydalanabileceklerine inamirlarsa ¢ocuklarini mollaya teslim ederler. Eger
cocuk egitim siirecinde iyi yazi yazmay1 6grenirse katip ve kitap¢i olmakta, kendi yazdiklari
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kitaplar1 satabilmektedirler. Ogrencinin hafizast iyi, ince zekasi varsa ve hirsli ise medrese
egitimi almaya gonderilmektedir (Bonvalot, 2015: 50, 52).

Medreselerde egitim goren Ogrencilere “sagird” denilmektedir (Nalivkin ve
Nalivkina, 1886: 59). Medrese Ogrencileri 3 seviyeye ayrilmaktadirlar. 1. edna; en diistik
seviyede 0grenci, 2. evsat; orta seviyede 6grenci, 3. a’la; en iyi seviyede 6grencidir (Nalivkin
ve Nalivkina, 1886: 63). Medresede bir {ist derse ge¢gme miiderrislerin sinava hazirlanma
duyurusu ile baglamaktadir. Bilgisine giivenen ogrenciler sinava hazirlanmaya baglarlar.
Bir iist derse gegme Ogrencilerin aldiklar1 burs ile dogrudan iligkilidir. Bir iist derse gegen
ogrencinin bursu artmaktadir. Ayrica bir iist derse gecemeyen Ogrencileri arkadaglari
kiigtimsedikleri ve alay ettikleri i¢in 6grenciler ayni derste kalmak istememektedirler.

Baz1 6grenciler 14-15 yasinda ayricalikli sekilde biiyiik veya vakif medresesine
girebilmektedirler. Bu 6grenciler sahip olduklar1 hakki para ile satin almaktadirlar. Bolgede
hemen hemen biitiin biiyiik medreselerde satilik hiicreler bulunmaktadir. Bir medrese insa
edilirken medrese hiicreleri 3-8 ruble arasinda ucuz bir fiyata herhangi birine satilmaktadar.
Bu satistan saglanan para medresenin yapimi, tamiri ve diger ihtiyaclar icin
kullanilmaktadir. Boyle bir hiicreyi alan kisi burada sonsuz bir yasam hakk: elde eder.
Isterse miiderrisin dersini dinler, medresenin kitaplarini kullanir ve medrese bir vakif
medresesi ise bu Ogrenci vakif gelirinden pay bile almaktadir. Hiicre sahibi 6grenci
medreseden ayrildig1 zaman hiicresini istedigi kisi veya kisilere satabilir. Bu sekilde satilan
hiicre yeni sahibi veya sahipleri tarafindan satilmakta ve bu satistan gelir elde
etmektedirler. Satilik hiicresi olmayan medreselerde ise 6grenciler miiderris olarak kabul
edilmektedirler (Nalivkin ve Nalivkina, 1886: 64).

Nalivkinler medrese 6grencilerini kibar, gozlerini yere indiren, sessizce konusan, az
yiyen, kiyafetleri fazla temiz olmayan kisiler olarak anlatmiglardir. Ogrenciler ayrica
Arapga ve Farsga kelimeleri kullanarak laf sokan, beyaz ellere sahip kisilerdir. Nalivkinler
burada medrese 6grencilerinin medresede kapali ortamda kaldiklar1 ve digsarida herhangi
bir iste ¢calismadiklar: igin ten renklerinin beyaz kaldigini, medrese 6grenci olduklarinin
tenlerinin gilineste koyulasmamasindan anlasilabildigini anlatmak istemislerdir.
Medreselerin kisisel malzemelerden yoksun ortaminda yasayan Ogrenciler bu genel
ozellikler ile toplum iginde fark edilmektedirler (Nalivkin ve Nalivkina, 1886: 65).

Bonvalot eserinde medrese 6grencilerinin okuma yazma bildigini, 6grenmeye devam
ettigini, zihnini ¢alistirdigini, ctimleleri ezberledigini ve heceler arasinda s6z cambazlig1
yaptiklarini soyler. Bir medrese 6grencisinin amacit Kuran't ezberlemek, Arapga kelimelere
hakim olmak, Tiirk¢e ve Farsca siirleri ile hafizasini doldurmaktir. Bunlar1 yapan 6grenci
eger Kuran’in bir ayetine yeni bir yorum getirse bolgede bir deha olarak kabul edilmekte,
uzun bir sakal birakmakta ve uzak bolgelerden ziyaret edilen miibarek bir kisi olmaktadir
(Bonvalot, 2015: 53).
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Nalivkinler bolgede eger ailenin imkam varsa kiz ¢ocuklarma okuma yazma
derslerinin bir kadin 6gretmen olan “atin/otin” tarafindan genellikle 6gretmenin evinde
verildigini yazmislardir. Kiz ¢ocuklarmin ilk okulu olan bu egitim erkek g¢ocuklarinin
mektepte aldig1 egitim gibidir ve bir mektepte uygulanan her sey burada da yapilmaktadir
(Nalivkin ve Nalivkina, 1886: 190). Nalivkinlerin verdigi bilgilerden kizlarmn ¢ok iyi bir
egitim alamadiklarini ve egitimlerini ilerletemediklerini 6grenmekteyiz. Kizlarin egitim
almas: ailelerinin maddi durumuna bagh oldugu icin o donemde egitimin maliyetli bir
eylem oldugunu ¢ikarabiliriz. Bu sebeple bolgede kadinlarmin ¢ogunlugu okuma yazmay1
ve sayl saymay1 bilmemektedir. Yetiskin bir kadin kisa bir not bile yazamamakta, yiize
kadar sayamamakta ve paray1 hesap edememektedir (Nalivkin ve Nalivkina, 1886: 190,
198).

Sonug

Fergana bolgesi 19. yiizyil egitim kurumlari Tiirk-Islam devletlerinin egitim
kurumlari ile aymdir. Islam dini temel alinarak egitim verilen bu kurumlar: mektep; ilkokul,
medrese; yliksekogrenim veren okullar ve karihaneler; hafiz yetistiren okullardir. Bu
okullarda egitim zorunlu olmadig: gibi yalniz erkek 6grenciler igindir. 5-8 yas arasindaki
bir erkek cocuk mektepte egitim alabilmektedir. Her mahallede bir tane mektep
bulunmaktadir. Mektepler genellikle caminin icinde veya 6zel bir evde kurulabildikleri gibi
caminin kendisi de mektep olarak kullanilabilmektedir. Bir ¢ocuk mektepte okumay1 ve
yazmay1, ayn1 zamanda bir Miisliiman olarak Islam dininin temel gérevleri hakkinda ilk
bilgileri 6grenmektedir. Bunlarin icinde abdest alma, bes vakit namaz kilma, oru¢ tutma
hakkinda bilgilerin yaninda Allah, melekler, ahiret gibi temel dini konular hakkinda bilgiler
de yer almaktadur.

Mektepte dersler giinliik olarak yapilmakta ve cuma giinii tatil olmaktadir. Mektep
egitimi 2 ile 5 y1l siirmektedir. Ogrenciler sabah erken giines dogduktan kisa bir siire sonra
mektebe gelmekte ve kahvalti yapmak igin evlerine gitmektedirler. Ogrenciler yemege
gittikten 1-2 saat sonra 6gle zaman1 mektebe geri donmektedirler. Onlarin bir sonraki aralar1
da 1-2 saat siirmekte ve aksam evlerine donmektedirler. Ailelerinin izin almalarina bagl
olarak 6grenciler yazin 1 veya 2 ay yaz tatiline sahip olabilirler. Bolgeye 19. ytlizyilda seyahat
eden bazi oryantalistler ise mektep egitimin yarim giin stirdiigiinii belirtmiglerdir.

Mektebi bitirdikten sonra egitim hayatina devam etmek isteyen az sayidaki 6grenci
medreseye baslamaktadir. Medreseler bolgedeki en yiiksek dereceli okullardir. Medreseler
genellikle vakiflar araciligi ile kurulmaktadirlar. Medreseyi kuran ve onu finanse eden
kisiler halkin zengin kesiminden insanlar ve tiist diizey devlet gorevlileridir. Bu kisiler
medresenin kurulacagi araziyi ve yap1 malzemelerini hediye olarak vermektedirler. Ayrica
miiderrislerin maaslarini ve 6grencilerin burslarini karsilamasi igin gelir {ireten kiigiik bir

miktar sermaye, bir miktar para ve kitaplari da medreseye birakirlar. Bazen de vakif
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sahibinden baska kimseler de medreseye bagislar yaparak bu gelirlere katk:
yapmaktadirlar.

Medreselerde dersler yil boyunca donemler halinde devam etmektedir. Ders giinleri
haftanin cumartesi, pazar, pazartesi ve sal1 giinleridir. Tatil giinleri ise carsamba, persembe
ve cuma giinleridir. Ogrenciler tatil giinlerini de derslerine hazirlanmak igin
kullanmaktadirlar. Medreselerde egitimin temel igerigi Arapca dilinin ogretilmesidir.
Medrese dersleri ayrica temel olarak dini agirliklidir. Burada dini hukuk; her konu ile ilgili
yasalar, kisisel ve aile hukuku, ceza hukuku ve devlet hukuku hakkinda bilgiler
ogretilmektedir. Ayrica mantik, dogmatik ve diyalektik dersleri de bulunmaktadir.
Medrese egitiminde Ogrenciler dersleri ezber, tekrar, tefakkuh, miizakere ve imla
yontemleriyle 6grenmeye calislar. Sinif gegme yerine kitabini ezberleyip bitiren 6grenci ileri
bir ders kitabina gecmekte ve onu ezberlemektedir. Ogrenciler en az iki yilda bir kitabi
ezberlemek zorundadirlar. Eger bir 6grenci medresede bes yilin sonunda basarili olamazsa
medreseden atilmaktadir.

Mektep ve medrese egitim dili Arapca ve Farsca, ders kitaplar1 da bu iki dildedir.
Fakat ders kitaplarinin dili olan Arapca ve Farscay1 6gretmenler de nadiren bilmektedirler.
Egitim alan Ogrenciler sadece Kuran, Arapca ve Farsca dillerde yazilmis olan ders
kitaplarini ezberlemektedirler. Ogrencilere egitim kurumlarinda verilen egitim bolgede
ylizyillardir devam eden geleneksel egitimdir. Bolgede egitim goren kisilerin matematik
bilgileri temel hesaplama kadardir. Temel matematik hesabi bilen insan say1si ise ¢cok azdir.
Bu azmlbiktaki kisiler kesir islemlerini ise bilmemektedirler. Mektep ve medresedeki
geleneksel egitim 19. yiizyillda yenilenmeden devam etmis, bilimsel dersler yerine dini
egitim iceren dersleri yogun olarak icermistir. Egitimin zorunlu olmamasi olmasi bolgede
egitim alan ¢ocuklarin sayisinin az olmasina neden olmustur. Egitim alan erkek cocuklar ise
ekonomik durumu iyi olan ailelerin ¢ocuklaridir. Ayrica egitim kurumlarinda sadece erkek
cocuklar igin egitim verilmesi bolgedeki kiz ¢ocuklarinin okuma yazma bilmeme, yiize
kadar sayamama ve para hesab1 bile yapamamalarina neden olmustur.

Maddi imkanlari iyi olan aileler kiz ¢ocuklarinin egitim almasini istedikleri zaman
onlar i¢in 6zel kadin 6gretmenler tutmustur. Bu sekilde erkek ¢ocuklarmin aldiklar1 mektep
egitimini almiglardir. Calisma sonucunda bolgede verilen egitimin yetersiz, egitim
yonteminin geleneksel ve ders igeriklerinin ezber temelli olmasi nedeniyle egitim alan
ogrencilerin okuma ve yazmada yeterli seviyede olmadiklar1 ortaya cikmugtir. EZitim
kurumlarinda Ogrencilere uygulanan dayak Ogrencilerin okullardan sogumasina ve
kagmasina sebep olmustur. Egitim almak isteyen Ogrencilerin ailelerinin ekonomik
durumlar iyi degilse egitim almalar1 zorlagsmis ve bazen miimkiin olmamustir.
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Katki Orani Beyani: Yazarlar bu ¢alismaya esit olarak katkida bulunmustur.
Destek ve Tesekkiir Beyani: Bu arastirmay1 desteklemek i¢in dis fon kullanilmamustir.

Cikar Catismast Beyani: Yazarlar ¢ikar ¢atismasi olmadigini beyan eder.
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