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ABSTRACT Advances in technology have significantly augmented the potential of online education, particularly
during crises, such as COVID-19, earthquakes, hurricanes, and floods. This qualitative survey study
ascertains 150 English-as-a-foreign language (EFL) learners' perceptions of the efficacy of online
language education in a preparatory school of a state university after the Kahramanmarag earthquake in
Tiirkiye in 2023. Data were gathered via an online survey with open-ended inquiries to elicit favourable
and adverse experiences and recommendations from students. In order to ensure the thorough and
systematic analysis of the collected data, a rigorous methodological approach was employed.
Specifically, the data were analyzed through content analysis, facilitated by the MAXQDA. The research
outcomes revealed that the participants appreciated online language education for its time-saving nature,
comfort, ease of attendance, access to recorded sessions, teacher support, and cost-effectiveness.
However, some students also considered online education ineffective and reported challenges, such as
technical issues, diminished concentration, lack of motivation and discipline, limited interaction, and
class participation. EFL learners also provided suggestions for improving the curriculum, assessment
methods, and instructors’ teaching approaches.
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Cevrimigi dil egitiminin kilidini agmak: Firsatlar, zorluklar ve
oneriler

0OZ Teknolojideki ilerlemeler, 6zellikle COVID-19, deprem, kasirga ve sel gibi krizler sirasinda uzaktan
egitimin potansiyelini énemli 6l¢lide artirdi. Bu nitel anket ¢aligmasi, 2023 yilinda Tiirkiye'de yasanan
Kahramanmaras depreminden sonra bir devlet {iniversitesinin hazirlik okulunda Ingilizce’yi yabanci dil
olarak ogrenen (IYD) 150 ogrencinin gevrimigi dil egitiminin etkinligine iliskin algilarmi tespit
etmektedir. Veriler, 6grencilerden olumlu ve olumsuz deneyimler ve tavsiyeler almak i¢in agik uglu
sorular igeren g¢evrimicgi bir anket araciligtyla toplandi. Toplanan verilerin kapsamli ve sistematik
analizini saglamak igin titiz bir metodolojik yaklagim kullanildi. Spesifik olarak veriler, MAXQDA'nin
kolaylastirdig1 icerik analizi yoluyla titiz bir incelemeye tabi tutuldu. Arastirma sonuglari, katilimcilarin
cevrimigi dil egitimini zaman kazandiran yapisi, rahatligi, katilim kolayligi, kayith oturumlara erigim,
ogretmen destegi ve maliyet etkinligi nedeniyle takdir ettigini ortaya ¢ikardi. Ancak bir¢ok dgrenci de
cevrimi¢i egitimin etkisiz oldugunu disiindii ve c¢evrimigi egitimin teknik sorunlar, azalan
konsantrasyon, motivasyon ve disiplin eksikligi, sinirlt etkilesim ve derse katilim gibi zorluklar
oldugunu bildirdi. IYD &grencileri ayrica miifredatin, degerlendirme ydntemlerinin ve egitmenlerin
ogretme yaklasimlarinin iyilestirilmesine yonelik dnerilerde bulundu.
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INTRODUCTION

In recent years catastrophes and natural events have taught us the unpredictability of life, and urged us
to be better prepared to deal with uncertainties. Whereas the COVID-19 outbreak caught us off guard,
it also showed us the importance of proactive planning. Following the COVID-19 pandemic, Tirkiye
had to deal with another calamity, the Kahramanmaras Earthquake on February 6, 2023, resulting in a
significant loss of life and property, which required the temporary relocation of affected individuals to
student dormitories. Consequently, the Higher Education Council in Tirkiye had to revert to online
education as an alternative to face-to-face instruction.

Online education is described as “educational experiences taking place in either synchronous or
asynchronous settings, facilitated through various electronic devices (e.g., mobile phones, tablets and
laptops) with Internet connectivity " (Dhawan, 2020, p.7). Within these settings, students have the
flexibility to engage in learning and interact with their instructors and peers from any location. The
synchronous learning environment follows a structured format, wherein students participate in real-time
lectures (Yoon, 2021), engage in immediate interactions with educators, and receive instant feedback.
Therefore, live synchronous meetings can expeditiously address queries, mitigate isolation, and enhance
social presence or sense of community (Lowenthal et al., 2020). Conversely, asynchronous learning
environments lack such organization, as the learning materials are not delivered through live lectures or
classes but are instead accessible through different learning systems and forums (Dhawan, 2020).

Technological improvements have radically enhanced the potential of online education, particularly in
times of crises that disrupt the conventional educational framework, such as instances precipitated by
natural calamities like earthquakes, hurricanes, or floods (Dhawan, 2020). During the COVID-19
pandemic, the prevalence of undergraduate online classes had an enormous surge, as reasserted by
research studies (Henriksen et al., 2020; Lowenthal et al., 2020; Ratan et al., 2022). In other words,
online education has emerged as an indispensable tool for students across numerous countries to
maintain their studies and attain their educational goals. Therefore, instructors embarked on a profound
pedagogical redesign, transforming their predominantly or exclusively in-person classes into digitally
mediated educational experiences, leveraging emerging media technologies. Notably, synchronous
delivery of instruction through video conferencing platforms, such as Zoom, Teams, or Google Meets
has emerged as a prominent strategy to foster real-time interactions within the virtual classroom milieu.
At first glance, synchronous video conferencing may seem to provide a direct means of replicating real-
time interactions of face-to-face teaching. Nonetheless, pedagogically transitioning from one medium
to another is not always seamless and can present challenges (Henriksen et al., 2020). As a result, the
establishment of an effective and proficient educational system becomes necessary to successfully
deliver language courses through online mode.

Transferring to online education entails substantial temporal and financial commitments. Far from being
a straightforward endeavour, it demands a significant investment in acquiring the requisite devices and
equipment, providing adequate training for personnel, and curating high-quality online content. Many
institutions are evaluated based on how quickly they can embrace changes within a short time frame
while upholding their educational standards. The reputation of the institutions is at risk and subject to
examination when outbreaks or disasters occur. Their capacity to respond to and maintain the quality of
education during crises reflects their adaptability (Dhawan, 2020). Educational institutions confront a
multifaceted challenge, extending beyond the mere adoption and implementation of unprecedented
technologies.

Therefore, it is essential to have backup plans in place in case the primary plan does not work out and
being ready for the unexpected is crucial while planning is the key (Dhawan, 2020). This can be achieved
if stakeholders can learn from their mistakes, prioritize critical situations, and devise suitable strategies.
Contextual elements should also be considered when creating online courses (Dennen, 2018) and it is
essential to obtain constant feedback from students. Comprehending both the advantageous aspects and
potential obstacles could prove instrumental for policymakers and educators in formulating pragmatic
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resolutions in forthcoming times.

Moreover, language teaching is not the same as theoretical instruction of a subject matter, so it is
necessary to establish a suitable learning environment that facilitates meaningful learner interaction and
the practical application of the target language (Okyar, 2023). As a result, it is of paramount importance
to consider learners' perspectives, practices, and recommendations pertaining to this pedagogical
journey to augment the efficacy of online learning platforms in the realm of language education. Thus,
this survey study aims to reveal the opportunities, and challenges students have faced during the
compulsory synchronized online language education aftermath of a big earthquake in Tiirkiye and obtain
some insights into this mode of education for the planning of the future programs. Therefore, the
research questions were as follows:

(1) What are the opportunities that EFL learners have had in online language education?

(2) What are the challenges that EFL learners have encountered in online language education?

(3) What recommendations do EFL learners suggest for improving the online language learning
experience?

REVIEW OF LITERATURE
Opportunities of Online Education

A review of the literature revealed many opportunities and strengths of online education. It is simple to
instruct numerous students at any time and wherever in the world using online instructing methods
(Dhawan, 2020; Gacs et al., 2020). Therefore, students do not have to commute to school, which saves
time (Alodwan, 2021; Okyar, 2023) and helps them to manage their time more effectively (Khalil et al.,
2020). Consequently, online education is appreciated because of its location and time flexibility
(Gongalves et al., 2020; Le & Tran, 2023; Ludwig & Tassinari, 2023; Mather & Sarkans, 2018; Song et
al., 2004). Online education has also been reported to be cost-effective (Alodwan, 2021, Dahmash, 2020;
Ludwig & Tassinari, 2023; Okyar, 2023).

The asynchronous mode is specifically advantageous as students can watch pre-recorded videos of
lectures (Alghamdi, 2021; Le & Tran, 2023; Mather & Sarkans, 2018) and enhance their learner
autonomy (Lee, 2022; Ludwig & Tassinari, 2023). On the other hand, the synchronous online mode also
confers distinct benefits, given that it enables students to actively participate in real-time class sessions
by posing queries, seeking prompt responses, receiving immediate feedback, and exchanging opinions
and ideas (Fernandez et al., 2022).

Challenges of Online Education

Many weaknesses and challenges related to online education have also been reported in literature. The
most commonly cited one is technological reliability (Dhawan, 2020; Wang et al., 2022) or simply
technical problems (Alodwan, 2021; Lee, 2022; Ludwig & Tassinari, 2023; Okyar, 2023; Song et al.,
2004) which include lack of internet connection, limited internet access, unstable internet (Aboagye et
al., 2020; Bataineh et al., 2020; Gao, 2020; Hazaymeh, 2021), power cuts (Le & Tran, 2023; Mursyidin
et al., 2021), downloading errors, issues with installation, troubles with login, and problems with audio
and video (Dhawan, 2020).

The lack of interaction or limited personal interaction (Aboagye et al., 2020; Alnajjar et al., 2022;
Gongalves et al., 2020; Maican & Cocorada, 2021; Mather & Sarkans, 2018; Song et al., 2004; Wang
et al., 2022) has been detected as another significant challenge in online education. Despite the fact that
the synchronous mode affords chances for engagement with both peers and instructors, a considerable
body of research recognizes that virtual education falls short in terms of fostering interaction comparable
to the in-person teaching approach (Alzahrani, 2023). Students frequently express dissatisfaction
regarding the dearth of opportunities for socializing with their peers in the online learning environment
(Alodwan, 2021; Mese & Sevilen, 2021; Okyar, 2023; Schulze & Scholz, 2018). Therefore, they feel
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isolated and detached from their classmates and instructors (Alodwan, 2021; Hazaymeh, 2021; Ludwig
& Tassinari, 2023).

Willingness and motivation to engage in online learning is an important factor in practicing effective
pedagogies in online learning (Tang et al, 2021). However, students’ lack of motivation has been
reported as a pitfall of online education in previous research (Alnajjar et al., 2022; Gongalves et al.,
2020; Mursyidin et al., 2021; Okyar, 2023; Schulze & Scholz, 2018). Some studies also mentioned
negative emotions revealed due to online education such as stress (Chakraborty et al., 2021; Fernandez
et al., 2022; Gao, 2020; Maican & Cocorada, 2021; Tao & Gao, 2022), frustration (Ji et al., 2022),
boredom (Derakhshan et al., 2021; Ji et al., 2022) and anxiety (Dhawan, 2020; Okyar, 2023). Some
other challenges reported in the literature involve lack of self-discipline (Bao, 2020; Gao, 2020; Mese
& Sevilen, 2021), limited self-regulation (Schulze & Scholz, 2018), and restricted concentration (Bao,
2020; Gao, 2020; Gongalves et al., 2020; Okyar, 2023).

Online Language Learning

The primary objective of the foreign language instructional sessions typically centres on the
augmentation of language aptitude across the domains of listening comprehension, verbal articulation,
textual interpretation, and written expression, and this objective extends beyond mere subject matter
dissemination, emphasizing the cultivation of comprehensive language skills (Yoon, 2021). Similarly,
the aim of online language instruction is to present avenues for ample exposure, active participation,
and engagement across various forms and contexts of communication. This inclusive experience
encompasses input, output, and interaction, supplemented by constructive evaluations from peers,
educators, and technological resources, thereby affording potential for personalized learning trajectories
(Gacs et al., 2020).

Studies that explored online language learning experiences of students revealed similar problems such
as technical problems (Lee, 2022; Ludwig & Tassinari,2023; Okyar, 2023), limited interaction (Ludwig
& Tassinari, 2023; Maican, & Cocorada, 2021; Okyar, 2023; Schulze & Scholz, 2018) and lack of self-
regulation (Schulze & Scholz, 2018). On the other hand, apart from some common advantages such as
flexibility (Le & Tran, 2023; Ludwig & Tassinari, 2023), accessibility, (Hazaymeh, 2021; Le &Tran,
2023), and cost-effectiveness (Dahmash, 2020; Ludwig & Tassinari, 2023; Okyar, 2023) some
affordances and positive experiences were distinctive. Ludwig and Tassinari’s (2023) study with 79
language teachers from 22 countries demonstrated that the online method of instruction has established
opportunities for both teachers and students to develop increased autonomy. However, it also required
more self-discipline. Maican and Cocorada’s (2021) study in Romanian university revealed concerns
about language skill development, but learners appreciated audio-video conferencing and power-point
presentations. The research conducted by Le and Tran (2023) also indicated that Vietnamese students
studying English as a foreign language appreciated breakout rooms in Google Meet that enhance their
interaction with their lecturers and peers and promote their sense of community in virtual learning
classes. Hazaymeh’s (2021) study with 60 EFL students demonstrated that a significant proportion of
participants achieved successful language proficiency through online language learning.

To summarize, whereas the previous research on affordances and the impediments of online education
might yield comparable findings, it is pivotal to acknowledge that the outcomes of the studies
particularly on online language education can also differ across distinct contexts. This current study was
carried out after a tremendous disaster and online education was a must rather than a preference for the
students. As a result, the primary objective of this study was to provide valuable insights into the
experiences of language learners with a view to inform proactive planning in the future emergencies.
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METHODS
Design of the Study

The current investigation embraced a qualitative approach to research. To reveal students’ perceptions
regarding their experiences, a qualitative survey method was preferred. Qualitative surveys involve a
set of open-ended questions designed by a researcher, focused on a specific subject and these surveys
are self-administered, with questions presented to all participants in a consistent and predetermined
order (Braun et al., 2021). While a question may guide participants to disclose a specific aspect of their
experience, valuable information regarding an issue can frequently be gathered from responses to other
questions, too (Terry & Braun, 2017). As participants respond by typing in their own words, completely
qualitative surveys can produce detailed and intricate data, and this approach is particularly invaluable
for qualitative researchers interested in examining aspects such as participants' subjective experiences,
narratives, and practices, as it offers a nuanced understanding of their perspectives (Braun et al., 2021).
Survey studies also offer affordable and effective ways for data collection (Creswell, 2012).

Context and Participants

The context of the study was an English language program at tertiary level. The university was a state
university located in the central region of Ankara, Tirkiye. Although the English language preparatory
program primarily delivered in-person instruction, it shifted to virtual education due to a devastating
earthquake affecting diverse regions of Tirkiye. The School of Foreign Languages possessed the
required resources and technology to support online language instruction, having previously provided
online courses during the COVID-19 pandemic. Moodle functioned as the designated platform for
managing the learning process, accommodating students of varying proficiency levels. Furthermore,
within the preparatory program, Zoom emerged as the most appropriate tool for conducting video
conferences. The instructors arranged periodic meetings and disseminated their Zoom access
information via Moodle, facilitating students' access to announcements, in-class materials, additional
resources, and course outlines through this platform. The interactive sessions were systematically
documented and stored within a designated Google Drive directory, the hyperlink to which was
subsequently disseminated to the students via the Moodle platform.

Participants consisted of 39 male and 111 female English language learners. Two-thirds of the student
body enjoyed unrestricted access to internet resources, whereas the remaining one-third experienced
limitations on their internet quota. Almost half of the students used both their computers and mobile
phones to attend the sessions. The other half either preferred a computer, tablet or phone.

The study was carried out during the pinnacle phase of the academic calendar, wherein a substantial
proportion of students were enrolled in upper-intermediate level classes. The subjects had previously
undergone conventional in-person educational pedagogy in the preceding semester, thus providing them
with the opportunity to experience both customary face-to-face teaching approaches and online language
instruction.

Researcher Role

The researcher was also one of the instructors in the school. During the study, she was delivering one of
the online English classes and she had active role as an invigilator, assessor or marker during online
exams. Therefore, she had the opportunity to observe students’ engagement with the online classes and
the challenges they experienced during the online assessment.

Data Collection and Analysis
At the initial phase of the study, certificate of ethics committee approval was received from the Ethics

Committee of Social Sciences and Humanities Research from the university where the study was carried
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out. Then data were procured via an online survey encompassing demographic questions and seven
open-ended inquiries that sought to elicit students’ favourable and adverse experiences, and
recommendations for enhancing the online educational experience. The survey questions could be
examined in Appendix. The questions were asked in Turkish, which was the mother tongue of the
students, so that they could express their thoughts seamlessly. The excerpts that were used in the findings
section were translated into Turkish and crosschecked by an English language instructor whose mother
tongue is Turkish to make sure that there is no meaning change.

The gathered data was subjected to rigorous scrutiny using MAXQDA an advanced software crafted to
facilitate meticulous examination of qualitative data. The software enabled the identification and
organization of codes, categories, and themes, which were subsequently distinguished and color-coded
for comprehensive analysis and interpretation. As a method of data analysis, content analysis
(Neuendorf, 2002; Weber, 1990) and an inductive approach was preferred to extract findings derived
from the first-hand experiences of participants, as perceived from their own standpoint (Thomas, 2006).
A coding framework was formulated and subjected to continuous revision and refinement,
accommodating the emergence of new codes and categories throughout the coding process. The
framework was purposefully constructed to illustrate the hierarchical association between various codes
and categories, including superordinate, parallel, and subordinate classifications. The software
facilitated the detection of the frequency for each code and category, which was shared in the tables.

Throughout the data analysis process, various strategies were implemented to enhance the credibility
and trustworthiness of the findings, including the utilization of a code-recode strategy and engaging in
peer examination. The code-recode strategy was employed to foster dependability by subjecting the data
to a re-evaluation process after a month-long interval (Krefting, 1991). Peer examination, on the other
hand, was undertaken to solicit scholarly input from a fellow researcher, thereby bolstering the
dependability, credibility, and validation of the findings (Shenton, 2004). A colleague possessing a PhD
degree in the teaching of English and a study on online learning was asked to check some part of the
data and review the final code and categorization system. Upon her examination, she suggested that
some categories can be combined, and the codes can go under the same category. After consecutive
deliberation, a consensus was reached and agreed categories and codes were finalized.

RESULTS

Upon the content analysis of students responses, the study findings were presented under three themes:
opportunities, challenges and suggestions as can be seen in Figure 1.

Figure 1.
Overall Findings of the Study
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Opportunities

As evidenced in Table 1, EFL learners appreciated online language education, primarily due to its
convenience and accessibility. A substantial number of students (f=61) highlighted the time-saving
aspect of online education, emphasizing that it allowed them to better plan and manage their study
schedules, without having to expend time on commuting. For instance, Participant 17 remarked that this
format permitted ample time for personalized study routines and scheduling.

Table 1.
Opportunities of Online Language Education

Category Code f

Convenience and accessibility Time saving 61
Comfortable 41
Flexible (location) 29
Accessible 23
Easy &practical 19
Cost-effective 8
Avoiding transportation problems 5

Effective language learning Resources 15
Discussion rooms 9
Effective learning 6
Improving digital literacy 5
Increased concentration 4
Class participation 2
Effective feedback 1

Teacher support Easier communication with instructors 9
Understanding, supportive and motivating teachers 9

Positive emotional impact Independence/individuality 3
Self-confidence 2
Less anxiety or stress 2
Motivation 2

Total 255

Additionally, many participants (f=41) found the comfort of attending classes from the confines of their
own homes to be highly advantageous. For instance, Participant 41 highlighted the ability to join classes
instantly without the need for exhaustive and stressful preparations. Another student (Participant 50)
mentioned being able to attend classes comfortably in their pyjamas while having breakfast. Participant
74 also expressed satisfaction with the freedom from prolonged periods of sitting at a desk.

Many found it practical (f=19) and accessible (f=23) because they could reach the recordings of the
online classes after the synchronous sessions. A few also mentioned that they did not have to deal with
the transportation problem (f=5). They also mentioned the cost-effectiveness of online education as they
did not have to use transportation or pay any money for the lunch (f=8).

One of the most highly regarded aspects of online education lies in its abundant resources and the ability
for students to access a wide range of materials through digital platforms (f=15). For instance,
Participant 126 expressed that they appreciate the capability to access multiple books simultaneously.
Similarly, Participant 35 acknowledged that the availability of diverse resources enhanced the
effectiveness of the learning process.

Moreover, students (f=9) found value in the breakout rooms provided by Zoom, as these virtual spaces
allowed for noise-free discussions, unlike in traditional face-to-face classrooms. Participant 41 explicitly
highlighted the benefits of these breakout rooms for conducting group work: ‘Thanks to the breakout
rooms used for group work, we can discuss the subject in small groups very comfortably without noise
because unfortunately this is not possible in face-to-face education.’ Additionally, some students (f=5)
felt empowered by their proficiency in utilizing technology, as articulated by Participant 75, who
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emphasized that the ability to employ technology effectively served as a motivating factor during their
lessons.

Some students (f=9) also expressed deep appreciation for their teachers' pedagogical approach, which
they perceived as empathetic, encouraging, and supportive. Furthermore, a few students (f=9) reported
that communication with their instructors in the context of online education was smooth and accessible.
Two students also experienced heightened motivation and self-confidence. Additionally, another pair of
students highlighted the reduction in stress levels compared to traditional face-to-face education. For
instance, P35 said, ‘We are experiencing less stress and anxiety as it is not face-t0-face education.’ P11
said, ‘I feel more relaxed during the speaking activities.” However, it is important to note that not all
students shared this positive sentiment, as 19 participants conveyed that they did not find any aspects
they appreciated about online language education.

Challenges

Upon surveying the students regarding their perceptions of online education, an array of concerns
emerged, encompassing issues concerning the inefficacy of the online language learning process,
technical impediments, as well as obstacles pertaining to the maintenance of focus and motivation.
Additionally, expressions of discontent were voiced in relation to the examination procedures and
emotional distress experienced, as evidenced in Table 2.

Table 2.
Challenges of Online Language Education

Category Code f

Ineffective education Ineffectiveness of online education 41
Ineffective/limited speaking activities 22
Ineffective writing tasks 16
Boring lessons 10
Limited exercise 7
Ineffective group work 2
Ineffective listening activities 2

Technical challenges Internet connection problem 39
Technical problems during lessons 21
Technical problems during exams 13
Lack of technological tools 6

Motivation and self -regulation  Concentration problem 39
Lack of motivation 17
Lack of discipline 17

Engagement and Interaction Limited interaction with classmates and instructors 22
Limited classroom participation 21
Limited/ lack of socialization 16

Exam related challenges Unfair testing and evaluation 13
Noise during the exams 6
Difficult exams 5
Limited feedback for quizzes 2
Limited duration of exams 1
Too many formative assessments 1
Mismatch between curriculum and testing 1
Impractical interface of exam website 1

Emotional distress Stress 4
Anxiety 4
Inhibition 3

Prolonged screen time Health issues due to screen time 4
Constant exposure to screen 2
Difficulty to follow the lessons on the screen 2

Total 360
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Approximately one-third of the students (f=41) expressed dissatisfaction with the efficacy of online
language learning in its entirety, noting certain language competencies, tasks, and activities to be
particularly inadequate. For example, Participant 32 said, ‘7 cannot practice enough basic English skills,
especially speaking’. Another student P148 said, ‘Listening and writing parts can be difficult due to the
Internet problems and lack of classroom environment. Online lessons are not as efficient as face-to-face
classes. Students cannot be active.” Some students perceived the lessons as monotonous. Several
participants cited technical challenges, encompassing Internet connectivity issues and impediments in
accessing the requisite technological devices.

Difficulty in concentration (f=39) and lack of self-discipline (f=17) were also among the challenges
frequently mentioned. Participant 146 for instance said, ‘Online education causes me to have trouble
concentrating on lessons in home conditions.’ Participant 78 also emphasized that ‘We are not in a
closed area as a course environment. As a result, we may encounter too many stimuli and obstacles.’

Furthermore, limited engagement with peers and instructors (f=22) was highlighted by some students,
resulting in reduced class participation (f=21) vis-a-vis traditional in-person instruction. This, in turn,
hindered their ability to socialize effectively, as the online platform appeared to impose constraints on
interclass camaraderie (f=16). For instance, Participant 5 expressed, ‘Online education decreases my
motivation, | cannot attend classes in a fit and alert way because the social environment at school is not
provided. I can never get productive results.’

Students also referred to the problems pertinent to testing and evaluation in online language education.
Some students (f=13) felt that no matter what precautions were taken, it was impossible to avoid
cheating, making the testing process seem unfair. One of the issues they complained about was noise
during exams (f=6) because they were required to unmute themselves. The reason for this was to prevent
cheating, as some students received help from professionals or friends during the exams. There were
also complaints regarding the content and difficulty of the examinations by a couple of students (f=5).
Some students also reported experiencing stress because of disruptions during examinations, such as
power cuts and unstable Internet connections. For example, Participant 58 indicated, ‘When exams are
online, it makes me even more stressed due to connection problems and I cannot be motivated.’
Participant 5 also said, ‘While my stress level is very low in a face-to-face exam, | become neurotic in
online exams and cannot reflect my potential.’

A minority of the students also alluded to experiencing emotional distress. They communicated their
feelings of anxiety (f=4), stress (f=4), and inhibition (f=3) while participating in synchronous online
sessions. For instance, Participant 4 indicated,

If I have to speak for myself, | was afraid of making mistakes due to the recording of online classes.
In face-to-face education, even if we made mistakes, they remained in that moment, but in online
education, we can always see that mistake, and this made me hesitate to speak (Participant 4).

Several students (f=8) also discussed the protracted duration of screen exposure and its consequences
on their well-being. For example, Participant 40 articulated, 'l am afflicted by headaches and ocular
discomfort due to prolonged screen engagement. It is the root cause of my bodily discomfort resulting
from sedentary behaviour.' Furthermore, two students expressed challenges in adequately assimilating
lessons and undertaking assessments on digital platforms.

Recommendations
Students have provided many recommendations to enhance their online language education. These

suggestions were divided into three categories: curriculum and materials, testing and evaluation, and
teachers' approaches and methods, as shown in Table 3.
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Table 3.

Recommendations for Enhanced Online Language Education

Category Sub-category Code f
Curriculumand  Materials Changing the course book 21
materials Providing more materials/resources 16
Providing extra updated books 9
Interactive materials 4
Supplying course books for students 3
Activities and tasks  More speaking activities/sessions 12
More writing activities/sessions 12
More listening activities 10
More reading activities 8
More vocabulary activities 6
More games and competitions 3
Telecollaboration projects 1
More grammar activities 1
Planning and design  Attendance policy 3
Having professional zoom account 2
Teaching skills separately 2
Decreasing the number of the lessons 1
Better designed syllabus 1
Testing and Content of the Appropriate exam difficulty for each level 2
evaluation exams Considering classroom participation 1
Ungraded grammar quizzes 1
Revising response task in reading section 1
Delivery of exams Increase in exam duration 5
Not requiring two devices during the exams 4
Muting microphones during the exams as it is distractive 2
Face to face testing and evaluation 1
Getting prepared Exam oriented tasks 2
for the exams Sample tests 2
Feedback for the Graded writing tasks -marked by two instructors 2
exams Announcing the grades and feedback earlier 1
Providing individual feedback 1
Teachers' Engaging Encouraging students to participate more 11
approachesand instruction Having more enjoyable instruction 6
methods Motivation and Being more understanding and motivating 7
support Informing students about syllabus and exams 3
Teachers' guidance for learning strategies 2
Arranging individual meetings 1
Adaptation and Not depending on course book too much 6
flexibility Explaining some topics in Turkish 1
Giving clues when students do not understand the questions 1
Technology Use of online applications (i.e., Padlet, and Kahoot) 5
integration Use of Google docs to give feedback 2
Lesson content Detailed explanations for grammar points 4
Focusing on language skills rather than exams 2
Classroom Whole class discussions rather than group work 2
dynamics Speaking English policy 1
Total 194

As evident from Table 3, the students' recommendations were closely tied to the aspects that left them
dissatisfied. Concerning the curriculum and instructional materials, their discontent with the course book
led them to propose its replacement. Furthermore, they expressed a desire for contemporary and up-to-
date resources and materials. For instance, Participant 103 said ‘Books featuring more appealing
materials and up-to-date subjects could be preferred.” Moreover, they particularly underscored the
importance of augmenting tasks and activities aimed at enhancing proficiency in all four language skills.
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Specifically, Participant 140 indicated, ‘More time can be devoted to speaking activities.’

With respect to exam administration, students advocated for an extension in exam duration, a reduction
in the level of difficulty of exams, and avoidance of requesting students to unmute themselves during
the examinations, as such practice was deemed to cause disruptions during the assessment process. For
example, Participant 122 indicated, ‘7 suggest removing the two-device login option.” Another student
also said,

The dual device requirement is definitely a practice that puts students in a very difficult situation. It
is difficult enough to take exams even when | only have my phone as a device and | live in a
dormitory, and I think that asking for a second device definitely makes us suffer (Participant 111).

The findings also revealed that students offered valuable recommendations for enhancing their teachers'
approaches and techniques in the realm of online instruction. Specifically, students expressed a desire
for increased interactive elements within the virtual learning environment as well as greater
encouragement to actively participate in lessons. For instance, Participant 63 said, ‘I believe teachers
should ensure participation from each student, as I only respond when directly addressed by them.’
Moreover, they expressed a preference for more engaging instructional practices, wherein educators
incorporated online games and formative assessment tools, as opposed to excessive reliance on
coursebooks. Participant 12 specifically suggested, ‘7 recommend that teachers use interactive online
platforms (i.e. Padlet and Kahoot) effectively.’ Furthermore, the students sought enhanced explanations
pertaining to the grammar topics covered during the instructional sessions.

DISCUSSION

The present qualitative survey study aimed to shed light on the preparatory program students’ online
language learning experiences. When queried regarding their grievances concerning online education,
the students articulated specific issues pertaining to the inadequacy of the online language learning
experience. In line with the literature, most learners focused on the negative aspects of online education.
Especially, technical problems such as unstable Internet (Alghamdi, 2021; Bataineh et al., 2020;
Hazaymeh, 2021; Gao, 2020), power cuts, and lack of technological tools were among the most
mentioned challenges (Aboagye et al., 2020; Alnajjar et al., 2022; Dhawan, 2020; Gongalves et al.,
2020; Wang et al., 2022).

The deficiency in or restricted nature of interpersonal engagement emerged as an additional adverse
facet of online education, aligning with prior scholarly investigations (Mather & Sarkans, 2018; Wang
et al., 2022). Lack of interaction among students specifically was perceived as a big problem (Aboagye
et al., 2020; Alghamdi, 2021; Gongalves et al., 2020; Maican & Cocorada, 2021) and students felt
isolated from their peers and teachers (Alnajjar et al., 2022; Hazaymeh, 2021). They conveyed the
absence of social interaction, lamenting the absence of opportunities to engage with both peers and
instructors within the online educational framework (Schulze & Scholz, 2018). According to Alzahrani's
(2023) study, successful student engagement in online learning hinges on several important factors. The
most significant of these factors include the course's level of interactivity and engagement, how well it's
designed and prepared, materials and the effectiveness of the instructor in motivating students.

Furthermore, the cultivation of a communal environment and establishment of individualized bonds
assume paramount significance within virtual contexts (Gacs et al., 2020). Despite the students' regular
participation in synchronous instructional sessions, it is evident that such involvement did not engender
a communal atmosphere conducive to interpersonal interactions amongst their peers. So, based on these
discernments, it is recommendable that students be provided with supplementary sessions tailored to
foster a more interactive milieu. These sessions might be denoted as ‘meeting hours’ or ‘speaking time’;
however, it is of significance to refrain from recording these interactions, as students may perceive
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recording as inhibiting.

Acquiring language skills within digital learning contexts necessitates learners' ability to drive their
motivation internally, sustain both their engagement and motivation and self-regulate their learning
trajectory (Ludwig & Tassinari, 2023). In this particular study difficulties concerning sustaining
concentration and motivation (Alnajjar et al., 2022; Gao, 2020; Gongalves et al., 2020; Mese & Sevilen,
2021; Mursyidin et al., 2021; Schulze & Scholz, 2018) and lack of self-discipline (Bao, 2020; Gao,
2020; Mese & Sevilen, 2021; Okyar, 2023) were reported. The majority of students have undertaken
these online courses from their homes and, in certain cases, from tents due to seismic events, thereby
making them susceptible to distractions. Dhawan (2020) similarly identified distractions as a notable
drawback of online education. Okyar (2023) also highlighted concerns regarding the lack of appropriate
home environment. To mitigate these challenges, individuals bereft of suitable home environments
could be guided toward utilizing university or public libraries situated within their hometowns.
Nonetheless, establishing an environment of earnest and proximate communication with students is
paramount to effectively navigate these intricacies effectively.

Furthermore, this investigation revealed expressions of discontent concerning conducting online tests
(Dahmash, 2020) and emotional distress. In consonance with Dhawan's (2020) findings, it was evident
that frustration, anxiety, and confusion manifested as notable weaknesses of online education. As
Fernandez et al. (2022) acknowledged, synchronous learning occasionally induces stress, as it bestows
greater responsibility on students primarily due to augmented exposure to screens. Tao and Gao (2022)
also indicate that elevated stress levels among learners could potentially stem from diminished peer
interactions, unfamiliarity with online learning platforms, and the perception that online environments
yield inferior educational outcomes compared to in-person interactions. However, in the context of this
study, some students reported experiencing considerable stress arising from unforeseen disruptions
during examinations, such as power outages and unstable Internet connections. Complying with the
examination guidelines, which included utilizing two devices, ensuring visibility of hands, face, and
paper on the screen, and unmuting oneself during exams, further might have contributed to their stress
levels as they suggested abolishing the dual device requirement during the exams as they suffer. Another
factor contributing to their anxiety is the sense of inhibition that stemmed from the knowledge that
lessons were recorded and shared with the entire class, leading to apprehension about potential mistakes
being observed by peers. The amalgamation of these factors enlightened the complicated nature of the
emotional challenges faced by students in the online learning environment, underscoring the
significance of addressing and mitigating such concerns to enhance the overall efficacy and well-being
within virtual educational settings. The concept of online social comfort, denoting the instructor's
competence in establishing a low-anxiety environment where students feel at ease engaging in
interactions, even when presenting dissenting opinions, necessitates heightened attention within online
learning settings (Van Wart et al., 2020).

Even though the analysis proved that students had serious concerns and unfavorable attitudes towards
online language education, they frankly admitted the facilities that online language instruction provided
for them. The flexibility of location emerged as a significant advantage, aligning with findings from
prior research (Gongalves et al., 2020; Le & Tran, 2023; Mather & Sarkans, 2018). Many students
expressed their contentment with the elimination of the need to commute daily to their educational
institutions — a task that demanded careful planning, time management, and financial resources. Thus,
the participants in this study valued online education for its time-saving benefits (Alodwan, 2021; Okyar,
2023) and cost-effectiveness (Alodwan, 2021; Dahmash, 2020). Students also appreciated the
comfortable nature of online language education (Okyar, 2023; Wang et al., 2022). Moreover, the
availability of recorded live sessions was well-received by language learners, echoing findings from
earlier studies (Alghamdi, 2021; Alodwan, 2021). Additionally, the provision of materials and resources
in online language learning garnered appreciation, consistent with previous research (Dhawan, 2020;
Gao, 2020; Okyar, 2023).

Smooth and unhindered communication with instructors outside the traditional classroom setting was
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identified as another positive aspect of online language education (Wang et al., 2022). The pivotal role
of instructors in providing support and guidance to foster and augment the learning process for students
assumes a significant importance in the overall efficacy of online education (Kim & Park, 2023; Lee,
2022). Previous studies (e.g., Kang & Im, 2013; Roque-Hernandez et al., 2023) suggest that instructors
exert a positive influence on student engagement and satisfaction levels. For instance, Kang and Im
(2013) documented that the influence of instructional interaction and the presence of the instructor
exhibited a greater capacity for forecasting learners' satisfaction as compared to elements associated
with social interaction. These findings collectively underscore the critical role of instructors in shaping
the dynamics and outcomes of the online learning experience. Educators could effectively foster and
maintain a strong sense of belonging among students by prioritizing the cultivation of interpersonal
connections and a supportive community within the learning environment (Hung & Chou, 2015). A
practical approach to achieving this objective might be consistently engaging in frequent communication
with the class, providing clear instructions, timely reminders about deadlines, and offering prompt
responses to student queries, thereby enhancing the perceived teacher presence. This proactive
engagement strategy can significantly contribute to a positive and inclusive learning atmosphere,
bolstering students' academic engagement and overall satisfaction.

CONCLUSION

This qualitative survey study aimed to investigate EFL learners' perceptions of online language
education following the earthquake in Tirkiye, focusing on its benefits, challenges, and
recommendations. Data were collected through an online survey with open-ended questions, and
MAXQDA software was employed for rigorous analysis of the qualitative data. The findings revealed
that students valued online language education for its time-saving nature, convenience, accessibility to
recorded sessions, supportive teacher communication, and cost-effectiveness. However, they also
identified challenges such as technical issues, reduced concentration, lack of motivation and discipline,
limited interaction, and decreased class participation. Students provided suggestions for improving
curriculum, assessments, and instructors' approaches in online education.

Implications

Given the substantial impact that alterations in pedagogical approaches during crisis circumstances such
as pandemics and significant seismic events can exert on forthcoming classroom methodologies, it is
crucial to thoroughly contemplate the findings and ramifications of this investigation. Firstly, the matter
concerning intermittent Internet connectivity may be adeptly ameliorated via the archival of live
instructional sessions. In the present investigation, participants were engaged in synchronous virtual
classes conducted in real-time. The subsequent recording and uploading of these synchronous sessions
to prominent platforms such as Google Drive and Moodle proved highly beneficial to learners
encountering Internet connectivity issues, as well as affording other students the opportunity to access
and review the lectures autonomously, tailoring their engagement to individualized paces and
preferences.

Regarding the lack of socialization, interaction, and engagement, online courses necessitate an infusion
of dynamism, intrigue, and interactivity to effectively engage learners. Therefore, it becomes imperative
to integrate active learning strategies that amplify social presence, thereby cultivating enhanced
engagement and fostering positive perceptions of online instructional modules (Ratan et al., 2022). In
this regard, instructors play a pivotal role in establishing temporal boundaries and cues, thereby
prompting attentiveness and vigilance among students. Furthermore, earnest efforts must be dedicated
to infusing the pedagogical process with a humanistic dimension. A personalized approach aimed at
learners is paramount, facilitating their seamless adjustment to the virtual learning environment.
Notably, as proposed by Gacs et al. (2020), the incorporation of assignments and collaborative projects
can facilitate peer interactions, extending beyond the conventional student-instructor dynamic. This has
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the potential to enhance social engagement among learners.

An additional implication derived from the study resides in the potential for educators to incorporate
diverse online formative assessment tools or language-based gamification strategies, thereby capturing
the interest of their students and fostering sustained concentration, motivation, and active involvement.
Pertaining to the cultivation of self-discipline, instructors could offer guidance to their learners through
the provision of weekly instructional plans.

The incorporation of online syllabi into pre-existing educational curricula could also transcend a mere
attachment. Instead, they should align with the learning contexts and involve collaborative design efforts
by educators. Concerning the online assessment, it is necessary to adopt a more all-encompassing
approach and deliberate decision-making. To mitigate potential instances of academic dishonesty or
technical hindrances inherent in single-attempt examination instances, it is advisable to contemplate the
incorporation of project-oriented assessments.

Limitations and Further Suggestions

While this investigation offers valuable insights into the landscape of online language acquisition during
times of crisis, it is crucial to approach the findings with discernment of contextual variables. This study
was carried out at a preparatory school of a state university in Ankara, the capital city of Tiirkiye. Online
educational approaches worldwide, including those within Tiirkiye, can exhibit divergence based on the
cultural context of educational institutions, available socioeconomic resources, and technological assets.

Subsequent research ought to underscore the transformative mechanisms and pedagogical
methodologies embraced by universities to effectively navigate the intricacies of such a dynamic
educational landscape. Moreover, it is imperative to supplement student perspectives with those of
instructors and decision-makers, thereby cultivating a more comprehensive understanding. Additionally,
interviews and observations might reveal a deeper understanding of the case. Future studies can also
examine the viability of new educational paradigms and the complex relationships between key
stakeholders in the field of language education.
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APPENDICES

Appendix 1: Open-Ended Survey Questions

Can you please write down three things that you liked about online English language education?
Can you please write down three things that you disliked about online English language education?
What improvements would you suggest for curriculum and teaching materials in online education?

What are the additional features or resources that you would like to see added to your online language
learning experience?

What improvements would you suggest for testing and evaluation in online education?

What improvements would you suggest for teacher’s teaching approaches or methods in online
education?

Do you have any other suggestions for improving the online language learning experience? What are
they?
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TURKCE GENISLETILMIS OZET

Teknolojik gelismeler, 6zellikle deprem, kasirga veya sel gibi dogal felaketlerin tetikledigi durumlarda
ve Ozellikle kriz zamanlarinda c¢evrimici egitimin potansiyelini 6nemli Slglide artirmigtir (Dhawan,
2020). Bilimsel calismalarin da ortaya koydugu gibi, COVID-19 salgmi sirasinda lisans diizeyinde
¢evrimigi derslerin yayginhiginda 6nemli bir artis yasanmustir (Henriksen ve digerleri, 2020; Lowenthal
ve digerleri, 2020; Ratan ve digerleri, 2022). Bagka bir deyisle, ¢evrimigi egitim, birgok iilkedeki
Ogrencilerin egitim arayiglarini siirdiirmeleri i¢in vazgecilmez bir ara¢ olarak ortaya ¢ikmistir. Bu
nedenle egitmenler, eski yiiz yiize derslerini, yeni ortaya ¢ikan medya teknolojilerinden yararlanarak
dijital ortamli egitim deneyimlerine doniistiirerek derin bir pedagojik yeniden tasarima giristiler.
Ozellikle Zoom, Teams veya Google Meets gibi video konferans platformlari aracihigiyla dgretimin
eszamanlt olarak sunulmasi, sanal sinif ortaminda gergek zamanl etkilesimleri tesvik etmek icin 6ne
cikan bir strateji olarak ortaya ¢ikt1. Ilk bakista eszamanli video konferans, yiiz yiize 6gretimin gercek
zamanli etkilesimlerini kopyalamanin dogrudan bir yolunu sagliyormus gibi goriinebilir. Bununla
birlikte, pedagojik olarak bir ortamdan digerine gecis her zaman kusursuz degildir ve zorluklar ortaya
cikarabilir (Henriksen ve digerleri, 2020). Sonug olarak, dil derslerinin ¢evrimigi ortamda basarili bir
sekilde verilebilmesi i¢in etkili ve yetkin bir egitim sisteminin kurulmasi zorunlu hale gelmektedir.

Degisime direnmenin kiiresel anlamda hi¢bir egitim kurumuna faydasi olmayacaktir. Pek ¢ok kurum,
egitim standartlarimi  korurken kisa bir zaman dilimi i¢inde degisiklikleri ne kadar hizli
benimseyebildiklerine gore degerlendirilir. Salgin ya da afetler meydana geldiginde kurumlarin itibar
risk altina girmekte ve incelemeye tabi tutulmaktadir. Krizler sirasinda miidahale etme ve egitim
kalitesini siirdiirme kapasiteleri uyum saglama yeteneklerini de yansitmaktadir (Dhawan 2020).

Egitim kurumlari, yeni teknolojilerin benimsenmesi ve uygulanmasinin 6tesine gecen ¢ok yonlii bir
zorlukla kars1 karsiyadir. E-6grenmenin entegrasyonu onemli zamansal ve mali taahhiitler gerektirir.
Basit bir caba olmaktan ziyade, gerekli cihaz ve ekipmanin edinilmesi, personele yeterli egitimin
saglanmasi ve yiiksek kaliteli cevrimigi icerigin se¢ilmesi i¢cin 6nemli bir yatirim gerektirir.

Son zamanlardaki zorluklar bize hayatin 6ngdriilemezligini 6gretti ve bizi belirsizliklerle yiizlesmeye
daha hazirlikli olmaya tesvik etti. Covid salgini bizi hazirliksiz yakalasa da proaktif planlamanin
O6nemini vurguluyor. Tiirkiye, Covid-19 salgininin ardindan bir bagka felaketle kars1 karsiya kaldi:
Kahramanmaras Depremi, ciddi can ve mal kayiplarina yol agti ve etkilenen bireylerin gegici olarak
Ogrenci yurtlarina taginmasini gerektirdi. Sonug olarak, Yiiksekdgretim Kurulu yiiz yilize egitimden
alternatif olarak ¢evrimigi egitime donmek zorunda kaldi.

Bu nedenle, birincil planin ise yaramamasi durumunda yedek planlarin mevcut olmasi 6nemlidir. Bu,
paydaslarin hatalarindan ders almasi, kritik durumlar1 6nceliklendirmesi ve uygun stratejiler gelistirmesi
durumunda basarilabilir. Kisacasi beklenmeyene hazirlikli olmak ¢ok 6nemlidir. Cevrimici dersler
olustururken baglamsal unsurlar da dikkate alinmali ve Ggrencilerden siirekli geri bildirim alinmasi
gereklidir. Hem avantajli yonlerin hem de potansiyel engellerin anlasilmasi, egitimciler i¢in dniimiizdeki
zamanlarda pragmatik ¢oziimler olusturmada faydali olabilir.

Dahasi, dil ediniminin geleneksel teorik 6gretimden farklilastigi g6z oniine alindiginda, anlamli 6grenen
etkilesimini ve hedef dilin pratik uygulanmasini kolaylastiran yetkin bir 6grenme ortami olusturmak
mithimdir. Sonug olarak, dil egitimi alaninda ¢evrimigi 6grenme platformlarinin etkinligini artirmak igin
ogrencilerin bu pedagojik yolculuga iliskin bakis agilarini, uygulamalarini ve onerilerini dikkate almak
biiyiilk 6nem tasimaktadir. Bu nedenle, bu nitel anket ¢aligmasi, Tiirkiye'de yasanan biiyiik deprem
sonrasinda Ogrencilerin zorunlu senkronize ¢evrimigi dil egitimi sirasinda karsilastiklari firsatlar1 ve
zorluklar ortaya c¢ikarmay1 ve gelecekteki programlarin planlanmasi i¢in bu egitim sekline iliskin baz1
bilgiler elde etmeyi amaglamaktadir. Bu nedenle arastirma sorulari1 sunlardir:

(1) Ingilizceyi yabanci dil olarak dgrenen dgrencilerinin ¢evrimigi dil egitiminde sahip olduklari firsatlar
nelerdir?
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(2) Ingilizceyi yabanci dil olarak 6grenen dgrencilerinin gevrimigi dil egitiminde karsilastigi zorluklar
nelerdir?

(3) Ingilizceyi yabanci dil olarak 6grenen dgrenciler ¢evrimici dil grenme deneyimlerini gelistirmek
icin ne gibi onerilerde bulunuyorlar?

Ogrencilerin cevrimici dil 6grenme deneyimlerini arastiran ¢aligmalar, teknik sorunlar (Lee, 2022;
Ludwig ve Tassinari, 2023; Okyar, 2023), sinirlt etkilesim (Ludwig ve Tassinari, 2023; Maican ve
Cocorada, 2021; Okyar, 2023; Schulze ve Scholz, 2018) ve 6z diizenleme (Schulze ve Scholz, 2018)
gibi problemleri ortaya ¢ikarmustir. Ote yandan esneklik (Le ve Tran, 2023; Ludwig ve Tassinari, 2023),
erisilebilirlik (Hazaymeh, 2021; Le veTran, 2023) ve maliyet etkinligi (Dahmash, 2020; Ludwig) gibi
bazi ortak avantajlarin yani sira bazi olanaklar ve olumlu deneyimler birtakim caligmalarda ayrica ele
alimmugtir,

Ludwig ve Tassinari'nin (2023) 22 iilkeden 79 dil 6gretmeniyle yaptig1 ¢alisma, ¢evrimici 0gretim
yonteminin hem 6gretmenler hem de 6grenciler i¢in daha fazla 6zerklik gelistirme firsatlari sundugunu
gosterdi. Ancak ayni zamanda daha fazla 6z disiplin gerektiriyordu. Maican ve Cocorada'nin (2021)
calismasi, dil becerisi gelisimiyle ilgili endiseleri ortaya ¢ikardi, ancak 6grenciler sesli-video konferansi
ve power-point sunumlarini olduk¢a begendileer ve faydali buldular. Le ve Tran (2023) tarafindan
yiiriitiilen arasgtirma ayrica, yabanci dil olarak Ingilizce egitimi alan Vietnamli 6grencilerin, Google
Meet'teki egitmenleri ve akranlariyla etkilesimlerini gelistiren ve sanal 6grenme siniflarinda topluluk
duygularini gelistiren ara odalarini takdir ettiklerini gostermistir. Hazaymeh'in (2021) 60 yabanci dil
Ogrencisiyle yaptigi ¢alisma, katilimceilarin 6nemli bir kisminin ¢evrimigi uzaktan egitim yoluyla basarili
bir sekilde dil yeterliligine ulastigini gosterdi.

Bu calisma yiiksekdgretim diizeyinde bir Ingilizce dil programinda gergeklestir. Universite Ankara'nin
orta kesiminde bulunan bir devlet iiniversitesiydi. Ingilizce hazirlik programi éncelikle yiiz yiize egitim
seklinde olmasina ragmen, Tiirkiye'nin gesitli bdlgelerini etkileyen yikici deprem nedeniyle sanal
egitime yoneldi. Yabanci Diller Yiiksekokulu, daha dnce COVID-19 salgin1 sirasinda ¢evrimigi dersler
vermis oldugundan, ¢evrimigi dil 6gretimini destekleyecek gerekli kaynaklara ve teknolojiye sahipti.
Moodle, farkl yeterlilik seviyelerindeki dgrencilere ev sahipligi yaparak, 6grenme siirecini yonetmek
i¢in belirlenmis bir platform olarak islev gordii. Ayrica hazirlik programi kapsaminda Zoom, video
konferans yapmak i¢in en uygun arag¢ olarak kullanildi. Egitmenler periyodik toplantilar diizenleyerek
Zoom erisim bilgilerini Moodle iizerinden paylasarak 6grencilerin duyurulara, sinif i¢i materyallere, ek
kaynaklara ve ders taslaklarina bu platform {izerinden erigmelerini kolaylastirdi. Etkilesimli oturumlar
sistematik olarak belgelendi ve belirlenmis bir Google Drive klasoriinde saklandi; bunun linki daha
sonra Moodle platformu araciligiyla dgrencilere dagitildi.

Aragtirmanin ilk asamasinda calismanin gerceklestirildigi {iniversitenin Sosyal Bilimler ve Beseri
Bilimler Arastirmalar1 Etik Kurulu'ndan etik kurul onay1 alindi. Daha sonra veriler, 6grencilerin olumlu
ve olumsuz deneyimlerini ortaya ¢ikarmay1 amaglayan agik uglu sorulari ve gevrimigi egitim deneyimini
gelistirmeye yonelik Onerileri kapsayan gevrimigi bir anket araciligiyla elde edildi.

Toplanan veriler, nitel verilerin titizlikle incelenmesini kolaylagtirmak i¢in hazirlanmig gelismis bir
yazilim olan MAXQDA kullanilarak siki bir incelemeye tabi tutuldu. Yazilim, kodlarm, kategorilerin
ve temalarin tanimlanmasin1 ve diizenlenmesini sagladi; bunlar daha sonra kapsamli analiz ve
yorumlama i¢in ayirt edildi ve renk kodlarina gore kodlandi. Veri analizi yontemi olarak katilimcilarin
kendi bakis acilarindan algiladiklar ilk elden deneyimlerinden elde edilen bulgularin ¢ikarilmasi i¢in
igerik analizi (Neuendorf, 2002; Weber, 1990) ve tiimevarimsal bir yaklasim tercih edilmistir (Thomas,
2006). Kodlama siireci boyunca yeni kodlarin ve kategorilerin ortaya ¢ikmasina uyum saglayacak
sekilde bir kodlama g¢ercevesi formiile edildi ve siirekli revizyona ve iyilestirmeye tabi tutuldu. Cergeve,
iist diizey, paralel ve ikincil siniflandirmalar da dahil olmak {izere ¢esitli kodlar ve kategoriler arasindaki
hiyerarsik iligkiyi gostermek amactyla 6zel olarak olusturulmustur.

Veri analizi siireci boyunca, bulgularin giivenilirligini artirmak i¢in ¢esitli stratejiler uygulandi. Verileri
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bir ay siiren bir aradan sonra yeniden degerlendirme siirecine tabi tutarak giivenilirligi artirmak i¢in
yeniden kodlama stratejisi kullanildi. Ote yandan akran incelemesi, diger arastirmacilardan bilimsel
girdi istemek ve bdylece bulgularin giivenilirligini, inandiriciligini ve gegerliligini desteklemek icin
yapildi.

Bu aragtirmanin sonucunda, 6nemli sayida 6grenci, ¢evrimigi egitimin zamandan tasarruf saglayan
yoniinii vurguladi ve bunun, okula gidip gelmek i¢in zaman harcamak zorunda kalmadan c¢aligma
programlarini daha iyi planlamalarina ve yonetmelerine olanak sagladigim vurguladi. Ornegin Katilime1
17, bu formatin kendi ¢alisma diizenine ve programlama i¢in yeterli zamana izin verdigini belirtti.

Ayrica pek ¢ok katilimcer derslere kendi evlerinden katilmanin rahatligini da oldukga avantajli buldu.
Ornegin Katilmci 41, yorucu ve stresli hazirhiklara gerek kalmadan derslere aninda katilabilme
becerisinin altini ¢izdi. Bir diger 6grenci (Katilimci 50) ise kahvalt1 yaparken pijamalariyla rahatca derse
girebildigini belirtmistir. Katilimc1 74 ayrica uzun siire sirada oturmaktan kurtulmus olmaktan duydugu
memnuniyeti dile getirdi. Cogu kisi, eszamanli oturumlardan sonra ¢evrimigi derslerin kayitlarina
ulagabildikleri i¢in bunu pratik ve erisilebilir buldu. Bazilar1 da ulasim sorunuyla ugrasmak zorunda
olmadiklarini belirtti. Ayrica ulagim kullanmak veya 6gle yemegi i¢in para 6demek zorunda olmadiklar
icin ¢evrimigi egitimin maliyet etkinliginden de bahsettiler.

Cevrimigi egitimin en ¢ok takdir edilen yonlerinden biri, kaynaklarinin bollugu ve 6grencilerin dijital
platformlar araciligiyla ¢ok ¢esitli materyallere erisme yeteneginde yatmaktadir. Ornegin Katilime1 126,
birden fazla kitaba ayni anda erisebilme olanagini takdir ettiklerini ifade etti. Benzer sekilde Katilime1
35, cesitli kaynaklarin mevcudiyetinin 6grenme siirecinin etkililigini arttirdigin1 ifade etti. Dahasi,
gelencksel yiiz yiize siniflarin aksine, bu sanal alanlar giiriiltiisiiz tartigmalara olanak tanidigindan,
Ogrenciler Zoom tarafindan saglanan ara odalar1 da oldukga faydali buldular. Katilimc1 41, bu ara
odalarinin grup ¢alismasi yapma agisindan faydalarini agikc¢a vurguladi: 'Grup ¢alismasi igin kullanilan
ara odalar1 sayesinde, kiigiik gruplarda ¢ok rahat, giiriiltii olmadan konuyu tartisabiliyoruz ¢ilinkii yiiz
yiize bu ne yazik ki miimkiin degil’. Ayrica, Katilime1 75'in de ifade ettigi gibi, 6grenciler teknolojiden
yararlanma konusundaki yeterliliklerinin de arttigmmi belirttiler. Katilime1 75, teknolojiyi etkin
kullanabilmelerinin onlar1 derslerinde motive ettigini dile getirdi.

Ogrenciler ayrica dgretmenlerinin empatik, tesvik edici ve destekleyici pedagojik yaklagimlarim takdir
ettiklerini ifade ettiler. Ayrica Ggrenciler, ¢evrimi¢i egitim baglaminda egitmenleriyle iletisimin
sorunsuz ve erisilebilir oldugunu belirtmislerdir. Iki 6grenci ayrica artan motivasyon ve
Ozgilivenlerinden bahsettiler. Ek olarak, baska bir 6grenci grubu geleneksel yiiz yiize egitime kiyasla
stres diizeylerinin azaldigim vurguladi. Ornegin K35, 'Yiiz yiize egitim olmadig1 icin daha az stres ve
kaygi yastyoruz' dedi. K11 ise 'Konusma etkinliklerinde kendimi daha rahat hissediyorum' dedi. Ancak
sunu da belirtmekte fayda var ki hepsi oyle degil. 19 katilimc1 ¢evrimici dil egitiminin begendikleri
herhangi bir yoniiniin olmadigin ifade etti.

Ogrencilerin yaklasik iigte biri, gevrimici dil dgreniminin biitiiniiyle etkililiginden memnuniyetsizligini
dile getirerek, belirli dil yeterliklerinin, gorevlerin ve etkinliklerin 6zellikle yetersiz oldugunu belirtti.
Ornegin Katilimer 32, ‘Temel Ingilizce becerilerini, 6zellikle de konusma becerilerini yeterince pratik
edemiyorum’ dedi. Baska bir &grenci K148 ise “Internet sorunlari ve smif ortamimin yetersizligi
nedeniyle dinleme ve yazma bdéliimleri zor olabiliyor. Cevrimigi dersler yiiz ylize dersler kadar verimli
degil. Ogrenciler aktif olamiyor.” dedi.

Bazi 6grenciler dersleri monoton olarak algiladilar. Birgok katilimet, internet baglantisi sorunlarini ve
gerekli teknolojik cihazlara erisimdeki engelleri kapsayan teknik zorluklardan bahsetti. Konsantrasyon
ve 6z disiplin de siklikla bahsedilen zorluklar arasindaydi. Ornegin Katilimer 146, ‘Online egitim ev
sartlarinda derslere konsantre olmami zorlastiriyor’ dedi. Katilimce1 78 ise ‘Ders ortami olarak kapali bir
yapida degiliz. Bunun sonucu olarak ders disinda ¢ok fazla uyaran ve engelle karsi1 karsiya
kalabiliyoruz.' Ayrica, bazi 6grenciler akranlari ve egitmenleriyle sinirh etkilesimin altini ¢izdi ve bu da
geleneksel yiiz ylize egitime kiyasla derse katilimin azalmasina neden oldu.
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Ogrenciler ayrica ¢evrimigi dil egitiminde dlgme ve degerlendirmeyle ilgili sorunlara da degindiler.
Hangi 6nlemler alinirsa alinsin kopyadan kagimmanin imkansiz oldugunu ve test siirecinin adaletsiz
oldugunu disiindiiler. Sikayet ettikleri konulardan biri de sinav sirasinda mikrofonun sesini agmak
zorunda kalmalariydi. Bunun nedeni ise bazi Ogrencilerin sinavlarda profesyonellerden ya da
arkadaslarindan yardim almasi nedeniyle kopya ¢ekmenin 6niine gegmekti. Sinavlarin igerigi ve zorlugu
konusunda da baz1 6grencilerden sikayetler geldi.

Ogrencilerin azinhg da duygusal sikinti yasadiklarini dile getirdi. Es zamanli ¢evrimigi oturumlara
katilirken kayg, stres ve cekingenlik gibi duygulardan bahsettiler. Ornegin Katilime1 4 sunu belirtti:
‘Kendi adima konugmam gerekirse ¢evrimi¢i derslerin kayit altina alinmasindan dolay1 hata yapmaktan
korkuyordum, yiizylize egitimde hata yapsak bile o anda kaliyordu ancak ¢evrimigi egitimde her zaman
o hatay1 gorebiliyoruz ve bu benim konusma yapmaktan ¢ekinmeme sebep oldu.” (Katilimci 4). Birkag
Ogrenci ayrica uzun siireli ekrana maruz kalma siiresini ve bunun kendi sagliklari lizerindeki sonuglarini
tartist. Ornegin, Katilime1 40 sdyle ifade etti: 'Uzun siire ekran basinda kalmaktan dolay1 bas agrisindan
ve goz rahatsizliklarindan sikayet¢iyim. Hareketsiz davranistan kaynaklanan bedensel rahatsizligimin
temel nedeni budur.'! Ayrica, iki 6grenci dersleri yeterince Oziimsemek ve dijital platformlarda
degerlendirmeler yapmak konusunda zorluk yasadiklarini ifade etti.

Ogrencilerin onerileri, onlart memnun etmeyen yonlerle yakindan baglantiliydi. Miifredat ve dgretim
materyalleriyle ilgili olarak ders kitabindan duyduklari hosnutsuzluk, onlar1 bu ders kitabinin
degistirilmesini 6nermeye yoneltti. Ayrica, ¢cagdas ve giincel kaynaklara ve materyallere olan arzularini
dile getirdiler. Ornegin Katilime1 103, “Dikkat ¢ekici materyaller ve giincel konulari barindiran kitaplar
tercih edilebilir” dedi. Ayrica dort dil becerisinin tamaminda yeterliligi artirmaya yonelik gorev ve
etkinliklerin arttirilmasinin 6nemini 6zellikle vurguladilar. Katilmeir 140 o6zellikle sunu belirtti:
'Konugma etkinliklerine daha fazla zaman ayrilabilir.' Sinav yonetimine iligkin olarak dgrenciler, sinav
stiresinin uzatilmasini, smavlarin zorluk diizeyinin azaltilmasini ve 6grencilerden sinav sirasinda
mikrofonlarin agilmasinin istenmemesini, bu tiir uygulamalarin degerlendirme siirecinde aksamalara yol
actigint savundular.

Bulgular ayrica Ogrencilerin, &gretmenlerinin g¢evrimi¢i Ogretim alanindaki yaklasimlarini ve
tekniklerini gelistirmek icin degerli dneriler sunduklarim da ortaya cikardi. Ozellikle 6grenciler, sanal
ogrenme ortamindaki etkilesimli unsurlarin artirilmasinin yani sira derslere aktif olarak katilmanin daha
fazla tesvik edilmesi yoniindeki isteklerini dile getirdiler. Ornegin, Katilimc1 63 soyle demistir: ‘Her
Ogrenciyi 0gretmenlerin zorlamasi gerektigini diisiinliyorum ¢iinkii hocalar bana seslenmedigi siirece
ben cevap vermiyorum.' Ayrica, egitimcilerin ¢evrimici oyunlar ve siire¢ degerlendirme araglarini dahil
ettigi daha ilgi ¢ekici 6gretim uygulamalarini tercih etmelerini 6nerdiler. Katilimer 12 6zellikle sunu
onerdi: 'Ogretmenlere etkilesimli ¢evrimigi platformlar1 (Padlet ve Kahoot gibi) etkili bir sekilde
kullanmalarini 6neriyorum.'

Pandemiler ve 6nemli sismik olaylar gibi kriz kosullarinda pedagojik yaklasimlardaki degisikliklerin
gelecek sinif metodolojileri lizerinde yaratabilecegi 6nemli etki géz oniine alindiginda, bu arastirmanin
bulgularim ve sonuglarmi kapsamli bir sekilde diisiinmek gerekir. ilk olarak, gidip gelen internet
baglantisiyla ilgili sorun, canli 6gretim oturumlarinin arsivlenmesi yoluyla ustalikla iyilestirilebilir.
Mevcut aragtirmada katilimeilar, gergek zamanli olarak yiiriitiilen senkronize sanal siniflara katildilar.
Daha sonra bu senkronize oturumlarin kaydedilmesi ve Google Drive ve Moodle gibi dnde gelen
platformlara yiiklenmesi, internet baglantis1 sorunlar1 yasayan dgrenciler i¢in son derece faydali oldu.
Ayrica diger 6grencilere derslere 6zerk bir sekilde erisme ve bunlar gozden gecirme firsati verdi.

Sosyallesme, etkilesim ve katilimin eksikligi ile ilgili olarak, ¢evrimigi dersler, 6grencilerin etkili bir
sekilde katilimini saglamak i¢in dinamik olmalidir. Bu nedenle, sosyal varligi gii¢clendiren aktif 6grenme
stratejilerini entegre etmek, boylece gelismis katilimi gelistirmek ve ¢evrimici 6gretim modiillerine
iligkin olumlu algilar tesvik etmek gereklidir. (Ratan ve digerleri, 2022). Bu baglamda, egitmenler
zamansal smirlarin ve ipuglarinin belirlenmesinde 6nemli bir rol oynamakta ve bdylece 6grenciler
arasinda dikkat ve uyanikligi tesvik etmektedir. Ayrica, pedagojik siirece hiimanist bir boyut
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kazandirmak i¢in ciddi ¢aba sarf edilmelidir. Ogrencileri hedef alan kisisellestirilmis bir yaklasim ¢ok
onemlidir ve onlarin sanal 6grenme ortamina kusursuz sekilde uyum saglamalarmi kolaylastirir.
Ozellikle, Gacs ve digerleri (2020) tarafindan 6nerildigi gibi 6devlerin ve isbirlik¢i projelerin entegre
edilmesi, geleneksel Ogrenci-egitmen dinamiginin Otesine gegerek akran etkilesimlerini
kolaylastirabilir. Bu, 6grenciler arasinda sosyal katilim1 artirma potansiyeline de sahiptir.

Calismanin sundugu bir diger 6ngdrii de egitimcilerin gesitli ¢evrimigi siire¢ degerlendirme araglarin
veya dile dayali oyunlastirma stratejilerini etkin kullanmasinin 6neminde gizlidir. Eger egitimciler bu
tarz yontemler kullanirlarsa 6grencilerinin ilgisini ¢ekebilir ve devamli bir konsantrasyon ve motivasyon
saglayabilirler. Oz disiplinin gelistirilmesiyle ilgili olarak egitmenler, haftalik 6gretim planlari
hazirlayarak 6grencilerine rehberlik sunabilirler.

Cevrimigi ders programlarimin dnceden var olan egitim miifredatina dahil edilmesi, salt bir eklentinin
Otesine gecmelidir. Bunun yerine, ¢evrimicgi egitim Ogrenme baglamlariyla uyumlu olmali ve
egitimcilerin igbirlik¢i tasarim ¢abalarini desteklemelidir. Cevrimici degerlendirmeyle ilgili olarak, daha
kapsamli bir yaklagimin ve bilingli karar alma siirecinin benimsenmesi gerekir. Tek seferde uygulanan
sinav Orneklerinin dogasinda olan potansiyel kopya ¢ekme egilimi veya teknik problemleri azaltmak
icin, proje odakli degerlendirmelerin dahil edilmesi tavsiye edilir.

Bu arastirma, kriz zamanlarinda ¢evrimigi dil edinimine iligkin degerli bilgiler sunarken, bulgulara
baglamsal degiskenleri ayirt ederek yaklasmak ¢ok onemlidir. Bu nitel anket ¢aligmasi Tiirkiye'nin
baskenti Ankara'da bir devlet iiniversitesinin hazirlik okulunda gerceklestirilmistir. Tiirkiye'dekiler de
dahil olmak iizere diinya capindaki cevrimici egitim yaklagimlari, egitim kurumlarimin kiiltiirel
baglamina, mevcut sosyoeckonomik kaynaklara ve teknolojik varliklara bagli olarak farklilik
gosterebilmektedir.

Sonraki arastirmalar, boylesine dinamik bir egitim ortammin karmagsikliklarini etkili bir sekilde
yonlendirmek icin iiniversiteler tarafindan benimsenen doniistiiriici mekanizmalarin ve pedagojik
metodolojilerin altin1 ¢izmelidir. Dahasi, 6grencilerin bakis agilarini egitmenlerin ve karar vericilerin
bakis agilariyla desteklemek, boylece daha kapsamli bir anlayis gelistirmek gerekir. Ayrica goriismeler
ve gozlemler durumun daha derinlemesine anlagilmasimi saglayabilir. Gelecekteki c¢aligmalar ayni
zamanda yeni egitim paradigmalarinin uygulanabilirligini ve dil egitimi alanindaki kilit paydaslar
arasindaki karmasik iligkileri de inceleyebilir.
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