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Dear Readers,

We are delighted to present you the March 2024 issue of the Journal of Limitless Education
and Research.

The aim of our Journal, which has been continually published by the Limitless Education and
Research Association (LERA) for 8 years since 2016, is to contribute scientifically to the field of
education and research. To this end, theoretical and applied original studies are published for free
and shared with readers at nationwide and worldwide.

The Limitless Journal of Education and Research is published in Turkish and English three
times a year and indexed in EBSCO, Education Full Text (H. W. Wilson) Database Coverage List, which
is accepted as a field index by the Higher Education Council (UAK in Turkish). Additionally, it is
indexed in various national and international indexes such as ASOS, DRJI, ESJI, OAJI, ROAD, SIS,
SOBIAD, Worldcat, and receives numerous citations. To the SOBIAD impact factor, our journal is in
the top 90th among scientific journals in our country. Our initiatives and studies continue so as to
let our journal be scanned in national and international indexes.

SEAD Journal, an internationally peer-reviewed journal, is published with scientific
contributions of articles, research, and projects by academics, researchers, educators, and teachers
from different countries. Our journal has been maintaining its publication for eight years without
compromising its academic and scientific quality, delivering current and new studies to readers in
the field.

In this issue of our journal, five scientific research and articles related to education are
included. We would like to thank all the editors, authors, reviewers, and translators who contributed
to the preparation and publication of this issue.

We extend our respect with the hope that our journal will contribute to scientists,
researchers, educators, teachers, and students in the field.

LIMITLESS EDUCATION AND RESEARCH ASSOCIATION
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Degerli Okuyucular,
Sizlere Dergimizin Mart 2024 sayisini sunmaktan biyik mutluluk duyuyoruz.

Sinirsiz Egitim ve Arastirma Dernegi (SEAD) tarafindan 2016 yilindan bu yana 8 yildir kesintisiz
olarak yayinlanan Dergimizin amaci, egitim ve arastirma alanina bilimsel yonden katki saglamaktir.
Bu amagla kuramsal ve uygulamali 6zglin calismalar Ucretsiz yayinlanmakta, ulusal ve uluslararasi
dizeydeki okuyucularla paylasiimaktadir.

Sinirsiz Egitim ve Arastirma Dergisi (SEAD), yilda ¢ sayi olarak Tirkce ve ingilizce
yayinlanmakta, UAK tarafindan alan indeksi olarak kabul edilen EBSCO, Education Full Text (H. W.
Wilson) Database Covarage List’te taranmaktadir. Ayrica ASOS, DRII, ESJI, OAJI, ROAD, SIS, SOBIAD,
Worldcat gibi ulusal ve uluslararasi cesitli indekslerde taranmakta ve ¢ok sayida atif almaktadir.
SOBIAD etki faktériine gore Dergimiz, Ulkemizdeki bilimsel dergiler icinde ilk 90. sirada
bulunmaktadir. Dergimizin ulusal ve uluslararasi indekslerde taranabilmesi icin girisimlerimiz ve
¢alismalarimiz devam etmektedir.

Sinirsiz Egitim ve Arastirma Dergisi (SEAD), uluslararasi hakemli bir dergi olmakta, farkli
Ulkelerdeki akademisyen, bilim insani, arastirmaci, egitimci ve Ogretmen vyazarlarin makale,
arastirma, proje gibi bilimsel katki ve destekleriyle yayinlanmaktadir. Akademik ve bilimsel
kalitesinden 6din vermeden sekiz yildir yayin hayatini siirdiirmekte, giincel ve yeni calismalari
alandaki okuyuculara ulastirmaktadir.

Dergimizin bu sayisinda egitimle ilgili bes bilimsel arastirma ve makaleye yer verilmistir. Bu
sayinin hazirlanmasi ve yayinlanmasinda emegi gegen bitlin editor, yazar, hakem ve gevirmenlere
tesekkiir ediyoruz.

Dergimizin alandaki bilim insani, arastirmaci, egitimci, 6gretmen ve Ogrencilere katkilar
getirmesi dilegiyle saygilar sunuyoruz.

SINIRSIZ EGITIM VE ARASTIRMA DERGISI
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Analysis of Postgraduate Theses on Environmental Literacy in

Turkiye through Meta-Synthesis

Ayse Nur MAVIS CAGLAR, aysenurmaviss@gmail.com, inénii University, 0009-0000-9754-9670

Ars. Gor. Hafsa Sehadet FiLiz, filizhafsa0@gmail.com, Gaziantep University, 0000-0001-7614-
4033

Abstract: Environment is the habitat where humans, animals, plants, and other living organisms
sustain their lives and interact with one another. Environmental literacy, as for that, is a skill that enables
us to understand the environment we live in, to create a common consciousness towards the
environment, to know the responsibilities towards the environment, and to transmit the environment to
future generations by protecting it. In this study, the aim is to analyse postgraduate theses prepared on
environmental literacy in Tirkiye by using the meta-synthesis method. Answers to the main question of
"What is the trend of postgraduate theses prepared in Tiirkiye in the field of environmental literacy?" and
the accompanying sub-questions are scrutinized. During the preparation of this study as a qualitative
research, literature review and meta-synthesis methods are utilized. The study group of the research
consist of 24 postgraduate theses found in the Higher Education Board National Thesis Center Database
by typing the keyword "environmental literacy" in the search bar, which were prepared in the field of
education. These theses were examined, classified, and evaluated based on certain criteria. It can be said
that interesting results related to environmental literacy were obtained within the scope of the study.

Keywords: Environmental literacy, Meta-synthesis, Thesis analysis, Qualitative research.

Cited in: Mavis Caglar, A. N. & Filiz, H. S. (2024). Analysis of postgraduate theses on environmental literacy in Tirkiye
through meta-synthesis, Meta-sentez araciliglyla Tirkiye’de cevre okuryazarligi konusunda yapilmis lisansusti
tezlerin analizi. The Journal of Limitless Education and Research, Sinirsiz Egitim ve Arastirma Dergisi, 9(1), 79-106.
https://doi.org/10.29250/sead.1380642.



(\Sezzz Analysis of Postgraduate Theses on Environmental Literacy in Turkiye...

Ayse Nur MAVIS CAGLAR, Hafsa Sehadet FILIZ
1. Introduction

With the Industrial Revolution following the Agricultural Revolution, it can be said that
the way of life of the human race has changed. While activities were primarily human-centric
during the Agricultural Revolution, with industrialization, a process of modernization emerged
where activities became mechanized. It is possible to say that while this situation has its benefits
for humankind, it also has its drawbacks. Because, on the one hand, while the journey of
mechanization facilitates human work, on the other, it has negative impacts on the natural

environment wherein humans live.

In recent times, the increasing energy demand accompanying with growing industrial
activities, urban expansion, rapidly growing population, and other harmful factors have begun
to exacerbate environmental pollution (Holdgate, 1979). As a result of these harmful factors,
ecological imbalances have occurred. The most recognized and topical of these imbalances is
"global warming." Global warming can be defined as the gradual increase in atmospheric
temperature and average surface temperature due to chemical components (Kogoglu & Gokalp,
2021). Climate change, which we can also define as ecological imbalance, is the fact that the
climate goes beyond the climate normals due to the change in the energy balance of the climate
system, that is, depending on the temperature, the excess of chemical gases and the
characteristics outside the seasonal normals (Giir, 2016). In parallel with the development of
countries and industries, the increasing modern pollution is not limited to ecological imbalances
such as climate change and air pollution but also manifests itself in daily life through unhealthy
vegetables and fruits, preservatives, and additives used in homes, schools, traffic, and even
meals (Briggs, 2003). To address these and similar environmental issues, focusing on

environmental education and practices is deemed rational.

Environmental education should encompass a significant place in both formal and
informal education in a country because humans cannot be independent of their environment,
and the adverse effects of environmental factors can pose significant threats to human health.
The concept of environmental education was first discussed at the 1972 Stockholm Conference
under the auspices of the United Nations. Then, in the 1977 Thilisi Declaration, the concept of
environmental education was fully introduced to the literature. Environmental education
enables individuals to become aware of the condition of the environment they live in and what
they will leave for future generations. Therefore, environmental education should be provided

both formally and informally, covering all masses rather than just a specific group (Kiziroglu,
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2023; Kayaer & Ciftci, 2022). Besides, since attitudes and behaviors begin to take shape from an
early age, starting environmental education early plays an effective role in achieving its full
purpose (Glinsen, 2023). Thus, effective environmental education should begin in the family and
be definitely supported by schools (Diindar & Kizik, 2022). It can also be said that individuals
who have received and internalized environmental education are environmental literates
because literacy, in recent years, encompasses not only the skills of reading and writing but also
significant knowledge in certain subjects. Indeed, in recent years, many concepts such as media
literacy, art literacy, and ecological literacy have entered the literature. Environmental literacy

is one of these concepts (Demir, 2022).

Literacy, defined as the ability to provide written or symbol-based communication
among individuals, was first introduced to the environmental education field in 1968 through
the term "environmental literacy" by Charles Roth. Roth (1992) defined environmental literacy
as the ability to perceive the norms of the environment and environmental systems, to ensure
the development and continuity of systems by adhering to these norms, and to actin accordance
with this fundamental purpose. Additionally, environmental literacy is defined as an
understanding of the interaction between humans and the natural environment. The
development of environmental education and environmental literacy has continued steadily
since the late 1990s. The mentioned topics have received more attention over time and have
been included in various scientific studies both among world countries and in our country

(Timur, Yilmaz & Timur, 2014; Akill & Geng, 2015).

In this research, answers to detailed questions under the aim heading were sought, and
the studies conducted were systematically examined and easily classified for examination.
Thanks to this systematic classification, it has become easy to access the evaluation of many

studies and time-saving has been made possible.
1.1. Aim of the Research

The aim of the research was to evaluate postgraduate theses published on
Environmental Literacy in Tirkiye using the meta-synthesis method. The research problem
statement is formulated as "What are the orientations of postgraduate theses prepared on
environmental literacy in Tlrkiye?" Based on this problem statement, the following sub-problem

statements were identified.

e What is the distribution of postgraduate theses written on environmental literacy

according to publication years?
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e What is the distribution of postgraduate theses written on environmental literacy

among universities in our country?

¢ What is the distribution of postgraduate theses written on environmental literacy by

master's and doctoral levels?
¢ What are the objectives of postgraduate theses written on environmental literacy?

¢ What methods have been used in postgraduate theses written on environmental

literacy?

¢ What sample groups have been used in postgraduate theses written on environmental

literacy?

e What data collection tools have been utilized in postgraduate theses written on

environmental literacy?

e What conclusions have been reached in postgraduate theses written on

environmental literacy?
2. Method
2.1. Research Design

The design used in the study consists of two stages. In the first stage, the literature
review method was used to scrutinize postgraduate theses focusing on environmental literacy
in our country. In the second stage, the meta-synthesis method, defined as the evaluation of
evaluations to obtain meaningful results from various different research conducted on
environmental literacy, was employed. Literature review, also known as literature search,
involves a detailed examination of topics such as the purpose, method, data collection tools,
strengths and weaknesses of the studies, and the conclusions reached in the sources examined
(Doganay et al., 2018). The meta-synthesis approach used to describe the results of the studies
is a method created by comparing and combining the discoveries of systematic or qualitative
studies. Meta-synthesis involves interpreting qualitative study results, categorizing them

systematically, and examining them in subheadings (Polat & Ay, 2016).
2.2. Data Collection and Analysis

The research consists of 24 postgraduate theses written in our country, which are found
in the "Council of Higher Education National Thesis Center Database" and explicitly use the term

environmental literacy in their study titles, prepared in various higher education institutions in
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the field of education. The findings of the study were obtained by searching the "environmental
literacy" term in the Council of Higher Education National Thesis Center Database, and 33
postgraduate theses were accessed. Postgraduate theses were selected using the criterion
sampling method. Eight of these theses were not in the native language (English), and one
postgraduate thesis was not in the field of education; therefore, they were excluded in the study
scope. A total of 24 postgraduate theses on environmental literacy were comprehensively

examined.

In the conducted study, research was prepared considering the criteria, selected
postgraduate theses were examined, and systematically grouped. Then, the postgraduate
theses were coded as 71, 72, 73, .......... Z24. Ensuring code reliability was made possible by two
researchers independently coding. The coding and findings of the researchers were compared,
and reliability was determined as 87% by applying Miles and Huberman's (2016) formula of

agreement count / total agreement count + disagreement count.

In the research conducted, the aim of the research was clearly stated, and at the same
time, the sub-questions of the research were asked in detail. Tables and figures were utilized to

make the data more systematic and understandable.
3. Findings

In this section of the study, the findings obtained from the research are presented. The
years of publication of the postgraduate theses prepared on environmental literacy are

presented in Table 1.

Table 1

Postgraduate Theses on Environmental Literacy and Their Publication Years

Years Theses f
2009 723 1
2010 722 1
2012 721 1
2013 718,719, 220 3
2015 716, 217 2
2016 713, 714, 715 3
2017 711, 712 2
2019 Z10 1
2020 26,27,128,29 4
2021 Z5 1
2022 Z1,72,273,74 5
Total:24
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Upon examination of Table 1, it is determined that the postgraduate theses on
environmental literacy were predominantly conducted in the year 2022 (f=5) (21, Z2, Z3, Z4,
Z24). Following this, the year 2020 ranks second with four theses (f=4) (26, Z7, Z8, Z9). In third
place, there are studies conducted in the year 2013 (f=3) (Z18, Z19, Z20) and in the year 2016
(213, Z14, Z15). Fourthly, the years 2015 (f=2) (Z16, Z17) and 2017 (Z11, Z12) are represented. It
can be observed that in the remaining years, there was one postgraduate thesis conducted in
the field. Furthermore, by examining the table, it can be deduced that the first thesis on
environmental literacy was conducted in 2009 (Z23), and the latest thesis was in 2022 (Z24).
Additionally, no postgraduate thesis was conducted in the years 2011, 2014, and 2018. In
conclusion, postgraduate thesis studies on environmental literacy were conducted in 11
different years. Information regarding the universities where the postgraduate theses on

environmental literacy were conducted is displayed in Table 2.

Table 2

The findings regarding the universities where the postgraduate theses on environmental literacy

Universities Theses f

Gazi University 71,73, 75,78, 718,721 6

Marmara University 712,714,722 3

Firat University Z15, 716 2

Trakya University 76 1

Sinop University 77 1

Mersin University 79 1

Adiyaman University Z10 1

Kastamonu University 711 1

Ankara University Z2 1

Ondokuz Mayis University Z13 1

Alanya Alaaddin Keykubat University 4 1

Aksaray University 717 1

Gaziosmanpasa University Z19 1

Cukurova University Z20 1

Ataturk University Z23 1

Bolu Abant izzet Baysal University 224 1
Toplam: 24

Upon examining Table 2, it is observed that the majority of postgraduate thesis studies
on environmental literacy (f=6) (21, Z3, Z5, Z8, 218, Z21) were conducted at Gazi University.
Following this, Marmara University ranks second with three studies (f=3) (212, 214, Z22), and
Firat University ranks third with two studies (f=2) (215, Z16). It is observed that one study was
conducted at each of the remaining universities. The classification of the theses on
environmental literacy according to their educational levels (master's and doctoral) is presented

in Table 3.
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Table 3

The distribution of postgraduate theses on environmental literacy according to their educational

levels
Education Thesis f
Level
Master’s 21,272, 74,125, 26,27, 28, 79, 210, 211, 212, Z14, 715, 7216, 217, 718, 19
Degree 719, 720, 224
Doctorate Z3, 713,721, 722,723 5
Total: 24

As seen in Table 3, when examining the educational levels of the theses conducted in
the field of environmental literacy, it is observed that the majority of theses (f=19) are at the
master's level, accounting for 79.17%. On the other hand, there are five postgraduate theses at
the doctoral level. It can be stated that doctoral theses (20.83%) are comparatively lower in
number than master's theses. Doctoral level postgraduate theses were conducted at Gazi
University (Z3, Z21), Ondokuz Mayis University (Z13), Marmara University (Z22), and Atatirk
University (Z23). Table 4 presents the objectives of the postgraduate theses conducted on

environmental literacy.

Table 4

The objectives of the postgraduate theses conducted on environmental literacy

Themes Thesis f
Determining the impact of student-centred techniques, 73,79, 710,711, 712,
methods, and approaches, as opposed to traditional teaching Z13, 214,715, 716, 12
methods, on the level of environmental literacy 221,722,723

Examining the influence of various variables such as gender,
type of school, academic achievement, and level of citizenship 78, Z17, Z18, 220,224 5
consciousness on environmental literacy
Investigating the views, attitudes, and behaviors of academics,

teachers, and teacher candidates regarding environmental 2,74 2
literacy

Identifying the environmental literacy levels of experimental 77, 720 )
groups

Exploring the influence of occupational groups on 75 1

environmental literacy levels
Determining the impact of environmental education courses 76 1
on environmental literacy levels
Analyzing qualitative studies conducted in the field of 71 1
environmental literacy
Identifying differences in environmental literacy levels 719 1

between gifted students and their peers

85 The Journal of Limitless Education and Research, 9 (1), 79 - 106



(\Sezzz Analysis of Postgraduate Theses on Environmental Literacy in Turkiye...

Ayse Nur MAVIS CAGLAR, Hafsa Sehadet FILIZ

Themes in Table 4 were constructed based on the most common characteristics of
theses with different purposes. When looking at Table 4, it is observed that the theme
"Determining the impact of student-centred techniques, methods, and approaches, as opposed
to traditional teaching methods, on the level of environmental literacy" was used the most
(f=12) in the examined theses. The common objective of 50% of the examined 24 theses is to
measure the effectiveness of teaching environmental education using different methods. While
20% of the theses (f=5) aimed to determine the impact of various variables on literacy levels, 8%
(f=2) aimed to examine the views, attitudes, and behaviours of academics, teachers, and teacher
candidates regarding environmental literacy. Similarly, in the examined theses, 8% (f=2) aimed
to determine the environmental literacy levels of various experimental groups. The examination
of the influence of occupational groups on environmental literacy levels accounted for 4% (f=1),
as did the investigation of the impact of environmental education courses on environmental
literacy (4%, f=1). Additionally, 4% of the theses (f=1) aimed to analyse qualitative studies
conducted in the field of environmental literacy, while another 4% (f=1) aimed to identify the
environmental literacy levels of gifted students and their peers. The methods used in the theses

on environmental literacy are provided in Table 5.

Table 5

The methods employed in the theses on environmental literacy

Research Method Theses f

Meta-synthesis Z1 1

N Basic Qualitative Research Z2 1
Qualitative Methods Descriptive Survey Model 8 1
Action Research 221 1

Quantitative Scanning Model Z4,175,77,717,718, 719, 720, 224 8
Methods Experimental Research 26, 79,710,711, 212, 214, 722, 723 8
Mixed Methods Mixed Research Design Z3,713,715,716 4

When examining the methods used by postgraduate students in the field of
environmental literacy in Table 5, it is evident that quantitative research methods (f=15) are
predominantly utilized. Among quantitative research methods, it can be said that the Survey
Model and Experimental Research Model (f=8) are the most frequently employed. There are a
total of four studies utilizing qualitative methods in the research. Regarding mixed methods in
postgraduate theses, it is observed that the Mixed Research Design is employed in four different
studies (Z3, Z13, 715, Z16). The sample groups in the theses on environmental literacy are

presented in Figure 1.
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Figure 1. The sample groups used in postgraduate theses in the field of environmental literacy

When examining Figure 1, it is observed that postgraduate theses have provided data
for the following sample groups: "primary school students, secondary school students,
university students, prospect teachers, teachers, teacher candidates and teachers, academics
and teachers, researchers." This results in seven different sample groups. In postgraduate theses
on environmental literacy, the most frequently chosen sample group (f=10) is "primary school
students" (Z3, Z8, 29, 711, 212, 713, 714, 717, Z19, Z20). The second most commonly chosen
sample group (f=8) is "teacher candidates" (Z4, 26, Z7, 210, Z16, Z21, 222, Z23). There is one
study for each of the other sample groups. The data collection tools used in the theses on

environmental literacy are presented in Figure 2.

Survey/Scale . . . Experimental
Interview (6) Study(1)

(22)

Conceptual
Development
Text (1)

Grade Point Reflection

Averages (1) Articles (1)

Figure 2. The data collection tools used in postgraduate theses created in the field of
environmental literacy
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As Figure 2 illustrates, in the postgraduate theses prepared on environmental literacy, 7

data collection tools were utilized, namely "literature review," "interview,

survey/scale,"

"grade averages," "reflective essays," "conceptual development text," and "experimental
study." Among the prepared postgraduate theses, the most commonly used data collection tool
was "survey/scale" (f=22) (Z3, Z4, Z5, 26, Z7, 8, 29, Z10, 711, Z12, Z13, 214, Z15, Z16, 217, Z18,
719, 720, 721, 722, 723, 724). Following "survey/scale," the second most used data collection
tool was "interview" (f=6) (Z2, Z3, 26, 215, 221, Z23). In third place, "literature review" (f=2) (Z1,
721) was observed. The remaining data collection tools were each used in one study. Looking at
Figure 2, it can be observed that some postgraduate theses utilized multiple data collection
tools. To elaborate, in theses coded Z3, 76, 715, 723, "interview" was used in addition to the
"survey/scale" data collection tools. Thesis Z21 employed "interview," "literature review," and
"survey/scale" data collection tools, while thesis Z13 utilized "reflective essays," "experimental
study," and "survey/scale" data collection methods. Postgraduate thesis T14 employed
"survey/scale" and "conceptual development text," whereas thesis Z18 utilized "grade

averages" and "survey/scale" data collection tools. The results of the theses written on

environmental literacy are presented in Table 6.

Table 6

The Results of Studies on Environmental Literacy

Themes Theses f
A student-centered approach, models, and activities, unlike traditional 71, Z2, 73, Z6, 29, Z10,
teaching methods, have been found to have a positive impact on Z11, 7212, 713, 714, 14
environmental literacy 716,721,722,723
Variables such as gender, educational level, parental education status,
grade level, and academic achievement have been found to 78,717,718, 224 4

significantly influence environmental literacy
The environmental literacy level of the experimental group was
determined to be at a moderate level
Significant differences have been observed in environmental literacy
between individuals who have taken environmental education courses Z15 1
and those who have not.
Gender, educational level, parental education status, grade level, and
academic achievement did not show significant differences in

77,2720 2

. . . . Z5 1
environmental literacy, but the effect of professional experience was
identified.
Significant differences have been found in the environmental literacy 719 1
levels between gifted students and their peers
It has been determined that the environmental literacy levels of 24 1

teacher candidates vary according to the departments they study in

When examining Table 6, it is observed that among all the findings of the theses, it was

concluded that different models, activities, and approaches from traditional teaching methods
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contribute to environmental literacy in the theses coded 71, 72, 73, 76, 29, 710, Z11, 212, 713,
714, 716, 721, 722, and Z23, with a rate of 58% (f=14). The results of the theses coded 78, 717,
Z18, and Z24 indicated that variables such as gender, parental education status, and academic
achievement have an impact on environmental literacy. In the theses coded Z7 and 720, the
environmental literacy level of the experimental groups was measured and determined to be at
a moderate level. Upon examining the results of the thesis coded Z15, a significant difference in
environmental literacy levels was found between individuals who had taken environmental
education courses and those who had not. According to the findings of the thesis coded Z5,
variables such as gender, educational level, parental education status, grade level, and academic
achievement indicated not a significant difference in environmental literacy. The thesis coded
Z19 concluded that there was a significant difference in environmental literacy levels between
gifted children and their peers. The results of the thesis coded Z4 indicated that the
environmental literacy levels of teacher candidates vary according to the departments they
study in. Considering that each postgraduate thesis approaches the topic from a different

perspective, it is possible to say that it is normal for the results to show similarities or differences.
4. Discussion, Conclusion, and Suggestions

Upon reviewing the literature, various meta-synthesis studies on environmental topics
exist whereas a direct meta-synthesis study specifically on environmental literacy was not
encountered. In Kahyaoglu's (2016) article titled "Analysis of Studies on Nature Education in
Turkey: A Meta-Synthesis Study," studies in the field of nature education were examined
through meta-synthesis, and the findings were tabulated. The findings of this research align with
those obtained here. While the objectives and results tables partially overlap in both studies,
the most commonly used data collection tool identified was the survey/scale. In the study by
Gullay-Ogelman and Gungor (2015) titled "An Examination of Pre-School Environmental
Education Studies in Turkey: An Examination of Theses and Articles between 2000-2014," it was
suggested that environmental education should begin at an early age and that environmental
education could be more effective with student-centred approaches, which is in line with the
information provided in the introduction of this research, leading to similar recommendations

being made.

In this study, 33 postgraduate theses conducted in the field of Environmental Literacy in
Tirkiye were examined, and 24 of them were included in the study. Aimed at outlining the

orientations of the published theses, answers to sub-questions were sought, and the findings
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were systematically tabulated. These studies, examined from the "Higher Education Board
National Thesis Center Database," range from the first study conducted and published at Atatiirk
University in 2009 (coded Z23) to the latest one conducted and published at Bolu Abant lzzet
Baysal University in 2022 (coded Z24). Environmental literacy, like other literacies in education,
has gained importance over time and has been studied from various fields. Therefore, it is

possible to encounter studies in various fields such as Nursing, Chemistry, and Life Sciences.

It is possible to observe that both qualitative and quantitative methods are used in the
preparation of the theses. When examining postgraduate theses, it is seen that the majority
consists of master's theses. Looking at the sample groups, it is observed that the "Primary School
Students" group is predominantly used. The results of the theses contain findings that overlap,
as well as findings that contradict each other. It can be said that the main reasons for this are
differences in the topics of the studies, differences in the sample groups, and differences in the
fields. The common conclusion reached in the theses coded 71, 72, 73, 76, 79, 712,713, 714, 716,
Z22, and Z23 is that the use of different teaching models, the use of instructional technologies
in class, and student-centred activities within the class have contributed to environmental
literacy. The results reached in the theses coded 74, 715, 721, and Z23 indicate that taking
environmental education courses contributes to environmental literacy for individuals and

children. Based on the results obtained, the following recommendations have been made;

¢ In environmental education courses and courses including environmental education,
instructional technologies, student-centred activities, and different teaching models should be

employed instead of traditional teaching methods.

¢ Environmental education courses and courses on environmental education should be
given as compulsory courses to raise awareness among individuals and improve their

environmental literacy levels.
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1. Giris

Tarim Devrimi’nden sonra meydana gelen Sanayi Devrimi ile birlikte, insan irkinin yasayis
biciminin degistigi soylenebilir. Tarim Devrimi’nde faaliyetler insana bagli iken sanayilesme ile
birlikte bir modernizasyon silirecine dayali olarak faaliyetlerin makinelere baglandig
gorilebilmektedir. Bu durumun insan irki icin iyi yonleri varken koti yonlerinin de oldugunu
soylemek mimkiindir. Clinkli makinelesme seriiveni, bir yandan insan isini kolaylastirirken diger

yandan insanin yasamis oldugu dogal cevreye olumsuz etkileri de olmustur.

Son zamanlarda, biylyen endustri faaliyetleriyle birlikte gittikce artan eneriji ihtiyaci,
sehirlerin blylmesi, hizla artan niifus gibi zararli etkenler cevre kirliligini artirmaya baslamistir
(Holdgate, 1979). Bu zararli etkenlerin bir sonucu olarak ekolojik dengesizlikler meydana
gelmistir. Bu dengesizliklerden en taninani ve giindem haline geleni “kiresel isinma”dir. Kiresel
Isinma, kimyasal bilesenler araciligiyla atmosferdeki sicakhgin ve yeryiziindeki ortalama
sicakligin kademeli bir bicimde artisi olarak tanimlanabilir (Kogoglu & Goékalp, 2021). Yine
ekolojik dengesizlik olarak tanimlayabilecegimiz iklim degisikligi, iklim sisteminin eneriji
dengesinin degisimine bagh olarak iklimin, iklim normallerinin disina ¢ikmasi yani sicakliga bagl
olarak, kimyasal gazlarin fazlaligi ile mevsim normallerinin disinda 6zellikler gbstermesidir (Giir,
2016). Ulkelerin ve sanayinin gelisimi ile paralel bicimde artan modern kirlilik yalnizca iklim
degisikligi, hava kirliligi gibi ekolojik dengesizlikler ile sinirli kalmayip ginlik yasamda ev, okul,
trafik ve hatta yemeklerde bile, sagliksiz bicimde yetisen sebze ve meyvelerle, koruyucu ve katki
maddeler araciligiyla kendini géstermektedir (Briggs, 2003). Bu ve bu gibi ¢evresel sorunlara

karsi bilingli olma amaciyla ¢evre egitimi ve uygulamalarina yénelmek mantikli bulunmustur.

Cevre egitimi, bir Gilkede verilen formal ve informal egitimde 6nemli bir yeri kapsamalidir
clink, insan ¢evresinden bagimsiz olamaz ve cevresel faktorlerin olumsuz etkileri insan saghgi
Uzerinde bliylk tehditler olusturabilmektedir. Cevre egitimi kavrami ilk kez Birlesmis Milletler
oncilagiinde 1972 tarihli Stockholm Konferansi’'nda tartisiimistir. Ardindan 1977 tarihli Tiflis
Deklarasyonu’nda cevre egitimi kavrami tam anlamiyla literatiire kazandirilmistir. Cevre egitimi,
bireylerin yasadigi donemin ve gelecek nesillere birakacagi ¢cevrenin nasil bir hal aldigi ve alacagi
farkindaligina ulasiimasini saglar. Dolayisiyla ¢evre egitimi, belli bir kitlenin aksine tiim kitleleri
kapsayan gercevede hem formal hem de informal olarak verilmelidir (Kiziroglu, 2023; Kayaer &
Ciftci, 2022). Bunun yaninda ¢evre egitimi verilirken, tutum ve davranislarin erken yaslardan
itibaren sekil almaya baslamasi sebebiyle ¢cevre egitiminin erkenden verilmeye baslanmasi,

egitimin tam anlamiyla amacina ulasmasinda etkili bir rol oynamaktadir (Glinsen, 2023).
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Dolayisiyla etkili bir cevre egitimi, ailede baslayip mutlak surette okul ile de desteklenmelidir
(Dindar & Kizik, 2022). Cevre egitimini almis ve i¢sellestirmis bireylerin birer cevre okuryazari
oldugu da soylenebilir. Clinki okuryazarlik kavrami, son yillarda sadece okuma ve yazma
yetkinliklerine sahip olmanin disinda belirli konularda kayda deger bir bilgi birikimine sahip
olmay! da kapsar. Nitekim son vyillarda, medya okuryazarlig), sanat okuryazarlgi, ekolojik
okuryazarlik gibi pek ¢ok kavram literatiire girmistir. Cevre okuryazarligi da bu kavramlardan

biridir (Demir, 2022).

Bireyler arasinda yazili veya sembole dayali iletisimi saglayabilecek yeterlilige sahip olma
olarak tanimlanan okuryazarlik niteligi, cevre egitimi konusuna ilk defa 1968’de Charles Roth
aracihgiyla “cevre okuryazarligl” terimi ile dahil edilmistir. Roth (1992), cevre okuryazarhgini,
cevre ve cevre sistemlerinin normlarini algilayabilmek, bu normlara bagh kalarak sistemlerin
gelisimini ve devamliligini saglamak ve bu temel amaca uygun hareketlerde bulunmak olarak
tanimlamistir. Ayrica ¢evre okuryazarligl, insan ve dogal cevre ile etkilesimin bir anlayisi olarak
da tanimlanir. Cevresel egitim ve cevre okuryazarliginin gelismesi 1990’ yillarin sonlarindan
itibaren sureklilikle devam etmistir. Bahsi gecen konu ve konular, zaman ilerledikce daha ¢ok
ilgiyle karsilanmis ve gerek diinya ulkeleri arasinda, gerekse ulkemizde c¢esitli bilimsel

calismalarda yerini almistir (Timur, Yilmaz & Timur, 2014; Akilh & Geng, 2015).

Bahsi gegcen bu arastirmada, amag bashgl altinda verilen detayli sorulara yanitlar
aranmis, yapilan g¢alismalar sistematik bir sekilde incelenmis ve incelenmesi kolay bir sekilde
tasnif edilmistir. Meydana getirilen bu sistematik tasnif sayesinde, pek ¢ok calismanin
degerlendirilmesine kolayca ulasma imkani verilmis ve zamandan tasarruf edilmesi mimkiin

kihnmustir.
1.1. Arastirmanin Amaci

Arastirma, meta- sentez yontemi ile Tirkiye’de Cevre Okuryazarligi konusunda
yayimlanmis lisansilisti tezlerin degerlendirilmesini amaclamistir. Bu arastirmanin problem
cimlesi “Turkiye’de ¢evre okuryazarligi konusunda hazirlanan lisansisti tezlerin yonelimleri
nelerdir?” seklindedir. Bu problem ciimlesinden hareketle asagida verilen alt problem ciimleleri

saptanmistir.

e Cevre okuryazarhgi konusunda yazilmis lisanststi tezlerin yayin yillarina gére dagihmi

nasildir?
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e Cevre okuryazarligi konusunda yazilmis lisanststl tezlerin Ulkemizde bulunan

Universitelere gore dagilimi nasildir?

e Cevre okuryazarligi konusunda yazilmis lisanslistl tezlerin yiiksek lisans ve doktora

seviyesine gore dagilimi nasildir?
¢ Cevre okuryazarligl konusunda yazilmis lisansisti tezlerin amacglari nasildir?

e Cevre okuryazarligi konusunda yazilmis lisanslisti tezlerde hangi yontemler

kullanilmistir?

e Cevre okuryazarligi konusunda yazilmis lisansiistl tezlerde hangi 6rneklem gruplari

kullanilmistir?

e Cevre okuryazarligi konusunda yazilmis lisansistil tezlerde yararlanilan veri toplama

araglari nelerdir?

e Cevre okuryazarhg konusunda vyazilmis lisansistli tezlerde ne gibi sonuglara

ulasiimistir?
2. Yontem
2.1. Arastirma Deseni

Bahse konu galismada kullanilan desen, iki asamadan olusmaktadir. Birinci asamada
Ulkemizde gevre okuryazarligini konu edinen lisansustu tezlerin tetkik edilmesi amaciyla literatiir
taramasi ydéntemi kullanilmistir. ikinci asamada da cevre okuryazarligi konusunda yapilan
birbirinden farkl pek ¢ok sayida arastirmadan mantikli sonuglar elde etmek amaciyla
degerlendirmenin degerlendirmesi olarak tanimlanan meta sentez yontemi kullaniimistir.
Literatiir taramasi bir diger adiyla alanyazin taramasi, incelenen kaynaklarda konunun amaci,
yontemi, veri toplama araglari, ¢alismalarin gugli ve zayif yonleri ve ulasilan sonuglarin neler
oldugu gibi konularin detayl bir sekilde ele alinmasini icerir (Doganay, vd., 2018). Calismalarin
neticelerini betimlemek amaciyla kullanilan meta-sentez yaklasimi, sistematik ya da nitel calisma
kesiflerinin karsilastirilmasi ve birlestirilmesiyle olusturulan yéntemdir. Meta sentez, nitel
¢alisma sonuglarinin yorumlanmasini, sistematik sekilde kategorize edilmesini, alt baslklar

halinde incelenmesini kapsar (Polat & Ay, 2016).
2.2. Verilerin Toplanmasi ve Coziimlemesi

Arastirma, llkemizde vyazilmis, “Yiksekogretim Kurulu Ulusal Tez Merkezi Veri

Tabaninda” yer alan, farkli yliksekdgretim kurumlarinda, egitim alaninda hazirlanan ayrica
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calisma basliginda acikca cevre okuryazarhgi terimi kullanilan 24 lisansiistii tezden olusmaktadir.
Calismanin bulgulan Yiksekoégretim Kurulu Ulusal Tez Merkezi Veri Tabani’'nda, “cevre
okuryazarligl” terimi yazilarak aratilmis ve 33 lisansiistii teze ulasilmistir. Arastirmada lisansusti
tezler, olclt Ornekleme yontemiyle secilmistir. Bu tezlerden 8 tanesi ana dilde olmamasi
(ingilizce) dolayisiyla ve 1 tane lisansiistii tez de egitim alaninda olmamasi sebebiyle calisma
kapsamina alinmamistir. Cevre okuryazarlgi kapsaminda 24 lisansiistii tez kapsamli bir bigcimde

incelenmistir.

Yapilan calismada oOlgiitler g6z 6nilinde bulundurularak arastirma hazirlanmis, secilen
lisanslistl tezler incelenmis ve sistematik bir bicimde gruplandirilmistir. Daha sonra lisansusti
tezler 71, 72, 73, .......... Z24 seklinde kodlanmistir. Kod glvenirliginin saglanmasi, iki
arastirmacinin ayri ayri kodlama yapmasi ile mtimkan kihnmistir. Arastirmacilarin kodlamalari ve
bulgular karsilastiriimis olup Miles ve Huberman’in (2016) gorus birligi sayisi / toplam gorus

birligi + goris ayrihg formild uygulanarak glivenirlik %87 olarak belirlenmistir.

Yapilan arastirmada, arastirmanin amaci yalin bir sekilde ortaya konulmus, ayni
zamanda arastirmanin alt sorulari detayl olacak sekilde sorulmustur. Verilerin daha sistematik

ve anlasilir bir hale getirilmesi icin tablolardan ve sekillerden yararlaniimistir.
3. Bulgular

Calismanin s6z konusu bolimiinde, arastirmalar neticesinde ulasilan bulgular yer
almaktadir. Cevre okuryazarligl konusunda hazirlanmis olan lisansisti tezlerin yayimlandiklari

seneler Tablo 1’de sunulmustur.

Tablo 1

Cevre okuryazarhgi konusunda gergeklestirilmis lisansiistii tezler ve yayimlandiklari yillar

Yillar Tezler f
2009 Z23 1
2010 722 1
2012 Z21 1
2013 718,719, 220 3
2015 716, 217 2
2016 713, 714, 715 3
2017 711, 712 2
2019 Z10 1
2020 26,27,128,29 4
2021 Z5 1
2022 Z1,72,273,74 5
Toplam:24
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Tablo 1’e bakildiginda, ¢evre okuryazarhgl konusundaki lisansiisti tezlerin en fazla 2022
(f=5) (21, 22, 73, 74, 724) yilinda yapildig tespit edilmistir. ikinci sirada ise 2020 yil (f=4) (26, Z7,
Z8, 79) yer almaktadir. Uciincii sirada 2013 yilinda (f=3) (218, Z19, Z20) ve 2016 yilinda (213, Z14,
Z15) yapilan ¢alismalar bulunmaktadir. Dordlinci sirada 2015 yili (f=2) (216, Z17) ve 2017 yili
(211, 212) yer almaktadir. Geri kalan yillarda ise s6z konusu alanda birer adet lisanslisti tezin
hazirlandigini sdylemek miumkinddr. Yine tabloya bakildiginda, cevre okuryazarligl konusunda
ilk tezin 2009 yilinda (Z23), son tezin ise 2022 yilinda (Z24) yapildigini soylemek mimkindr.
2011, 2014 ve 2018 yillarinda ise hig lisansiistl tez ¢alismasi yapilmamistir. Sonug olarak 11 farkli
yilda cevre okuryazarligi alaninda lisanslstli tez calismasi yapilmistir. Cevre okuryazarlig
alaninda gerceklestirilmis lisanslstl tezlerin hangi tniversite blinyesinde hazirlandigina yénelik

bilgiler Tablo 2’de mevcuttur.

Tablo 2

Cevre okuryazarhgini konu alan lisansiistii tezlerin (iniversitelere iliskin bulgulari

Universiteler Tezler f

Gazi Universitesi 71,73, 75,78, 718,721 6

Marmara Universitesi 712,714, 722 3

Firat Universitesi 715, 716 2

Trakya Universitesi Z6 1

Sinop Universitesi 77 1

Mersin Universitesi 79 1

Adiyaman Universitesi 710 1

Kastamonu Universitesi Z11 1

Ankara Universitesi Z2 1

Ondokuz Mayis Universitesi Z13 1

Alanya Alaaddin Keykubat Universitesi 4 1

Aksaray Universitesi Z17 1

Gaziosmanpasa Universitesi Z19 1

Cukurova Universitesi 720 1

Atatiirk Universitesi 723 1

Bolu Abant izzet Baysal Universitesi 224 1
Toplam: 24

Tablo 2’de gevre okuryazarligl konusunda hazirlanan lisansisti tezlerin, yliksekdgretim
kurumlarindaki yayimlanma seneleri ve sayilarina goz atildiginda en fazla lisansisti tez
calismasinin (f=6) (21, Z3, Z5, 78, 718, 721) Gazi Universitesi’'nde yapildigi gériilmektedir. ikinci
sirada Marmara Universitesi (f=3) (212, Z14, Z22) ve (i¢iincii sirada Firat Universitesi (f=2) (215,
Z16) calismalariyla yer almaktadir. Geri kalan Universitelerde ise birer calisma yapildig
gbzlemlenmistir. Cevre okuryazarligi konusunda yapilan tezlerin egitim dizeylerine (yliksek

lisans ve doktora) bakilarak siniflandirilmalari Tablo 3’te mevcuttur.
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Tablo 3

Cevre okuryazarhgi konusunda hazirlanan lisanslistii tezlerin egitim diizeyine gére dagilimi

Egitim Seviyesi Tezler f
viiksek Lisans Z1,72,74,175,76,77,178, 79, 710, 711, 712, 714, 715, 716, 717, 718, 19
719, 720, 224
Doktora 73,713,721, 722,723 5
Toplam: 24

Tablo 3’te gorllecegi Uzere cevre okuryazarhigl alaninda yapilan tezlerin egitim
seviyelerine bakildiginda yiksek lisans seviyesinde (f=19) tezlerin ¢ogunlukta oldugu (% 79,17)
gorilmektedir. Doktora seviyesinde ise 5 lisansistl tezin yapildigi gorilmektedir. Doktora
tezlerinin (%20,83), yiiksek lisans tezlerine gére daha diisiik oranda oldugu soylenebilir. Doktora
seviyesindeki lisansiistii tezlerin Gazi Universitesi (Z3, Z21), Ondokuz Mayis Universitesi (Z13),
Marmara Universitesi (Z22) ve Atatiirk Universitesi’nde (Z23) yapildig gériilmektedir. Tablo 4’te

cevre okuryazarligi konusunda yapilan lisansiisti tezlerin amaglari yer almaktadir.

Tablo 4

Cevre okuryazarligi konusunda yapilan lisansiistii tezlerin amacglari

Temalar Tezler f
Geleneksel 6gretim yontemlerinden farkli olarak kullanilan 6grenci 73,79, 710, 711, 712,
merkezli teknik, yontem ve yaklasimlarin cevre okuryazarligi diizeyine 713, Z14, 715, 216, 221, 12
etkisinin belirlenmesi 222,723
Cinsiyet, okul tlri, akademik basari, vatandaslik biling diizeyi gibi
cesitli degiskenlerin gevre okuryazarligl diizeyine etkisinin 78,717,718, 720, 224 5
incelenmesi

Cevre okuryazarhgina iliskin akademisyen, 6gretmen ve 6gretmen

e . ; 72,74 2

adaylarinin goris, tutum ve davranislarinin incelenmesi
Deney gruplarinin ¢evre okuryazarligi diizeylerinin belirlenmesi Z7,720 2
Meslek gruplarinin ¢evre okuryazarhgi diizeyine etkisinin incelenmesi Z5 1
Cevre egitimi dersinin gevre okuryazarhgi diizeyine etkisinin 76 1

belirlenmesi

Cevre okuryazarligi alaninda yapilan nitel ¢alismalarin incelenmesi Z1 1
Ozel yetenekli 6grencilerin ve akranlarinin gevre okuryazarlig 719 1

diizeylerindeki farkin belirlenmesi

Tablo 4’te yer alan temalar, farkli amaglar iceren tezlerin en genel ortak 6zelliklerine
bakilarak olusturulmustur. Tablo 4’e bakildiginda, incelenen tezlerde en ¢ok (f=12) “Geleneksel
o0gretim yontemlerinden farkli olarak kullanilan 6grenci merkezli teknik, yontem ve yaklasimlarin
cevre okuryazarligl dizeyine etkisinin belirlenmesi.” temasinin kullanildigi goérilmektedir.
incelenen 24 tezin %50’sinin ortak amaci, ¢evre egitimi dersinin farkli metotlar kullanilarak
islenmesinin verimliligini 6lcmektir. incelenen tezlerde %20 oraninda (f=5) cesitli degiskenlerin
okuryazarlik diizeyine olan etkisini belirlemek amaglanmisken %8 oraninda (f=2) cevre

okuryazarligina yonelik akademisyen, 6gretmen ve Ogretmen adaylarinin goris, tutum ve
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davranislarinin incelenmesi amacglanmistir. Yine incelenen tezlerde %8 oraninda (f=2) cesitli
deney gruplarinin ¢evre okuryazarhiginin diizeylerinin belirlenmesi amaglanmistir. Meslek
gruplarinin ¢evre okuryazarhigi diizeyine etkisinin incelenmesi %4 (f=1), cevre egitimi dersinin,
cevre okuryazarligi tzerine etkisinin incelenmesi %4 (f=1), cevre okuryazarligl alaninda yapilan
nitel ¢alismalarin incelenmesi %4 (f=1), 6zel yetenekli 6grencilerin ve akranlarinin gevre
okuryazarlik dizeylerinin belirlenmesi %4 oranla (f=1) amaglanmistir. Cevre okuryazarlig

konusunda yazilmis tezlerin yontemleri Tablo 5’'te verilmistir.

Tablo 5

Cevre okuryazarhgi konusu lizerine yazilmis tezlerdeki yéntemler

Arastirma Yontemi Tezler f

Meta-Sentez Z1 1

. " Temel Nitel Arastirma Z2 1
Nitel Yontemler Betimsel Tarama Modeli 8 1
Eylem Arastirmasi 721 1

Nicel Yéntemler Tarama Modeli Z4,175,77,717,718, 219, 220, 224 8
Deneysel Arastirma 726,79, 710, Z11, 712, 714, 722, 723 8

Karma Yontemler Karma Arastirma Deseni 73,713, 715, 716 4

Tablo 5te cevre okuryazarligi konusunda lisansiistii 6grencilerin  kullandiklar
yontemlerine bakildiginda daha ¢ok nicel arastirma ydntemlerinin (f=15) kullanildig
gorilmektedir. Nicel arastirma yontemlerinden en ¢cok Tarama Modeli ve Deneysel Arastirma
Modelinin (f=8) kullanildigi sdylenebilir. Arastirmalarda kullanilan nitel yéntemlerde ise toplam
dort calisma bulunmaktadir. Lisansisti tezlerde karma yonteme bakildiginda ise Karma
Arastirma Deseni’nin dort farkl calismada kullanildigi goriilmektedir (23, Z13, Z15, Z16). Cevre

okuryazarligi konusunda yapilan tezlerin 6rneklem gruplari Sekil 1’ deki gibidir.
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ilkégretim
Ogrencileri
(10)

Ogretmenler Ogretmen
(1) Adaylari (8)

Arastirmacilar Toplam (24) Ortadgretim

(1) Ogrencileri (1)

Akademisyen 5
. ve _ Universite
Ogretmenler Ogrencileri (1)

(1)

Ogretmenler
ve Ogretmen
Adaylan (1)

Sekil 1. Cevre okuryazarligi alanindaki lisansiistii tezlerde kullanilan 6rneklem gruplari

Sekil 1’e bakildiginda lisansiistii tezlere “ilkogretim 6grencileri, ortadgretim 6grencileri,
Universite 6grencileri, 6gretmen adaylari, 6gretmenler ve 6gretmen adaylari, akademisyenler ve
o6gretmenler, arastirmacilar” orneklem gruplari olarak veri saglamislardir. Bu durumda 7 farkli
orneklem ortaya g¢ikmaktadir. Cevre okuryazarhigl konusunda hazirlanmig lisansisti tezlerde
orneklem grubu olarak en fazla (f=10) “ilk6gretim 6grencileri”nin (Z3, Z8, 29, 211, 212, Z13, Z14,
217, 719, 720) tercih edildigi gdrilmektedir. ikinci (f=8) olarak tercih edilen 6rneklem grubu ise
“6gretmen adaylari” olmustur (24, 26, 27, 210, 216, Z21, 222, 723). Diger 6rneklem gruplarindan
birer ¢alisma bulunmaktadir. Cevre okuryazarligi konusunda hazirlanan tezlerin veri toplama

araglari Sekil 2’de yer almaktadir.

Deneysel
Calisma (1)

Anket/Olcek

(22) Gorisme (6)

Not Kavramsal
Ortalamalari SR ‘ Gelisim Metni
(1) Yazilar (1) (1)

Sekil 2. Cevre okuryazarhdi alaninda olusturulan lisanstistii tezlerde kullanilan veri toplama
araglari
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Sekil 2’den anlasilacagi Uzere cevre okuryazarligi konusunda hazirlanmis bulunan
lisanslstl tezlerde; “literatir taramasl”, “goriisme”, “anket/6lcek”, “not ortalamalan”,
“yansitma yazilar”, “kavramsal gelisim metni” ve “deneysel calisma” olmak lizere, 7 veri toplama
aracindan yararlanilmistir. Hazirlanmis lisansisti tezlerde en ¢ok (f=22) “anket/6lgek” (23, Z4,
Z5, 26, 27, 28, 29, 710, Z11, 712, 713, 714, 715, 716, 17, Z18, Z19, 720, 721, 722, 723, Z24) veri
araci kullanilmistir. “Anket/6lcek”ten sonra en c¢ok kullanilan veri araci ise (f=6) “g6rtisme”dir
(22, 3, 26, 715, 721, 723). Ugiincii sirada ise (f=2) “literatiir taramasi” (Z1, Z21) yer almaktadir.
Geri kalan veri toplama araglari ise birer ¢alismada kullaniimistir. Sekil-2’ye bakildiginda
lisanslistil tezlerin bazilarinda birden fazla veri toplama araci kullanildigi gorilmektedir.
Bunlardan bahsetmek gerekirse, Z3, 26, 215, Z23 kodlu tezlerde “gorisme’ ayrica “anket/dlcek”
veri toplama aragclari kullanilmistir. Z21 kodlu tezde, “gériisme”, “literatiir taramasi” ve “anket/
Olcek” veri toplama araglari kullanilirken, Z13 kodlu tezde “yansitma yazilar”, “deneysel ¢calisma”
ve “anket 6lgek” kullanilmistir. T14 kodlu lisanststiu tezde “anket/dlcek” ve “kavramsal gelisim
metni”, Z18 kodlu tezde ise “not ortalamalari” ve “anket/6lcek” veri toplama araglari
kullanilmistir.  Cevre okuryazarhigi konusunda vyazilmis tezlerin sonuglari Tablo 6’da yer

almaktadir.

Tablo 6

Cevre Okuryazarhgi Alaninda Yapilan Calismalarda Ulasilan Sonuglar

Temalar Tezler f
Geleneksel 6gretim yontemlerinden farkli olarak 6grenciyi merkeze Z1,72,173, 26,79, 710,
alan yaklasim, model ve etkinliklerin ¢evre okuryazarligi Gizerinde 211,712,713, 7214, 14
pozitif etkisi oldugu saptanmustir. 716,221, 222,723
Cinsiyet, egitim seviyesi, ebeveyn egitim durumu, sinif diizeyi,
akademik basari gibi degiskenlerin gevre okuryazarligi Gizerinde 78,217,718, 724 4
anlamh bir farkhhk gosterdigi saptanmistir.
Deney grubunun ¢evre okuryazarlik diizeyi, orta seviye olarak tespit
I 77,720 2
edilmistir.
Cevre egitimi dersi alan bireyler ve almayan bireylerin ¢cevre 715 1
okuryazarliklari arasinda anlamli bir farklilik saptanmistir.
Cinsiyet, egitim seviyesi, ebeveyn egitim durumu, sinif diizeyi,
akademik basari gibi degiskenlerin ¢evre okuryazarhgi tizerinde 75 1
anlamli bir farkhlik gosterdigi saptanmamis, mesleki deneyimin etkisi
saptanmistir.
Ustiin yetenekli 6grencilerin ve akranlarinin ¢evre okuryazarhgi 719 1
duzeyleri arasinda anlamli bir fark saptanmistir.
Ogretmen adaylarinin cevre okuryazarlik diizeylerinin 8grenim gériilen 74 1

bolimlere gore degiskenlik gosterdigi tespit edilmistir.

Tablo 6 incelendiginde, ulasilan tim tez sonuglarininiginde %58 (f=14) oranla; Z1, 22, Z3,
Z6, 79, 710, 711, 712, 713, 714, Z16, 721, 722, Z23 kodlu tezlerde geleneksel 6gretim

101 Sinirsiz Egitim ve Arastirma Dergisi, 9 (1), 79 - 106



(\Pzz7 Meta-Sentez Araciligiyla Tiirkiye’de Cevre Okuryazarligi Konusunda...
Ayse Nur MAVIS CAGLAR, Hafsa Sehadet FILIZ

yontemlerinden farkli model, etkinlik ve yaklasimlarin ¢evre okuryazarligina katkisi oldugu
sonucuna ulasilmistir. Z8, Z17, Z18 ve Z24 kodlu tezlerin sonuglarinda cinsiyet, ebeveyn egitim
durumu, akademik basari gibi degiskenlerin cevre okuryazarlig (izerinde bir etkisi oldugu
saptanmistir. Z7 ve Z20 kodlu tezlerde ise deney gruplarinin cevre okuryazarhig diizeyi 6lcilmis
ve orta seviye olarak tespit edilmistir. Z15 kodlu tezin sonuglari incelendiginde, ¢evre egitimi
dersi alan ve almayan bireylerin ¢evre okuryazarhgl diizeyleri arasinda anlamh bir fark tespit
edilmistir. Z5 kodlu tezde ulasilan sonuca gore cinsiyet, egitim seviyesi, ebeveyn egitim durumu,
sinif duizeyi, akademik basari gibi degiskenlerin ¢evre okuryazarligi Gizerinde anlamh bir farkhlik
gosterdigi saptanmamistir. Z19 kodlu tezde, Ustin yetenekli cocuklar ve akranlarinin ¢evre
okuryazarligi diizeylerinde anlamh bir farklilk saptandigi sonucuna ulasiimistir. Z4 kodlu tezin
sonucunda 6gretmen adaylarinin 6grenim goérduikleri bolimlere goére cevre okuryazarlik
diizeylerinin degiskenlik gbsterdigi sonucuna ulasiimistir. Her lisansiisti tezin konuyu baska bir
bakis acisindan ele aldigini diuslinildigiinde, ulasilan sonuglarin benzerlik ya da farklihk

gbstermesi durumunun normal oldugunu séylemek mimkiindir.
4. Tartisma, Sonug ve Oneriler

Alanyazin incelendiginde, direkt olarak cevre okuryazarligi konusunda meta sentez
calismasina rastlamamakla birlikte, cevreyi konu alan cesitli meta sentez ¢alismalari mevcuttur.
Kahyaoglu’'nun (2016) Tiirkiye’de Doga Egitimi Uzerine Yapilan Calismalarin Analizi: Bir Meta
Sentez Calismasi adli makalesinde, doga egitimi alaninda yapilan c¢alismalar meta sentez
aracihgiyla incelenmis ve elde edilen bulgular tablolastiriimistir. Elde edilen bulgular ve bu
arastirmanin bulgulari 6rtiismektedir. Her iki ¢calismada amaglar ve sonuglar tablolari kismen
ortismekte iken veri toplama araclari en ¢ok kullanilan anket/6lcek olarak belirlenmistir. Gilay-
Ogelman ve Giingér’e ait (2015) Tiirkiye’deki Okul Oncesi Dénem Cevre Egitimi Calismalarinin
incelenmesi: 2000-2014 Yillari Arasindaki Tezlerin ve Makalelerin incelenmesi adl ¢alismada,
cevre egitiminin erken yaslarda baslamasi gerektigi ve 6grenciyi merkeze alan yaklasimlarla
cevre egitiminin daha etkili verilebilecegi seklinde gorisler sunulmus ve bu arastirmanin giris

kisminda verilen bilgilerle 6rtisir nitelikte dnerilere yer verilmistir.

Hazirlanan bu ¢alismada, Tlirkiye’de Cevre Okuryazarhigi Alaninda yapilmis 33 lisansusti
tez incelenmis ve 24’(i calismaya dahil edilmistir. Yayimlanan tezlerin yonelimlerini ana hatlariyla
ortaya koymayi hedefleyen ¢alismada, alt sorulara yanitlar aranmis ve bulgular sistematik bir
bicimde tablolastiriimistir. “Yiiksekdgretim Kurulu Ulusal Tez Merkezi Veri Tabani”ndan

incelenen bu calismalarin ilki 2009 yilinda (Z23) Atatiirk Universitesi'nde gergeklestirilip
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yayimlanmis olup, sonuncusu ise 2022 yilinda (Z24) Bolu Abant izzet Baysal Universitesi
blnyesinde yapilmis ve yayimlanmistir. Cevre okuryazarligi, egitimdeki diger okuryazarliklar gibi
zaman igerisinde deger gérmis ve her alandan galisilmis bir konudur. Bu sebeple ¢alismanin

icinde Hemsirelik, Kimya, Hayat Bilgisi gibi ¢esitli alanlarda ¢alismalara rastlamak mimkindur.

Hazirlanan tezlerin yapim asamasinda nitel ve nicel yontemlerin kullanildigini gérmek
mumkiindir. Lisansiustl tezler incelendiginde, agirlhigi ylksek lisans tezlerinin olusturdugu
gorilmektedir. Orneklem gruplarina bakildiginda ise “ilkdgretim Ogrencileri” grubunun agirlikh
olarak kullanildigi gézlemlenmektedir. Tezlerin sonugclari birbirleriyle ortlisen, ayni zamanda
birbirleriyle zithk icinde bulunan saptamalari icermektedir. Bunun temel sebeplerinin,
calismalarin  konulari, 6rneklem grubu farkhliklari, alan farkhliklarindan kaynaklandigini
soylemek mUmkundur. 71, Z2, 73, 26, 79, 212, 713, Z14, 716, Z22, Z23 kodlu tezlerde ulasilan
ortak sonug, farkli 6gretim modellerinin kullaniminin, Ogretim teknolojilerinin derste
kullaniminin ve oOgrencileri merkeze alan etkinliklerin ders icinde uygulanmasinin cevre
okuryazarligina katki saglamis oldugudur. Z4, 715, 721, 723 kodlu tezlerde ulasilan sonuglar,
cevre egitimi dersinin alinmasinin bireyler ve cocuklar tGzerinde ¢evre okuryazarligi konusunda

katki sagladigi yonindedir. Ulasilan sonuglardan hareketle su 6éneriler sunulmustur;

e Cevre egitimi dersi ve cevre egitimini konu alan derslerde klasik 6gretim
yontemlerinden farkli olarak, 6gretim teknolojileri, 6grenciyi merkeze alan etkinlikler ve farkli

Ogretim modelleri ise kosulmalidir.

* Cevre egitimi dersi ve gevre egitimini konu alan dersler, bireyleri bilinglendirmek ve

cevre okuryazarhk diizeylerini iyilestirmek icin zorunlu ders olarak verilmelidir.

CIKAR CATISMASI BEYANI
Yazarlar bu ¢alismalarinda herhangi bir sekilde ¢ikar catismasi olmadigini beyan ederler.
ARASTIRMA VE YAYIN ETiGi BEYANI
Yazarlar bu calismalarinda arastirma ve yayin etigine uyuldugunu beyan ederler.
YAZAR SORUMLULUK BEYANI

Yazarlar bu ¢alismanin her asamasinda esit katki sunduklarini beyan ederler.
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