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Abstract Key Words
Differentiated instruction has gained prominence in the field of education in Differentiated instruction
recent years. In differentiated instruction, which centers upon the idea that each Master

individual is unique, it is important to consider individuals' interests, determine
their readiness levels and learning styles, and provide appropriate learning
environments to ensure that learning becomes permanent. The aim of this study
is to determine the distribution of postgraduate theses on differentiated
instruction in Tirkiye and abroad between 2014 and 2024 based certain

Doctorate
Document analysis

criteria. Document analysis was used as a method in the study. Research on About Article
differentiated instruction was evaluated based on the pre-determined criteria.

A total of 219 theses that met these criteria were identified by criterion Sending date: 14.10.2023
sampling technique and included in the study. These criteria are as follows: the Acceptance date: 23.09.2024

level of the theses (master's or doctoral), year, purpose, subject area, research E-Publication date: 31.12.2024
type (method), data collection tools used, and study (sample) group. In line
with these criteria, postgraduate theses on differentiated instruction from
Tirkiye and abroad, published between 2014 and 2024, were examined. The
data obtained were analysed by content analysis method. According to the
results, the highest number of master's theses were conducted in Tiirkiye in
2023, and the highest number of doctoral dissertations were conducted across
the world in 2017. In all studies, theses were mostly conducted to obtain
opinions, measure academic achievement and determine applicability. In
Tiirkiye, more master's theses were carried out through quantitative method,
doctoral dissertations were conducted via qualitative method, and abroad,
however, more theses used qualitative method at both levels. In Tirkiye,
studies were conducted with middle school students at both levels, on the
contrary, mostly with teachers abroad. Although most of the data were
collected through interviews in all theses, it was seen that there were few theses
in the field of Physical Education as the subject area, and with administrators
and preschool students as the study group.
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Introduction

The question of how a learner learns in educational environments and how much the education
is utilized in the changing world conditions has always been a matter of curiosity. These questions lead
to the emergence and use of new approaches. In fact, “Differentiated Instructional Approach (DIA)” is
one of the approaches that have been emphasized in recent years due to such reasons as the assertation
by experts in the field of education that the current ideas about “how to teach in school” fall short of
meeting learning needs (Tomlinson & Imbeau, 2010) and that it does not seem realistic to think that
students will be successful in classes that ignore their learning differences (Tomlinson, Brimijoin &
Narvaez, 2008).

According to Tomlinson (2001), DIA is a student-centered teaching approach in which the
process, content and assessment phases are differentiated according to students' interests, needs and
readiness. Similarly, Gaitas and Alves-Martins (2017) define it as a student-centered teaching approach
that enables students with different learning and needs to benefit. Tomlinson (2000b) emphasizes that
the concept of differentiation should not be considered as a guideline for teaching or as a strategy that
teachers apply when they have time.

DIA is based on the idea that students are different from each other. Considering these different
characteristics, there is no wisdom to carry out uniform teaching by accepting all students in the
classroom as having the same characteristics. Therefore, the purpose of DIA can be expressed as
understanding the needs of students with different characteristics and tailoring learning environments in
line with their interests. Students differ in numerous ways such as physical characteristics, personalities,
experiences, cognitive abilities, social development and educational aspirations (Gregory & Chapman,
2020). Students are just like fingerprints, no two are the same. Each student in the educational
environment is different from each other (Avcr & Yiiksel, 2018). In addition to these individual
differences, the social environments that students in a classroom environment come from also vary
(Beler, 2010). The differences between students include many factors such as their interests, the
environment in which they were born and live, their dominant forms of intelligence, their learning and
perception of the world, their abilities, and what they know and do not know. Individuals who differ due
to these factors, both innate and environmental, may have different characteristics from each other
despite being at the same age (Zoralioglu & Sahin, 2022). In the light of advances in educational
sciences, accepted theories and approaches, all this information should be put to use in the learning
environment and education should be shaped accordingly.

In the theoretical basis of the PSM, there are new approaches as social constructivism, brain-
based learning, learning styles and multiple intelligences theory. The zone of proximal development
defined by L. S. Vygotsky is included in the theoretical foundations of DIA (Aver & Yiiksel, 2018).
According to this theory, students can reinforce the accuracy of their own knowledge under their
teachers' guidance or in interaction with each other or contribute to their high-level cognitive
development by correcting their misinformation (Kavut, 2024).

Brain-based learning principles are also required to be noted in differentiated instruction
practices. In this learning model, learning principles tailored to the learning systems of the brain should
be taken into consideration (Giines, 2014). Since the brain structure of each student is different, their
learning styles also differ from each other. Appropriate plans should be made regarding this situation.
There are many definitions of the learning style model. Learning style can be defined as the unique
choices that individuals make in the stages of reception, comprehension and evaluation (Felder &
Silverman, 1988 as cited in Yurdaz & Ustiin, 2023). According to Dunn and Dunn (1978), learning
style is a component of at least eighteen elements organized depending on four basic stimuli related to
a person’s ability to assimilate and acquire (subject). The correspondences and variations of these
elements show that very few people learn in the same way (as cited in Bilasa, 2014).

One of the theories that underpins the DIA is the theory of multiple intelligences. The theory of
multiple intelligences advocated by H. Gardner highlights the competencies of each individual in
different fields. Gardner (1999) suggests there are nine areas of intelligence (Avel & Yiiksel, 2018). It
is emphasized that students can be more successful when activities are prepared by taking these types
of intelligence into consideration and when students are made to work in accordance with their own
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types of intelligence. It is also stated that attention should be paid to the development of all types of
intelligence (Kavut, 2024). It can be said that differentiated instructional practices are the practical
reflections of the theoretical findings put forward by these theories, and it can be stated that the
theoretical basis of DIA, which is based on these different theories, is quite strong.

In the light of above- mentioned information, DIA can be identified as an instructional approach
in which teachers proactively modify the curriculum, teaching methods, resources, learning activities,
and student products to address the diverse needs of individual or small groups of students in order to
maximize each student's opportunity to learn (Tomlinson et al., 2003). Teachers can differentiate at least
four elements according to students' readiness, interests or learning profiles (Tomlinson, 2000a):

Content refers to what the student will learn, how they will access and learn information,

Process is the activities that the learner will undertake to make sense of and master the
information they have acquired,

Products will show students how to make projects that will enable them to apply and deepen
their knowledge,

Learning environment is the physical environment in which the learner completes all these
activities and how they feel.

Some instructional strategies that can be used in differentiating these elements in DIA are as
follows: stations, centers, graded activities, learning contract, agenda, story-based learning, group
research, complex learning, independent study, preference board, reading circle, jigsaw technique,
graphic organizer, metaphorical and analogical thinking, role play, dice rolling, entry points, 4mat,
portfolio, problem-based learning (Gregory & Chapman, 2020; Avcr & Yiiksel, 2018; Tomlinson,
1999). Therefore, DIA involves multiple theories, models and strategies, and thanks to this approach,
options suitable for students' differences can be offered.

Based on the related literature within the framework of DIA, which presents a content for current
educational needs, it is seen that many studies have been conducted in recent years. Some of these
studies reveal the contributions of DIA to the learning-teaching process (Ugarkus & Yesilbursa, 2022;
Magableh & Abdullah, 2020; Ozer & Yilmaz, 2018; Bal, 2016; Demir & Giirol, 2015). In addition,
studies on teachers' knowledge and practices regarding DIA have also been conducted (Cam & Acat,
2023; Yilmaz, 2022; Eller et al. 2019; Ismajli & Imami-Morina, 2018; Oztiirk & Mutlu 2017; Aydogan-
Yenmez & Ozpinar 2017). However, it can be said that the number of studies in which the trends of
these studies conducted in Tiirkiye and abroad are evaluated collectively is limited. In one of these
studies, Karadag (2014) examined doctoral dissertations on DIA carried out in Tiirkiye and around the
world between the years of 2010 and 2013. Another study is a master's thesis by Dal (2022). In this
study, the quantitative trends of scientific studies on DIA in the Web of Science (WoS) database, which
is an international database, were analysed through bibliometric analysis, while scientific studies on
DIA in national databases (Council of Higher Education [CoOHE] Thesis Center, Sobiad, DergiPark and
TR Index) were analysed via content analysis. Nacar-Giizel and D6s (2024), on the other hand,
methodologically examined the research on DIA in Tiirkiye between 2010 and 2022. Therefore, unlike
these studies, it is thought that examining the trends of both master's theses and doctoral dissertations
conducted in Tiirkiye and all over the world in a larger sample will contribute to the literature, notably
in Tiirkiye, in terms of understanding the growing significance of DIA. Based on this belief, the main
question of the present study can be stated as; “What is the distribution of the postgraduate theses on
DIA both in Tiirkiye and across the world between 2014-2024 (for first six months)?”. It is thought that
this research will be taken into consideration in terms of revealing the ideas and suggestions for further
research on DIA.

The Purpose of the Research

DIA has come to the forefront as one of the most important topics elaborated in recent years.
The number of studies on the subject is also increasing. Each of the studies on this approach is worth
examining. However, it is also considered important to unveil the general trend of the studies in order
to guide the researchers. Based on this idea, the aim of the study is to determine the distribution of
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postgraduate theses on DIA published in Tiirkiye and around the world between 2014-2024 (first six
months) according to certain criteria. In accordance with this main objective, answers to the following
guestions regarding the theses have been sought:

1. What is the distribution according to level (master's, doctorate)?
2. What is the distribution according to years?

3. What is the distribution according to objectives?

4. What is the distribution according to courses?

5. What is the distribution according to research type (method)?

6. What is the distribution according to data collection tools?

7. What is the distribution according to study (sample) groups?

Method
Research Design

This research was carried out through qualitative research method. Qualitative research can be
defined as research in which qualitative data collection methods such as observation, interview and
document analysis are utilized and a qualitative process is followed to reveal perceptions and events in
a realistic and holistic way in a real environment (Yildirnm & Simsek, 2018). Therefore, the current
research was conducted via document analysis, one of the qualitative research methods. Based on the
related literature, although document analysis is deemed as a supplementary method in addition to other
research methods, it is also used as a stand-alone method. In the field of education, curricula, course
contents, the effectiveness of the education provided and educational practices can be investigated
through document analysis method (Bowen, 2009; Saldana, 2011 as cited in Sak, Sak, Sendil, & Nas,
2020). To cite an example, by analysing theses, books or articles prepared on a subject related to
education in a certain time interval, the necessary information on the subject can be obtained (Sak, Sak,
Sendil, & Nas, 2020).

In document analysis, which is also referred to in the literature as documentary analysis, data is
collected through the examination of existing records and documents; data sources are found, examined,
necessary notes are taken and evaluated for a specific purpose. There are two different types of document
analysis as general analysis and content analysis. While general analysis can be expressed as a literature
review used in almost all types of research, content analysis is the analysis carried out to determine the
targeted features of the text, book, document handled for a purpose by digitizing it (Karasar, 2014). In
this research, document analysis was conducted based the step-by-step explanation proposed by
Merriam (2009, as cited in Sak, Sak, Sendil, & Nas, 2020):

Selecting the appropriate documents: What kind of documents were needed based on the
research problems was initially identified, and then it was determined that these documents could be
obtained from the theses available in the CoHE National Thesis Center and ProQuest Dissertations &
Thesis Global databases.

Ensuring the authenticity of the documents: Theses are scientific publications and original and
accessible theses were included in the study.

Establishing a systematic for coding and cataloging: The documents were attempted to be
understood and analyzed within a certain system. A form for coding and cataloging was developed by
the researchers online via the driver and the researchers were provided access to the form.

Data analysis (content analysis): In this study, since the documents constitute the data set of the
research, they were subjected to a comprehensive content analysis according to the purpose of the
research.

Determination of data sources

Criterion sampling was used in determining the documents used in the research, therefore certain
criteria were determined. These criteria were as follows: the presence of “differentiated instruction” or
“differentiated instruction” in the title or keywords of the differentiated instruction postgraduate theses
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in Tirkiye and around the world, which were completed between 2014-2024 (for first six months), being
accessible in CoHE National Thesis Center and ProQuest Dissertations & Thesis Global database.

Data Collection and Analysis

Data were collected through document analysis. The documents were downloaded by two of the
researchers from CoHE National Thesis Center and ProQuest Dissertations & Thesis Global database
by ensuring their originality. A thesis analysis form developed by the researchers was used to analyse
219 theses included in the study based on the pre-determined criteria. The form consists of the following
sections: thesis level (master's and doctoral), year, purpose, subject areas, research type (method), data
collection tools, study (sample) group. Content analysis was then performed on each thesis and the data
obtained were recorded. The aim of content analysis is to yield concepts and relationships that can
explain the collected data (Yildinm & Simsek, 2018).

In this study, the use of documents within the scope of content analysis was carried out through
the four-stage analysis process described by Bailey (1994, as cited in Sak, Sak, Sendil, & Nas, 2020);
selecting a sample from the data subject to analysis, developing categories, determining the unit of
analysis and digitization. In this study, all theses accessed from the data subject to analysis were
downloaded as explained above. Since all theses that met the criteria could be reached, selection of
sampling was not used. All downloaded theses were examined one by one and categories were formed
as type (master's thesis, doctoral dissertation), year of study, purpose, subject area, research methods,
data collection tools used and study (sample) group. A matter units of analysis emerged from a thesis.
For instance, provided that both interviews and observations were conducted in a thesis, both
observations and interviews were taken into account in terms of distribution of data collection tools.
Words were used as the unit of analysis. In this study, it was preferred to present the data obtained by
digitizing them. During this process, the current status (present or absent) of the determined category in
the document was taken into consideration. The percentage distribution of the relevant category was
extracted and the area covered by the category in the relevant document was used as a criterion. Two
researchers conducted the analysis independently. The topics with “consensus” and “disagreement”
between the researchers were determined. 0.85 agreement has been reached in terms of coder reliability
as a result of the formula of Consensus/(Consensus+Disagreement)x100 proposed by Miles and
Huberman (1994). At the end of all these procedures, the codes obtained under themes such as the
purposes, subject areas, research methods, data collection tools, study (sample) group of the theses were
presented and tabulated (in Table 1 according to the years and in the others according to the high to low
frequencies of the master's theses in the CoHE National Thesis Center database) through frequency and
percentage distributions.

Findings

In this section, the findings regarding the themes formed on the basis of the sub-questions of the
research are covered.

Table 1 shows the distribution of 219 theses on differentiated instruction based on their types
(master's and doctoral) and years.
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Table 1. Distribution of theses on differentiated instruction based on types and years

CoHE National Thesis Center ProQuest database
Database

Level Master Doctoral Master Doctoral Total
Year f % f % f % f % f %
2014 - - 1 4.8 - - 18 12.2 19 8.7
2015 - - - - 1 11.1 21 14.3 22 10
2016 4 9.5 3 14.3 - - 16 10.9 23 105
2017 - - 2 9.5 - - 24 16.3 26 119
2018 5 11.9 3 14.3 1 111 16 10.9 25 114
2019 6 14.3 1 4.8 - - 5 34 12 5.5
2020 6 14.3 2 9.5 - - 16 10.9 24 11
2021 3 7.1 3 14.3 1 111 12 8.16 19 8.7
2022 4 9.5 2 9.5 4 44.4 10 6.8 20 9.1
2023 10 2338 4 19 1 111 7 4.8 22 10
2024 4 9.5 - - 1 111 2 14 7 3.2
Total 42 100 21 100 9 100 147 100 219 100

As seenin Table 1, in the light of both databases, a total of 219 theses related to DIA at master's
(n=51) and doctoral level (n=168) were examined. Especially when the number of master's theses in
both databases are compared, it is noteworthy that the number of master's level theses in the CoHE
National Thesis Center database is high (nt=42), and when the number of doctoral dissertations is
compared, the fact that the number of theses in the ProQuest database is high (nt=147) is remarkable.

In the DIA National Thesis Center database, though there were no theses on the subject in 2015,
the highest number of theses at both master's (n=10) and doctoral (n=4) levels were found in 2023. In
the ProQuest database, although there were no master's theses in the years 2014-2016-2017-2019-2020,
there were limited number of theses in the field of doctorate in 2019 and 2024. In the same database, the
highest number of master's theses in 2022 (n=4) and the highest number of doctoral dissertations in 2017
(n=24) are noteworthy.

The findings obtained regarding the distribution of theses on differentiated instruction based
on their purpose are presented in Table 2.

Table 2. Distribution of theses on differentiated instruction based on purpose

CoHE National Thesis
Center Database

ProQuest Database

Level Master Doctoral Master Doctoral Total

Purpose f % f % f % f % F %

To examine the effect of DIA on academic

- 19 12 10 222 1 111 39 196 69 218
achievement

To examine the views of

teachers/students/administrators on DIA 14 222 11 244 2 222 65 327 92 291

To examine the effect of DIA on motivation,

attitude, self-efficacy and behaviour 2 18 8 178 - - 8 15 28 73
To examine the impact of DIA on skills 8 127 5 111 1 111 1 05 15 47
'lg?Aexamme teacher competencies related to the 4 63 2 44 1 111 24 121 31 98
To identify situations/practices/strategies related

to the DIA 2 32 1 22 - - 14 7 17 54
To determine the feasibility of the DIA 2 32 4 89 - - 27 136 33 104
To examine the impact of _DIA on classroom 1 16 1 22 - ) 1 05 3 09
management/classroom climate

To examine the studies related to DIA 1 16 - - - - - - 1 0.3
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Table 2. Distribution of theses on differentiated instruction based on purpose (continued)

CoHE National Thesis
Center Database

ProQuest Database

Level Master Doctoral Master Doctoral Total
Purpose f % f % f % f % F %

To determine the effect of the training of teachers

on their attitudes towards the DIA 16 8 16 51
To measure the permanence of DIA - - 2 44 - - - - 2 0.6

To examine the applications of DIA and its

educational technologies 2 222 1 0.5 3 0.9

To examine the relationship between DIA and

other methods o2z - - roo8s 8 2%
To develop a scale to measure knowledge on DIA - - - - - - 1 05 1 0.3
Tq de_velop a curriculum draft based on the 2 209 a ) 2 06
principles of DIA

Total 63 100 45 100 9 100 199 100 316 100

As seen in Table 2, it is worth noting that the theses investigating the views of
teachers/students/administrators on the DIA (nt=92), the effect of the DIA on academic achievement
(nt=69) and the applicability of the DIA (nt=33) are high in both databases. It is also worth emphasizing
that the studies on the effect of professional education on teachers' attitudes towards DIA are not
included in the CoHE National Thesis Center database, whereas only doctoral dissertations (n=16) are
included in the ProQuest database. Similarly, it is revealed that theses aiming to develop a scale to
measure the knowledge of educators about DIA are not included in the DIA National Thesis Center
database. In addition, developing a draft curriculum based on DIA was the addressed in only master's
theses (n=2) in the ProQuest database.

Table 3 shows the findings obtained regarding the distribution of master's theses and doctoral
dissertations on DIA based on the courses.

Table 3. Distribution of theses on differentiated instruction based on courses

CoHE National Thesis
Center Database

ProQuest Database

Level Master Doctoral Master Doctoral Total
Courses f % f % f % F % f %
Foreign language 11 262 3 143 1 111 17 98 32 13
Mathematics 8 19 1 48 1 111 22 126 32 13
?‘;‘fﬁﬁg{;}‘;ence and 6 143 6 286 1 111 16 92 29 118
e Studies/Soctal 4 95 6 286 - - 24 138 34 138
Mother Language 2 4.8 - - 5 555 26 149 33 134
Physical Education - - 1 48 - - 1 9.8 2 0.8
Other 11 262 4 19 2 222 99 569 116 47.2
Total 42 100 21 100 9 100 174 100 246 100

According to Table 3, it is seen that in the CoHE National Thesis Center database, the majority
of the theses at the master's level are related to Foreign Language (n=11), while at the doctoral level,
they are related to Science/Science and Technology and Life Science/Social Studies (n=6). In the
ProQuest database, the master's theses are related to Mother Tongue (n=5) and most of the doctoral
dissertations are related to Life Science/Social Studies (n=34) to the greatest extent. The number of
theses in the field of Physical Education (n=2) is remarkably low in both databases. In the CoHE
National Thesis Center database, there are also no studies on Professional Development, which is
evaluated under the category of “Other” at the master's level, and no studies on Professional
Development and Mother Tongue at the doctoral level. In the ProQuest database, there are no studies
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on Life Sciences/Social Studies at the master's level and very few studies on Professional Development
(n=12). One of the most outstanding findings seen in the table is the high number of studies (n=104) on
the opinions and experiences of teachers, students, prospective teachers, administrators, academicians,
which are also evaluated under the title of the “Other”.

Table 4 presents the findings obtained regarding the distribution of theses related to DIA based
on research methods.

Table 4. Distribution of theses on differentiated instruction based on research methods
CoHE National Thesis Center

ProQuest Database

Database
Level Master Doctoral Master Doctoral Total
Research f % f % f % f % f %
Quantitative 17 40.5 1 48 1 111 37 25.2 56 25.6
Qualitative 14 33.3 3 14.3 5 55.5 93 63.3 115 52.5
Mixed 11 26.2 17 80.9 3 333 17 11.6 48 219
Total 42 100 21 100 9 100 147 100 219 100

When Table 4 is examined, the most noteworthy finding is that most of the master's studies in
the CoHE National Thesis Center database are quantitative (n=17) and doctoral studies are mixed
(n=17). It is seen that there is one quantitative research at the doctorate level in the CoHE National
Thesis Center database and one quantitative research at the master's level in the ProQuest database. In
the ProQuest database, the number of qualitative studies at both master's (n=5) and doctoral levels

(n=93) is high. In both databases, more mixed studies (nt=34) were conducted at the doctoral level than
at the master's level.

Table 5 shows the findings obtained regarding the distribution of theses related to DIA based
on data collection tools.
Table 5. Distribution of theses on differentiated instruction based on data collection tools

CoHE National Thesis
Center Database

ProQuest Database

Level Master Doctoral Master Doctoral Total
Data

Collection f % f % f % f % F %
Tool

Scale 25 24 15 205 - - 5 1.9 45 9.8
Interview 19 18.3 18 24.7 3 17.6 93 35.2 133 29
Achievement . 465 17 51 - ; 6 23 34 7.4
Test

Questionnaire 17 16.3 9 12.3 3 17.6 58 22 87 19
Diary 15 14.4 10 13.7 2 11.8 43  16.3 70 15.3
Observation 9 8.7 7 9.6 3 17.6 47 17.8 66 14.4
Video 101 1 14 - ; 6 23 8 1.7
Recording

Document 1 1 2 2.7 6 35.3 6 2.3 15 3.3
Total 104 100 73 100 17 100 264 100 458 100

Depending on Table 5, interviews (n=133) were the most common data collection tool at all
levels in both databases. In the CoHE National Thesis Center database, data were collected mostly
through scales (n=25) at the master's level and mostly through interviews (n=18) at the doctoral level.
In the ProQuest database, however, documents (n=6) were used at the master's level though interviews
(n=93) were carried out in doctoral studies. In addition, it is noteworthy that the number of observations
(n=47) in doctoral studies in the ProQuest database is higher than the studies in the CoHE National
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Thesis Center database. It was also found that video recordings and documents are rarely used as data
collection tools in the CoHE National Thesis Center database.

The findings obtained regarding the distribution of theses related to DIA based on study
(sample) group are given in Table 6.

Table 6. Distribution of theses on differentiated instruction based on study (sample) group

CoHE National Thesis
Center Database

ProQuest Database

Level Master Doctoral Master Doctoral Total
Study (Sample) Foo%  f % f % f % f %
Group

Preschool Students - - - - 1 111 2 1.2 3 1.3
Primary School

Students 6 14 3 14.3 2 22.2 17 104 28 11.9
Secondary School

Students 12 28 8 38 1 111 15 9.2 36 15.3
High School

Students 7 16.3 4 19 1 11.1 11 6.7 23 9.7
Higher Education

Students/Teacher 4 9.3 2 9.5 - - 7 4.3 13 55
Candidates

Teachers 11 25.6 4 19 4 44.4 95 58.3 114 483
Academicians 2 4.7 - - - - 3 1.8 5 2.1
Administrators - - - - - 13 8 13 55
Documents 1 2.3 - - - - - 1 0.4
Total 43 100 21 100 9 100 163 100 236 100

According to in Table 6, it is seen that in the CoHE National Thesis Center database, the study
(sample) group at both levels was mostly secondary school students (nt=20), followed by teachers
(nt=15). In both levels of the ProQuest database, teachers (n=99) were studied the most. In the CoHE
National Thesis Center database, there are no theses conducted with administrators and preschool
students. In the ProQuest database, no studies conducted with higher education students/pre-service
teachers, academics, administrators and document users at the master's level were encountered.
Moreover, in the same database, no research has been conducted using documents at the doctoral level.

Result and Discussion

In this study, it was aimed to determine the distribution of postgraduate theses on DIA published
in Tirkiye and abroad between 2014-2024 (for first six months) based on certain criteria. The
investigation of trend, which are brought to the literature towards various fields and at certain time
intervals, can provide ideas to researchers, practitioners and decision-making authorities in educational
systems. The results obtained are of guiding characteristics. The results of this research, which examines
the general trends of the studies conducted both in Tiirkiye and across the world, are remarkable. As a
result of the research, the high number of master's theses in the CoHE National Thesis Center database
(nt=42) and the high number of doctoral dissertations in the ProQuest database (nt=147) are worth
noting. In the world, the highest number of doctoral dissertations were conducted in 2017 (n=24), while
in Tiirkiye, the highest number of master's theses were conducted in 2023 (n=10).

Nacar-Giizel and Dos (2024) examined the studies on DIA published in Turkish language
between the years of 2010 and 2022 in CoHE National Thesis Center and DergiPark. They found that
there was a significant increase in the number of studies they examined since 2016 and the highest
number of studies was conducted in 2019. Accordingly, they stated that the studies in the field of DIA
were accumulated between 2016-2019. They also emphasized that this increase was preceded by the
fact that DIA based on the constructivist approach was the subject of research in Tiirkiye after the 2005-
2006 academic year, and from this point of view, the studies on DIA showed a regular increase between
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2010-2019. According to the findings obtained from the analysis of the articles in the Web of Science
database by Dal and Kutlu-Abu (2023), it was concluded that from 1981 to 2023, the year when the
highest number of studies were published in 2019. According to this study, it was determined that the
most studies on the subject were conducted in 2021. It can be said that as DIA is a subject with growing
interest and curiosity in the literature, it is an approach that can meet today's needs in practice.

In the theses examined in the study, it was determined that the studies that mostly revealed the
opinions of teachers/students/administrators about the DIA (nt=92), the effect of the DIA on academic
achievement (nt=69) and the applicability of the DIA (nt=33). It is revealed that theses aiming to
develop scales and curriculum outlines related to DIA are not included in the CoHE National Thesis
Center database. Dal and Kutlu-Abu (2023) also found studies that mostly investigated the applicability
of DIA in the studies they analysed in their research. In the current study, the studies examining the
applicability of DIA are in the third place. In his study, Karadag (2014) concluded that the theses related
to DIA mostly measured academic achievement. In addition, it was found that it was aimed to determine
the perceptions of students, instructors, teachers, school principals, etc. Karadag (2014) also concluded
in his study that academic achievement was measured mostly in theses related to DIA. He also found
that it was aimed to determine the perceptions of students, instructors, teachers, school principals, etc.
The results of the current study correspond with Karadag's (2014) study.

In the CoHE National Thesis Center database, it is seen that theses related to Science / Science
Technology (n=6) are the most common subject area in doctoral studies. In his study, Karadag (2014)
determined that there were two studies at the doctoral level in Tiirkiye in 2010 and 2013 and one of
these studies was conducted on the theme of Science and Technology. The result of the current study
that most of the studies were conducted in the subject area of Science/Science and Technology at the
doctoral level complies with Karadag's (2014) study.

According to the results of the study, in the CoHE National Thesis Center database, master's
studies were mostly conducted through quantitative method (n=17) and doctoral studies mostly via
mixed method (n=17). In Tirkiye and around the world, interviews (nt=133) were used as the most
common data collection tool in theses at all levels. In the CoHE National Thesis Center database, data
were collected mostly through scales (n=25) at the master's level and mostly through interviews (n=18)
at the doctoral level. It was concluded that video recordings and documents were rarely used as data
collection tools in the CoHE National Thesis Center database. Nacar-Giizel and Dos (2024), in their
review of 74 studies published in Tiirkiye, stated that 192 data tools were used and data collection tools
were diversified. Achievement tests were mostly used in data collection, followed by questionnaires.
Following achievement tests and questionnaires, interviews, alternative assessment tools,
perception/interest/attitude/personality tests and observation techniques were used as data collection
tools, respectively. This result coincides with the results of the present study, which found that at the
master's level, the highest number of scales were used and at the doctoral level, the highest number of
interviews were used to collect data. In line with both studies, Dal and Kutlu-Abu (2023) also noted that
the most commonly used data collection tools in national publications were attitude and perception tests.

In the CoHE National Thesis Center database, it is seen that in both levels, the study group
(sample) was mostly secondary school students (nt=20) and then teachers (nt=15). In both levels of the
ProQuest database, teachers (n=99) were studied the greatest extent. In the CoHE National Thesis Center
database, there are no theses conducted with administrators and preschool students. In the ProQuest
database, there are no studies conducted at the master's level with higher education students/pre-service
teachers, academics, administrators and using documents. In the ProQuest database, no research has
been conducted using documents at the doctoral level. In the analysis conducted by Giizel and Dos
(2024) and Dal (2022) according to the sample groups, it was determined that the theses and articles
mostly carried out with secondary school (5-8 grades) students. The thesis and the least studied sample
group related to DIA is preschool. These results coincide with the results of the present study, which
was mostly conducted with middle school students and least with preschool students.

It is hoped that the results of the study will increase the interest in DIA, shed light on the future
researchers, create new research ideas and strengthen the belief in the applicability of DIA in practice.
Based on the results obtained from the research, the following suggestions can be made:
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1. This study involves the period between 2014 and 2024. More detailed data can be obtained
by expanding the scope of the study. It may be recommended to change the databases for
further studies.

2. It is noteworthy that there is a scarcity of studies and foreign master's degree studies on
DIA in Tiirkiye and a high number of doctoral studies abroad. It can be suggested that the
subject should inspire more studies at the doctoral level in Tiirkiye based on the need in
practice.

3. Based on the finding that there is no scale and program design development study related
to DIA in Tiirkiye, it can be suggested to develop scales and program designs related to the
subject.

4. There are no studies on DIA in the field of Physical Education in Tiirkiye. This result is
guiding for researchers in the field to conduct research on the subject. It can be
recommended to conduct more studies in the field of Physical Education.

5. The number of qualitative studies on DIA in Tiirkiye is low; researchers may be
recommended to plan qualitative studies on DIA.

6. While there are a large number of studies regarding teachers' opinions abroad, there are
almost none in Tiirkiye. It may be recommended to conduct similar studies with teachers
in Tiurkiye as well.

7. In Tirkiye, no studies have been encountered with preschool students and administrators
on DIA. It can be suggested to researchers in the field to conduct studies on this subject.

8. Atthe level of the Ministry of National Education, it can be suggested to develop programs
related to DIA for practice and to carry out studies for the learning needs of each student
in practice.
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Farklilastirilmig 6gretim egitim alaninda son yillarda géze carpmaktadir. Her
bireyin biricik oldugu disiincesini merkeze alan farklilagtirilmig G6gretimde,
bireylerin ilgileri, hazirbulunusluk diizeyleri ve 6grenme stillerinin belirlenmesi
ve buna uygun Ogrenme ortamlari sunulmasi, O6grenmenin kalict olmasi
saglanmaktadir. Bu aragtirmanin amaci, 2014-2024 yillar1 arasinda Tiirkiye’de ve
diinyada yapilmig farklilastirilmig 6gretim ile ilgili lisansiistii tezlerin belirli
kriterlere gore dagilimini belirlemektir. Arastirmada yontem olarak dokiiman
analizi kullanilmistir. Farklilagtirilmis 6gretim ile ilgili yapilmis arastirmalar,
belirlenen kriterler iizerinden degerlendirilmistir. Bu kriterlere uyan 219 tez 6lgiit
ornekleme teknigiyle belirlenmis ve g¢alismaya dahil edilmistir. Bu kriterler;
tezlerin seviyesi (yiiksek lisans, doktora tezi), yapildigi yil, amaci, konu alani,
aragtirma tiiri (yontemi), kullanilan veri toplama araglari, ¢alisma (6rneklem)
grubu seklindedir. Bu kriterler dogrultusunda farklilagtirilmig 6gretim ile ilgili
Tirkiye’de ve yurt disinda 2014-2024 yillart arasinda yapilan lisansiistii tezler
incelenmistir. Elde edilen veriler igerik analizi yontemi ile analiz edilmistir.
Sonuglar incelendiginde, Tirkiye’de en fazla 2023 yilinda yiiksek lisans tezi,
diinyada 2017 yilinda sayica daha fazla doktora tezi yapilmistir. T{im
galismalarda en fazla gorlis almak, akademik basariyt 6lgmek ve
uygulanabilirligini belirlemek amaciyla tez yapilmistir. Tirkiye’de daha fazla
yiiksek lisans tezleri nicel yontem, doktora tezleri nitel yontem, diinyada ise her
iki seviyede de daha fazla nitel yontemle tez yazilmigtir. Tiirkiye’de her iki
seviyede de ortaokul Ogrencileri, diinyada ise daha ¢ok o&gretmenler ile
calistlmistir. Tiim tezlerde en fazla gorligme yoluyla veri toplanmisken konu
alan1 olarak Beden Egitimi alaninda, ¢alisma grubu olarak yonetici ve okul
oncesi 6grencileri ile yapilmig tez sayisinin az oldugu goriilmiistiir.
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Giris

Egitim ortamlarinda &grenenin nasil 6grendigi ve yapilan egitimden degisen diinya
kosullarinda ne kadar yararlanildigi sorusu her dénem merak konusu olmustur. Bu sorular yeni
yaklagimlarin olusturulmasinmi ve kullanilmasimi saglamaktadir. Nitekim egitim alanindaki uzmanlar
tarafindan “okulda &gretimin nasil yapilacagr” hakkindaki mevcut fikirlerin 6grenme ihtiyaglarini
kargilamada yetersiz kaldiginin iddia edilmesi (Tomlinson ve Imbeau, 2010), 6grencilerin 6grenme
farkliliklarini g6z ardi eden siniflarda basarili olacaklarini diisiinmenin gergekei goriinmemesi
(Tomlinson, Brimijoin ve Narvaez, 2008) gibi nedenlerle son yillarda iizerinde onemle durulan
yaklasimlardan bir tanesi de “Farklilastirilmis Ogretim Yaklagimi”dir (FOY).

Tomlinson (2001)’a gére FOY &grencilerin gereksinimlerine yonelik planlanan; ilgi, ihtiyag
ve hazirbulunusluklarina gore siireg, icerik ve degerlendirme asamalarinin farklilagtirildigi 6grenci
merkezli bir 6gretim yaklasimidir. Gaitas ve Alves-Martins (2017) de benzer sekilde FOYii farkli
O0grenme ve ihtiyaclari olan Ogrencilerin yararlanmasini saglayan 6grenci merkezli bir 6gretim
yaklagimi olarak tanimlamistir. Tomlinson (2000b) farklilastirma kavraminin 6gretmek icin bir
kilavuz veya 6gretmenin zamani oldugunda uyguladigi bir strateji olarak diigiiniilmemesi gerektigini
vurgulamaktadir.

FOY, 6grencilerin birbirinden farkli olduklar1 gercegine dayanmaktadir. Bu farkli 6zellikler
g0z Oniine alindiginda siifta bulunan biitiin 6grencileri ayni 6zelliklere sahipmis gibi kabul ederek tek
tip 6gretim yapmak uygun degildir. Dolayisiyla FOY {in amaci, birbirinden farkli 6zelliklere sahip
ogrencilerin ihtiyaglarin1 anlayarak ilgileri dogrultusunda 6grenme ortamlar1 saglamak olarak ifade
edilebilmektedir. Ogrenciler; fiziksel 6zellikler, kisilikler, deneyimler, bilissel yetenekler, sosyal
gelisim ve egitim istekleri gibi bircok yonden farklilik gostermektedir (Gregory ve Chapman, 2020).
Ogrenciler tipki parmak izleri gibidir, higbiri birbirinin aynis1 degildir. Egitim ortamima gelen her bir
ogrenci birbirinden farklilik sergilemektedir (Avcr ve Yiksel, 2018). Bu bireysel farkliliklarin yan
stra bir sinif ortaminda bulunan 6grencilerin geldikleri sosyal ¢evreler de degiskenlik gostermektedir
(Beler, 2010). Ogrencilerin birbirlerinden farkliliklari; ilgileri, dogdugu ve yasadigi ¢evre, baskin zeka
bigimleri, 6grenme ve diinyay: algilama tarzlari, yetenekleri, bildikleri ve bilmedikleri gibi dogustan
veya ¢evreden kaynakli birgok faktorii igermektedir. Hem dogustan hem de ¢evre kaynakli bu faktorler
nedeniyle farklilasan bireyler, ayn1 yasta olmalarina karsin birbirlerinden farkli 6zelliklere sahip
olabilmektedir (Zoralioglu ve Sahin, 2022). Egitim bilimlerindeki ilerlemeler, kabul géren kuram ve
yaklagimlar 1s18inda biitlin bu bilgilerin 6grenme ortaminda ise kosulmasi ve buna gore egitimin
sekillendirilmesi gerekmektedir.

FOYiin teorik temelinde; sosyal yapilandirmacilik, beyin temelli grenme, 6grenme stilleri ve
coklu zekd kurami gibi yeni yaklagimlar bulunmaktadir. L. S. Vygotsky tarafindan tanimlanan
yakinsal gelisim alani, FOY’iin kuramsal temellerinde yer almaktadir (Aver ve Yiiksel, 2018). Bu
kurama gore, Ogrenciler Ogretmenin destegi ile ya da birbirleriyle etkilesim igerisinde kendi
bilgilerinin dogrulugunu pekistirebilir veya yanlis bilgileri varsa bunlar1 diizelterek iist diizey bilissel
gelisimlerine katki saglayabilir (Kavut, 2024).

Farklilastirilmig 6gretim uygulamalarinda beyin temelli 6grenme ilkelerine de dikkat edilmelidir. Bu
o0grenme modelinde beynin Ogrenme sistemlerine uygun Ogrenme prensipleri dikkate alimmalidir
(Giines, 2014). Her 6grencinin beyin yapist farkli olmakla birlikte 6grenme stilleri de birbirlerinden
farklidir. Bu duruma uygun planlamalar yapilmalidir. Ogrenme stili modeli igin pek ¢ok tanim vardir.
Ogrenme stili; kisilerin alis, kavrama ve degerlendirme asamalarinda uyguladiklar1 kendilerine 6zgiin
secimler (Felder ve Silverman, 1988’den akt. Yurdadz ve Ustiin, 2023) olarak tanimlanabilir. Dunn ve
Dunn (1978)’a gore 6grenme stili, bir kiginin (konuyu) dziimseme ve edinme yeterliligi ile iliskili dort
temel uyarana gore diizenlenmis en az on sekiz Ogenin bilesenidir. Bu 06gelerin bagdasimlari
(uyusumlari) ve ¢esitlenmeleri ¢ok az kiginin ayni sekilde 6grendiklerini gostermektedir (Akt. Bilasa,
2014).

FOY’e temel olan kuramlardan biri de ¢oklu zeka kuranmudir. H. Gardner tarafindan savunulan
coklu zeka kurami, her bireyin farkli alanlardaki yeterliklerine vurgu yapmaktadir. Gardner (1999)’a
gore dokuz zeka alani bulunmaktadir (Avci ve Yiiksel, 2018). Siniflarda ders islenirken bu zeka tiirleri
dikkate alinarak etkinlikler hazirlandiginda ve Ogrencilere kendi zeka tiirlerine uygun caligmalar
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yaptirildiginda daha basarili olabilecekleri vurgulanmaktadir. Ayrica her tiir zekanin gelistirilmesine
yonelik c¢aligmalar yapilmasina da dikkat edilmesi gerektigi ifade edilmektedir (Kavut, 2024).
Farklilagtirilmis 6gretim uygulamalart bu kuramlarla ortaya konulmus teorik bulgularin pratik
yansimalarma doniismiis halidir denilebilir ve bu farkli kuramlarla temellenen FOY’iin teorik
dayanaginin oldukea giiclii oldugu belirtilebilir.

Biitiin bu bilgilerden hareketle FOY; Ogretmenlerin proaktif olarak miifredat;, 6gretim
yontemlerini, kaynaklari, 6grenme etkinliklerini ve Ogrenci {irlinlerini, her 6grencinin &grenme
firsatin1 en {ist diizeye ¢ikarmak i¢in bireysel ya da kiigiik 6grenci gruplarinin gesitli ihtiyaglarini ele
alacak sekilde degistirdigi bir 6gretim yaklasimi olarak tanimlanabilir (Tomlinson vd., 2003).
Ogretmenler, dgrencilerin hazir bulunusluklarina, ilgi alanlarma veya dgrenme profillerine gore en az
dort unsuru farklilastirabilir (Tomlinson, 2000a):

Igerik, 6grencinin neyi dgrenecegi, bilgiye nasil eriserek dgreneceginin,

Siire¢, 0grencinin ulagtigr bilgiyi anlamlandirmak ve bunun {izerinde ustalasmak icin hangi
faaliyetleri gerceklestireceginin,

Uriinler, 6grenciden bilgiyi uygulamasi ve derinlestirmesini saglayacak nasil projeler
yapacaginin,

Ogrenme ortan, dgrencinin biitiin bu faaliyetleri nasil bir fiziksel ¢evrede ve neler hissederek
tamamladiginin belirlenmesidir.

FOY’de bu unsurlar1 farklilastirirken kullanilabilecek bazi &gretim stratejileri; istasyon,
merkezler, kademelendirilmis etkinlik, 6grenme sozlesmesi, ajanda, dykii temelli 6grenme, grup
aragtirmasi, karmagik 6gretim, bagimsiz calisma, tercih panosu, okuma ¢emberi, ayrilip birlesme,
grafik diizenleyici, metaforik ve analojik diisiinme, rol oynama, zar atma, giris noktalari, 4mat,
portfolyo, problem temelli 6grenme seklinde siralanabilir (Gregory ve Chapman, 2020; Avci ve
Yiiksel, 2018; Tomlinson, 1999). Dolayistyla FOY birden ¢ok kuram, model ve strateji icermekte ve
bu yaklagim ile 6grenci farkliliklarina uygun segenekler sunulabilmektedir.

Giiniimiiz egitim ihtiyaclarina yonelik bir igerik sunan FOY ¢ergevesinde alanyazin
incelendiginde son yillarda pek gok calisma yapildig1 gériilmektedir. Bunlardan bir kismi FOY’iin
O0grenme-Ogretme siirecine katkilarini ortaya koymaktadir (Ugarkus ve Yesilbursa, 2022; Magableh ve
Abdullah, 2020; Ozer ve Yilmaz, 2018; Bal, 2016; Demir ve Giirol, 2015). Bu calismalarin yan1 sira
ogretmenlerin FOY’e yonelik bilgileri ve uygulamalarim iceren galismalar da gerceklestirilmistir
(Cam ve Acat, 2023; Yilmaz, 2022; Eller ve arkadaglari, 2019; Ismajli ve Imami-Morina, 2018;
Oztiirk ve Mutlu 2017; Aydogan-Yenmez ve Ozpmar 2017). Fakat yurt icinde ve disinda
gerceklestirilen bu aragtirmalarin egilimlerinin topluca degerlendirildigi ¢aligma sayisinin siirli
oldugu soylenebilir. Bu calismalardan biri olan Karadag (2014) tarafindan yapilan ¢alismada, 2010-
2013 yillar1 arasinda Tiirkiye’de ve diinyada yapilmis FOY ile ilgili doktora tezleri analiz edilmistir.
Bir diger ¢aligma ise Dal (2022) tarafindan yapilan yiiksek lisans tezidir. Bu ¢alismada, uluslararasi bir
veri tabam olan Web of Science (WoS) veri tabanindaki FOY ile ilgili bilimsel ¢alismalarin nicel
egilimleri bibliyometrik analiz yoluyla, ulusal veri tabanlarindaki (Yiiksekdgretim Kurulu (YOK) Tez,
Sobiad, DergiPark ve TR Dizin) FOY ile ilgili bilimsel arastirmalar ise icerik analizi yoluyla
incelenmistir. Nacar-Giizel ve Dos (2024) ise ¢alismasinda Tirkiye’de 2010-2022 yillar1 arasinda
FOY ile ilgili yapilan arastirmalari yontemsel agidan incelemistir. Dolayisiyla bu galigmalardan farkl
olarak daha genis bir 6rneklemde Tiirkiye’de ve diinyada yapilan hem yiiksek lisans hem de doktora
tezlerinin egilimlerinin incelenmesinin FOY’iin artan &neminin anlasiimasi acisindan &zellikle
Tirkiye’de alanyazina katki saglayacagi disiiniilmektedir. Bu inangtan hareketle ¢alismanin ana
sorusu; “2014-2024 (ilk altt ay) yillar1 arasinda Tiirkiye’de ve diinyada yapilan FOY ile ilgili
lisansiistii tezlerin dagilimi nasildir?” seklinde ifade edilebilir. Bu arastirmanin, FOY ile ilgili bundan
sonra yapilabilecek arastirma fikir ve Onerilerini ortaya koymasi bakimindan dikkate alinacagi
distiniilmektedir.
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Calismanin Amaci

Son yillarda iizerinde ¢alisilan en 6nemli konulardan biri olarak FOY 6n plana ¢ikmaktadir.
Konu ile ilgili ¢calismalarin sayisi da giderek artmaktadir. Bu yaklasim ile ilgili yapilan arastirmalarin
her biri incelenmeye deger goriilmektedir. Bununla birlikte arastirmacilara yol gosterici olmasi
acisindan aragtirmalarin genel egilimini ortaya koymanin da 6nemli oldugu diisiiniilmektedir. Bu
diisinceden hareketle arastirmanin amaci; 2014-2024 (ilk alti ay) yillar1 arasinda Tirkiye’de ve
diinyada yayinlanmig FOY ile ilgili lisansiistii tezlerin belirli kriterlere gore dagilimimi belirlemektir.
Bu ana amag dogrultusunda FOY ile ilgili yapilan tezlerin;

Seviyesine (ytiksek lisans, doktora) gore dagilimi nasildir?
Yillarina gore dagilimi nasildir?

Amaglarina gore dagilimi nasildir?

Derslere gore dagilimi nasildir?

Aragtirma tiirtine (yonteme) gore dagilimi nasildir?

Veri toplama araglarina goére dagilimi nasildir?

Caligma (6rneklem) gruplarina gére dagilimi nasildir?

NogkrwbdE

Yontem
Arastirma Tasarimi

Bu aragtirma, nitel arastirma yontemi ile gergeklestirilmistir. Nitel aragtirmalar gézlem,
gorlisme ve dokiiman analizi gibi nitel veri toplama yontemlerinin kullanildigi, algilarin ve olaylarin
dogal ortamda gergekgi ve biitiinciil bir bigimde ortaya konmasina yonelik nitel bir silirecin izlendigi
aragtirma olarak tanimlanabilir (Yildirim ve Simsek, 2018). Dolayisiyla bu arastirma nitel arastirma
yontemlerinden dokiiman analizi ile gergeklestirilmistir. Alanyazin incelendiginde dokiiman analizi
diger arastirma yontemlerine yardimci bir yontem olarak goriilse de tek basina bir yontem olarak da
kullanilmaktadir. Egitim alaninda egitim programlari, ders igerikleri, verilen bir egitimin etkililigi ve
egitim uygulamalar1 dokiiman analizi yontemiyle arastirilabilir (Bowen, 2009; Saldana, 2011°den akt.
Sak, Sak, Sendil ve Nas, 2020). Omegin, belirli bir zaman aralifinda egitimle iliskili bir konuda
hazirlanmis tezler, kitaplar veya makaleler analiz edilerek konu hakkinda gerekli bilgi elde
edilebilmektedir (Sak, Sak, Sendil ve Nas, 2020).

Belgesel tarama olarak da literatiirde yer alan dokiiman analizinde var olan kayit ve belgeler
incelenerek veri toplanir; belirli bir ama¢ dogrultusunda kaynaklar bulunur, incelenir, gerekli notlar
alinir ve degerlendirme yapilir. Genel tarama ve igerik ¢oziimlemesi olarak iki farkli belge taramasi
yapilabilir. Genel tarama neredeyse tiim arastirmalarda kullanilan alanyazin taramasi olarak ifade
edilebilirken icerik ¢oziimlemesi bir amag¢ dogrultusunda ele alinan metnin, kitabin, belgenin
hedeflenen ozellikleri sayisallastirilarak belirleme amaciyla gergeklestirilen taramadir (Karasar, 2014).
Bu aragtirmada dokiiman analizi, Merriam (2009’dan akt. Sak, Sak, Sendil ve Nas, 2020) tarafindan
ortaya konan asamalardan yararlanilarak yapilmistir:

Uygun dokiimanlar1 bulma: Oncelikle arastirma problemlerinden hareketle ne tiir
dokiimanlara ihtiya¢ duyuldugu belirlenmistir daha sonra bu dokiimanlarin YOK Ulusal Tez
Merkezi’nde ve ProQuest Dissertations & Thesis Global veri tabanlarinda erigime agik olan tezlerden
elde edebilecegi saptanmustir.

Dokiimanlarin orijinalligini kontrol etme: Tezler bilimsel yaymlardir ve orijinal ve erigsime
acik tezler arastirmaya dahil edilmistir.

Kodlama ve kataloglama konusunda bir sistematik olusturma: Dokiimanlar anlasilmaya ve
belirli bir sistem igerisinde ¢6ziimlenmeye calisilmigtir. Kodlama ve kataloglama konusunda
aragtirmacilar tarafindan online olarak siiriicii iizerinden bir form olusturulmus ve arastirmacilarin
forma ulagimi saglanmistir.
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Veri analizi yapma (icerik analizi yapma): Bu arastirmada dokiimanlar tek basina
aragtirmanin veri setini olusturdugu igin arastirmanin amacina gore kapsamli bir igerik analizine tabi
tutulmustur.

Veri kaynaklarinin belirlenmesi

Aragtirmada kullanilan dokiimanlarin belirlenmesinde o6lgiit 6rnekleme kullanilmig dolayisiyla bazi
Olciitler belirlenmistir. Bu dlgiitler; Tiirkiye’de ve diinyada farklilagtirilmis 6gretim lisansiistii
tezlerinden 2014-2024 (ilk alt1 ay) yillar1 arasinda tamamlanan, YOK Ulusal Tez Merkezi’nde ve
ProQuest Dissertations & Thesis Global veri tabaninda erisime a¢ik olma ve aragtirmalarin bagliginda
veya anahtar kelimelerinde “farklilastirilmis 6gretim” veya “differentiated instruction” bulunmasidir.
Arastirmada incelenen tezler 2014-2024 (ilk alti ay) yillar1 arasinda gergeklestirilen, tam PDF ve
Ozetler halinde erisilebilen tezlerdir. Belirtilen bu dlglitlere uyan 219 tez calismaya dahil edilmistir.

Verilerin Toplanmast ve Analizi

Aragtirmada verilerin toplanmasi dokiiman analizi ile gerceklestirilmistir. Dokiimanlar
arastirmacilardan ikisi tarafindan YOK Ulusal Tez Merkezi’nden ve ProQuest Dissertations & Thesis
Global veri tabanindan orijinalligine dikkat edilerek indirilmistir. Belirlenen &lgiitlere gore ¢alismaya
dahil edilen 219 tezin kriterler agisindan incelenmesi amaciyla arastirmacilar tarafindan gelistirilen bir
tez analiz formu kullanilmistir. Bu form; tezlerin seviyesi (yiiksek lisans ve doktora), yili, amaci, konu
alanlari, aragtirma tiirii (yontemi), veri toplama araglari, ¢alisma (6rneklem) grubu béliimlerinden
olugmaktadir. Daha sonra her tez {izerinde icerik analizi gergeklestirilmis ve elde edilen veriler
kaydedilmistir. Icerik analizinde amag, toplanan verileri agiklayabilecek kavramlara ve iliskilere
ulagsmaktir (Yildirim ve Simsek, 2018).

Bu c¢alismada dokiimanlarin igerik analizi kapsaminda kullanilmas1 Bailey (1994’ten akt. Sak, Sak,
Sendil ve Nas, 2020) tarafindan agiklanan; analize konu olan veriden 6rneklem se¢me, Kategorilerin
gelistirilmesi, analiz biriminin saptanmasi ve sayisallagtirma olmak tizere dort asamali analiz siireci ile
gerceklestirilmistir. Bu arastirmada analize konu olan veriden yukarida agiklandigi gibi ulasilan tiim
tezler indirilmistir. Olgiitlere uygun tiim tezlere ulasilabildigi icin orneklem se¢me yoluna
gidilmemistir. Indirilen tiim tezler tek tek incelenerek tiirii (yiiksek lisans, doktora tezi), yapildig: yil,
amaci, konu alani, aragtirma yontemleri, kullanilan veri toplama araglar1 ve ¢alisma grubu seklinde
kategoriler olusturulmustur. Bir tezden birkag analiz birimi ¢ikmustir. Ornegin; bir tezde hem goriisme
hem de gozlem yapilmigsa veri toplama araglart dagiliminda gozlem ve goriigme ikisi de dikkate
alinarak kodlama yapilmistir. Analiz birimi olarak sozciikler kullanilmistir. Bu arastirmada elde edilen
verilerin sayisallagtirilarak sunulmasi tercih edilmistir. Sayisallastirma yapilirken belirlenen
kategorinin dokiimandaki mevcut durumu (var veya yok) dikkate almnustir. flgili kategorinin yiizdelik
dagilimi ¢ikarilmis ve kategorinin ilgili dokiimanda kapsadigi alan bir Olgiit olarak kullanilmistir.
Analizi iki arastirmaci bagimsiz olarak gergeklestirmistir. Arastirmacilar arasinda “goriis birligi” ve
“gOriis ayrilig1” olan konular belirlenmistir. Miles ve Huberman (1994) tarafindan ortaya konan Goriis
Birligi/(Goriis Ayriligi+Gorts Birligi)x 100 formiilii ile kodlayici giivenirligi 0,85 olarak bulunmustur.
Yapilan biitiin bu islemlerin sonunda tezlerin, amaglari, konu alanlar1, arastirma yontemleri, veri
toplama araglar1, ¢alisma (6rneklem) grubu seklinde temalar altinda elde edilen kodlar frekans ve
yiizdelik dagilimlar1 {izerinden tablolar halinde (Tablo 1°de yillara gére digerlerinde ise YOK Ulusal
Tez Merkezi veri tabanindaki yiiksek lisans tezlerinin yiiksekten diisiige frekanslarina gore) sunularak
aciklanmugtir.

Bulgular

Bu boliimde arastirmanin alt amag sorular1 temel alinarak olusturulan temalara ait bulgulara
yer verilmistir.

Tablo 1°de farklilagtirilmis 6gretim konusunda incelenen 219 tezin tiirlerine (yiiksek lisans ve
doktora) ve yillarina gore dagilimi goriilmektedir.
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Tablo 1. Farklilagtirilmig 6gretim konusunda incelenen tezlerin tiirlerine ve yillarina gére dagilimi

YOK Ulusal Tez Merkezi veri ProQuest veri tabani
tabani

Seviye  Yiiksek lisans Doktora Yiiksek lisans Doktora Toplam
Yil f % f % f % f % f %
2014 - - 1 4,8 - - 18 12,2 19 8,7
2015 - - - - 1 111 21 14,3 22 10
2016 4 9,5 3 14,3 - - 16 10,9 23 10,5
2017 - - 2 9,5 - - 24 16,3 26 11,9
2018 5 11,9 3 14,3 1 111 16 10,9 25 11,4
2019 6 14,3 1 4.8 - - 5 3,4 12 55
2020 6 14,3 2 9,5 - - 16 10,9 24 11
2021 3 7,1 3 14,3 1 11,1 12 8,16 19 8,7
2022 4 9,5 2 9,5 4 44 .4 10 6,8 20 9,1
2023 10 23,8 4 19 1 111 7 4.8 22 10
2024 4 9,5 - - 1 11,1 2 14 7 3,2
Toplam 42 100 21 100 9 100 147 100 219 100

Tablo 1’de goriildiigii gibi her iki veri tabani birlikte ele alindiginda yiiksek lisans (n=51) ve
doktora seviyesinde (n=168) FOY ile ilgili toplam 219 tez incelenmistir. Ozellikle her iki veri
tabamindaki yiiksek lisans tez sayilar1 karsilastirildiginda YOK Ulusal Tez Merkezi veri tabanindaki
yiiksek lisans seviyesindeki tezlerin sayisinin fazlaligi (nt=42), doktora tez sayilar1 karsilastirildiginda
ise ProQuest veri tabanindaki tez sayisinin fazlaligi (nt=147) dikkat ¢cekmektedir.

YOK Ulusal Tez Merkezi veri tabanminda 2015 yilinda konu ile ilgili tez yapilmazken hem
yiiksek lisans (n=10) hem de doktora (n=4) seviyesinde sayica en ¢ok teze 2023 yilinda
rastlanmaktadir. ProQuest veri tabaninda 2014-2016-2017-2019-2020 yillarinda hig yiiksek lisans tezi
calisilmazken doktora alaninda 2019 ve 2024 yillarinda az sayida tez yapilmistir. Ayn1 veri tabaninda
2022 yilinda en fazla yiiksek lisans (n=4), 2017 yilinda ise en fazla doktora tez sayis1 (n=24) dikkat
cekmektedir.

Farklilagtirllmis Ogretim konusunda tezlerin amaglara gore dagilimina iliskin elde edilen
bulgular Tablo 2’de goriilmektedir.

Tablo 2. Farklilastirilmis 6gretim konusunda incelenen tezlerin amaglara gére dagilimi

YOK Ulusal Tez
Merkezi veri tabani

Yiiksek
lisans

Amag f % f % f % f % f %
FOY *iin akademik basartya etkisini incelemek 19 12 10 222 1 111 39 196 69 218

ProQuest veri tabani

Yiiksek

Doktora .
lisans

Seviye Doktora Toplam

FOY e iliskin 6gretmen/dgrenci/yonetici

goriislerini incelemek 14 222 11 244 2 222 65 327 92 291

FOY iin motivasyon, tutum, 6z yeterlik, davranisa
etkisini incelemek

FOY iin becerilere etkisini incelemek 8 127 5 111 1 111 1 0,5 15 47
FOY’e iliskin 6gretmen yetkinliklerini incelemek 4 6,3 2 44 1 111 24 121 31 9,8

12 19 8 178 - - 3 15 23 73

FOY e iligkin durumlari/uygulamalari/ stratejileri

belirlemek 2 32 1 22 - - 14 7 17 54
FOY iin uygulanabilirligini tespit etmek 2 3,2 4 89 - - 27 136 33 104
FOY’iin sinif yonetimi/sinif iklimi tizerindeki 1 16 1 22 - i 1 05 3 09

etkisini incelemek
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Tablo 2. Farklilagtirilmig 6gretim konusunda incelenen tezlerin amaglara gore dagilimi (devami)

YOK Ulusal Tez .

Merkezi veri tabani ProQuest veri tabani
Seviye Y.uksek Doktora Y}lksek Doktora Toplam

lisans lisans
Amag f % f % f % f % f %
FOY ile ilgili caligmalar incelenmek 1 1,6 - - - - - - 1 0,3
FOY’e iliskin ij.g.reFmer}lerle yapilan egitimin R R R 16 8 16 51
tutumlarina etkisini belirlemek
FOY iin kalicihgmi 6lgmek - - 2 44 - - - - 2 0,6
FOY tin egitim teknolojileri ile uygulamalarini ) 2 222 1 05 3 09
incelemek
FOY ile diger yontemler arasindaki iligkiyi 1 22 - } 7 35 8 25
incelemek
FOY bilgisini 6lgmeye yonelik dlgek gelistirmek - - - - - - 1 05 1 0,3
FOY’ii temele alan miifredat taslag: gelistirmek - - - - 2 222 - - 2 0,6
Toplam 63 100 45 100 9 100 199 100 316 100

Tablo 2 incelendiginde; dgretmenlerin/dgrencilerin/ydneticilerin FOY’e iliskin goriislerinin
(nt=92), FOY’iin akademik basari {izerindeki etkisinin (n=69) ve FOY{in uygulanabilirligini (nt=33)
tespit etmeyi amaglayan arastirmalarin incelendigi tezlerin her iki veri tabaninda da fazlaligi dikkat
cekmektedir. Mesleki egitimin &gretmenlerin FOY’e iliskin tutumlarma etkisinin belirlendigi
arastirmalarin YOK Ulusal Tez Merkezi veri tabaninda yer almamasi, ProQuest veri tabaninda sadece
doktora tezleri (n=16) arasinda yer almas1 vurgulamaya degerdir. Benzer sekilde egitimcilerin FOY’e
iliskin bilgisini dlgmeye yonelik 6lgek gelistirmenin amaglandigi tezlerin YOK Ulusal Tez Merkezi
veri tabaninda yer almadig goriilmektedir. Ayrica FOY’ii temele alan miifredat taslagi gelistirmek
ProQuest veri tabaninda sadece yiiksek lisans seviyesinde (n=2) amag edinilmistir.

FOY konusunda yiiksek lisans ve doktora diizeyinde yapilan tezlerin derslere gore dagilimia
iligkin elde edilen bulgular Tablo 3’te gériilmektedir.

Tablo 3. Farklilagtirilmig 6gretim konusunda incelenen tezlerin derslere gore dagilimi

Mi(r)kIZZ[iJ\l/l::i?ltizzm ProQuest veri taban1

Seviye Yiiksek lisans ~ Doktora  Yiiksek lisans ~ Doktora Toplam

Konu Alanlar: f % f % f % f % f %
Yabanci Dil 11 262 3 143 1 111 17 9,8 32 13
Matematik 8 19 1 48 1 111 22 126 32 13
tFeek”ngl'(')'jri”'e”/ Fen ve 6 143 6 286 1 111 16 92 29 118
Hayat bilgisi/Sosyal bilgiler 4 9,5 6 286 - - 24 138 34 138
Anadil 2 4,8 - - 5 555 26 149 33 134
Beden egitimi - - 1 48 - - 1 9,8 2 0,8
Diger 11 26,2 4 19 2 222 99 569 116 47,2
Toplam 42 100 21 100 9 100 174 100 246 100

Tablo 3 incelendiginde YOK Ulusal Tez Merkezi veri tabaninda yiiksek lisans seviyesindeki
tezlerin en fazla Yabanci dil (n=11) ile ilgili oldugu, doktora seviyesinde ise Fen bilimleri/Fen ve
teknoloji ve Hayat bilgisi/Sosyal bilgiler (n=6) ile ilgili oldugu goriilmektedir. ProQuest veri tabaninda
yiiksek lisans ¢aligmast en fazla Anadil (n=5), doktorada Hayat bilgisi/Sosyal bilgiler (n=34) ile
ilgilidir. Veri tabanlarinin her ikisinde de Beden egitimi (n=2) alaninda yapilmis tez sayis1 dikkat
cekici derecede azdir. YOK Ulusal Tez Merkezi veri tabaninda ayrica yiiksek lisans diizeyinde tabloda
“Diger” kategorisinde degerlendirilen Mesleki gelisim, doktora diizeyinde yine Mesleki gelisim ve
Anadil ile ilgili caligma goriilmemektedir. ProQuest veri tabaninda yiiksek lisans seviyesinde Hayat
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bilgisi/Sosyal bilgilerde hi¢ ¢alisma yapilmamis ve Mesleki gelisim ile ilgili (n=12) ¢ok az ¢alisma
yapilmistir. Tabloda yine “Diger” kategorisinde degerlendirilen 6gretmen, dgrenci, 6gretmen aday,
yonetici, akademisyen goriis ve deneyimlerinin konu edildigi ¢alisma sayisinin (n=104) fazlaligi en
dikkat cekici bulgulardan biridir.

FOY ile ilgili tezlerin arastirma yontemlerine gore dagilimma iliskin elde edilen bulgulara
Tablo 4’te yer verilmistir.

Tablo 4. Farklilagtirilmig 6gretim konusunda incelenen tezlerde kullanilan aragtirma yontemlerine gore dagilimi

YOK Ulusal Tez Merkezi veri tabani ProQuest veri tabani
Seviye Yiiksek lisans Doktora Yiiksek lisans Doktora Toplam
Yontem f % f % f % f % f %
Nicel 17 40,5 1 4.8 1 11,1 37 25,2 56 25,6
Nitel 14 33,3 3 14,3 5 55,5 93 63,3 115 52,5
Karma 11 26,2 17 80,9 3 333 17 11,6 48 21,9
Toplam 42 100 21 100 9 100 147 100 219 100

Tablo 4 incelendiginde, en dikkat ¢ekici bulgu, YOK Ulusal Tez Merkezi veri tabaninda
yiiksek lisans ¢aligmalarinin en ¢ok (n=17) nicel yontem ile doktorada ise karma (n=17) yapilmis
olmasidir. YOK Ulusal Tez Merkezi veri tabaninda doktorada, ProQuest veri tabaninda yiiksek lisans
diizeyinde birer tane nicel aragtirmanin yapildigi gériilmektedir. ProQuest veri tabaninda hem yiiksek
lisans (n=5) hem de doktora seviyesinde (n=93) nitel ¢alismalarin sayis1 fazladir. Her iki veri
tabaninda da doktora seviyelerinde karma calisma (n7=34) yiiksek lisans seviyesinden fazla
yapilmustir.

FOY ile ilgili tezlerin veri toplama araglarma gore dagilimina iliskin elde edilen bulgulara
Tablo 5’te yer verilmistir.

Tablo 5. Farklilagtirilmig 6gretim konusunda incelenen tezlerin veri toplama araglarina gore dagilimi

YOK Ulusgl Tez Merkezi ProQuest veri tabani
veri tabani

Seviye Yiiksek lisans ~ Doktora Yiksek lisans ~ Doktora Toplam
Veri
toplama f % f % f % f % f %
araci
(")lc;ek 25 24 15 205 - - 5 1,9 45 9,8
Goriisme 19 18,3 18 24,7 3 17,6 93 352 133 29
Basari testi 17 16,3 11 15,1 - - 6 2,3 34 7,4
Anket 17 16,3 9 12,3 3 17,6 58 22 87 19
Giunlik 15 14,4 10 13,7 2 11,8 43 16,3 70 15,3
Gozlem 9 8,7 7 9,6 3 17,6 47 17,8 66 14,4
Video 1 1 1 14 - - 6 23 8 1,7
kayitlari
Dokiiman 1 1 2 2,7 6 35,3 6 2,3 15 3,3
Toplam 104 100 73 100 17 100 264 100 458 100

Tablo 5 incelendiginde, her iki veri tabaninda tiim seviyelerde en fazla veri toplama araci
olarak goriisme (nt=133) yapilmistir. YOK Ulusal Tez Merkezi veri tabaninda yiiksek lisans
seviyesinde en fazla dlgek (n=25), doktora seviyesinde ise en fazla goriisme (n=18) yoluyla veri
toplanmistir. ProQuest veri tabaninda ise yiiksek lisans seviyesinde dokiimanlar (n=6) kullanilmisken
doktora calismalarinda goriisme (n=93) yapilmistir. Ayrica ProQuest veri tabaninda doktora
calismalarinda gozlemin (n=47) YOK Ulusal Tez Merkezi veri tabaninda yer alan ¢alismalardan daha
fazla olmasi dikkat gekicidir. YOK Ulusal Tez Merkezi veri tabaninda video kayitlarina ve
dokiimanlara veri toplama araci olarak az bagvuruldugu goriilmektedir.
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FOY ile ilgili tezlerin galisma grubuna gére dagilimma iliskin elde edilen bulgulara Tablo
6’da yer verilmistir.

Tablo 6. Farklilagtirilmig 6gretim konusunda incelenen tezlerin ¢aligma grubuna gore dagilimu

YOK Ulusal Tez Merkezi
veri tabani

ProQuest veri tabani

Yiiksek

Seviye Yiiksek lisans Doktora li Doktora Toplam
isans

Calisma grubu f % f % f % f % f %

Okul Gncesi - - - - 1 11 2 12 3 13

Ogrenciler

flkokul dgrencileri 6 14 3 143 2 222 17 104 28 119
Ortaokul 6grencileri 12 28 8 38 1 111 15 9,2 36 15,3
1

Lise dgrencileri 7 16,3 4 19 11,1 11 6,7 23 9,7
Yiiksekogretim

ogrencileri/Ogretmen 4 9,3 2 9,5 - - 7 4.3 13 55
adaylari

Ogretmenler 11 25,6 4 19 4 444 95 58,3 114 48,3
Akademisyenler 2 4.7 - - - - 3 1,8 5 2,1
Yoneticiler - - - - - 13 8 13 55
Dokiimanlar 1 2,3 - - - - - 1 0,4
Toplam 43 100 21 100 9 100 163 100 236 100

Tablo 6 incelendiginde YOK Ulusal Tez Merkezi veri tabaninda her iki seviyede de ¢alisma
grubu (Orneklem) olarak en fazla ortaokul oOgrencileri (nt=20), sonra Ogretmenler (nt=15) ile
caligildigr goriilmektedir. ProQuest veri tabanindaki her iki seviyede de yine en fazla 6gretmenler
(n=99) ile ¢alistimustir. YOK Ulusal Tez Merkezi veri tabaninda yoneticiler ve okul éncesi dgrencileri
ile yapilmis hi¢ tez bulunmamaktadir. ProQuest veri tabaninda ise yiiksek lisans seviyesinde
Yiiksekogretim dgrencileri/Ogretmen adaylari, akademisyenler, yoneticiler ve dokiiman kullanilarak
yapilmis aragtirma yer almamaktadir. Yine ayni veri tabaninda doktora seviyesinde dokiimanlar
kullanilarak arastirma gergeklestirilmemistir.

Sonu¢ ve Tartisma

Bu aragtirmada, 2014-2024 (ilk alti1 ay) yillar1 arasinda Tiirkiye’de ve diinyada yayinlanmig
FOY ile ilgili lisansiistii tezlerin belirli kriterlere gore dagilimini belirlemek amaclanmustir. Cesitli
alanlara yonelik olarak ve belli zaman araliklariyla alanyazina kazandirilan egilim incelemeleri;
aragtirmacilara, uygulayicilara ve egitim sistemlerinde Kkarar verici durumdaki otoritelere fikirler
sunabilmektedir. Elde edilen sonuglar yol gosterici nitelik tasimaktadir. Hem Tiirkiye’de hem diinyada
yapilan c¢aligmalarin genel egilimlerinin incelendigi bu arastirmanin sonuglar1 dikkate degerdir.
Arastirma sonucunda YOK Ulusal Tez Merkezi veri tabanindaki yiiksek lisans tezlerinin sayisinin
fazlaligi (nt1=42) ve ProQuest veri tabaninda ise doktora tez sayisinin (nt=147) fazlahig: dikkat
cekmektedir. Diinyada 2017 yilinda en ¢ok doktora tezi (n=24), Tiirkiye’de ise en fazla 2023 yilinda
yiiksek lisans (n=10) tezi yapilmistir.

Nacar-Giizel ve Dos (2024), YOK Ulusal Tez Merkezi’nde ve DergiPark’ta FOY ile ilgili
2010-2022 willar1 arasinda Tiirkge yayinlanmis caligmalar incelemistir. Taramasinmi yaptiklarn
caligmalarin sayisinda 2016 yilindan itibaren belirgin bir artis oldugunu ve en fazla 2019 yilinda
calisma yapildigini tespit etmislerdir. Buradan hareketle FOY ile ilgili alandaki ¢alismalarm 2016-
2019 yillar1 arasinda yogunlastigini belirtmiglerdir. Bu artisin dncesini de yapilandirmaci yaklasimi
temel alan FOY iin Tiirkiye’de aragtirmalara konu olmasi, 2005-2006 egitim-6gretim yilindan sonra
oldugunu bu acgidan bakildiginda FOY ile ilgili calismalarm 2010-2019 yillar arasinda diizenli bir
artis gosterdigini vurgulamislardir. Dal ve Kutlu-Abu (2023) tarafindan Web of Science veri
tabanindaki makalelerin ¢oziimlenmesinden elde edilen bulgulara gore 1981 yilindan 2023 yilina
kadar, en fazla 2019 yilinda ¢aligmanin yayimlandigi sonucuna ulagilmigtir. Bu ¢alismaya gére konu
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ile ilgili galigmalarm en fazla 2021 yilinda yapildig tespit edilmistir. FOY {in uygulamadaki giiniimiiz
ihtiyaglarina cevap verebilecek bir yaklasim olmasindan dolay1 alanyazinda gittikge artan oranda ilgi
ve merak konusu oldugu séylenebilir.

Arastirmada incelenen tezlerde; en fazla ogretmenlerin/dgrencilerin/yoneticilerin FOY’e
iliskin goriislerinin (n7=92), FOY’iin akademik basari iizerindeki etkisinin (nt=69) ve FOY’iin
uygulanabilirliginin (n7=33) ortaya konuldugu calismalar oldugu belirlenmistir. FOY e iliskin 6lgek
ve miifredat taslagi gelistirmenin amaglandigi tezlerin YOK Ulusal Tez Merkezi veri tabaninda yer
almadigr goriilmektedir. Dal ve Kutlu-Abu (2023) da arastirmalarinda analiz ettikleri ¢alismalarinda
en ¢ok FOY’iin uygulanabilirligini test eden calismalara rastlamiglardir. Mevcut ¢alismada da
FOY’iin uygulanabilirliginin test edildigi calismalar {i¢iincii sirada yer almaktadir. Karadag (2014) da
calismasinda FOY ile ilgili tezlerin en ¢ok akademik basariyr 6lctiigii sonucuna ulagmistir. Ayrica
Ogrenci, Ogretim elemani, Ogretmen, okul midiirii vb. algilarinin belirlenmesinin amaglandigin
bulgulamistir. Karadag (2014) da calismasinda FOY ile ilgili tezlerde en ¢ok akademik basarmin
Olciildiigii sonucuna ulagsmistir. Ayrica O6grenci, Ogretim elemani, Ogretmen, okul miidiiri vb.
algilarmin belirlenmesinin amaglandigini bulgulamistir. Mevcut c¢aligmanin sonuglari Karadag’in
(2014) calismasi ile ortlismektedir.

YOK Ulusal Tez Merkezi veri tabaninda doktorada konu alani olarak en fazla Fen Bilimleri/
Fen Teknoloji (n=6) ile ilgili tezlerin yapildig1 goriilmektedir. Karadag (2014) ¢aligmasinda
Tirkiye’de doktora diizeyinde 2010 ve 2013 yillarinda iki ¢alisma oldugunu ve bu caligmalardan
birinin Fen ve Teknoloji temasinda yapildigini belirlemistir. Mevcut ¢alismanin doktora diizeyinde en
¢ok Fen Bilimleri/ Fen ve Teknoloji konu alaninda yapilmasi sonucu Karadag’in (2014) caligmasi ile
ortiismektedir.

Aragtirmanin  sonuglaria gore, YOK Ulusal Tez Merkezi veri tabaninda yiiksek lisans
calismalar1 en ¢ok (n=17) nicel, doktorada ise karma (n=17) yontem ile yapilmigtir. Tiirkiye’de ve
diinyada tiim seviyelerde tezlerde en fazla veri toplama araci olarak gdriisme (nt=133) yapilmistir.
YOK Ulusal Tez Merkezi veri tabaninda yiiksek lisans seviyesinde en fazla dlcek (n=25), doktora
seviyesinde ise en fazla goriisme (n=18) yoluyla veri toplanmustir. YOK Ulusal Tez Merkezi veri
tabaninda video kayitlarina ve dokiimanlara veri toplama araci olarak az bagvuruldugu sonucuna
ulasilmigtir. Nacar-Giizel ve Dos (2024), Tirkiye’de yayinlanan ¢aligmalarin incelemesini yaptiklari
74 calismada 192 veri aracinin kullanildigini ve veri toplama araglarinda cesitlemeye gidildigini
belirtmislerdir. Verilerin toplanmasinda en ¢ok basari testleri, daha sonra anket kullanilmistir. Basari
testleri ve anketlerden sonra veri toplama araci olarak sirasiyla goriisme, alternatif degerlendirme
araglari, algi/ilgi/tutum/kisilik vb. testler ile gézlem tekniklerinin kullanildig1 kaydedilmistir. Eldeki
caligmanin yiiksek lisans seviyesinde en fazla 6lgek kullanilmasi, doktora seviyesinde ise en ¢ok
goriisme yoluyla veri toplanmasi sonucu ile bu sonug ortiismektedir. Her iki ¢alisma ile ortiisiir sekilde
Dal ve Kutlu-Abu (2023) da ulusal yayinlarda en ¢ok kullanilan veri toplama aracinin tutum ve algi
testleri oldugunu kaydetmistir.

YOK Ulusal Tez Merkezi veri tabaninda her iki seviyede de ¢alisma grubu (6rneklem) olarak
en fazla ortaokul 6grencileri (nt1=20) sonra dgretmenler (nt=15) ile ¢alisildig1 goriilmektedir. ProQuest
veri tabanindaki her iki seviyede de yine en fazla 6gretmenler (n=99) ile calisilmistir. YOK Ulusal Tez
Merkezi veri tabaninda yoneticiler ve okul dncesi dgrencileri ile yapilmis hi¢ tez bulunmamaktadir.
ProQuest veri tabaninda ise yiiksek lisans seviyesinde Yiiksekogretim dgrencileri/Ogretmen adaylar,
akademisyenler, yoneticiler ve dokiiman kullanilarak yapilmis arastirma yer almamaktadir. ProQuest
veri tabaninda doktora seviyesinde dokiimanlar kullanilarak arastirma gergeklestirilmemistir. Giizel ve
Dos (2024) ve Dal (2022) tarafindan orneklem gruplarina gore yapilan incelemede de tezlerde ve
makalelerde ¢ogunlukla ortaokul (5-8 smif) 6grencileri ile calisildig1 tespit edilmistir. FOY ile ilgili
yapilan tez ve en az caligilan 6rneklem grubu ise okul dncesidir. Bu sonuglar ile eldeki ¢aligmanin en
fazla ortaokul, en az okul 6ncesi 6grencileri ile ¢alisilmis olmasi sonuglar1 ortiismektedir.

Arastirma sonuglarinin; dncelikle FOY’e olan ilgiyi daha da arttiracagi, ¢alisma yapacak
aragtirmacilara 151k tutacag, yeni arastirma fikirleri olusturacagi ve uygulamada FOY’iin
uygulanabilirligine inanci gliglendirecegi umulmaktadir.  Arastirmadan elde edilen sonuclara
dayanarak su Oneriler getirilebilir:
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1. Bu cgalisma 2014-2024 yillar1 arasin1 kapsamaktadir. Calismanin kapsami genisletilerek
daha ayrintili veri elde edilebilir. Yapilacak sonraki calismalarda veri tabanlarinin
degistirilmesi Onerilebilir.

2. Tiirkiye’de FOY ile ilgili yapilan galismalarin ve yabanci yiiksek lisans galigmalarmin
azlig1, yurt disinda yapilan doktora ¢alismalarinin fazlalig1 dikkat ¢ekmektedir. Konunun
uygulamada hissedilen ihtiyagtan da hareketle Tiirkiye’de doktora diizeyinde daha fazla
caligmaya ilham olmasi 6nerilebilir.

3. Tirkiye’de FOY ile ilgili dlgek ve program tasarimu gelistirme calismasi yapilmadig
bulgusundan hareketle konu ile ilgili 6lgek ve program tasarimlarn gelistirilmesi
oOnerilebilir.

4, Tirkiye’de Beden Egitimi alaninda FOY ile ilgili ¢alisma yapilmamustir. Bu sonug alan
aragtirmacilarina konu ile ilgili aragtirmalar yapmalari igin yol gostericidir. Beden Egitimi
alaninda daha fazla ¢alisma yapilmasi 6nerilebilir.

5. Tiirkiye’de FOY ile ilgili nitel calismalar sayis1 azdir, arastirmacilara FOY ile ilgili
nitel ¢calismalar planlamalar1 6nerilebilir.

6. Yurt disinda 6gretmen goriisii alan ¢alismalar sayica fazla iken Tiirkiye’de yok denecek
kadar azdir. Ulkemizde dgretmenlerle benzer calismalar yapilmas: dnerilebilir.

7. Tiirkiye’de okul 6ncesi 6grencileri ve yoneticilerle FOY ile ilgili ¢alisma yapilmamustir.
Alan arastirmacilarina bu konuda ¢aligmalar yapmalar1 dnerilebilir.

8. Milli Egitim Bakanhig1 diizeyinde uygulamaya doniik FOY ile ilgili program tasarimlart
gelistirilmesi ve uygulamada her 6grencinin 6grenme ihtiyaglarina yonelik ¢alismalar
yapilmasi onerilebilir.
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