PAUEFD, 63, 150-175 [2025]

https://doi.org/10.9779/pauefd.1396108

Pamukkale Universitesi Egitim Fakiiltesi Dergisi

ISSN: 1301-0085 e-ISSN:1309-0275

qersites/ o
& &

™

kk >

Skl
%

Synyey W

1992

Etkilesimli Okumanin ilkokul 4. Sinif Ogrencilerinin
Yazma Tutum ve Yazma Motivasyonlarina Etkisi

Ergun YURTBAKAN'

Ozet

Bu arastirma, etkilesimli okumanin ilkokul 4. sinif
ogrencilerinin yazma tutum ve motivasyonlarina etkisini
belirlemek amaciyla yapilmistir. Karma ydntemin aciklayici
deseninden yararlanilan c¢alismanin nicel kisminda yari
deneysel desenden, nitel kisminda ise o6zel durum
calismasindan  yararlaniimistir.  Calismaya Trabzon ilinin
Macka ilgesinde bulunan bir ilkokulun 4. sinif duzeyindeki 6
subesinden 2'si rastgele deney (18 6grenci) ve kontrol grubu (17
o6grenci) olarak atanmistir. Calismadaki veriler 2022-2023
egitim-ogretim  yihnin  ikinci doneminde  toplanmistir.
Calismadaki nicel veriler “Yazma tutum Olcedi” ve “Yazma
Motivasyonu Olcedi”, nitel veriler ise yari yapilandiriimis
gortusmeler ile toplanmistir. Calismanin nicel bélimdundeki
veriler Mann Whitney U ve Wilcoxon isaretli Siralar testi ile
analiz edilirken nitel bolimdndeki veriler betimsel analiz ile
analiz edilmistir. Analizler sonucunda; ilkokul 4. sinif
ogrencilerinin yazma tutum ve motivasyonlarinda etkilesimli
okuma uygulamasi ile geleneksel okuma karsilastirildiginda
anlamli farklilasma olmadigi ortaya ¢ikmistir. Ancak ilkokul 4.
sinif o6grencilerinin yazma tutumlarinda etkilesimli okuma
uygulamasinin geleneksel okumaya goére daha kalici oldugu
tespit edilmistir. ilkokul 4. sinif grencileri, okuma ve yazmayi
edlenceli hale getirmesi nedeniyle etkilesimli okuma
uygulamasi ile yazma calismalarini tercih ettiklerini ve yazma
calismalarinin etkilesimli okuma uygulamasi ile yapilmasini
istediklerini ifade etmistir.
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Giris

Ogrencilerin ilkokula baslamalariyla birlikte ilk okuma ve yazma
egitimleri; dinleme egitimi, parmak, el ve kol kaslarini gelistirme
calismalari, boyama ve cizgi ¢calismalari ile baslamaktadir. Daha sonra
sesi hissetme, tanima, ayirt etme, seslerden hece, hecelerden, kelime,
kelimelerden cUmle olusturma, metin okuma gibi asamalardan
gecmektedir. OJrencilerin bagdimsiz okuma ve yazma calismalari ile ilk
okuma ve yazma sUreci son bulmaktadir. Ogrencilerin okuma ile
yazma becerilerinde basarili olmalarinda ilk okuma ve yazma
sUrecinde gecirdikleri yasantilar 6nemli rol oynamaktadir. Ornegdin, ilk
okuma ve yazma suUrecinde ogretmenlerin okuma ve yazmaya
gecmede aceleci davranmalari ve &grencileri ile saglkh iletisim
kurmamalari égrencilerinin okuma ile yazma basarilarini ve okuma ile
yazmaya yonelik duygularini olumsuz etkilemektedir (Cayir, 2017,
Demir ve Ersdz, 2016).

Ogrencilerin yazma basarilarinda yazma motivasyonu ve tutumu
onemli rol oynamaktadir (Brown ve digerleri, 2011; Hess ve Wheldall
1999; Wright, Hodges, Dismuke ve Boedeker, 2020). Yazma tutumu,
yazma sirasinda kisinin kendini mutlu hissetme durumuna bagl
egilim olarak tanimlanmaktadir (Graham ve digerleri, 2007). Yazma
tutumu, ogrencilerin  yeni &égrendigi bilgilerini, duygularini  ve
yasadiklarini yazmaya Kkarsi istekli olmalari acisindan 6nem arz
etmektedir (Tavsanl ve digerleri, 2019). Ancak 6grencilerin yazma
tutumlarinin  gelismesi icin yazma konusunda kendilerini yeterli
hissetmeleri ve yazmaya karsi kaygli duymamalari gerekmektedir
(Bulut, 2017; Temel ve Katranci, 2019). OJrencilerin yazma konusunda
kendilerini yeterli hissetmeleri cok sik yazma calismalari yapmalarina,
yazdiklarini aileleri, 6gretmenleri ve arkadaslarl ile paylasmalarina,
yazdiklari hakkinda olumlu ya da yapici geribildirimler almalarina bagl
olabilir. Ogrencilerin yazma calismalarinin 6gretmenleri tarafindan
desteklenmemesi, yazdiklari hakkinda arkadaslari tarafindan kuguk
dusurucu dénutler verilmesi o0grencide yazma kaygisi olusturabilir.
Hatta ogrencinin ilgi duydugu alanlarin disinda yazma calismalarina
zorunlu tutulmasi, 6grencilerin yazma konusunda korku ve uzuntu
duymalarina neden olabilir (Ozbay ve Zorbaz, 2011). Bunlarin
sonucunda &égrencilerin yazmaya karsi olumsuz tutum sergiledikleri,
yazmayi ¢cogunlukla sikici, zahmetli bir is olarak algiladiklari ve yazma
isteklerinin azaldigi gérulmektedir (Boscolo ve Gelati, 2007; Sarkhoush,
2013). Ogrencilerin  yazma tutumu konusunda sergiledikleri
olumsuzluklarla bas edebilmek icin ise ailelerin cocuklarina yazma
konusunda model olmalari, birlikte yazma calismalari dUzenlemeleri
ve cocuklarini gunluk tutmaya tesvik etmeleri, 6gretmen ve okul
idaresinin ise ogrencilere model olmalarinin yaninda ogrencileri is
birlikli yazmay! keyifli hale getirici etkinlikler yapmalari gerekmektedir
(Eminoglu ve Bagceci, 2020; Erdogan, 2018; Sarikaya, 2021).
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Ogrencilerin yazma basarisini etkileyen 6nemli etkenlerden biri olan
yazma tutumunu en cok yazma motivasyonunun etkiledigi tespit
edilmistir (Turkben, 2021). Ogrencilerin yazma istedinin olusmasi ve
yazma surekliliginin saglanmasi i¢cin yazma motivasyonunun olmasi
gerekmektedir (Takimcigil Ozcan, 2014). Yazma motivasyonu;
ogrencilerin okul oncesi egitimi almalarindan, yazilacak konunun
zorluk duzeyinden, konu hakkinda bilgi sahibi olmalarindan
etkilenmektedir (Karaman ve Mutluemir, 2023; Teksan ve Sugumluy,
2018). Ogrencilerin yazma istedi ve ilgisinin uyandirilmasi icin olumlu
yazma ortamlarinin  olusturulmasi, ogrencilere sk sk yazma
calismalari yaptirilmasi, yapilan yazma c¢alismalarinin teknoloji ile
desteklenmesi ve ogrencilere yazdiklari hakkinda geribildirimler
verilmesi gerekmektedir (Bruning ve Horn 2000;
Guthrie ve Richardson, 1995; Hidi ve Boscolo, 2006; Karatay, 2013).
Hatta &grencilerin yazma motivasyonu ve tutumunda etkili oldugu
ispatlanan okuma motivasyon ve tutumunun da gelistirilmesi (Bozgun
ve Akin Kastereliodlu, 2022; Unal ve iseri, 2012; Yildiz ve Kaman, 2016)
faydali olabilir.

Okuma motivasyonunu ve tutumunun gelismesinde etkili olan
etkilesimli okuma uygulamasi (Karadogan, 2020; Yurtbakan ve
digerleri, 2021), yazma motivasyon ve tutumunun gelismesinde de
etkili olabilir. Cunku etkilesimli okumada rehber olan &égretmen
okunan hikaye hakkinda sorular sorarak 6grenciyi okuma surecine
aktif dahil etmekte, sorulari cevaplama konusunda
cesaretlendirmekte ve verdikleri yanitlar hakkinda aninda
geribildirimler vermektedir (Cohrssen ve digerleri, 2016; Hargvare ve
Senechal, 2000; Regur, 2013; Whitehurst ve Lonigan, 1998). Bu sayede
ogrenciler etkilesimli okumada okunan hikayedeki bilgileri sorular
araciligi ile kendi zihinsel yapilarina gdre bicimlendirerek Kkalici
ogrenmeler gerceklestirebilmektedir (Schunk, 2014). Etkilesimli
okumada okuma oncesi, sirasi ve sonrasinda sorulabilen sorular gerek
yazma tutumunda gerekse yazma motivasyonunda énemli etken olan
yazilacak konu hakkinda &grencilerin  bilgi sahibi olmalarini
saglamaktadir. Bunun yaninda etkilesimli okuma éncesinde, sirasinda
ve sonrasinda yapilan canlandirmalar, oyunlar ve yazma c¢alismalari
(Yurtbakan, 2022) odgrenciler icin olumlu bir yazma ortaminin
olusturulmasini saglamakta ve ogrencilerin ilgi duyduklari alanda
yazmalarina firsat saglamaktadir.

LiteratUrde ilkokul &grencilerinin yazma motivasyon ve tutumlarini;
yazma tutum, motivasyon, basari, kaygl, egilimleri, aralarindaki iliskiyi
inceleyen calismalarin yapildigr goérulmektedir (Banerjee ve digerleri,
2016; Bozgun ve Akin-Kosterelioglu, 2022; Graham ve digerleri, 2007,
Temel ve Katranci, 2019; Ulu, 2018; Vaknin-Nusbaum ve digerleri, 2020;
Wright ve digerleri, 2020; Yildiz ve Kaman, 2016). OJrencilerin yazma
motivasyon ve tutumlarini gelistirmek icin ise 6grencilere yazdiklari
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hakkinda geribildirimler vermenin, yazma oncesi etkinliklerinin, aile
destekli yazma, Ust bilissel stratejiler kullanarak, ters yuz egitimle
yazma, is birlikli yazma, yaratici yazma, sosyal aglarda yazma
calismalarinin  yapildigi gorulmektedir (Alberth, 2019; Ebadijalal
ve Moradkhani, 2023; Erbilen ve Temizkan, 2021; Erdogan, 2018; Erol ve
Kavruk, 2021; Ozber ve diderleri, 2022; Sarikaya, 2021; Shang, 2023; Yu ve
digerleri, 2020). Etkilesimli okuma ile ilgili calismalarin ise ilkokul
ogrencilerinin hikaye anlatma, okuma motivasyonunu, tutumunu,
okudugunu anlama, dinledigini anlama ve akici okuma becerilerini
gelistirmeye yonelik yapildiglr gorulmektedir (Butun, 2023; Ceyhan,
2019; Durmaz, 2020; Karadogan, 2020; Kotaman, 2008; Sezer, 2027,
Ugur, 2022; Yildirim, 2023; Yurtbakan 2022; Yurtbakan ve digerleri,
2021). Etkilesimli okumanin dinleme, konusma ve okuma becerisi
Uzerindeki etkisinin incelenmesi yazma becerisi Uzerindeki etkisinin
incelenmemis olmasi calismayl énemli kilmaktadir. Ayrica okuma ile
yazma motivasyonu ve tutumu arasinda bulunan iliskinin okuma
motivasyonu ve tutumunda etkililigi ispatlanan etkilesimli okuma
uygulamasi ile saglanacagl dusunulmektedir. Calismada, etkilesimli
okuma uygulamalarinda ogrencilerin ilgi alanlarina uygun yazma
calismalarina yer verilmesi, yazacaklari konular hakkinda bilgi sahibi
olmalarini saglayacak sorular sorulmasi ve &grencilerin yazdiklari
hakkinda geribildirimler almalari ile yazma surecine etkin katilimini
destekleyici planli etkinliklerin bulunmasi yazma motivasyonu ve
tutumunu gelistirmesi adina 6nem arz etmektedir. Bu &nemle
calismada, etkilesimli okumanin ilkokul 4. sinif égrencilerinin yazma
tutum ve motivasyonlarina etkisini belirlemektir. Bu amacla calismada
alttaki sorulara yanit aranmistir:

llkokul 4. sinif 6grencilerinin;

1. Yazma tutumlarinda geleneksel okumaya goére etkilesimli
okuma ile yazma calismalari etkili midir?

2. Yazma motivasyonlarinda geleneksel okumaya gore etkilesimli
okuma ile yazma calismalari etkili midir?

3. Yazma tutumlarinin kaliciiginda geleneksel okumaya goére
etkilesimli okuma ile yazma c¢alismalari etkili midir?

4. Yazma motivasyonlarinin kaliciliginda geleneksel okumaya goére
etkilesimli okuma ile yazma c¢alismalari etkili midir?

5. Etkilesimli okuma ile yazma calismalari hakkindaki gorusleri
nelerdir?

Yéntem
Arastirmanin Modeli

Etkilesimli okumanin ilkokul 4. sinif 6grencilerinin yazma tutum ve
motivasyonlarina etkisini belirlemek amaciyla yapilan c¢alismada,
karma yontemin aciklayici deseninden yararlaniimistir. Karma yontem;
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cevremizdeki karmasik, cok boyutlu olaylara dayanmakta ve nicel ile
nitel ydntemler birlikte kullanilir. Aciklayici deseninde, nicel
yoéntemlerle veriler toplanmasinin ve analiz edilmesinin ardindan nitel
veriler toplanir. Calismada nicel verilerin toplanmasinda yari deneysel
desenden yararlanilmistir. Yari deneysel desene deney ve kontrol
grubu bulunan deneysel calismalarda seckisiz atamanin yapilamadigi
durumlarda basvurulmaktadir (Buyukozturk ve digerleri, 2016). Nicel
verilerin toplanmasinin ve analiz edilmesinin ardindan nitel veriler
toplandi. Calismanin nitel kisminda ise durum calismasindan
yararlaniimistir. Durum c¢alismasinda bir problemin ayrintili bir sekilde
derinlemesine incelenmesine firsat taninir ve arastirmaciya durum
veya cok 6zel bir konu ustunde yogunlasma firsati saglanir (Creswell,
2018; Cepni, 2018). Calismada yazma motivasyonu ve tutumu on test
olarak uygulandiktan sonra etkilesimli okuma uygulamasi yapildi.
Daha sonra dlcekler son test ve kalicilik testi olarak uygulandi. Analizler
sonucunda sadece yazma tutumu kalicllik testinde deney grubu
lehine anlamlilik c¢ikmasi Uzerine ogrencilere acik uclu sorular
yoneltilerek etkilesimli okuma ile yazma c¢alismalari hakkinda bilgi
alinmistir.

Calisma Grubu

Calismaya, Trabzon ilinin Macka ilcesinde bulunan bir ilkokulda
bulunan alti siniftan ikisi (bir deney, bir kontrol grubu) rastgele
secilmistir. Daha sonra yine rastgele 6rnekleme yontemi ile iki gruptan
biri kontrol digeri de deney grubu olarak atanmistir. Deney grubunda
18 (10 kiz, 8 erkek), kontrol grubunda 17 &grenci (10 kiz, 7 erkek)
bulunmaktadir. OJrencilerin yazma motivasyonu ve tutumunda denk
olma durumuna ait analiz sonuclari Tablo Tde gosterilmistir.

Tablo 1
Ogrencilerin Yazma Motivasyonu ve Tutumu Denklik Durumu
Olcekler Boyut Gruplar N X SS Levene t P
F P
Tutum Tutum Kontrol 17 212 18 -
Deney 18 221 5 182 19 1,748 09
Motivasyo licsel Kontrol 17 298 69 _
n Deney 18 328 ,67 225 b4 1,293 21
Ozdesle Kontrol 17 355 41
smis Deney 18 330 55 370 55 1543 12
dissal
Dissal Kontrol 17 2,41 1,04 -
Deney 18 300 /73 351,07 1,947 06
Toplam  Kontrol 17 298 41 -
Deney 18 319 54 132,26 1,297 20
*p <.05
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Deney ve kontrol grubundaki odrencilerin yazma tutum ve
motivasyonu on test puanlari arasinda istatiksel olarak anlamli farkhlik
olmadigi (p>.05), yani gruplarin yazma motivasyonu ve tutumu
konusunda birbirine denk oldugu gorulmektedir.

Calismada Kullanilan Olgme (Veri Toplama) Araclari

mu

Calismadaki veriler “Yazma Tutum Olcegdi”, “Yazma Motivasyon Olcegdi”
ve yarl yapilandirilmis gérusme araci ile toplanmistir.

Yazma Tutum Olcegi

Erdogan’in (2012) ilkogretim 5. sinif égrencilerinin yazma tutumlarini
belirlemek icin gelistirdigi &lcegin, ilkokul 4. sinif &grencilerine
uygunlugu Sarikaya (2021) tarafindan dogrulayici faktor analizi ile
ortaya konmustur. Analizin sonucunda X2/sd=2.28, RMSEA=.073,
NFI=94, NNFI=96, SRMR=.058, RFI=.92, RMR=.078, AGFI=.85, IFI=.96,
GFI1=.88, CFI=.96 degerlerine ulasiimis ve dlcegin gecerli oldugu tespit
edilmistir. Tek boyutlu olan ve Uc¢lu likert tarzda hazirlanan dlcekte 22
soru bulunmaktadir. Olcekten en az “22", en fazla “66" puan
alinabilmektedir. Calismada Cronbach alpha degeri,71 citkmistir.

Yazma Motivasyonu Olcegi

Guay ve digerleri (2005) tarafindan gelistirilen dlcek Bozgun ve Akin-
Kdsterelioglu (2020) tarafindan Turkce'ye uyarlanan olcek; okuma,
yazma ve matematik alanlarina yoénelik gelistirilmistir. Olcek; dissal,
Ozdeslesmis dissal ve i¢csel motivasyon olmak Uzere uc¢ faktérden
olusmaktadir. Olcedin yazma motivasyonu faktérinde 9 madde yer
almaktadir. Olcekten en az “9", en fazla “27" puan alinabilmektedir.
Dogrulayici faktér analizi sonucunda x2 /sd = 443.04/288; p<.05
sonuclarina ulasiimistir. Gecgerliligi ispatlanan olcegin guvenirligi
Cronbach alpha hesaplamasi ile yapilmis ve .70 sonucuna ulasiimistir.
Calismada ise olcegin Cronbach alpha degeri .83 cikmistir.

Yari Yapilandirilmis Gériisme Araci

ilkokul égrencilerinin yazma tutum ve motivasyonlarini gelistirmek
icin yapilan etkilesimli okuma hakkinda gdéruslerini almak icin
hazirlanmistir.  Gérusme  aracinda dort  soru  bulunmaktadir.
Ogrencilere; “Yazma hakkinda ne dusundyorsunuz, etkilesimli okuma
yaparken yaptiginiz yazma c¢alismalari hakkindaki gorusleriniz nelerdir,
ogretmenler cocuklara etkilesimli okuma ile yazma egitimi versin mi,
neden; etkilesimli okuma ile mi yoksa &gretmenlerinin her zamanki
kullandiklari yontemlerle mi yazma calismasi yapmak istersiniz,
neden?” sorulari sorulmustur.

Veri Toplama Sireci

Calismadaki veriler 2022-23 egitim-6gretim yili ikinci doneminde
toplanmistir. Uygulamaya once kitap secimi ile baslanmistir. “Kitap
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seciminde; 6grencilerin ihtiyaclari ve ilgileri, hazir bulunusluk duzeyleri,
ozel durumlari (ayrilik, korku, bosanma, 6lum vb.) dikkate alinmistir.
Bunun yaninda &grencilerin ilgilerini cekebilecek nitelikte resimleme
ozelliklerine sahip kitaplar secilmis, kitabin olay o6rgusunun
ogrencilerin dikkatlerini ve ilgilerini cekebilecek nitelikte olmasina
Ozen gosterilmistir.” (Yurtbakan ve digerleri, 2021).

Uc ilk okuma ve yazma alani uzmaninin ve daha once etkilesimli
okuma uygulamasi yapan iki sinif égretmeninin kitap secimi
konusunda gorusleri alinmistir. Daha sonra arastirmaci tarafindan
etkilesimli okuma uygulamasina yonelik her bir kitap icin etkinlikler
hazirlanmistir. Hazirlanan bu etkinlikler, ilk okuma ve yazma &égretimi
konu alani uzmanina ve sinifinda etkilesimli okuma uygulamasi yapan
sinif 6gretmenlerinin onayina sunulmustur. Kitaplar 6grencilerin hem
yazma becerilerini hem de yazmaya yodnelik olumlu duygularini
gelistirecek nitelikte olan turlerden secilmeye calisilmistir.

Etkilesimli Okuma Uygulamasi

Ogrencilerin  yazma motivasyon ve tutumlarinin  gelisiminde
etkilesimli okumanin etkisini ortaya koymak amaciyla yapilan ¢calisma
kapsaminda kullanilan kitaplarin listesi Tablo 2'de sunulmustur.

Tablo 2
Etkilesimli Okuma Uygulamasi ile Okunan Kitaplarin Listesi
Kitap Adi Yazar Tar Konu Yazma Calismasi
Kelime Peter H. Hikaye Kelimeleri  Kelimelerin
Koleksiyoncus Reynolds n dnemi Dunyamizi
u Zenginlestirmesi
Konulu Siir Yazma
Depremde Aysen Qy Bilgilendiri Deprem Dogal Afet Ve
Kendimizi Ci Deprem Konulu
Nasil Koruruz? Metin Bilgilendirici Metin
Yazma
Antartika Sinan Cizgi Canlilar Kuslarin Gog
Maceralari Yirmibesogl Roman alemi Etmesi Konulu
u Ozgln Hikaye Yazma
Oktar
Evet Kendra J. Hikaye Engel ve Hikaye Kitabinin
Yapabilirim! Barret sosyallesm  Resimleri
Ceren Ve Jacqueline e Kullanilarak Kendi
Tekerlekli B. Toner Hikaye Kitaplarini
Sandalyesi Claire AB Yazma
Freeland
Yesil Kopek Melinda Hikaye Arastirma  Hikaye Kitabinda
Luke Anlatilanlari
Gazete Haberi
Seklinde Yazma
Keloglan Oru¢ Merve Hikaye Merak Ramazan
Pesinde Gulcemal Akrostisi,Kendi
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Manisi
Olusturma,Ramaza
N Tebrigi Yazma

Inci'nin BUyUk Theresa Hikaye Engel ve Peyami Safa'nin
Yarisi Martin mucadele  “Engelleri
Golding Yollarimizi Tikayan
Seyler Olarak
Gormeyin.  Onlari
Size Ucmayi
Ogretecek Firsatlar
Olarak Gorun.”
S6zU lle Igili
Kompozisyon
Yazma
itfaiyeci Cem Gina Hikaye Gezi- Trabzon Cocuk
Bellisairio gdzlem Trafik Egitim Parki

Gezisi ile ilgili Gezi
Yazisi Yazma

Etkilesimli okuma uygulamasi ile yazma motivasyonunu ve tutumunu
gelistirmek icin yapilan uygulama 6rnegdi altta sunulmustur.

Kitabin Adi: INCI'NIN BUYUK YARIS|

Yazari: Theresa Martin Golding

Konu: Engel ve Mucadele

Okuma Oncesi Etkinlikleri

1)Ogrenciler, kitabin resimlerini kolayca gorebilecekleri ve rahat
olabilecekleri bir pozisyonda hilal seklinde oturtulur.

2) Ortamda &grencilerin dikkatlerini dagitacak farkli uyaranlar ortadan
kaldirilir.

3) Kitap ogrencilere gésterilerek baslik okunur. Kitabin baslgina ve
kapak resmine dikkat cekilerek kitabin konusu tahmin ettirilir ve
oykude ne tur olaylar olabilecegi hakkinda 6grencilerden gérus alinir.

4)Kitabin yazarinin, cizerinin adi okunur ve yazar ile yayinevi hakkinda
bilgilendirme yapilir.

Okuma Sirasi Etkinlikleri

Cocuklarin dyku hakkindaki yorumlari dinlenir. 7. sayfadaki inci'ye ait
tanitim bilgilerinin neden verildigi soruldu, sayfadaki afisin neden

orada oldugu hakkinda tahmin yudrutmeleri istenir. 8. sayfada
cocuklarin  hedeflerini dusunmeleri istendi onlara kucuk kagitlar
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dagitilarak hedeflerini yazmalari istenir. 9. sayfada karsimiza cikan
astim hastaligr ve cevrelerinde astim hastasi olan kisilerin olma
durumu ve cevresinde astim hastasl olan Kisilerin ne tur zorluklar
yasadiklari sorulur. Astim hastaligi hakkinda bilgi verilir ve
ogrencilerden astim hastasinin davranislarini canlandirmalari istenilir.
Sonrasinda astim hastalarinin kullandigi sprey gosterilerek ilerleyen
sayfalarda inci'nin onu kullanmak durumunda kalip kalmayacagd: ile
ilgili tahminlerini yazmalari istenir ve yazdiklari tahminler paylasilir.
“Odretmenin turta yeme yarismasina yodnlendirmesinin inci'nin
hedefinin degismesine etkisi olur mu?” sorusu sorulur. 12. sayfada
Inci'nin  babasinin yanina kosarak gelisi, nefes alisl, konusmasi
canlandirilir. 13. sayfada “Babasinin yaris hakkindaki fikri ne olmustur?
(O da turta yeme yarismasina mi yonlendirmistir?)” sorusu sorularak
tahminlerini yazmalari istenir. 14. sayfada “Hedefimize ulasmak i¢in
cabalarken zorbaliga ugrarsaniz nasil davranirsiniz?” sorusu sorularak
cevaplarini  yazmalari istenir. Ardindan cevaplari arkadaslari ile
paylasilir. 16-17. sayfada inci'nin yasadigi rahatsizligi canlandirmalari
istenir. Berna hemsirenin yarisla ilgili fikri hakkinda tahminlerini
yazmalari istenir. 19. sayfada “inci'nin yerinde sen olsaydin doktora nasill
bir soru sorardin?” sorusu sorularak 6égrencilerin soracaklari sorulari
yazmalarl istenir ve sonrasinda sorularini arkadaslarina sorarak
cevaplamalari istenir. Doktorun tavsiyesinin ne olabilecegini tahmin
edip yazmalari istenir ve yazdiklarini arkadaslariyla paylasmalari istenir.
22. sayfada “inci calismalari sirasinda umutsuzluga kapiliyor.” cimlesi
okunduktan sonra “Siz umudunuzu kaybedince ne yaparsiniz?” sorusu
sorulur ve cevaplarini yazmalari istenir. Cevaplari arkadaslariyla
paylasilir. Ogrencilere inci'nin yasadigina benzer bir durum yasama
durumlari sorulur ve cevaplarini yazmalari istenir. Ardindan “Bdyle bir
durumda duygularimiz nasil olurdu?” sorusu sorulur ve yapilan duygu
maskelerini takip ifade etmeleri istenir. Tolga ve inci'nin konusmasina
goére hikayenin nasil devam edecedi sorulur ve ogrencilerin hikayeyi
yazarak devam ettirmeleri istenir. Sonra yazdiklarini arkadaslariyla
paylasmalari istenir. 27. sayfa okunmadan, inci'nin turta yerken
resimlendigi 34. sayfa gosterilir ve inci'nin yarismaya katilmasi
durumunda yarismayl kazanmis olma durumu sinif oylamasina
sunulur.

Okuma Sonrasi Etkinlikleri
1) OJrencilere kitabin ana fikrinin ne oldugu sorulur.
2) Cocuklara dykunun gercekligi ile sorular sorulur.

3) Kitabin kahramaninin karakterine benzeyip benzemedikleri sorulur
ve nedenleriyle aciklamalari istenir.

4) Cevrelerindeki yiyeceklerden astim hastaligina care olacak ilag
tasarlamalari istenir.
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4) Peyami Safa'nin “Engelleri Yollarimizi Tikayan Sekler Olarak
Goérmeyin Onlar Size Ucmayi OJretecek Firsatlar Olarak Gérun” sézU
ile ilgili Kompozisyon yazmalari istenir.

Geleneksel Okuma Uygulamasi

Kontrol grubunda uygulanan geleneksel okumada 6gretmen okuma
oncesinde kitabin bashgini okuyarak kitabin ne anlatiyor olabilecegi
hakkinda ogrencilere sorular sorar. Daha sonra paylasmali olarak
ogrencilere kitabl okutur. Okuma sonrasinda okudugunu anlamaya
yonelik 5N 1K sorulari sorar (Yurtbakan, 2022). Daha sonra kitabin
konusu hakkinda tipki etkilesimli okuma uygulamasi yapan deney
grubundaki 6grencilerin yazdigi turde metin yazarlar.

Kitap secimi ve etkilesimli okuma uygulamasi etkinliklerinin
hazirlanmasinin ardindan veri toplama surecine gecilmistir. Calismaya
ilkokul 4. sinif 6grencilerine yonelik gelistirilen yazma motivasyonu ve
tutumu oélcekleri én test olarak uygulanmistir. Olcekler hem kontrol
hem de deney grubu égrencilerine bir ders saatinde sinif 6gretmenleri
rehberliginde uygulatiimistir. Daha sonra 8 hafta boyunca haftada bir
kez olmak Uzere Tablo 2'deki kitaplar deney grubuna etkilesimli
okuma uygulamasi, kontrol grubuna da geleneksel okuma ile sinif
ogretmenleri  tarafindan  okutulmustur. Sinif  &gretmenlerine,
arastirmaci tarafindan etkilesimli okuma hakkinda (Etkilesimli okuma,
amacli, onemi, ilkeleri, teknikleri, geleneksel okumadan farki,
uygulanmasi, uygulamada dikkat edilmesi gereken noktalar) egitim
verilmistir. Daha sonra calisma gruplari disindaki bir sinifa arastirmaci
tarafindan ornek etkilesimli okuma uygulamasi ile yazma calismasi
yaptirilmistir. Daha sonra deney grubunda etkilesimli okuma yapacak
sinif 6gretmenine farkli bir sinifta arastirmaci gozetiminde etkilesimli
okuma ile yazma uygulamasi yaptirilmis, arastirmacinin uygulama
esnasinda tuttugu gozlem notlari sinif égretmeni ile paylasiimis ve
dikkat etmesi gereken hususlar ayrintili anlatilmistir. Deney grubunda
etkilesimli okuma ile yazma calismalarini, kontrol grubunda ise
geleneksel okuma ile yazma calismalari arastirmaci gézetiminde
gerceklestiriimistir. Uygulamanin bittigi haftadan sonraki hafta yazma
motivasyonu ve tutumu o&lcegi hem kontrol hem deney grubu
ogrencilerine  bir ders saatinde uygulatilmistir.  Son  testin
uygulanmasindan 4 hafta sonra yazma motivasyonu ve tutumu
Olcekleri  kalicilik testi olarak uygulanmistir.  Verilerin  analiz
edilmesinden sonra nicel sonuclari dogrulamak icin deney grubu
ogrencileri ile yari yapilandiriimis gérusmeler yapilmistir. Her bir
ogrenci ile ortalama 10 dakika suren goérusmeler, sekiz d6grenciden
toplam 90 dakikada toplanmistir.
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Veri Analizi

Yazma motivasyonu ve tutumu o&lceklerinin 6n-son test ve kalicilik
testi uygulamalarindan elde edilen verilerin analizinde betimsel analiz
sonucglarina (aritmetik ortalama (X), maksimum (max.), minimum
(min.), standart sapma (ss) puanlari kullanilmistir.

Ardindan yazma tutum ve motivasyonlarinda etkilesimli okumanin ve
geleneksel okumanin etkisini belirlemek icin yapilacak analizlerde
parametrik ya da parametrik olmayan testlerin kullaniimasi
varsayiminda gerekli olan normallik testi icin carpiklik ve basiklik
katsayilari Tablo 3'te gosterilmistir.

Tablo 3
N.Qrmol//'k Sonuglari
Olgcek Test Carpiklik Basiklik
Yazma On 302 21241
Tutumu Son 791 -029
Kalicilik 362 ,085
Yazma On - 314 -,648
Motivasyonu Son 228 _795
Kalicilik ,019 -852

Normallik testi sonuclarinin literaturde kabul edilen #1,5 sinirinda yer
almasina bagl olarak verilerin normal dagilim gdésterdigi kabul
edilmistir (Tabachnick ve Fidell, 2013). Bu nedenle deney ve kontrol
grubundaki &grencilerin  yazma tutum ve motivasyonlarinin
denkligine bagimsiz t testi ile bakilmistir. Her iki grubun son test
ortalamalari arasinda anlaml farkin olma durumuna bakilan karar
eger gruplarin on test puanlari arasinda anlamli fark yoksa dogrudur.
Deney ve kontrol grubunun her ikisinin on ve son test puanlari
arasinda anlamli fark olma durumu, deney ve kontrol grup ayrimi
yapilmaksizin  tum katilimcilarin  art arda yapilan o&lcUmlerinin
ortalamalari arasinda anlamli fark olma durumu (6n-son test arasi
fark), art arda yapilan &lcumler arasi fark islem gruplarina goére
anlamlilik gosterme durumu karisik dlcimler icin iki yonlU varyans
analizi ile yapilabilmektedir. Ancak analizin yapilabilmesi icin deney ve
kontrol grubu 6n ve son test puanlarinin normal dagilmasi, grup
varyanslarinin homojen olmasi, dlcum gruplarinin ikili kombinasyonlari
icin gruplarin  kovaryanslari arasinda anlamli  fark olmamasi
gerekmektedir (Can, 2017). Deney ve kontrol gruplarinin én, son test ve
kalicihk testinde normal dagildigil, grup varyanslarinin homojen
oldugu (p>.05) ama ikili kombinasyonlari icin gruplarin kovaryanslari
arasinda Box's M testine gdre yazma tutumu ve yazma motivasyonu
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icin anlamli fark ¢cikmasi (p<.05) sebebiyle karisik dlcumler icin iki yonlu
varyans analizi yapilamamistir. Tekrarli dlcimlerde Anova testi yerine
parametrik olmayan Friedman testi kullanilabilir. Friedman testi,
ortalamalar arasi farki test etmek icin tekrarli dlcumlerde tek yonlu
varyans analizinin parametrik olmayan bicimi olarak kullaniimaktadir.
Friedman testinde anlamlilik cikmasi durumunda tekrarh dlcumlerden
hangileri arasinda anlamlilik oldugunu belirlemek icin Wilcoxon
isaretli siralar testi yapilmaktadir (Can, 2017). Deney ve kontrol
gruplarinin kendi icindeki on-son test ve kalicilik testi puanlarinin
anlamliligi Friedman testi ile analiz edilmistir.

Yazma motivasyonu ve tutumunda oOn testte gruplarin denk
oldugunun anlasilmasi Uzerine (Bknz. Tablo 1) son testte gruplarin
yazma motivasyon ve tutum puanlari arasindaki anlamliliga, deney ve
kontrol gruplarinin yazma motivasyon ve tutumlarinda son testte
istatistiksel olarak anlamlilik c¢ikmamasi Uzerine kalicilik testinde
puanlarin anlamliigina bagimsiz t testi ile bakilmistir. Nicel veriler
SPSS 21.0 paket programiyla analiz edilmistir.

Calismada etkilesimli okuma uygulamasina katilan deney grubundaki
ogrencilerden rastgele 6rnekleme yoluyla secilen sekiz 6grenci ile yari
yapilandirilmis gérusmeler yapilmistir. Sessiz bir ortamda her bir
ogrenci ile ortalama 10 dakika suren gérusmeler ses kayit cihazi
kaydedilerek bilgisayar ortamina aktarilmistir. Yaziya aktarilan veriler
“betimsel analiz” teknigi ile analiz edilmistir. Veriler, betimsel analizde
daha onceden tespit edilen temalara goére &ézetlenerek yorumlanir.
Ayrica betimsel analizde gdrusulen bireylerin dusuncelerini etkili bir
bicimde sunmak icin direkt alintilarla veriler desteklenir (Yildirirm ve
Simsek, 2013). Yari yapilandiriimis gorusmeler yoluyla elde edilen
veriler, daha dnce nitel arastirma calismalari yapan bir akademisyen ve
arastirmaci tarafindan ayri ayri analiz edilmistir. Analiz yapanlar
arasindaki uyumun Miles ve Huberman, (1994) formulune gore %95
oldugu tespit edilmistir. Miles ve Huberman' a (1994) gore analiz
yapanlar arasi uyum “goérus birliginin, gérus birligi ve ayriligi sayisinin
toplamina bolunmesi ile elde edilir. Ortaya koyulan bulgular,
ogrencilerin cevaplarindan alintilar yapilarak desteklenmistir.

Bulgular

Calismanin bu bdélumunde etkilesimli okuma uygulamasina katilan
deney grubundaki, geleneksel okuma uygulamasina katilan kontrol
grubundaki ilkokul 4. sinif 6grencilerinin én-son test-kalicilik testinden
aldiklari yazma tutumu ve motivasyonu betimsel analiz sonuclarina
yer verilmistir. Bunun yaninda deney ve kontrol gruplarinin yazma
tutum ve motivasyonlarinin karsilastirildigr Mann Whitney U ve
gruplarin  yazma tutum ve motivasyonlarinin kendi iclerinde
karsilastirildigr Wilcoxon isaretli Siralar Testi sonuclarina yer verilmistir.
Ayrica bu bolumde, ilkokul 4. Sinif égrencilerinin etkilesimli okuma
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uygulamasi ile yaptiklari yazma calismalari hakkindaki
dusuncelerinden elde edilen sonuclar da bulunmaktadir.

ilkokul 4. sinif dgrencilerinin yazma tutumu ve motivasyonu én, son
test ve kalicilik testinden elde ettikleri betimsel analiz sonuclari Tablo
4'te gosterilmistir.

Tablo 4
Yazma Tutumu ve Motivasyonu Betimsel Analiz Sonuclari
Olgek Grup Test N X Ss. Min. Max.
5 On test 17 2,12 18 1,86 2,41
% KG Son test 17 2,18 17 1,91 2,36
5 Kalicihk 17 2,16 15 1,86 2,32
'(_U On test 18 2,21 15 1,91 2,41
§ DG Son test 18 224 13 1,86 2,41
L Kalicilik 18 2,35 25 1,91 2,77
On test 17 2,98 A 2,33 3,78
2 KG Son test 17 3,04 49 2,33 3,89
9, Kalicilik 17 3,03 45 2,33 3,78
© © On test 18 3,19 54 2,1 4,00
E '% DG Son test 18 313 A 2,56 4,00
N Kalicilik 18 3,23 53 21 4,00

Tablo 4‘e gore kontrol grubundaki 6grencilerin yazma tutumu puan
ortalamalarinin son testte artmasina ragmen, kalicilik testinde azaldig,
deney grubundaki 6grencilerin son testte artan puanlarin kalicilikta da
artarak devam ettigi gorulmektedir. Yazma motivasyonunda deney
grubundaki 6grencilerin puanlarinin son testte artmasina ragmen,
kalicilikta azaldigi fakat deney grubundaki o&égrencilerin yazma
motivasyonu puanlarinin son testte azalmasina ragmen Kkalicilikta
arttigr gorulmektedir.

Deney grubundaki 6grencilerin yazma tutum ve motivasyonlarinda
etkilesimli okuma uygulamasinin, geleneksel okumanin yazma tutum
ve motivasyonunda kontrol grubundaki 6égrencilerin kendi iclerinde
anlamlilik olusturma durumu Friedman testi ile test edilmistir ve
sonugclar Tablo 5'te gosterilmistir.

Tablo 5
Yazma Tutumu ve Motivasyonu Puanlarina Ait Friedman Testi Sonuglari
Yazma  Grup Test n Ortalama Sira sd X? p
ortalamasi

c Deney On 18 2,21 1,92

5 Son 18 224 1,83 2 1,969 37
5 Kalicilik 18 2,35 2,25

- Kontrol On 17 2,12 1,68 2 3,524 7
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Son 17 2,18 2,29
Kalicihk 17 2,16 2,03
c Deney On 18 3,19 2,06
9, Son 18 3,13 1,64 2 5,547 ,06
@ Kaliciik 18 3,23 2,31
2 Kontrol On 17 298 1,76
§ Son 17 3,04 2,03 2 2,235 33
Kaliciik 17 3,03 2,21
*p <.05

Deney ve kontrol grubundaki odgrencilerin yazma tutum ve
motivasyonlarinin kendi iclerinde istatiksel olarak anlamli farklihk
olusturmadigi belirlenmistir (p>.05). Bu baglamda hem etkilesimli
okuma uygulamasinin hem de geleneksel okuma uygulamasinin
ilkokul 4. sinif ogrencilerinin yazma tutumu ve motivasyonunun
gelisimine anlamli duzeyde katki saglamadigi ortaya ¢cikmistir.

llkokul 4. sinif 6grencilerinin yazma tutumu ve motivasyonu on
testinden aldiklari puanlar arasinda denklik olmasindan dolayi
ogrencilerin  yazma tutumu ve motivasyonu son test puanlari
arasindaki istatistiksel anlamlilik bagimsiz t testi ile analiz edilmis ve
sonuclari Tablo 6'da verilmistir.

Tablo 6
Yazma Tutumu ve Motivasyonu Son Test Bagimsiz T Testi Sonuglari
Olcekler Gruplar N X SS Levene testi t o)
F P

Tutum Kontrol 17 2,18 16 -

Deney 18 224 13 225 14 1,263 22
Motivasyon Kontrol 17 3,04 49

Deney 18 313 41 73940 =597 56
*p < .05

Deney ve kontrol grubundaki ilkokul 4. sinif égrencilerinin yazma
tutumu ve motivasyonu son test puanlari arasinda istatiksel olarak
anlamli farkhlik bulunmadigi tespit edilmistir (Piutum™.05, Pmotivasyon>.05).
Yani etkilesimli okuma uygulamasi ile geleneksel okuma uygulamasi
arasinda yazma tutum ve motivasyonunda farklilik olmadigi tespit
edilmistir.

ilkokul 4. sinif dégrencilerinin yazma tutumu ve motivasyonu son
testinden aldiklari puanlar arasinda denklik olmasindan dolayi
ogrencilerin yazma tutumu ve motivasyonu kalicilik testi puanlari
arasindaki istatistiksel anlamlilik bagimsiz t testi ile analiz edilmis ve
sonuclari Tablo 7'de verilmistir.
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Tablo 7
Yazma Tutumu ve Motivasyonu Kalicilik Testi Bagimsiz T Testi Sonuclari
Olcekler Gruplar N X SS Levene testi t p
F P
Tutum Kontrol 17 2,16 15 2606 o7 - o1
Deney 18 2,35 25 ' ' 2,664 '
Motivasyon Kontrol 17 3,03 45 -
Deney 18 324 53 49249 1,249 22
*p <.05

Deney ve kontrol grubundaki ilkokul 4. sinif égrencilerinin yazma
motivasyonu Kkalicilik testi puanlari arasinda istatiksel olarak anlamli
farkhlik bulunmamasina ragmen Protivasyon>.05); yazma tutumu
puanlari arasinda istatiksel olarak anlaml farklihk oldugu tespit
edilmistir (Pwwm<.05). Bu baglamda etkilesimli okuma uygulamasinin
geleneksel okuma uygulamasina goére yazma tutumlarinda Kkalici
oldugu tespit edilmistir.

Etkilesimli okuma uygulamasi ile yazma calismalari yapan deney
grubundaki ilkokul 4. sinif &grencilerinin  etkilesimli  okuma
uygulamasl dncesinde ve sonrasinda yaptiklari yazma calismalarina
yonelik géruslerinden elde edilen sonuclar tablolarda gdsterilmistir.

Etkilesimli okuma uygulamasina katilan ilkokul 4. sinif 6grencilerinin
uygulamaya katilmadan onceki yazma calismalari hakkindaki
dusunceleri Tablo 8'de gosterilmistir.

Tablo 8
Ogrencilerin Yazmaya Yonelik Dusunceleri
DusUnceler Nedenler Ogrenciler f
Olumlu Ogrendigimiz kelimeleri DGO6, DGO14 2
duygular kullanma firsati verme
(f=8) sayesinde sb6z varligimiz
gelisiyor.
Yazinca rahatliyorum. DGO3, DGO5, 6
DGO7, DGO9,
DGO, DGO13
Hem olumlu Séz varh@im gelisiyor. DGO17 1
hem olumsuz Elim agriyor. DGO17 1

(f=1)

Etkilesimli  okuma uygulamasina katilan deney grubundaki
ogrencilerin 81 yazmaya karsi olumlu duygular beslediklerini
belirtmistir. Ogrenciler, yazmaya karsi olumlu duygular hissetmelerine
neden olarak yazmanin rahatlatici yaninin oldugunu ifade etmistir
(f=6). Yazmaya karsi olumlu duygular hissettigini belirten DGO9 kodlu
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ogrenci dusuncelerini “Yazmak beni rahatlatir, kendimi iyi hissederim,
beni mutlu eder. Yazi yazarken icimdeki duygulari birakiverdigim igin
kendimi c¢ok iyi hissederim. Yazi yazmak benim hosuma gider.”
seklinde ifade ederken, yazmaya karsi hem olumlu hem de olumsuz
duygular besledigini belirten DGO17 kodlu é6grenci dusuncelerini “Yazi
yazmaktan  hoslaniyorum  hem de  biraz  hoslanmiyorum.
Hoslanmamin sebebi eglenceli oluyor, kelime dagarcigim gelisiyor.
Hoslanmamamin sebebi ise cok yazdigimda elim agriyor.” seklinde
ifade etmistir.

Etkilesimli okuma uygulamasina katilan ilkokul 4. sinif 6grencilerinin
uygulama ile yaptiklari yazma calismalari hakkindaki gérusleri Tablo
9'da godsterilmistir.

Tablo 9

Ogrencilerin Etkilesimli Okumna lle Yaptiklari Yazma Calismalarina iliskin
Dusunceleri

Dusunceler Nedenler Ogrenciler f
Olumlu Etkilesimli okumada yapilan farkli Hepsi 9
dusunceler etkinlikler (canlandirma, soru
(Hepsi) sorma, dusuncelerini 6zgurce ifade

etme) yazmada kolaylik sagliyor

Yazmayl eglenceli hale getiriyor. DGO5, 2

DGO9
Farkli tUrlerde yazma firsati saghyor. DGO14 1

Ogrencilere etkilesimli okuma yaparken yaptiklari yazma calismalari
hakkindaki dusunceleri sorulmus ve 6grencilerin hepsi dusuncelerinin
olumlu oldugunu dile getirmistir. OJrenciler etkilesimli okumada
yaptiklari canlandirma, soru sorma, dusuncelerini 6zgurce ifade etme
gibi etkinliklerin yazmalarini kolaylastirdigini belirtmistir. Etkilesimli
okuma uygulamasinda kullanilan etkinliklerin yazmasini
kolaylastirdigini ifade eden DGO5 kodlu 6grenci dudsUncelerini
“Etkilesimli okuma ile yazi yazmam daha kolay ve eglenceli hale
geldi. Cunku etkilesimli okuma yaparken soru soruyoruz, canlandirma
yapiyoruz ve dusuncelerimizi agik bir sekilde ifade edebiliyoruz. Bu
yuzden etkilesimli okuma hosuma gidiyor.” seklinde ifade ederken,
DGO14 kodlu dégrenci “Farkli yazma calismalari yapiyoruz. Yaptigimiz
yazma c¢alismalarinda bilmediklerimizi 6greniyoruz. Kahramanin
yerine filan geciyoruz. Bu yuzden etkilesimli okumayi seviyorum.”
seklinde ifade etmistir.

Etkilesimli okuma uygulamasina katilan ilkokul 4. sinif 6grencilerinin
yazma c¢alismalarinin etkilesimli okuma uygulamasi ile yaptiriimasi
konusundaki dusunceleri Tablo 10'da gdsterilmistir.

165


https://doi.org/10.9779/pauefd.1396108

PAUEFD, 63, 150-175 [2025]

Tablo 10

E. Yurtbakan

https://doi.org/10.9779/pauefd.1396108

Ogretmenlerin Ogrencilere Etkilesimli Okuma ile Yazma Calismalari
Yaptirmasina Yénelik Ogrenci Gérusleri

Dusunceler Nedenler Ogrenciler f
Evet Farkli tUrlerde yazma firsati DGO6, DGOT1, DGO13, 4
(Hepsi) sagladigi icin DGO14

So6z varligini gelistirdigi icin
Okuma ve yazmayi eglenceli
hale getirdigi icin

Okuma ve yazma becerisini

DGO9, DCGO13, DGO17

DGO5, DGO6, DGO7,
DGO13, DGO17
DGCO7, DGO9, DGCOI4, 4

gelistirdigi icin DGO17

Etkilesimli  okumada farklhh DG&3 1
etkinlikler yapildigi icin

Duygu ve dusunceleri acik bir DGO5 1
sekilde ifade etme firsati

sagladigiicin

Ogrencilerin codu, etkilesimli okumanin okuma ve yazmay! edlenceli
hale getirmesi, okuma ve yazmay! gelistirmesi ve farkli turlerde yazma

firsati  saglamasi nedeniyle ogretmenlerin  okullarda yazma
calismalarini  etkilesimli okuma ile yapmak istediklerini belirttigi
goérulmektedir. Ogretmenlerinin  yazma c¢alismalarint  etkilesimli

okuma ile yarUtmelerini belirten DGOT1 kodlu édrenci dustncelerini
“Evet. CunklU mani, agrostis, kompozisyon, hikdye, siir gibi yazilar
yvaziyoruz." seklinde ifade ederken, DGO17 kodlu égrenci dusuncelerini
“Bence vermesi lazim. CUnku bu etkilesimli okuma cocugun s6z
varhigini gelistiriyor. Cocuk etkilesimli okumadan daha ¢ok zevk aldigi
icin okumasi ve yazmasi gelisiyor.” seklinde belirtmistir.

Etkilesimli okuma uygulamasina katilan ilkokul 4. sinif 6grencilerinin
yazma c¢alismalarinda etkilesimli okumay! tercih etme durumlari

hakkindaki goruslerinden elde edilen sonuclar Tablo 11'de

sunulmustur.

Tablo 11

Yazi Calismalarinda Etkilesimli Okumayi Tercih Etme Durumuna iliskin

Ogrenci Gorusleri

Dusunceler Nedenler Ogrenciler f

Evet Yeni bilgiler 6grettigi icin DGO3 1

(DGO Yazmayi eglenceli hale DGO3, DGO6, DGO7, 6

haric getirdigiicin DGO19, DGO13, DGO14

hepsi) Duygularimi daha kolay ifade DGO5 1
edebildigim i¢in

Her ikiside Daha 6nce de yazmaya yonelik DGOT 1

(DGOM) calismalar yaptigimiz icin
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Ogrencilere siniflarinda yazma calismalarini geleneksel yontemlerle mi
yoksa etkilesimli okuma ile mi yapmak istedikleri sorulmus, sadece bir
ogrenci her iki yontemle yapilmasini isterken diger sekiz &grenci
etkilesimli okuma ile yazma calismalarinin ydrutulmesini istemistir.
Etkilesimli okuma ile yazma calismalarinin yurutulmesini isteyen
ogrencilerin cogu neden olarak etkilesimli okumanin yazmay! daha
eglenceli hale getirmesini gdstermistir. Yazi calismalarinin her iki
yontemle yurutulmesini belirten DGOTl kodlu 6grenci goruslerini
“‘Ogretmenimiz zaten bizlere yazma ortami olusturuyor ve bununla
ilgili  yazma c¢alismalari  yapiyoruz. Bunlara etkilesimli okuma
calismalarini da ekledik.” diyerek belirtirken, DGO7 kodlu égrenci
goéruslerini “Sinifta yaptigimiz yazma calismalari oluyor ve severek
yapiyoruz. Etkilesimli okuma ile de birlestirince daha guzel ve
eglenceli oluyor.” diyerek belirtmistir.

Sonug, Tartisma ve Oneriler

Etkilesimli okumanin ilkokul 4. sinif 6grencilerinin yazma tutum ve
motivasyonlarina etkisini belirlemek amaciyla yapilan c¢alismanin
sonunda; ilkokul 4. sinif ogrencilerinin yazma tutum ve
motivasyonlarinda etkilesimli okuma uygulamasi ile geleneksel
okuma uygulamasi arasinda istatiksel olarak anlamli seviyede farklilik
yaratmadigi ortaya cikmistir. Ancak etkilesimli okuma uygulamasinin
ilkokul 4. sinif 6grencilerinin yazma tutumlarinda geleneksel okuma
uygulamasina gore anlaml duzeyde kalici oldugu ortaya cikmistir.
Ilkokul 4. sinif 6grencileri, kendilerini rahatlatmasi nedeniyle etkilesimli
okuma uygulamasi ile yazma calismalarina karsi olumlu duygular
beslediklerini, etkilesimli okuma uygulamasi ile yazma calismalarinin
canlandirma, soru sorma, dusuncelerini 6zgurce ifade etme gibi
etkinliklerle desteklenmesi sayesinde etkilesimli okuma
uygulamasinin yazmalarini kolaylastirdigini belirtmistir. Ayrica ilkokul
4. sinif ogrencileri, okuma ve yazmayl eglenceli hale getirmesi
nedeniyle etkilesimli okuma uygulamasi ile yazma calismalarini tercih
ettiklerini ve yazma calismalarinin etkilesimli okuma uygulamasi ile
yapilmasini istediklerini ifade etmistir.

Calismada, ilkokul 4. sinif &grencilerinin yazma tutum ve
motivasyonlarinda etkilesimli okuma uygulamasi ile geleneksel
okuma arasinda istatiksel olarak anlamli seviyede farklilasma olmadigy,
yazma tutumlarinin kalicihginda etkilesimli okuma uygulamasinin
geleneksel okumaya gore daha etkili oldugu ortaya ¢cikmistir. Halbuki
etkilesimli okumanin Turkce dil becerilerinden okuma ve dinlemede
etkili oldugu bircok calismada ispatlanmistir (Butun, 2023; Ceyhan,
2019; Durmaz, 2020; Ugur, 2022; Yildirnim, 2023; Yurtbakan, 2022).
Ogrencilerin yazma becerilerini gelistirmek icin ise aile katiliml yazma
calismalarinin, ust bilissel yazma stratejilerinin, is birlikli yazma
etkinliklerinin  égrencilerin  yazma tutumlarini gelistirdigi ortaya
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cikmistir (Erdogan, 2018; Erol ve Kavruk, 2021; Sarikaya, 2021). OJrenci
merkezli yazma calismalarinin yaninda gunluk kitap okuyan ve gunluk
tutan 6grencilerin de yazma tutumlarinin yuksek ciktigi goérulmektedir
(Bozgun ve Akin Késterelioglu, 2022; Zorbaz ve Kayaturk, 2015). Yazma
tutumunda oldugu gibi yazma motivasyonunu gelistirmek icin
ogrenciye yazdiklari hakkinda geri dénutler verilmesinin, ters-yuz
egitimle, isbirlikli yazma calismalarinin ve sosyal aglarda yazma
calismalarinin olumlu sonuclandigl tespit edilmistir (Alberth, 2019;
Ebadijalal ve Moradkhani, 2023; Shang, 2023; Yu ve digerleri, 2020).
Calismada etkilesimli okuma uygulamasinin  ogrencilerin  yazma
tutumlarinda ve motivasyonlarinda anlaml farklilik yaratamamasinin
nedeni; uygulama sonunda ogrencileri bilgilendirici metin, dykuleyici
metin, ramazan tebrigi, siir, gazete haberi gibi turlerden sadece bir
tarune yoénelik yazilar yazmalarini istemek olabilir. Oysa 6grenciler ilgi
duyduklari alanlarda ve bilgi sahibi olduklari konularda yazdiklarinda
okuma motivasyon ve tutumlari gelismektedir (Ozbay ve Zorbaz, 2011;
Teksan ve Sugumla, 2018). Ayrica etkilesimli okuma uygulanirken
rehber, siniftaki o6grencilerin hepsini istekli bir sekilde uygulamaya
katamayabilir ve onlari sUrece dahil etme konusunda esit firsatlar
veremeyebilir (Jacobs ve Kimura, 2013). Bu nedenle yazma motivasyon
ve tutumunun gelisiminde etkili olan geribildirimin (Karatay, 2013; Yu
ve digerleri, 2020) etkilesimli okuma uygulamasinda her égrencinin
yazdiklarini degerlendirme konusunda verilememesi calismanin
olumlu sonuclanmasina engel olmus olabilir. Bunlara ragmen
calismada etkilesimli okuma uygulamasinda kullanilan kitaplardaki
konular hakkinda yazma calismalari yaptirilmasi geleneksel okumaya
goére yazma tutumunun kaliciliginda etkili olmus olabilir. CUnkud yazma
tutumunu etkileyen durumlardan biri yazilacak konu hakkinda bilgi
sahibi olmaktir (Teksan ve Sugumlu, 2018). Etkilesimli okuma
uygulamasi oncesinde, sirasinda ve sonrasinda sorulan sorulara
ogrencilerin verdigi yanitlar &égrencilerin kitabin konusu hakkinda
farkli fikirler edinmesine yol acmis olabilir. Bu sayede yazacagi konuyu
bilen  &grenciler, konunun yardimci dusUncelerini  kolayca
belirleyebilmis olabilir.

ilkokul 4. sinif dgrencileri etkilesimli okuma uygulamasi ile yazma
calismalarina kendilerini rahatlatmasi nedeniyle olumlu duygular
beslediklerini, etkilesimli okuma uygulamasi ile yazma c¢alismalarinin
canlandirma, soru sorma, dusuncelerini 6zgurce ifade etme gibi
etkinliklerle desteklenmesi sayesinde yazmalarinin kolaylastigini
belirtmistir. Bunun yaninda ilkokul 4. sinif égrencileri, okuma ve
yazmayl eglenceli hale getirmesi nedeniyle etkilesimli okuma
uygulamasi ile yazma c¢alismalarini tercih ettiklerini ve yazma
calismalarinin  etkilesimli  okuma uygulamasi ile yapilmasini
istediklerini ifade etmistir. Daha dnce okuma motivasyonu, tutumu,
akici okuma, okudugunu anlama ve problem kurma becerileri
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Uzerinde etkisi incelenen etkilesimli okuma uygulamasina katilan
ogrenciler de tipki calismadaki &grenciler gibi etkilesimli okuma
uygulamasini eglenceli bulduklarini, geleneksel okumaya gdre
etkilesimli okumayi daha cok tercih edeceklerini ve calismalarini
etkilesimli okuma ile yapmak istediklerini, canlandirmalarin, sorular
sormanin, dusuncelerini  aciklamanin  daha &gretici  oldugunu
belirtmistir (Yurtbakan, 2022; Yurtbakan ve digerleri, 2021; Yurtbakan
ve Aydogdu-iskenderoglu, 2020). Bu baglamda etkilesimli okuma
uygulamasinda &grencilerin okuma surecine aktif katilmalari,
etkilesimli okuma uygulamasi sirasinda canlandirma, tasarim yapma
gibi etkinlikler yapmalari ve dusuncelerini rahatca ifade edebilmeleri
uygulamayir geleneksel okumaya gore etkili bulmalarinin nedeni
olabilir.

Oneriler

1. Yazma motivasyonu ve tutumunu gelistirmek icin etkilesimli
okuma uygulamasi ile yapilan yazma calismalari yarutulurken
gruplarin buyudklugu her 6grencinin yazma urunune geribildirim
verilebilecek duzeyde olusturulabilir.

2. Etkilesimli okuma uygulamasi ile yapilan yazma calismalarinda
ogrencilere yazacaklari turu belirleme konusunda verilecek
serbestlik yazma motivasyon ve tutumlarinin  gelisimini
destekleyebilir.

3. Etkilesimli okuma wuygulamasinin yazma ilgisi ve kaygisi
uzerindeki etkisi arastirilabilir.

4. llkokul 4. sinif dgrencilerinin yazma motivasyon ve tutumlarinin
gelisiminde etkilesimli okuma uygulamasinin etkisi incelenen
calisma, ilkokul 2. ve 3. sinif 6grencileri ile ydrutulebilir.

Etik Kurul izin Bilgisi: Bu arastirma, Yozgat Bozok Universitesi Etik
Komisyonu'nun 22/02/2023 tarihli 02/13 sayili karari ile alinan izinle
ydaratulmauastar.

Yazar Cikar Catismasi Bilgisi: Bu ¢alisma kapsaminda herhangi bir
kisisel ve finansal ¢cikar ¢catismasi bulunmamaktadir.

Yazar Katkisi: Makalenin hazirlanmasi ve duzeltiimesine iliskin
katkinin tumu ilgili yazar tarafindan gerceklestirilmistir.
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In the study conducted to determine the effect of dialogic
reading on the writing attitudes and motivation of primary
school 4" grade students, the explanatory design of the mixed
method was used. In the study, 2 of 6 4th grade classes of a
primary school in Macgka district of Trabzon province were
randomly assigned as experimental (18 students) and control
groups (17 students). The quantitative data collected with
"Writing Attitude Scale" and "Writing Motivation Scale" were
analysed with Mann Whitney U and Wilcoxon Signed Ranks
test, while the qualitative data collected with semi-structured
interviews were analysed with descriptive analysis. As a result
of the analyses, it was revealed that there was no significant
difference in the writing attitudes and motivation of primary
school 4" grade students when the dialogic reading practice
was compared with traditional reading. However, it was
determined that the dialogic reading practice was more
permanent in the writing attitudes of primary school 4% grade
students than traditional reading. Primary school 4% grade
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Introduction

When students start primary school, their early reading and writing
education begins with listening training, finger, hand and arm muscle
development, coloring and line work. Then, it goes through stages
such as feeling the sound, recognizing it, distinguishing it, creating
syllables from sounds, words from syllables, sentences from words,
and reading text. The early reading and writing process ends with the
students' independent reading and writing activities. The experiences
students go through during the early reading and writing process play
an important role in their success in reading and writing skills. For
example, in the early reading and writing process, teachers' rush to
start reading and writing and their lack of healthy communication
with their students negatively affect their students' reading and
writing success and their feelings about reading and writing. (Cayir,
2017; Demir & Ersdz, 2016).

Writing motivation and attitude play an important role in students'
writing success (Brown et al., 2011, Hess & Wheldall 1999; Wright,
Hodges, Dismuke & Boedeker, 2020). Writing attitude is defined as the
disposition to feel happy while writing (Graham et al., 2007). Writing
attitude is important in terms of students' willingness to write their
newly learned knowledge, feelings and experiences (Tavsanl et al,
2019). However, in order for students' writing attitudes to improve,
they should feel competent in writing and not feel anxious about
writing (Bulut, 2017; Temel & Katranci, 2019). Students' feeling of
competence in writing may depend on their frequent writing
activities, sharing their writing with their families, teachers and friends,
and receiving positive or constructive feedback on their writing.
Failure to support students' writing work by their teachers and giving
humiliating feedback about their writing by their peers may cause
writing anxiety in students. In fact, requiring students to write outside
their areas of interest may cause them to feel fear and sadness about
writing (Ozbay & Zorbaz, 2011). As a result, it is seen that students
exhibit negative attitudes towards writing, perceive writing as a
boring, laborious task and their desire to write decreases (Boscolo &
Gelati, 2007; Sarkhoush, 2013). In order to cope with the negativities
that students exhibit in terms of writing attitude, families should be
models for their children in writing, organize writing activities
together and encourage their children to keep a diary, and teachers
and school administrators should not only be models for students but
also carry out activities that make students enjoy collaborative writing
(Eminoglu & Bagceci, 2020; Erdogan, 2018; Sarikaya, 2021).

It has been determined that writing attitude, which is one of the
important factors affecting students' writing success is mostly
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affected by writing motivation (Turkben, 2021). Writing motivation is
necessary for students to have the desire to write and to ensure
writing continuity (Takimcigil Ozcan, 2014). Writing motivation is
affected by students' receiving pre-school education, the difficulty
level of the subject to be written, and having knowledge about the
subject (Karaman & Mutluemir, 2023; Teksan & Sugumlu, 2018). In
order to arouse students' desire and interest in writing, it is necessary
to create positive writing environments, to have students do frequent
writing activities, to support the writing activities with technology and
to give students feedback about their writing (Bruning & Horn 2000;
Guthrie & Richardson, 1995; Hidi & Boscolo, 2006; Karatay, 2013). It may
even be useful to develop reading motivation and attitude, which
have been proven to be effective in students' writing motivation and
attitude (Bozgln & Akin Késterelioglu, 2022; Unal & iseri, 2012; Yildiz &
Kaman, 2016).

Dialogic reading practice, which is effective in the development of
reading motivation and attitude (Karadogan, 2020; Yurtbakan et al,,
2021), can also be effective in the development of writing motivation
and attitude. Because the teacher, who is the guide in dialogic
reading, actively involves the students in the reading process by
asking questions about the story being read, encourages them to
answer the questions, and gives immediate feedback about their
answers (Cohrssen et al,, 2016; Hargvare & Senechal, 2000; Regur, 2013;
Whitehurst & Lonigan, 1998). In this way, students can realize
permanent learning by shaping the information in the story read in
dialogic reading according to their own mental structures through
qguestions (Schunk, 2014). Questions that can be asked before, during
and after reading in dialogic reading provide students with
information about the subject to be written, which is an important
factor in both writing attitude and writing motivation. In addition, role-
plays, games and writing activities before, during and after dialogic
reading (Yurtbakan, 2022) provide a positive writing environment for
students and provide an opportunity for students to write in the field
they are interested in.

In the literature, it is seen that studies examining the writing
motivation and attitudes of primary school students; writing attitudes,
motivation, achievement, anxiety, dispositions, and the relationship
between them (Banerjee et al, 2016, Bozgun & Akin-Kosterelioglu,
2022; Graham et al, 2007; Temel & Katranci, 2019; Ulu, 2018; Vaknin-
Nusbaum et al, 2020; Wright et al, 2020; Yildiz & Kaman, 2016). To
improve students' writing motivation and attitudes, it is seen that
giving feedback to students about their writing, pre-writing activities,
family-supported writing, using metacognitive strategies, writing with
flipped education, collaborative writing, creative writing, writing on
social networks (Alberth, 2019; Ebadijalal & Moradkhani, 2023; Erbilen &

152


https://doi.org/10.9779/pauefd.1396108

PUJE, 63, 150-175 [2025] E. Yurtbakan https://doi.org/10.9779/pauefd.1396108

Temizkan, 2021; Erdogdan, 2018; Erol & Kavruk, 2021; Ozber et al, 2022;
Sarikaya, 2021; Shang, 2023; Yu et al, 2020). It is seen that the studies on
dialogic reading were conducted to improve primary school students'
storytelling, reading motivation, attitude, reading comprehension,
listening comprehension and fluent reading skills (Butun, 2023;
Ceyhan, 2019; Durmaz, 2020; Karadogan, 2020; Kotaman, 2008; Sezer,
2021; Ugur, 2022; Yildirim, 2023; Yurtbakan 2022; Yurtbakan et al., 2021).
The fact that the effect of dialogic reading on listening, speaking and
reading skills has not been examined on writing skills makes this
study important. In addition, it is thought that the relationship
between reading and writing motivation and attitude will be provided
by the dialogic reading practice, which has been proven to be effective
in reading motivation and attitude. In the study, it is important to
include writing activities suitable for students' interests in dialogic
reading practices, to ask questions that will enable them to have
information about the subjects they will write about, to receive
feedback about what students write, and to have planned activities
that support students' active participation in the writing process in
order to improve their writing motivation and attitude. With this
importance, this study aims to determine the effect of interactive
reading on the writing attitudes and motivation of 4t grade primary
school students. For this purpose, the study sought answers to the
following questions:

Primary School 4 grade students;

1. Are writing activities with dialogic reading more effective than
traditional reading on writing attitudes?

2. Are writing activities with dialogic reading effective in writing
motivation compared to traditional reading?

3. Are writing activities with dialogic reading effective in the
retention of writing attitudes compared to traditional reading?

4. Are writing activities with dialogic reading effective in the
permanence of writing motivations compared to traditional
reading?

5. What are their views on interactive reading and writing
activities?

Method
Research Design

In the study conducted to determine the effect of interactive reading
on the writing attitudes and motivation of primary school 4% grade
students, the explanatory design of the mixed method was used.
Mixed methods are based on the complex, multidimensional
phenomena around us and use both quantitative and qualitative
methods. In the explanatory design, qualitative data are collected after
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guantitative methods are used to collect and analyze data. In the
study, a quasi-experimental design was used to collect quantitative
data. Quasi-experimental design is used in cases where the random
assignment cannot be made in experimental studies with
experimental and control groups (Buyukodzturk et al., 2016). After the
guantitative data were collected and analyzed, qualitative data were
collected. In the qualitative part of the study, a case study was utilized.
In a case study, an opportunity is provided to examine a problem in
depth in detail and the researcher is given the opportunity to
concentrate on the situation or a very specific issue (Creswell, 2018;
Cepni, 2018). In the study, writing motivation and attitude were
applied as a pre-test, followed by a dialogic reading practice. Then the
scales were applied as post-test and retention test. As a result of the
analyses, only the writing attitude retention test showed significance
in favor of the experimental group, so open-ended questions were
asked to the students and information was obtained about interactive
reading and writing studies.

Study Group

Two of the six classes (one experimental group and one control group)
in a primary school in Macka district of Trabzon province were
randomly selected for the study. Then, one of the two groups was
assignhed as the control group and the other as the experimental
group by random sampling method. There were 18 students (10 girls, 8
boys) in the experimental group and 17 students (10 girls, 7 boys) in the
control group. The results of the analysis of the equivalence of
students' writing motivation and attitude are shown in Table 1.

Table 1
Equivalence of Students' Writing Motivation and Attitude
Scales Dimensi Groups N X Sd Levene t p
Attitude  Attitude Control 17 212 .18
aElxperiment 18 221 15 182 19 1748 .09
Motivation Intrinsic  Control 17 29 .69
8 -
Experiment 18 32 .67 225 64 1.293 21
al 8
Identified Control 17 35 41
axtrinsic 5
Experiment 18 33 55 37055 1543 12
al 0
Extrinsic Control 17 241 10
4 _
Experiment 18 3.0 .73 351 07 1947 06
al 0
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Total Control 17 29 4]
8 -
Experiment 18 319 54 13226 1.297 20

al

*p < .05

It is seen that there is no statistically significant difference (p>.05)
between the pre-test scores of the students in the experimental and
control groups in terms of writing attitude and motivation, that is, the
groups are equivalent in terms of writing motivation and attitude.

Data Collection Tools

The data in the study were collected with "Writing Attitude Scale",
"Writing Motivation Scale" and semi-structured interview tool.

Writing Attitude Scale

The suitability of the scale developed by Erdodan (2012) to determine
the writing attitudes of 51" grade primary school students for primary
school 4 grade students was revealed by Sarikaya (2021) through
confirmatory factor analysis. As a result of the analysis, X2/sd=2.28,
RMSEA=.073, NFI=94, NNFI=96, SRMR=.058, RFI=92, RMR=.078,
AGFI=.85, IFI=.96, GFI=.88, CFI=.96 values were obtained and the scale
was found to be valid. There are 22 questions in the scale, which is
unidimensional and prepared in a three-point Likert style. A minimum
score of "22" and a maximum score of "66" can be obtained from the
scale. In the study, Cronbach alpha value was .71.

Writing Motivation Scale

The scale developed by Guay et al. (2005) and adapted into Turkish by
Bozgun and Akin-Késterelioglu (2020) was developed for reading,
writing and mathematics. The scale consists of three factors: extrinsic,
identified extrinsic and intrinsic motivation. There are 9 items in the
writing motivation factor of the scale. A minimum score of "9" and a
maximum score of "27" can be obtained from the scale. As a result of
confirmatory factor analysis, x2 /sd = 443.04/288; p<.05. The reliability of
the scale whose validity was proved was calculated by Cronbach alpha
calculation and .70 was obtained. In this study, the Cronbach alpha
value of the scale was .83.

Semi-Structured Interview Tool

It was prepared to get primary school students' opinions about
dialogic reading to improve their writing attitudes and motivation.
There are four questions in the interview tool. The students were asked
the following questions: "What do you think about writing, what are
your opinions about the writing activities you do while doing dialogic
reading, should teachers teach writing to children with dialogic
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reading, why; would you like to do writing activities with dialogic
reading or with the methods that teachers usually use, why?".

Data Collection Process

The data in the study were collected in the second semester of the
2022-23 academic year. The implementation started with book
selection. "In book selection; students' needs and interests, readiness
levels, special situations (separation, fear, divorce, death, etc.) were
taken into consideration. In addition, books with illustrations that
could attract students' attention were selected, and care was taken to
ensure that the plot of the book could attract students' attention and
interest." (Yurtbakan et al.,, 2021).

The opinions of three experts in the field of primary reading and
writing and two classroom teachers who had previously practiced
dialogic reading were taken on book selection. Then, the researcher
prepared activities for each book for dialogic reading practice. These
activities were submitted for the approval of an expert in the field of
primary reading and writing instruction and classroom teachers who
had implemented dialogic reading in their classrooms. The books
were tried to be selected from genres that would improve both
students' writing skills and their positive feelings towards writing.

Dialogic Reading Practice

The list of books used within the scope of the study conducted to
reveal the effect of dialogic reading on the development of students'
writing motivation and attitudes is presented in Table 2.

Table 2
List of Books Read with Dialogic Reading Practice
Book Name Author(s) Type Mean Writing Exercise
The Word Peter H. Story The Writing a Poem
Collector Reynolds importance about Words
of words Enriching Our
World
How Do We Aysen Oy Informative Earthquake Writing
Protect text Informative Text
Ourselves in on Natural
an Disasters and
Earthquake? Earthquakes
Antarctica Sinan Comic The world of Writing a Story
Adventures Yirmibesoglu Novel living things about Migration
Ozgun Oktar of Birds
Yes | Can! Kendra J. Story Disability Writing their own
Ceren and Barret and storybooks using
her Jacqueline B. socialization storybook
wheelchair Toner illustrations
Claire AB
Freeland
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Green Dog Melinda Story Research Writing what s
Luke told in a
storybook in the
form of a
newspaper article

Keloglan Merve Story Curiosity Ramadan
Pursuing Gulcemal Acrostic, Creating
Fasting Your Own Mani,
Writing Ramadan

Greetings
Inci's  Great Theresa Story Disability Peyami Safa's "Do
Race Martin and not see disability
Golding struggle as things that

block our paths.
See them as
opportunities to
teach you how to
fly.  Writing an
Essay About the

Word
Fireman Gina Story Trip- Writing a travel
Cem Bellisairio observation article about
Trabzon

Children's Traffic
Education Park
Trip

An example of an dialogic reading practice to improve writing
motivation and attitude is presented below.

Book name: Inci’'s Great Race

Author: Theresa Martin Golding

Mean: Disability and Struggle

Pre-Reading Activities

1)Students are seated in a crescent shape in a position where they can
easily see the pictures of the book and are comfortable.

2) Different stimuli in the environment that may distract students'
attention are eliminated.

3) The book is shown to the students and the title is read. Drawing
attention to the title and cover picture of the book, the students are
asked to guess the subject of the book and get opinions from the
students about what kind of events might happen in the story.
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4)The name of the author and illustrator of the book is read and
information about the author and publishing house is given.

Reading Order Activities

Children's comments about the story are listened to. On page 7,
children are asked why the promotional information about inci is
given, they are asked to guess why the poster on the page is there. On
page 8, the children are asked to think about their goals, they are
given small papers and asked to write their goals. On page 9, children
are asked about asthma disease and the presence of people with
asthma around them and what kind of difficulties people with asthma
around them experience. Information is given about asthma and
students are asked to act out the behaviors of an asthma patient.
Then, they are shown the spray used by asthma patients and asked to
write their predictions about whether inci will have to use it in the
following pages and their predictions are shared. They are asked the
question "Would the teacher's directing them to the pie-eating
contest have an effect on inci's change of goal?". On page 12, inci's
running to her father, breathing and speaking are acted out. On page
13, they are asked the question "What was their father's opinion about
the race? (Did he direct them to the pie-eating contest?)" and asked
to write their guesses. On page 14, they are asked the question "How
would you behave if you were bullied while striving to reach our goal?"
and asked to write their answers. Then they share their answers with
their friends. On pages 16-17, students are asked to act out the
discomfort experienced by inci. They are asked to write their
predictions about Berna nurse's idea about the race. On page 19, the
qguestion "What kind of question would you ask the doctor if you were
in inci's place?" is asked and students are asked to write down the
guestions they would ask and then they are asked to answer their
qguestions by asking their friends. They are asked to guess and write
down what the doctor's advice would be and share what they have
written with their friends. On page 22, after reading the sentence "inci
despairs during her studies.", they are asked the question "What do
you do when you lose hope?" and asked to write their answers. Their
answers are shared with their friends. The students are asked if they
have experienced a situation similar to the one experienced by inci
and asked to write their answers. Then they are asked the question
"How would our emotions be in such a situation?" and they are asked
to put on their emotion masks and express their emotions. Students
are asked how the story will continue according to Tolga and inci's
conversation and they are asked to continue the story by writing. Then
they are asked to share what they have written with their friends.
Before reading page 27, page 34, where inci is pictured eating a pie, is
shown and if inci participates in the contest, her winning the contest is
put to a class vote.
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After Reading Activities
1) Students are asked what the main idea of the book is.
2) Students are asked questions about the authenticity of the story.

3) They are asked whether they are similar to the character of the
book's protagonist and asked to explain why.

4) They are asked to design a medicine to cure asthma from the food
around them.

5) Students are asked to write a composition about Peyami Safa's
qguote "Do not see obstacles as obstacles that block our paths, see
them as opportunities that will teach you to fly.

Traditional Reading Practice

N the traditional reading applied in the control group, the teacher
reads the title of the book before reading and asks the students
questions about what the book might be about. Then, he/she makes
the students read the book in a shared way. After reading, the teacher
asks Wh- questions about reading comprehension (Yurtbakan, 2022).
Then, they write a text about the subject of the book in the same way
as the students in the experimental group who practiced interactive
reading.

After the book selection and dialogic reading practice activities were
prepared, the data collection process started. The writing motivation
and attitude scales developed for primary school 4% grade students
were applied to the study as a pretest. The scales were administered
to both control and experimental group students in one class hour
under the guidance of primary school teachers. Then, once a week for
8 weeks, the books in Table 2 were read to the experimental group
with dialogic reading and to the control group with traditional reading
by the primary school teachers. Primary school teachers were trained
by the researcher about dialogic reading (Dialogic reading, its
purpose, importance, principles, techniques, difference from
traditional reading, implementation, points to be considered in
implementation). Then, the researcher had a class outside the study
groups do a writing study with a sample dialogic reading practice.
Afterwards, the primary school teacher who was going to do dialogic
reading in the experimental group was made to practice writing with
dialogic reading in a different class under the supervision of the
researcher, the observation notes kept by the researcher during the
practice were shared with the class teacher and the issues to be
considered were explained in detail. Writing activities with interactive
reading in the experimental group and writing activities with
traditional reading in the control group were carried out under the
supervision of the researcher. The writing motivation and attitude
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scale was administered to both control and experimental group
students in one class hour the week after the end of the
implementation. Four weeks after the application of the posttest, the
writing motivation and attitude scales were applied as a retention test.
After analyzing the data, semi-structured interviews were conducted
with the experimental group students to confirm the quantitative
results. The interviews, which lasted an average of 10 minutes with
each student, were collected from eight students in a total of 90
minutes.

Data Analysis

Descriptive analysis results (arithmetic mean (X), maximum (max.),
minimum (min.), standard deviation (SD) scores were used to analyze
the data obtained from the pre-post test and retention test
applications of the writing motivation and attitude scales. Then, the
skewness and kurtosis coefficients for the normality test, which is
necessary for the assumption of using parametric or nonparametric
tests in the analyses to determine the effect of interactive reading and
traditional reading on writing attitudes and motivations, are shown in
Table 3.

Table 3

Normality Results

Scale Test Kurtosis Skewness

Writing Pre 302 -1.241

Attitude Post 791 -.029
Retention 362 .085

Writing Pre -314 -.648

Motivation Post 328 -.795
Retention .019 -.852

Since the normality test results were within the +1.5 limit accepted in
the literature, it was accepted that the data were normally distributed
(Tabachnick & Fidell, 2013). For this reason, the equivalence of the
writing attitudes and motivation of the students in the experimental
and control groups was examined with an independent t-test. If there
is no significant difference between the post-test averages of both
groups, the decision is correct if there is no significant difference
between the pre-test scores of the groups. Two-way analysis of
variance for mixed measures can be used to determine whether there
is a significant difference between the pre-test and post-test scores of
both the experimental and control groups, whether there is a
significant difference between the averages of the consecutive
measurements of all participants regardless of the experimental and
control groups (difference between pre-test and post-test), and
whether the difference between consecutive measurements shows
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significance according to the experiment groups. However, in order to
conduct the analysis, the pre and post-test scores of the experimental
and control groups should be normally distributed, group variances
should be homogeneous, and there should be no significant
difference between the covariances of the groups for the binary
combinations of the measurement groups (Can, 2017). Two-way
analysis of variance for mixed measures could not be performed
because the pre-test, post-test and retention test scores of the
experimental and control groups were normally distributed, group
variances were homogeneous (p>.05), but there was a significant
difference between the covariances of the groups for the binary
combinations of the groups for writing attitude and writing
motivation according to Box's M test (p<.05). In repeated measures,
the nonparametric Friedman test can be used instead of the ANOVA
test. Friedman test is used as a nonparametric form of one-way
analysis of variance in repeated measures to test the difference
between means. In case of significance in the Friedman test, Wilcoxon
signed-rank test is performed to determine which of the repeated
measures are significant (Can, 2017). The significance of the pre-post
test and retention test scores of the experimental and control groups
were analyzed with the Friedman test.

Since it was understood that the groups were equal in the pre-test in
writing motivation and attitude (see Table 1), the significance between
the writing motivation and attitude scores of the groups in the post-
test was examined with an independent t-test, and the significance of
the scores in the retention test was examined with an independent t-
test since there was no statistical significance in the writing
motivation and attitude of the experimental and control groups in the
post-test. Quantitative data were analyzed with SPSS 21.0 package
program.

In the study, semi-structured interviews were conducted with eight
students selected by random sampling from the students in the
experimental group who participated in the dialogic reading practice.
The interviews, which lasted an average of 10 minutes with each
student in a quiet environment, were recorded with a voice recorder
and transferred to the computer environment. The transcribed data
were analyzed with the "descriptive analysis" technique. In descriptive
analysis, data are summarized and interpreted according to previously
determined themes. In addition, in descriptive analysis, the data are
supported with direct quotations to effectively present the thoughts
of the interviewees (Yildirrm & Simsek, 2013). The data obtained
through semi-structured interviews were analyzed separately by an
academic and a researcher who had previously conducted qualitative
research studies. The agreement between the analyzers was found to
be 95% according to Miles and Huberman's (1994) formula. According
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to Miles and Huberman (1994), inter-analyzer agreement is obtained
by dividing the "consensus by the sum of the number of agreement
and disagreement. The findings were supported by quotations from
the students' answers.

Findings

In this part of the study, the descriptive analysis results of the writing
attitude and motivation of the 4" grade primary school students in
the experimental group participating in the dialogic reading
application and in the control group participating in the traditional
reading application from the pre-post test-retention test are given. In
addition, Mann Whitney U test results comparing the writing attitudes
and motivations of the experimental and control groups and Wilcoxon
Signed Ranks Test results comparing the writing attitudes and
motivations of the groups within themselves are given. In addition, in
this section, the results obtained from the primary school 4% grade
students' thoughts about their writing activities with the dialogic
reading practice are also included.

The descriptive analysis results obtained from the writing attitude and
motivation pre-test, post-test and retention test of primary school 4t
grade students are shown in Table 4.

Table 4
Writing Attitude and Motivation Descriptive Analysis Results
Scale Group  Test N X Sd Min. Max.
3 Pre- test 17 212 18 1.86 2.41
= CG Posttest 17 218 17 191 2.36
g Retention 17 216 5 186 2.32
87 Pre- test 18 2.21 15 1.91 2.41
B EG Posttest 18 224 13 1.86 2.41
2 Retention 18 235 25 191 277
Pre- test 17 298 A 2.33 3.78
CG Posttest 17 3.04 49 2.33 3.89
5 Retention 17 3.03 45 2.33 378
2% Pre- test 18 319 54 2 4.00
fg ’8 EG Posttest 18 313 A 2.56 4.00
Z S Retention 18 3.23 .53 2.11 4.00

According to Table 4, although the mean scores of the students in the
control group increased in the post-test, they decreased in the
retention test, while the scores of the students in the experimental
group increased in the post-test and continued to increase in the
retention test. In writing motivation, although the scores of the
students in the experimental group increased in the post-test, they
decreased in the retention test; however, although the writing
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motivation scores of the students in the experimental
decreased in the post-test, they increased in the retention test.

group

The significance of the dialogic reading practice in the writing
attitudes and motivation of the students in the experimental group
and the traditional reading practice in the writing attitudes and
motivation of the students in the control group were tested with
Friedman test and the results are shown in Table 5.

Tablo 5
Friedman Test Results for Writing Attitude and Motivation Scores
Writing Group Test n Mean Mean sd X2 p
Rank
Experiment Pre-test 18 221 1.92
J) Posttest 18 224 183 2 1969 .37
S Retention 18 235 225
b= Control Pre-test 17 212 168
© Posttest 17 218 2.29 2 3524 17
Retention 17 216 2.03
c Experiment Pre-test 18 319 2.06
o) Posttest 18 3.13 1.64 2 5547 .06
*F’>c Retention 18 323 23]
S Control Pre-test 17 298 176
§ Posttest 17 3.04 203 2 2235 33
Retention 17 3.03 221
*p <.05

It was determined that the writing attitudes and motivations of the
students in the experimental and control groups did not create a
statistically significant difference within themselves (p>.05). In this
context, it was revealed that both the dialogic reading practice and
the traditional reading practice did not contribute significantly to the
development of writing attitude and motivation of primary school 4%
grade students.

Since there was equivalence between the scores of the primary school
4™ grade students in the writing attitude and motivation pre-test, the
statistical significance between the students' writing attitude and
motivation post-test scores was analyzed by independent t-test and
the results are given in Table 6.

Table 6
Writing Attitude and Motivation Posttest Independent T Test Results
Scales Groups N X sd Levene t o)
F P
Attitude Control 17 2.18 16 -
Experiment 18 224 13 225 14 1.263 22
Motivation Control 17 3.04 .49 739 40 -597 56
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Experiment 18 313 41

*p < .05

It was determined that there was no statistically significant difference
between the writing attitude and motivation post-test scores of
primary school 4 grade students in the experimental and control
groups (Piutum=>.05, Pmeotivation>.05). In other words, it was determined that
there was no difference in writing attitude and motivation between
the dialogic reading practice and the traditional reading practice.

Since there was equivalence between the scores of the primary school
4™ grade students in the writing attitude and motivation post-test, the
statistical significance between the students' writing attitude and
motivation retention test scores was analyzed by independent t-test
and the results are given in Table 7.

Table 7
Writing Attitude and Motivation Retention Test Independent T Test Results
Scales Groups N X sd Levene t p
F P

Attitude Control 17 216 15 2606 O i ot
Experiment 18 2.35 25 ’ ' 2.664

Motivation Control 17 303 .45 i
Experiment 18 324 53 492 49 1.249 22

*p < .05

Although there was no statistically significant difference between the
writing motivation retention test scores of the 4% grade primary
school students in the experimental and control groups (Pmotivation>.05);
it was found that there was a statistically significant difference
between the writing attitude scores (Pwwm<.05). In this context, it was
determined that the dialogic reading practice was permanent in
writing attitudes compared to the traditional reading practice.

The results obtained from the opinions of the primary school 4t grade
students in the experimental group, who carried out writing studies
with the dialogic reading practice, regarding the writing activities they
did before and after the dialogic reading practice are shown in the
tables.

The thoughts of the primary school 4% grade students who
participated in the dialogic reading practice about their writing
activities before participating in the practice are shown in Table 8.
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Table 8
Students' Thoughts on Writing
Thoughts Reasons Students f
Positive Our  vocabulary  improves EGS6, EGS14 2
emotions thanks to the opportunity to
(f=8) use the words we have

learned.

| feel relieved when | write. EGS3, EGS5, EGS7, 6

EGS9, EGST1, EGS13

Both positive My vocabulary is developing. EGS17 1
and negative My hand hurts. EGS17 1
(f=1)

Eight of the students in the experimental group who participated in
the dialogic reading practice stated that they had positive feelings
towards writing. The students stated that the reason for their positive
feelings towards writing was the relaxing aspect of writing (f=6). The
student coded EGS9, who stated that she felt positive emotions
towards writing, expressed her thoughts as follows: "Writing relaxes
me, | feel good, it makes me happy. | feel very good because | let go of
my inner feelings while writing. | enjoy writing." While the student
coded EGSI17, who stated that he had both positive and negative
feelings towards writing, expressed his thoughts as follows: "I like
writing and | don't like it a little bit. The reason | like it is that it is fun,
my vocabulary improves. The reason | don't like it is that my hand
hurts when | write a lot.".

The opinions of primary school 4t grade students who participated in
the dialogic reading application about their writing activities with the
practice are shown in Table 9.

Table 9
Students' Thoughts on Their Writing Activities with DialogicReading
Thoughts Reasons Students f
Positive Different activities in dialogic reading All of them 9
emotions (animation, asking questions, expressing
(All) thoughts freely) facilitate writing
Makes writing fun. EGS5, EGS9 2
Provides the opportunity to write in EGSI4 1

different genres.

Students were asked about their thoughts about the writing activities
they did while doing dialogic reading and all of them expressed that
their thoughts were positive. Students stated that the activities they
did in dialogic reading such as animating, asking questions,
expressing their thoughts freely facilitated their writing. The student
coded EGS5, who stated that the activities used in the dialogic reading

165


https://doi.org/10.9779/pauefd.1396108

PUJE, 63, 150-175 [2025] E. Yurtbakan https://doi.org/10.9779/pauefd.1396108

application facilitated his writing, expressed his thoughts as follows:
"With dialogic reading, my writing has become easier and more fun.
Because while doing dialogic reading, we ask questions, make
animations and express our thoughts clearly. That's why | like
interactive reading." While the student coded EGS14 said, "We do
different writing activities. We learn what we do not know in our
writing activities. We take the place of the hero and so on. That is why
I like interactive reading.".

The opinions of the primary school 4% grade students who
participated in the dialogic reading practice about having their writing
activities done with the dialogic reading practice are shown in Table
10.

Table 10
Student Opinions on Teachers' Dialogic Reading and Writing Activities for
Students

Thoughts Reasons Students f
Yes Because it provides the EGS6, EGSI, EGSI3, 4
(All) opportunity to write in different EGS14
genres
For developing vocabulary EGS9, EGS13, EGST7
Because it makes reading and EGS5, EGS6, EGS7,
writing fun EGS13, EGS17
Improves reading and writing EGS7, EGS9, EGSI4, 4
skills EGS17
Since different activities are EGS3 1
done in dialogic reading
Because it provides the EGS5 1

opportunity to express feelings
and thoughts clearly

It is seen that most of the students stated that teachers want to
conduct writing activities in schools with dialogic reading because
interactive reading makes reading and writing fun, improves reading
and writing, and provides opportunities to write in different genres.
The student coded EGSITI, who stated that their teachers should carry
out writing activities with dialogic reading, expressed her thoughts as
follows: "Yes. Because we write mani, agrostic, composition, story,
poem, etc.", while the student coded EGSI17 expressed his thoughts as
"I think it should. Because this interactive reading improves the
vocabulary of the child. Since the child enjoys dialogic reading more,
his/her reading and writing improve.".

The results obtained from the opinions of primary school 4 grade
students who participated in the dialogic reading application about
their preference for dialogic in their writing activities are presented in
Table 1.
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Table 11

Student Opinions on Preferring Dialogic Reading in Writing Studies

Thoughts Reasons Students f

Yes For teaching new knowledge EGS3 1

(All For making writing fun EGS3, EGSe6, EGS7, 6

except EGSI19, EGSI3, EGS14

EGSTI) Because | can express my EGS5 1
feelings more easily

Both of Since we have been working on EGSITI 1

them writing before

(EGSTI)

The students were asked whether they would like to conduct writing
activities in their classes with traditional methods or dialogic reading,
and only one student wanted to conduct writing activities with both
methods, while the other eight students wanted to conduct writing
activities with dialogic reading. Most of the students who wanted to
conduct writing activities with dialogic reading cited the fact that
diialogic reading makes writing more fun. The student coded EGST],
who stated that writing activities should be carried out with both
methods, expressed his views as follows: "Our teacher already creates
a writing environment for us and we do writing activities related to it.
We added interactive reading activities to these." While the student
coded EGS7 stated his views by saying, "There are writing activities we
do in the classroom and we enjoy doing them. When we combine it
with interactive reading, it becomes more beautiful and fun.".

Conclusion, Discussion, and Suggestion

At the end of the study conducted to determine the effect of dialogic
reading on the writing attitudes and motivations of primary school 4%
grade students; it was revealed that there was no statistically
significant difference between the dialogic reading practice and the
traditional reading practice in the writing attitudes and motivations of
primary school 4™ grade students. However, it was revealed that the
dialogic reading practice was significantly more permanent in the
writing attitudes of primary school 4th grade students than the
traditional reading practice. Primary school 4th grade students stated
that they had positive feelings towards writing activities with the
dialogic reading practice because it relaxed them, and that the
dialogic reading practice facilitated their writing by supporting the
writing activities with activities such as animation, asking questions,
and expressing their thoughts freely. In addition, primary school 4t
grade students stated that they preferred writing activities with the
dialogic reading practice because it made reading and writing fun and
that they wanted writing activities to be done with the dialogic
reading practice.
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In the study, it was revealed that there was no statistically significant
difference between dialogic reading practice and traditional reading
in the writing attitudes and motivation of primary school 4% grade
students, and that dialogic reading practice was more effective than
traditional reading in the permanence of writing attitudes. However, it
has been proven in many studies that dialogic reading is effective in
reading and listening among Turkish language skills (Butun, 2023;
Ceyhan, 2019; Durmaz, 2020; Ugur, 2022; Yildirim, 2023; Yurtbakan,
2022). In order to improve students' writing skills, it has been revealed
that writing activities with family participation, metacognitive writing
strategies, collaborative writing activities improve students' writing
attitudes (Erdogan, 2018; Erol & Kavruk, 2021; Sarikaya, 2021). In
addition to student-centered writing activities, it is seen that students
who read books and keep a diary have high writing attitudes (Bozgun
& Akin Kosterelioglu, 2022; Zorbaz & Kayaturk, 2015). As in writing
attitude, it has been determined that giving feedback to students
about their writing, reverse-face education, collaborative writing
activities and writing on social networks have positive results in order
to improve writing motivation (Alberth, 2019; Ebadijalal & Moradkhani,
2023; Shang, 2023; Yu et al., 2020). The reason why the dialogic reading
practice did not make a significant difference in students' writing
attitudes and motivation in the study may be that at the end of the
practice, students were asked to write only one type of writing from
genres such as informative text, narrative text, Ramadan greeting,
poem, newspaper article. However, reading motivation and attitudes
improve when students write in areas they are interested in and on
subjects they have knowledge about (Ozbay & Zorbaz, 2011; Teksan &
Sugumlu, 2018). In addition, while implementing interactive reading,
the guide may not be able to involve all students in the class willingly
and may not be able to give equal opportunities to involve them in the
process (Jacobs & Kimura, 2013). For this reason, the fact that feedback,
which is effective in the development of writing motivation and
attitude (Karatay, 2013; Yu et al., 2020), could not be given to evaluate
the writing of each student in the dialogic reading practice may have
prevented the positive results of the study. Despite having writing
activities about the subjects in the books used in the dialogic reading
practice in the study may have been effective in the permanence of
writing attitude compared to traditional reading. Because one of the
situations that affect writing attitude is to have information about the
subject to be written (Teksan & Sugumlu, 2018). The answers given by
the students to the questions asked before, during and after the
dialogic reading practice may have led the students to have different
ideas about the subject of the book. In this way, students who know
the topic they will write about may have been able to easily identify
the auxiliary ideas of the topic.
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Primary school 4th grade students stated that they had positive
feelings towards writing activities with the dialogic reading practice
because it relaxed them, and that their writing became easier thanks
to the support of writing activities with the dialogic reading practice
with activities such as animation, asking questions, and expressing
their thoughts freely. In addition, 4™ grade primary school students
stated that they preferred writing activities with the dialogic reading
practice because it made reading and writing fun and that they
wanted writing activities to be done with the dialogic reading practice.
The students who participated in the dialogic reading practice, whose
effects on reading motivation, attitude, reading fluency, reading
comprehension and problem posing skills were previously examined,
stated that they found the dialogic reading practice entertaining just
like the students in the study, that they would prefer dialogic reading
more than traditional reading and that they wanted to do their studies
with dialogic reading, and that animations, asking questions, and
explaining their thoughts were more instructive (Yurtbakan, 2022;
Yurtbakan et al, 2021; Yurtbakan & Aydogddu-iskenderoglu, 2020). In
this context, the fact that students actively participate in the reading
process in the dialogic reading practice, do activities such as
animation and desighing during the dialogic reading practice, and
express their thoughts comfortably may be the reason why they find
the application effective compared to traditional reading.

Suggestions

1. To improve writing motivation and attitude, the size of the
groups can be formed at a level where feedback can be given to
each student's writing product while conducting writing
activities with interactive reading application.

2. The freedom given to students in determining the genre they
will write in writing studies conducted with dialogic reading
practice can support the development of their writing
motivation and attitudes.

3. The effect of dialogic reading practice on writing interest and
anxiety can be investigated.

4. The study examining the effect of dialogic reading practice on
the development of writing motivation and attitudes of 4th
grade primary school students can be conducted with 2" and
34 grade primary school students.

Ethics Committee Approval: This research was conducted with the
permission of Yozgat Bozok University ethics committee with the
decision numbered 02/13 and dated 22. 02.2023

Conflict of Interest: There is no conflict of interest that could
improperly affect the work of the author.

169


https://doi.org/10.9779/pauefd.1396108

PUJE, 63, 150-175 [2025] E. Yurtbakan https://doi.org/10.9779/pauefd.1396108

Author’s Contribution: The research author has fulfilled her duties
during the process of revealing the study.

References

Alberth, (2019). Use of Facebook, students’ intrinsic motivation to study
writing, writing self-efficacy and writing
performance. Technology, Pedagogy and Education, 28(1), 21-
36. http://doi.org:/10.1080/1475939X.2018.1552892

Banerjee, R, Mclaughlin, C., Cotney, J. L., Roberts, L., & Peereboom, C.
(2016). Promoting emotional health, well-being, and resilience in
primary schools (Report). Public Policy Institute for Wales.

Boscolo, P., & Gelati, C. (2007). Best practices in promoting motivation
for writing. In S. Graham, C. A. Macarthur & J. Fitzgerald (Eds.),
Best practices in writing instruction (pp. 202-222). The Guilford

Bozgun, K., & Akin Kosterelioglu, M. (2020). ilkokul dérddncu sinif
ogrencilerinin yazma motivasyonu. Ana Dili Egitimi Dergisi, 10(1),
119-135. https://doi.org/10.16916/aded.1009797.

Brown, M., Morrell, J.,, & Rowlands, K. D. (2011). Never more crucial:
Transforming young writers’ attitudes toward writing and
becoming writers. California English, 17(2), 15-17.

Bruning, G.,, & Horn,C. (2000). Developing motivation to write.
Educational Psychologist, 35(1), 25-37.

Bulut, P. (2017). The effect of primary school students’ writing attitudes
and writing self-efficacy beliefs on their summary writing
achievement. International Electronic Journal of Elementary
Education, 10(2), 281-285.
https://doi.org/10.26822/iejee.2017236123.

Butun, K. (2020). Dijital hikayeleri etkilesimli okumanin okudugunu
anlama becerisine, okuma motivasyonu ve ilgisine etkisi
[YUksek lisans tezi, Marmara Universitesi]. Ulusal Tez Merkezi.

BlUyUkoztuk, S, Cakmak E., Akgun O., Karadeniz S. ve Demirel F. (2016).
Bilimsel arastirma yontemleri (22. baski). Pegem Yayincilik.

Can, A. (2017). SPSS ile bilimsel arastirma slrecinde nicel veri analizi.
PegemA Yayincilik.

Ceyhan, S. (2019). Etkilesimli sesli okumanin égrencilerin okudugunu
anlama, okuma motivasyonu ve akici okumalarina etkisi
[Doktora tezi, Gazi Universitesi]. Ulusal Tez Merkezi.

Cohrssen, C,, Niklas, F., & Tayler, C. (2016). ‘Is that what we do?’ Using a
conversationanalytic approach to highlight the contribution of
dialogic reading strategies to educator- child interactions
during storybook reading in two early childhood settings.

170


https://doi.org/10.9779/pauefd.1396108
http://doi.org/10.24106/kefdergi.2171.
https://doi.org/10.1080/1475939X.2018.1552892
https://doi.org/10.16916/aded.1009797
https://doi.org/10.26822/iejee.2017236123

PUJE, 63, 150-175 [2025] E. Yurtbakan https://doi.org/10.9779/pauefd.1396108

Journal of Early Childhood Literacy, 16(3), 361-382.
https://doi.org/10.1177/1468798415592008.

Creswell, J. W. (2018). Nitel arastirma yontemleri-bes yaklasima gore
nitel arastirma ve arastirma deseni (M. Butun & S. B. Demir, Cev.
Ed.). Siyasal Kitabevi.

Cayir, A. (2017). ilk okuma yazma &gretimi sUrecinde sinif
ogretmenlerinin iletisim niteliklerinin belirlenmesi. Cumhuriyet
Uluslararasi Egitim Dergisi, 6(1), 140-156.
http://cije.cumhuriyet.edu.tr/en/download/article-file/314394.

Cepni, S. (2018). Arastirma ve proje calismalarina giris. Celepner
Matbaacilik.

Demir, O., & Ersdz, Y. (2016). 4+4+4 egitim sistemi kapsaminda sinif
ogretmenlerinin ilkokuma ve yazma egitiminde yasadiklari
gucluklerin  degerlendirilmesi. Turkish Online Journal of
Qualitative Inquir, 7(1),1-27. https://doi.org/10.17569/t0jqi.90651.

Durmaz, M. (2020). Etkilesimli okumanin hikdye anlatma becerisine
etkisi [YUksek lisans tezi, DUzce Universitesi]. Ulusal Tez Merkezi.

Ebadijalal, M., & Moradkhani, S. (2023) Impacts of computer-assisted
collaborative writing, collaborative prewriting, and individual
writing on EFL learners’ performance and motivation. Computer
Assisted Language
Learning, http://doi.org:/101080/09588221.2023.2178463

Eminoglu, N, & Bagceci, B. (2020). Ogrencilerin okuma ve yazma
tutumlarini gelistirmeye yonelik sinif 6gretmenlerinin goérusleri /
Opinions of elementary school classroom teachers towards
improving students' reading and writing attitudes. Gaziantep
Universitesi Egitim Bilimleri Dergisi, 4(1), 32-45.
https://dergipark.org.tr/tr/download/article-file/1231734.

Erbilen M., & Temizkan, M. (2021). Yazma &éncesi etkinliklerinin yazma
motivasyonuna ve yazma basarisina etkisi. Hatay Mustafa
Kemal Universitesi Sosyal Bilimler Enstitlist Dergisi, 18(48), 170-
201. https://dergipark.org.tr/en/download/article-file/1804039.

Erdogan, M. (2018). Yaratici drama yonteminin ilkokul 4. sinif
ogrencilerinin yaratici yazma becerilerine etkisi [YUksek lisans
tezi, Bartin Universitesi]. Ulusal Tez Merkezi.

Erdogan, O. (2012). Surec temelli yaratici yazma uygulamalarinin yazili
anlatim becerisine ve yazmaya iliskin tutuma etkisi [Doktora
tezi, Hacettepe Universitesi]. Ulusal Tez Merkezi.

Erol, T., & Kavruk, H. (2021). Ustbilissel yazma stratejileri egitiminin
yazma becerisine ve yazmaya yonelik tutuma etkisi.

171


https://doi.org/10.9779/pauefd.1396108
https://doi.org/10.1177/1468798415592008
http://cije.cumhuriyet.edu.tr/en/download/article-file/314394
https://doi.org/10.17569/tojqi.90651
http://doi.org/10.24106/kefdergi.2171.
https://doi.org/10.1080/09588221.2023.2178463
https://dergipark.org.tr/tr/download/article-file/1231734
https://dergipark.org.tr/en/download/article-file/1804039

PUJE, 63, 150-175 [2025] E. Yurtbakan https://doi.org/10.9779/pauefd.1396108

Kahramanmaras Sutct Imam Universitesi Sosyal Bilimler
Dergisi, 18(2), 741-771. https://doi.org/10.33437/ksusbd.923783.

Graham, S., Berninger, V., & Fan, W. (2007). The structural relationship
between writing attitude and writing achievement in first and
third grade students. Contemporary Educational Psychology 32,
516-536.

Guthrie, L. F.,& Richardson, S. (1995). Turned on to language arts: Comp
uter literacy in the primary grades. Educational Leadership, 53(2
), 14-18.

Hargrave, A. C,, & Senechal, M. (2000). A book reading intervention with
preschool children who have limited vocabularies: The benefits
of regular reading and reading. Early Childhood Research
Quarterly, 15, 75-90.

Hess, M., & Wheldall, K. (1999). Strategies for improving the written
expression of primary children with poor writing sKkills.
Australian Journal of Learning Disabilities, 4(4), 14-20.

Hidi, S, &
Boscolo, P. (2006). Motivation and Writing. Handbook of
Writing Research, 144(157), 304-310.

Jacobs, G. M., & Kimura, H. (2013). Cooperative learning and teaching.
In the series. English language teacher development. Alexandria.
VA: TESOL

Karadogan, Z. (2020). Etkilesimli kitap okuma uygulamalarinin
okudugunu anlama becerisi ve tutuma etkisi [Yuksek lisans tezi,
Balikesir Universitesi]. YOK Ulusal Tez Merkezi.

Karaman, H., & Mutluer S. E. (2023). ilkokul 63rencilerinin okuma ve
yazma  motivasyonlarinin  cesitli  degiskenler  acisindan
incelenmesi. Korkut Ata Turkiyat Arastirmalari Dergisi, 12, 1075-
1091. https://doi.org/10.51531/korkutataturkiyat.1330663.

Karatay, H. (2013). Sure¢ temelli yazma “modelleri: 4+1 planli yazma ve
degerlendirme modeli. Icinde M. Ozbay (EdIl.), Yazma egitimi (ss.
21-42). Pegem Akademi Yayincilik

Kotaman, H. (2008). Impacts of dialogical storybook reading on young
children's reading attitudes and vocabulary development.
Reading Improvement, 45(2), 55-61.

Miles, M. B. ve Huberman, A. M. (1994). Qualitative data analysis. Sage
Publications

Ozbay, M., & Zorbaz, K. Z. (2011). Daly-Miller'in yazma kaygisi dlceginin
Turkce'ye uyarlanmasi/Adaptation of daly-miller's  writing
apprehension test to Turkish. Mustafa Kemal Universitesi Sosyal
Bilimler Enstitusu Dergisi, 8(16), 33-48.

172


https://doi.org/10.9779/pauefd.1396108
https://doi.org/10.33437/ksusbd.923783
https://doi.org/10.51531/korkutataturkiyat.1330663

PUJE, 63, 150-175 [2025] E. Yurtbakan https://doi.org/10.9779/pauefd.1396108

Ozber, M., Akar, C., & Balbag, N. L. (2022). Yaratici drama yénteminin
yazma kaygisina, Yyazmaya yoénelik tutuma ve yazma
Ozyeterligine etkisi. Avrasya Dil Egitimi ve Arastirmalari Dergisi,
6(2), 1-25. https://dergipark.org.tr/tr/download/article-
file/2740066.

Regur, C. E. (2013). A dialogic reading intervention for parents of
children with down syndrome [Unpublished doctoral
dissertation, Southern California University]. UCL Discovery

Sarikaya, I. (2021). Aile ile birlikte yazmanin ilkokul 6grencilerinin yazma
basari ve tutumlarina etkisi.Cumhuriyet International Journal of
Education, 10(4), 1696-1720. http://dx.doi.org/10.30703/cije.901755

Sarkhoush, H. (2013). Relationship among iranian efl learners’ self-
efficacy in writing, attitude towards writing, writing
apprehension and writing performance. Journal of Language
Teaching and Research, 4(5), 1126— 1132.

Sezer, B. B. (2021). Farkli sesli okuma yoéntemlerinin ilkokul 3. sinif
ogrencilerinin dinledigini anlama duzeylerine etkisi [YUksek
lisans tezi, DUzce Universitesi]. Ulusal Tez Merkezi.

Schunk, H. D.(2014). Ogrenme teorileri (Cev. M. Sahin, Cev.). Nobel
Yayin Dagitim.

Shang, H. (2023) Flipped instruction: Factors affecting the effects of
EFL writing performance. Innovations in Education and
Teaching
International, http://doi.org:/10.1080/14703297.2023.2283608

Tabachnick, B. G. ve Fidell, L. S. (2013). Using multivariate statistics. NY:
Pearson.

Takimcigil Ozcan, S. (2014). ilkokul 4. sinif égrencilerinin yazma
motivasyonlari ile hikdye yazma becerilerinin degerlendiriimesi
[YUksek lisans tezi, Sakarya Universitesi]. YOK Ulusal Tez Merkezi.

Tavsanl, O. F,, Bilgin, A. & Yildinm, K. (2019). Yazmaya iliskin tutum
olceginin  Turk¢ce uyarlama c¢alismalar.  Dil  Egitimi  ve
Arastirmalari Dergisi, 5(2), 267-282.

Teksan, K., & SUgumla, U. (2018). Yazma ozerkligi dlcedi: Gecerlik ve
guvenirlik ¢calismasi. Uluslararasi Turk¢ce Edebiyat Kaltur Egitim
(TEKE) Dergisi, 7(4), 2591-2607.
https://dergipark.org.tr/tr/download/article-file/623560.

Temel, S. ve Katranci, M. (2019). ilkokul égrencilerinin yazili anlatim
becerileri, yazmaya yonelik tutumlari ve yazma kaygilari
arasindaki iliski. Avrasya Uluslararasi Arastirmalar Dergisi, 7(17),
322-356. https://doi.org/10.33692/avrasyad.590688.

173


https://doi.org/10.9779/pauefd.1396108
https://dergipark.org.tr/tr/download/article-file/2740066
https://dergipark.org.tr/tr/download/article-file/2740066
http://dx.doi.org/10.30703/cije.901755
http://doi.org/10.24106/kefdergi.2171.
https://doi.org/10.1080/14703297.2023.2283608
https://dergipark.org.tr/tr/download/article-file/623560
https://doi.org/10.33692/avrasyad.590688

PUJE, 63, 150-175 [2025] E. Yurtbakan https://doi.org/10.9779/pauefd.1396108

Tdrkben, T. (2021). Ortaokul égrencilerinin yazma becerileri, yazmaya
yonelik tutumlari ve yazma motivasyonlari arasindaki iliski. Bolu
Abant [zzet Baysal Universitesi EJitim Fakultesi Dergisi, 21(3),
900-922.http://doi.org:/10.17240/aibuefd.2021.21.64908-788146

Ugur, S. (2022). Ogretmen roluyle etkilesimli okuma uygulamalarinin
dorduncu sinif égrencilerinin okudugunu anlama basarisina
etkisi [Yuksek lisans tezi, istanbul Aydin Universitesi]. Ulusal Tez
Merkezi.

Ulu, H. (2018). ilkokul doérdinci sinif égrencilerinin yazma egdilimleri,
tutumlari ile yazma basarilart arasindaki iliski. Kastamonu
Education Journal, 26(5), 1601-1611.
http://doi.org:/10.24106/kefdergi.2171.

Unal, E, & iseri, K. (2012). Ogretmen adaylarinin okuma ve yazma
tutumlari ile akademik basarilari arasindaki iliskinin yapisal
esitlik modeli ile incelenmesi. ilkégretim Online, 11(4), 1066-1076.

Whitehurst, G. J., & Lonigan, C. J. (1998). Child development and
emergent literacy. Child Development, 69, 848-872.

Wright, K. L, Hodges, T. S., Dismuke S., & Boedeker, P. (2020) Writing
motivation and middle school: an examination of changes in
students’ motivation for writing. Literacy Research and
Instruction, 59(2), 148-

168. http://doi.org:/10.1080/19388071.2020.1720048

Vaknin-Nusbaum, V., Nevo, E., Brande, S., & Gambrell, I. (2020) Reading
and writing motivation of third to sixth graders. Reading
Psychology, 41(1), 44-

70. http://doi.org:/10.1080/02702711.2019.167 4435

Yildirim, S. (2023). Etkilesimli okuma yénteminde Barrett taksonomisi
ile ilkokul 3.sinif 6grencilerinin okudugunu anlama becerilerinin
gelistirilmesi [YUksek lisans tezi, istanbul Aydin Universitesi].
Ulusal Tez Merkezi.

Yildirim, A, & Simsek, H. (2013). Sosyal bilimlerde nitel arastirma
yontemleri. Seckin Yayincilik.

Yildiz, M., & Kaman, S. (2016). ilkégretim (2-6. sinif) ogrencilerinin
okuma ve yazma tutumlarinin incelenmesi. Turkiye Sosyal
Arastirmalar Dergisi, 20(2), 507-522.
https.//dergipark.org.tr/tr/download/article-file/22797 4.

Yu, S, Jiang, L, & Zhou, N. (2020). Investigating what feedback
practices contribute to students’ writing motivation and
engagement in Chinese EFL context: A large scale study.
Assessing Writing, 44, 1-15.

174


https://doi.org/10.9779/pauefd.1396108
http://doi.org/10.24106/kefdergi.2171.
http://doi.org/10.24106/kefdergi.2171.
http://doi.org/10.1037/0022-3514.93.3.389
https://doi.org/10.1080/19388071.2020.1720048
http://doi.org/10.1037/0022-3514.93.3.389
https://doi.org/10.1080/02702711.2019.1674435
https://dergipark.org.tr/tr/download/article-file/227974

PUJE, 63, 150-175 [2025] E. Yurtbakan https://doi.org/10.9779/pauefd.1396108

Yurtbakan, E. (2022). Ogretmen ve ebeveyn rehberliginde yapilan
etkilesimli okuma uygulamalarinin ilkokul 2. sinif égrencilerinin
okuma becerilerine etkisi [Doktora tezi, Trabzon Universitesi].
YOK Ulusal Tez Merkezi.

Yurtbakan, E. & Aydoddu-iskenderoglu, T. (2020). ilkokul 4. sinif
ogrencilerinin matematik motivasyonlarinda ve problem kurma
becerilerinde etkilesimli okumanin etkisi. Erzincan Universitesi
Egitim Fakdultesi Dergisi, 22(2), 348-370.
https.//dergipark.org.tr/tr/download/article-file/1267138.

Yurtbakan, E., Erdogan, T., & Erdogdan, O. (2021). Etkilesimli okumanin
okuma motivasyonuna etkisi. Egitim ve Bilim, 46(206), 161-180.
http://doi.org:/ 10.15390/EB.2020.9258

Zorbaz, K., & Kayaturk, N. (2015). Studying writing attitudes of
secondary school students with regard to various variables /
Ortaokul o6grencilerinin yazmaya yonelik tutumlarinin cesitli
degiskenlere gore incelenmesi. Egitimde Kuram ve Uygulama,
1(4), 1415-1435.  https;//dergipark.org.tr/tr/download/article-
file/63514.

175


https://doi.org/10.9779/pauefd.1396108
https://dergipark.org.tr/tr/download/article-file/1267138
http://doi.org/10.1037/0022-3514.93.3.389
https://dergipark.org.tr/tr/download/article-file/63514
https://dergipark.org.tr/tr/download/article-file/63514

