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ABSTRACT

This study aimed to examine the effects of individual (age, gender, frustration of
basic psychological needs) and environmental (adolescent-parental relationships,
friendship relations, victimization) variables on peer bullying in adolescents. The
study group consisted of 831 middle and high school students, 516 girls (62.1%),
and 315 boys (37.9%). The research data were obtained using the Personal
Information Form, Friendship Qualities Scale, Adolescent-Parental Relationships
Scale, Peer Bullying Scale Adolescent Form, Basic Psychological Needs
Satisfaction, and Frustration Scale. Hierarchical Regression Analysis was used to
analyze the data. According to the results obtained from the study, gender, age,
frustration of basic psychological needs, adolescent-parent relationships, and
victimization variables were found to be significant predictors of adolescents'
bullying levels. In the model, the friendship relationships variable is not a
significant predictor. In the study, it was determined that victimization was the
strongest predictor, and the model explained approximately 34% of the bullying
level of adolescents. The results obtained from this study show that individual and
family-participated interventions can be effective in preventing peer bullying in
adolescents.
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Introduction

Adolescence and the early years of adulthood carry risks in terms of aggression and violence.
Individuals in this period tend to show relatively more aggressive and violent behaviors than those
who are younger than them, as well as using dangerous tools that may pose a risk more frequently
(Verlinden et al., 2000). In recent years, harmful incidents have occurred in school environments that
threaten school safety and require measures to be taken. In this context, the first thing that comes to
mind is peer bullying, which is one of the most important problems in schools (Ayas & Piskin, 2015;
Celenk & Yildizlar, 2019). Bullying is defined as the aggressive actions of individuals or groups of
students against weaker students in a conscious and systematic way (Olweus, 2013). As bullying is
a common problem in many countries around the world (Agirkan, 2023a; Laith & Vaillancourt,
2022), it can be seen as a significant problem in Turkey. Bullying negatively affects the impressions
of all individuals involved in the bullying process regarding school, academic performance, and
educational life (Karakus Sahbaz, 2019). This problem brings negative psychosocial effects such as
anxiety, depression, hopelessness, insecurity, and social isolation (Yelboga & Kogak, 2019).

According to UNICEF (2018), 50% of students aged 13-15 (approximately 150 million students)
worldwide are victimized by peer violence in and around schools. Globally, more than a third of 13-
15 year olds are bullied, and nearly as many are physically involved in fights. Three in ten students
in 39 developed countries report exhibiting bullying behavior towards their peers. In the same
report, in terms of the risk of being bullied, it is seen that girls and boys are at the same risk, but it is
stated that girls are more likely to be exposed to relational bullying, and boys are more likely to be
exposed to physical violence and threats. In the UNICEF report “Worlds of influence: Understanding
what shapes child well-being in rich countries” (Gromada et al., 2020), it is stated that violence by friends
is a serious problem. It is reported that it leaves negative marks on relationships and health, that
children who are frequently bullied have lower life satisfaction, and that the negative impact of
being bullied on life satisfaction is four times higher than being in front of a screen.

According to the results of a study conducted on OECD member countries, in the table of bullying
frequency and life satisfaction of 15-year-old children, it is seen that being bullied in Turkey
seriously decreases life satisfaction and even ranks at the bottom of the list with the lowest life
satisfaction rate among 33 countries. Looking at OECD member countries, the prevalence of 15-year-
old students being exposed to peer bullying was found as 24%. Similarly, the prevalence in Turkey
is around 25% (OECD, 2019). According to the data from the Turkish Statistical Institute
(TURKSTAT, 2023), 13.8% of children in the 6-17 age group were bullied. In the report, 7.2% of the
children were deliberately excluded from their friend groups by other children, 7.7% were ridiculed,
4.8% were subjected to spreading bad rumors about them, and 4.4% were subjected to physical
violence. Reports and studies published by international and national institutions and organizations
reveal the extent of bullying among adolescents. In this respect, it is important to examine and
investigate the individual and environmental factors that may be effective in bullying.

Factors Affecting Bullying

Among the individual factors, age, gender, and frustration of basic psychological needs are variables
considered to be effective in peer bullying. Seals and Young (2003) found that levels of bullying
change with grade level and age, and in their study, seventh-grade students bullied more than
eighth-grade students. There are also studies showing that bullying decreases with increasing age
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(Bellamy et al., 2000; Madsen et al., 1999). Some studies conducted in Turkey, contrary to the general
decreasing trend in bullying, show that bullying increases with increasing age (Yurtal & Censeven,
2006).

As an individual variable, gender is thought to play an important role in bullying. Some research
results in Turkey show that boys bully and are victimized more than girls (Dolek, 2002; Yurtal &
Cenkseven, 2007). According to bullying roles, boys take on bully and bully-victim roles twice as
much as girls (Akman, 2023). In almost all societies, men exhibit more aggressive behavior than
women. Even in games played as children, men prefer games with violent and aggressive elements
more than girls. The positive relationship between testosterone and aggression (Abay & Tuglu, 2000)
supports these statements.

In terms of individual variables, it is considered that the frustration of basic psychological needs
may be effective in bullying behaviors. Esici (2013) stated that some undesirable behaviors, such as
bullying, may occur when students' basic needs are not properly met. It is concluded that bullying
acts by people who are not socially approved and accepted increase due to the low level of
fulfillment of the need to belong. Similarly, Tugran (2020) stated that meeting the basic psychological
needs of competence and autonomy will make the person more social.

In the study, it is thought that adolescent parental relationships also have an effect on bullying as an
environmental variable (Aksu, 2019). Haspolat (2022) stated that positive parenting is a concept
related to healthy communication between the child and the parents and means that the child is
accepted. A review of studies on positive parenting and its effects reveals how important a role the
parent-child relationship plays in key issues in children's psychological development, such as
satisfaction and frustration with basic psychological needs (Moltafet et al., 2018; Haspolat, 2023) and
autonomy (Giinaydin & Ummet, 2023; Toprak, 2019). Akman (2023) found that being able to talk
and share problems with the mother led to a noticeable decrease in the formation of all peer bullying
roles, 40.8% of the victimized students did not tell anyone about this situation, while 66% of the
students who could tell their victimization preferred their parents. In the literature, it is understood
that the family variable is an important factor in understanding and controlling bullying (Chen et
al., 2023; Man et al., 2022; Zhao et al., 2023).

As another environmental variable, friendship relationships are thought to play an important role
in bullying (Olweus, 1978). As children's good relationships with their peers increase, their
psychological well-being also increases (Agirkan & Ergene, 2022; Gromada et al., 2020). Social
support theory states that friends act as a buffer to prevent bullying (Zhang et al., 2022). Students
who are liked by their friends and have good peer relationships are less exposed to bullying
(Longobardi et al., 2022; Maneiro et al., 2023). It has been observed that men's quality friendships
affect their social skills, which reduces bullying (Kusumaningsih & Febriani, 2022). It is possible to
say that peer support has a positive effect on the psychological well-being of victims and
compensates for victimization (Cetin et al., 2023). Veenstra and Laninga-Wijnen (2023), who stated
that social relationships with delinquent peers are related to bullying behaviors at school, stated that
the peer effect in bullying is more and more directly related than the adolescent-parent relationship.
Based on the research, it can be said that adolescents who develop quality and positive social
relationships with their peers will have a decrease in peer bullying behaviors.

Another environmental variable in the study is victimization. In the literature, it is understood that
those who are exposed to peer bullying turn into bullies over time (Espelage & Walters, 2023). Since
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the number of bullying victims has reached alarming levels, it is socially important to conduct more
research to better understand the origins of bullying behavior. In a study conducted with Chinese
adolescents (Cheng et al., 2022), it was found that 10.1% of the participants were exposed to peer
bullying. In another study on peer bullying (Horvat et al., 2023), it was reported that bully and bully-
victim students reported the lowest scores in terms of peer support, so support and preventive
interventions should be differentiated according to peer bullying roles.

Aim of This Study

When the studies in the literature are examined, it is understood that peer bullying affects almost all
of the developmental areas of adolescents; it has negative effects in many areas such as physical,
psychological, social, academic, etc. and is an important problem that needs to be taken into
consideration. After it was realized that incidents such as violence, aggression, and bullying were
increasing in schools in Turkey, the Ministry of National Education (MoNE) implemented the
"Prevention of Violence in Schools" circular (MoNE, 2006). It is seen that it is important to intervene
in these problems as soon as they occur and that the developmental-preventive approach is taken as
a basis. In addition, with the regulation made in the MoNE secondary education institutions
regulation, it is stated that disciplinary action will be applied to students who bully (MoNE, 2022).
It is understood that MoNE has paid more attention to the issue with the recent changes and aims
to prevent and reduce peer bullying within the framework of developmental preventive guidance.
In order to increase prevention, it is important to address the problem in terms of both individual
and environmental variables. For this purpose, it was aimed at examining the extent to which age,
gender, frustration of basic psychological needs, adolescent-parent relationships, peer relationships,
and victimization variables predict peer bullying in adolescents (Figure 1).

Figure 1.
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Method

Participants and Procedure

The participants consisted of a total of 831 students studying at secondary and high school levels in
Erzincan province in the 2022-2023 academic year. Socio-demographic information about the study
group is presented in Table 1.

Table 1.
Sociodemographic Information of Participants
f %
Gender
Female 516 62,1
Male 315 37,9
Total 831 100
Class
5th grade 75 9
6th grade 83 10
7th grade 108 13
8th grade 80 9,6
9th grade 130 15,6
10th grade 128 15,4
11th grade 175 21,1
12th grade 52 6,3
Total 831 100
School Type
Middle School 347 41,8
Vocational Technical Anatolian High School 97 11,7
Anatolian High School 303 40,1
Social Sciences High School 54 6,5
Total 831 100

Before data collection, permission was obtained from Erzincan Binali Yildirim University Human
Research Ethics Committee (28.04.2023/number no: 04/02). We collected the data through personal
information forms and scales from 5th, 6th, 7th, 8th, 9th, 10th, 11th, and 12th grade students. After,
we interviewed school administrators and presented information about our study. In addition, we
presented information about the study to the students and their parents. The applications lasted
approximately 35 minutes. After the applications, a data set of 857 students was obtained and the
data set was computerized.

Instruments
Peer Bullying Scale Adolescent Form

The Peer Bullying Identification Scale Adolescent Form was developed by Ayas and Piskin (2015) to
identify the "bully" who perpetrates bullying incidents among students in schools and the "victim"
students who are exposed to such incidents. The scale consists of 53 items and six factors. As the
scores increase, the levels of being a bully and a victim increase (Ayas & Piskin, 2015). The Cronbach
Alpha internal consistency coefficient of the victim dimension of the scale is .93. It was calculated at
.93 for this study. The Cronbach Alpha internal consistency coefficient of the bully dimension of the
scale is .922. It was found to be .87 for this study.
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Adolescent-Parent Relationships Scale

The measurement tool was developed to measure the quality of the adolescent-parent relationship
(Aktas, 2017). It consists of 27 items in total. A high score on the scale means that adolescents
perceive the quality of their relationship with their parents positively. The Cronbach Alpha internal
consistency coefficient for the whole scale was found to be .94 and .94 for this study.

Basic Psychological Needs Satisfaction and Frustration Scale

It was developed by Chen et al. (2015) to measure the satisfaction and frustration level of basic
psychological needs. The adaptation study was conducted by Selvi and Bozo (2020). The scale
consists of 24 items, two sub-dimensions, and six factors. The sub-dimensions are frustration of basic
psychological needs and satisfaction of basic psychological needs. For the research, the frustration
of basic psychological needs subscale of the scale was used. The Cronbach Alpha internal
consistency coefficient for the frustration of basic psychological needs subscale was found to be .85
and .77 for this study.

Friendship Qualities Scale

The scale was developed by Bukowski et al. (1994). The adaptation study was conducted by Atik et
al. (2014). The scale consists of 22 items and five sub-dimensions. High scores obtained from the
scale mean that the satisfaction and quality of friendship relationships are high. The Cronbach Alpha
internal consistency coefficient for the whole scale was found to be .85 and .87 for this study.

Data Analysis

The data obtained from the study group were transferred to the SPSS 22 package program.
Univariate normality was first examined in the data. The scores obtained from the measurements
were converted into standard z scores, and values outside +4 standard z values (n = 24) were
excluded from the data set (Mertler & Vannata, 2005). Mahalanobis distance values were examined
to examine the multivariate normality assumption. While examining the Mahalanobis distance
values, the p<.001 significance level was taken as a criterion (Cokluk et al., 2016), and 3 more
observations were removed from the data set. Analysis continued with 831 data that met the
univariate and multivariate normality criteria. It was determined that the skewness and kurtosis
coefficients in the data set were between +1.5 (Tabachnick & Fidell, 2013), and the histogram, branch
leaf, and Q-Q graphs were examined and found to meet the conditions. In this context, it was
observed that the data showed a distribution close to normal (Table 2).

The analysis of the data continued with other assumptions of multiple linear regression analysis.
One of these assumptions, multicollinearity, was tested with the Durbin-Watson method. It is
recommended that the Durbin-Watson value be below 2.5 (Kalayci, 2009). It is seen that the obtained
value (1.956) is between the reference value. The examination of multicollinearity continued with
the condition index (CI), variance inflation factors (VIF), and tolerance values. According to the
researchers, there is no multicollinearity problem if the CI value of the variables is below 30, the VIF
values are less than 10, and the tolerance value is .10 and above (Field, 2013). The results of the
analysis (CI=4.27-17.79; VIF=1.08-1.23; Tolerance=.81-.92) show that all values of multicollinearity
are within the reference ranges specified in the literature.

As a result of the preliminary analysis, it is seen that the assumptions are met for the data set
consisting of 831 observations. The predictive status of the variables of frustration of basic

654



The Prediction of Peer Bullying in Adolescents by Individual and Environmental Variables

psychological needs, adolescent-parent relationship, peer relationship, and victimization in
adolescents on bullying in adolescents was examined with hierarchical regression analysis. In
hierarchical regression analysis, researchers can enter the variables that they think are crucial after
controlling for previous variables (Tabachnick & Fidell, 2013). In the model setup of this study,
individual factors such as age and gender and inhibition of basic psychological needs were first
added. Then, adolescent parental relationship, peer relationship and finally the environmental
variables of victimization were added to the model.

Results

Descriptive Statistics

Descriptive statistical findings regarding the responses of the adolescents participating in the study
to the measurement tools are shown in Table 2.

Table 2

Descriptive Statistics of Variables
Variables N X Ss Min. Max. Skewness Kurtosis
Bullying 831 66.60 13.916 53 265 1.300 1.438
FBPN 831 32.04 9.165 12 60 .029 -.304
APR 831 105.51 20.462 27 135 -.732 -.013
FR 831 85.59 13.202 22 110 -.629 -115
Victimization 831 81.38 25.897 53 265 1.281 1.366

Note. FBPN: frustration of basic psychological needs; APR: adolescent-parent relationships; FR: friendship
relations.

It can be said that the kurtosis and skewness values of the measurement tools are within the 1.5
limit, and the distribution of the data set shows a normal distribution (Tabachnick & Fidell, 2013).

Table 3
Correlation Values Between Variables
Variables 1 2 3 4 5
1. Bullying —
2. FBPN 0.256™ —
3. APR -0.293* -0.319" —
4. FR -.0175* -0.181* 0.184* —
5. Victimization 0.535™ 0.317~ -0.293" -0.246 —

Note. FBPN: frustration of basic psychological needs; APR: adolescent-parent relationships; FR: friendship
relations.

Before testing the hierarchical regression analysis, the correlational relationships between the
variables of the study were examined. It was found that there were statistically significant
relationships between the variables in the study. There is a positive correlation between bullying
and the frustration of basic psychological needs [r= .256, p<.01] and victimization [r=.535, p<.01].
Negative relationships were found between bullying and adolescent-parental relationships [r=-.293,
p<.01] and friendship relations [r= -.175, p<.01]. There was a negative correlation between the
frustration of basic psychological needs and the adolescent-parent relationship [r=-.319, p<.01] and
friendship relations [r=-.181, p<.01], while a positive correlation was found between victimization
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[r= .317, p<.01]. There was a positive relationship between adolescent-parent relationships and
friendship relations [r=.184, p<.01] and a negative relationship with victimization [r= -.293, p<.01].
Finally, friendship relations are negatively related to victimization [r=-.246, p<.01].

Regression Analysis

Hierarchical regression analysis was used to examine whether gender, age, frustration of basic
psychological needs, adolescent-parent relationships, friendship relations, and victimization were
statistically significant predictors of bullying levels in adolescents (Table 4).

Table 4
Hierarchical Regression Analysis
Model B S.E. B t Bin.r. Part.r R? F
1.(Constant) 63.108 3.292 19.170**
Gender -6,195 978 -.216 -6.334** -215 -215 .049 21.225
Age 506 225 .077 2.244* .078 .076
2.(Constant) 51.144 3.592 14.231%
Gender -5.26 952 -.196 -5.910** -.201 -.194
Age .502 219 .076 2.295* .080 .075 .106 32.761
FBPN .365 .50 241 7.291** .246 .240
3.(Constant) 73.294 4.988 14,694*
Gender -5.115 934 -178 -5.475** -.187 -176
Age .249 217 .038 1.147 .040 .037
BFNF 262 .052 173 5.076** 174 163 147 35.507
APR -.147 .024 -.217 -6.261** -.293 -.201
4.(Constant) 79.468 5.823 13.647%
Gender -4.700 954 -.164 -4.926** -.169 -.158
Age 224 217 .034 1.032 .036 .033
FBPN .249 .052 164 4.790** 164 154 151 29.350
APR -.142 .024 -.209 -6.002** -.205 -.193
FR -.073 .036 -.069 -2.044* -.071 -.066
5.(Constant) 39.649 5.778 6.862**
Gender -3.812 .846 -.133 -4.507** -.155 -.128
Age 799 .196 121 4.080** 141 116
FBPN .093 .047 .062 1.986* .069 .056
APR -.069 .021 -.102 -3.241% -112 -.092 357 69.766
FR .010 .032 .010 320 011 .009
Victimization .260 .017 484 15.197** 468 431

Note. **p<.01; *p<.05; FBPN: frustration of basic psychological needs; APR: adolescent-parent relationship; FR:
friendship relations; B: unstandardized beta; S.E: standard error; P: standardized beta; Bin.r.: binary
correlations; Part.r.: partial correlations.

In the first step of the multiple linear regression analysis, the analysis started by adding gender and
age variables to the model. The beta coefficient of the gender variable in predicting the bullying
levels of adolescents was -6.195 and the t-test results regarding the significance of the beta coefficient
were statistically significant (tgender= -6.334; p>.01). The beta coefficient of the age variable in
predicting bullying levels was found to be .506. The t-test results regarding the significance of the
beta coefficient were statistically significant (tage= 2.244; p>.05). When the variance ratio explained by
age and gender in the model was examined, it was found that it explained approximately 5% of the
bullying level of adolescents (R? =.049; Fi-s30= 21.225; p<.01).
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In the second step of the multiple linear regression analysis, the variable of frustration of basic
psychological needs was added to the model along with gender and age variables. When the other
variables in the model were constant, the beta coefficient of the frustration of basic psychological
needs variable was calculated as .365. The t-test results regarding the significance of the beta
coefficients were significant for gender (tgender= -5.910; p<.01), age (tage= 2.295; p<.05) and frustration
of basic psychological needs (tmpn="7.291; p<.01) variables. When the variance explained by the model
was analyzed, it was found that it explained approximately 11% of the bullying level of adolescents
(R?=.106; F2-s29= 32.761; p<.01).

In the third step of the multiple linear regression analysis, the adolescent-parent relationships
variable was added to the model along with gender, age, and frustration of basic psychological
needs. When the other variables in the model were constant, the beta coefficient of the adolescent-
parent relationships variable was calculated as -.147. The t-test results regarding the significance of
the beta coefficients were not significant for the age variable (tage=.249; p>.05), but significant for
gender (tgender= -5.115; p<.01), frustration of basic psychological needs (tmpn= 5.076; p<.01) and
adolescent parental relationships (tap=-6.261; p<.01). When the variance explained by the model was
analyzed, it was found that the model explained approximately 15% of the bullying level of
adolescents (R? =.147; Fs-s2s= 35.507; p<.01).

In the fourth step of the multiple linear regression analysis, in addition to the variables of gender,
age, frustration of basic psychological needs, and adolescent-parent relationships, the variable of
friendship relations was added to the model. When the other variables in the model were constant,
the beta coefficient of the friendship relations variable was calculated as -.073. The t-test results
regarding the significance of the beta coefficients were not significant for the age variable (tage=1.032;
p>.05), but significant for gender (tgender=-4.926; p<.01), frustration of basic psychological needs (twpn=
4.790; p<.01), adolescent-parental relationships (tap= -6.002; p<.01) and friendship relations (ta= -
2.044; p<.05). When the variance explained by the model was analyzed, it was found that it explained
approximately 15% of the bullying level of adolescents (R? =.151; Fa-s2= 29.350; p<.01).

In the last step of the multiple linear regression analysis, victimization variable was added to the
model in addition to gender, age, frustration of basic psychological needs, adolescent-parent
relationships, and friendship relations variables. When the other variables in the model were
constant, the beta coefficient of the victimization variable was calculated as .260. The t-test results
regarding the significance of the beta coefficients were significant for age (tage= 4.080; p<.05), gender
(tgender=-4.507; p<.01), frustration of basic psychological needs (twpr=1.986; p<.05), adolescent-parental
relationships (tap= -3.241; p<.01) and victimization (tvictimizaton= 15.197; p<.01) variables. When the
victimization variable was added to the model, it was found that the friendship relations variable
(te=".320; p>.05) was not significant. When the variance explained by the model was examined, it
was found that it explained approximately 34% of the bullying level of adolescents (R? =.337; Fs.s26=
69.766; p<.01). When the standardized beta coefficients in the final model are examined, it is seen
that the strongest predictors are victimization ((3=.484), gender (3=-.133), age (3=. 121), adolescent-
parent relationships (3=-.102) and frustration of basic psychological needs ([3=.062), respectively.

Discussion

According to the results obtained from the model test, it was found that gender, age, frustration of
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basic psychological needs, adolescent-parent relationship, and victimization variables were
significant predictors of adolescents' bullying levels, whereas the variable of friendship relations
was not a significant predictor.

The Relationship of Bullying Between Gender and Age

When the findings obtained from the research are examined, it is understood that gender and age
are variables that affect bullying. When the findings in terms of gender are analyzed, it is seen that
boys bully more than girls. There are studies in the literature (Falla et al., 2022; Luo et al., 2023; Pepler
et al., 2008; Tugran & Dost, 2022; Utomo, 2022) that obtained similar findings. On the contrary, there
are also studies claiming the opposite (Ali et al., 2022; Délek, 2002). This difference can be explained
by the fact that peer group norms vary (Pellegrini, 2002). While being physically strong and superior
may be a group norm in male peer groups, establishing close relationships with other individuals
may be a group value in female groups. Similarly, Rosen and Nofziger (2019) stated that bullying
behaviors are related to masculine dominance, that bullying behaviors help in the process of social
construction of masculinity, and that peer bullying is a facilitating factor in the existence of a man.
Another perspective is related to empathy. Since women have higher levels of empathy than men,
they refrain from getting involved in bullying incidents (Shannen et al., 2021; Kokkinos & Kipritsi,
2012). In this context, the research finding may be due to the reasons mentioned.

In the findings of the research, it is seen that age as an individual variable is also related to bullying,
and the level of bullying increases with increasing age. Similarly, there are studies in the literature
indicating that bullying increases with increasing age (Utomo, 2022; Yurtal & Cenkseven, 2006).
Pellegrini and Long (2002) stated that there is an increase in bullying levels as age increases and that
this increase is due to the need for social status during adolescence. In other words, they drew
attention to the instrumental role of bullying by stating that the periodic development and change
that adolescents go through leads to the need for social status, and this need for social status leads
to bullying. The weakening of parental control during adolescence is a high-risk factor for bullying
(Lee et al., 2023; Pepler et al., 2008). It can be thought that the increase in bullying behaviors of
adolescents who grow older and move away from parental supervision is affected by the process of
being out of parental control.

There are also studies (Bellamy et al., 2000; Luo et al., 2023; Sabramani et al., 2021) indicating that
bullying levels decrease as age increases. It is understood that the literature is consistent about the
effect of age on bullying, but it does not show the same consistency about the direction of this effect.
In light of all these data, it can be thought that bullying behaviors do not disappear completely with
the growth and maturation of the individual; on the contrary, the individual can use bullying as a
psychological compensation mechanism. It can be said that an individual may experience an
increase in bullying behaviors by transferring the development obtained through maturation to the
peer bullying process.

The Relationship Between Bullying and Frustration of Basic Psychological Needs

Considering the findings of the research, it is understood that as the level of frustration of
adolescents' basic psychological needs increases, the level of bullying also increases. Satisfaction of
basic psychological needs is a psychological need (Kader & Roman, 2018). The frustration of basic
psychological needs leads to inadequate and unwanted negative behaviors that can be associated
with bullying behaviors and victimization (Agirkan, 2023b; Costa et al., 2015). These inadequate
behavioral patterns may limit adolescents' ability to prevent bullying (Varsamis et al., 2022) and
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create victimization, as well as cause a lack of problem-solving skills. Tian et al. (2018) state that
blocked basic psychological needs are directly related to antisocial and destructive behaviors.

Montero-Carretero et al. (2020) stated that the inhibition of basic psychological needs may have
direct effects as well as cognitive, affective, and behavioral consequences by affecting other
psychological structures. It was stated that the frustration of basic psychological needs does not
improve individuals' ability to cope with bullying behaviors and therefore causes victimization
(Varsamis et al., 2022). Therefore, it is possible to say that individuals may seek to compensate for
their unsatisfied basic psychological needs through bullying and that there may be a direct positive
relationship between these two variables.

The Relationship Between Bullying and Adolescent-Parent Relationship

When the findings are analyzed, it is seen that adolescent-parent relationships are a significant
predictor of bullying. In other words, supporting adolescents by their parents and establishing warm
and qualified relationships reduce bullying. When the literature is examined in terms of bullying
and adolescent-parent relationships, the research findings are similar (Chen et al., 2021; Cho et al.,
2019; Lee et al., 2023; Tugran & Dost, 2022).

It is known that the main factors of bullying in schools stem from family-related variables (divorce,
relocation, relationships with school, adolescent-parent relationship) in the ecological system of the
adolescent (Analisah & Indartono, 2019). Parents are one of the most important sources of social
support for adolescents. Adolescents with warm and supportive parents can cope with bullying by
developing social skills such as communication and problem-solving skills later in life (Rinaldi et
al., 2023). Adolescents who are less victimization exhibit less bullying (Espelage & Walters, 2023;
Yang et al., 2022). Weak and unqualified relationships established between the family affect bullying
by diminishing the sense of trust and pose a significant risk, especially in terms of relational bullying
(Qian et al., 2022). When we look at the families of bullying students, it is seen that they have a high
risk of aggression profile (Pepler et al., 2008). In this context, it can be said that bullying behaviors
can be learned from the family, and perhaps violent adolescent-parent relationships can be
transferred through social learning and cause bullying.

The Relationship Between Bullying and Friendship Relations

When the research findings (Table 3) are examined, it is understood that there is a negative
relationship between friendship relations and bullying. Similarly, when the literature is examined,
there are research results showing that bullying is affected by friendship relations and that quality
friendship relations reduce bullying (Babarro et al., 2020; Cuesta et al., 2021; Zhang et al., 2021).
When the findings related to the regression analysis in this study are examined (Table 4), when
victimization is included as a variable in the tested model, contrary to the general belief in the
literature, the variable of friendship relations loses its predictive effect on bullying. This situation
brings to mind the interaction effect. The interaction effect is the dependence of the effect of an
independent variable on a dependent variable on the value of one or more variables (Coulton &
Chow, 1992). The interaction effect, which is also defined as the joint effect of two or more
independent variables on a dependent variable in multivariate statistical methods, may be the
source of this change.

Eslea et al. (2004), based on the findings of their study, in which they collected data from seven
countries, stated that social situations such as lack of friends and loneliness are not related to
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bullying. Cairns et al. (2017) stated that bullies do not differ from others in terms of being chosen as
friends. In addition, Reiss and Farrington (1991) stated that adolescents' having criminal and
aggressive friends is associated with violence, but that the influence of friends can have both positive
and negative effects on interpersonal relationships. They state that the effects of peer groups on
adolescents' bullying are relative.

The Relationship Between Bullying and Victimization

When we look at the research findings, we can say that being victimized as an environmental
variable is the strongest predictor of bullying. In the hierarchical regression analysis, victimization
was the last variable in the model. In support of the findings of the study, the researchers stated that
there is a bidirectional relationship between victimization and bullying, that is, victimization affects
bullying and bullying affects victimization, creating a vicious circle. They revealed that victimization
is an antecedent of bullying (Bas, 2021; Varsamis et al., 2022). In this context, the effect of
victimization on the process of sustaining bullying is striking. When victimization is eliminated,
bullying can be prevented.

Victimization has been found to have a higher than average rate of bullying and delinquency during
adolescence (Olweus, 1994). Victimization lowers adolescents' self-esteem and makes them feel
worthless, and increased negative self-perception leads to new victimizations (Choi & Park, 2021).
Victimization can lead to a loss of social status, and the resulting deficiency can turn into an effort
to regain the lost social status through bullying (Pellegrini & Long, 2002). Being victimized affects
the subjective well-being of adolescents (Rigby, 2003), and individuals who do not feel well and
whose psychosocial adjustment is impaired or who have emotional and behavioral problems
(Eastman et al., 2018) pose a risk for bullying (Olweus, 1993).

Conclusion and Recommendations

According to our study, gender, age, frustration of basic psychological needs, adolescent-parent
relationships, and victimization variables were significant predictors of bullying in adolescents,
while friendship relations were not. Educators, especially psychological counselors, can benefit from
the results of this study. The findings of this study can provide guidance in designing programs and
interventions to bullying in schools. For example, counselors, teachers, and school administrators
can inform parents and adolescents about bullying and its consequences.

Family-based interventions and psychoeducational activities can be conducted to ensure that the
family meets the basic psychological needs of adolescents and to improve adolescent-parent
relationships. In school-based interventions, seminars on communication with peers and parents
can be organized for adolescent groups. Group and individual psychological counseling can be
conducted for groups with high levels of bullying and victimization. Especially considering that
victimization is the strongest predictor, interventions for these students can be designed for their
families as well as individual studies on communication and problem-solving skills. In addition,
considering the effects of age and gender variables, more comprehensive prevention and
intervention studies can be planned for older male students.
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Limitations and Future Directions

The first limitation of the study is that the measurement tools are based on self-report. This may
cause the participants to answer the scales with their personal prejudices while scoring the scales in
the measurement of constructs such as bullying. The other limitation is the study group. Participants
were middle and high school students studying in a province. Similar results may not be obtained
in different socioeconomic and cultural conditions. In this context, research in which data will be
collected from different regions can eliminate this limitation. Finally, our study is based on cross-
sectional data. Therefore, a causal relationship can be established by conducting experimental
studies on the factors affecting bullying.
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Bu arastirmada, ergenlerde akran zorbalig: tizerinde; bireysel (yas, cinsiyet, temel
psikolojik ihtiyaglarin engellenmesi) ve cevresel (ergen ebeveyn iliskileri,
arkadaghk iligkileri, magdur olma) incelenmesi
amaglanmistir. Arastirma, iki ya da daha fazla sayidaki degisken arasindaki
degisimin varligim1 ortaya koymay1 hedeflediginden, yordamaya yonelik
korelasyonel bir ¢calismadir. Calisma grubu 516 kiz (%62,1) ve 315 erkek (%37,9)
olmak {izere toplam 831 ortaokul ve lise 6grencisinden olusmaktadir. Arastirma
verileri Kisisel Bilgi Formu, Akran Iligkileri Olgegi, Ergen-Ebeveyn iligkileri Olgegi,
Akran Zorbalig1 Belirleme Olgegi Ergen Formu, Temel Psikolojik Thtiyaglarin
Tatmini ve Engellenmesi Olgegi kullanilarak elde edilmistir. Verilerin analizinde

degiskenlerin etkisinin

Hiyerarsik Regresyon Analizi kullanilmigtir. Arastirmadan elde edilen sonuclara
gore cinsiyet, yas, temel psikolojik ihtiyaglarin engellenmesi, ergen ebeveyn iliskisi
ve magdur olma degiskenlerinin, ergenlerin zorbalik diizeylerinin anlamli birer
yordayicist oldugu bulunmustur. Modelde arkadaslik iliskileri degiskeni anlaml
bir yordayicr degildir. Calismada magdur olmanin en giiclii yordayic1 oldugu,
modelin ergenlerin zorbalik diizeyinin yaklasik %34’tnii agikladig1 tespit
edilmistir. Bu calismadan elde edilen sonuglar, gelistirilecek bireysel ve aile
katiimli miidahalelerin, ergenlerde akran zorbaliginin o6nlenmesinde etkili
olabilecegini gostermektedir.
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Giris

Ergenlik donemi ve yetigkinligin ilk yillari, saldirganlik ve siddet olaylar1 agisindan riskler
barindirmaktadir. Bu siirecteki bireyler, kendilerinden yasca daha kiiclik olanlara gore, goreceli
olarak daha ¢ok saldirgan ve siddet igerikli davramislar gostermelerinin yani sira, risk
olusturabilecek tehlikeli araglar1 da daha sik kullanma egilimindedirler (Verlinden ve digerleri,
2000). Son yillarda okul ortamlarinda zarar verici olaylarin yasanmasi, okul giivenligini tehdit
etmekte ve onlemler alinmasim zorunlu kilmaktadir. Bu baglamda ilk akla gelen kavram akran
zorbaligidir ve okullardaki en Gnemli problemlerden biridir (Ayas ve Pigkin, 2015; Celenk ve
Yildizlar, 2019). Akran zorbalig1 bireysel ya da grup olarak 6grencilerin kendinden daha giigsiiz
olan Ogrencilere bilingli ve sistematik bir sekilde yaptgr saldirganca eylemler olarak
tanimlanmaktadir (Olweus, 2013). Akran zorbalig diinya genelinde bircok tilkede yaygin bir sorun
oldugu gibi (Agirkan, 2023a; Laith-Vaillancourt, 2022), Tiirkiye’de de 6nemli bir problem olarak
goriilebilir. Akran zorbaligi, zorbalik siirecinde kalan tiim taraflarin egitim hayati, akademik
basarilarmni ve okul ile ilgili algilarin1 olumsuz etkilemektedir (Karakus-Sahbaz, 2019). Bununla
birlikte kaygi, depresyon, giivensizlik, sosyal izolasyon gibi olumsuz psikososyal sonuclara da
neden olan bir problemdir (Yelboga ve Kogak, 2019).

UNICEF’in (2018) agikladig1 rapora gore diinya genelinde, 13-15 yas araligindaki 6grencilerin %50’si
(yaklasik 150 milyon Ogrenci) okulda ve okul etrafinda akran siddetinden dolayr magduriyet
yasamaktadir. Diinyada, 13-15 yas araligindaki 6grencilerin iigte birinden fazlas1 zorbalikla yiiz
ylize gelmekte, nerdeyse ayni oranda 6grenci de fiziksel olarak kavgaya dahil olmaktadir. Gelismis
39 tilkedeki 6grencilerin onda tigli akranlarma karsi zorbalik davraniglari sergiledigini kabul
etmektedir. Yine ayni raporda zorbalia ugrama riski agisindan bakildiginda kiz ve erkek
ogrencilerin ayn1 oranda risk tagidig1 goriilmekle beraber kizlarin iligkisel zorbaliga, erkeklerini ise
fiziksel siddet ve tehdide ugrama olasiliklarinin daha yiiksek oldugu belirtilmistir. UNICEFin
yayinladig1 “Worlds of influence: Understanding what shapes child well-being in rich countries” (Gromada
ve digerleri, 2020) raporunda da arkadaslar tarafindan uygulanan siddetin ciddi bir sorun oldugu
belirtilmistir. Iliskiler ve saglik iizerinde olumsuz izler biraktig1, siklikla zorbaliga maruz kalan
cocuklarin yasamdan aldiklar1 doyumun daha diisiik oldugu, zorbaliga ugramanin, yasam
doyumuna olan negatif etkisinin ekran basinda kalmaktan dort kat daha fazla oldugu
raporlastirilmistir.

Ekonomik i§birligi ve Kalkinma Tegkilatma (OECD) {iye iilkeler {izerinde yapilan arastirma
sonuglarina gore; 15 yasindaki ¢ocuklarin zorbalik siklig1 ve yasam doyumu tablosunda, Tiirkiye’de
zorbaliga ugramanin yasam doyumunu ciddi sekilde diisiirdiigii, hatta 33 {ilke arsinda en diisiik
yasam doyumu orani ile Tiirkiye’nin listenin sonunda yer aldigin1 gérmek miimkiindiir. OECD iiye
iilkelerine bakildiginda, 15 yasinda olan Ogrencilerin akranlari tarafindan bir akran zorbalig:
davranigina maruz kalma siklig1 %24 olarak degerlendirilmistir. Ayni sekilde Tiirkiye icin sikligin
%25 civarinda oldugu bu rapora yansimistir (OECD, 2019). Tiirkiye Istatistik Kurumu (TURKSTAT,
2023) verilerine gore 6-17 yas grubundaki ¢ocuklarin %13,8i diger ¢ocuklar tarafindan zorbaliga
maruz kaldig belirtmistir. Raporda diger ¢ocuklar tarafindan, bilingli olarak arkadas gruplarinin
disinda birakildigini belirten ¢ocuklarin orani %7,2, alay edilenler %7,7, hakkinda kotii soylentilerin
yayllmasma maruz kalanlar %4,8, fiziksel siddet goren g¢ocuklarin orani %4,4 olarak rapora
yansimistir. Uluslararasi ve ulusal kurum ve kuruluslarin yayimladiklari raporlar ve yapilan
calismalar, ergenlerde akran zorbaliginin boyutlarim1 gozler oniine sermektedir. Bu agidan akran
zorbalig1 tizerinde etkili olabilecek bireysel ve cevresel faktorlerin incelenmesi ve arastirilmasi
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onemlidir.
Akran Zorbaligina Etki Eden Faktorler

Bireysel faktorlerden yas, cinsiyet ve temel psikolojik ihtiyaglarn engellenmesi akran zorbalig:
tizerinde etkili olabilecegi diisiiniilen degiskenlerdir. Seals ve Young (2003), smif diizeyi ve yas
degistikce zorbalik diizeylerinin de degistigini, ¢alismalarinda, yedinci smiftaki 6grencilerin
sekizinci siniftaki 6grencilere gore daha fazla zorbalik yaptigini belirtmislerdir. Yine yas biiytidiikce
zorbalik davranislarinin azaldigini belirten bagka arastirmalar da vardir (Bellamy ve digerleri, 2000;
Madsen ve digerleri, 1999). Tiirkiye’deki baz1 arastirmalar ise yukaridaki genel zorbalik azalis
egiliminin tersine, yas arttikca zorbaligin da arttigin1 gostermektedir (Yurtal ve Censeven 2006).

Akran zorbaliginda bireysel degisken olarak cinsiyetin 6nemli bir rolii oldugunu farkh
arastirmalarda belirtilmistir. Tiirkiye’deki arastirmalar kizlara gore erkeklerin daha fazla zorbalik
yaptiklar1 ve daha fazla magdur olduklarmni ifade etmislerdir (Dolek, 2002; Yurtal ve Cenkseven,
2007). Zorbalik rollerine gore, zorba olma ve zorba-magdur rollerini erkekler kizlara oranla iki kat
daha fazla tistlenmektedir (Akman, 2023). Nerdeyse tiim toplumlarda erkekler kadinlara nazaran
cok daha fazla saldirganlik davraniglar sergilerler. Cocukken oynanan oyunlarda dahi erkek
¢ocuklar siddet ve saldirgan unsurlar barindiran oyunlar1 kizlara oranla ¢ok daha fazla tercih
ederler. Erkeklik hormonu (testesteron) ile saldirganlik arasindaki pozitif iligki oldugunu gosteren
arastirma sonucu da bulunmaktadir (Abay ve Tuglu, 2000).

Bireysel degiskenler agisindan, temel psikolojik ihtiyaglarin engellenmesinin zorbalik davranislar:
iizerinde etkili olabilecegi degerlendirilmektedir. Esici (2013) bu konu ile alakali, 6grencilerin temel
ihtiyaclarinin dogru bir sekilde karsilanip giderilmedigi durumlarda zorbalik gibi istenmeyen bazi
davranislarin ortaya ¢ikabilecegini belirtmistir. Sosyal olarak onaylanmayan ve kabul gormemis
olan Kkigilerin, ait olma ihtiyacinin karsilanma seviyelerindeki diistikliikten dolay1 zorbalik
eylemlerinin arttig1 sonucuna ulasilmaktadir. Benzer sekilde, Tugran (2020), temel psikolojik
ihtiyaclardan yeterlik ve 6zerklik ihtiyaglarinin karsilanmasmin kisiyi daha toplumsal kilacagini
belirtmistir.

Arastirmada, akran zorbali§ina, ¢evresel bir degisken olarak ergen ebeveyn iligkilerinin de etkisi
(Aksu, 2019) oldugu disiiniilmektedir. Haspolat (2022) pozitif ebeveynligin ¢ocuk ve anne baba
arasmdaki saglikli iletisim ile ilgili bir kavram oldugunu ve cocugun kabul edildigi anlam1 tagidigini
belirtmistir. Olumlu ebeveynlik ve etkileri ile ilgili yapilan ¢alismalara bakildiginda ebeveyn ¢ocuk
iliskisinin, temel psikolojik ihtiyaclarin tatmini ve engellenmesi (Moltafet ve digerleri, 2018;
Haspolat, 2023), dzerklik (Giinaydin ve Ummet, 2023; Toprak, 2019) gibi ¢ocuklarin psikolojik
gelisimlerindeki temel konular tizerinde ne kadar 6énemli bir rol oynadigini ortaya koymaktadir.
Akman (2023) problemleri anne ile konusup paylasabilmenin, akran zorbalig: rollerinin tamaminin
olusumunda gozle goriiliir bir azalmaya yol actigini, magdur 6grencilerin %40,8’inin bu durumu
kimseye soylemezken, magduriyetini anlatabilen 6grencilerin ise %66’sinin ebeveynlerini tercih
ettigini bulmustur. Alanyazina bakildiginda da aile degiskeninin, zorbaligin anlasilmasi ve kontrol
altina alinmasi agisindan 6nemli bir faktor oldugu anlagilmaktadir (Chen ve digerleri, 2023; Man ve
digerleri, 2022; Zhao ve digerleri, 2023).

Bir diger cevresel degisken olarak arkadaslik iliskilerinin akran zorbalig: {izerinde 6nemli bir rol
oynadigr (Olweus,1978) diistiniilmektedir. Cocuklarin akranlar1 ile olan iyi iliskileri arttikca
psikolojik iyi oluslar1 da artmaktadir (Agirkan ve Ergene, 2022; Gromada ve digerleri, 2020). Sosyal
destek teorisi arkadaglarin zorbalig1 engelleme konusunda tampon gorevi gordiigiinii belirtmistir
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(Zhang ve digerleri, 2022). Arkadaslar1 tarafindan sevilen ve akran iligkileri iyi olan dgrencilerin
akran zorbaligina daha az maruz kaldiklar1 goriilmektedir (Longobardi ve digerleri, 2022; Maneiro
ve digerleri, 2023). Erkeklerin kaliteli arkadashk iliskilerinin sosyal becerilerini etkiledigi ve
bununda zorbalig1 azalttigr goriilmiistiir (Kusumaningsih ve Febriani, 2022). Akran desteginin
magdurlarin psikolojik iyi oluslarina olumlu etki ettigi, akran magduriyetlerini telafi ettigini (Cetin
ve digerleri, 2023) soylemek miimkiindiir. Suglu akranlar ile kurulan sosyal iligkilerin okuldaki
zorbalik davraniglar ile iligkili oldugunu belirten Veenstra ve Laninga-Wijnen (2023), zorbalikta
akran etkisinin, ergen ebeveyn iligkisine gore daha c¢ok ve daha dogrudan iliskili oldugunu
belirtmistir. Yapilan arastirmalara bakilarak akranlari ile kaliteli ve olumlu sosyal iligki gelistiren
ergenlerin akran zorbalig1 davranislarinda azalma olacagi sdylenebilir.

Aragtirmada cevresel bir bagska degisken magdur olmadir. Alanyazinda akran zorbaligina maruz
kalanlarm, zamanla zorbaya doniistiigii anlagilmaktadir (Espelage ve Walters, 2023). Zorbalik
magdurlarinin sayismnin endise verici boyutlara ulasmasi nedeniyle, zorbalik davranisinin
kokenlerini daha iyi anlamaya yonelik daha fazla arastirma yapilmasi toplumsal agidan 6nem
tasimaktadir. Cinli ergenlerle yapilan bir ¢alismada (Cheng ve digerleri, 2022) katilimcilarin
%10,1’inin akran zorbaligina maruz kaldig1 bulunmustur. Akran zorbalig ile ilgili yapilan baska bir
arastirmada ise (Horvat ve digerleri, 2023) akran destegi agisindan en diisiik puanlari, zorba ve
zorba-magdur Ogrencilerin bildirildigini, dolayis: ile yapilacak destek ve Onleyici miidahalelerin
akran zorbalig1 rollerine gore farklilasmasi gerektigini belirtilmistir.

Arastirmanin Amaci

Alanyazindaki ¢calismalara bakildiginda, akran zorbaliginin ergenlerin gelisim alanlarinin nerdeyse
tamamina etki ettigi; fiziksel, psikolojik, sosyal, akademik vb. bir¢ok alanda olumsuz etkileri oldugu
ve dikkate alinmas1 gereken onemli bir problem oldugu anlagilmaktadir. Tiirkiye’de okullarda
siddet, saldirganlik, zorbalik gibi olaylarin ¢ogaldiginin fark edilmesinden sonra, Milli Egitim
Bakanlig1 “Okullarda Siddetin Onlenmesi” genelgesini uygulamaya koydu (MEB [MoNE], 2006). Bu
problemlere ortaya c¢ktigi ilk anda miidahale etmenin Onemsendigi ve gelisimsel-Onleyici
yaklasimin esas alindig goriilmektedir. Ayrica MEB ortadgretim kurumlari yonetmeliginde yapilan
diizenleme ile akran zorbalig1 yapan ogrencilere artik disiplin islemi uygulanacag: belirtilmistir
(MEB [MoNE], 2022). MEB’in son donmelerde yaptig1 degislikler ile konuya daha da egildigi ve
gelisimsel Onleyici rehberlik kapsaminda akran zorbaligini engellemeyi ve azaltmay1 hedefledigi
anlasiimaktadir. Onleyiciligi artirmak igin problemin hem bireysel hem de gevresel degiskenler
agisindan ele alinmasi onem arz etmektedir. Bu amagla yas, cinsiyet, temel psikolojik ihtiyaclarn
engellenmesi, ergen ebeveyn iliskisi, akran iligkileri ve magdur olma degiskenlerinin ergenlerde
akran zorbaligini ne 6l¢iide yordadiginin incelenmesi amaglanmistir (Sekil 1).
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Sekil 1.
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Calisma Grubu

Arastirmanin ¢alisma grubu, 2022-2023 egitim Ogretim yilinda Erzincan ilinde yer alan ortaokul ve

lise kademelerinde 6grenim goren, toplam 831 Ogrenciden olusmaktadir. Calisma grubuna ait

sosyo-demografik bilgiler Tablo 1’de sunulmustur.

Veri toplamadan énce Erzincan Binali Yildirim Universitesi Insan Aragtirmalar1 Etik Kurulu'ndan
(28.04.2023/say1 no: 04/02) izin alinmistir. Veriler 5, 6, 7, 8, 9, 10, 11 ve 12. sinif 6grencilerinden kisisel
bilgi formlar1 ve Olgekler araciligiyla toplandi. Daha sonra okul yoneticileriyle goriiserek calisma

hakkinda bilgi verildi. Ayrica 6grenci ve velilerine de ¢alisma hakkinda bilgi verildi. Uygulamalar
yaklagsik 35 dakika stirdii. Uygulamalarin ardindan 857 6grenciden olusan bir veri seti elde edildi ve

elde edilen veri seti bilgisayar ortamina aktarildz.
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Tablo 1
Katilimcilara Ait Demeografik Bilgiler
f %
Cinsiyet
Kiz 516 62,1
Erkek 315 37,9
Toplam 831 100
Sinif Diizeyi
5. smuf 75 9
6. smuf 83 10
7. sinf 108 13
8. sinif 80 9,6
9. sinif 130 15,6
10. sinaf 128 15,4
11. sinf 175 21,1
12. simaf 52 6,3
Toplam 831 100
Okul Turi
Ortaokul 347 41,8
Mesleki Teknik Anadolu Lisesi 97 11,7
Anadolu Lisesi 303 40,1
Sosyal Bilimler Lisesi 54 6,5
Toplam 831 100
Ol¢me Araglar

Akran Zorbalig1 Olgegi Ergen Formu

Okullarda 6grenciler arasinda goriilen zorbalik olaylarimi gerceklestiren “zorba” ve bu tiir olaylara
maruz kalan “kurban” 6grencileri belirlemek amaciyla Akran Zorbaligi Belirleme Olgegi Ergen
Formu Ayas ve Pigkin (2015) tarafindan gelistirilmistir. Olgek 53 madde ve 6 faktdrden
olusmaktadir. Puanlar arttik¢a zorba ve kurban olma diizeyleri artmaktadir (Ayas ve Piskin, 2015).
Olgegin kurban boyutunun Cronbach Alpha i¢ tutarlilik katsayisi .93, bu arastirma igin .93 olarak
hesaplanmustir. Olgegin, zorba boyutunun Cronbach Alpha i¢ tutarlilik katsayisi ise .92, bu arastirma
icin .87 olarak bulunmustur.

Ergen-Ebeveyn Iliskileri Olcegi

Olgme araci ergen ebeveyn iligkisinin niteligini 6lgmek amaciyla gelistirilmistir (Aktas, 2017).
Toplamda 27 maddeden olusmaktadir. Olgekten alinan yiiksek puan ergenlerin anne babalari ile
olan iligkilerinin niteligini olumlu algiladiklar1 anlami tagir. Olgegin tiimiine iliskin Cronbach Alpha
i¢ tutarlilik katsayis1 .94, bu arastirma igin ise.94 olarak bulunmustur.

Temel Psikolojik Thtiyaclarin Tatmini ve Engellenmesi Olgegi

Chen ve arkadaslar1 (2015) tarafindan temel ihtiyaclarin karsilanmas: ve temel ihtiyaglarin
engellenme diizeyini 6lgmek igin gelistirilmistir. Uyarlamas: c¢alismasi Selvi ve Bozo (2020)
tarafindan yapilmistir. Olgek, 24 maddede, 2 alt boyut ve 6 faktorden olusmaktadir. Alt boyutlar;
temel psikolojik ihtiyaglarin engellenmesi ve temel psikolojik ihtiyaglarin tatminidir. Arastirma igin
Olcegin temel psikolojik ihtiyaclarin engellenmesi alt Olgegi kullanilmistir. Temel psikolojik
ihtiyaglarin engellenmesi alt 6lgegi icin Cronbach Alpha i¢ tutarlilik katsayis1 .85, bu arastirma igin
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ise.77 olarak bulunmustur.
Akran Iliskileri Olgegi

Olgek orijinalinden (Bukowski ve digerleri, 1994), Tiirkce "ye cevrilmesi ve uyarlama calismasi Atik
ve arkadaslar1 (2014) tarafindan yapilmistir. Olgek 22 madde 5 alt boyuttan olusmaktadir. Olgekten
alinan yiiksek puanlar arkadaslik iligkilerinin doyuruculugunun ve niteliginin yiiksek oldugu
anlamina gelmektedir. Olgegin tiimiine iliskin Cronbach Alpha i¢ tutarlilik katsayist .85, bu
aragtirma i¢in .87 olarak bulunmustur.

Veri Analizi

Calisma grubundan elde edilen veriler SPSS 22 paket programina aktarilmistir. Veriler {izerinde
oncelikle tek degiskenli normallik incelenmistir. Olciimlerden elde edilen puanlar standart z
puanlarina doniigtiiriilmiis, +4 standart z degerinin disinda kalan degerler (n=24) veri setinin
disinda birakilmistir (Mertler ve Vannata, 2005). Cok degiskenli normallik varsayimin incelemesi
i¢in Mahalanobis uzaklik degerleri incelenmistir. Mahalanobis uzaklik degerleri incelenirken p<.001
manidarhik diizeyi olglit alinmis (Cokluk ve digerleri, 2016) ve 3 gozlem daha veri setinden
cikarilarak, tek degiskenli ve ¢ok degiskenli normallik Olgiitlerini karsilayan 831 veri ile analize
devam edilmistir. Veri setinde carpiklik ve basiklik katsayilarinin +1,5 ile -1,5 arasinda oldugu
(Tabachnick ve Fidell, 2013), histogram, dal yaprak ve Q-Q grafikleri incelenerek kosullari
karsiladigr tespit edilmistir. Bu kapsamda verilerin normale yakin bir dagilim gosterdigi
gortilmiistiir (Tablo 2).

Verilerin analizine ¢oklu dogrusal regresyon analizinin diger varsayimlar ile devam edilmisgtir.
Bunlardan biri ¢oklu baglantililik problemi (multicollinearity), Durbin-Watson yontemi ile test
edilmistir. Durbin-Watson degerinin 2.5’in altinda olmasi onerilmektedir (Kalayci, 2009). Elde
edilen degerin (1.956) referans deger arasinda yer aldig1 goriilmektedir. Coklu baglantililigin
incelenmesine kosul indeksi (CI), varyans sisme oranlar1 (VIF) ve tolerans degerlerinin incelenmesi
ile devam edilmistir. Arastirmacilara gore degiskenlerin CI degerinin 30"un altinda, VIF degerlerinin
10’dan kiigiik ve tolerans degerinin de .10 ve {izerinde olmast durumunda ¢oklu baglantililik
probleminin olmadig: belirtilmektedir (Field, 2013). Analiz sonuglar1 (CI=4.27-17.79; VIF=1.08-1.23;
Tolerans=.81-.92) ¢oklu baglantililiga ait tiim degerlerin alanyazinda belirtilen referans araliklar:
igerisinde yer aldigin1 gdstermektedir. On analizler sonucunda varsayimlarm 831 gézlemden olusan
veri seti lizerinde saglandig1 goriilmektedir. Arastirma kapsaminda ele alinan temel psikolojik
ihtiyaclarin engellenmesi, ergen ebeveyn iliskisi, arkadas iliskisi ve kurban olma degiskenlerinin
ergenlerde akran zorbaligimi yordama durumu, hiyerarsik regresyon analizi ile incelenmistir.
Hiyerarsik regresyon analizinde aragtirmacilar 6nemli oldugunu diistindiikleri degiskenleri 6nceki
degiskenleri kontrol altina aldiktan sonra girebilirler (Tabachnick ve Fidell, 2013). Bu ¢alismanin
model kurulumunda Once bireysel faktorler olan yas ve cinsiyet, temel psikolojik ihtiyaglarin
engellenmesi eklenmistir. Daha sonra modele ergen ebeveyn iliskisi, arkadas iligkisi ve son olarak
da kurban olma gevresel degiskenleri eklenmistir.
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Bulgular

Tanimlayic Istatistikler

Arastirmaya katilan ergenlerin 6l¢gme araglarina verdigi yamitlara iliskin betimleyici istatistiksel
bulgular Tablo 2’de gosterilmistir:

Tablo 2

Degiskenleri Tanimlayici Istatistikler
Degiskenler N X Ss Min. Max. Carpiklik Basiklik
Zorbalik 831 66.60 13.916 53 265 1.300 1.438
TPIE 831  32.04 9.165 12 60 .029 -.304
Ergen-ebeveyn Iliskisi 831 105.51 20.462 27 135 -732 -.013
Arkadasglik Iligkisi 831 85.59 13.202 22 110 -.629 -115
Magdur Olma 831 81.38 25.897 53 265 1.281 1.366

Not. TPIE: Temel Psikolojik ihtiyaglarm Engellenmesi.

Olcme araclarina ait basiklik ve carpiklik degerlerinin +1,5 smuiri igerisinde oldugu ve veri setine ait
dagilimin normal dagilim gosterdigi soylenebilir (Tabachnick ve Fidell, 2013).

Tablo 3
Degiskenler Arasindaki Korelasyon Degerleri
Degiskenler 1 2 3 4 5
1. Zorbalik —
2. TPIE 0.256" -
3. Ergen-ebeveyn Iliskisi -0.293" -0.319" —
4. Arkadashk iliskisi 0175  -0.181" 0.184" —
5. Magdur Olma 0.535" 0.317" -0.293" -0.246™ —

Not. TPiE: Temel Psikolojik Ihtiyaglarin Engellenmesi

Hiyerarsik regresyon analizi test edilmeden dnce arastirmanin degiskenleri arasindaki korelasyonel
iliskiler incelenmistir. Arastirmada ele alman degiskenler arasinda istatistiksel agidan anlamli
diizeyde iliskiler oldugu bulunmustur. Zorbalik ile temel psikolojik ihtiyaglarin engellenmesi [r=
256, p<.01], magdur olma [r=.535, p<.01] arasinda pozitif iliski bulunmaktadir. Zorbalik ile ergen
ebeveyn iligkisi [r=-.293, p<.01] ve arkadaslik iligkisi arasinda [r=-.175, p<.01] negatif yonlii iligkiler
bulunmustur. Temel psikolojik ihtiyaglarin engellenmesi ile ergen ebeveyn iligkisi [r=-.319, p<.01]
ve arkadaslik iliskisi arasinda [r= -.181, p<.01] negatif iliski bulunurken, magdur olma arasinda [r=
317, p<.01] pozitif iligki tespit edilmistir. Ergen ebeveyn iliskisi ile arkadagshk iligkisi arasinda [r=
.184, p<.01] pozitif, magdur olma ile [r=-.293, p<.01] negatif iligki bulunmustur. Son olarak arkadaslik
iliskisi magdur olma ile [r=-.246, p<.01] negatif iliskilidir.

Regresyon Analizi

Ergenlerin zorbalik diizeyleri iizerinde cinsiyet, yas, temel psikolojik ihtiyaclarin engellenmesi,
ergen ebeveyn iliskisi, arkadaslik iligkisi ve kurban olma arasindaki iligkilerinin istatistiksel agidan
anlamli diizeyde yordayicilar olup olmadiklar1 hiyerarsik regresyon analizi ile incelenmistir (Tablo
4).
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Tablo 4

Hiyerarsik Regresyon Analizi

Model B S.h. B t Ikili.r. Kismir  R? F
1.(Sabit) 63.108 3.292 19.170**

Cinsiyet -6,195 978 -216 -6.334** -215 -215 .049 21.225
Yas 506 225 077 2.244* 078 076

2.(Sabit) 51.144 3.592 14.231**

Cinsiyet -5.26 952 -.196 -5.910** -201 -.194

Yas 502 219 076 2.295* .080 .075 .106 32.761
TPIE 365 50 241 7.291%* 246 240

3.(Sabit) 73.294 4.988 14,694**

Cinsiyet -5.115 934 -178 -5.475%* -.187 -176

Yas 249 217 .038 1.147 .040 .037

TPIE 262 052 173 5.076** 174 163 147 35.507
EEL -.147 024 =217 -6.261** -293 -201

4.(Sabit) 79.468 5.823 13.647**

Cinsiyet -4.700 954 -164 -4.926** -.169 -.158

Yas 224 217 .034 1.032 .036 .033

TPIE 249 .052 164 4.790%* 164 154 151 29.350
EEQ -142 024 -.209 -6.002%* -.205 -.193

Al -.073 .036 -.069 -2.044* -.071 -.066

5.(Sabit) 39.649 5.778 6.862**

Cinsiyet -3.812 846 -.133 -4.507** -.155 -.128

Yas 799 .196 121 4.080** 141 116

TPIE .093 .047 062 1.986* .069 .056

EEL -.069 .021 -102 -3.241* -112 -.092 337 69.766
Al .010 .032 .010 .320 011 .009

MO 260 017 484 15.197** 468 431

Not. **p<.01; *p<.05; TPIE: Temel psikolojik ihtiyaglarin engellenmesi; EEI: Ergen-ebeveyn iligkisi; Al:
Arkadaslik iligkisi; MO: Magdur olma.

Coklu dogrusal regresyon analizinin birinci adimimnda modele cinsiyet ve yas degiskenleri eklenerek
analize baglanmistir. Cinsiyet degiskeninin ergenlerin zorbalik diizeylerini yordamadaki beta
katsayis1 -6.195 olup, beta katsayisinin anlamliligina iliskin t testi sonuglar istatistiksel agidan
anlamli bulunmustur (tensiye= -6.334; p>.01). Yas degiskeninin ergenlerin zorbalik diizeylerini
yordamadaki beta katsayis1 .506 bulunmustur. Beta katsayisinin anlamlili§ina iligkin t testi sonuglari
istatistiksel agidan anlamlidir (tyas= 2.244; p>.05). Yas ve cinsiyetin modelde agikladig1 varyans
oranina bakildiginda, ergenlerin zorbalik diizeyinin yaklasik %5’ini agikladig: tespit edilmistir (R?
=.049; Fis30= 21.225; p<.01).

Coklu dogrusal regresyon analizinin ikinci adimida modele cinsiyet ve yas degiskenleri ile birlikte
temel psikolojik ihtiyaglarin engellenmesi degiskeni eklenmistir. Modeldeki diger degisken sabit
tutuldugunda temel psikolojik ihtiyaclarin engellenmesi degiskeninin beta katsayusi ise .365 olarak
hesaplanmistir. Beta katsayilarinin anlamliligina iliskin t testi sonuglari cinsiyet (tcinsiye= -5.910;
p<.01),yas (tyas= 2.295; p<.05) ve temel psikolojik ihtiyaglarin engellenmesi (tpie= 7.291; p<.01)
degiskenleri icin anlamli bulunmustur. Modelin agikladigr varyans oranina bakildiginda ise
ergenlerin zorbalik diizeyinin yaklasik %11’ini agikladig tespit edilmistir (R?=.106; F2-s20= 32.761;
p<.01).

670



Ergenlerde Akran Zorbaliginin Bireysel ve Cevresel Degiskenler Tarafindan Yordanmasi

Coklu dogrusal regresyon analizinin {iglincii adiminda modele cinsiyet, yas, temel psikolojik
ihtiyaclarin engellenmesi ile birlikte ergen ebeveyn iligkisi degiskeni eklenmistir. Modeldeki diger
degisken sabit tutuldugunda ergen ebeveyn iliskisi degiskeninin beta katsayisi -.147 olarak
hesaplanmistir. Beta katsayilarinin anlamhiligina iligskin t testi sonuglar1 yas degiskeni (tyas= .249;
p>.05) anlamli degilken, cinsiyet (tcnsiye= -5.115; p<.01), temel psikolojik ihtiyaglarin engellenmesi
(tepie=5.076; p<.01) ve ergen ebeveyn iliskisi (tei=-6.261; p<.01) degiskenleri i¢in anlaml1 bulunmustur.
Modelin agikladig1 varyans oranina bakildiginda ise ergenlerin zorbalik diizeyinin yaklasik %15’ini
acgikladig (R?=.147; Fs-s2s= 35.507; p<.01) tespit edilmistir.

Coklu dogrusal regresyon analizinin dordiincii adiminda modele cinsiyet, yas, temel psikolojik
ihtiyaclarin engellenmesi, ergen ebeveyn iliskisi degiskenlerinin yani sira arkadaghk iligkisi
degiskeni eklenmistir. Modeldeki diger degisken sabit tutuldugunda arkadas iliskisi degiskeninin
beta katsayis1 -.073 olarak hesaplanmistir. Beta katsayilarinin anlamhili§ina iligkin t testi sonuglar:
yas degiskeni (tyas= 1.032; p>.05) anlamli degilken, cinsiyet (tcnsiye=-4.926; p<.01), temel psikolojik
ihtiyaclarin engellenmesi (tpie= 4.790; p<.01) ve ergen ebeveyn iligkisi (tei= -6.002; p<.01) ve
arkadaghk iliskisi (ta= -2.044; p<.05) degiskenleri i¢in anlamli bulunmustur. Modelin agikladig:
varyans oranina bakildiginda ise ergenlerin zorbalik diizeyinin yaklasik %15’ini agikladig1 (R?=.151;
Fas2r=29.350; p<.01) tespit edilmistir.

Coklu dogrusal regresyon analizinin son adiminda modele cinsiyet, yas, temel psikolojik
ihtiyaclarin engellenmesi, ergen ebeveyn iliskisi, arkadas iligkisi degiskenlerinin yan1 sira magdur
olma degiskeni eklenmistir. Modeldeki diger degisken sabit tutuldugunda magdur olma
degiskeninin beta katsayis1 .260 olarak hesaplanmustir. Beta katsayilarinin anlamliligina iliskin t testi
sonuglar1 yas (tyas= 4.080; p<.05), cinsiyet (tcinsiye=-4.507; p<.01), temel psikolojik ihtiyaglarm
engellenmesi (tpie= 1.986; p<.05) ve ergen ebeveyn iliskisi (teei= -3.241; p<.01) ve magdur olma (tmo=
15.197; p<.01) degiskenleri igin anlamli bulunmustur. Modele magdur olma degiskeni eklendiginde
arkadaslhik iligkisi (ta= .320; p>.05) degiskenin anlamli olmadig bulunmustur. Modelin agikladig:
varyans oranina bakildiginda ergenlerin zorbalik diizeyinin yaklasik %34’tinii acgikladig: tespit
edilmistir (R? =.337; Fssx= 69.766; p<.01). Son modelde standartlagtirilmis beta katsayilar
incelendiginde en giiclii yordayicilarin sirasiyla magdur olma ((3=.484), cinsiyet (3=-.133), yas (=
121), ergen ebeveyn iligkisi (f=-.102) ve temel psikolojik ihtiyaglarin engellenmesi (3=.062) oldugu
gortilmektedir.

Tartisma

Model testinden elde edilen sonuglara gore cinsiyet, yas, temel psikolojik ihtiyaglarin engellenmesi,
ergen ebeveyn iligkisi ve magdur olma degiskenlerinin ergenlerin zorbalik diizeylerinin anlaml
birer yordayict oldugu, arkadashk iliskileri degiskeninin ise anlamli bir yordayict olmadig:
bulunmustur.

Akran Zorbalig ile Cinsiyet ve Yas arasindaki Iliski

Aragtirmadan elde edilen bulgulara bakildiginda bireysel olarak, cinsiyet ve yasmn, akran
zorbaligina etki eden birer degisken oldugu anlasilmaktadir. Cinsiyet agisindan bulgular
incelendiginde erkeklerin kizlara gore daha fazla zorbalik yaptiklar1 goriilmektedir. Nitekim
alanyazinda benzer sekilde bulgular elde eden ¢alismalar (Falla ve digerleri, 2022; Luo ve digerleri,
2023; Pepler ve digerleri, 2008; Tugran ve Dost, 2022; Utomo, 2022) mevcuttur. Buna karsin aksini

671



Abdulkadir Ozer » Namik Kemal Haspolat

iddia eden ¢alismalar da (Ali ve digerleri, 2022; Dolek, 2002) bulunmaktadir. Bu farklilik akran grup
normlarmin degisiklik gostermesi ile agiklanabilir (Pellegrini, 2002). Erkek akran gruplarinda
fiziksel olarak giiclii olma ve iistiin olma, bir grup normu olarak yer alabilirken, kadin gruplarinda
diger bireylerle yakin iligskiler kurma grup degeri olarak yer alabilmektedir. Benzer sekilde Rosen
ve Nofziger (2019), zorbalik davraniglarinin eril hakimiyet ile iliskili oldugunu, erkekligin sosyal
ingaasi siirecine zorbaca davranislarin yardimci oldugunu belirterek akran zorbaliginin erkek olarak
var olabilmek igin kolaylastirict bir unsur oldugunu belirtmislerdir. Bir diger bakis agis1 empati ile
iligkilidir. Kadinlarin erkeklere gore empati diizeyinin daha yiiksek oldugundan dolayi, zorbalik
olaylarina karismaktan geri durdugu (Shannen ve digerleri, 2021; Kokkinos ve Kipritsi, 2012)
yoniindedir. Bu baglamda arastirma bulgusu belirtilen sebeplerden kaynaklaniyor olabilir.

Aragtirma bulgularinda bireysel bir degisken olarak yasin da akran zorbaligr ile iliskili oldugu, yasin
artis1 ile akran zorbalig1 diizeyinin de arttig1 goriilmektedir. Benzer sekilde alanyazinda yasin
biliyiimesi ile akran zorbaliginin artti$ini belirten calismalar (Utomo, 2022; Yurtal ve Cenkseven,
2006) bulunmaktadir. Pellegrini ve Long (2002) yas biiyiidiikge zorbalik diizeylerinde artis
oldugunu, ozellikle ergenlik donemiyle birlikte artis goriildiigiinti, bu artisin sosyal statii
ihtiyacindan kaynaklandigini belirtmislerdir. Bir bagka ifade ile ergenlerin gecirdikleri donemsel
gelisim/degisim sosyal statii ihtiyacin1 dogurdugunu, bu sosyal statii ihtiyacinin da zorbaliga yol
actiginmi belirterek akran zorbaliginin aragsal roliine dikkat ¢ekmislerdir. Ergenlik doneminde
ebeveyn denetiminin zayiflamasi akran zorbalig1 igin yiiksek risk faktoriidiir (Lee ve digerleri, 2023;
Pepler ve digerleri, 2008). Yasca biiyliyen ve ebeveyn denetiminden uzaklasan ergenin zorbaca
davraniglarindaki artisin ebeveyn denetiminin disinda kalma siirecinden etkilendigi diistiniilebilir.

Yas biiyiidiikge zorbalik diizeylerinin azaldigini belirten arastirmalarda (Bellamy ve digerleri, 2000;
Luo ve digerleri, 2023; Sabramani ve digerleri, 2021) bulunmaktadir. Alanyazinin yasin zorbaliga
etki ettigi konusunda tutarli oldugu, ancak bu etkinin yonii konusunda aymi tutarlihig:
gosteremedigi anlasilmaktadir. Tiim bu veriler 151§1nda yasin biiytimesi ve bireyin olgunlagsmasi ile
zorbalik davranislarinin tamamen yok olmadig}, aksine bireyin akran zorbaligini psikolojik bir telafi
mekanizmas: gibi kullanabilecegi diisiiniilebilir. Bireyin olgunlasma ile elde ettigi gelisimi, akran
zorbalig1 siirecine transfer ederek zorbalik davranislarinda artis yasayabilecegi soylenebilir.

Akran Zorbalig1 ile Temel Psikolojik ihtiyaclarin Engellenmesi Arasindaki Tliski

Arastirma bulgularia bakildiginda, ergenlerin temel psikolojik ihtiyaglarinin engellenme diizeyi
arttikca zorbalik diizeylerinde de artis oldugu anlasilmaktadir. Bireylerin temel psikolojik
ihtiyaglarinin karsilanmasi psikolojik bir gereksinimdir (Kader ve Roman, 2018). Temel psikolojik
ihtiyaclarin engellenmesi, zorbalik davranislar: ve magduriyet ile iliskisi kurulabilecek, yetersiz ve
istenmeyen olumsuz davranislara kap: aralamaktadir (Agirkan, 2023b; Costa ve digerleri, 2015). Bu
yetersiz davranis kaliplar1 da hem zorbaligin 6niine ge¢gme konusunda ergenlerin becerilerini
sinirlayabilir (Varsamis ve digerleri, 2022) ve magduriyet yaratabilir, hem de problem ¢6zme
becerilerinde eksiklige neden olabilir. Tian ve arkadaslar1 (2018), engellenen temel psikolojik
ihtiyaclarin dogrudan antisosyal ve yikicr davraniglar ile iligkili oldugunu belirtmektedirler. Tiim
bunlara paralel olarak Montero-Carretero ve arkadaslar1 (2020) ise, temel psikolojik ihtiyaglarin
engellenmesinin dogrudan etkileri olabilecegi gibi baska psikolojik yapilara etki ederek biligsel,
duyussal ve davranigsal sonuglar da ortaya ¢ikarabileceklerini belirtmislerdir. Engellenen temel
psikolojik ihtiyaglarin bireylerin zorbalik davranislari ile basa ¢ikma yeteneklerini gelistirmedigi,
bundan dolay1 da magduriyete neden oldugunu belirtilmistir (Varsamis ve digerleri, 2022). Dolay1s1
ile bireylerin tatmin edilemeyen temel psikolojik ihtiyaglarini zorbalik ile telafi etme arayisina
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girebilecegini, bu iki degisken arasinda dogrudan pozitif yonlii bir iliski olabilecegini soylemek
mimkiindiir.

Akran Zorbalig1 ve Ergen Ebeveyn iliskisi Arasindaki Iliski

Bulgular incelendiginde, ergen ebeveyn iligkilerinin akran zorbaliginin anlamli bir yordayicisi
oldugu goriilmektedir. Bagka bir ifade ile ergenlerin anne babalar tarafindan desteklenmesi, anne
baba ile yakin ve nitelikli iligkiler kurulmas1 ve ergen {izerinde anne babanin ilgisi ve denetimi
bulunmas: ergenlerin akran zorbaligi davramislarimi azaltmaktadir. Akran zorbalifi ve ergen
ebeveyn iligkileri acisindan alanyazin incelendiginde arastirma bulgular1 benzerlik gostermektedir
(Chen ve digerleri, 2021; Cho ve digerleri, 2019; Lee ve digerleri, 2023; Tugran ve Dost, 2022).

Okullarda karsilasilan zorbaliginin ana etkenlerinin ergenin ekolojik sisteminde yer alan aile ile ilgili
degiskenlerden (bosanma, yer degistirme, okul ile kurulan iligkiler, ergen ebeveyn iligkisi)
kaynaklandig: bilinmektedir (Analisah ve Indartono, 2019). Ergenler i¢in en 6nemli sosyal destek
kaynaklarindan birisi de ebeveynlerdir. Sicak ve destekleyici ebevynlere sahip ergenlerin yasamin
ilerleyen yillarinda iletisim ve problem ¢6zme becerileri gibi sosyal beceriler gelistirerek, zorbalikla
basacikabilirler (Rinaldi ve digerleri, 2023). Daha az magdur olan ergenler, daha az zorbalik
davraniglar ortaya koyarlar (Espelage ve Walters, 2023; Yang ve digerleri, 2022). Aile arasinda
kurulan zayif ve niteliksiz iligkiler, giiven duygusunu eksilterek akran zorbaligina etki eder ve
ozellikle iligskisel zorbalik agisindan 6nemli bir risk olusturur (Qian ve digerleri, 2022). Zorbalik
yapan Ogrencilerin ailelerine bakildiginda, saldirganlik profili ile ilgili yiiksek risk tasidiklar
goriilmektedir (Pepler ve digerleri, 2008). Bu baglamda zorbalik davranislarmin aileden
ogrenilebilecegi, belki de siddet igeren ergen-ebeveyn iligkilerinin sosyal 6grenme araciligy ile
aktarilarak zorbaliga neden olabilecegi sdylenebilir.

Akran Zorbalig1 ve Arkadaslik Iliskileri Arasindaki Iliski

Arastirma bulgularina bakildiginda (Tablo 3), arkadaslik iliskileri ile akran zorbalig1 arasinda
negatif yonlii iliski oldugu anlasilmaktadir. Benzer sekilde alanyazin incelendiginde, akran
zorbaliginin arkadashk iliskilerinden etkilendigini, nitelikli arkadaslik iliskilerinin akran zorbaligini
azalttigini gosteren arastirma sonuglar1 bunmaktadir (Babarro ve digerleri, 2020; Cuesta ve digerleri,
2021; Zhang ve digerleri, 2021). Bu arastirmada regresyon analizine iliskin bulgular incelendiginde
(Tablo 4), test edilen modele degisken olarak magdur olma girdiginde alanyazindaki genel kaninin
aksine, arkadaslik iliskileri degiskeni akran zorbaligina iliskin yordayici etkisini kaybetmektedir. Bu
durum akillara etkilesim etkisini (interaction effect) getirmektedir. Etkilesim etkisi; bagimsiz
degiskenin bagimlh degisken iizerindeki etkisinin bir veya daha fazla degiskenin degerine bagh
olmasidir (Coulton ve Chow, 1992). Cok degiskenli istatistiksel yontemlerde iki veya ikiden daha
fazla bagimsiz degiskenin bir bagimli degisken tiizerindeki ortak etkisi olarak da tanimlanan
etkilesim etkisi, bu degisimin kaynagi olabilir.

Eslea ve arkadaslar1 (2004), yedi {ilkeden veri topladiklari ¢alismalarinin bulgularinda arkadasin
olmamasi ve yalnizlik gibi sosyal durumlarin zorbalik yapmakla iligkili olmadigini belirtmislerdir.
Yine, Cairns ve arkadaslar1 (2017) ise zorbalarin arkadas olarak secilmesi agisindan digerlerinden
farklilik gostermedigini belirtmislerdir. Ayrica Reiss ve Farrington (1991), ergenlerin sug isleyen ve
saldirgan arkadaslarinin bulunmasinin siddet ile iliskisi oldugunu ancak arkadas etkisinin
kisilerarast iligkilere olumlu etki ettigi gibi olumsuz etkilerinin de olabilecegini belirtmistirler. Akran
gruplarinin  ergenlerin zorbalik davranislar1 {izerindeki etkilerinin goreceli oldugunu
belirtmektedirler.
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Akran Zorbalig1 ve Magdur Olma Arasindaki iliski

Aragtirma bulgularina bakildiginda, cevresel bir degisken olarak magdur olmanin akran
zorbaliginin en gii¢lii yordayicist oldugu anlasilmaktadir. Magdur olma degiskeni hiyerarsik
regresyon analizinde, modele son degisken olarak girmistir. Arastirma bulgularmi destekler
nitelikte aragtirmacilar magdur olma ve zorbalik arasinda ¢ift yonlii iligkiler bulundugunu yani
magduriyetin zorbaligi, zorbaligin da magduriyeti etkileyerek bir kisirdongii olustugunu
belirtmisler ve magduriyetin akran zorbaligiin bir onciilii oldugunu ortaya koymuslardir (Bas,
2021; Varsamis ve digerleri, 2022). Bu baglamda zorbaligin siirdiiriilmesi siirecindeki magdur olma
etkisi dikkat gekicidir. Magduriyet ortadan kaldirildiginda zorbaligin engellenmesi s6z konusu
olabilir.

Magdur olanlarin ergenlik donemlerinde ortalamanin {izerinde bir zorbalik ve suga bulasma orani
bulunmustur (Olweus, 1994). Magdur olma, ergenlerin benlik saygilarimi diistirmekte ve kendilerini
degersiz hissetmelerine neden olmakta, artan olumsuz benlik algis1 ise yeni magduriyetlere kap1
aralamaktadir (Choi ve Park, 2021). Magduriyet sosyal statii kaybina yol acabilir, olugsan eksiklik,
zorbalik davranislar: araciligy ile kaybolan sosyal statiiniin yeniden tesisi amaci ile telafi ¢abasina
(Pellegrini ve Long, 2002) dontigebilir. Zorbalik magduru olma, ergenlerin 6znel iyi oluglarina etki
etmekte (Rigby, 2003), kendini iyi hissetmeyen psikososyal uyumu bozulan veya duygu ve davranig
sorunlar1 olusan (Eastman ve digerleri, 2018) birey ise, zorbalik davranislar: ortaya koyma agisindan
risk (Olweus, 1993) teskil etmektedir.

Sonug ve Oneriler

Calismamiza gore, cinsiyet, yas, temel psikolojik ihtiyaglarin engellenmesi, ergen ebeveyn iliskisi ve
magdur olma degiskenleri ergenlerde akran zorbaliginin anlamli yordayicilariyken, akran iligkileri
yordayicr degildir. Egitimciler ve 6zellikle psikolojik danigmanlar bu aragtirmanin sonuglarindan
yararlanabilirler. Bu arastirmanin bulgular1 okullarda akran zorbaligini 6nlemeye yonelik
programlar ve miidahaleler tasarlanmasinda yol gdsterici olabilir. Ornegin psikolojik danismanlar,
ogretmenler ve okul yoneticileri, aileleri ve ergenleri akran zorbali1 ve sonuglar1 {izerinde
bilgilendirme ¢alismalar1 yapabilirler. Ailenin ergenlerdeki temel psikolojik ihtiyaglar1 karsilamasi
ve ergen ebeveyn iliskisinin gelistirilmesi i¢in aile katiliml1 miidahaleler ve psikoegitsel ¢alismalar
yapilabilir. Okul temelli miidahalelerde ergen gruplarina arkadas ve ebeveynle iletisim konularinda
seminerler diizenlenebilir. Zorbalik ve magduriyet diizeyi yiliksek olan gruplara yonelik grupla
psikolojik danisma ve bireyle danisma yapilabilir. Ozellikle magdur olmanin en giiclii yordayici
oldugu dikkate alindiginda, bu 6grencilere yonelik olarak iletisim ve problem ¢6zme becerileri
konusunda bireysel calismalarla birlikte ailelerine yonelik miidahaleler de tasarlanabilir. Ayrica yas
ve cinsiyet degiskenin etkisi de goz oniinde bulundurularak, yasca biiyiik olan erkek 6grencilere
yonelik daha kapsamli 6nleme ve miidahale ¢aligmalar: planlanabilir.

Sinirliliklar

Calismanin birinci smirhiligl, 6lgme araglarinin 6z bildirime dayali olmasidir. Bu durum akran
zorbalig1 gibi yapilarin dl¢iilmesinde katihmcailar dlgekleri puanlarken kisisel onyargilariyla 6lgme
araglarini cevaplamalarma neden olabilir. Diger sinirlilik ¢alisma grubudur. Katilimcilar bir ilde
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egitim goren ortaokul ve lise 6grencileridir. Farkli sosyoekonomik ve kiiltiirel kosullarda benzer
sonuglar elde edilmeyebilir. Bu baglamda farkli bolgelerden verilerin toplanacagl arastirmalar bu
sturliligr ortadan kaldirabilir. Son olarak arastirmamiz kesitsel verilere dayanmaktadir. Bu nedenle
akran zorbaligmna etki eden faktorler iizerine deneysel ¢alismalar yapilarak nedensellik iligkisi
kurulabilir.

Etik Kurul Onay:: Erzincan Binali Yildirim Universitesi Insan Aragtirmalari Egitim Bilimleri Etik Kurulu
Karari, 28.04.2023 ve say1 no: 04/02.

Arastirmacilarin Katki Orani: Her iki yazarda calismaya esit derecede katki saglamistir. Birinci yazar giris ve
tartisma kisimlarinda, ikinci yazarda yontem ve bulgularin raporlastirilmasinda etkin rol oynamustr.

Catisma Beyani: Yazarlar potansiyel bir ¢ikar catismasi olmadigini beyan ederler.
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