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The current study, designed as a relationalresearch, aims to investigate the views of
teachers on private courses and their efficacy levels, affecting these views. Therefore,
the case was evaluated from teachers’ point of views. 1065 teachers working at
different secondary schools in Ankara participated in the study. Data for the present
study were collected through Teachers’Views on Private Courses Scale and Ohio
Teachers’ Efficacy Scale. For the analysis of the data, Independent Samples t Test was
utilized to examine the effect of teachers’ years of experience, type of the school they
work and their background education on theiropinions about private courses and their
efficacy levels. Results showthat teachers have a positive standpoint towardsprivate
courses. Accordingly, they think that private courses have fewer numbers of students
in a classroom setting where students are of the same level.They also claim that
private courses corroborate knowledge obtained at school;thus, subjects are learnt
better. All these factors are believed to increase academic achievement. Teachers’
efficacy levels are also found out to be relatively high. Moreover, it is seen that the
more experience teachers have in their profession, the more efficacious they perceive
themselves.

Ogretmenlerin Dershanelere Yonelik Goriisleri ve Ogretmen Yetkinlikleri
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Bu ¢alisma iliskisel arastirma modelinde tasarlanmistir. Arastirmanin  amaci,
ogretmenlerin 6zel dershaneye yonelik goruslerini ve gorislerini etkiledigi distndlen
mesleki yetkinlikleri incelemek ve durumu 6gretmenler agisindan degerlendirmektir.
Arastirma, Ankara ili'nde farkli ortadgretim kurumlarinda gérev yapmakta olan 1065
ogretmen ile gergeklestirilmistir. Arastirmada veri toplama araglari olarak
O6gretmenlerin dershaneye yonelik goriis Olgegi ve Ohio 6gretmen yetkinligi olgegi
kullaniimistir. Ogretmenlerin dershanelere yoénelik gorisleri ve yetkinlikleri tizerine
mesleki deneyim, okul tirii ve mezun olunan lisans programi degiskenlerinin etkisi
bagimsiz 6rneklem t-testi yapilarak incelenmistir. Arastirma sonucunda 6gretmenlerin
dershanelere yoénelik gérislerinin  olumlu oldugu belirlenmistir. Ogretmenler,
dershanede sinif mevcudunun az olmasi, ayni seviyedeki 6grencilerin bir arada olmasi,
o6grenmeyi kolaylastirici pratik teknikler 6gretilmesi ve okulda 6grenilen bilgilerin
dershanede pekistiriimesi sonucunda derslerin daha iyi anlasildigini ve bdylece
basarinin arttigini diisiinmektedirler. Ogretmenlerin yetkinlik algilarinin ise oldukga
yiksek oldugu belirlenmistir. Ayrica, mesleki deneyimi fazla olan 6gretmenlerin
yetkinlik algilarinin da yiiksek oldugu saptanmistir.
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Introduction

Education is one of the most significant aspects of daily life. Although education is run by state in
Turkey, private entrepreneurs have also made investments in the field of education in order to increase
the quality of education and to meet demands (Okur & Dikici, 2004). Enrolling at a university has an
important place in individuals’ career objectives. As the schooling rate increases, more and more
students demand for pursuing higher education. The fact that there is a discrepancy between the quota
at universities and the number of high school graduates inevitably brings forth a competitive education
system. The total quotaat universities corresponds to approximately 50% of the total number of
students who take the university entrance examwhile the quota for undergraduate programs
constitutes25% of that number (GCayir, 2014). Thus, both in our country and in other countries
experiencing this problem competitiveness becomes more and more pronounced for students who want
to find a place for themselves at universities and at the department of their choice. As a result of such a
competitive situation, private courses have come into being. Several factors have contributed to the
rapid increase in the number of private courses and their becoming prevalent, including the difficulty of
entering a university, the increase in the number of students and the competitiveness among them,
increase in the demand for schools who select students via an entrance exam at high school level, and
effective teaching strategies provided by private coursesto prepare students for the entrance exams.
Private courses are not peculiar to Turkey. There are private courses which supplement education in
such countries as the USA, Japan, South Korea, Australia, Spain, Italy, Israel, and Greece, as well. For
instance, in South Korea, the number of private courses was 381 in 1980, and it increased to 31000 in
2007 (Dawson, 2010). In factit is well known that the demand for private lectures and courses is higher
in countries where education variationhave a high impact on income and life standards (Bray & Silova,
2006).

Private courses in Turkey are institutions that were first established for science, language and art
education and were considered as“private schools” but later onthey were turned into private courses
for supporting regular schools. Today,functioning as supporting institutions for preparation for high
school and university entrance exams, they have come to appeal to students and parents who have
concerns for their future. In Turkey, attendingto a private course is seen as a relatively decisive factor for
passing the university entrance exam successfully. Students and their parents think that it is almost
impossible to be successful in the exams without going to private courses (Ayvaci & ErNas, 2009; Turan
& Alaz, 2007). Especially, the competition among the testes of university entrance exam makes them
feel obliged to go to private courses (Bray, 1999). The studies onprivate schools summarize the most
salient reasons for choosing the private courses as follows: 1. Going to a private course affects the
success in university entrance exam positively. 2. The course contents in the regular schools are not
compatible with the content of the university entrance exam. 3.Regular schools cannot prepare the
students for the university entrance exam (Temelli, Kurt & Kdse, 2010). Similarly, according to Education
Reform Initiative [ERG] (2013) private courses have become an important sector and a huge market due
to the fact that there is an exam system for university entrance in Turkey and the quota of universities
available for students is quite limited, and more importantly there are insufficiencies in education of the
regular schools. Studies also show that students prefer going to private courses primarily because of the
possible contribution it will have to the preparation forthe university entrance exam (Baran & Altun,
2014; Temelli, Kurt & Kose, 2010). Most of the time, students’regardgoing to private courses as a
prerequisite of being successful at the university entrance exam (Dagli, 2006; Education Reform
Initiative [ERG], 2013). From the teachers’ part private courses might be useful, as well, because of the
excessive number of students in regular classes, lack of level-appropriate classes at schools, discrepancy
between the centralized exam and the exams given by teachers at school, and the fact that school
curricula are not designed in accordance with the questions in centralized exams (Baran & Altun, 2014).
Moreover, a great majority of teachers think that it is impossible for students to pass the university
entrance exam without attending to a private course or taking private lectures (Akin, Simsek & Erdem,
2007).
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Students attend to private courses for such reasons as regional differences and inequalities among
education institutions, crowded classes, and insufficient physical conditions (Ozgen, 2012); discrepancy
between the university entrance exam and high school curriculum, lack of study hours and the lack of
the chance to have private tutoring with teachers at school (Arabaci & Namli, 2014).Besides, students
prefer private institutions because they demand for practical solutions that would take them to the
result in a short time (Bastilrk, 2011). In this respect, private courses are educational institutions where
people pay for the courses, the content and hours of which may vary (Biyilkkose, 2010; Coskun, 2005).
In a study by Acarli, Alkan and Kogak Altundag (2015), private courses are found out to have an impact
on students’ success. Students express positive views on private courses on following grounds: 1. Private
courses provide practical techniques that facilitate learning, 2. They use better methodology. 3.
Students can ask about topics they have not understood to the instructors. 4. Student scan comprehend
the topics better due to the fewer numbers of students in classes. 5. What the students learn at private
course increases their classroom participation at school.Last but not least, a great many of students
support the idea that private course should not be closed down, which is in line with the results of the
previous studies (Arabaci & Namli, 2014; Acarli, Altundag & Alkan, 2015; Giillii & Sahin, 2015).

The education system is one of the most significant indicators of how developed a country is.
Therefore, to reveal the educational problems of countries is important to develop solutions and to get
to know them better. The most crucial educational problem of the such countries as Turkey is the
necessity to pass exams to pursue education in an upper institution. Competition caused by exams make
students and parents go for private institutions and courses in order to receive a better education.
When the literature is analyzed there are lots of articles that present students’ views towards private
courses (Arabaci & Namli, 2014; Gullu & Sahin, 2015), however there are no studies on what teacher
think about private courses. Students prefer private courses in order to acquire knowledge that cannot
be obtained or is deficient during their schooling process, to learn the specific subjects targeted by the
exam questions and to use them in an appropriate setting (Acarli, Altundag & Alkan, 2015). When the
reasons for students' preference for private courses are examined in detail, such issues as the quality of
the education provided by the schools and teacher competencies have become prominent. The current
researchis a descriptive study that tries to find outthe views of the public school teachers on private
courses and their efficacy levels, as well, in that they might have an effect on their views. Within this
context, these issues were discussed according to teachers’ years of experience, the school type they
work in and their major, namely the undergraduate program from which they graduated. Therefore, this
study is believed to be a first step for further studies in the field.

Method
Research Design

The study was designed in the relational survey model. Relational survey is such a model that
enables to examine the relationship of two or more variables with one another (Fraenkel, Wallen &
Hyun, 2012). In this research, the variables are teachers’ views on private courses and their efficacy
levels. In order to identify teachers’ views on private courses, a new scale has been developed by the
researcher upon review of the literature. In an attempt to uncover how efficacious teachers are, Ohio
Teacher Efficacy Scale, developed by Tschannen-Moran and Woolfolk-Hoy (2001) and adapted by
Baloglu and Karadag (2008), was utilized. Duringscale development process, exploratory factor analysis
was run for structure validity of the Teachers’ Views on Private Courses Scale while confirmatory factor
analysis was performed for specifying the factor structure. Teachers’ views on private courses and their
efficacy levels were investigated based on such variables as professional experience, school type and
undergraduate program through Independent Samples t Test.

Sample

The study was conducted with the participation of 1200 teachers currently working at different high
schools in central districts of Ankara. Among all the questionnaires applied to the teachers, 1065 of
them returned as workableand therefore taken into consideration. For a homogeneous distribution of
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the number of research groups, the experience variable was classified under two categories, which
were“0-20 years” and “20- more years”. The teachers who participated in the research were working
either in Anatolian high schools or vocational high schools. Also, their undergraduate program was
classified as “education faculty” and “other faculties”.

Table 1.

Demographic characteristics of the samples.
f %
Gender Female 693 65
Male 372 35
Experience 0-20 years 647 61
20- more years 418 39
Anatolian high school 512 48
School type Vocational high school 553 52
Undergraduate program Education Faculty 560 53
Other Faculties 505 47

Data Collection Tools
Teachers’ Views on Private Courses Scale

When literature was reviewed, no ready-made scale concerning about determining teachers’ views
on private courses could be found. Thus, researchers developed a scale for teachers’ views on private
courses. First of all, a literature review was done. Based on the information obtained from this review, a
32-item-pool was created. These items, in the form of expressions, were examined by field experts,
experiencedin evaluation, attitudes and measuring attitudes. In the light of expert views, items in the
pool were subjected to a prescreening, and a 27-item draft scale was designed for trial application.
Structure validity of the questionnaire was tested through exploratory factor analysis. KMO value for the
scale was found to be .95 and its meaningfulness level of Bartlett’s globosity test was found to be 0.000
(p<0.05). Based upon the factor analysis, 4 items which load on more than one factor and which did not
fit the structure of the scale were taken out. Reliability levels of the components of the scale were
calculated by Cronbach-alpha internal consistency coefficient. ltems in the Teachers’ Views on Private
Courses Scale were gathered under 2 dimensions, namely, contribution of private courses to education
and negative effect of private courses on education. Cronbach Alpha reliability coefficients of the
Teachers’ Views on Private Courses Scale were as follows: contribution of private courses to education
(a=.94) and negative effect of private courses on education (o.=.82).
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Table 2.
Descriptive statistics, factor analysis and reliability coefficient results on the teachers’ views on private
courses scale.

M SD Factor loading Alpha
1. Dimension: Contribution of private courses to education
Item 1 3.28 1.22 .674
Item 2 2.83 1.13 .657
Item 3 3.15 1.13 .730 .94
Item 4 3.45 1.11 .692
Item 5 3.64 1.02 .735
Item 10 3.67 1.06 .673
Item 11 3.95 .98 .687
Item 13 3.34 1.06 724
Item 14 3.02 1.11 .613
Item 16 3.45 1.01 .736
Item 17 3.62 .99 .785
Item 18 3.27 1.04 .809
Item 19 3.02 1.05 .754
Item 20 3.31 1.16 .659
Item 21 3.16 1.13 .614
Iltem 23 3.57 .99 .617
2. Dimension: Negative effect of private courses on education
Item 6 3.14 1.09 .646
Item 7 4.00 1.03 .707
Item 8 3.02 1.18 .679
Item 9 3.46 1.18 .748 .82
Item 12 3.22 1.08 .685
Item 15 3.44 1.12 .685
Item 22 2.96 1.07 .550

In order to determine whether the specified factor structure is valid Confirmatory Factor Analysis
was executed. The Confirmatory Factor Analysis in LISREL 8.7 program was made use of to test whether
two-factor structure of the scale specified as a result of the Exploratory Factor Analysis of the teachers’
views on private courses scale was valid. Chi-square statistics fit indices were computed as X°=1112.96
(sd=229, p<.000) as a result of the first order Confirmatory Factor Analysis. Fit indices were (X*/sd)=4.86,
GFI=0.87, AGFI=0.853, NFI=0.96, CFI=0.97, SRMR= 0.056, RMSEA= 0.08. According to the literature,
these values from fit indices are at an acceptable level (Kline, 2005; Stimer, 2000; Tabachnick & Fidell,
2007; Joreskog & Sérbom, 1993). Thus, the construct validity of the scale was ensured. Confirmatory
Factor Analysis results of the teachers’ views on private courses scale are given in Figure 1.
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Figure 1.
The Confirmatory Factor Analysis Model of the Teachers’ Views on Private Courses Scale (Standardized
Values).

Ohio Teachers’ Efficacy Scale

In order to identify teachers’ efficacy levels, Ohio Teacher Efficacy Scale was used. This scale was
designed by Tschannen-Moran and Woolfolk-Hoy (2001) and adapted by Baloglu and Karadag (2008).
The scale consists of 24 five-point-likert type items and 5 sub-dimensions. Dimensions in the scale are as
follows: Instruction, Behavior Management, Motivation, Teaching Ability, and Measuring and
Evaluation. Cronbach Alpha reliability coefficient of the scale was between .66 and .79 for sub scales and
.80 for the scale in general. Cronbach Alpha reliability coefficient calculated with the sample data in this
study was between .60 and .76 in sub scales and .93 for the scale in general.

Data Analysis

The data gathered through the aforementioned scales were analyzed with SPSS 15.0. The
Kolmogorov-Smirnov test was run to assess whether the variables were normally distributed or not. For
the normal distribution, the Kolmogorov-Smirnov test is not significant for the variables (p> 0.05)
(Stevens, 2009). And as for the current study the Kolmogorov-Smirnov test was not significant for the
variables, which proved that variables showed normal distribution. Besides, Chi-square homogeneity
test was performed to check whether the demographic variables were comparable in the evaluation
process of the data. The gender variable could not meet the assumption of homogeneity, thus this
variable was not examined. As the variables of teachers’ experience, school type and undergraduate
program meet the assumption of homogeneity, their effect on the views on private courses and
teachers’ efficacy scores was tested through Independent Samples t Test.
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Results
Findings Related to Teachers’ Views on Private Courses

Teachers’ views on private courses according to their years of experience were examined throughan
Independent Samples t Test. Findings are summarized in Table 3.

Table 3.
T-test values of teachers’ view scores according to their experience.

Experience N M SD df t p
Vi i 0-20 years 647 3.22 .67
Teachers’ Views on private Yy 1063 4.00 001
courses 20- more years 418 3.05 .68
ibuti i 0-20 years 647 3.43 .75
Contribution of pr.lvate y 1063 376 001
courses to education 20- more years 418 3.25 .80
i i 0-20 years 647 3.26 .76
Negative effect of .prlvate y 1063 2.95 003
courses on education 20- more years 418 3.41 77
* p<.001

As it is seen inTable 3, there is a meaningful difference between teachers’ views on private courses
according to their experience [t(1063=4.00; p<.01]. When data related to the 1% dimensionof the scale
named as “contribution of private courses to education” was examined, it was seenthat young teachers
who have less than 20 years of experience have a more positive perception of the contribution of
private courses to education in comparison to teachers who have 20 or more years of experience
[t(1063)=3.76; p<.01]. Parallel to this finding, compared to teachers with less than 20 years of experience,
teachers who have 20 or more years of experience expressed that private courses have a more negative
effect on education [t(;063=-2.95; p<.01].

Teachers’ views on private courses according to school type were analyzed through an Independent
Samples t Test. Findings are given in Table 4.

Table 4.
T-test values of teachers’ view scores according to school type variable.

School Type N M SD df t p
’ Vi Anatolian high school 512 3.05 .64
Te'achers Views on . g 1063 -4.99 001
private courses Vocational high school 553 3.25 .70
ibuti i Anatolian high school 512 3.25 .74
Contribution of prllvate g 1063 -4.34 001
courses to education Vocational high school 553 3.46 .80
i i Anatolian high school 512 3.43 .72
Negative effect of .prlvate . g 1063 4.46 001
courses on education Vocational high school 553 3.22 .81
* p<.001

Table 4 shows that there is a meaningful difference between teachers’ views on private courses
according to school type [t(1063=-4.99; p<.01]. When data related to the 1* dimension of the scale was
examined, it was found out that compared to teachers who work at an Anatolian high school, those who
work at a vocational high school think that private courses contribute to education more [t(1063=-4.34;
p<.01]. Moreover teachers who work at an Anatolian high school got a higher score in the negative
effect of private courses dimension.

Teachers’ views on private courses were examined according to the undergraduate program variable
through an Independent Samples tTest. Findings are summarized in Table 5.
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Table 5.
T-test values of teachers’ view scores according to undergraduate program variable.
Undergraduate Program N M SD df t p
" Vi Education Facult 560 3.18 .66

Te.achers Views on . Y 1063 1.46 145
private courses Other Faculties 505 3.12 .70

ibuti i Education Facult 560 3.39 .76
Contribution of pr.lvate . y 1063 131 192
courses to education Other Faculties 505 3.33 .80

i i Education Facult 560 3.29 .77
Negative effect of .prlvate y 1063 -1.22 291
courses on education Other Faculties 505 3.35 .77

As it is clear in Table 5, there is no meaningful difference between teachers’ views on private courses
according to the undergraduate program from which they have graduated [t(1063=1.46; p>.05]. The same
finding appeared at sub dimensions, as well, and it was concluded that undergraduate program they
graduated from does not have an effect on teachers’ views on private courses.

Findings Related to Teachers’ Efficacy

Teachers’ efficacy was examined according to professional experience variable through an
Independent Samples t Test. Findings are summarized in Table 6.

Table 6.
T-test values of teachers’ efficacy scores according to their professional experience.
Experience N M SD df t p*
) 0-20 years 647 3.88 41
Teachers’ Efficacy 1063 -3.64 .001
20- moreyears 418 398 .45
) . . 0-20 years 647 3.84 45
I. Dimension: Instruction 1063 -4.23 .001
20- more years 418 397 .48
i ion: i 0-20 years 647 394 49
Il. Dimension: Behavior y 1063 -3.29 001
Management 20- moreyears 418 4.05 .54
. . o 0-20 years 647 395 43
Ill. Dimension: Motivation 1063 -2.40 .016
20- more years 418 4.02 .47
i ion: i 0-20 years 647 3.78 .49
IV.. leen5|on. Teaching y 1063 -2.81 005
Ability 20- more years 418 3.87 .52
i ion: i 0-20 years 647 3.88 .61
V. Dlmenspn. Measuring y 1063  -3.06 002
and Evaluation 20- moreyears 418 3.99 .60
* p<.001

It can be seen in Table 6 that teachers’ efficacy levels show meaningful difference according to the
experience variable [t(063=-3.64; p<.01]. In all sub dimensions of the scale, it was found out that
teachers with 20 or more years of experience have a meaningfully high efficacy compared to young
teachers with less than 20 years of experience.

Teachers’ efficacy was examined according to school type variable through an Independent Samples
t Test. Findings are summarized in Table 7.
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Table 7.
T-test values of teachers’ efficacy scores according to school type variable.
School Type N M SD df t p
. Anatolian high school 512 3.94 .40
Teachers’ Efficacy 1063 1.37 171

Vocational high school 553 3.90 .45
) ) ) Anatolian high school 512 391 .44
I. Dimension: Instruction 1063 1.37 171
Vocational high school 553 3.87 .48
1. Dimension: Behavior Anatolian high school 512 4.02 .49
Management Vocational high school 553 3.96 .53
. . ~_Anatolian high school 512 4.00 .42
I1l. Dimension: Motivation 1063 1.45 .149
Vocational high school 553 3.96 .47

IV. Dimension: Teaching  Anatolian high school ~ 512 3.82 .47

1063 2.05  .040°

- 1063 .69 491
Ability Vocational high school 553 3.80 .53
i ion: i Anatolian high school 512 3.92 .59
V. Dlmen5|c?n. Measuring ) g 1063 -46 649
and Evaluation Vocational high school 553 3.93 .64
* p<.05

Table 7 clearly indicates that there is no meaningful difference in teachers’ efficacy levels according
to school type. The same finding appeared in Instruction, Motivation, Teaching Ability, Measuring and
Evaluation sub dimensions. Hence forth it was concluded that school type does not affect teachers’
efficacy. However, it was also determined that Behavior Management efficacy is meaningfully higher in
teachers working at an Anatolian high school [t(1063=2.05; p<.05].

Teachers’ efficacy was examined according to undergraduate program variable through an
Independent Samples t Test. Findings are summarized in Table 8.

Table 8.
T-test values of teachers’ efficacy scores according to undergraduate program variable.
Undergraduate Program N M SD df t p
Education Faculty 560 3.93 .44
Teachers’ Efficacy ) 1063 .89 .369
Other Faculties 505 391 .42
) ) ) Education Faculty 560 3.89 .48
I. Dimension: Instruction . 1063 .36 .719
Other Faculties 505 3.88 .45
i ion: i Education Facult 560 3.99 .53
Il. Dimension: Behavior ' y 1063 57 566
Management Other Faculties 505 3.98 .49
. . o Education Faculty 560 3.99 .45
Ill. Dimension: Motivation 1063 1.22 .225
Other Faculties 505 3.96 .44
i ion: i Education Facult 560 3.83 .51
IV.. leen5|on. Teaching y 1063 91 363
Ability Other Faculties 505 3.79 .49
i ion: i Education Facult 560 3.94 .63
V. Dlmen5|9n. Measuring ' y 1063 1.01 313
and Evaluation Other Faculties 505 3.90 .59

It was discovered that teachers’ efficacy does not show a meaningful difference according to
undergraduate program [t(;0e3)=.89; p>.05]. Same finding was also seen in sub dimensions, and it was
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concluded that undergraduate programs from which teachers graduated does not affect their level of
efficacy.

Discussion and Suggestions

In this study the effect of teachers’ years of experience, school type and undergraduate program on
their views on private courses and their efficacy levels was investigated. Teachers think that subjects are
better comprehended at private courses due to the low number of students in classes, the homogeneity
of the levels of the students in these courses, the practical techniques that facilitate learning, and the
reinforcement of the knowledge obtained at school. Henceforth, they think that success of students’
increases. Similar to these research findings, in this study, it was conclude dthat teachers employed by
the Ministry of National Education have a positive view on private courses. The reasons for these
positive views on private courses are to be the fact that teachers have the chance to pay special
attention to each student, which means more effective counseling and instruction for students (Ozmen,
2005; Yesilyurt, 2008). Also, public schools are insufficient mostly because they adopt traditional
teaching methods. Moreover, as stated by Kosterelioglu and Bayar (2014), teachers emphasize the
necessity of private courses for the education system due to such reasons as the excessive number of
students in classes, physical infrastructural problems, lack of sufficient tools, scant number of teachers,
the exam-oriented nature of education system, and the discrepancy between school curriculum and the
entrance exams.

In the study, teachers’ negative views on private courses were also examined. Among the teachers’
negative views, primary ones are that private courses are only exam-oriented, that they teach too much
in too little time which in return causes stress in students, and that the knowledge they provide is based
on memorization instead of being in-depth. In a study, Dogan (2010) expressed that these negative
aspects put pressure on students. When teachers’ views on private courses were examined according to
professional experience, it was seen that young teachers supported the necessity of private courses
more than their elder colleagues. This can be interpreted as those young teachers are more likely see
the deficiencies in the education system. It is thought that teachers who have 20 or more years of
experience, on the other hand, cannot sufficiently follow the changing needs of the education system.
When views on private courses are examined according to the undergraduate program variable, no
meaningful conclusion could be reached. Thus, it can be claimed that teachers evaluate the education
system more or less similarly and that they have the same approach no matter what their backgrounds.
Moreover, it was also determined that according to school type variable, those who work at vocational
high schools have more positive views concerning private courses than those who work at Anatolian
high schools. The reason for this might be the fact that since vocational schools prioritize vocation-
oriented courses and put aside courses that are relevant for university entrance exam, teachers believe
students should get additional help for these courses.

The issues of private courses have led the researchers to examine the training process of pre-service
teachers and the quality of in-service teachers. In this study, efficacy levels of teachers, whose views on
private courses were asked, was also examined. It was determined that there is no meaningful
relationship between teachers’ views on private course and their perception of efficacy. It was also
discovered that teachers’ perception of efficacy is rather high (X=3.91). As the teachers' experience
increased, their perception of efficacy increases, as well. In the sample group, perception of efficacy did
not change according to undergraduate program they graduated from or school type they work at.
When findings were examined, it was seen that teachers who are graduates of faculties of education
have a higher perception of efficacy. Although their perception of efficacy is high, there are studies that
require questioning the quality of teachers and the education at schools. For example, Yilmaz and
Altinkurt (2011) examined pre-service teachers’ views on the problems of our education system. One
significant problem underlined by pre-service teachers is the low quality of in-service teachers.
According to pre-service teachers, most teachers do not improve themselves, cannot adapt to
improvements and they try to maintain their posts with the knowledge they have obtained at university
and nothing more. In order for the quality of education provided by a teacher to be good, that teacher
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himself or herself should be well versed in the first place. It is thought that this is possible if the teacher
receives a sound education and if he or she is given the opportunity to improve himself/herself through
in-service training (Sahin, 2008). Hence, one of the main reasons for students to go to private courses is
that teachers working at private courses improve themselves and give one-to-one attention to students
(Yigit & Akdeniz, 2001; Kahraman, 2013). Accordingly, there is more pressure on those who work at
private courses, for which people spend a lot of money, compared to those who are employed at state-
run schools. This pressure indirectly leads teachers to improve themselves and update their knowledge.
Furthermore, students do not always have the chance to get answers to their questions or most of the
time this chance is quite limited. This can be interpreted as inadequate attention paid to the student
due to the fact that classrooms are crowded at high schools, or it can be interpreted as high school
teachers’ being inadequate in answering questions that students come across at university entrance
exams. One of the primary expectations of students from their teachers is that they teach possible
solution patterns for the questions that can be asked at the exam (Umay, 2000). Tunay’s (1992)
contention that weekend courses given by their own teachers has no contribution to students’
preparation process seems to support this. In addition, Sirin’s (2000) research findings include the
conclusion that private course teachers are more knowledgeable compared to regular school teachers.

A similar situation in developing countries is valid especially for higher education institutions. The
staff in private higher education institutions are better equipped in terms of academic and vocational
qualifications. In addition, students are directed to a variety of courses by these institutions so that
graduates are able to find a work more easily. Therefore, the demand for private higher education
institutions is continually increasing (Varghese, 2006).

Conclusion

When the problems of the present education system are examined, various problems such as
centralized exams, crowded classrooms, rote memorization instead of real learning, physical
deficiencies, the employment of teachers, inadequacy of in-service teachers, teacher education system,
private courses, counseling, bussed education, parent-teacher cooperation and unemployment of higher
education graduates are detected. The most significant one among these problems is the annual
centralized exams which shape the future of students. Preparation process for the exam constitutes
another problem, which isthe quality of education and teachers. Students are required to succeed in
these exams in order to enter the next level of education. Each question in the exam should be
answered in one or two minutes. This creates a stressful competitive environment for students. Such an
environment necessitates using short and practical solution patterns. Thus, in addition to a solid
knowledge foundation, students also need a place where they can improve their test-taking skills, which
is required by the exam system, and can learn about the question types they will encounter in the exam
and also get over exam anxiety. Private courses are, therefore, institutions that support students. As a
result of this research, it has been concluded that teachers have a positive view on private courses and
they think that students cannot succeed at the university entrance exam without attending private
courses. Teachers state that private courses have fewer numbers of students in one class where
students are of the same level; they also think that private courses corroborate knowledge obtained at
school so lessons are learnt better. They claim all these factors increase success. Although teachers have
a high perception of efficacy, it is curious that they believe in the necessity of private courses. This can
be explained by the discrepancy between the exam system and the school curriculum.
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Turkge Stirumii

Giris

Egitim, glnlik hayatimizdaki en Onemli unsurlardan biridir. Tirkiye’de egitim devlet eliyle
gerceklestiriimesine ragmen, egitim kalitesinin artirilmasi ve taleplerin karsilanmasi amaciyla 6zel
tesebbisler egitim sektériine yonelmislerdir (Okur & Dikici, 2004). Bireylerin kariyer hedefleri arasinda,
ylksekogretim kurumlarina gegis, 6nemli bir yer tutmaktadir. Her yil okullasma oraninin artmasiyla
birlikte, yiksekogretimi talep eden 6grenci sayisi da artis gostermektedir. Egitim cagindaki ntfusun ve
her yil ortadgretim kurumlarindan mezun olan 6grenci sayisinin hizla artmasinin aksine Universitelerin
kontenjanlarinin sinirli olmasi, Universite egitimi almak isteyen 6grenciler icin rekabete dayali egitim
sistemini kaginilmaz bir sekilde ortaya cikarmistir. Universitelerin toplam kontenjani, sinava giren
Ogrenci sayisinin yaklasik %50’sini, lisans kontenjanlari ise Gniversite sinavina giren 6grencilerin yaklasik
%25’ini olusturmaktadir (Cayir, 2014).Dolayisiyla Gilkemizde ve bu sorunu yasayan diger Ulkelerde sinirl
kontenjan icinde kendine yer bulmak ya da istedigi bolime yerlesmek isteyen 6grenciler icin rekabet
kosullari daha da agirlasmaktadir. Bunun sonucu olarak 6zel dershaneler ortaya ¢ikmistir. Universiteye
girisin zorlagsmasi, 6grenci sayisinin ve 6grenciler arasindaki rekabetin artmasi, orta 6gretimde sinavla
ogrenci alan okullara talebin artmasi, giris sinavlarinda kullanilacak tekniklerin dershanelerde verilmesi
dzel dershanelerin sayilarinin hizla artmasina ve yayginlasmasina yol agmistir. Ozel dershanelerin varlig
sadece Tirkiye ile sinirli degildir. ABD, Japonya, Giiney Kore, Avustralya, ispanya, italya, israil,
Yunanistan gibi lilkelerde 6gretim siirecine takviye amaclh kurslar bulunmaktadir. Ornegin Giiney Kore’de
ozel ders veren kurumlarin sayilari 1980 yilinda 381 iken, 2007 yilinda 31.000’e yilkselmistir (Dawson,
2010). Sonug olarak 6zel ders ve dershane talebinin; egitim farklarinin gelir ve yasam standartlar
Uzerindeki etkisinin ylksek oldugu llkelerde daha fazla oldugu bilinmektedir (Bray & Silova, 2006).

Turkiye’de baslangicta fen, lisan veya sanat 6gretimi icin agilan ve bir "6zel okul" gibi disinilen 6zel
dershaneler, daha sonra takviye kurslar sekline dontigmistir. Ginimuzde liselere ve Universitelere giris
sinavlarina hazirhk amacini gergeklestirmeye yonelik olarak faaliyet gosteren 6zel dershaneler, “gelecek
kaygisi” tasiyan 6grenci ve velilerin giderek ilgilerinin yogunlastigi 6gretim kurumlari haline gelmistir.
Tirkiye’de dershaneye gitmek, tiniversiteye giris sinavinda basarili olmanin 6nemli belirleyicilerinden biri
olarak goériilmektedir. Ogrenci ve veliler, dershaneye gitmeden sinavlarda basarili olmanin neredeyse
imkansiz oldugunu disiinmektedirler (Ayvact & Er Nas, 2009; Turan & Alaz, 2007). Ozellikle Gniversite
giris sinavlarindaki rekabet durumu, 6grencileri biiyik 6l¢clide dershanelere yéneltmektedir (Bray, 1999).
Dershanelere iliskin arastirmalar, dershaneye gitmenin {iniversite giris sinavi basarisini pozitif yonde
etkilemesinin, okuldaki ders igeriklerinin Universite sinavina yoénelik olarak yeterli olmamasinin ve
okullarin 6grencileri Gniversite sinavina hazirlayamamasinin dershaneyi tercih etmede 6nemli nedenler
olduguna isaret etmektedir (Temelli, Kurt &Kdse, 2010). Ozel dershanelerin ortaya ¢ikmasinin birkag
nedeni vardir. Tlirkiye’de lniversitelere giriste eleyici bir sinav sisteminin uygulanmasi, kontenjanlarin
sinirli olmasi, okullardaki egitim-6gretimde yetersizlik vb. nedenler 6zel dershaneleri, 6nemli bir sektér
ve buyuk bir pazar olarak karsimiza ¢ikarmaktadir (ERG, 2013).Yapilan arastirmalara gére 6grenciler
oncelikle, (niversiteye giris sinavina yapacagl katkilari disinerek dershaneye gitmeyi tercih
etmektedirler (Baran &Altun, 2014; Temelli, Kurt & Kése, 2010). Ogrenciler, cogu zaman dershaneye
gitmeyi sinavi kazanmanin 6n kosulu olarak gormektedirler (Dagh, 2006; Egitim Reformu Girisimi [ERG],
2013). Ogretmenlerin dershanelerle ilgili gérisleri incelendiginde, 6grencilerin dershaneye gitme
nedenlerinin basinda okuldaki sinif mevcutlarinin fazlahgi, okullarinda kendi seviyelerine uygun bir
sinifta bulunmamasi, okul 6gretmenlerinin yaptiklari sinavlarin merkezi sinavla uyusmadigi ve ders
programlarinin merkezi sinav sorularina yénelik diizenlenmemesi oldugu tespit edilmistir (Baran,&Altun,
2014). Ayrica 6gretmenlerin blyik bir cogunlugu 6grencilerin dershaneye gitmeden ya da 6zel ders
almadan Universiteye giris sinavini kazanamayacaklarini diistinmektedir (Akin, Simsek & Erdem, 2007).
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Ogrenciler; egitim kurumlarindaki bélgesel farklliklar, esitsizlikler, kalabalik siniflar, fiziki ortamin
yetersizligi (Ozgen, 2012); okul ve yiiksekdgretime gecis sinav miifredatinin paralel gitmemesi ve etiit
yapma imkaninin olmamasi ve Ogretmenlerden birebir ders alma firsatini yakalayamama gibi
nedenlerden dolayl dershaneye gitmektedirler (Arabaci & Namli, 2014). Ayrica 6grenciler kisa zamanda
sonuca gotlirecek pratik ¢6zim yollarini 6grenme istekleri (Bastiirk, 2011) nedeniyle de 6&zel
dershaneleri tercih etmektedirler. Bu baglamda dershane, insanlarin okulda aldiklari derslerin disinda
licret d6deyerek egitim aldiklari, verilen ders saati ve igerigi degisiklik gosteren egitim kurumlaridir
(Buytkkose, 2010; Coskun, 2005). Acarh, Alkan ve Kogak Altundag (2015) tarafindan yapilan arastirma
sonucunda dershanedeki 6gretimin 6grenci basarisinda etkili oldugu belirlenmistir. Ogrenciler 6zellikle
dershanede 6grenmeyi kolaylastirici pratik tekniklerin 6gretilmesi, konuyu daha iyi anlayabilecekleri
yontemlerin kullanilmasi, anlamadiklari konulari 6gretmene daha rahat sorabilmeleri, sinif mevcudunun
az olmasi nedeniyle dersleri daha iyi anlayabilmeleri ve 6grendikleri bilgilerin okuldaki derslere
katilimlarini arttirdigi yéniinde olumlu goérusler bildirmislerdir. Ayrica yapilan ¢alismalarda 6grencilerin
blylk cogunlugunun dershanelerin kapatiimamasi yoniinde goériis belirtmis olmasi da bu arastirma
sonucunu desteklemektedir (Arabaci & Namli, 2014; Acarli, Altundag & Alkan, 2015; Gullu & Sahin,
2015).

Egitim sistemi, Ulkelerin kalkinmasinin en 6nemli gostergelerinden biridir. Bu durum goéz 6niine
alindiginda, llkelerdeki egitim sistemlerinin sorunlarini ortaya gikarmak, ¢ézim tGretmek ve bu Ulkeleri
daha yakindan tanimak agisindan énemlidir. Tarkiye gibi Glkelerdeki egitim sisteminin en 6nemli sorunu
bir Gist 6gretim kademesine gecise yonelik sinavlarin uygulanmasidir. Sinavlardan kaynaklanan rekabet
ogrencileri ve velileri daha iyi egitim icin 6zel kurumlara ve kurslara yénlendirir. Literatir incelendiginde,
ogrencilerin 6zel kurslara yonelik goruslerini belirlemek igin yapilan ¢ok sayida makale bulunmaktadir
(Arabaci & Namh, 2014; Gullui & Sahin, 2015). Ancak, 6gretmenlerin 6zel dershanelere yonelik
gorislerini belirleme calismalari bulunmamaktadir. Ogrenciler, okul egitim siirecinde elde edilemeyen
veya eksik olan bilgiyi edinmek, genel sinavlar sirasinda sorulan sorular hakkinda okulda
o6grenemeyecekleri konulari 6grenmek ve onlarin dogru kullanimi gibi becerilerini gelistirmek icin 6zel
dershaneleri tercih etmektedirler (Acarli, Altundag & Alkan, 2015). Ogrencilerin 6zel dershaneleri tercih
sebepleri ayrintili bir sekilde incelendiginde, okulda verilen egitim kalitesi ve 6gretmen yeterlikleri gibi
sorular akla gelir. Bu galisma, 6gretmenlerin 6zel dershaneye yonelik gorislerini ve goruslerini etkiledigi
dusinilen mesleki yetkinlikleri belirlemeye c¢alisan tanimlayici bir arastirmadir. Bu baglamda,
ogretmenlerin 6zel dershanelere yonelik gorisleri ve yetkinlikleri, mesleki deneyim, okul tiirii ve mezun
olunan lisans programi degiskenlerine gore incelendi. Bu ¢alisma, alanda ileride yapilacak ¢alismalara ilk
adimdir. Bu arastirmada, Tirkiye'de devlet okullarinda calisan 6gretmenlerin 6zel dershaneye yonelik
gorisleri ve yetkinlikleri belirlenmistir.

Yontem
Arastirma Deseni

Arastirma iliskisel tarama modelinde tasarlanmistir. . Bu arastirma modeli iki veya daha fazla
degiskenin birbiriyle olan iliskisini incelemeyi mimkin kilmaktadir (Fraenkel, Wallen & Hyun, 2012).
Arastirmanin degiskenleri 6gretmenlerin dershanelere yonelik gorisleri ve 6gretmen yetkinlik algisidir.
Literatlr incelendiginde 6gretmenlerin dershanelere yonelik gorislerini belirlemek igin bir 6lgme araci
olmadigi fark edilmis ve arastirmacilar tarafindan bir dlgek gelistirilmistir. Ogretmenlerin yetkinlik algisini
belirlemek icin Tschannen-Moran ve Woolfolk-Hoy (2001) tarafindan gelistirilen ve Tiirkceye Baloglu ve
Karadag (2008) tarafindan adapte edilen Ohio Ogretmen Yetkinlik Algisi Olgegi kullanilmistir.
Ogretmenlerin Dershanelere Yonelik Goriis Olcegi gelistirme siirecinde dlcegin yapi gegerligi agimlayici
faktor analizi ile incelenirken, belirlenen faktor yapisinin gegerli bir model olup olmadigi ise dogrulayici
faktér analizi ile test edilmistir. Ogretmenlerin dershanelere yénelik goriisleri ve yetkinlikleri (izerine
mesleki deneyim, okul tiiri ve mezun olunan lisans programi degiskenlerinin etkisi bagimsiz 6rneklem t-
testi yapilarak incelenmistir.
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Orneklem

Arastirma, Ankara ili'nde farkli ortadgretim kurumlarinda gérev yapmakta olan 1200 &gretmen ile
gerceklestirilmistir. Ogretmenlere uygulanan anketlerden 1065’i kullanilabilir olarak geri dénmiis ve
degerlendirmeye alinmistir. Arastirmada gruplarin homojen bir dagim goéstermesi icin deneyim
degiskeni iki kategoride siniflandirilmistir. Bu kategoriler 0-20 yil ve 20- daha fazla yildir. Arastirmaya
Anadolu liselerine veya meslek liselerinde gorev yapan 6gretmenler katilmistir, okul tiirii degiskeni de
Anadolu lisesi ve meslek lisesi olarak kategorize edilmistir. Ogretmenler ayrica mezun olduklari lisans
programinin egitim fakdiltesi ya da diger fakilteler olmasina gore de siniflandiriimistir.

Tablo 1.

Orneklem grubunun demografik dzellikleri.
f %
o Kadin 693 65
Cinsiyet Erkek 372 35
) 0-20 il 647 61
Deneyim 20- daha fazla 418 39
Okul tirii Anadolu Lisesi 512 48
Meslek Lisesi 553 52
. Egitim fakiltesi 560 53
Lisans program Diger faklteler 505 47

Veri Toplama Araglari
Ogretmenlerin Dershaneye Yénelik Gériis Olgegi

Literatlr incelendigine 6gretmenlerin, dershanelere yonelik gorislerini belirlemeye yonelik hazir bir
dlcege ulasilamamistir. Bu nedenle arastirmacilar tarafindan Ogretmenlerin Dershaneye Yonelik Gériis
Olgegi gelistirilmistir. Oncelikli olarak literatiir taramasi yapilmistir. Elde edilen bilgilerden yararlanarak
32 maddelik bir madde havuzu olusturulmustur. Bu ifadeler 6lgme degerlendirme, tutumlar ve
tutumlarin 6lgllmesi konusunda bilgi sahibi olan uzmanlar tarafindan incelenmistir. Uzman gorusleri
dogrultusunda madde havuzundaki maddeler 6n elemeye tabi tutulmus, 27 maddelik taslak o6lgek
deneme uygulamasi igin diizenlenmistir. Anketin yapi gegerligi agimlayici faktor analizi ile incelenmistir.
Ogretmenlerin dershaneye yénelik gérislerini iceren 6lgek icin KMO degeri. 95; Bartlett’in kiresellik
testinin anlamlilik seviyesi 0.000 (p<0.05) olarak bulunmustur. Bu sonuglar verilerin faktor analizine
uygun oldugunu gostermistir. Yapilan faktor analizi sonucunda 6lgegin yapisina uymayan ve birden fazla
faktore yik veren 4 madde &lcekten cikarilmistir. Ogretmenlerin Dershaneye Yénelik Goriis Olgegindeki
maddeler, dershanenin égretime katkisi ve dershanenin 6gretime olumsuz etkisi olmak lzere 2 boyutta
toplanmistir. Olgegin bilesenlerinin giivenirlik diizeyleri Cronbach Alpha i¢ tutarliik katsayisi ile
hesaplanmistir. Ogretmenlerin Dershaneye Yénelik Goriis Olcegi'nin Cronbach Alpha giivenirlik
katsayilari su sekildedir: dershanenin égretime katkisi (0=.94) ve dershanenin Ggretime olumsuz etkisi
(0=.82).
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Tablo 2.

Odretmenlerin dershanelere yénelik gériis 6lcedi tanimlayici istatistikler, faktor yiikii ve givenirlik

katsayisi sonuglari.

M SD Faktor yiku Alpha
1. Boyut: Dershanenin 6gretime katkisi
Madde 1 3.28 1.22 .674
Madde 2 2.83 1.13 .657
Madde3 3.15 1.13 .730
Madde4 3.45 1.11 .692
Madde5 3.64 1.02 .735
Maddel0 3.67 1.06 .673
Maddell 3.95 .98 .687
Maddel3 3.34 1.06 724
Maddel4 3.02 1.11 .613 94
Maddel6 3.45 1.01 .736
Maddel7 3.62 .99 .785
Maddel8 3.27 1.04 .809
Maddel9 3.02 1.05 754
Madde20 331 1.16 .659
Madde21 3.16 1.13 .614
Madde23 3.57 .99 .617
2. Boyut: Dershanenin 6gretime olumsuz etkisi
Maddeb6 3.14 1.09 .646
Madde7 4.00 1.03 .707
Madde8 3.02 1.18 .679
Madde9 3.46 1.18 .748 .82
Maddel2 3.22 1.08 .685
Maddel5 3.44 1.12 .685
Madde22 2.96 1.07 .550

Olgek icin belirlenen faktér yapisinin gecerli bir model olup olmadigi ise dogrulayici faktér analizi ile
test edilmistir. Agimlayici faktor analizi ile belirlenen iki faktorli yapinin uygunlugunda dogrulayici faktor
analizi igin LISREL 8.7 programi kullanilmistir. Dogrulayici faktor analizi ile belirlenen ki-kare iyilik uyum
indeksi X’=1112.96 (sd=229, p<.000). Uyum indeksleri (X*/sd)=4.86, GFI=0.87, AGFI=0.853, NFI=0.96,
CFI=0.97, SRMR= 0.056, RMSEA= 0.08. Literatiire gore uyum indeksleri kabul edilebilir diizeydedir (Kline,
2005; Stimer, 2000; Tabachnick & Fidell, 2007; Jéreskog & Sérbom, 1993). Bu bulgular olcegini yapi
gegerliligini desteklemistir. Ogretmenlerin dershanelere yénelik gériis 6lceginin dogrulayici faktér analizi

sonuglari Sekil 1'de verilmektedir.
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Sekil 1.
Ogretmenlerin dershanelere yonelik goriis 6lcegi dogrulayici faktér analizi modeli.

Ohio Ogretmen Yetkinligi Olgegi

Ogretmenlerin yetkinliklerini belirlemek amaciyla Tschannen-Moran ve Woolfolk-Hoy (2001)
tarafindan gelistirilen ve Turkceye uyarlama c¢alismasi Baloglu ve Karadag (2008) tarafindan
gerceklestirilen Ohio Ogretmen Yetkinligi Olcegi kullaniimistir. Olgek 5’li Likert tipinde 24 maddeden ve 5
alt boyuttan olusmaktadir. Olcekteki boyutlar; Yénlendirme, Davranis Yénetimi, Motivasyon, Ogretim
Becerisi, Olcme ve Degerlendirme olarak adlandiriimistir. Olgegin Cronbach Alpha giivenirlik katsayisi alt
olceklerde. 66 ile .79 arasinda iken Olcegin geneli icin ise .80’dir. Bu ¢alismadaki érneklem verileri ile
hesaplanan Cronbach Alpha giivenirlik katsayisi ise alt 6lceklerde. 60 ile .76 arasinda iken 6lcegin geneli
icin ise .93 olarak bulunmustur.

Veri Analizi

Arastirmadan elde edilen veriler SPSS 15.0 programi ile analiz edilmistir. Verilerin normal dagihmi
Kolmogorov-Smirnov testi ile incelenmistir. Normal dagilim igin, Kolmogorov-Smirnov testinin anlamli
olmamasi gerekir (p> 0.05) (Stevens, 2009). Calismada Kolmogorov-Smirnov testi degiskenler icin anlamli
degildir. Bu sonuca gore degiskenler normal dagilim gostermektedir. Verilerin degerlendirme sirecinde
demografik degiskenlerin karsilastirilabilir olup olmadigini belirlemek i¢in ki-kare homojenligi testi
uygulanmustir. Cinsiyet degiskeni homojenlik varsayimini karsilamadigi icin bu degisken incelenmemistir.
Ogretmenlerin deneyim, okul tiirii ve lisans programi degiskenleri homojenlik varsayimini karsilamistir
ve bu degiskenlerin 6gretmenlerin dershanelere yonelik gorisleri tGzerine etkisi bagimsiz 6rneklem t-
testi ile incelenmistir.
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Sonuglar
Odgretmenlerin Dershaneye Yénelik Gériislerine iliskin Bulgular

Ogretmenlerin dershaneye yonelik goriisleri mesleki deneyim agisindan bagimsiz érneklem t-testi
yapilarak incelenmistir. Bulgular Tablo 3’te 6zetlenmistir.

Tablo 3.
Ogretmenlerin mesleki deneyimlerine gére gériis puanlarinin t-testi degerleri.

Deneyim N M SD df t p

O i 0-20 yil 647 3.22 .67
O"gretrnerT_Ie_rln D-ershaneye y 1063 4.00 001
Yonelik Gorgleri 20- dahafazla 418 3.05 .68

in 68reti 0-20 yil 647 3.43 .75
Dershanenin 6gretime y 1063 376 001
katkisi 20-dahafazla 418 3.25 .80

in 68reti 0-20 yil 647 3.26 .76
Dershanenm. (?gretlme y 1063 295 003
olumsuz etkisi 20- dahafazla 418 3.41 77
* p<.001

Tablo 3 incelendiginde 6gretmenlerin dershaneye yonelik gorislerinin mesleki deneyimlerine gore
anlaml bir farkliik gosterdigi gorilmektedir [t(063=4.00; p<.01]. Olgegin I. Boyutuna ait veriler
incelendiginde 20 yildan daha az deneyime sahip olan geng¢ 6gretmenlerin 20 yil ve Uzeri mesleki
deneyimi olan 6gretmenlere kiyasla dershanenin 6gretime katkisi konusunda daha olumlu distndikleri
belirlenmistir [t(1063=3.76; p<.01]. Bu sonuca paralel olarak 20 yil ve lzeri deneyime sahip 6gretmenler,
20 yildan daha az deneyime sahip olanlara gore dershanenin 6gretime daha olumsuz etkisi oldugu
yoniinde goris bildirmislerdir [t(1063=-2.95; p<.01].

Ogretmenlerin dershaneye ydnelik gériisleri okul tiirii agisindan bagimsiz drneklem t-testi yapilarak
incelenmistir. Bulgular Tablo 4’te verilmistir.

Tablo 4.
Ogretmenlerin okul tiirii degiskenine gére goriis puanlarinin t-testi degerleri.

Okul tird N M SD df t p

Op i Anadolu Lisesi 512 3.05 .64
Ogretmenlerin Dershaneye o 1063 -4.99 .001
Yonelik Gorugleri Meslek Lisesi 553 3.25 .70

in dgreti Anadolu Lisesi 512 3.25 .74
Dershanenin 6gretime e 1063 -434 001
katkisi Meslek Lisesi 553 3.46 .80

in 68reti Anadolu Lisesi 512 343 .72
Dershanenln. (?gretlme 1063 4.46 001
olumsuz etkisi Meslek Lisesi 553 3.22 .81
* p<.001

Tablo 4 incelendiginde 6gretmenlerin dershaneye yonelik gorislerinin okul tirl degiskenine gore
anlaml bir farkhlik gosterdigi gorilmektedir [tuoe3=-4.99; p<.01]. Olgegin I. Boyutuna ait veriler
incelendiginde meslek lisesinde goérev yapan 6gretmenlerin, Anadolu lisesinde gobrev yapan
ogretmenlere oranla dershanenin 6gretime daha fazla katkisi oldugunu distndikleri belirlenmistir
[t1063=-4.34; p<.01]. Ayrica Anadolu Lisesi 6gretmenlerinin dershanenin &gretime olumsuz etkisi
boyutundan daha yiiksek puan aldiklari belirlenmistir [t1063)=4.46; p<.01].

Ogretmenlerin dershaneye yonelik gérisleri lisans programi degiskeni agisindan bagimsiz érneklem t-
testi yapilarak incelenmistir. Bulgular Tablo 5’te 6zetlenmistir.
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Tablo 5.
Ogretmenlerin lisans programi degiskenine gére goriis puanlarinin t-testi degerleri.
Lisans programi N M SD df t p

Op i Egitim Fakiiltesi 560 3.18 .66
Ogretmenlerin Dershaneye 6! 1063 146  .145
Yonelik Gorlgleri Diger Fakilteler 505 3.12 .70

in dgreti Egitim Fakdiltesi 560 3.39 .76
Dershanenin 6gretime gv ‘ 1063 131 192
katkisi Diger Fakulteler 505 3.33 .80

in dgreti Egitim Fakdltesi 560 3.29 .77
Dershanemr? ggretlme 8V 1063 -1.22 291
olumsuz etkisi Diger Fakilteler 505 3.35 .77

Tablo 5 incelendiginde 6gretmenlerin dershaneye yodnelik gorlslerinin mezun olduklari lisans
programina gore anlaml bir farklilik géstermedigi goriilmektedir [t(1063=1.46; p>.05]. Ayni bulgu alt
boyutlarda da tespit edilmis olup mezun olunan lisans programinin 6gretmenlerin dershaneye yonelik
gorislerini etkilemedigi sonucuna ulasilimistir.

Ogretmenlerin Yetkinliklerine iliskin Bulgular

Ogretmenlerin yetkinlikleri, mesleki deneyim agisindan bagimsiz érneklem t-testi ile incelenmistir.
Bulgular Tablo 4’te 6zetlenmistir.

Tablo 6.
Ogretmenlerin mesleki deneyimlerine gére yetkinlik puanlarinin t-testi degerleri.
Deneyim N M SD df t p*
L N 0-20 yil 647 3.88 .41
Ogretmen Yetkinligi 1063 -3.64 .001
20- daha fazla 418 398 .45
) 0-20 yil 647 3.84 .45
I. Boyut: Yonlendirme 1063 -4.23 .001
20- daha fazla 418 3.97 .48
020wl 647 394 49
Il. Boyut: Davranis Yonetimi 1063 -3.29 .001
20- daha fazla 418 4.05 .54
) 0-20 yil 647 395 .43
I1l. Boyut: Motivasyon 1063 -2.40 .016
20- daha fazla 418 4.02 47
. 0-20 yil 647 3.78 .49
IV. Boyut: Ogretim Becerisi 1063 -2.81 .005
20- daha fazla 418 3.87 .52
-0 0-20 yil 647 3.88 .61
V. Boyut: Olgme ve Y 1063 -3.06 .002
Degerlendirme 20-dahafazla 418 3.99 .60

* p<.001

Tablo 6'da gorildigh gibi 6gretmenlerin  yetkinlikleri deneyimlerine goére anlamh farklilik
gostermektedir [tqo63=-3.64; p<.01]. Olgegin biitiin alt boyutlarinda 20 yil ve izeri deneyime sahip
ogretmenlerin, yetkinliklerinin 20 yildan daha az deneyime sahip olan geng¢ 6gretmenlere oranla anlamli
sekilde daha yiiksek oldugu belirlenmistir.

Ogretmenlerin yetkinlikleri, okul tiiri acisindan bagimsiz érneklem t-testi yapilarak incelenmistir.
Bulgular Tablo 7’de 6zetlenmistir.
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Tablo 7.
Ogretmenlerin okul tiirii degiskenine gére yetkinlik puanlarinin t-testi degerleri.
Okul Tara N M SD df t p
L L. Anadolu Lisesi 512 3.94 .40
Ogretmen Yetkinlgi L 1063 1.37 171
Meslek Lisesi 553 3.90 .45
. Anadolu Lisesi 512 391 .44
I. Boyut: Yoénlendirme o 1063 1.37 171
Meslek Lisesi 553 3.87 .48
: Anadolu Lisesi 512 4.02 .49 .
Il. Boyut: Davranis Y 1063 2.05  .040
Yonetimi Meslek Lisesi 553 3.96 .53
. Anadolu Lisesi 512 4.00 .42
Ill. Boyut: Motivasyon L 1063 1.45 .149
Meslek Lisesi 553 3.96 .47
- Odreti Anadolu Lisesi 512 3.82 .47
V. B(?y.ut. Ogretim S8 1063 69 191
Becerisi Meslek Lisesi 553 3.80 .53
e Anadolu Lisesi 512 392 .59
V. Boyut: Olgme ve o 1063 -46  .649
Degerlendirme Meslek Lisesi 553 3.93 .64
*p<.05

Tablo 7 incelendiginde 6gretmenlerin yetkinliklerinin okul tiirtine gére anlamli farklihk gostermedigi
belirlenmistir [t(1063=1.37; p>.05]. Ayni bulgu Y&nlendirme, Motivasyon, Ogretim Becerisi, Olgme ve
Degerlendirme alt boyutlarinda da tespit edilmis olup okul tlrinin 6gretmenlerin bu yetkinliklerini
etkilemedigi sonucuna ulasilmistir. Ancak Davranis Yonetimi yetkinliginin Anadolu lisesinde gérev yapan
6gretmenlerde anlamli bir sekilde daha yiiksek oldugu belirlenmistir [t(1063=2.05; p<.05].

Ogretmenlerin yetkinlikleri, lisans programi agisindan bagimsiz drneklem t-testi ile incelenmistir.
Bulgular Tablo 8’de verilmistir.

Tablo 8.
Ogretmenlerin lisans programi degiskenine gére yetkinlik puanlarinin t-testi degerleri.
Lisans Programi N M SD df t p
. — Egitim Fakiiltesi 560 3.93 .44
Ogretmen Yetkinligi N . 1063 .89 .369
Diger Fakulteler 505 391 .42
. . Egitim Fakdltesi 560 3.89 .48
I. Boyut: Yoénlendirme . . 1063 .36 .719
Diger Fakilteler 505 3.88 .45
. Egitim Fakiiltesi 560 3.99 .53
II." Boy.lut.. Davranig gv 1063 57 566
Yonetimi Diger Fakulteler 505 3.98 .49
) Egitim Fakdiltesi 560 3.99 .45
Ill. Boyut: Motivasyon N . 1063 1.22 .225
Diger Fakilteler 505 3.96 .44
.y .. Egitim Fakdltesi 560 3.83 .51
IV. Boyut: Ogretim Becerisi . . 1063 .91 .363
Diger Fakulteler 505 3.79 .49
-0 Egitim Fakdiltesi 560 3.94 .63
V. Boyut: Olgme ve &l ) 1063 1.01 .313
Degerlendirme Diger Fakiilteler 505 3.90 .59
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Ogretmenlerin yetkinliklerinin lisans programina gére anlamli farkliik géstermedigi belirlenmistir
[t(1063)=-89; p>.05]. Ayni bulgu alt boyutlarda da tespit edilmis olup 6gretmenlerin mezun olduklari lisans
programinin yetkinliklerini etkilemedigi sonucuna ulagiimistir.

Tartisma ve Oneriler

Bu arastirmada 6gretmenlerin dershanelere yonelik gorisleri ve 6gretmen yetkinligi arastiriimis ve
deneyim, okul tiirii ve mezun olunan lisans programinin goris ve yetkinlik Gzerine etkisi incelenmistir.
Ogretmenler dershanede sinif mevcudunun az olmasi, ayni seviyedeki dgrencilerin bir arada olmasi,
ogrenmeyi kolaylastirici pratik teknikler 6gretilmesi ve okulda 6grenilen bilgilerin dershanede
pekistirilmesi sonucunda derslerin daha iyi anlasildigini ve béylece basarinin arttigini dislinmektedirler.
Mevcut arastirma sonuglarina benzer sekilde s6z konusu arastirmada Milli Egitimde gorevli
O0gretmenlerin dershanelere yonelik goruglerinin olumlu oldugu belirlenmistir. Dershanelere y&nelik
olumlu gorislerin sebebi; dershane 6gretmenlerinin 6grencilerle birebir ilgilenmeleri, etkin rehberlik ve
yénlendirme calismalari yapilmasi (Ozmen, 2005; Yesilyurt, 2008), kamu okullarinin nitelik yetersizligi,
farkh 6gretim tekniklerinin uygulanmamasi olarak goriilmektedir. Ayrica Kosterelioglu ve Bayar’in (2014)
arastirmasina gore 6gretmenler dershanelerin egitim sisteminde bir ihtiyac oldugu ve gerekliligi tizerinde
durmaktadirlar. Bunun nedeni olarak 6gretmenler, okullarindaki sinif mevcudunun fazlalgi, fiziksel alt
yapi sorunlari, arag-gereg eksikligi, 6gretmen sayisinin yetersizligi, egitim sisteminin sinav odakl olmasi,
dershanelerin basarinin anahtar olarak olusan algi ve se¢me sinavlarinin okuldaki mifredat ile
ortismemesi gibi nedenleri 6ne stirmislerdir.

Arastirmada 6gretmenlerin dershaneye yénelik olumsuz gérisleri de incelenmistir. Ogretmenlerin
olumsuz goérusleri arasinda, dershanelerde derslerin sadece sinav odakl islenmesi, kisa strede ¢ok fazla
bilgi verilmesi ve bu durumun 6grencide strese sebep olmasi, verilen bilgilerin ezbere yonelik olmasi ilk
siralarda yer almaktadir. Dogan (2010) yaptig1 arastirmada bu olumsuzluklarin 6grenciler Gzerinde bir
baski meydana getirdigini ifade etmistir. Ogretmenlerin dershanelere yénelik goriisleri mesleki
tecrlibeleri agisindan incelendiginde geng¢ Ogretmenlerin mevcut egitim sisteminde dershanenin
gerekliligine daha fazla inandiklari goriilmektedir. Bunun nedeni geng¢ 6gretmenlerin mevcut egitim
sistemini daha iyi tanimalari ve eksiklerini daha iyi gorebilmeleri olarak yorumlanabilir. 20 yil ve Uzeri
mesleki deneyime sahip Ogretmenlerin ise egitim sisteminin degisen ihtiyaclarini yeterince takip
edemedikleri duslindlmektedir. Dershanelere yo6nelik goérisler mezun olunan lisans programi
degiskenleri acisindan incelendiginde ise anlamli bir sonuca ulasilamamistir. Buradan mezun oldugu
lisans programi ne olursa olsun 06gretmenlerin mevcut Ogretim sistemini benzer sekilde
degerlendirdikleri ve yaklasimlarinin ayni oldugu yorumu yapilabilir. Ayrica okul tiirli degiskenine gére
meslek lisesinde gorev yapan Ogretmenlerin goruslerinin Anadolu Lisesi 6gretmenlerine gore daha
olumlu oldugu belirlenmistir. Bunun sebebi, meslek lisesinde meslege yonelik derslerin 6n planda olmasi
ve Universite sinavina yonelik olan derslerin arka planda kalmasi nedeniyle 6gretmenlerin 6grencilerin
bu derslerle ilgili takviye almasi gerektigine olan inanglaridir.

Dershaneler sorunu arastirmacilari 6gretmen adaylarinin yetistirilme sirecini ve 6gretmenlerin
niteligini incelemeye yoneltmistir. S6z konusu calismada da dershaneye yoénelik gorisleri alinan
O0gretmenlerin 6gretmen yetkinlikleri de incelenmistir. Arastirmada 6gretmenlerin dershaneye ydnelik
gorusleri ile yetkinlik algilari arasinda anlaml bir iliski olmadigi sonucuna ulasilmistir. Ogretmenlerin
yetkinlik algilarinin ise oldukca yiiksek oldugu (X=3.91) belirlenmistir. Ogretmenlerin meslekte gecirmis
olduklari siire arttikga yetkinlik algilarinin da arttigi tespit edilmistir. Yetkinlik algisi; incelenen érneklem
grubunda mezun olunan lisans programi ve gorev yapilan okul tiriine gore farkhhk gostermemektedir.
Bulgular incelendiginde egitim fakiltesinden mezun olan 6gretmenlerin bu boyutlardaki yetkinlik
algilarinin daha yiksek oldugu goérilmektedir. Her ne kadar 6gretmenlerin yetkinlik algilari yiksek olsa
da okuldaki 6gretmen ve 6gretimin niteligini sorgulamayi gerektiren arastirmalar da mevcuttur. Ornegin
Yilmaz ve Altinkurt (2011) gergeklestirdikleri bir arastirmada 6gretmen adaylarinin llkemiz egitim
sisteminin sorunlarina iliskin gorisleri incelemislerdir. Ogretmen adaylarinin izerinde durduklari dikkat
ceken sorunlardan biri, mevcut &gretmen niteliginin diisiik olmasidir. Ogretmen adaylarina gore
ogretmenlerin 6nemli bir bélimi kendisini gelistirmemekte, yeniliklere uyum saglamamakta ve mezun
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oldugu zamanki bilgileriyle 6gretmenligini siirdiirmeye calismaktadirlar. Ogretmenin verdigi egitimin
beklenen kalitede olabilmesi icin de 6gretmenin bizzat kendisinin iyi yetistirilmis olmasi gereklidir.
Ogretmenin iyi olmasi ise onun hem hizmet éncesinde iyi yetistirilmesi, hem de hizmet icinde kendisini
gelistirecek olanaklardan yararlanmasini saglamakla mimkin olabilecegi distinilmektedir (Sahin, 2008).
Nitekim o6grencileri dershaneye yodnelten sebeplerin basinda dershane 6gretmenlerinin kendilerini
gelistirmeleri ve 6grencilerle birebir ilgilenmeleridir (Yigit & Akdeniz, 2001; Kahraman, 2013). Clinki ¢ok
paralar 6denerek gidilen dershanedeki 6gretmenler Gzerinde MEB 6gretmenlerine gére daha fazla baski
vardir. Bu baski dolayl olarak 6gretmenleri kendilerini siirekli gelistirmeye ve bilgilerini glincellemeye
yoneltmektedir. Ayrica 6grencilerin lisede her zaman sorularina cevap bulabilme imkanlari yoktur ya da
¢ok sinirhdir. Bu durum liselerdeki siniflarin kalabalik olmasi nedeniyle 6gretmenlerin her 6grenciyle
yeterince ilgilenememesi seklinde yorumlanabilecegi gibi lisedeki 6gretmenlerin Universiteye hazirlik
sinavinda ¢ikmis olan sorular baglaminda yetersiz kaldiklari seklinde de yorumlanabilir. Ogrencilerin
ogretmenlerden beklentilerinin basinda sinavda cikabilecek problemlerin olasi ¢6zim kaliplarini
ogretmeleri gelmektedir (Umay, 2000). Tunay'in (1992) okullarda 6grencilerin kendi 6gretmenleri
tarafindan hafta sonlari diizenlenen ek kurslarin 6grencilerin sinava hazirlanma siireglerine bir katkisinin
olmadigini ifade etmesi bu durumu destekler niteliktedir. Bununla birlikte Sirin’in (2000) arastirma
bulgulari arasinda dershane o&gretmenlerinin okul 6gretmenlerine oranla daha bilgili oldugu yer
almaktadir.

Giiney Afrika'da da benzer durum 6zellikle de yiiksekdégretim kurumlari icin gegerlidir. Ozel
ylksekogrenim kurumlarindaki personel akademik ve mesleki agidan daha donanimhidir. Buna ek olarak,
ogrenciler bu kurumlar tarafindan cesitli derslere yonlendirilir, boylece mezunlar daha kolay bir is
bulabilirler. Bu nedenle, 6zel yliksekogrenim kurumlarina olan talep surekli artmaktadir(Varghese, 2006).

Sonug

Mevcut egitim sisteminin problemleri incelendiginde merkezi sinavlar, kalabalik siniflar, ezberci
egitim, fiziki yapi eksiklikleri, 6gretmen atama sistemi, 6gretmen sayisinin azhgi, 6gretmen yetistirme
sistemi, 6zel dershaneler, rehberlik, tasimali egitim, okul-aile isbirligi, yiksekdgretim mezunlarinin
istihdami gibi pek cok sorun karsimiza ¢ikmaktadir. Bu sorunlarin basinda yilda bir kez diizenlenen,
ogrencilerin gelecegini yonlendiren merkezi sinavlar gelmektedir. Sinavlara hazirlik sireci, egitim-
dgretim ve o6gretmen niteliginin sorgulanmasina neden olmaktadir. Ogrencilerin bir iist &gretim
kurumuna girebilmeleri i¢in bu sinavlarda basarili olmalari gerekmektedir. Sinavda her soru, bir ya da iki
dakika icinde cevaplanmak zorundadir. Bu durum 6grencilerde strese neden olan bir rekabet ortami
yaratmaktadir. Bu ortam, 6grencilerin kisa ve pratik ¢dziim yollarini kullanmasini gerekli kilmaktadir.
Dolayisiyla 6grenciler, saglam bir bilgi temelinin yani sira sinav sisteminin gerektirdigi test ¢dzme
becerisini gelistirebilecekleri, pratik ¢6zim yollarini ve sinavda ¢ikan soru tiplerini 6grenebilecekleri,
sinav heyecanini yenebilecekleri bir yer arayisina girmektedirler. Dershaneler 6zellikle bu noktalarda
ogrencilere destek olan kurumlar olarak dikkati cekmektedir. Yapilan arastirma sonucunda
o6gretmenlerin dershaneye yonelik olumlu gorisleri oldugu, dershaneye gitmeden Universiteye giris
sinavinda basarili olunamayacagini disiindiikleri belirlenmistir. Ogretmenlerin yetkinlik algisinin yiiksek
olmasina ragmen dershanelerin gerekliligine inanmalari distndirictdir. Bu durum okullardaki
mufredat ile Universiteye giristeki sinav sisteminin ve igeriginin birbiriyle ¢celismesi ile agiklanabilir.
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