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Ozet

Bu arastirmanin amaci, égretmen adaylarinin aile katilimina
yonelik tutumlarinin yordanmasinda karanlik dortlG  kisilik
ozelliklerinin ve algilanan empatik ve sosyal o©z-yeterlik
dlzeyinin rolunG incelemektir. Calisma kapsaminda, 416
ogretmen adayindan goénulltlik esasina dayali olarak veri
toplanmistir.  Coklu  hiyerarsik regresyon analizinin ilk
asamasinda, ogretmen adaylarinin sahip oldugu
sosyodemografik 6zellikler (cinsiyet, sinif dlzeyi, gelir duzeyi)
kontrol degiskeni olarak tanimlanmis, ikinci asamada
ogretmen adaylarinin  karanhk dortla  kisilik  ozellikleri
(makyavelizm, narsisizm, psikopati ve sadizm) ve dguncu
asamada empatik 6z-yeterlik ve sosyal 6z-yeterlik degiskenleri
regresyon denklemine dahil edilmistir. U¢c asamali hiyerarsik
regresyon analizinin sonucunda, égretmen adaylarinin aile
katilmina yoénelik tutumlarinin anlamli yordayicilari sadizm,
psikopati ve sosyal o6z-yeterlik degiskenleri olmus, bu Ulc¢
degisken aile katilimina yonelik tutumlari orta dizeyde bir etki
buyuklaguyle acgiklamistir. Bulgular 6gretmen adaylarinin
egitiminde uyumlu kisilik 6zelliklerinin ve sosyal becerilerin
desteklenmesinin 6nemine isaret etmektedir.
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Giris
Egitime yonelik tutumlarin henuz erken cocukluk déneminde aile
ortaminda gelismesi ve d6grenme surecinin okul disindaki zamanda
aile ortaminda devam etmesi, okul ve aile isbirligini etkili bir egitim
sistemi acisindan kacinilmaz bir kosul haline getirmektedir (Cano ve
digerleri, 2016). Cocugun egitim ortamindaki basarisinda okul ve
ogretmenler kadar, aile ortaminda ebeveynlerin sagladigr duygusal
destek, davranissal beklentiler ve 6grenme kosullari da onemlidir
(Lindberg ve Guven, 2021; Zhang ve Ayunon 2024). Evde egitime
yoénelik tutumlari destekleyici bir ortam olusturma, okul odevlerine
yardimci olma, cocugun egitimsel ihtiyaclarina duyarli olma, okul
ortaminda yasananlarla ilgili cocukla iletisim halinde olma ve veli

toplantilarina katilma gibi davranislar bu kosullardan bazilaridir
(Canove digerleri, 2016; Green ve digerleri, 2007).

GUnumuzde, 6grencilerin akademik gelisimleriyle sinirli kalmayarak,
egitim sisteminin c¢cocuk haklarini esas alan bir yaklasimla
yapilandiriimasini, egitimin demokratiklesmesini ya da egitim
ortamlarinin dijitallesmeyle uyumlu hale gelmesini savunan bircok
pedagojik yaklasim, okul ve aile arasinda etkin bir isbirliginin
olusturulmasi gerektigini savunmaktadir (Galian ve digerleri, 2023).
Ayrica okul ve aile is birligini 6n planda tutan yaklasim sadece teorik
veya pedagojik anlayisla sinirli olmayip, is birliginin kalitesi kuresel
egitim sistemini izleyen resmi kurum ve kuruluslar tarafindan da
titizlikle takip edilmektedir. Toplumsal refah ve kalkinma acisindan
egitim sistemini kilit bir 6ge olarak goéren ve Turkiye'nin de kurucu
Uyesi olarak yer aldigi uluslararasi bir kurulus olan iktisadi isbirligi ve
Gelisme Teskilati (OECD, 2012), aile katilimini, kaliteli bir egitim
sisteminin temel beklentilerinden biri olarak tanimlamaktadir.

Okul ve aile isbirliginin 6nemine dair egitim kurumlarinda artan
farkindalik, ebeveynlerin cocuklarin egitim sureclerini daha ilgili bir
tutumla takip etmelerine yol acmis ve aile katilimi kavrami &zellikle
son on yillik surecte egitim arastirmalarinin 6nemli bir konusu haline
gelmistir (Erguden ve digerleri, 2020; Yavuz-Guler, 2014). Aile katilimi,
ebeveynlerin cocuklarinin  egitim sureclerinde aktif sekilde rol
almalarini ve cocuklarinin egitim sureclerini desteklemek adina okul
ve ogretmenle isbirliginde bulunmalarini tanimlamaktadir (Epstein
1995; Erguden ve digerleri, 2020; Erkan, 2010; Yavuz-Guler, 2014). Aile
katilimi kavramini esas alan yaklasim, zamanla uygulamaya donuk
sistematik programlara donuserek egitim surecinin énemli bir parcasi
haline gelmistir (Epstein 1995; Zembat ve Unutkan, 1999; Zhang ve
Ayunon 2024). Aile katilimi kavrami, yalnizca ebeveynlerin okula ve
ogretmenlere destek vermesiyle sinirli bir anlayis olmayip, okul ve
ogretmenlerin  de ogrencinin  yararini  gdézeten bir anlayisla
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ebeveynlerin gelisimini destekledikleri bir isbirligini icermektedir
(Galian ve digerleri, 2023; Zembat ve Unutkan, 1999).

Aile katilimina dayali uygulamalarin 6grenciler Uzerindeki etkilerini
konu edinen incelemeler, &grencilerin okula ve egitim sistemine
yonelik tutumlarinda (Barger ve digerleri, 2019; Epstein, 1995; Marti ve
digerleri, 2018; Matunszny ve digerleri, 2007), akademik becerilerinde
(Ansari ve Gershoff, 2015; Van Voorhis ve digerleri, 2013) ve psikososyal
uyumlarinda (Chen ve Fan, 2001; Epstein ve Sheldon, 2002; Rispoli ve
digerleri, 2018) olumlu gelismeler rapor etmektedir. Aile katilimina
iliskin bu olumlu sonuclara ragmen, egitim sureclerinin aile katilimi
yaklasimina dayall bir sekilde yurutulmesinin dnundeki dnemli bir
zorluk, ogretmenlerin aile katiliminin yararlihigina iliskin olumsuz
tutumlaridir (Dor ve Rucker-Naidu, 2012; Ensari ve Zambat, 1999;
Thompson 2012). Ogretmenlerin aile katimina iliskin olumsuz
tutumlara sahip olmalari, aile katilimina dayali uygulamalarin basarili
sekilde yurdtulmesini ve bu surecte karsilasilan olasi problemlerin
¢6zume kavusturulmasini olumsuz yonde etkilemektedir (Yavuz-Guler,
2014). Alanyazindaki arastirma bulgulari, 6gretmen adaylarinin aile
katilimina yénelik olumlu ya da olumsuz tutumlarinin, ebeveynlerle
isbirligi halinde calismanin énemli bir belirleyicisi oldugunu ortaya
koymaktadir (Baum ve McMurray-Schwarz, 2004, Blasi, 2002;
McQueen, 2002). Bu nedenle, 6gretmen adaylarinin gelecekte ailelerle
aktif bir isbirligi kurmasini sagdlayacak becerilerle yetistirilmesi,
ogretmen egitiminin  6nemli bir parcasi olarak kabul edilebilir
(Kirschenbaum, 2001, Pedro ve digerleri, 2012).

Ogretmenlerin aile katilimina iliskin tutumlarinin farklilasmasinda
etkili olabilecek degiskenlerin cogunlukla cinsiyet, gdrev yeri ya da
mesleki kidem gibi sosyo-demografik degiskenlere odaklandigi
soylenebilir. Bu kapsamda ulasilan bulgular, cinsiyetin aile katilimina
iliskin tutumlarin farklilasmasinda basat bir degisken olmadigini, kirsal
bdlgelerden ziyade merkezi yerlesim bodlgelerinde calisan ve daha
fazla mesleki tecrubeye sahip dgretmenlerin aile katilimina yénelik
daha olumlu tutumlara sahip oldugunu ortaya koymaktadir (Galian ve
digerleri, 2023). Ogretmenlerin aile katilimina yoénelik tutumlarinin
kisilik &zellikleri (Hamilton, 2010; Li ve Hung, 2012) ya da d6gretmen &z-
yeterligi (Garcia, 2004; Krizman, 2013) gibi psikolojik degiskenler
acisindan incelenmesini amaclayan calismalar ise oldukga sinirli
sayidadir. Oysa, egitim surecinde ebeveynlerle aktif bir isbirligi
olusturabilme, kisilerarasi iliskilerde etkili iletisim becerilerine ve
uyumlu sosyal davranislara sahip olmayl gerektirmektedir (Epstein
1995; Kirschenbaum, 2001). Bu nedenle, 6gretmen adaylarinin kisilik
ozelliklerinin uyumlu sosyal davranislari desteklemesi ve égretmen
adaylarinin empatik ve sosyal yeterliklere sahip olmasi, aile katilimina
iliskin olumlu tutumlarin gelisiminde anlamli degiskenler olarak rol
oynayabilir.

318



PAUEFD, 61, 316-334 [2024] https://doi.org/10.9779/pauefd.1404171

Alanyazinda, bireyin uyumlu sosyal davranislardan uzak davranmasina
yol acan ve klinik olmayan &rneklemlerde de gozlenen normal kisilik
ozellikleri olarak kabul edilen baslica kisilik dzellikleri (a) makyavelizm,
(b) narsisizm, (c) psikopati ve (d) sadizm olarak tanimlanmakta ve bu
dort olumsuz kisilik 6zelligi karanhk doértlu kavramiyla anilmaktadir
(Paulhus ve digerleri, 2021). Makyavelist egilimler yukseldikce, bireyler
cikarlarini gozeterek statlye, guce ve manipulasyona yonelmekte,
sosyal ve duygusal iliskileri dnemsememekte ve diger insanlar
hakkinda olumsuz tutumlar sergilemektedir (Jones ve Paulhus, 2014;
Stewart ve Stewart, 2006). Fazlaca abartiimis bir 6z-sevgiyi tanimlayan
narsisistik egilimler, bireylerin kendilerini diger insanlardan daha
ustun olarak algilamalarina ve empatik tutumlarda uzaklasmalarina
yol acabilmektedir (Paulhus ve digerleri, 2021, Wai ve Tiliopoulos, 2012).
Benzer sekilde, zayif durtu kontrolUu, kanun ve kurallarin ihlali ve
empati yoksunlugu, bireylerdeki psikopatik egilimlerin belirgin bir
goéstergesidir (Jones ve Paulhus, 2014, Wai ve Tiliopoulos, 2012). Son
olarak, diger insanlarin aci cekmelerinden keyif duymayi tanimlayan
basit sadizm kavrami, siddet icerikli gorselleri takip etmeyi, siber
zorbaligl, insanlari incitecek davranislarda bulunmayi veya atesli silah
kullanimina 6zenmeyi iceren davranislari kapsamaktadir (Buckels ve
digerleri, 2013; Paulhus ve digerleri, 2021). Bu nedenle, uyumsuz sosyal
davraniglara yol acan kisilik 6zelliklerinin duzeyi, 6gretmen adaylarinin
aile katilmina yonelik tutumlarinin  belirlenmesinde anlamli  bir
yordayici olabilir.

Ancak, 6gretmen adaylarinin uyumsuz sosyal davranislara yol acan
kisilik &zelliklerinden arinik olmalari, ebeveynlerle aktif bir isbirligi
olusturmalari ve Kkisilerarasi iliskilerde etkili iletisim becerileri
sergilemeleri konusunda yeterli olmayabilir. Olumsuz Kisilik
ozelliklerinin  kontrol altinda tutulabilmesi durumunda dahi,
ebeveynlerle aktif bir isbirligi olusturma ve etkili iletisim becerileri
sergileme konusunda o&gretmen adaylarinin empatik ve sosyal
yeterliklere sahip olmasi 6nemli bir degisken olarak rol oynayabilir
(Epstein 1995; Kirschenbaum, 2001).

Sosyal 6z-yeterlik, insanlarla etkili bir iletisim sUrecini baslatmalk, iliskiyi
olumlu bir yénde surdurmek ve genel olarak Kkisilerarasi iliskilerde
kabul gérmek icin gereken becerilere sahip olmak seklinde
tanimlanabilir (Blumberg ve digerleri, 2008; Rose-Krasnor, 1997). Sosyal
oz-yeterlik algisi yuksek bireyler, kisilerarasi iliskilerde guvenli, dikkatli
ve uyumlu davranislar sergileme ve Kkisilerarasi iliskilerde
yasanabilecek olasi problemlerle basa cikma konusunda kendilerini
rahat hissetmektedir (Blumberg ve digerleri, 2008; Caprara ve Steca,
2005). Benzer sekilde, empatik 6z-yeterlik, diger insanlarin sahip
oldugu bakis acilarini anlamak ve duygularini dogru sekilde
okuyabilmek icin gereken becerilere sahip olmak seklinde
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tanimlanabilir (Di Giunta ve digerleri, 2010). Empatik 6z-yeterlik algisi
yuksek bireyler, iletisim halinde olduklari insanlarin dusunce yapisini
anlayabilmek ve insanlarin sahip olduklari hisleri kavrayabilmek
konusunda kendilerini rahat hissetmektedir (Caprara ve Steca, 2005;
Di Giunta ve digerleri, 2010). Aile katilminin Kisilerarasi iliskilerde etKkili
iletisim becerilerine ve uyumlu sosyal davranislara sahip olmayi
gerektirdigi gdz o6nune alindiginda, 6gretmen adaylarinin Kisilik
ozelliklerinin uyumlu sosyal davranislari desteklemesi ve 6gretmen
adaylarinin empatik ve sosyal yeterliklere sahip olmasi, aile katilimina
iliskin olumlu tutumlarin anlamli yordayicilari olabilir.

Bu baglamda, mevcut arastirmanin amaci égretmen adaylarinin aile
katilimina yonelik tutumlarinin yordanmasinda karanlik dortlu Kisilik
ozelliklerinin  (makyavelizm, narsisizm, psikopati ve sadizm) ve
algilanan empatik ve sosyal 6z-yeterlik duzeyinin rolUnu incelemektir.
Calisma kapsaminda, uyumsuz sosyal davranislara yol acan karanlik
dortlu kisilik ozelliklerinin kontrol edilmesinin ardindan, égretmen
adaylarinin empatik ve sosyal 6z-yeterlik duzeyinin aile katilimina
yonelik tutumlarinin yordanmasinda anlamli bir rolUnun bulunup
bulunmadigi arastirilacaktir.

Yéntem
Arastirmanin Modeli

Bu calisma, degiskenlere iliskin verilerin iliskisel tarama yontemiyle
analiz edildigi, nicel turde ve korelasyonel bir arastirmadir
(BUyukozturk ve digerleri, 2012). Arastirma degiskenleri arasindaki
iliskiler, coklu hiyerarsik regresyon analizi yontemiyle analiz edilmistir.
Arastirma kapsaminda ogretmen adaylarina iliskin cinsiyet, sinif ve
gelir duzeyi degiskenleri kontrol edildikten sonra, &gretmen
adaylarinin aile katilimina yonelik tutumlari yordanan degisken,
karanlk dértlu kisilik ozellikleri (makyavelizm, narsisizm, psikopati ve
sadizm) ve algilanan empatik ve sosyal 6z-yeterlik dUzeyi ise yordayicli
degiskenler olarak kabul edilmistir.

Calisma Grubu

Arastirmanin  calisma grubunu Pamukkale Universitesi Egitim
Fakultesi'nde ogrenim gdren ogretmen adaylari olusturmaktadir.
Fakultede &6grenim godren yaklasik 3,000 &grenci icin %95 guven
araliginda ve %5 hata paylyla hesaplanan tahmini 6rneklem sayisi en
az 341 olarak belirlenmistir (Cochran, 1977). Arastirma katilimcilarinin
belirlenmesinde uygun ornekleme yontemi kullaniimis (BUyukdzturk
ve digerleri, 2012) ve 2022-2023 egitim-6gretim yilinin yaz déneminde
Pamukkale Universitesi Egitim FakUltesi'nde 6grenim gdren 416 (%65.1
kadin; %34.9 erkek) 6gretmen adayindan goénulluluk esasina dayall
olarak veri toplanmistir. Arastirma ornekleminin yas ortalamasi 23.11 (ss
= 4.30) olarak hesaplanmistir. Sinif duzeyi degiskeni g6z onunde
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bulunduruldugunda, yaz déneminde arastirmaya katilan toplam 416
ogrenci arasinda birinci siniflar 17 (%4.1), ikinci siniflar 56 (%13.5), ¢guncu
siniflar 110 (%26.4), dorduncu siniflar 159 (%38.2) ve normal ogretim
sinirinl asan ogrenciler 74 (%17.8) katilimcidan olusmaktadir. Gelir
duzeyi degiskeni g6z énunde bulunduruldugunda ise gelir duzeyini
zayIf olarak algilayan ogrenci sayisi 61 (%14.7), gelir dUzeyini orta olarak
algilayan ogrenci sayisi 340 (%81.7) ve gelir duzeyini yuksek olarak
algilayan égrenci sayisi 15 (%3.6) olmustur.

GCalismada Kullanilan Olgme Araclar
Demografik Bilgi Formu

Ogretmen adaylariyla ilgili sosyo-ekonomik degiskenleri, yas, cinsiyet
ve sinif duzeyi gibi demografik bilgileri elde etmek amaciyla
arastirmacilar tarafindan olusturulmus bir veri toplama aracidir.

Ogretmen Adaylari icin Aile Katilimina Yénelik Tutum Olcegi

Ogretmen adaylarinin aile katilimina iliskin tutumlarini  dlcmek
amaclyla Yavuz-Guler (2014) tarafindan gelistiriimistir. Ailelerle
isbirligini destekleyici tutumu (“Ailelerle calismak 6gretmenin isinin
bir parcasidir, Madde 12") 6lcen 15 madde ve isbirligini engelleyici
tutumu (“Ailelerin okulla ilgili konulara karismamalari gerekir, Madde
4") 6lcen 10 madde olmak Uzere, toplamda 25 maddelik besli likert
tipte (1= Kesinlikle katilmiyorum; 5= kesinlikle katiliyorum) bir élcme
aracidir. Cronbach alfa i¢ tutarliik katsayisi mevcut c¢alismada
destekleyici tutum icin .91, engelleyici tutum i¢in .86 ve élgcegin butunu
icin .78 olarak bulunmustur. Mevcut calisma icin, olgegin iki faktorlu
yapisina iliskin dogrulayayici faktdér analizi sonuclari kabul edilebilir
uyum degerleri sunmustur (x2(N = 416) = 662.11, p < .001; x2/df = 2.47; GFI
=.88; CFl= .91, RMSEA = .06; SRMR = .05).

Karanlik Dértlii Olgegi

Bireyin uyumlu sosyal davranislardan uzak davranmasina yol acan ve
klinik olmayan &rneklemlerde de gdzlenen KkKisilik &zellikleri olarak
tanimlanan makyavelizm (“Ne olursa olsun énemli kisileri yaninizda
tutmalisin, Madde 2"), narsisizm (“Ender rastlanan bazi 6zelliklerim
var, Madde 12"), psikopati (“Kanunla basimin belaya girdigi olmustur,
Madde 19") ve sadizm (“Bazi insanlar aci ¢cekmeyi hak eder, Madde
26") olarak tanimlanan Kisilik dzelliklerini dlcmek amaciyla Paulhus ve
digerleri (2021) tarafindan gelistiriimis besli likert tipte (1= Kesinlikle
katilmiyorum; 5= kesinlikle katiliyorum) bir délcme aracidir. Olcegdin
Tark kultaruane uyarlanmasi Aytac (2022) tarafindan
gerceklestirilmistir.  Uyarlama c¢alismasi sonucunda sadizm ve
makyavelizmn boyutlarinin iki alt faktor halinde temsil edildigi ve
acimlayici ve dogrulayici faktor analizlerinin toplamda alti faktorla bir
yaplya isaret ettigi rapor edilmistir. Cronbach alfa i¢ tutarhlik katsayisi
mevcut calismada makyavelizm icin .73, narsisizm icin .82, psikopati
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icin .85, sadizm icin .85 ve 6lcedin butunu icin .91 olarak bulunmustur.
Mevcut calisma icin, ol¢cegin orjinal calismasinda oldugu haliyle dort
faktérlu yapisina iliskin dogrulayayici faktér analizi sonuglari kabul
edilebilir uyum degerleri sunmustur (x2 (N = 416) = 795.34, p < .00T; y%/df
= 2.36; GFI = .88; CFI= 90; RMSEA = .06; SRMR = .06).

Algilanan Empatik Oz-yeterlik ve Sosyal Oz-Yeterlik Olcegi

Bireylerin empatik ve sosyal &z-yeterlik duzeyini belirlemek amaciyla
Di Giunta ve digerleri (2010) tarafindan gelistirilen bir dlcme aracidir.
Birinci faktorde empatik 6z-yeterligi (“Acikca belli etmese de birinin
rahatlama ve duygusal destege ihtiyaci oldugunu fark ederim,
Madde 2)" élcen alti madde ve ikinci faktdrde sosyal 6z-yeterligi (“Beni
ilgilendiren bir konu hakkinda konusan insanlara fikrimi ifade
edebilirim, Madde 7") d6lcen bes madde olmak Uzere, toplamda 11
maddelik besli likert tipte (1= Hi¢c uygun degil; 5= Tamamen uygun) bir
dlcme aracidir. Olcedin Tark kaltGrine uyarlanmasi Akin ve Basoren
(2015) tarafindan gerceklestirilmistir. Cronbach alfa ic tutarlilik katsayisi
mevcut ¢alismada empatik &z-yeterlik icin .80, sosyal &z-yeterlik icin
80 ve dlcedin butunu icin .84 olarak bulunmustur. Mevcut calisma
icin, olcegin iki faktorll yapisina iliskin dogrulayayici faktdr analizi
sonugclarl iyi uyum degerleri sunmustur (x2 (N = 416) = 108.74, p < .00];
x?%/df =2.53; GFl = 95; CFI= 95; RMSEA = .06; SRMR = .05).

Veri Toplama Sureci

Veri toplama sureci, Pamukkale Universitesi Sosyal ve Beseri Bilimler
Bilimsel Arastirma ve Yayin Etigi Kurulu'nun 09/08/2023 tarih ve 16 -5
karar sayili etik kurul izni cercevesinde, 2022-2023 egitim-6gretim
yilinin yaz ddéneminin agustos ay! icerisinde Egitim Fakultesi'nde
ogrenim godren o&grencilerin onamlari ve gonullu  katilimlariyla
yurutulmustar. Arastirma davetinin 6grencilere iletilmesinde 6gretim
ilke ve yontemleri, okullarda rehberlik ve egitim psikolojisi gibi tum
boélumlerdeki &grencilerin ortak sekilde sectikleri dersler tercih
edilmistir. Arastirma daveti &grencilere Google Forms araciligiyla
cevrimici olarak iletilmistir. Katilimcilarin veri toplama araclarini
yanitlama suresi yaklasik 5 dakika olarak belirlenmistir.

Veri Analizi

Olcme araclarinin yapi gecerligine iliskin analizler AMOS yaziliminda
gerceklestirimistir.  Normal dagilim kosulunu saglayan surekli
degiskenler Uzerinden veri toplanan ve yeterli buyuklige sahip
orneklemlerde tutarli ve yansiz tahminlerde bulunabildigi icin
parametre kestirim yontemi olarak maksimum likelihood secilmistir
(Kling, 2011). Regresyon analizinin yurutulmesinde IBM SPSS yazilim
programi kullaniimistir. Yordayici degiskenlerin arastirmanin amacina
bagli olarak kontrol sirasina gore analize dahil edilmesine izin verdigi
ve her bir yordayicl degiskenin regresyon denklemi Uzerindeki essiz
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katkisini aciklamaya imkan sagladigi icin, analiz yontemi olarak ¢oklu
hiyerarsik regresyon analizi tercih edilmistir (Tabachnick ve Fidell,
2013). Coklu hiyerarsik regresyon analizinin ilk asamasinda, égretmen
adaylarinin sahip oldugu sosyodemografik 6zellikler (cinsiyet, yas, sinif
duzeyi) kontrol altinda tutulmus, regresyon analizinin ikinci
asamasinda ogretmen adaylarinin karanlik dortlu Kisilik ozellikleri
denkleme dahil edilmis, sosyodemografik 6zellikler ve uyumsuz sosyal
davranislara yol acan karanlik dortlu kisilik &zelliklerinin  kontrol
edilmesinin ardindan, regresyon analizinin UcunclU asamasinda
ogretmen adaylarinin empatik ve sosyal 6z-yeterlik duzeyinin aile
katilimina yoénelik tutumlarinin yordanmasinda anlamli bir rolunun
bulunup bulunmadigi incelenmistir.

Bulgular

Regresyon analizinin éncesinde, veri setine iliskin normal dagilim
kosulu incelenmistir. Normallik kosulunun degerlendirilmesinde,
degiskenlere ait carpiklik ve basiklik katsayilari incelenmistir. ideal bir
dagilimda carpiklik ve basiklik katsayilarinin -1 ile +1 arasinda degerler
aldigl, ancak -1.5 ile +1.5 arasinda ortaya ¢ikan degerlerin de normallik
varsayimini sagladiglr kabul edilebilmektedir (Tabachnick ve Fidell,
2013). Tablo Tde sunulan betimsel istatistikler incelendiginde,
arastirma degiskenlerine ait basiklik ve carpiklik katsayilarinin normal
dagilim kosulunu sagladigi kabul edilmistir.

Tablo 1
Betimsel istatistikler

En
KUgUk- Ortalama Standart Carpiklik Basiklik
En Sapma Katsayisi Katsayisl
Buyuk
Karanlik Dértld Puani 1.00-5.00 252 .68 96 1.48
Makyavelizm 1.00-5.00 3.01 .78 .08 -18
Narsisizim 1.00-5.00 292 .86 16 -31
Psikopati 1,00-5.00 2.05 .86 1.20 1.24
Sadizm 1.00-5.00 2.09 95 1.05 71
Oz-Yeterlik Puani 248-500 418 54 - 45 -28
Empatik 6z-yeterlik 2.00-5.00 415 .60 -35 -42
Sosyal 6z-yeterlik 1.80-5.00 4.22 .66 -73 M
Alle Katlimi Tutum 5, 500 377 62 -10 -55
Puani
Destekleyici 1.53-5.00 4.01 .68 -54 -.08
Engelleyici 1.00-5.00 3.54 84 -.82 90
Regresyon analizine iliskin coklu-baglantiliik kosulunun

degerlendiriimesinde ise tolerans degerinin .20'nin Uzerinde ve
varyans artis faktéranun (VIF) 10'un Uzerinde olmasi dikkate alinmistir
(Tabachnick ve Fidell, 2013). Ayrica, arastirma degiskenlerine iliskin
korelasyonel iliskiler Tablo 2'de sunulmustur.
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Coklu hiyerarsik regresyon analizine iliskin sonuclar Tablo 3'te
sunulmustur. Coklu hiyerarsik regresyon analizinin ilk asamasinda,
ogretmen adaylarinin  sahip oldugu sosyodemografik ozellikler
(cinsiyet, sinif duzeyi, gelir duzeyi) kontrol degdiskeni olarak analize
dahil edilmistir. Sosyoekonomik degiskenler icinde yalnizca cinsiyet
degiskeni regresyon analizine istatistiksel acidan dusuk kabul
edilebilecek bir etki buyukluguyle anlamli bir katki sunmus (8 =-2T, p <
.07); sinif duzeyi (B = -.01; p > .05) ve gelir duzeyi (= -.07, p > .05)
degiskenlerinin etkisi ise anlamsiz bulunmustur (R?= .04; R = .22; F 341
=7.08; p <.001).

Regresyon analizinin ikinci asamasinda 6gretmen adaylarinin karanlik
dortlu kisilik ézellikleri (makyavelizm, narsisizm, psikopati ve sadizm)
denkleme dahil edilmis ve karanlik dortlu kisilik &dzellikleri regresyon
analizine istatistiksel acidan orta duzeyde kabul edilebilecek bir etki
bayukluguyle anlamli bir katki sunmustur (R?= .16; R = .42; F (7408 =
12.09; p < .001). Regresyon analizinin birinci asamasinda denkleme
dusuk de olsa anlamli bir etki sunan cinsiyet degiskeni anlamliligini
yitirmis (8 = -.03; p >.05); sinif duzeyi (B = -.02, p >.05) ve gelir duzeyi (8=
-.04, p >.05) degiskenlerinin de denkleme anlamli bir etkisi olmamistir.
Karanlik dortlu kisilik 6zellikleri arasinda ise narsisizm (f = -.14, p < .0]),
psikopati (B = -.22; p <.0I) ve sadizm (f = -.22; p <.0I) degiskenleri aile
katilimina yonelik tutumlari olumsuz yonde yordamis, makyavelizm (B
= -.08; p > .05) degiskeni ise regresyon denklemine anlamli bir etkide
bulunmamistir.

Regresyon analizinin UgUncU asamasinda empatik oz-yeterlik ve
sosyal 6z-yeterlik degiskenleri de denkleme dahil edilmis ve aciklanan
varyansa iliskin istatistiksel acidan anlamli, ancak dusuk duzeyde bir
artis meydana gelmistir (R?= 18; R = .44; F 19405 = 12.09; p < .001). Uc
asamali  hiyerarsik regresyon analizinin sonucunda, Ogretmen
adaylarinin aile katilimina yonelik tutumlarinin anlamli yordayicilari
sadizm (B =-.21; p <.0]1), psikopati (B = -.18; p <.0I) ve sosyal &z-yeterlik (B
= .15 p < .01) degiskenleri olmustur. Cinsiyet (B = -.02; p > .05), sinif
duzeyi (B = -.03; p >.05), gelir duzeyi (B = -.04; p >.05), makyavelizm (B =
-.08;, p >.05), narsisizim (B = .07, p >.05) ve empatik 6z-yeterlik (B = .04,
p > .05) degiskenlerinin regresyon denklemindeki rolu ise anlamli
bulunmamistir.
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Tablo 2
Pearson Korelasyon Katsayilari
1 2 3 4 5 6 7 8 9 10
1.Karanlik dortlu 1
2 Makyavelizm 7T 1
3. Narsisizim 75%* A e 1
4., Psikopati .85 AR 54 1
5. Sadizm 83** 46** A 70** 1
6. Oz-yeterlik 10 Jo** 29** -.03 -04 1
7. Empatik &z-yeterlik T* J2%* 25 .00 -.02 B4** 1
8. Sosyal &z-yeterlik .06 .06 25 -.05 -.05 .88** 48 1
9. Alle katiimina yonelik 5, X e I & R T T 20% 1
tutum
10. Destekleyici tutum -.01 .05 10* -.07 -.09 37 28** B4 76** 1
11. Engelleyici tutum 50** BT 25** 45%* 48 .03 .06 .01 -.85** -.30**

n = 416; *p < .05; *p < .01
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Tablo 3

Coklu Hiyerarsik Regresyon Analizi Sonuglari

Yordayicl B S.e. 8 Tolera VIF Duzeltil  Degisi
Degisken B ns mis R? m R?
(Sabit) 4.09 17

Cinsiyet -27 06 -2 99 1.01

Sinif duzeyi -01 .03 -0 99 1.01 22 04 04
Gelir duUzeyi -1 .07 -07 1.00 1.00

(Sabit) 4.45 19

Cinsiyet -04 07 -03 T4 1.35

Sinif duzeyi -01 .03 -02 99 1.02

Gelir dUzeyi -06 .07 -04 .98 1.02

Makyavelizm -06 .04 -08 71 1.40 42 16 12
Narsisizim 10 04  14* .66 1.52

Psikopati -6 .05 -22% 43 2.34

Sadizm -14 .05 -22" 4] 2.42

(Sabit) 3.84 27

Cinsiyet -03 .07 -02 T4 1.36

Sinif duzeyi -02 .03 -03 .98 1.02

Gelir duzeyi -07 .07 -04 97 1.03

Makyavelizm -07 .04 -08 71 1.41

Narsisizim 05 .04 .07 .58 1.73

Psikopati -13 .05  -18%* 42 2.40 A 18 02
Sadizm -14 .05 -2 4] 2.43

Empatik 6z- .04 05 .04 T4 1.34

yeterlik

Sosyal 6z- 14 .05 5% 72 1.38

yeterlik

R? = 18; R = .44, F(9,406) = 10.99; *p < .05; *p < O1; **p < .001

Sonug, Tartisma ve Oneriler

Mevcut calismada o6gretmen adaylarinin aile katilimina yoénelik
tutumlarinin yordanmasinda sosyal uyumu zorlayict karanlik kisilik
ozelliklerinin ve algilanan empatik ve sosyal éz-yeterlik duzeyinin rold,
coklu hiyerarsik regresyon analizi ydntemiyle incelenmistir. Bulgular,
arastirma degiskenleri arasinda anlamli yordayici iliskilere isaret etmis,
analizlerin sonucunda sadizm, psikopati ve sosyal &z-yeterlik
degiskenleri aile katilimina ydnelik tutumlari orta duzeyde bir etki
bayukluguyle aciklamistir.  Coklu hiyerarsik regresyon analizinin ilk
asamasinda, 6gretmen adaylarinin sahip oldugu sosyodemografik
ozellikler (cinsiyet, sinif duzeyi, gelir duzeyi) kontrol degiskeni olarak
tanimlanmis, ikinci asamada ogretmen adaylarinin karanlhk doértlu
kisilik ozellikleri (makyavelizm, narsisizm, psikopati ve sadizm) ve
ucuncu asamada empatik 6z-yeterlik ve sosyal 6z-yeterlik degiskenleri
regresyon denklemine dahil edilmistir. U¢c asamali hiyerarsik regresyon
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analizinin sonucunda, dégretmen adaylarinin aile katilimina yodnelik
tutumlarinin anlaml yordayicilari sadizm, psikopati ve sosyal Oz-
yeterlik degiskenleri olmus, bu Uc¢ degisken aile katilimina yonelik
tutumlari orta duzeyde bir etki buyukluguyle aciklamistir.

Bireyin uyumlu sosyal davranislardan uzak davranmasina yol acan,
ancak Kklinik olmayan o&rneklemlerde de goézlenen normal Kisilik
ozelliklerinden biri olarak kabul edilen sadizm &zelligi, insan varligina
iliskin olumsuz yargilara sahip olmayi icermektedir. Klinik olmayan
normal orneklemlerde gézlenen sadistik egilimler, insanlarin bir
kisminin acl ¢cekmeyi hak ettigine inanmayi, gunluk hayatta diger
insanlarl incitici nitelikteki davranislarda bulunmayi veya saldirgan
eylemler iceren etkinlikleri takip etmekten keyif almayi
tanimlamaktadir. Kisilik 6zelliklerinin saldirgan ve incitici egilimlere
sahip olmasi, 6gretmen adaylarinin aile katilimina yonelik tutumlarini
olumsuz yonde etkilemektedir. Benzer sekilde, gunlik hayatta
kurallari ihlal etmeyi, kontrol disi davranislarda bulunmay! ve empati
yoksunlugunu tanimlayan psikopati 6zelligi de 6gretmen adaylarinin
aile katilmina yonelik tutumlari olumsuz yonde etkileyen bir diger
kisilik 6zelligi olmustur. Kisilerarasi iliskilerde yuUksek durtuselligi ve
dusuk kaygl duygusunu tanimlayan psikopatik egilimler ile aile
katilmina yonelik tutumlar arasinda negatif yonde bir iliskinin
bulunmasi alanyazindaki bulgularla tutarli gérunmektedir (Lilienfeld
ve Andrews, 1996).

Alanyazindaki bulgular genel olarak incelendiginde, égretmenlerin
aile katilimina yonelik tutumlarinin, bes faktor Kkisilik modelinin
uyumluluk boyutuyla pozitif ydnde bir iliski icinde oldugu
goérulmektedir (Hamilton, 2010; Li ve Hung, 2012). Kisilerarasi
etkilesimlerinde yUksek uyumluluk duzeyine sahip bireyler genellikle
guvenilir, uyumlu, dusunceli, yardimsever, fedakar, arkadas canlisi,
isbirlikci ve hosgérulu olarak nitelendirilebilirler. Bu &zellikler, kisinin
etrafindaki insanlarla saglikli ve olumlu iliskiler kurma yetenegini
yansitmaktadir (Costa ve McCrae, 1992). Uyumluluk, bireyin kisisel
ozelliklerinden cok daha fazlasini kapsayan genis bir kavramdir.
Yuksek uyumluluga sahip bireyler genellikle isbirligi, dayanisma ve
empati gibi degerlere dnem verirler. Ayrica, cesitli bakis acilarina acik
olup, farkli dusUnce yapilarina saygi godsterme egilimindedirler. Bu
bireyler, isbirlikci degerlere sahip olmalariyla bilinirler ve olumlu
kisilerarasi iliskileri tercih ederler. Diger taraftan, uyumluluk duzeyi
dusuk olan bireyler genellikle manipulatif, benmerkezci, supheci ve
acimasiz olarak nitelendirilirler (Costa ve McCrae, 1992). Bu Kisiler,
genellikle bireysel cikarlarina odaklanir ve diger insanlarla etkilesimde
daha zorlayici olabilirler. Dusuk uyumluluk seviyeleri, Kkisilerarasi
iliskilerde sorunlara ve catismalara neden olabilir. Bu baglamda,
ogretmen adaylarinin  Kisilik o6zelliklerinden sadizm ve psikopati
ozelliginin ailenin  katilimina yonelik tutumlarini olumsuz ydnde
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etkilemesi uyumluluk duzeylerinin dusuklugu ile aciklanabilir. Bu
bireyler, etraflarindaki insanlarla zorlu iliskiler yasama egiliminde
olabilirler ve genellikle bireysel hedeflere odaklanma egilimindedirler.
Empati eksikligi ve isbirligi isteksizligi, dusuk uyumluluk seviyesine
sahip bireylerin sosyal etkilesimlerinde ortaya cikabilir.

Bireylerin kendi ¢ikarlarini gozeterek statlUye, glce ve manipulasyona
yoénelmesine yol acan makyavelizm &zelligi, 6gretmen adaylarinin aile
katillmina yoénelik tutumlari Uzerinde anlamli bir yordayici etki
olusturmamistir. Alanyazindaki arastirmalar, makyavelist bireylerde
diger karanlik Kkisilik  &zelliklerinde  gozlenen  durtuselligin
bulunmadigini ve makyavelist bireylerin itibarlari icin Kisilerarasi
stratejik ittifaklar gelistirmeye yatkin oldugunu bildirmektedir (Jones
ve Paulhus, 2014; Paulhus ve digerleri, 2021). Bu durum makyavelizm
ile aile katilimina yoénelik tutumlar arasinda olumsuz yénde anlamli bir
iliskinin aciga c¢ikmamasini acgiklayabilir. Benzer sekilde, fazlaca
abartilmis bir &z-sevgiyi tanimlayan narsisizm &zelligi de regresyon
analizinin  U¢Uncu asamasinda empatik ve sosyal Oz-yeterlik
degiskenlerinin denkleme dahil edilmesiyle anlamli yordayiciligini
yitirmistir. Temelde, narsisizm ile aile katilimina ydnelik tutumlar
arasinda dusuk duzeyde de olsa olumsuz bir korelasyon oldugu
goérulmektedir. Ancak narsisizm ve sosyal &z-yeterlik degiskenleri
arasinda dusUk duzeyli de olsa anlamli bir korelasyonun bulunmasi ve
tum iliskili degiskenlerin analize bir arada dahil edilmesiyle olusan
birlesik etkinin sonucunda, narsisizm degiskeninin aile katilimina
yonelik tutumlar Uzerindeki anlamli yordayiciliginin ortadan kalktigi
soylenebilir.

Bireylerin uyumlu sosyal davranislardan uzaklastiran karanlik dértlu
kisilik 6zelliklerinin kontrol edilmesinin ardindan, regresyon analizinin
ucuncu asamasinda denkleme dahil edilen sosyal o6z-yeterlik
degiskeni, 6gretmen adaylarinin aile katilimina ydénelik tutumlarini
olumlu yonde etkileyen bir diger degisken olmustur. Etkili bir iletisim
surecini baslatmak ve surdurmek icin gereken becerilere sahip olma
konusunda kendini rahat ve guvende hissetmek, &gretmen
adaylarinin aile katillma yoénelik tutumlarini  anlaml  sekilde
yordamaktadir. Bireylerin ihtiyaclarini, duygularini  ve dusunce
yapilarini algilayabilmeyi tanimlayan empatik 6z-yeterlik degiskeni ise
regresyon denklemi kapsaminda égretmen adaylarinin aile katilimina
yoénelik tutumlari Uzerinde anlamli bir yordayici etki olusturmamistir.
Benzer sekilde, empatik 6z-yeterlik ile aile katilimina yénelik tutumlar
arasinda dusUk duzeyde de olsa anlamli bir korelasyon oldugu
goérulmektedir. Ancak empatik Oz-yeterlik ve sosyal O6z-yeterlik
degiskenleri arasinda orta duzeyde bir korelasyonun bulunmasi ve
tum iliskili degiskenlerin analize bir arada dahil edilmesiyle olusan
birlesik etkinin sonucunda, empatik o&z-yeterligin aile katilimina
yoénelik tutumlar Uzerinde anlamli bir yordayici etkide bulunmadigi
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soylenebilir. Sonuc olarak, kisilerarasi iliskilerdeki empatik farkindahgin
Otesinde, kendini uygun bicimde ifade edebilmeyi ve Kkisisel
deneyimleri aktif sekilde paylasabilmeyi iceren sosyal O&z-yeterlik
degiskeni, 6gretmen adaylarinin aile katilimina yodnelik tutumlarin
yordanmasinda daha onemli bir degisken olarak ortaya c¢ikmistir.
Alanyazin incelendiginde, sosyal o0z-yeterlik ile aile katilimi arasinda
iliskiyi inceleyen arastirma bulgularina rastanilmasa da mevcut
calismalar ogretmenlerin &6gretmenlik &z-yeterlik duzeyleri ile aile
katilimi ile dogrudan iliskili oldugunu gostermektedir (Garcia, 2004,
Krizmman, 2013). Garcia'nin  (2004) calismasl, 0gretmenlerin
ogretmenlik 6z-yeterlik duzeylerinin, ailelerle etkili bir iletisim kurma
ve isbirligi yapma becerilerini guclendirmede kilit  bir rol
oynayabilecegine isaret etmektedir. Krizman'in (2013) arastirmasi da
benzer bir bulguya isaret etmekte olup, d6gretmenlerin 6z-yeterlik
duzeylerinin, ailelerle isbirligine olan guvenlerini arttirabilecegini
belirtmektedir.

Mevcut arastirmanin  bulgular, &gretmen adaylarinin  Kisilik
ozelliklerinin aile katilima yénelik tutumlarinin anlamli bir yordayicisi
oldugunu ortaya koymustur. Sosyal uyumu bozucu nitelikteki Kisilik
ozelliklerinin klinik olmayan érneklemlerde de gozlenebildigi dikkate
alinmalidir. Bu nedenle, &gretmen adaylarinin  uyumsuz Kisilik
ozelliklerinden arinik sekilde yetismeleri 6gretmen egitiminin énemli
bir parcasi olarak degerlendirilebilir. Bu kapsamda, oncelikle,
insanailiskin olumsuz yargilara sahip olmayi, insanlarin bir kisminin aci
cekmeyi hak ettigine inanmay! veya gunluk hayatta kurallari ihlal
etmeyi tanimlayan davranislarin yayginligi tartisilabilir. Bahse konu
davranislarin varligina dair tartismmaya dayali derslerin é6gretmen
adaylarinin uyumlu ve isbirligine acik niteliklerle yetismelerine katki
sunabilecegi dusunulebilir. Benzer sekilde, 6gretmen adaylarinin etkili
bir iletisimin baslaticisi olabilmeleri, iletisimi uygun bir zeminde
surdurebilmeleri ve Kkisilerarasi iliskilerde etkin problem c¢dzme
becerilerine sahip olacak sekilde yetismeleri énemlidir. Bu nedenle
sosyal &6z yeterlik, 6gretmen egitiminin bir diger énemli parcasi olarak
degerlendirilebilir. Bu kapsamda, &ogretmen adaylarinin sosyal
becerilerini, iletisim becerilerini ve problem ¢dézme becerilerini
gelistirmeyi amaclayan uygulamaya dayali derslerin, égretmen
egitimine katki sunabilecegi dusunulebilir. Ayrica, karanhk Kisilik
egilimleri yuksek ve sosyal 06z-yeterlik duzeyleri dusuk olmasi
bakimindan risk grubuna giren 6gretmen adaylarina yonelik bilissel,
duygusal ve davranissal mudahaleleri iceren psiko-egitim calismalari
yurutulebilir.

Mevcut arastirmanin sinirhliklarini asmak Uzere bazi onerilerde
bulunulabilir. Oncelikle, mevcut calisma kesitsel bir gézleme ve nicel
bir analiz yontemine sahiptir. Gelecekte yurutulecek calismalarin
ogretmen adaylari veya égretmenlerle yapilacak gérismelerden veya
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saha ziyaretlerinden elde edilecek verilere dayall nitel analizleri de
icermesi uygun olabilir. Benzer sekilde, aile katilimina yoénelik gucglu
olumlu tutumlara sahip ogretmen adaylari ile guc¢lid olumsuz
tutumlara sahip ©ogretmen adaylariyla odak grup goérusmeleri
yapilabilir. Boylece, aile katilimina iliskin fakli tutumlara sahip
ogretmen adaylarina iliskin daha kapsamli bir profil tanimlanabilir.
Ayrica, mevcut calismada karanhk kisilik ozellikleri ve empatik ve
sosyal 6z-yeterlik degiskenleri aile katilimina yénelik tutumlari orta
duzeyde bir etki buyukluguyle aciklamistir. Aile katilimi konusunda
farkl profil ozelliklerine sahip bireyler daha iyi tanimlanabilirse,
gelecekteki yurutulecek arastirmalarda aile katilminin  guglu
yordayicilarina dair daha kapsamli bir anlayisa ulasilabilir.

Etik Kurul izin Bilgisi: Bu arastirma, Pamukkale Universitesi Bilimsel
Arastirma ve Yayin Etigi Sosyal ve Beseri Bilimler kurulunun
09/08/2023 tarih ve E-93803232-622.02-403900 sayili karariyla alinan
izinle yGruatalmustdar.

Yazar Cikar Catismasi Bilgisi: Yazarlarin beyan edecegi bir c¢ikar
catismasi yoktur.

Yazar Katkisi: SCT: Calismanin tasarlanmasi, giris ve yontemin
yazilmasi, verilerin toplanmasi, MB: arastirma izinlerinin alinmasi,
verilerin analizi, bulgu ve tartismanin yazimi ve raporlanmasi.
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Introduction

Attitudes towards education develop in the family environment in early
childhood, and the learning process continues in the family
environment outside of school. This bidirectional process makes school
and family cooperation an inevitable condition for an effective
education system (Cano et al,, 2016). The emotional support, behavioral
expectations and learning conditions provided by parents in the family
environment are as important as the school and teachers in the child's
success in the educational environment (Lindberg & Guven, 2027,
Zhang & Ayunon 2024). Creating a supportive environment for
education, helping with schoolwork, being sensitive to the child's
educational needs, communicating with the child about school
environment, and attending parent-teacher meetings are some of
these conditions (Cano et al., 2016; Green et al., 2016). 2007).

Many pedagogical approaches that are not limited to the academic
development of students but advocate structuring the education
system with an approach based on children's rights, democratization of
education or harmonizing educational environments with
digitalization advocate the necessity of effective school and family
cooperation (Galian et al, 2023). In addition, the approach that
prioritizes school and family cooperation is not limited to theoretical or
pedagogical understanding, the quality of the cooperation is also
carefully followed by official institutions and organizations that monitor
the global the education system. The Organization for Economic Co-
operation and Development (OECD, 2012), an international organization
that sees the education system as a key element in terms of social
welfare and development, and of which Turkey is a founding member,
defines family participation as one of the basic expectations of a quality
education system.

Increasing awareness in educational institutions about the importance
of school and family cooperation has also led parents to follow their
children's educational processes with a more interested attitude, and
the concept of family involvement has become an important subject of
educational research, especially in the last decade (Erguden et al., 2020;
Yavuz-Guler, 2014). Family involvement is defined as parents taking an
active role in their children's educational processes and cooperating
with the school and teachers to support their children's educational
processes (Epstein 1995; Erguden, et al., 2020; Erkan, 2010; Yavuz-Guler,
2014). The approach based on the concept of family involvement has
become an important part of the educational process by transforming
into systematic programs for practice over time (Epstein 1995; Zembat
& Unutkan, 1999; Zhang & Ayunon 2024). The concept of family
involvement is not limited to the support of parents for the school and
teachers but includes cooperation in which the school and teachers
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support the development of parents with an understanding of the
benefit of the student (Galian et al., 2023; Zembat & Unutkan, 1999).

Reviews of the effects of family involvement-based practices on
students have reported positive improvements in students' attitudes
towards school and the education system (Barger et al.,, 2019; Epstein,
1995; Marti et al., 2018; Matunszny et al., 2007), academic skills (Ansari &
Gershoff, 2015; Van Voorhis et al., 2013), and psychosocial adjustment
(Chen & Fan, 2001, Epstein & Sheldon, 2002; Rispoli et al., 2018). Despite
these positive results, a significant challenge to conducting educational
processes based on family involvement is teachers' negative attitudes
towards the usefulness of family involvement (Dor & Rucker-Naidu,
2012; Ensari & Zambat, 1999; Thompson 2012). Teachers' negative
attitudes towards family involvement negatively affect the successful
implementation of family involvement-based practices and the
solution of possible problems encountered in this process (Yavuz-Guler,
2014). Research findings in the literature reveal that pre-service
teachers' positive or negative attitudes towards family involvement are
an important determinant of working in cooperation with parents
(Baum & McMurray-Schwarz, 2004; Blasi, 2002; McQueen, 2002).
Therefore, training pre-service teachers with skills that will enable them
to establish active collaboration with parents in the future can be
considered an important part of teacher education (Kirschenbaum,
2001, Pedro et al., 2012).

Differentiation of teachers’ attitudes towards family involvement
mostly focuses on socio-demographic variables such as gender, place
of duty, or professional seniority. In this context, the findings show that
gender is not a dominant variable in the difference in attitudes towards
family involvement, and that teachers working in central settlements
rather than rural areas and with more professional experience have
more positive attitudes towards family involvement (Galian et al., 2023).
Studies aiming to examine teachers' attitudes towards family
involvement in terms of psychological variables such as personality
traits (Hamilton, 2010; Li & Hung, 2012) or teacher self-efficacy (Garcia,
2004; Krizman, 2013) are quite limited. Creating an active collaboration
with parents in the educational process, however, requires having
effective communication skills and adaptive social behaviors in
interpersonal relationships (Epstein 1995; Kirschenbaum, 2001).
Therefore, pre-service teachers' personality traits support adaptive
social behaviors and pre-service teachers' having empathic and social
competencies may play a role as significant variables in the
development of positive attitudes towards family involvement. In the
literature, the main personality traits that cause individuals to behave
away from congruent social behaviors and are accepted as normal
personality traits observed in non-clinical samples are defined as (a)
Machiavellianism, (b) narcissism, (c) psychopathy, and (d) sadism, and
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these four negative personality traits are referred to as the dark quartet
(Paulhus et al., 2021). As Machiavellian tendencies increase, individuals
tend to seek status, power, and manipulation in pursuit of self-interest,
downplay social and emotional relationships, and display negative
attitudes about other people (Jones & Paulhus, 2014, Stewart & Stewart,
2006). Narcissistic tendencies, which describe an overestimated self-
love, can lead individuals to perceive themselves as superior to other
people and to distance themselves from empathic attitudes (Paulhus
et al, 2021; Wai & Tiliopoulos, 2012). Similarly, poor impulse control,
violations of laws and rules, and a lack of empathy are clear indicators
of psychopathic tendencies in individuals (Jones & Paulhus, 2014; Wai &
Tiliopoulos, 2012). Finally, the simple concept of sadism, which describes
taking pleasure in other people's suffering, encompasses behaviors
such as viewing violent images, cyberbullying, engaging in behaviors
that hurt people, or aspiring to use firearms (Buckels et al., 2013; Paulhus
et al, 2021). Therefore, the level of personality traits that lead to
maladaptive social behaviors may emerge as a significant predictor of
pre-service teachers' attitudes towards family involvement.

However, it may not be sufficient for pre-service teachers to be free
from personality traits that lead to maladaptive social behaviors to form
active cooperation with parents and to exhibit effective communication
skills in interpersonal relationships. Even if negative personality traits
can be kept under control, pre-service teachers' empathic and social
competencies may play a role as an important variable in forming
active cooperation with parents and exhibiting effective
communication skills (Epstein 1995; Kirschenbaum, 2001).

Social self-efficacy defines having the necessary skills to initiate an
effective communication process with people, to maintain a positive
relationship, and to be accepted in interpersonal relationships in
general (Blumberg et al, 2008; Rose-Krasnor, 1997). Individuals with
high social self-efficacy perception feel comfortable exhibiting safe,
attentive and harmonious behaviors in interpersonal relationships and
coping with possible problems in interpersonal relationships
(Blumberg et al., 2008; Caprara & Steca, 2005). Similarly, empathic self-
efficacy describes having the necessary skills to understand other
people's perspectives and to read their emotions correctly (Di Giunta et
al., 2010). Individuals with a high perception of empathic self-efficacy
feel comfortable understanding the mindset of the people they
communicate with and grasp the feelings that people have (Caprara &
Steca, 2005; Di Giunta et al., 2010). As a result, considering that family
involvement requires effective communication skills and adaptive
social behaviors in interpersonal relationships, pre-service teachers'
personality traits supporting adaptive social behaviors and pre-service
teachers' having empathic and social competencies may be significant
predictors of positive attitudes towards family involvement.

319



PUIJE, 61, 316-334 [2024] https://doi.org/10.9779/pauefd.1404171

In this context, the aim of the current study is to examine the role of
dark tetrad personality traits (Machiavellianism, narcissism,
psychopathy and sadism) and perceived empathic and social self-
efficacy in predicting pre-service teachers' attitudes towards family
involvement. Within the scope of the study, after controlling the dark
tetrad personality traits that lead to maladaptive social behaviors, it has
been investigated whether there is a significant role of pre-service
teachers' empathic and social self-efficacy levels in predicting their
attitudes towards family involvement.

Method
Research Model

This study is quantitative and correlational research in which the data
related to the variables are analyzed using the relational survey model
(BUyukézturk et al, 2012). The relationships between the research
variables were analyzed using multiple hierarchical regression analyses.
After controlling for gender, grade and income level variables, pre-
service teachers' attitudes towards family involvement were accepted
as the dependent variable while dark tetrad personality traits
(Machiavellianism, narcissism, psychopathy and sadism) and perceived
empathic and social self-efficacy were accepted as predictor variables.

Study Group

The study group consisted of pre-service teachers studying at
Pamukkale University Faculty of Education. For approximately 3,000
students studying at the faculty, the estimated sample size calculated
with a 95% confidence interval and a 5% margin of error was
determined to be at least 341 (Cochran, 1977). The convenient sampling
method was used to determine the research participants (BUyukoézturk
et al, 2012), and the data were collected voluntarily from 416 (65.1%
female; 349% male) pre-service teachers studying at Pamukkale
University Faculty of Education in the summer semester of the 2022-
2023 academic year. The average age of the participants was calculated
as 23.11 (sd = 4.30). Considering grade level, student attendance was 17
(4.1%) for freshmen, 56 (13.5%) for sophomores, 110 (26.4%) for third
graders, 159 (38.2%) for fourth graders, and 74 (17.8%) for students
exceeding the regular instruction limit.

Instruments
Demographic Information Form

It is a data collection tool that includes demographic information about
pre-service teachers such as socio-economic variables, age, gender and
grade level.

320



PUIJE, 61, 316-334 [2024] https://doi.org/10.9779/pauefd.1404171

Attitude Scale for Family Involvement for Pre-service Teachers

It was developed by Yavuz-Guler (2014) to measure pre-service teachers'
attitudes towards family involvement. It is a 25-item, five-point Likert-
type scale (1=strongly disagree; 5=strongly agree) 15 items of which
measure attitudes that support cooperation with families ("Working
with families is part of the teacher's job, item 12") and 10 items of which
measure attitudes that hinder cooperation ("Families should not
interfere in school matters, item 4"). In the current study, Cronbach's
alpha internal consistency coefficient was found to be .91 for supportive
attitude, .86 for disabling attitude, and .78 for the whole scale.
Confirmatory factor analysis results for the two-factor structure of the
scale provided acceptable fit values (x2(N = 416) = 662.11, p < .001; x2/df =
2.47; GFIl = .88; CFl = 91, RMSEA = .06; SRMR =.05).

Dark Tetrad Personality Scale

Machiavellianism ("You have to keep important people with you no
matter what, Item 2"), narcissism ("l have some rare traits, Item 12"),
which are defined as personality traits that cause the individual to
behave away from harmonious social behaviors and are also observed
in non-clinical samples developed by Paulhus et al. (2021) to measure
personality traits defined as psychopathy ("l have been in trouble with
the law, Item 19") and sadism ("Some people deserve to suffer, [tem 26");
5= strongly agree). The scale was adapted to Turkish culture by Aytacg
(2022). As a result of the adaptation study, it was reported that sadism
and Machiavellianism dimensions were represented as two sub-factors
and exploratory and confirmatory factor analyses indicated a six-factor
structure in total. In the current study, Cronbach's alpha internal
consistency coefficient was found to be .73 for machiavellianism, .82 for
narcissism, .85 for psychopathy, .85 for sadism, and .91 for the whole
scale. Confirmatory factor analysis results for the four-factor structure
of the scale as it was in the original study provided acceptable fit values
(x2 (N = 416) = 795.34, p < .001; x2/df = 2.36; GF| = .88; CF| = .90; RMSEA =
.06; SRMR =.06).

Perceived Empathic Self-Efficacy and Social Self-Efficacy Scale

It is a measurement tool developed by Di Giunta et al. (2010) to
determine the level of empathic and social self-efficacy of individuals. It
is an 1l-item, five-point Likert-type measurement tool (1= Not at all
appropriate; 5= Completely appropriate). Six items of the scale measure
empathic self-efficacy in the first factor ("l realize that someone needs
comfort and emotional support even if they do not openly show it, Item
2)" and five items measure social self-efficacy in the second factor ("l can
express my opinion to people who talk about a subject that interests
me, Item 7"). The scale was adapted to Turkish culture by Akin and
Basdren (2015). Cronbach's alpha internal consistency coefficient was
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found to be .80 for empathic self-efficacy, .80 for social self-efficacy and
.84 for the whole scale in the current study. Confirmatory factor analysis
results for the two-factor structure of the scale provided good fit values
(x2 (N = 416) =108.74, p < .001; x2/df = 2.53; GF| = .95; CFl = .95 RMSEA = .06;
SRMR = .05).

Data Collection

The data collection was carried out with the voluntary participation of
students studying at ... University Faculty of Education in the summer
semester of the 2022-2023 academic year within the framework of the
ethics committee permission of .. University Social and Human
Sciences Scientific Research and Publication Ethics Board, dated
09/08/2023 and numbered 16/5. The data collection process was carried
out in August with the informed consent and voluntary participation of
students studying at the Faculty of Education. In conveying the
research invitation to students, courses commonly chosen by students
from all departments, such as teaching principles and methods,
guidance in schools and educational psychology, were preferred. The
research invitation was sent to students online via Google Forms.
Participants' response time to data collection tools was determined as
approximately 5 minutes.

Data Analysis

The data analyses related to the construct validity of the measurement
tools were conducted through the AMOS software program. Maximum
likelihood was chosen as the parameter estimation method because
consistent and unbiased estimates can be made in samples of
sufficient size and where data are collected on continuous variables
that meet the normal distribution condition (Kline, 2011). The IBM SPSS
software program was used to conduct the regression analysis. Multiple
hierarchical regression analysis was preferred as the analysis method
because it allows the predictor variables to be included in the analysis
in order of control depending on the purpose of the research and allows
explaining the unique contribution of each predictor variable on the
regression equation (Tabachnick and Fidell, 2013). In the first stage of
the multiple hierarchical regression analysis, the sociodemographic
characteristics (gender, age, grade level) of the pre-service teachers
were kept under control. In the second stage of the regression analysis,
the dark tetrad personality traits of the pre-service teachers were
included in the equation after controlling the sociodemographic
characteristics and the dark tetrad personality traits that lead to
maladaptive social behaviors. In the third stage of the regression
analysis, it was examined whether the empathic and social self-efficacy
levels of the pre-service teachers had a significant role in predicting
their attitudes towards family involvement.
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Findings

Prior to the regression analysis, the normal distribution condition for
the data set was examined. In evaluating the normality condition, the
skewness and kurtosis coefficients of the variables were examined. In
an ideal distribution, skewness and kurtosis coefficients take values
between -1and +1, but values between -1.5 and +1.5 can also be accepted
as meeting the normality assumption (Tabachnick & Fidell, 2013). When
the descriptive statistics presented in Table 1 are examined, it is
accepted that the kurtosis and skewness coefficients of the research
variables meet the normal distribution condition.

Table 1
Descriptive Statistics

Smallest Average Standard Skewness Kurtosis

-Largest Deviation Coefficient Coefficient
Dark Four Score 1.00-5.00 252 .68 96 148
Machiavellianis  1.00-5.00 3.01 .78 .08 -18
m
Narcissism 1.00-500 292 .86 16 -.3]
Psychopathy 1,00-500 2.05 .86 1.20 1.24
Sadism 1.00-5.00 2.09 95 1.05 7
Self-Efficacy 2.48-5.00 418 54 -.45 -28
Score
Empathic self- 2.00-5.00 415 .60 -35 -42
efficacy
Social self- 1.80-500 422 .66 -73 Al
efficacy
Family
Involvement 1.52-5.00 377 .62 -10 -55
Attitude Score
Supportive 1.53-5.00 4,01 .68 -54 -.08
attitude
Inhibitory 1.00-5.00 354 84 -.82 90
attitude

In evaluating the multicollinearity condition for regression analysis, the
tolerance value above .20 and the variance inflation factor (VIF) above
10 were taken into consideration (Tabachnick & Fidell, 2013). In addition,
the correlational relationships of the research variables were presented
in Table 2.

The results of the multiple hierarchical regression analysis were
presented in Table 3. In the first stage of the multiple hierarchical
regression analysis, the socio-demographic characteristics (gender,
grade level, income level) of pre-service teachers were included in the
analysis as control variables. Among the socioeconomic variables, only
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the gender variable made a significant contribution to the regression
analysis with an effect size that can be considered statistically low (B = -
21; p <.01), while the effect of grade level (B = -.01; p > .05) and income
level (B = -.07; p >.05) was found insignificant (R2 = .04; R = .22; F(3,412)=
7.08; p <.001).

In the second stage of the regression analysis, pre-service teachers' dark
tetrad personality traits (Machiavellianism, narcissism, psychopathy
and sadism) were included in the equation, and the dark tetrad
personality traits made a significant contribution to the regression
analysis with an effect size that can be considered statistically moderate
(R2 = .16; R = .42; F(7,408) = 12.09; p < .001). The gender variable, which
presented a low but significant effect on the equation in the first stage
of the regression analysis, lost its significance (B = -.03; p > .05), while the
grade level (B = -.02; p >.05) and income level (B = -.04; p > .05) variables
did not have a significant effect on the equation. Among the dark tetrad
personality traits, narcissism (B = -.14; p < .01), psychopathy (B = -.22; p <
.01) and sadism (B = -.22; p < .01) variables predicted attitudes towards
family involvement negatively, whereas Machiavellianism ( = -.08; p >
.05) variable had no significant effect on the regression equation.

In the third stage of the regression analysis, empathic self-efficacy and
social self-efficacy variables were also included in the equation and a
statistically significant but low-level increase in the explained variance
occurred (R2 = 18; R = .44; F(9,406) = 12.09; p < .001). As a result of the
three-stage hierarchical regression analysis, the significant predictors
of pre-service teachers' attitudes towards family involvement were
sadism (B= -.21; p < .01), psychopathy (B = -.18; p < .01) and social self-
efficacy (B =.15; p < .01). Gender (B = -.02; p > .05), grade level (B =-.03; p >
.05), income level (B = -.04; p > .05), Machiavellianism (B = -.08; p > .05),
narcissism (B=.07; p > .05) and empathic self-efficacy (B = .04; p > .05) in
the regression equation were not significant.
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Table 2
Pearson Correlation Coefficients
1 2 3 4 5 6 7 8 9 10
1. Dark tetrad 1
2. Machiavellianism T ]
3. Narcissism 75" A e ]
4. Psychopathy .85** KA S54%* 1
5.Sadism 83** 46** A 70" 1
6. Self-efficacy 10 J10** 29 -.03 -.04 1
7. Empathic self-efficacy q* J2%* 25** .00 -.02 B4** 1
8. Social self-efficacy .06 .06 25%* -.05 -.05 .88** 48* 1
9. Attitude towards family -34 =23 =12 - 35%* - 37 18** Al 20 1
involvement
10. Supportive attitude -.01 .05 J10* -.07 -.09 37 28** B4** 76** ]
11. Inhibitory attitude 50 37** 25* 45** 48 .03 .06 .01 -.85** -.30™*

N = 416; *p <.05; **p < .0l
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Table 3
Multiple Hierarchical Regression Analysis Results
Predictor Variable B SI.Be. B Tolerans VIF R Adjgited Ch%r;ge
(Constant) g'o 17
Gender -27 .06 =21 99 1.01 22 .04 .04
Class level -01 .03 -.01 .99 1.01
Income level -1 .07 -.07 1.00 1.00
(Constant) 2'4 19
Gender -04 .07 -.03 T4 1.35
Class level -01 .03 -.02 .99 1.02
Income level -06 .07 -.04 .98 1.02 4
Machiavellianism -06 .04 -.08 71 1.40 '2 16 12
Narcissism 10 .04 J4%* .66 152
Psychopathy -le .05 -22% 43 2.3
4
Sadism -14 .05 -22% 4] 2.4
2
(Constant) ‘2‘8 27
Gender -03 .07 -.02 74 1.36
Class level -02 .03 -.03 .98 1.02
Income level -07 .07 -.04 .97 1.03
Machiavellianism -07 .04 -.08 71 1.41
Narcissism 05 04 .07 .58 173 4 18 02
Psychopathy -13 .05 -18% 42 2.4 4 ’ '
0
Sadism -14 .05 21 4] 2.4
3
Empathic self- .04 .05 .04 74 1.34
efficacy
Social self-efficacy 14 .05 A5 72 1.38

R? = 18; R = .44; F(9,406) = 10.99; *p < .05; **p < OT; **p < .00]1

Conclusion, Discussion and Recommendation

The present study investigated the role of socially maladaptive dark
personality traits and perceived empathic and social self-efficacy in
predicting pre-service teachers' attitudes towards family involvement
using multiple hierarchical regression analysis. The findings indicated
significant predictive relationships between the research variables, and
as a result of the analyses, sadism, psychopathy and social self-efficacy
variables explained attitudes towards family involvement with a
medium effect size.
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In the first stage of the multiple hierarchical regression analysis, pre-
service teachers' sociodemographic characteristics (gender, grade
level, income level) were defined as control variables, in the second
stage, pre-service teachers' dark tetrad personality traits
(Machiavellianism, narcissism, psychopathy and sadism) and in the
third stage, empathic self-efficacy and social self-efficacy variables were
included in the regression equation. As a result of the three-stage
hierarchical regression analysis, sadism, psychopathy and social self-
efficacy variables were significant predictors of pre-service teachers'
attitudes towards family involvement, and these three variables
explained attitudes towards family involvement with a moderate effect
size.

The sadistic trait, which is considered one of the normal personality
traits that cause the individual to behave away from harmonious social
behaviors but is also observed in non-clinical samples, involves having
negative judgments about human existence. Sadistic tendencies
observed in normal non-clinical samples describe believing that some
people deserve to suffer, engaging in behaviors that hurt other people
in daily life, or enjoying following activities involving aggressive actions.
Having aggressive and hurtful personality traits negatively affects pre-
service teachers' attitudes towards family involvement. Similarly, the
psychopathy trait, which defines violating rules in daily life, out-of-
control behaviors and lack of empathy, was another personality trait
that negatively affected pre-service teachers' attitudes towards family
involvement. The finding of a negative relationship between
psychopathic tendencies, which define high impulsivity and low
anxiety in interpersonal relationships, and attitudes towards family
involvement seems to be consistent with the findings in the literature
(Lilienfeld & Andrews, 1996).

When the findings in the literature are analyzed in general, it is seen
that teachers' attitudes towards family involvement are positively
related to the congruousness dimension of the five-factor personality
model (Hamilton, 2010; Li & Hung, 2012). Individuals with high levels of
congruousnhess in interpersonal interactions can generally be
characterized as reliable, compatible, considerate, helpful, altruistic,
friendly, cooperative and tolerant. These characteristics reflect an
individual's ability to establish healthy and positive relationships with
the people around them (Costa & McCrae, 1992). Congruousness is a
broad concept that encompasses much more than an individual's
personal characteristics. Highly congruent individuals generally value
values such as cooperation, solidarity and empathy. They are also open
to various perspectives and tend to respect different mindsets. These
individuals are known for having cooperative values and prefer positive
interpersonal relationships. On the other hand, individuals with low
congruence are often characterized as manipulative, self-centered,
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suspicious and ruthless (Costa & McCrae, 1992). These individuals often
focus on their own interests and may be more challenging in their
interactions with other people. Low levels of congruence can cause
problems and conflicts in interpersonal relationships. In this context,
the negative effects of sadism and psychopathy traits on pre-service
teachers' attitudes towards family involvement can be explained by
their low levels of congruence. These individuals may tend to have
difficult relationships with the people around them and generally tend
to focus on individual goals. Lack of empathy and unwillingness to
cooperate may occur in the social interactions of individuals with low
levels of congruence.

The Machiavellianism trait, which leads individuals to seek status,
power and manipulation by pursuing their own interests, did not have
a significant predictive effect on pre-service teachers' attitudes towards
family involvement. Research in the Iliterature reports that
Machiavellian individuals do not have the impulsivity observed in other
dark personality traits and that Machiavellian individuals are prone to
develop interpersonal strategic alliances for their reputation (Jones and
Paulhus, 2014; Paulhus et al, 2021). This may explain the lack of a
significant negative relationship between Machiavellianism and
attitudes towards family involvement. Similarly, the trait of narcissism,
which defines an overestimated self-love, lost its significant predictive
power in the third stage of the regression analysis when empathic and
social self-efficacy variables were included in the equation. Basically,
there is a negative correlation between narcissism and attitudes
towards family involvement, albeit at a low level. However, as a result of
the presence of a significant correlation between narcissism and social
self-efficacy variables, albeit at a low level, and the combined effect
formed by the inclusion of all related variables in the analysis together,
it can be said that the significant predictive power of the narcissism
variable on attitudes towards family involvement has disappeared.

After controlling for the dark tetrad personality traits that distract
individuals from harmonious social behaviors, the social self-efficacy
variable, which was included in the equation in the third stage of the
regression analysis, was another variable that positively affected pre-
service teachers' attitudes towards family involvement. Feeling
comfortable and confident about having the necessary skills to initiate
and maintain an effective communication process significantly
predicted pre-service teachers' attitudes towards family involvement.
The variable of empathic self-efficacy, which defines the ability to
perceive the needs, emotions and thought structures of individuals, did
not have a significant predictive effect on pre-service teachers'
attitudes towards family involvement in the regression equation.
Similarly, there was a significant correlation between empathic self-
efficacy and attitudes towards family involvement, albeit at a low level.
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However, as a result of the moderate correlation between empathic
self-efficacy and social self-efficacy variables and the combined effect
of including all related variables together in the analysis, it can be stated
that empathic self-efficacy does not have a significant predictive effect
on attitudes towards family involvement. As a result, beyond empathic
awareness in interpersonal relationships, the social self-efficacy
variable, which includes the ability to express oneself appropriately and
actively share personal experiences, emerged as a more important
variable in predicting pre-service teachers' attitudes towards family
involvement. Although there are no research findings examining the
relationship between social self-efficacy and family involvement in the
literature, existing studies show that teachers' teaching self-efficacy
levels are directly related to family involvement (Garcia, 2004, Krizman,
2013). The study by Garcia (2004) indicates that teachers' teaching self-
efficacy levels can play a key role in strengthening their ability to
communicate and collaborate effectively with families. Krizmman (2013)
points to a similar finding and suggests that teachers' self-efficacy levels
may increase their confidence in collaborating with families.

The findings of the current study revealed that the personality traits of
pre-service teachers were a significant predictor of their attitudes
towards family involvement. Considering that personality traits that
disrupt social cohesion can also be observed in non-clinical samples,
raising pre-service teachers free from maladaptive personality traits can
be considered an important part of teacher education. In this context,
first of all, courses based on awareness and discussion of behaviors that
define having negative judgments about human existence, believing
that some people deserve to suffer or violating rules in daily life can
contribute to the development of pre-service teachers with
harmonious and cooperative qualities. Similarly, it can be considered
another important part of teacher education for pre-service teachers to
be able to initiate effective communication, maintain communication
on an appropriate basis, and be trained to have effective problem-
solving skills in interpersonal relationships. In this context, practice-
based courses that aim to improve pre-service teachers' social skills,
communication skills and problem-solving skills can contribute to the
development of pre-service teachers with appropriate social self-
efficacy. In addition, psycho-educational studies including cognitive,
emotional and behavioral interventions can be conducted for pre-
service teachers who are in the risk group in terms of high dark
personality tendencies and low social self-efficacy levels.

Some suggestions can be made to overcome the limitations of the
current research. Firstly, the current study has a cross-sectional
observation and a quantitative analysis method. It may be appropriate
for future studies to include qualitative analyzes based on data
obtained from interviews with teacher candidates or teachers or from
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field visits. Similarly, focus group interviews can be conducted with
teacher candidates who have strong positive attitudes towards family
involvement and with teacher candidates who have strong negative
attitudes. Thus, a more comprehensive profile of teacher candidates
with different attitudes towards family involvement can be defined.
Additionally, in the current study, dark personality traits and empathic
and social self-efficacy variables explained attitudes towards family
involvement with a medium effect size. If individuals with different
profile characteristics regarding family involvement can be better
identified, a more comprehensive understanding of the strong
predictors of family involvement can be achieved in future research.
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