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Abstract:

Distance education offers opportunities for widespread and continuous learning,
granting access to information without limitations of time or location. Despite its
numerous advantages, the absence of social interaction stands out as a primary obstacle
in online learning, as these interactions can play a pivotal role in mitigating students'
feelings of isolation and disconnection. Current trends in higher education seek to
support students not only in meeting their academic requirements but also in addressing
their emotional and mental well-being. This study aims to investigate the perspectives of
associate degree students engaged in distance education on various aspects of this mode
of learning, their expectations regarding interaction with fellow students, and their
perceptions of the community feeling. To conduct this study, a cross-sectional survey
method was utilized, involving 102 associate degree students enrolled in distance
education programs. The findings of this study suggest that students express a reasonable
level of satisfaction with distance education. Students enrolled in distance education
courses express a desire to engage with their peers while pursuing online courses. While
students may experience some sense of community in the realm of distance education, this
sense may not reach a fully satisfactory level. Both the sense of community in distance
education and student-student interaction in online courses have a significant and
positive impact on students' overall perceptions of distance education.
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INTRODUCTION

Today's global scientific and technological advancements are ushering in innovations across
various domains, particularly within the realm of education. With the rapid progression of
technology, people’'s educational demands are on the rise, and conventional educational
practices in institutions are struggling to meet the evolving needs and expectations of
individuals (Sadeghi, 2019; Tucker, 2001). In light of these developments, diverse alternatives
are being explored to complement traditional education (Sari, 2021), leading to the
incorporation of distance learning into people's daily lives. Distance education offers
opportunities for widespread and continuous learning, granting access to knowledge
irrespective of temporal and spatial constraints (Anderson & Dron, 2011; Buckley, 2003; Chen
et al., 2009).

The COVID-19 pandemic has recently emphasized the importance of remote learning, as
educational institutions worldwide were required to implement distance learning methods
across all levels of education. This abrupt transition to online or remote education during the
pandemic has given rise to a new educational landscape that impacts more than 1.5 billion
students (Arnett & Waite, 2020; Gallagher et al., 2020; Pollock, 2020; Santos & Reeve, 2020).

Distance education is not a new concept within the realm of education. According to Mehrotra
et al. (2001), it's not a prospective possibility for which higher education institutions should
prepare, but rather a current reality with both advantages and disadvantages for educational
establishments. It offers students a broader array of choices regarding where, when, how, and
from whom they learn, increasing educational accessibility for a growing number of
individuals. As Traxler (2018) points out, distance education offers several advantages in terms
of accessibility and cost-effectiveness. It creates a cost-effective learning environment, grants
access to larger groups, offers flexibility in terms of time and location, and is well-suited for
individualized learning (Arat & Bakan, 2011; Bakioglu & Can, 2014; Odabas, 2003).

Despite these advantages, the most significant challenge in distance education is the lack of
effective communication between instructors and students (Isman, 2011; Masino, 2015; Tryon
& Bishop, 2009). Altiparmak et al. (2011) identified issues experienced in the distance
education process, including students lacking financial means to access the system, the need for
proper program entry, technical infrastructure challenges, and the potential for occasional
technical difficulties. Ustati and Hassan (2013) highlighted students' difficulties in engaging
with the distance education process, and Duran (2020) noted in his research that limited
interaction in distance education leads to a negative impact on individuals' perception of
education.

Research indicates that interaction in learning environments leads to more profound cognitive
engagement (Hulon, 2013; Larson & Keiper, 2002), and better learning outcomes can be
realized through increased interaction (Exter et al., 2009; Drouin, 2008; Liu et al., 2007;
Purarjomandlangrudi et al., 2016; Yu et al., 2020). Consequently, the establishment of a
community is likely to promote increased interaction among students. Such interactions play a
crucial role in mitigating students' feelings of isolation and disconnection. In the context of
online distance education, the concept of a "sense of community" holds great significance and
is a pivotal element in students' online learning experiences (Drouin, 2008; Palloff & Pratt,
2007; Rovai, 2002).
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A sense of community is defined as a collective of participants, relationships, interactions,
collaboration, shared objectives, and commitment (Rovai, 2002; Sadera et al., 2009; Shea et al.,
2006). It can also be understood as an individual's perception of the communal connections
among group members (Delahunty et al., 2013). In the educational context, a classroom
community is shaped by a social network of learners who share knowledge, common goals,
mutual expectations, and a belief in their importance to each other (Delahunty et al., 2013;
Rovai, 2002).

Advancements in technology within the realm of online learning have enabled the formation of
communities that transcend the traditional constraints of time, space, and physical proximity,
thereby rendering them accessible to a diverse and geographically dispersed membership
(Perrotta, 2006; Rovai, 2002; Rovai et al., 2004). Moreover, as awareness grows regarding the
potential for students to experience feelings of disconnection and isolation, the significance of
nurturing a sense of community in online courses has become increasingly apparent (Akyol et
al., 2009; Dawson, 2006; Rovai, 2002).

In the realm of education, distance learning has become a significant and expanding segment
of the landscape (Gunawardena & Mclsaac, 2004; Simonson et al., 2011). Notably, there has
been a substantial surge in interest in distance education during the pandemic (Chen et al., 2020;
Pregowska et al., 2021; Telli & Altun, 2020). Within the context of distance education, students
assume specific responsibilities for their individual learning within educational systems (Moore
& Kearsley, 2012). Research in this domain links the success of distance learners to various
factors, including teaching methods and course design (Kauffman, 2015), instructor presence
(Moore, 2014; Park & Kim, 2020), student engagement, and the cultivation of a sense of
community (Sadera et al., 2009). Furthermore, it is stressed that to enhance the effectiveness
and quality of distance education, it is imperative to seek students' feedback on the process,
identify its shortcomings, and make necessary adjustments (Sae-Khow, 2014; Uzun et al.,
2013).

Conversely, gaining a deeper understanding of the concept of a sense of community in online
distance education courses can lead to improvements in the quality of education and foster a
more positive classroom experience for both students and instructors. It has been demonstrated
that a sense of community is one of the factors that significantly influences student success in
online distance education courses (Gallagher-Lepak et al., 2009; Liu et al., 2007; Rovai et al.,
2004) and has garnered significant attention, particularly in higher education (Bond & Lockee,
2014; Roberts & Lund, 2007). Research consistently indicates that it is feasible to create a sense
of community in an online environment (Arbaguh, 2008; Correia & Davis, 2008; Liu et al.,
2007; Shea & Bidjerrano, 2009; Wise et al., 2008). To achieve this, online learners need
carefully designed opportunities for interaction to develop social relationships and foster a sense
of community (Delahunty et al., 2013). Learning environments that foster a strong sense of
community often involve high levels of student-faculty interaction, active roles for students,
prompt feedback, and student collaboration in shared learning (Shea et al., 2006). A more
profound understanding of the role of a sense of community in online classrooms can be
valuable for instructors and course designers seeking to enhance the quality of online learning
to better address both the emotional and academic needs of their students.

Current trends in higher education involve a focus on supporting students not only academically
but also in addressing their emotional and mental well-being (McAllister et al., 2014; Poalses
and Bezuidenhout, 2018; Son et al., 2020). Within this context, it has been reported that

3



Z. Dikec, Investigation of Distance Education Students' Opinions on Distance
O.F. Islim & Education, Their Expectations on Student-Student Interaction in

I. Yakin Distance Education and Their Perceptions Regarding the

students' feelings of isolation and loneliness have surged, particularly during the COVID-19
pandemic (Cairns et al., 2020; Houghton et al., 2022; Knight et al., 2021; Liu et al., 2021; Rippé
etal., 2021; Vaillancourt et al., 2021). Prior research underscores the significant role of quality
social interactions in mental health (Nearchou et al., 2020) and the adverse impact of social
isolation on both physical and mental health (Pietrabissa and Simpson, 2020).

Recent studies indicate that students often experience loneliness during the pandemic (Labrague
et al., 2021), and the absence of face-to-face social interactions during this period is not only
linked to feelings of loneliness but also emerges as a significant source of stress for students
(Dumitrache et al., 2021; Son et al., 2020). In studies conducted before the pandemic on
distance education, there has been a growing emphasis on the importance of interaction (Swan,
2002; Daniel & Marquis, 1979; Piazza & Rizzari, 2020). Muilenburg and Berge (2005), in their
exploration of online learning potentials, assert that the lack of social interaction is one of the
most significant barriers to students' online learning experiences. Reviewing studies in the field
of distance education, Saba (2000) concludes that interaction is at the heart of the teaching and
learning process and plays a pivotal role in distance education, with instructional designers and
educators needing to create conditions for interaction to support specific teaching and learning
processes (Kassim et al., 2023; Wagner, 1994).

However, there are divergent findings in the literature regarding students' perceptions of the
importance of student-student interaction. For instance, Kurucay and Inan (2017) noted that
previous studies have not reached a consensus on the significance of student-student interaction
in online learning environments. While some studies highlight that student-to-student
interaction is a vital component of the distance education learning process (Berge, 2002;
Conaway et al., 2005; Hillman et al., 1994; Moore, 1989; Yang & Chang, 2012; Zheng &
Smaldino, 2003), others argue that student-to-student interaction in distance education is not
deemed necessary or valued by distance education students (Kearsley, 1995; Moore et al., 2016;
Reisetter & Boris, 2004). Some studies suggest that student-to-student interaction does not
significantly impact student success in a course (Bernard et al., 2009), while others contend that
such interaction results in increased confidence and success (Moore, 2014).

Given this context, it is of paramount importance to gather students' expectations and
viewpoints regarding student-student interaction and communication in distance education
courses. The process of globalization affecting all facets of public life underscores the essential
need for the ongoing education of the population. The rapid advancement of information and
communication technologies is instigating innovative and creative trends within the education
system (Atieku-Boateng, 2021; Shoufan, 2019). Distance education models and technologies
play a significant role in these emerging trends. More online education opportunities are
becoming available, particularly at the higher education level, both nationally and globally,
through the medium of distance education (Bao, 2020).

It can be argued that the pandemic, which compelled nations worldwide to transition to online
learning at all educational levels, has magnified the importance of effective online teaching
environments and methods. Therefore, assessing students' perspectives on distance education
across all possible dimensions, comprehending their perceptions, and making adjustments in
line with these insights are deemed highly valuable for the future of distance education (Telli
& Altun, 2020).

Palloff and Pratt (2007) underscore that the cornerstone of successful online learning lies in the
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establishment of an effective learning community within the online learning environment.
Scholars and professionals dedicated to student success assert that meaningful interaction and
the cultivation of a sense of community are pivotal factors contributing to a meaningful
educational experience and fruitful online learning (Garrison et al., 1999; Gunawardena &
Zittle, 1997).

In the realm of distance education, numerous studies have explored the sense of community,
interactions between learners and instructors, interactions among learners, and interactions
between learners and educational content. These studies have sought to measure and evaluate
learners' knowledge and skills related to the teaching process. However, many of these studies
have become outdated in the face of evolving educational technologies. New perspectives are
essential to address the deficiencies and challenges that have arisen, particularly in the context
of the pandemic.

The objective of this study is to investigate the viewpoints of associate degree students who are
enrolled in distance education programs, focusing on various aspects of distance education. It
seeks to understand their expectations regarding interactions among students and their
perceptions of the sense of community within this educational modality. The insights derived
from this study, particularly students' thoughts on student-student interaction and the sense of
community in distance education environments, can be instrumental for instructional designers
and online course instructors in the development of more effective online learning environments
that align with student needs. Additionally, this research holds significance for educators and
educational policymakers, aiding in the planning and implementation of distance education in
the future.

METHOD

In conducting this research, which aims to examine the opinions of associate degree students
enrolled in the distance education system regarding distance education, their expectations for
student-student interaction in distance education, and their perceptions of the community
feeling, the survey model, one of the descriptive research methods, was utilized. Survey
research is a method aimed at determining the current state of affairs related to the research
topic (Biiytikoztiirk et al., 2020). In survey research, data are typically collected from a large
population. Researchers in survey research are more concerned with how opinions and
characteristics are distributed within the sample, rather than the reasons behind those opinions
(Fraenkel et al., 2012). In this context, the data collected from a specific group concerning the
aspects they assess can be used for generalization purposes.

For this study, the cross-sectional survey method was employed. The survey method is a non-
experimental research approach that uses questionnaires or interviews as data collection tools,
and cross-sectional surveys involve collecting this data from the sample at a single point in time
(Atalmis, 2019). In the context of this study, data were collected from the participants using an
online survey form at a single point in time. The findings were determined based on the gathered
data, and conclusions and recommendations were formulated accordingly.

Participants
The study involved 102 associate degree students enrolled in the distance education system at
Mersin Vocational School, who were selected using the convenience sampling method.

Convenience sampling methods can be described as selecting the most accessible individuals
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or items directly available to the researcher when forming samples from the population of
interest (Patton, 2014). While convenience sampling methods may not be as robust in
representing the entire population as many other sampling methods, the rationale for this choice
Is to account for the challenges encountered during the rapidly spreading pandemic that
occurred during the study period in our country and around the world.

Table 1. Demographic information of students

Variables Frequency (N) Percentage (%)
Woman 42 41.2
Gender
Man 60 58.8
First year 38 37.3
Grade
Second year 64 62.7
Business administration management 5 4.9
Computer programming 27 26.5
Electronic technology 21 20.6
Dept. Forestry 11 10.8
Marketing and advertising 14 13.7
Pharmacy services 12 11.8
Property protection and security 12 11.8

When Table 1 is examined, it is observed that 42 (41.2%) of the students enrolled in the distance
education system participating in the study are female, and 60 (58.8%) are male. Among the
participants, 38 (37.3%) are in the first grade, and 64 (62.7%) are in the second grade. The
distribution of students participating in the research according to the department they are
studying is as follows: Computer Programming 27 (26.5%), Electronic technology 21 (20.6%),
Pharmacy services 12 (11.8%), Marketing and Advertising 14 (13.7%), Forestry 11 (10.8%),
Business administration management 5 (4.9%), and Property Protection and Security 12
(11.8%).

Data Collection

This study employed a data collection tool consisting of four sections. The first part of the data
collection tool pertains to the participants' demographic information, which includes gender,
grade, and department of enrolment.

In the second part of the data collection tool, the " Expectations of Distance Education Students
Regarding Student-to-Student Interaction in Distance Education Classes"” scale developed by
Moore et al. was included. The English version of the scale was translated into Turkish by an
expert who is proficient in both English and Turkish, works in distance education, and holds a
PhD in Computer and Instructional Technologies. Each item in the scale was rated using a 5-
point Likert scale. The scale comprises a total of 18 items, with 12 items presenting positive
statements and 6 items featuring negative statements. The original scale demonstrated a high
internal consistency coefficient with a Cronbach's alpha of .95 (Moore et al., 2016). This result
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suggests that the measurement tool used is valid and reliable for assessing the expectations of
distance education students regarding student-student interaction in this educational context.

The third part of the data collection tool includes the "Distance Education Students’ Views of
Distance Education Scale" developed by Yildirim et al. (2014). A 5-point Likert-type scale was
used for each item in the scale. The scale comprises four dimensions: "personal suitability,"
"effectiveness,” "instructiveness,” and "familiarity," consisting of a total of 18 items. The
original scale demonstrated strong internal consistency with a Cronbach's Alpha value of 0.864.
In separate internal consistency analyses for each factor, the values were found to be "personal
suitability 0.862," "effectiveness 0.818," "instructiveness 0.807," and " familiarity 0.799,"
respectively (Yildirim et al., 2014). These results indicate that the measurement tool used is
valid and reliable for evaluating the opinions of distance education students regarding the

education system in guestion.

The fourth part of the data collection tool is the "Community Feeling Scale Toward Online
Distance Education Environment" developed by Ilgaz and Askar (2009). Each item in the scale
was rated using a 5-point Likert scale. The scale comprises a total of 6 items and includes two
sub-dimensions: "affective™ and "actional” The original scale demonstrated satisfactory internal
consistency, with Cronbach Alpha coefficients of 0.79 for the total scale, 0.73 for the sub-
dimensions, and 0.80 for the overall scale (Ilgaz & Askar, 2009). These results confirm that the
measurement tool used is valid and reliable for assessing the perceptions of distance education
students regarding the community feeling in the education system.

Ethics Committee Approval

This research was conducted with the permission obtained by the decision of the Ethics
Committee of Mersin University, dated 06/06/2022 and numbered 231.

FINDINGS

Students' Views of Distance Education

Table 2. Descriptive statistics of distance education students’ views of distance education

N Min. Md. Max X SS.

| Personal Eligibility 102 6.00 28.00 30.00 26.34 4.55
Effectiveness 102 5.00 19.00 25.00 19.01 4.78
Instruction 102 4.00 12.00 20.00 12.24 411
Familiarity 102 3.00 12.00 15.00 11.66 2.89
| Total 102 | 41.00 | 68.00 | 89.00 69.27 | 11.17

When examining Table 2, it is observed that the average score of the participants in the first
sub-dimension "personal suitability" is 26.34, the average score of the participants in the second
sub-dimension "effectiveness” is 19.01, the average score of the participants in the third sub-
dimension "instructiveness™ is 12.24, and the average score of the participants in the fourth sub-
dimension "familiarity" is 11.66. When analyzing the data collected using the scale as a whole,

the average score of the participants is 69.27.
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Distance Education Students’ Expectations Regarding Student-Student Interaction in

Distance Education Courses

Table 3. Descriptive statistics of distance education students' expectations about student-student interaction in

distance education courses

Items N X SS
[ I 1
1. | feel I learn more in a course when | have the opportunity to engage with my 102 339 152
peers.
2. | care about other students in my distance education courses. 102 3.72 1.42
3. Interacting with other students enhances my learning of the content. 102 3.45 1.53
4. 1 like the chance to read and comment on my classmates' discussion board posts. 102 3.40 1.46
5.1 have_ better things to do with my time than spending it interacting with other 102 270 1.49
students in the class.
6. | th_lnk student-to-student interaction should be a high priority for a distance 102 3.43 137
education class.
7. 1 gain a lot from interacting with my classmates. 102 3.39 1.42
8. I think the value of cooperative learning (students in small groups learning from
. I . 102 3.09 1.43
each other) is overblown in distance education classes.
9. It is important for me to feel as if | belong to my classroom community. 102 3.74 1.41
10. It is important for me to know about the other students in the class. 102 3.26 1.49
11. | enjoy participating in online forums, news boards, Google Meet, Zoom, 102 374 197
Whatsapp groups and similar applications that promote student-student interaction. ' '
12. It is important for me to feel connected to others in my distance education 102 3.06 143
courses.
13. I only participate in discussion board exchanges if they are a graded component 102 277 145
of the course.
14. 1 d_eswe a substantial amount of student-to-student interaction in my distance 102 324 137
education courses.
15. 1 am more concerned about the course content than participating in a classroom 102 204 116
community.
16. | prefer to work alone on assignments. 102 2.37 1.28
17. The relationships I have established with other distance education students have
. . 102 3.13 1.40
continued after the class is over.
18. 1 would prefer not having “group work” in distance education classes. 102 2.74 1.47
[ T 1
Total 102 3.15 1.41

When examining Table 10, it is evident that the overall average of the responses provided by
distance education students to the survey items regarding their expectations regarding student-
student interaction in distance education courses was calculated as 3.15. However, it is notable
that participants mostly agree (X=3.74) with the items " It is important for me to feel as if |
belong to my classroom community.” and "I enjoy participating in online forums, news boards,
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Google Meet, Zoom, Whatsapp groups and similar applications that promote student-student
interaction.” while they show the least agreement (X=2.04) with the item " | am more concerned
about the course content than participating in a classroom community.”

Distance Education Students’ Perceptions of Community Feeling

Table 4. Descriptive statistics of distance education students' perceptions of community feeling

N Min. Md. Max X SS.
| Affective 102 4.00 | 15.00 | 20.00 14.86 | 3.80
| Actional 102 2.00 6.00 10.00 6.23 2.57
| Total 102 6.00 22.00 30.00 21.12 | 5.68

Upon examining Table 4, it can be observed that the average score of the participants in the
first sub-dimension, "affective" of distance education students' perceptions of the community
feeling is 14.86, while the average score of the participants in the second sub-dimension,
"Actional” is 6.22. When the data collected with the scale are analysed as a whole, the average
score of the participants is 21.12.

The Effect of Distance Education Students’ Expectations Regarding Student-Student
Interaction and Their Perceptions of Community Feeling on Their Views on Distance
Education

Table 5. Multiple regression analysis findings for predicting the effect of distance education students'
expectations regarding student-student interaction and their perceptions of community feeling on their views
on distance education

IVariable B Standard error B B t p

| Constant | 65.441 | 4.131 15.842 .000 |
| Community feeling | 1.163 | .158 592 7.377 .000 |
| Student-student interaction .366 .061 482 6.010 .000 |
'R=.646 R*= 417 F(2-99)=35.37 |

Upon examining Table 5, the multiple linear regression analysis conducted revealed that
associate degree students enrolled in the distance education system had a positive and
significant impact on their perceptions of student-student interaction and the community feeling
in distance education courses (R=.65, R?=.42, F(2-99)=35.37, p<.01). The students' perceptions
of student-student interaction and the community feeling in distance education courses
combined explain 41.7% of the total variance in their opinions about distance education.
According to the standardized regression coefficients (), the relative importance of the
predictor variables on the views of associate degree students enrolled in the distance education
system about distance education is as follows: the community feeling in distance education
(B=.592) and student-student interaction in distance education courses (f=.482). Consequently,
the community feeling in distance education is more influential than student-student interaction
in distance education courses regarding the views of distance education students on distance
education. When examining the t-test results for the significance of the regression coefficients,
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it is evident that both the community feeling in distance education and student-student
interaction in distance education courses have significant predictive value (p<.01) for the views
of associate degree students enrolled in the distance education system participating in the study.

DISCUSSION AND CONCLUSION

In the first research question of the study, the opinions of associate degree students enrolled in
the distance education system regarding distance education activities were examined. Based on
the average scores in the scale, it can be concluded that the students’ views on distance education
are slightly above the middle level. This suggests that students are reasonably satisfied with
distance education. Similarly, Cinkara and Bagceci (2013) aimed to explore students' attitudes
toward online English courses and found that 51.56% of the participants had positive attitudes
toward online English courses. Additionally, in the study conducted by Tiirkiiresin (2020), it
was concluded that the distance education perception of pre-service teachers was at a medium
level, indicating a partial level of satisfaction. In this study, it can be said that the average scores
obtained in all of the "personal suitability," "effectiveness," "instructiveness," and "familiarity"
sub-dimensions of the scale are at a medium level. This can be interpreted as follows: In terms
of the "personal suitability" dimension, students do not consider themselves suitable enough for
distance education activities. In terms of the "effectiveness™ dimension, students do not consider
distance education effective enough in terms of preparation for learning, the learning process,
and realization of learning. In terms of the "instructiveness"” dimension, students generally find
traditional education more effective than distance education in the teaching process. In terms
of the "familiarity” dimension, students do not consider themselves sufficient in completing
assignments and similar tasks given to them.

In the second research question of the study, the expectations of associate degree students
enrolled in the distance education system regarding student-student interaction in distance
education courses were examined. The study results indicate that the participants generally
agreed with the items in the dimension of expectations regarding student-student interaction in
distance education courses at a moderate level. Positive survey items with high-level scores in
favor of student-student interaction were "It is important for me to feel as if | belong to my
classroom community.”, “I enjoy participating in online forums, news boards, Google Meet,
Zoom, Whatsapp groups and similar applications that promote student-student interaction.”, “I
care about other students in my distance education courses.", "Interacting with other students
enhances my learning of the content.” and "I think student-student interaction should be a high
priority for a distance education class.”. This can be interpreted as students enrolled in distance
education courses want to interact with other students while taking courses in an online format.
Conversely, the negative survey items with low-level scores against student-student interaction
were: "I am more concerned about the course content than participating in a classroom
community"” and "I prefer to work alone on assignments.” This indicates that the participants
consistently emphasized the importance of student-student interaction. There are similar studies
in the literature that highlight the importance of peer interaction and community building in
online learning environments.

In the third research question of the study, the perceptions of associate degree students enrolled
in the distance education system regarding the community feeling were examined. The average
scores obtained in the overall scale and its sub-dimensions regarding the perceptions of
associate degree students regarding the community feeling in distance education were evaluated

according to the highest possible score and median values. In this context, based on the average
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scores across the scale, it can be said that students' perceptions of the feel of community in
distance education are slightly below the middle level. This suggests that students may partially
experience a community feeling in distance education, but the level of satisfaction may not be
sufficient.

Creating a community feeling and fostering student-student interaction in distance education is
crucial for enhancing the overall learning experience and student satisfaction in online courses.
The findings of your study provide valuable insights into the views and expectations of distance
education students, which can be useful for instructional designers and educators in improving
distance education programs.

Current study’s findings highlight the significant and positive impact of both the community
feeling in distance education and student-student interaction in distance education courses on
students' views of distance education. Notably, the community feeling was identified as a
stronger predictor of students' views on distance education, suggesting the importance of
fostering a feel of belonging and community in online learning environments.

These findings are consistent with previous research in the field. They indicate that creating a
community feeling is not only vital for students' social and emotional experiences but also for
their cognitive learning outcomes in online education. The community feeling can enhance
students' perceived cognitive learning, which, in turn, can positively affect their satisfaction
with and perceptions of online courses.

In addition, studies have consistently shown that student-student interaction plays a crucial role
in student satisfaction, engagement, and motivation in online learning environments. This
interaction can contribute to a more meaningful and satisfying learning experience. However,
it's important to note that the impact of student-student interaction on learning outcomes and
satisfaction can vary, as demonstrated in the study by Nieuwoudt (2018). In your study, the
findings highlight that, in your specific context, both the community feeling and student-student
interaction significantly predict students' views on distance education. These insights
underscore the importance of not only focusing on the content and structure of distance
education courses but also on creating opportunities for students to interact with each other and
fostering a community feeling. This approach can lead to more positive student experiences and
improved outcomes in distance education.

Current study contributes valuable information to the growing body of literature on distance
education and its impact on students' perceptions and experiences. It also reinforces the idea
that distance education programs should continually strive to improve the community feeling
and student-student interaction to enhance student satisfaction and the overall quality of
education.
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i

Uzaktan Ogretim Ogrencilerinin Uzaktan Egitime Iliskin Goriisleri, Uzaktan Egitimde
Ogrenci-Ogrenci Etkilesimine Iliskin Beklentileri Ve Topluluk Hissine Iliskin
Algilarinin incelenmesi

0z:

Uzaktan egitim, zaman ve mekan sinirlamast olmaksizin bilgiye erisim saglayarak yaygin ve siirekli 6grenme
firsatlari sunar. Sayisiz avantajina ragmen, sosyal etkilesimin yoklugu, ¢evrimici dgrenmede birincil engel olarak
one ¢ikmaktadir, ¢iinkii bu etkilesimler 6grencilerin izolasyon ve kopukluk duygularini hafifletmede ¢ok onemli
bir rol oynayabilir. Yiiksekogretimdeki mevcut egilimler, ogrencileri yalmizca akademik gereksinimlerini
karsilamada degil, ayni zamanda duygusal ve zihinsel refahlarini ele almada da desteklemeyi amaglamaktadir.
Bu ¢alisma, uzaktan egitim alan on lisans 6grencilerinin bu ogrenme biciminin cesitli yonlerine iligkin bakus
acilarimi, diger ogrencilerle etkilesime iliskin beklentilerini ve topluluk hissine iliskin algilarim arastirmayt
amaglamaktadir. Calismada, uzaktan egitim programlarina kayitly 102 énlisans 6grencisini kapsayan kesitsel bir
anket yontemi kullanilmistir. Bu ¢alismanin bulgulari, ogrencilerin uzaktan egitimden makul diizeyde memnuniyet
duyduklarmmi gostermektedir. Uzaktan egitim kurslarina kayitli 6grenciler, ¢evrimigi kurslari takip ederken
akranlariyla etkilegim kurma arzusunu ifade etmektedir. Ogrenciler uzaktan egitim alaninda bir miktar topluluk
duygusu yasayabilirken, bu duygu tam olarak tatmin edici bir diizeye ulasmayabilir. Hem uzaktan egitimde
topluluk duygusu hem de ¢evrimici derslerde égrenci-ogrenci etkilesimi, 6grencilerin uzaktan egitime iligkin genel
algilari iizerinde onemli ve olumlu bir etkiye sahiptir.

Anahtar Kelimeler: Uzaktan egitim, etkilesim, dgrenci beklentileri, topluluk hissi
GIRIS

Bugiin diinyanin yasamakta oldugu bilimsel ve teknolojik gelismeler, basta egitim alan1 olmak
tizere her alanda yenilikleri beraberinde getirmektedir. Teknolojinin hizli gelisimi ile birlikte
insanlarin egitim ihtiyaglar1 artmakta, kurumlardaki geleneksel egitim faaliyetleri bireylerin
ihtiyag ve beklentilerini karsilayamaz hale gelmektedir (Sadeghi, 2019; Tucker, 2001). Bu
gelismeler dogrultusunda geleneksel egitimi desteklemek i¢in farkli alternatifler olusturulmaya
calisilmakta (Sar1, 2021) ve uzaktan egitim faaliyetleri insanlarin hayatlarinin bir par¢asi haline
gelmektedir. Uzaktan egitim ile kitlesel ve stirekli 6grenme i¢in firsat saglanmakta, zaman ve
mekandan bagimsiz olarak bilgiye erisim imkani1 sunulmaktadir (Anderson & Dron, 2011;
Buckley, 2003; Chen vd. 2009).

Bununla birlikte yasanan pandemi doneminde tiim diinya iilkelerindeki tiim egitim
kurumlarinin istisnasiz tiim egitim kademelerinde uzaktan egitim siirecini aktif hale getirmek
zorunda kalinmasi son zamanlarda uzaktan egitimin 6nemini daha da arttirmig bulunmaktadir
(Toquero, 2020). Pandemi sirasinda ¢evrimigi veya uzaktan 6grenmeye gecis, 1,5 milyardan
fazla Ggrenciyi etkileyen yeni bir Ogretim ortami gelistirmistir (Arnett & Waite, 2020;
Gallagher vd., 2020; Pollock, 2020; Santos & Reeve, 2020).

Uzaktan egitim, egitim siirecine yeni girmis bir kavram degildir. Mehrotra vd. (2001) gore,
uzaktan egitim, yliksekdgrenimin hazirlanmasi gereken gelecekteki bir olasilik degil, egitim
kurumlarn i¢in avantaj ve dezavantajlar yaratan mevcut bir gercekliktir. Bu gerceklik
Ogrencilere nereden, ne zaman, nasil ve kimden Ogrendikleri konusunda genisletilmis
segcenekler sunan ve egitimi giderek daha fazla sayida insan i¢in erisilebilir kilan bir durum
olarak karsimiza c¢ikmaktadir. Traxler (2018), uzaktan egitimin erisilebilirlik ve ekonomi
acisindan incelendiginde daha avantajli oldugunu belirtmektedir. Arat ve Bakan'a (2011) gore
daha biiyiik gruplara erigim saglama, zaman ve mekandan bagimsiz olma, bireysel 6grenmeye
uygun olma gibi 6zellikler uzaktan egitimin avantajlar1 arasindadir. Uzaktan egitimi avantajli
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kilan 6zellikler, egitimde firsat esitligi saglamasi, yasam boyu 6grenme olanaklari sunmasi ve
diisiik maliyetli bir 6grenme ortami saglamasidir (Bakioglu & Can, 2014; Odabas, 2003).

Avantajlarmin yani sira bircok sorunun yasandigi uzaktan egitimde ders 6gretim eleman ile
ogrenciler arasinda etkili iletisim kurulamamasi en biiyiik sorun olarak gériilmektedir (Isman,
2011; Masino, 2015; Tryon & Bishop, 2009). Altiparmak vd. (2011) uzaktan egitim siirecinde
yasanan sorunlari, maddi imkanlar1 olmayan 6grencilerin erisim sorunu, sisteme programatik
olarak girme zorunlulugu, teknik altyapi sorunu ve zaman zaman teknik sorunlarin ortaya ¢ikma
olasilig1 olarak siralamistir. Ustati ve Hassan (2013) 6grencilerin uzaktan egitim siireciyle
etkilesimde zorlandiklarini belirtmislerdir. Benzer sekilde Duran (2020) da g¢aligmasinda
uzaktan egitimde sinirli etkilesimin yarattigi huzursuzlugun bireylerin egitim algilarini olumsuz
etkiledigini belirtmistir.

Yapilan caligmalarda, 6grenme ortamlarinda etkilesimin, daha derin diisiinmeye sevk ettigi
(Hulon 2013; Larson & Keiper, 2002) ve etkilesimle daha iyi 6grenme ¢iktilar1 elde
edilebilecegi (Exter vd., 2009; Drouin, 2008; Liu vd., 2007; Purarjomandlangrudi vd., 2016;
Yu vd., 2020) disiiniilmektedir. Bu nedenle, bir topluluk olusturuldugunda, 6grencilerin
birbirleriyle daha sik etkilesime girmeleri muhtemeldir. Bu etkilesimler, 6grencilerin izolasyon
ve kopukluk duygularinin azalmasina katkida bulunabilir. Uzaktan egitimde yer alan ¢evrimigi
siiflarda topluluk hissi, 6grencilerin ¢evrimic¢i 6grenme deneyimlerinde 6nemli bir faktor
oldugu kadar 6nemli bir kavramdir (Drouin, 2008; Palloff & Pratt, 2007; Rovai, 2002a).
Topluluk hissi, katilimcilar, iligkiler, etkilesimler, is birligi, ortak hedefler, baglilik grubu olarak
tanimlanmaktadir (Rovai, 2002a; Sadera vd., 2009; Shea vd., 2006). Topluluk hissi, grup
tiyeleri arasindaki topluluk iligkilerinin bireysel algisi olarak da tanimlanir (Delahunty vd.,
2013). Egitim igerisinde sinif toplulugu, bilgi ve hedefleri paylasan, paylasilan beklentilere
sahip olan ve birbirleri i¢in 6nemli olduklarina inanan sosyal bir 6grenci toplulugu araciligiyla
insa edilmektedir (Delahunty vd., 2013; Rovai, 2002a). Teknoloji ¢evrimi¢i 6grenmenin ortaya
c¢ikisi, topluluklarin zaman, mekan ya fiziksel yakinligin 6tesinde gelismesini miimkiin kilmis
ve topluluklar1 gesitli ve yaygin olarak dagitilmis bir lyelige erisilebilir hale getirmistir
(Perrotta, 2006; Rovai, 2002a; Rovai vd., 2004). Ayrica dgrenciler arasinda kopukluk ve
izolasyon duygulariin ortaya ¢ikma potansiyeli sz konusu iken, ¢cevrimi¢i derslerde topluluk
hissini tesvik etmenin 6nemi ortaya ¢ikmaktadir (Akyol vd., 2009; Dawson, 2006; Rovai,
2002a).

Uzaktan egitim, egitim diinyasinin 6nemli ve biiyliyen bir parcasidir (Gunawardena & Mclsaac,
2004; Simonson vd., 2011) ve yasanan pandemi siirecinde uzaktan egitime ilginin arttig
gozlenmektedir (Chen vd., 2020; Pregowska vd., 2021; Telli & Altun, 2020). Uzaktan egitim,
Ogrencilere bireysel 0grenmeleri i¢in belirli sorumluluklar yiikleyen sistemleri ifade eder
(Moore ve Kearsley, 2012). Bu kapsamda yiiriitiilen arastirmalar, uzaktan 6grenenlerin basarili
olmasini; dgretim yontemleri ve ders tasarimi (Kauffman, 2015), 6gretmen varligi (Moore,
2014; Park ve Kim, 2020), 6grenci katilim1 ve topluluk hissi (Sadera vd, 2009) gibi unsurlara
baglamaktadirlar. Ayrica uzaktan egitimin etkili olabilmesi ve kalitesinin artmasi igin
ogrencilerin siirecle ilgili goriislerinin alinmasi, siirecin eksik yonlerinin belirlenmesi ve buna
iligkin diizenlemelerin yapilmasi gerektigi belirtilmektedir (Sae-Khow, 2014; Uzun vd., 2013).

Ote yandan, uzaktan egitimde yer alan ¢evrimigi siniflarda topluluk hissinin daha iyi
anlasilmasi egitimin kalitesini arttirmada ve hem 6grenciler hem de 6gretmenler i¢in daha iyi
bir sinif deneyimi yaratmada katki saglayabilir. Topluluk hissi uzaktan egitimde yer alan
cevrimigi derslerde 0grenci basarisini etkileyen faktorlerden biri olarak gosterilmekte olup
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(Gallagher-Lepak vd., 2009; Liu vd., 2007; Rovai vd., 2004), 6zellikle yiiksekogretimde 6nemli
bir ilgi alan1 haline gelmis bulunmaktadir (Bond & Lockee, 2014; Roberts & Lund, 2007).
Aragtirmalar siirekli olarak ¢evrimigi bir ortamda topluluk hissi yaratmanin miimkiin oldugunu
gostermektedir (Arbaguh, 2008; Correia & Davis, 2008; Liu vd., 2007; Shea & Bidjerrano,
2009; Wise vd., 2008). Cevrimi¢i 6grenciler, sosyal iliskilerin gelistirilmesi bir topluluk
hissinin kurulabilmesi i¢in birbirleriyle etkilesim kurmak igin kasithi olarak diizenlenmis
firsatlara ihtiyag duyarlar (Delahunty vd. 2013). Yiiksek topluluk hissi iireten Ogrenme
ortamlari, 0grenciler egitmen arasinda yliksek diizeyde etkilesim, 6grenciler icin aktif roller,
hizli geri bildirim birlikte 6grenmede Ogrenci isbirligini igermektedir (Shea vd., 2006).
Cevrimici smiflarda topluluk hissinin roliiniin daha iyi anlasilmasi, egitmenlerin ders
tasarimcilarinin, ¢evrimig¢i 0grenmenin kalitesini artirmak 6grencilerinin hem duygusal hem de
akademik ihtiyaglarin1 daha iyi karsilayabilmek adina faydali olabilecegi 6ngoriilmektedir.

Son olarak, yiiksekdgretimdeki mevcut egilimler, 6grencilerin sadece akademik ihtiyaglarini
karsilamalar1 i¢in degil, aym1 zamanda duygusal ve zihinsel sagliklarin1 da desteklemeye
yonelik ¢aligmalar1 kapsamaktadir (McAllister vd., 2014; Poalses ve Bezuidenhout, 2018; Son
vd., 2020). Bu baglamda 6grecilerin izolasyon ve yalnizlik duygulariin 6zellikle COVID-19
pandemisi sirasinda artis gosterdigi belirtilmektedir (Cairns vd., 2020; Houghton vd., 2022;
Knight vd., 2021; Liu vd., 2021; Rippé vd., 2021; Vaillancourt vd., 2021). Onceki ¢alismalar,
zihinsel saglik i¢in kaliteli sosyal etkilesimlerin genel roliinii (Nearchou vd., 2020) ve sosyal
izolasyonun hem fiziksel hem de zihinsel saglik {izerindeki zararli roliinii vurgulamaktadir
(Pietrabissa ve Simpson, 2020). Son zamanlarda yapilan calismalar, pandemi sirasinda
ogrencilerin genellikle yalmzlik hissettiklerini (Labrague vd., 2021) ve pandemi sirasinda yiiz
ylize sosyal etkilesimlerin eksikliginin sadece yalmzlik duygusuyla iligkili olmadigini, aym
zamanda 6grencilerin stresinin 6nemli bir kaynagi olabilecegini de gostermektedir (Dumitrache
vd., 2021; Son vd., 2020). Uzaktan egitim lizerine pandemi Oncesi yapilan ¢aligmalarda da
etkilesime giderek daha fazla 6nem verildigi gorilmektedir (Swan, 2002; Daniel & Marquis,
1979; Piazza & Rizzari, 2020). Muilenburg ve Berge (2005) c¢evrimi¢i Ogrenmenin
potansiyellerini arastirdigi ¢alismasinda sosyal etkilesim eksikliginin 6grencilerin ¢evrimigi
o0grenme deneyimleri i¢in ¢ok 6nemli engellerden biri oldugunu ifade etmektedir. Uzaktan
egitim ¢alismalarini gozden geciren Saba (2000), uzaktan egitimde orta noktanin, 6gretme ve
o0grenme siirecinin merkezinde yer alan faktdr olan etkilesim oldugu sonucuna vardigini
belirtmektedir. Dolayisiyla uzaktan egitimde etkilesim, 6grenmede kritik bir rol oynamakta ve
Ogretim tasarimcilarinin ve egitimcilerin belirli 6gretme ve 6grenme siireglerini desteklemek
icin etkilesimi saglayacak kosullar1 saglamalar1 gerektigi ifade edilmektedir (Kassim vd., 2023;
Wagner, 1994). Ancak uzaktan egitimde Ogrenciden Ogrenciye etkilesimin Onemine dair
ogrenci algilar1 konusunda alanyazinda bazi farkli bulgulara ratlanmaktadir. Ornegin Kurucay
ve Inan (2017) daha onceki caligmalarin ¢evrimi¢i 6grenme ortamlarinda 6grenci-6grenci
etkilesiminin 6nemi konusunda fikir birligine varmadigimi belirtmislerdir. Yine bazi
aragtirmalar, dgrenciler arasindaki etkilesimin uzaktan egitim 0grenme siirecinin énemli bir
parcast oldugunu gostermekteyken (Berge, 1999; Conaway vd., 2005; Hillman vd., 1994;
Moore, 1989; Yang & Chang, 2012; Zheng & Smaldino, 2003), bazilari ise, uzaktan egitimde
ogrenciden 6grenciye etkilesimin uzaktan egitim 6grencileri tarafindan gerekli olmadigini veya
algilanmadigini ifade etmektedir (Kearsley, 1995; Moore vd., 2016; Reisetter & Boris, 2004).
Benzer sekilde baz1 ¢aligmalar 6grenciden 6grenciye etkilesimin bir dersteki 68renci basari
diizeyini degistirmedigini belirtilmekle birlikte (Bernard vd., 2009), diger taraftan etkilesimin
daha fazla giiven ve daha fazla basariya yol actig1 belirtilen (Moore, 2014) calismalar da
alanyazinda bulunmaktadir. Bu baglaminda uzaktan 6gretim Ogrencilerinin uzaktan egitim
derslerinde 6grenci-6grenci etkilesimi ve iletisimine iliskin beklenti ve goriislerinin alinmasi
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alanyazina katki saglanmasi hususunda 6nem arz etmektedir.

Kamu yasaminin tiim alanlarindaki kiiresellesme siireci, niifusun siirekli egitimi goérevinin
uygulanmasin1 hayati bir gereklilik haline getirmektedir. Bilgi ve iletisim teknolojilerinin
yogun gelisimi, egitim sisteminde yenilik¢i ve yaratici egilimlerin olusumunu baglatmaktadir
(Atieku-Boateng, 2021; Shoufan, 2019). Bu egilimlerin temelinde uzaktan egitim modelleri ve
teknolojileri 6zel bir rol oynamaktadir. Ulkemizde ve diinyada uzaktan egitim catis1 altinda,
ozellikle yiiksekogretim kademesinde giderek daha fazla ¢evrimigi egitim olanagina erisim
imkan1 sunulmaktadir (Bao, 2020). Bununla beraber yasanan pandemi, tiim uluslarin her seviye
egitim diizeyinde c¢evrimi¢i Ogrenmeye gecmesiyle birlikte, etkili g¢evrimigi Ogretim
ortamlarinin ve yontemlerinin kullanmanin O6nemini arttirdig1 soylenebilir. Bu baglamda
ogrencilerin uzaktan egitime bakis acilarmin tim olast yonleriyle belirlenerek 6grencilerin
algilarinin belirlenmesi ve bu algilar dogrultusunda diizenlemeler yapilmasi uzaktan egitimin
gelecegi agisindan oldukga degerli goriilmektedir (Telli & Altun, 2020).

Palloff ve Pratt (2007), basarili ¢evrimigi 6grenmenin anahtarini, ¢evrimici 6grenme ortaminda
etkili bir dgrenme toplulugunun olusturulmas: seklinde aciklamaktadir. Ogrenci basarisi ile
ilgilenen arastirmacilar ve uygulayicilar, anlamli bir etkilesime girmenin ve bir topluluk hissi
hissetmenin, degerli bir egitim deneyimine ve basarili ¢evrimici 6grenmeye katkida bulunan
onemli faktorler oldugunu belirtmektedirler (Garrison vd., 1999; Gunawardena & Zittle, 1997).
Uzaktan egitimde topluluk hissi, 6grenci-egitmen, Ogrenci-68renci ve Ogrenci-igerik
etkilesimlerini ele alan, 6grenenlerin 6gretim siireci ile ilgili konulardaki bilgi ve becerilerini
Olcen ve degerlendiren birgok calisma bulunmaktadir. Ancak bu problemler daha ¢ok farkli
etkilesim tiirlerinin karsilastirilmasi seklinde (Chang & Smith, 2008; Gosmire vd., 2009;
Joksimovic vd., 2015; Kuo vd., 2014; Luo vd., 2017; Moore, 1989; Moore, 2014; Nieuwoudt,
2018; Rhode, 2009; Su vd., 2005; Yu vd., 2020) olup bir¢ogunun da gelisen egitim teknolojileri
karsisinda giincelligini yitirdigi sdylenebilir. Diger taraftan pandemi donemiyle birlikte ortaya
cikan eksiklikler ve problemlere ¢oziim getirebilecek yeni bakis agilarina ihtiya¢ duyuldugu
asikardir. Bu arastirmanin amaci uzaktan egitime kayitli 6n lisans 6grencilerinin uzaktan
egitime iligskin gortisleri, uzaktan egitimde 6grenci-6grenci etkilesimine iliskin beklentileri ve
topluluk hissine iliskin algilarinin incelenmesi ve aralarindaki iligkinin belirlenmesidir. Bu
baglamda bu ¢aligmanin 6zellikle, uzaktan egitim ortamlarinda 6grencilerin 6grenci- 6grenci
etkilesimi ve topluluk hissi ile ilgili diistincelerine yonelik bulgular ile bu diisiincelerin uzaktan
egitime dair diisiincelerini etkileme konusundaki bulgulari alanyazina farkli bir agidan katki
sunacaktir. Ayn1 zamanda bu durum calismanin 6zgilin yoniinii de ortaya koymaktadir. Bu
bulgular, O6gretim tasarimcilarina ve cevrimici ders egitmenlerine, cevrimigi Ogrenme
ortamlarinda 6grenci ihtiyaglarina dayali olarak hem 6grenci-6grenci etkilesimi agisindan hem
de topluluk hissi olusturma agisindan daha etkili siniflar tasarlamalarina yardimei olabilir. Elde
edilmesi hedeflenen bulgular, uzaktan egitim ortamlarinin tasarlanamasi siirecine katki
saglayabilir. Bu nedenle, ¢aligma, egitimciler ve egitim politikalarina yon veren uzmanlar i¢in
gelecekte herhangi bir durumda uzaktan egitimin uygulanmasi igin etkili bir sekilde nasil
planlanacagi konusunda yeni bir bakis agis1 agmada 6nem tasimaktadir.

YONTEM

Uzaktan egitim sisteminde kayitli olan 6n lisans Ogrencilerinin uzaktan egitime yonelik
goriisleri, uzaktan egitimde Ogrenci-6grenci etkilesimine yonelik beklentileri ve topluluk
hissine iligkin algilarinin incelenmesini amaglayan bu arastirmanin yiiriitiilmesinde betimsel
arastirma yontemlerinden tarama modelinden yararlanilmistir. Tarama arastirmalart arastirma
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konusu ile ilgili mevcut durumu belirlemeye yonelik ¢alismalardir (Biiytlikoztirk vd., 2020).
Tarama aragtirmalarinda, genellikle genis bir kitleden veri toplanir. Tarama arastirmalarinda
arastirmacilar, gortslerin ve Ozelliklerin neden kaynaklandigindan ziyade Orneklemdeki
bireyler acisindan nasil dagildigiyla ilgilenmektedir (Fraenkel vd., 2012). Bu baglamda belirli
bir gruptan degerlendirdikleri durum hakkinda toplanan veriler genelleme amaclh
kullanilabilecektir.

Arastirmada tarama deseninden kesitsel tarama yontemi kullanilmigtir. Tarama yOntemi, veri
toplama araci olarak anket veya goriismelerin kullanildig1 deneysel olmayan arastirmalar olup
kesitsel tarama da bu veriler 6rneklemden tek seferde toplandigi arastirmalardir (Atalmais,
2019). Calisma kapsaminda katilimcilardan tek seferde ¢evrimigi anket formu ile veriler
toplanmistir. Elde edilen veriler dogrultusunda bulgular belirlenerek, sonug ve dneriler ortaya
konmaya caligilmistir.

Orneklem

Arastirma kolay ulasilabilir 6rnekleme yontemi ile secilen ve Mersin Meslek Yiiksekokulu’nda
uzaktan egitim sisteminde kayitli olan 102 6n lisans Ogrencisi ile ylritilmiistir. Kolay
ulagilabilir 6rnekleme yontemleri, bir aragtirmacinin ilgilenilen evrenden 6rnekler olustururken
dogrudan ulagabilecegi en basit 6geleri isaret etmesi olarak tanimlanabilir (Patton, 2014). Kolay
ulagilabilir 6rnekleme yontemleri, diger bircok drnekleme yontemine gore evreni temsil etme
konusunda daha zayif olsa da bu tercihin nedeni, ¢alisma doneminde iilkemizde ve diinyada
hizla yayilan pandemi siirecinde yasanan zorluklarin gz 6niinde tutulmasidir.

Tablo 1. Ogrencilere ait demografik bilgiler

Degiskenler Frekans(N) Yiizde(%)
Cinsiyet Kadin 42 41.2
Erkek 60 58.8
1. Smf 38 37.3
Simf 2. Snif 64 62.7
Bilgisayar Programciligi 27 26.5
Elektronik ve Otomasyon 21 20.6
Eczacilik 12 11.8
Bolim Pazarlama ve Reklamcilik 14 13.7
Ormancilik 11 10.8
Yonetim ve Organizasyon 5 4.9
Miilkiyet Koruma ve Giivenlik 12 11.8

Tablo 1 incelendiginde arastirmaya katilan uzaktan egitim sistemine kayitl 6grencilerin 42’si
(%41.2) kadin, 601 (%58.8) erkektir. Katilimcilarin 38’1 (%37.3) birinci sinifta, 64’1 (%62.7)
ikinci sinifta 6grenim goérmektedir. Arastirmaya katilan 6grencilerin 6grenim gordiikleri boliim
degiskenine gore dagilimlar1 ise; Bilgisayar Programciligi 27 (%26.5), Elektronik ve
Otomasyon, 21(%20.6), Eczacilik, 12 (%11.8), Pazarlama ve Reklamcilik 14 (%13.7),
Ormancilik, 11(%10.8) Yonetim ve Organizasyon, 5 (%4.9) ve Miilkiyet Koruma ve Giivenlik
12 (%]11.8) olarak dagilim gostermektedir

Bu arastirmada dort boliimden olusan veri toplama araci kullanmilmistir (Ek-4). Veri toplama
aracinin birinci bolimii katilimeilarin demografik bilgilerine yonelik olup bu béliimde cinsiyet,
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sinif ve kayit olunan boliim bilgileri yer almaktadir.

Verilerin Toplanmas

Veri toplama aracinin ikinci boliimiinde Moore vd. (2016) tarafindan gelistirilen Uzaktan
Egitim Ogrencilerinin Uzaktan Egitim Derslerinde Ogrenci-Ogrenci Etkilesimine Iliskin
Beklentileri (Expectations of Distance Education Students Regarding Student-to-Student
Interaction in Distance Education Classes) Olgegi yer almaktadir. Olgegin Ingilizce formu,
Ingilizce ve Tiirkceyi iyi derecede bilen, uzaktan egitim konusunda c¢alisan, Bilgisayar ve
Ogretim Teknolojileri alaninda doktarali alan uzmani tarafindan Tiirk¢e’ye gevrilmistir.
Olgekte her bir madde igin 5°li likert tipinde; (1) Kesinlikle katilmiyorum, (2) Katilmiyorum,
(3) Kararsizim, (4) Katiliyorum, (5) Kesinlikle katiliyorum aralifinda puanlamaya yer
verilmistir. Olgek toplamda 18 maddeden olusmakta olup 12 maddede olumlu, 6 madde ise
olumsuz ifade yer almaktadir. Orijinal 6l¢egin Cronbach alpha i¢ tutarlilik katsayis1 .95 olarak
saptanmistir (Moore vd., 2016). Elde edilen bu sonug kullanilan 6l¢gme aracinin uzaktan 6gretim
goren Ogrencilerin s6z konusu egitim sistemindeki Ogrenci-6grenci etkilesimine iliskin
beklentilerini degerlendirebilmek i¢in gegerli ve giivenilir oldugunu gdostermektedir.

Veri toplama aracinin {i¢iincii boliimiinde Yildirim vd. (2014) tarafindan gelistirilen Uzaktan
Egitim Ogrencilerinin Uzaktan Egitime Yonelik Goriisleri Olgegi yer almaktadir. Olgekte her
bir madde icin 5’1i likert tipinde; (1) Kesinlikle katilmiyorum, (2) Katilmiyorum, (3)
Kararsizim, (4) Katiliyorum, (5) Kesinlikle katilryorum araliginda puanlamaya yer verilmistir.
Olgek, “kisisel uygunluk”, “etkililik”, “dgreticilik”” ve “yatkinlik” olmak iizere 4 degisik boyut
ve 18 maddeden meydana gelmektedir. Orijinal 6lcegin Cronbach Alpha ig tutarlik degeri 0,864
olarak saptanmis olup her bir faktdriin ayr1 ayr1 yapilan i¢ tutarlilik analizlerinde ise sirasiyla
“kisisel uygunluk 0.8627, “etkililik 0.818” “dgreticilik 0.807” ve “yatkinlik 0.799” olarak
saptanmistir (Yildirim vd., 2014). Elde edilen bu sonuglar kullanilan 6l¢gme aracinin uzaktan
Ogretim goren dgrencilerin s6z konusu egitim sistemine yonelik goriislerini degerlendirebilmek
icin gegerli ve gilivenilir oldugunu gostermektedir.

Veri toplama aracimim dordiincii boliimiinde Ilgaz ve Askar (2009) tarafindan gelistirilen
Cevrimici Uzaktan Egitim Ortaminda Topluluk Hissi Olgegi yer almaktadir. Olgekte her bir
madde i¢in 5°li likert tipinde; (1) Kesinlikle katilmiyorum, (2) Katilmiyorum, (3) Kararsizim,
(4) Katiliyorum, (5) Kesinlikle katiliyorum araliginda puanlamaya yer verilmistir. Olgek
toplamda 6 maddeden olugmakta ve kendi icerisinde “duyussal” ve “eylemsel” olmak iizere 2
alt boyutu bulunmaktadir. Orijinal 6lgegin Cronbach Alpha katsayisi alt boyutlar i¢in sirastyla
0.79 ve 0.73 ve toplam 6lgek icin 0.80 olarak saptanmistir (Ilgaz ve Askar, 2009). Elde edilen
bu sonuclar kullanilan 6l¢gme aracinin uzaktan dgretim goren ogrencilerin s6z konusu egitim
sistemindeki topluluk hissine iligskin algilarin1 degerlendirebilmek icin gegerli ve gilivenilir
oldugunu gostermektedir.

Etik Kurul Izin Bilgisi

Bu arasgtirma, Mersin. tiniversitenin Sosyal ve Beseri Bilimler Etik Kurulunun 06/06/2022
tarinli 231 sayili karart ile alinan izinle yiiriitiImistiir.
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Ogrencilerin uzaktan egitime iliskin goriisleri

Tablo 2. Uzaktan 6gretim 6grencilerinin uzaktan egitime iligkin goriiglerinin betimsel istatistikleri

N Min. Md. Max X SS.
Kisisel Uygunluk 102 6.00 28.00 30.00 26.34 4.55
Etkililik 102 5.00 19.00 25.00 19.01 4.78
Ogreticilik 102 4.00 12.00 20.00 12.24 4.11
Yatkimlik 102 3.00 12.00 15.00 11.66 2.89
Olgek Genel 102 41.00 68.00 89.00 69.27 11.17

Tablo 2 incelendiginde, uzaktan 6gretim Ogrencilerinin uzaktan egitime iligkin goriislerinde
birinci alt boyut olan “kisisel uygunluk” boyutunda katilimeilarin ortalama puani 26.34, ikinci
alt boyut olan “etkililik” boyutunda katilimcilarin ortalama puani 19.01, iigiincii alt boyut olan
“Ogreticilik” boyutunda katilimcilarin ortalama puami 12.24, doérdiincii alt boyut olan
“yatkinlik” boyutunda ise katilimcilarin ortalama puani1 11.66 dir. Olgek ile toplanan verilerin
geneli incelendiginde ise katilimcilarin ortalama puani 69.27°dir.

Uzaktan Ogretim Ogrencilerinin Uzaktan Egitim Derslerinde Ogrenci-Ogrenci Etkilesimine
Iliskin Beklentileri

Tablo 3. Uzaktan 6gretim Ogrencilerinin uzaktan egitim derslerinde 6grenci-6grenci etkilesimine iliskin
beklentileri dlcegine ait betimsel istatiskleri

Maddeler N X SS
}.HBir qve‘rst‘e 'arkada'slarlmla etkilesimde bulunma firsatim olursa daha c¢ok 102 339 152
o0grendigimi hissederim.
2.Uzaktan egitim yoluyla aldigim derslerimde diger 6grencileri onemserim. 102 3.72 1.42

3.Diger dgrencilerle etkilesim kurmak icerigi 6grenmemi artirir. 102 3.45 1.53
4.Smuf arkadaslarimin tartisma panosundaki iletilerini okuma ve bunlara yorum

oo . 102 3.40 1.46
yapma ihtimalini severim.
5.Zamanimi, siniftaki diger 6grencilerle etkilesim kurmaktansa daha iyi seyler
yaparak geciririm.
6.Uzaktan egitim derslerinde d6grenci-6grenci etkilesiminin yiiksek dncelige sahip
olmasi gerektigini diisiiniiyorum.
7.Smif arkadaglarimla etkilesim kurmak bana ¢ok sey kazandirir. 102 3.39 1.42
8.Uzaktan egitim derslerinde isbirlikli 6grenmenin (kiigiik gruplar halinde
birbirinden 6grenme) degerinin abartilmis oldugunu diistiniiyorum.

102 2.70 1.49

102 3.43 1.37

102 3.09 1.43
9.Kendimi sinifin bir pargasiymis gibi hissetmek benim i¢in énemlidir. 102 3.74 1.41

10.Siniftaki diger 6grencileri tanimak benim i¢in 6nemlidir. 102 3.26 1.49
11.03renci-6grenci etkilesimini destekleyen gevrimici forumlar, haber panolari,

Google Meet, Zoom, Whatsapp gruplart ve benzeri uygulamalara katilmayr 102 3.74 1.27
severim.

12.Uzaktan egitim derslerimde diger 6grencilere bagli oldugumu hissetmek benim
icin 6nemlidir.

13.Eger degerlendirmeye dahil edilecekse, tartisma forumlarina katilirim. 102 277 1.45

102 3.06 1.43

14.Uzaktan egitim derslerimde o©onemli miktarda O6grenci-Ogrenci etkilesimi
olmasini isterim.
illz.iIIBéirr]ir?gnf toplulugunun tiiyesi olmaktan ziyade dersin icerigiyle daha g¢ok 102 204 116

16.0devleri tek basima yapmayi tercih ederim. 102 2.37 1.28

102 3.24 1.37

23



Z. Dikec, Investigation of Distance Education Students' Opinions on Distance <

O.F. Islim & Education, Their Expectations on Student-Student Interaction in

I. Yakin Distance Education and Their Perceptions Regarding the
17.Uzaktan egitim dersini alan diger 6grencilerle kurdugum iligkiler ders bittikten 102 313 1.40
sonra da devam eder. ' :
18.Uzaktan egitim derslerinde grup ¢alismast yapmamay:1 tercih ederim. 102 2.74 1.47
Olgek Genel 102 315 141

Tablo 3 incelendiginde uzaktan 6gretim Ogrencilerinin uzaktan egitim derslerinde 6grenci-
ogrenci etkilesimine iliskin beklentilerine yonelik anket maddelere verdikleri cevaplarin genel
ortalamasi1 3.15 olarak hesaplanmistir. Bununla birlikte katilimcilarin; “Kendimi sinifin bir
parcastymis gibi hissetmek benim igin 6nemlidir.” ve “Ogrenci-6grenci etkilesimini
destekleyen cevrimigi forumlar, haber panolari, Google Meet, Zoom, Whatsapp gruplar1 ve
benzeri uygulamalara katilmay1 severim.“ maddelerine katilimm en fazla ( X=3.74); “Bir sinf
toplulugunun tiyesi olmaktan ziyade dersin icerigiyle daha ¢ok ilgilenirim.” maddesine ise en
az (X =2.04) katildiklar goriilmektedir.

Uzaktan Ogretim Ogrencilerinin Topluluk Hissine Iliskin Algilart

Tablo 4. Uzaktan 6gretim 6grencilerinin topluluk hissine iliskin algilarinin betimsel istatistikleri

N Min. Md. Max X SS.
Duyusssal 102 4.00 15.00 20.00 14.86 3.80
Eylemsel 102 2.00 6.00 10.00 6.23 2.57
Olgek Genel 102 6.00 22.00 30.00 21.12 5.68

Tablo 4 incelendiginde, uzaktan 6gretim 6grencilerinin topluluk hissine iligkin algilar1 birinci
alt boyut olan “duyussal” boyutunda katilimcilarin ortalama puani 14.86 ve ikinci alt boyut olan
“eylemsel” boyutunda katilimcilarin ortalama puam 6.22dir. Olgek ile toplanan verilerin geneli
incelendiginde ise katilimcilarin ortalama puani 21.12°dir.

Uzaktan Ogretim Ogrencilerinin Ogrenci-Ogrenci Etkilesimine Iliskin Beklentileri ile
Topluluk Hissine Iliskin Algiarimin Uzaktan Egitime Iliskin Goriisleri Uzerindeki Etkisi
Uzaktan 6gretim ogrencilerinin uzaktan egitim derslerinde 6grenci 6grenci etkilesimine iliskin
beklentileri ile topluluk hissine iligkin algilarinin uzaktan egitime iliskin gortsleri lizerindeki
etkisini belirlemek amaciyla ¢oklu regresyon analizi yapilmis ve elde edilen bulgular Tablo
5’de sunulmustur.

Tablo 5. Uzaktan 6gretim 6grencilerinin 6grenci-6grenci etkilesimine iligkin beklentileri ile topluluk hissine
iligskin algilarinin uzaktan egitime iligkin goriisleri iizerindeki etkisini yordanmasina yonelik ¢oklu regresyon
analiz bulgulari

Degisken B Standart Hata B B t p
Sabit 65.441 4131 15.842 .000
Topluluk Hissi 1.163 .158 592 7.377 .000
Ogrenci Ogrenci Etkilesimi .366 .061 482 6.010 .000
R=.646 R>=.417 F(2-99)=35.37

Tablo 5 incelendiginde gerceklestirilen ¢oklu dogrusal regresyon analizi uzaktan egitim
sisteminde kayitli olan 6n lisans 6grencilerinin, uzaktan egitim derslerinde, 6grenci-6grenci
etkilesimine iligkin beklentileri ile topluluk hissine iligkin algilarinin uzaktan egitime iliskin
goriisleri tizerinde, pozitif yonlii ve anlamli etkisi oldugu (R=.65, R? =42, F(2-99)=35.37
p<.01) bulgusuna ulasilmistir. Calismaya katilan 6grencilerin uzaktan egitim derslerinde
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Ogrenci-ogrenci etkilesimi ile topluluk hissi algilari birlikte, uzaktan egitime iligkin goriislerinin
toplam varyansin %41.7’sini agiklamaktadir. Standardize edilmis regresyon katsayisina gore
(B), yordayict degiskenlerin uzaktan egitim sisteminde kayitli olan 6n lisans 6grencilerinin
uzaktan egitime iliskin gortisleri iizerindeki goreli 6nem sirasi; uzaktan egitimdeki topluluk
hissi (B=.592) ve uzaktan egitim derslerindeki 6grenci 6grenci etkilesimi (B=.482) oldugu
goriilmektedir. Buna gore, uzaktan 6gretim Ogrencilerinin uzaktan egitime iliskin goriisleri
tizerinde uzaktan egitimdeki topluluk hissi uzaktan egitim derslerindeki 6grenci Ogrenci
etkilesimine gore daha Onemlidir. Regresyon katsayilarmin anlamliligina iliskin t-testi
sonuglar1 incelendiginde ise, ¢alismaya katilan uzaktan egitim sisteminde kayitli olan 6n lisans
ogrencilerinin uzaktan egitime iliskin gortisleri lizerinde uzaktan egitimdeki topluluk hissi ve
uzaktan egitim derslerindeki 6grenci-6grenci etkilesiminin anlamli bir yordayiciligi oldugu
(p<.01) goriilmektedir.

TARTISMA VE YORUM

Yapilan ¢alismanin birinci aragtirma sorusunda uzaktan egitim sisteminde kayitli olan 6n lisans
Ogrencilerinin uzaktan egitim faaliyetlerine iliskin goriigleri incelenmistir. Bu baglamda 6l¢ek
genelindeki ortalama puanlara gére 6grencilerin uzaktan egitime yonelik goriislerinin orta
seviyenin biraz lizerinde oldugu soylenebilir. Bu durum G6grencilerin uzaktan egitimden
yeterince memnun olduklar1 seklinde yorumlanabilir. Benzer sekide, Cinkara ve Bagceci
(2013) tarafindan &grencilerin ¢evrimici Ingilizce dersine yonelik tutumlarini kesfetmeyi
amacladiklar1 calismada, katilimcilarm %51.56’smin ¢evrimici Ingilizce dersine yonelik
tutumlarini olumlu bulunmustur. Bunun yaninda, Tiirkiiresin (2020) tarafindan gerceklestirilen
calismada 6gretmen adaylarinin uzaktan egitim algisinin orta diizeyde, diger bir deyisle kismi
memnuniyet diizeyinde oldugu sonucuna ulasilmistir. Calismada oOlcegin  “kisisel
uygunluk”,“etkililik”, “dgreticilik” ve “yatkinlik” alt boyutlarinin tamaminda alinan ortalama
puanlar ise orta seviye oldugu sdylenebilir. Bu durum 6grencilerin “kisisel uygunluk” boyutu
acisindan, kendilerini uzaktan egitim faaliyetleri igin yeterince uygun gormedikleri; “etkililik”
boyutu acisindan Ogrenmeye hazirlik, O08renme siireci ve Ogrenmenin ger¢eklesmesi
kapsaminda uzaktan egitimi yeterince etkili gormedikleri; “Ogreticilik” boyutu agisindan,
ogrencilerin genel olarak 6gretim siirecinde geleneksel egitimi uzaktan egitime gore daha etkili
bulduklari; “yatkinlik” boyutu agisindan 6grencilerin kendilerine verilen 6dev ve benzeri
gorevleri tamamlama konusunda kendilerini yeterli goremedikleri seklinde yorumlanabilir.

Yapilan ¢alismanin ikinci arastirma sorusunda uzaktan egitim sisteminde kayitli olan 6n lisans
ogrencilerinin uzaktan egitim derslerinde 6grenci-ogrenci etkilesimine iliskin beklentileri
incelenmigstir. Calisma sonucunda katilimcilarin uzaktan egitim derslerinde 6grenci-6grenci
etkilesimine iliskin beklentileri boyutunda yer alan maddelere genel olarak orta seviyede
katildiklar1 sdylenebilir. Ogrenci-6grenci etkilesimi lehine yiiksek seviye puani olan olumlu
anket maddelerinin: “Kendimi smifin bir pargasiymis gibi hissetmek benim i¢in
onemlidir.”,“Ogrenci-dgrenci etkilesimini destekleyen cevrimigi forumlar, haber panolari,
Google Meet, Zoom, Whatsapp gruplar1 ve benzeri uygulamalara katilmay1 severim.”,
“Uzaktan egitim yoluyla aldigim derslerimde diger O6grencileri Onemserim.”, “Diger
ogrenci-ogrenci etkilesiminin yliksek Oncelige sahip olmasi gerektigini diisiiniiyorum.”
seklinde oldugu goriilmektedir. Bu durum, uzaktan egitim derslerine kaydolan 6grencilerin,
cevrimi¢i formatta ders alirken diger Ogrencilerle etkilesime girmeyi istedikleri seklinde
yorumlanabilir. Tersine bakildiginda, Ogrenci-6grenci etkilesimi aleyhine diisiik seviye puani
olan olumsuz anket maddelerinin: “Bir smif toplulugunun {iyesi olmaktan ziyade dersin
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icerigiyle daha ¢ok ilgilenirim.” ve “Odevleri tek basima yapmay1 tercih ederim.” seklinde
oldugu goriilmektedir. Bu durum katilimcilarin tutarli bir sekilde 6grenci-6grenci etkilesimini
onemsediklerini gdsterir niteliktedir. Alanyazinda benzer calismalar yer almaktadir. Ornegin,
Greenlee ve Karanxha (2010) yiiksek lisans Ogrenciyle yaptiklari ¢alismada grup
dinamiklerinin 6grenci memnuniyeti {izerindeki etkilerini incelemislerdir. Arastirmada,
gruptaki herkesin 6grenci-0grenci etkilesimine deger verdigi bir ortamda birlikte ¢aligmanin,
Ogrencilerin  dersten  duyduklart memnuniyeti artirdigi  yer almaktadir. Akran
degerlendirmesinin ¢evrimigi bir derste 6grencilerin memnuniyeti lizerinde dnemli bir olumlu
etkisi oldugunun bulunmasi, Rovai'nin (2004) bir 6grenme ortaminda isbirlikli 6grenme
etkinliklerinin etkililigini artirmak i¢in akran degerlendirmesinin dahil edilmesi gerektigini 6ne
siiren tavsiyelerini desteklemektedir. Benzer sekilde, Alquraishi (2017), akran etkilesiminin
ogrencilerin 6grenme deneyiminin énemli bir yordayicisi oldugunu belirtmektedir.

Yapilan ¢alismanin tigiincii arastirma sorusunda uzaktan egitim sisteminde kayitli olan 6n lisans
ogrencilerinin topluluk hissine iligkin algilari incelenmistir. Uzaktan egitim sisteminde kayitl
olan 6n lisans 6grencilerinin topluluk hissine iliskin algilarina iliskin 6l¢gek genelinde ve alt
boyutlarinda alinan ortalama puanlar, alinabilecek en yiliksek puan ve medyan degerlerine gore
degerlendirilmistir. Bu baglamda ol¢ek genelindeki ortalama puanlara goére Ogrencilerin
uzaktan egitimde topluluk hissine yonelik algilarinin orta seviyenin biraz altinda oldugu
sOylenebilir. Bu durum 6grencilerin uzaktan egitimde kismen bir topluluk hissi yasadiginin,
ancak ortalamaya bakildiginda bunun yeterli seviyede olmadiginin gostergesi olabilir.

Son olarak, uzaktan 6gretim dgrencilerinin 6grenci-6grenci etkilesimine iliskin beklentileri ile
topluluk hissine ilgkin algilarinin uzaktan egitime iliskin gortisleri lizerindeki etkisine iligkin
bulgular ¢oklu regresyon analizi ile elde edilmistir. Bu dogrultuda uzaktan egitimdeki topluluk
hissi ve uzaktan egitim derslerindeki Ogrenci-6grenci etkilesimi degiskenleri regresyon
modeline sokuldugunda uzaktan 6gretim Ogrencilerinin uzaktan egitime iligkin goriislerini
aciklamada her iki degiskenin anlamli katkisinin oldugu goriilmekte olup, topluluk hissinin
yordayiciliginin daha fazla oldugu bulgusuna ulasilmistir. Bu baglamda uzaktan egitimdeki
topluluk hissi ve uzaktan egitim derslerindeki Ogrenci-0grenci etkilesiminin bir arada
artirtlmasinin uzaktan 6gretim 6grencilerinin uzaktan egitime iliskin goriislerini olumlu yonde
arttiracagl etkisinin oldugu goriilmektedir. Alanyazina bakildiginda uzaktan egitimdeki
topluluk hissi ve uzaktan egitim derslerindeki 6grenci-6grenci etkilesimi degiskenlerinin ayri
ayr1 degerlendirildigi ve bu ¢aligmanin bulgularina paralellik gosteren ¢aligsmalarin da yer aldig:
goriilmektedir. Ornegin uzaktan egitimde topluluk hissi hususunda, Rovai’nin (2002b) ortaya
koydugu cevrimigi bir egitim ortaminda topluluk hissi ile biligsel 6grenme arasindaki iligkiyi
inceleyen calismasinda, sinif toplulugu ile algilanan biligsel 6grenme arasinda 6nemli bir iliski
olduguna dair bulgulara ulagilmistir. Calismada Ogrencilerin kendilerini sanal sinif
topluluklarina bagh hissedebildiklerine ve daha giiglii bir topluluk hissine sahip 6grencilerin
daha yiiksek diizeyde bilissel 6grenmeye sahip olma egiliminde olduklarina yer verilmistir.
Benzer sekilde Galikyan ve Admiraal (2019), 6grencilerin eszamansiz ¢evrimici tartigmalara
katilimini ve bunun 6grencilerin sosyal ve biligsel varligi ile akademik performansi arasindaki
iliskilerini inceyeyen bir ¢aligma yiiriitmiislerdir. Calismada 68rencilerin, akranlariyla etkilesim
halinde olmaya devam ettiklerinde daha yiiksek diizeyde biligsel buradalik elde ettiklerini
belirtmislerdir. Bir baska c¢alismada Kaya ve Akpunar (2019), ¢evrimi¢i &6grenme
topluluklarmin 6grencilerin akademik performansi ve derse yonelik tutumlart ile 6grenme
kalicilig1 iizerindeki etkisini incelemistir. 61 lisans 6grencisinin dahil edildigi caligmada,
ogrencilerin akademik performansi ve 6grencilerin derse yonelik tutumlari agisindan deney
grubu lehine istatistiksel olarak farklilik bulunmustur. Calismada 6grencilerin ¢evrimigi
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O0grenme ortamina yonelik tutumlar istatistiksel olarak anlamli olmamasina ragmen, deney
grubunun aritmetik ortalamasinin kontrol grubuna gore daha yiiksek oldugu yer almaktadir.
Aragtirmanin nitel tarafinda ise, 6grenciler mesleki yasamlarinda bir ¢evrimi¢i 68renme
toplulugunu kullanmay1 tercih edebileceklerini ve yararli bulabileceklerini belirtmislerdir.

Alanyazinda bazi ¢aligsmalar uzaktan 0grenme ortamlarindaki memnuniyeti 6grenci-6grenci
etkilesimi acisindan degerlendirmistir. Ornegin Mehall (2021), 6grenci-6grenci etkilesiminin
cevrimigi bir 6grenme ortaminda 6grenci memnuniyeti ve 6grenme algilari tizerindeki etkisini
arastirmigtir.  Calismada, genel olarak, artan Ogrenci-6grenci etkilesiminin Ogrenci
memnuniyetini ve 6grenme algilarint artirdigi bulgusuna varmistir. Bir baska calismada,
Salamati (2012) tarafindan ylriitiilen deneysel bir vaka c¢alismasinda, diger Ogrenenlerle
isbirliginin 6grenenler igin geleneksel 6gretim yontemlerinden veya bir egitmenin varligindan
daha o6nemli oldugu bulgusuna yer verilmistir. Ayrica, 6grenen isbirliginin motivasyonda
Oonemli bir rol oynadigi belirtilmistir. Bagka bir ¢aligmada ise, Nieuwoudt (2018), 6grencilerin
cevrimici etkilesim ve katilim seviyelerinin yilsonu notlar1 {izerindeki etkisini arastirmistir.
Calisma kapsaminda 128 lisans 0grencinin basarisi diizeylerini, ¢evrimigi etkilesim diizeylerini
ve katilimlarini incelenmistir. Calisma bulgular1 6grenci-egitmen etkilesimi ve dgrenci-igerik
etkilesimi ile 6grenen basarisi arasinda anlamli bir iliski oldugunu gostermistir. Ancak
calismada 6grenci-O6grenci etkilesimi ile 6grenen basarisi arasinda anlamli bir iligki olmadigt
bulgusu da yer almaktadir. Arastirmaci 6grenci-6grenci etkilesimi olmasa da Ogrenenlerin
tatmin edici ve anlamli bir 6grenme deneyimi yasayabilecegi sonucuna ulagsmistir. Bu durum
ile caligmada elde edilen bulgular paralelik gostermemektedir.

KAYNAKCA

Akyol, Z., Garrison, D. R. & Ozden, M. Y. (2009). Development of a community of inquiry in online and blended
learning contexts. Procedia Social and Behavioral Sciences, 1(1), 1834-1838.

Altiparmak, M., Kurt, I. D. & Kapidere, M. (2011). E-6grenme ve uzaktan egitimde acik kaynak kodlu 6grenme
yonetim sistemleri. XI. Akademik Bilisim Kongresi, 4(5), 319-327.

Anderson, T. & Dron, J. (2011). Three generations of distance education pedagogy. The International Review of
Research in Open and Distributed Learning, 12(3), 80-97. https://doi.org/10.19173/irrodl.v12i3.890

Arat, T. & Bakan, O. (2011). Uzaktan egitim ve uygulamalari. Selcuk Universitesi Sosyal Bilimler Meslek
Yiiksekokulu Dergisi, 14(1-2),363-374.

Arbaugh, J. B. (2008). Does the community of inquiry framework predict outcomes in online MBA
courses?. International Review of Research in Open and Distributed Learning, 9(2), 1-21.

Arnett, T. & Waite, C. (2020). A new road map for schools. The Learning Professional, 41(3), 38-41.

Atalmis, E. H. (2019). Tarama arastirmalar1. S. Sen & 1. Yildirim (Ed.). iginde Egitimde arastirma yontemleri (97-
116). Nobel Yaymecilik.

Atieku-Boateng, H. (2021). An evaluation of the effectiveness of online education and the extent to which online
education will be replacing the traditional classroom teaching. Academia Letters, Article 2806.

Bakioglu, A. & Can, E. (2014). Uzaktan egitimde kalite ve akreditasyon. Vize Yaymcilik.

Bao, W. (2020). Covid-19 and online teaching in higher education: A case study of Peking University. Human
behavior and emerging technologies, 2(2), 113-115.

Berge, Z. L. (2002). Obstacles to distance training and education in corporate organizations. Journal of Workplace
Learning, 14(5), 182-189.

Bernard, R., Abrami, P., Borokhovski, E., Wade, C., Tamim, R., Surkes, M. & Bethel, E. (2009). A meta-analysis
of three types of interaction treatments in distance education. Review of Educational Research, 79(3),
1243-1289.

27



Z. Dikec, Investigation of Distance Education Students' Opinions on Distance P
O.F. Islim & Education, Their Expectations on Student-Student Interaction in
I. Yakin Distance Education and Their Perceptions Regarding the

Bond, M. A., & Lockee, B. B. (2014). Building virtual communities of practice for distance educators. Springer
International Publishing.

Buckley, K. M. (2003). Evaluation of classroom-based, web-enhanced and web-based distance learning nutrition
courses for undergraduate nursing. The Journal of Nursing Education 42 (8), 367-370.

Biiyiikoztiirk, S., Kilig Cakmak, E., Akgiin, O. E., Karadeniz, S. & Demirel, F. (2020). Bilimsel arastirma
yontemleri. 27. Baski, Pegem Akademi Yayincilik.

Cairns, M. R., Ebinger, M., Stinson, C. & Jordan, J. (2020). Covid-19 and human connection: Collaborative
research on loneliness and online worlds from a socially-distanced academy. Human Organization, 79(4),
281-291.

Chen, C. Y., Chang, R. E., Hung, M. C. & Lin, M. H. (2009). Assessing the quality of a web-based learning system
for nurses. Journal of Medical Systems, 33(4), 317-325.

Chen, T., Peng, L., Yin, X., Rong, J., Yang, J. & Cong, G. (2020). Analysis of user satisfaction with online
education platforms in China during the covid-19 pandemic. In Healthcare, 8(3), 200-226.

Cinkara, E. & Bagceci, B. (2013). Learners’ attitudes towards online language learning and corresponding success
rates. Turkish Online Journal of Distance Education, 14(2), 118-130.

Conaway, R. N., Easton, S. S. & Schmidt, W. V. (2005). Strategies for enhancing student interaction and immediacy
in online courses. Business Communication Quarterly, 68(1), 23-35.

Correia, A. & Davis, N. (2008). Intersecting communities of practice in distance education. Distance Education,
29(3), 289-306.

Daniel, J. & Marquis, C. (1979). Interaction and independence: Getting the mixture right. Teaching at a Distance,
15, 25-44.

Dawson, S. (2006). A study of the relationship between student communication interaction and sense of
community. Internet and Higher Education, 9(3), 153-162.

Delahunty, J., Verenikina, I. & Jones, P. (2013). Socio-emotional connections: identity, belonging and learning in
online interactions. Technology, Pedagogy and Education, 23(2), 243-265.

Drouin, M. A. (2008). The relationship between students’ perceived sense of community and satisfaction,
achievement and retention in an online course. Quarterly Review of Distance Education, 9(1), 267-284.

Dumitrache, L., Stanculescu, E., Nae, M., Dumbraveanu, D., Simion, G., Talos, A. M. & Mareci, A. (2021). Post-
Lockdown effects on students’ mental health in Romania: Perceived stress, missing daily social
interactions and boredom proneness. International Journal of Environmental Research and Public
Health, 18(16), 8599.

Duran, H. (2020). Devletlerin koronaviriisle karsilagtirmali miicadele stratejileri. SETA Yayinlari.

Exter, M. E., Korkmaz, N., Harlin, N. M. & Bichelmeyer, B. A. (2009). Sense of community within a fully online
program: Perspectives of graduate students. Quarterly Review of Distance Education, 10(1), 177-194.

Fraenkel, J., Wallen, N. & Hyun, H. (2012). How to design and evaluate research in education (7th ed.).

Gallagher, K., Balt, C., Cardwell, N. & Charlebois, B. (2020). Response to covid-19 — losing and finding one
another in drama: Personal geographies, digital spaces and new intimacies. Research in Drama
Education: The Journal of Applied Theatre and Performance, 25(4), 638-644.

Gallagher-Lepak, S., Reilly, J. & M Killion, C. (2009). Nursing student perceptions of community in online
learning. Contemporary Nurse: A Journal for the Australian Nursing Profession, 32(1), 133—146.

Garrison, D.R., Anderson, T. & Archer, W. (1999). Critical inquiry in a text-based environment: Computer
conferencing in higher education. /nternet High. Educ., 2(1), 87-105.

Gunawardena, C.N. & Mclsaac, M.S. (2004). Distance education. In: D.H. Jonassen (Ed.), Handbook of research
in educational communications and technology. 2nd ed., NJ: Lawrence Erlbaum Associates, pp. 355-395.

Gunawardena, C. N. & Zittle, F. J. (1997). Social presence as a predictor of satisfaction within a computer-
mediated conferencing environment. American Journal of Distance Education, 11(3), 8-26.

Hillman, D. C., Willis, D. J. & Gunawardena, C. N. (1994). Learner-interface interaction in distance education:
28



Z. Dikec, Investigation of Distance Education Students' Opinions on Distance P
O.F. Islim & Education, Their Expectations on Student-Student Interaction in
I. Yakin Distance Education and Their Perceptions Regarding the

An extension of contemporary models and strategies for practitioners. American Journal of Distance
Education, 8(2), 30-42.

Houghton, S., Kyron, M., Hunter, S. C., Lawrence, D., Hattie, J., Carroll, A. & Zadow, C. (2022). Adolescents'
longitudinal trajectories of mental health and loneliness: The impact of covid-19 school closures. Journal
of Adolescence, 94(2), 191-205.

Hulon, S. (2013). Face-to-face discussions versus online threaded discussions: Can we have the best of both
worlds? In Society for Information Technology & Teacher Education International Conference 1(1), 577—
582.

Ilgaz, H. & Askar, P. (2009). Cevrimigi uzaktan egitim ortaminda topluluk hissi 6l¢egi gelistirme ¢alismasi. Turkish
Journal of Computer and Mathematics Education (TURCOMAT), 1(1), 27-34.

Isman, A., Demiray, U. & Barkan, M. (Eds.). (2005). Distance Education: The Winds Of Change. Sempati.

Kassim, S. F. M., Rahim, N. B. & Hilmi, M. F. (2023). Examining the influence of interaction on student
satisfaction via flow experience among distance learners in Malaysia. International Journal of Modern
Education, 5(17), 139-157.

Kauffman, H. (2015). A review of predictive factors of student success in and satisfaction with online learning.
Research in Learning Technology, 23(1), 1-13.

Kearsely, G. (1995). The nature and value of interaction in distance learning. Distance Education, 12, 83-92.

Knight, H., Carlisle, S., O’Connor, M., Briggs, L., Fothergill, L., Al-Oraibi, A., Blake, H. (2021). Impacts of the
COVID-19 Pandemic and self-isolation on students and staff in higher education: A qualitative
study. International Journal of Environmental Research and Public Health, 18(20), 10675.
https://doi.org/10.3390/ijerph182010675

Kurucay, M. & Inan, F. A. (2017). Examining the effects of learner-learner interactions on satisfaction and learning
in an online undergraduate course. Computers & Education, 115, 20-37.
https://doi.org/10.1016/j.compedu.2017.06.010.

Labrague, L. J., De los Santos, J. A. A. & Falguera, C. (2021). Social and emotional loneliness among college
students during the covid-19 pandemic: The predictive role of coping behaviours, social support and
personal resilience. Perspectives in Psychiatric Care 57(1), 1578—1584.

Larson, B. E. & Keiper, T. A. (2002). Classroom discussion and threaded electronic discussion: Learning in two
arenas. Contemporary Issues in Technology and Teacher Education, 2(1), 45— 62.

Liu, C., McCabe, M., Dawson, A., Cyrzon, C., Shankar, S., Gerges, N., ... & Cornish, K. (2021). Identifying
predictors of university students’ wellbeing during the covid-19 pandemic—A data-driven
approach. International Journal of Environmental Research and Public Health, 18(13), 6730.

Liu, X., Magjuka, R. J., Bonk, C. J. & Lee, S. (2007). Does sense of community matter? An examination of
participants’ perceptions of building learning communities in online courses. The Quarterly Review of
Distance Education, 8(1), 9-24.

Masino, M. (2015). Integration of Blackboard in the online learning environment. Journal of Instructional
Pedagogies, 16(1), 1-10.

McAllister, M., Wynaden, D., Happell, B., Flynn, T., Walters, V., Duggan, R., ... & Gaskin, C. (2014). Staff
experiences of providing support to students who are managing mental health challenges: A qualitative
study from two Australian universities. Advances in Mental Health, 12(3), 192-201.

Mehrotra, C., Hollister, C. D. & McGahey, L. (2001). Distance learning: Principles for effective design, delivery
and evaluation. Sage Publications.

Moore, G. E. Warner, W. J. & Jones, D. W. (2016). Student-to-student nteraction in distance education classes:
What do graduate students want?. Journal of Agricultural Education, 57(2), 1-13.

Moore, J. (2014). Effects of online interaction and instructor presence on students’ satisfaction and success with
online undergraduate public relations courses. Journalism & Mass Communication Educator, 69(3), 271-
288.

Moore, M.G. (1989). Three types of interaction. American Journal of Distance Education 3(2), 1-6.

29



Z. Dikec, Investigation of Distance Education Students' Opinions on Distance P
O.F. Islim & Education, Their Expectations on Student-Student Interaction in
I. Yakin Distance Education and Their Perceptions Regarding the

Moore, M. G. & Kearsley, G. (2012). Distance education: A systems view (3th ed.). Wadsworth Publishing.

Moore, R. (2014). Importance of developing community in distance education courses. Techtrends: Linking
Research & Practice to Improve Learning, 58(2), 20-24.

Muilenburg, L. Y. & Berge, Z. L. (2005). Student barriers to online learning: A factor analytic study. Distance
Education, 26(1), 29-48.

Nearchou, F., Flinn, C., Niland, R., Subramaniam, S. S. & Hennessy, E. (2020). Exploring the impact of covid-19
on mental health outcomes in children and adolescents: a systematic review. International Journal of
Environmental Research and Public Health, 17(22), 8479.

Nieuwoudt, J. (2018). Exploring online interaction and online learner participation in an online science subject
through the lens of the interaction equivalence theorem. Student Success, 9(4), 53-62.

Odabas, H. (2003). Internet tabanli uzaktan egitim ve bilgi ve belge yonetimi. Tiirk Kiitiphaneciligi, 17(1), 22-36.

Palloff, R. M. & Pratt, K. (2007). Building online learning communities: Effective strategies for the virtual
classroom. John Wiley & Sons.

Park, C. & Kim, D. G. (2020). Perception of instructor presence and its effects on learning experience in online
classes. Journal of Information Technology  Education:  Research, 19(1), 475-488.
https://doi.org/10.28945/4611

Patton, M. Q. (2014). Qualitative research & evaluation methods: Integrating theory and practice. Sage
Publications.

Perrotta, C. (2006). Learning to be a psychologist: The construction of identity in an online forum. Journal of
Computer Assisted Learning, 22(6), 456-466.

Piazza, R. & Rizzari, S. (2020). Sviluppo delle competenze professionali e qualita della didattica universitaria: La
peer review come formazione partecipata. Form@ re-Open Journal Per la Formazione in Rete, 20(1),
62-77.

Pietrabissa, G. & Simpson, S. G. (2020). Psychological consequences of social isolation during covid-19
outbreak. Frontiers in Psychology, 11(1), 2201. https://doi.org/10.3389/fpsyg.2020.02201

Poalses, J. & Bezuidenhout, A. (2018). Mental health in higher education: A comparative stress risk assessment at
an open distance learning university in South Africa. International Review of Research in Open and
Distributed Learning, 19(2) 169-191. https://doi.org/10.19173/irrodl.v19i2.3391

Pollock, K. (2020). school leaders’ work during the covid-19 pandemic: A two-pronged approach. International
Studies in Education, 48(3), 38-44.

Pregowska, A., Masztalerz, K., Garlinska, M. & Osial, M. (2021). A worldwide journey through distance
education—from the post office to virtual, augmented and mixed realities and education during the covid-
19 pandemic. Education Sciences, 11(3), 118-144.

Purarjomandlangrudi, A., Chen, D. & Nguyen, A. (2016). Investigating the drivers of student interaction and
engagement in online courses: A study of state-of-the-art. Informatics in Education, 15(2), 269-286.

Reisetter, M. & Boris, G. (2004). What works: Student perceptions of effective elements in online
learning. Quarterly Review of Distance Education, 5(4), 277-291.

Rippé, C. B., Weisfeld-Spolter, S., Yurova, Y. & Kemp, A. (2021). Pandemic pedagogy for the new normal:
Fostering perceived control during COVID-19. Journal of Marketing Education, 43(2), 260-276.

Roberts, E. & Lund, J. (2007). Exploring e-learning community in a global postgraduate programme. SAGE
Publications Ltd. https://doi.org/10.4135/9781848607859

Rovai, A. P. (2002). Building sense of community at a distance. The International Review of Research in Open
and Distance Learning, 3(1), 1-16.

Rovai, A., Wighting, M. & Lucking, R. (2004). The classroom and school community inventory. Infernet and
Higher Education, 7(4), 263-280.

Saba, F. (2000). Research in distance education: A status report. International Review of Research in Open and
Distributed Learning, 1(1), 1-9.

30



Z. Dikec, Investigation of Distance Education Students' Opinions on Distance P
O.F. Islim & Education, Their Expectations on Student-Student Interaction in
I. Yakin Distance Education and Their Perceptions Regarding the

Sadeghi, M. (2019). A shift from classroom to distance learning: Advantages and limitations. International Journal
of Research in English Education, 4(1), 80-88.

Sadera, W. A., Robertson, J., Song, L. & Midon, M. N. (2009). The role of community in online learning success.
Journal of Online Learning and Teaching, 5(2), 277-285.

Sae-Khow, J. (2014). Developing of indicators of an e-learning benchmarking model for higher education
mstitutions. Turkish Online Journal of Educational Technology, 13(1), 35-43.

Santos, L. & Reeve, R. (2020). Screen time and youth health issues: A literature review. International Journal of
E-Learning & Distance Education, 35(1), 1-26.

Sari, Y. E. (2021). Uzaktan egitimde etkili iletisim ve iletisimsel engeller: Sozlii ve sozsiiz iletisim. Diyalog
Interkulturelle Zeitschrift Fiir Germanistik, 9(2), 659-671.

Shea, P. (2006). A study of students’ sense of learning community in online environments. Journal of Asynchronous
Learning Networks, 10(1), 35-44.

Shea, P, Li, C. S. & Pickett, A. (2006). A study of teaching presence and student sense of learning community in
fully online and web-enhanced college courses. Internet and Higher Education, 9(3), 175-190.

Shea, P. & Bidjerano, T. (2009). Community of inquiry as a theoretical framework to foster "epistemic
engagement" and "cognitive presence” in online education. Computers & Education, 52(3), 543-553.

Shoufan, A. (2019). What motivates university students to like or dislike an educational online video? A
sentimental framework. Computers & Education, 134(1), 132-144.

Simonson, M., Schlosser, C. & Orellana, A. (2011). Distance education research: A review of the literature. Journal
of Computing in Higher Education, 23(2), 124-142.

Son, C., Hegde, S., Smith, A., Wang, X, & Sasangohar, F. (2020). Effects of covid-19 on college students’ mental
health in the United States: Interview survey study. Journal of Medical Internet Research, 22(9), €21279.

Swan, K. (2002). Building learning communities in online courses: The importance of interaction. Education,
Communication & Information, 2(1), 23-49.

Telli, S. G. & Altun, D. (2020). Coronaviriis ve ¢evrimigi (online) egitimin dnlenemeyen yiikselisi. Universite
Arastirmalart Dergisi, 3(1), 25-34.

Toquero, C. M. (2020). Challenges and opportunities for higher education amid the covid-19 Pandemic: The
Philippine context. Pedagogical Research, 5(4), em0063. https://doi.org/10.29333/pt/7947

Traxler, J. (2018). Distance learning—Predictions and possibilities. Education Sciences, 8(1), 35.

Tryon, P. J. & Bishop, M. (2009). Theoretical foundations for enhancing social connectedness in online learning
environments. Distance Education, 30(3), 291-315. https://doi.org/10.1080/01587910903236312

Tucker, S. (2001). Distance education: Better, worse, or as good as traditional education. Online Journal of
Distance Learning Administration, 4(4), 1-6.

Tirkiiresin, H. E. (2020). Covid-19 pandemi doneminde yiiriitiilen uzaktan egitim uygulamalarinin 6gretmen
adaylariin goriisleri baglaminda incelenmesi. Milli Egitim Dergisi, 49(1), 597-618.

Ustati, R. & Hassan, S. S. S. (2013). Distance learning students’ need: Evaluating interactions from Moore’s theory
of transactional distance. Turkish Online Journal of Distance Education, 14(2), 292-304.

Uzun, A. M., Unal, E. & Yamag, A. (2013). Service teachers' academic achievements in online distance education:
the roles of online self-regulation and attitudes. Turkish Online Journal of Distance Education- TOJDE,
14(2), 131-140.

Vaillancourt, T., McDougall, P., Comeau, J. & Finn, C. (2021). Covid-19 school closures and social isolation in
children and youth: Prioritizing relationships in education. Facets, 6(1), 1795-1813.

Wagner, E. D. (1994). In support of a functional definition of interaction. The American Journal of Distance
Education, 8(2), 6-29.

Wise, A., Duffy, T. & Padmanabhan, P. (2008). Deepening online conversation. Educational Technology, 48(4), 3-
11.

31



Z. Dikec, Investigation of Distance Education Students' Opinions on Distance <
O.F. Islim & Education, Their Expectations on Student-Student Interaction in
I. Yakin Distance Education and Their Perceptions Regarding the

Yang, C. & Chang, Y. S. (2012). Assessing the effects of interactive blogging on student attitudes towards peer
interaction, learning motivation and academic achievements. Journal of Computer Assisted
Learning, 28(2), 126-135.

Yildirim, S., Yildirim, G., Celik, E. & Karaman, S. (2014). Uz?ktan egitim 6grencilerinin uzaktan egitime yonelik
goriigleri: Bir olcek gelistirme ¢alismasi. Egitim ve Ogretim Arastirmalar: Dergisi, 3(3), 365-370.

Yu, J., Huang, C., Han, Z., He, T. & Li, M. (2020). Investigating the influence of interaction on learning
persistence in online settings: Moderation or mediation of academic emotions?. International Journal of
Environmental Research and Public Health, 17(7), 2320.

Zheng, L. & Smaldino, S. (2003). Key instructional design elements for distance education. The Quarterly Review

of Distance Education, 4 (2), 153-166.

(38

-

luternatinal Journad of New Approack ix Sacial Stadles

Article Information:

Article Type:
Submission Date:
Acceptance Date:
Publication Date:
Corresponding Author:
Review:

Ethical Statement:

Similarity Check:

Ethics Committee
Approval:

Participant Consent:
Financial Support:
Conflict of Interest:
Author Contribution:
Copyright & License:

Investigation of Distance Education Students' Opinions on Distance Education, Their
Expectations on Student-Student Interaction in Distance Education and Their Perceptions
Regarding the Community Feeling

Research Article

16.12.2023

09.01.2024

30.06.2024

Omer Faruk Islim | omerfarukislim@gmail.com

Double-Blind Peer Review

It is declared that scientific and ethical principles were followed during the preparation of this
study, and all utilized works are cited in the references.

Conducted Turnitin

This research was conducted with the permission obtained by the decision of the Ethics
Committee of Mersin University, dated 06/06/2022 and numbered 231.

Voluntary Participation Consent Form was obtained from the participants.

No financial support was received from any institution or project for this study.

There is no conflict of interest between individuals and institutions in the study.

All authors contributed equally.

The journal holds the copyright of the works published in the journal, and the works are
published under the Creative Commons Attribution-NonCommercial-ShareAlike 4.0
International License.

32



