F
w

Cukurova Universitesi Egitim Fakiiltesi Dergisi, 54(1), 2025, 1-33
https://dergipark.org.tr/tr/pub/cuefd

The Impact of Secondary School Students' Digital Addiction on Their
Perceptions of Moral Values in Digital Environments”

Aysel ARSLANa* (ORCID ID - 0000-0002-8775-1119)
@ CrossMark

3Sivas Cumhuriyet University, Faculty of Education, Sivas/Tirkiye

Article Info

Abstract

DOI: 10.14812/cuefd.1413238

Article history:

Received  01.01.24
Revised 14.11.24
Accepted 14.12.24

Keywords:

Digital Addiction,
Digital Environment,
Moral Value,
Secondary School,
SEM.

Research Article

We aim to determine the effect of secondary school students' digital addictions on their
perceptions of moral values in the digital environment and to explore the relationship
between students' digital addictions and their perceptions of moral values in the digital
environment with different variables in this study. The sample of the research consists
of 736 (338 females - 398 males) students studying at the secondary school in a city
center in the Central Anatolia Region in the spring semester of the 2022-2023 academic
year. We collected data using the random data collection method, which is among the
general survey methods, one of the quantitative research approaches. We used the
"Digital Game Addiction Scale for Children" and "Secondary School Students'
Perceptions of Moral Values in the Digital Environment Scale" to obtain the data. We
performed descriptive and normality analyses in the analysis of the data. Since it was
assumed that the normality assumption was met, we used independent samples t-test,
one-way ANOVA, Tukey test, Pearson Correlation analysis, SEM, and CFA, which are
among the parametric tests. Considering the findings obtained as a result of the analysis;
we revealed that the mean scores of the students differed significantly according to the
variables of gender, grade level, and parental education levels (p <.05). Additionally, we
have found that students' digital addictions have a negative impact on students’
perceptions of moral values in digital environments.
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Arastirma Makalesi

Bu calismada ortaokul 6grencilerinin dijital bagimhhiklarinin dijital ortamdaki ahlaki
degerlere yonelik algilari Gzerindeki etkisinin belirlenmesi ve o6grencilerin dijital
bagimliliklari ve dijital ortamdaki ahlaki degerlere yonelik algilarinin farkl degiskenlerle
iliskisinin belirlenmesi amaglanmistir. Arastirmanin 6rneklemini 2022-2023 yili bahar
yariyiinda i¢ Anadolu Bélgesi Bélgesinde bulunan bir sehir merkezindeki ortaokul
duzeyinde 6grenim goren 736 (338 kiz-398 erkek) 6grenci olusturmaktadir. Arastirmanin
verileri nicel arastirma modelleri arasinda yer alan genel tarama yéntemiiginde yer alan
random veri toplama yontemi kullanilarak elde edilmistir. Verilerin elde edilmesinde
“Cocuklar igin Dijital Oyun Bagimlihgi Olgegi” ve “Ortaokul Ogrencilerinin Dijital Ortamda
Ahlaki Degerlere Déniik Algilari Olgegi” kullanilmistir. Elde edilen verilerin analizinde
tanimlayict ve normallik analizleri yapilmistir. Normallik varsayimin karsilandigi
varsayimi elde edildigi igin parametrik testler arasinda yer alan bagimsiz 6rneklemler t
testi, tek yonli ANOVA, Tukey testi, Pearson Korelasyon analizi, YEM ve DFA
kullanmlmigtir.  Yapilan analizler neticesinde elde edilen bulgulara bakildiginda;
ogrencilerin aldiklari puan ortalamalarinin cinsiyet, sinif diizey, anne ve baba egitim
durumu degiskenlerine gore anlamh dizeyde farklihk gosterdigi belirlenmistir (p<.05).
Ogrencilerin dijital bagimliliklarinin dijital ortamdaki ahlaki degerler Uzerinde etki
negatif yonde bir etkiye sahip oldugu bulgusuna ulagiimistir.
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Introduction

Technology is defined as the acquisition of knowledge that simplifies human life and the development
and application of various tools and equipment in this context (Attwell, 2007). Throughout human history,
technology has been present in every era and has continuously evolved in line with the developments of
its time. Today, it is safe to say that no era has witnessed technological advancement as rapid as the
present one. Experts define technology as practical materials that simplify life, while others define it as
information. In today's world, both views are valid but insufficient; the dimension that affects social life
should also be emphasized. Each era undergoes a structural formation and changes in sociological terms
in accordance with the technology it produces (Tekin et al., 2003). In this framework, professions,
communication, and education are shaped. In our era, the development of technology is primarily
evaluated through digital tools in all areas. The concept of technology, with a slight narrowing of its
meaning, is now perceived as being more integrated with television, computers, telephones, recording
devices, and musical instruments (Katz, 2022). These devices, with new and improved versions released
every day, were initially designed for communication and entertainment but have since acquired a much
broader content and meaning for their users. Technology, especially with these advanced devices, has
replaced the traditional concept of technology with the concept of 'digital,' which encompasses a further
step. Technological tools are now defined as digital tools. Digital tools meet the needs of individuals in
areas, from communication and entertainment to education and socialization, through the functions they
perform (Kaputa et al., 2022). The widespread use of the internet and the increasing accessibility of digital
tools have played a key role in this. Digital tools are made available to a large segment of the world's
population from a noticeably early age. Initially, the widespread use of digital tools and their use by
individuals of all ages were considered a great innovation and development. Here, the pleasure
experienced by people in feeling that they have the world at their fingertips is also a crucial factor
(Papanastasiou et al., 2019). Due to the positive contributions of the digital technology age to people's
lives and its rapid transformative power, negative aspects such as asociality, communication disorders,
digital addiction, and a decline in perceptions of social values have been noticed later (Baeva & Grigorev,
2020). Among these negative effects, digital addiction has emerged as a quite common and sought-after
problem today, as it is a problem experienced by individuals of all ages.

Addiction is defined as the desire to excessively and uncontrollably use or experience a substance or
behaviour, even though it is harmful to oneself (Egger & Rauterberg, 1996). Because individuals lose
control, they cannot make rational inferences about the consequences of their addiction. They are driven
solely by their impulses, focusing only on getting what they want. As a result, they increasingly want to
engage in the behaviour they are addicted to. When they cannot do so, they experience severe reactions,
health problems, depression, etc. By losing control, they can do anything to get what they want. In
addition to the material and spiritual damage they suffer, they lose the people around them. They
experience physical collapse by neglecting the wear and tear on their bodies (Ogel, 2005). While the
concept of addiction was previously associated with the use of any substance, today it is considered two
main categories: substance addiction and behavioural addiction. Substance addiction refers to the
inability to control the desire to use substances such as drugs, alcohol, cigarettes, medications, caffeine,
tea, etc. (Khan & Aslam, 2020); behavioural addiction, on the other hand, refers to the lack of control over
behavior that one performs or that is done to oneself. While the subcategories related to behavioural
addiction are increasing every day, prominent ones include violence, gambling, sex, digital devices, digital
games, exhibitionism, authority, eating, people, attention, internet, shopping, and relationship addiction
(Griffiths, 1999; Kim & Kim, 2002). It is stated that the treatment of behavioural addictions is much easier
than substance addictions and can yield results in a shorter period (Grant et al., 2010). However, if left
untreated, the individual's brain may become constantly preoccupied with the desire to perform the
related behaviour, leading to obsessive-compulsive behaviours (Marks, 1990).

With the spread of the internet, virtual environments and their content have begun to attract more
attention from individuals than what is happening in real life (Sherman & Craig, 2003). The time spent in
virtual environments has not attracted attention. It has even been accepted that this is necessary for the
development of skills in using digital tools. Due to the rapid development of digital technology, the
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concept of digital addiction emerged only as a result of the negative experiences of individuals who are
digitally addicted and those around them. Digital addiction is now considered a problem experienced by
a wide range of individuals, from kindergarten students to adults (Bakken et al., 2009). Digital addiction
also has subversions such as phones, internet, connectivity, computers, games, communication, and social
media. When examining the effects of digital addiction on life, it is stated that it has many negative effects
such as a decline in academic achievement, eating disorders, changes in body posture due to sitting
position, underdeveloped communication skills, asociality, impaired perception, distancing from social
values, moral decline, and difficulty in distinguishing reality. As seen, these negativities are physical and
manifest as health problems, while others affect the psychological and behavioural domains. In addition
to spending too much time on the internet, uncontrolled content is also stated to be the cause of
psychological and behavioural problems (Schou-Andreassen & Pallesen, 2014). Due to the inability to fully
control internet environments, individuals of all ages can easily access content that can negatively affect
social values.

Values are norms that each society uniquely creates and transmits across generations (Celikkaya &
Filoglu, 2014). In other words, for individuals living in a society, their values constitute a kind of belief
system, serving as norms for coexistence (Yildirim, 2022). Through values, individuals in society learn to
differentiate between what is right and important, and how they should behave and live (Rachmadtullah
et al., 2020). When the concept of values is examined from an educational perspective, it becomes evident
that an individual's character and personality traits are referenced to their values, and their behaviours
gain meaning. An individual's values are considered a reflection and part of their personality (Ozensel,
2003). Values education, which has gained prominence in education over the past century, is now
considered as important as academic achievement (Aydin & Sulak, 2015). The aim of values education is
to instil in students, directly or indirectly, knowledge of social and universal values. Reflections on values
education can be found in the content of various subjects. In this context, it is observed that values
education is being attempted to be provided in a holistic manner. The goal of values education is to
cultivate individuals who are healthy, balanced, consistent, and have a developed sense of social
awareness. Additionally, it aims to equip students with the knowledge, attitudes, and behaviours that
enable them to establish their own life principles, become good individuals and citizens, and internalize
the moral principles of society (Kovanci et al., 2021). Burman et al., (2005) state that values education
aims to develop students' moral judgments, instil universally accepted values such as honesty, decency,
and justice, and encourage them to take on their responsibilities within society. It is crucial for values
education, which is introduced from a noticeably early age in social structures, families, and educational
environments, to be provided at the desired level and for these three elements to use similar concepts
together so that individuals can transform values into attitudes and behaviours.

Values are multifaceted, encompassing a wide range of subcategories such as human, social, moral,
and religious values. Educational environments often address these different values separately. One of
the most recent approaches to values is moral education (Baltaci, 2018). Moral education is not a new
concept, but rather a tradition that has persisted throughout history in all societies (Kirschenbaum, 1995).
Moral values are learned through the interplay of social, cultural, religious, philosophical, and individual
experiences. Society teaches individuals to distinguish between bad and good and right and wrong. When
societal moral values are violated, individuals experience feelings of guilt (Marwick, 2021). A society that
disregards moral values will find it difficult to maintain unity, cohesion, and survival (Baltaci, 2018;
Mungmachon, 2012). Social control, in a sense, compels individuals to uphold societal moral values. In
this context, it is crucial to examine whether individuals adhere to moral values even in environments
where social control is absent. Digital environments have become one of the primary arenas where an
individual's moral character is revealed. Individuals are expected to exhibit the same moral values and
attitudes in digital spaces as they do in real life. However, the lack of societal pressure in digital
environments allows individuals to behave more freely. In digital spaces, individuals can present
themselves as they wish and interact with people from different ages and cultures around the world
(Prensky, 2001). Since they do not live in the same society as other individuals in the virtual world, they
may not feel morally responsible and may behave as they please. Funk et al., (2003) express that digital
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games containing violence and sexual content have a negative impact on children's moral development
and sense of responsibility. Another critical issue is the risk of young children and adolescents being
subjected to various forms of immoral exploitation in digital environments (Keeley & Little, 2017).

Individuals are expected to exhibit the same level of moral consistency across all settings. However,
several factors; including the desire to escape social pressure, the belief that they are in a more free and
unregulated space, that real-world rules do not apply, that they will not be held accountable for their
actions, and digital addiction, contribute to individuals' failure to reflect their real-life moral values in
digital environments. The literature reveals a limited number of studies aimed at identifying the moral
values exhibited in digital environments and the underlying reasons. Kovanci (2021) investigated middle
school students' perceptions of moral values in digital environments, while Yilmaz (2022) examined the
impact of digital games on children's moral development. Bats et al., (2013) explored how digital tool
designers intervene in the moral development of children and adolescents. Existing studies have often
examined the relationship and impact of digital addiction on various variables. Giivendi et al., (2019)
investigated the relationship between digital addiction and aggression, Arslan (2020a) examined the
relationship between digital addiction and violent tendencies, Arslan and Bardakgl (2020) studied
communication skills, Arslan and Bardakgi (2020) explored social anxiety, Altinok (2021) investigated life
satisfaction, Kovanci (2021) examined universal moral principles, and Arslan (2022) examined the
interaction between self-efficacies. Studies have generally concluded that digital addiction is inversely
related to positive characteristics or has a parallel relationship with them. A review of the literature did
not reveal any studies examining the impact of digital addiction on middle school students' perceptions
of moral values in digital environments. However, studies have demonstrated the negative effects of
digital addiction on children and adolescents. Given that development is a holistic process, it can be
inferred that digital addiction also has a negative impact on moral development. Various demographic
characteristics of individuals are considered to influence digital addiction. Gonli¢ (2009), Goldag (2018),
Arslan (2019), and Eryillmaz and Cukurludz (2019) found that male participants had higher levels of digital
addiction. Kovanci (2021), Cosku and Yildirim (2009), and Polat and Caliskan (2013) found no significant
differences in terms of grade level. Géldag (2018) found a relationship between parental education level
and students' digital addiction. Arslan (2019) and Arslan (2020a) supported Goldag's findings. Nugraheni
(2018) argues that digital environments do not teach children the moral values they should possess but
rather have a negative impact. Identifying this impact is expected to guide the inclusion of value-related
elements in educational programs. Moreover, given the limited number of studies on this topic, this
research can serve as a resource for future researchers. A review of previous studies revealed no research
that simultaneously examined digital addiction and perceptions of moral values in digital environments.
Given the importance of digital addiction as a societal issue and the need for preventive measures, this
study was designed to investigate the impact of digital addiction on middle school students' perceptions
of moral values in digital environments. Based on these reasons, this study aims to investigate the impact
of middle school students' levels of digital addiction on their perceptions of moral values in digital
environments.

Accordingly, the research questions are as follows:

What are the levels of digital addiction and perceptions of moral values in digital environments among
middle school students?

Do digital addiction and perceptions of moral values in digital environments differ according to gender,
grade level, and parent's education level?

Is there a meaningful relationship between digital addiction and perceptions of moral values in digital
environments?

Do digital addiction and perceptions of moral values in digital environments have an impact on each
other?
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Research Model

This section provides information on the research model, population/sample, data collection tools,
and data collection and analysis processes. The necessary ethical approval was obtained for this study.

Research Model

A descriptive survey model, a type of quantitative research design, was employed to collect data for
this study. Non-probability purposive sampling was preferred for sample selection. In this sampling
method, every unit within the population of the relevant study has a chance to participate in the research.
The sample is selected entirely randomly (Yildirim & Simsek, 2021). Additionally, there is no possibility of
one selected unit influencing the others. This is regarded as an advantage of this method (Sharma, 2017).

Population \ Sample

The study sample consisted of 736 (338 girls and 398 boys) students attending five different middle
schools in a provincial capital in the Central Anatolia region of Tirkiye during the 2022-2023 academic
year. The students were selected from a population of 34,525 studentsin grades 5, 6, 7, and 8. Considering
a significance level of 0.05 and a margin of error of d = + 0.03, the sample size was determined to be at
least 384 (Yazicioglu & Erdogan, 2014). The demographic information of the sample group is presented in
Table 1.

Tablo 1
Demographic Information of the Sample
Variables (f) (%)
Female 338 45.9
Gender Male 398 54.1
Total 736 100
5% Grade 238 32.3
6™ Grade 186 25.3
Grade 7™ Grade 164 22.3
8™ Grade 148 20.1
Total 736 100
Primary 188 25.5
Secondary 288 39.2
Mothers’ Educational Level High School 146 19.8
University 114 15.5
Total 736 100
Primary 84 114
Secondary 248 33.7
Fathers’ Educational Level  High School 238 32.3
University 166 22.6
Total 736 100

When Table 1 is examined, it is seen that the proportion of male students is higher than that of female
students, with the highest participation rate observed in the fifth grade and the lowest in the eighth grade.
In terms of parental education level, it was determined that the proportion of students whose parents
had a middle school education was higher than that of students whose parents had an elementary school,
high school, or university education.

Data Collection Tools

In this study, the "Digital Game Addiction Scale for Children" and the "Scale of Perceptions of Moral
Values in Digital Environments for Middle School Students" were used as data collection tools. Detailed
information about the scales is presented below.
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Digital Game Addiction Scale for Children (DA): Developed by Sahin et al., (2019), this scale consists
of six items and a single dimension. The Cronbach's alpha reliability coefficient obtained in the study
where the scale was developed was .78, while it was calculated as .72 in this study. When Cronbach's
alpha reliability coefficient values of the scales are .70 and above, it is accepted that their validity and
reliability are ensured at a high level (Fornell & Larcker, 1981). The scale items are designed as 5-point
Likert items and are ranked from negative to positive statements. A minimum of six points and a maximum
of 30 points can be obtained from this scale.

Scale of Perceptions of Moral Values in Digital Environments for Middle School Students (SPMVD):
Developed by Kovanci et al. (2021), this 17-item scale has three sub-dimensions. The dimensions of the
scale are Fairness/Responsibility (FR=9 items), Compassion/Honesty (CH=4 items), and Privacy/Courtesy
(PC=4 items). There are no reverse-coded items in the scale. In the scale development study, Cronbach's
alpha reliability coefficient was 0.87 for the total scale, while it was 0.84 in the analyses conducted in this
study. The scale items are designed as 5-point Likert items and are ranked from negative to positive
statements. A minimum of 17 points and a maximum of 85 points can be obtained from this scale.

It is necessary to determine the n-item score intervals for the scales. For this purpose, the maximum
score that can be obtained from the scale is subtracted from the minimum score and divided by the
number of options in the scale [(DA/SPMVD) = (5-1)/4=0.80]. The score intervals of the scales should also
be calculated accordingly. For this purpose, the maximum score that can be obtained from the scales is
subtracted from the minimum score and divided by the number of options in the scales [DA: (30-6)/5=4.8;
SPMVD: (85-17)/5=13.6] (Sad & Nalcagi, 2015). The information regarding these calculations is presented
in Table 2.

Tablo 2
Scale Information for DA and SPMVD
Score range

Item score Scale score Scale reliability rating ~ Total score range
1.00-1.80 6.00-10.80 Low 6.00-15.20
1.81-2.60 10.81-15.60

<

< 261340 15.61-20.40 .
3.41-4.20 20.41-25.20 Medium 13.21-22.80
4.21-5.00 25.21-30.00 High 22.81-30.00
1.00-1.80 17.00-30.60

o 181-2:60 30.61-44.20 Low 17.00-37.40

S 261-3.40 44.21-57.80 .

& 341420 57.81-71.40 Medium 37.41-47.60
4.21-5.00 71.41-85.00 High 47.61-85.00

Table 3 presents the minimum and maximum scores, scale and subscale mean, item means, standard
deviations, and Cronbach's Alpha values of the students for both scales and their subfactors.

Tablo 3
Descriptive Statistics for Scales
. Item Item Cronbach
Min Max .
score  score < mean mean ss Skewness Kurtosis Alfa
(1-5) (100)
DA 736 6 30 1471 245 49.03 5.13 422 .016 .720
FR 736 9 45 32.34 3,59 7187 8.33 -.569 .064 .845
CH 736 4 20 13.82 346 69.10 3.85 -.345 -.284 .702
PC 736 4 20 13.86 3.47 69.30 341 -.493 231 .687
Total 736 17 85 60.03 3.53 70.62 12.45 -.608 1.005 .839
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When Table 3 is examined, it is observed that students' digital addiction is at a moderate level
(30<49.03<70), while their perception of moral values in digital environments is at a high level in terms of
the total score (70<70.62). When the scores obtained from the SPMVD scale are examined, it is seen that
students obtained the highest score in the Fairness-Responsibility subdimension (71.87). The reliability
value of the DA was found to be 0.72, while the reliability values of the subdimensions of the SPMVD scale
ranged from 0.687 to 0.845, and the total reliability was found to be .839.

Data Collection and Analysis

Research data was obtained by administering both scales to 750 students studying in five different
middle schools in the Central Anatolia Region. When the scale forms were checked one by one, it was
determined that 14 scales were filled out incorrectly or incompletely and were removed from the study.
The remaining 736 scales were uploaded to the SPSS 25 package program and the analyses were
performed using this program. The Kolmogorov-Smirnov (K-S) test was used to examine the normality
assumptions of the scales, and it was found that the normality assumptions were not met (p<.05). When
the skewness and kurtosis values in the total scores and factors of the scales were examined, it was seen
that these values were within the acceptable range (+1.96) in the studies (for DA: +Skewness= .422;
Kurtosis=.016, for SPMVD: Skewness= -.345/-.608; Kurtosis= .064/1.005). According to these results, the
data of the research was analysed using parametric tests (Kalayci, 2014). Independent samples t-test was
applied to data with two groups, and a one-way ANOVA test was applied to data with more than two
groups. Tukey test was used to determine between which groups there was a significant difference in the
variables where a significant difference was determined in the ANOVA test. To determine whether
students' DA levels influenced their SPMVD, Structural Equation Modelling and Confirmatory Factor
Analysis were used. The obtained findings have been tabulated, and explanatory information is provided
below.

Findings

The findings obtained from the analyses conducted in line with the research objectives are presented
in this section in the form of tables and figures, following a sequence aligned with the research questions.

Table 4 presents the results of the independent samples t-test conducted to determine whether there
is a significant difference between the mean scores of middle school students on the DA and the SPMVD
scales based on gender.

Tablo 4
Gender-Based t Test Results
Sub-Factors Gender n X sd t df p
Female 338 13.61 4.98
Total -5.457 734 .000*
g Male 398 15.64 5.08
Female 338 34.27 7.80
FR 5.903 734 .000*
Male 398 30.71 8.43
Female 338 13.98 3.98
[a) CH 1.049 734 .295
E Male 398 13.68 3.74
a Female 338 14.11 3.53
v P Male 398 13.66 3.29 1771 734 077
Female 338 62.36 13.17
%
Total Male 398 58.05 13.35 4,748 734 .000
*p<.05

Significant differences were found in the mean scores obtained by middle school students on the DA
scale across groups (p<.05). Male students exhibited higher levels of digital game addiction compared to
their female counterparts. Additionally, a significant difference was observed in the total scores and the



Arslan — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 54(1), 2025, 1-33

Fairness-Responsibility subscale of the SPMVD (p<.05). However, no significant differences were found in
the Compassion-Sensitivity and Justice-Order subscales of the SPMVD (p>.05).

To determine whether there were statistically significant differences in the mean scores obtained by
participants on the DA and the SPMVD scales based on their grade levels, an ANOVA test was conducted
for multiple group comparisons. The results of this analysis are presented in Table 5.

Tablo 5
ANOVA Test Results for Grade Level Variable
Significa
Grade - Source of nt
Level n X sd variance df F P differen
ce
Fifth! 238 15.56 496 Between 3
Sixth? 186  14.68 5.31 groups
< Seventh? 164 1354 3gg \Within 732 5143  .002* 1>3
groups
Eight? 148 14.66 6.10 Total 735
Fifth? 238 32.40 8.10 Between 3
Sixth? 186  32.76 8.80 groups
&  Seventh? 164 3105 810 \ithin 132 1.949 120 -
groups
Eight? 148 33.15 8.27 Total 735
Fifth? 238  12.57 3.52 Between 3
Sixth? 186  13.88 430 groups 251 351
T Seventh? 164 1459 274 Within 13 15.263  .000* o1
groups
Eight? 148 14.91 4.27 Total 735
Fifth? 238  13.19 3.22 Between 3
Sixth? 186  13.68 3.79  groups
& Seventh? 164 1459 gs \Within 132 7.001 .000*  3>1,4>1
groups
Eight* 148 14.38 3.55 Total 735
Fifth! 238 58.17 10.71 Between 3
e Sixth? 186  60.32  13.88 groups
E Seventh3 164 6022 1153 Within 732 3.699 .000* 4>1
@ groups
Eight* 148 62.43 13.73 Total 735
*p<.05

When Table 5 was examined, it was determined that there was a significant difference in the scores
obtained by participants on the DA scale (p<.05). This significant difference was found between fifth and
seventh graders (1>3). It was determined that the mean scores obtained by students on the SPMVD
differed significantly in the CH, and PC subscales and the overall mean score (p<.05), but there was no
significant difference in the FR subscale (p>.05). It was observed that the significant difference was in
favour of fifth graders. It was concluded that the overall mean scores were ranked as follows: Eighth >
Sixth > Seventh > Fifth.

To determine whether there was a statistically significant difference in the mean scores obtained by
middle school students on the DA and the SPMVD scales based on their mothers' education level, an
ANOVA test was conducted. The results of this analysis are presented in Table 6.
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Tablo 6
ANOVA Test Results for Mother's Education Level Variable
Mothe'r's % od Source of df . Si'gnificant
Education variance difference
Primary? 188 14.45 4.73 Between 3
<« Secondary’ 288 14.94 520 groups
() . 3 _ 450 .718 -
High school® 146 14.51 5.21  W.ithin groups 732
University 114 14.79 5.52  Total 735
Primary? 188 33.18 6.21 Between 3
Secondary? 288 31.07 8.27  groups
£ lighschooP 146 33.53 862 Withingroups 732 5009 -008%  1>2,3>2
University 114 32.65 10.56 Total 735
Primary? 188 13.99 3.28 Between 3
- Secondary’ 288 13.88 3.87 groups 514 673 )
©  Highschoo® 146 13.79 3.96 Withingroups 732 ' '
University* 114 13.44 451 Total 735
Primary? 188 14.09 3.18 Between 3
o Secondary? 288 13.97 3.12 groups 953 415 )
S Highschool 146 13.62 3.72  Withingroups 732 ' '
University* 114 13.54 4.00 Total 735
A Primary? 188 61.26 10.15 Between 3
E Secondary’? 288 58.92 11.84 groups 1681 170 )
a High school® 146 60.95 13.40 Withingroups 732 ' '
University* 114 59.63 15.64 Total 735
*p<.05

Examination of Table 6 revealed no significant differences in the scores obtained by participants on
the DA scale based on their mothers' education level (p>.05). However, when considering the ranking of
scores, the order was as follows: middle school > university > high school > elementary school. For the
SPMVD, a significant difference was found in the FR subscale (p<.05). The group with the significant
difference was shown in the previous table.

To determine whether there were statistically significant differences in the mean scores obtained by
middle school students on the DA and the SPMVD scales based on their fathers’ education level, an
ANOVA test was conducted. The results of this analysis are presented in Table 7.

Tablo 7
ANOVA Test Results for Fathers’ Education Level Variable
Father’s Education n X sd Sou.rce of df F Sl.gnlflcant
variance difference
Primary* 84 16.00 4.69 Between 3
Secondary? 248 14.24 4.68 groups
T Hi 3 ithi 2.857  .036* 1>2
o Highschool® 0 1495 479 Within 732
groups
University* 166 14.40 6.26 Total 735
Primary?! 84 31.62 4.84 Between 3
Secondary? 248 31.31 7.06 groups
m . 3 . . * >
it High school 238 3378  8.87 Within 732 3.918 .009 3>2
groups
University* 166 32.19 10.25 Total 735
Primary?! 84 13.86 2.15 Between
I *
3 3.488 .015 2>4,3>4
©  Secondary* 248 13.99 3.08 groups
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HighschooP 30 1420 44¢ Within 732
groups
University* 166 13.00 4.49 Total 735
Primary? 84 14.83 2.57 Between 3
Secondary? 248 13.62 3.26  groups 152 154
§  Highschool? 238 1440  2.99 Within 132 8.632  .000* 34
groups
University 166 12.98 4.24 Total 735
Primary? 84 60.31 6.87 Between 3
e Secondary? 248 58.92 10.35 groups
E High school® 238 6238 12.86 Within 232 4.804 .003* 3>2,3>4
) groups
University 166 58.17 15.97 Total 735
*p<.05

Examination of Table 7 revealed that there was a significant difference in the mean scores obtained
by middle school students on both scales based on their fathers' education levels (p<.05). The groups with
significant differences in the DA and the SPMVD scales are shown in the table.

Testing the Research Model

To determine whether the Digital Game Addiction Scale for Children (DA) influences the Scale of
Perceptions of Moral Values in Digital Environments for Middle School Students (SPMVD), as one of the
objectives of the study, IBM AMOS 23.0 software was used in the analyses. Based on the results of the
Confirmatory Factor Analysis, the findings obtained from the research scales are presented in Table 8
along with relevant references. Standardized Estimates and Maximum Likelihood calculation methods
were used based on the findings, and a covariance matrix was created. A Structural Equation Model was
constructed to analyse all the dependent and independent variables in the model within the framework
of the research objectives (Gurbiz, 2019). A test was conducted to reveal the level of influence of the
digital addiction levels of the participants in the study on their perceptions of moral values in digital
environments. It was determined that the model variables created for this purpose had acceptable values
within the X2/sd<5 range and other prominent reference values (Table 7). Considering these findings, it
can be said that the created model is compatible with the research data and meets the acceptable
reference range. To better understand the paths in the path analysis model created to determine the
effect of middle school students' digital addiction levels on their perceptions of moral values in the digital
environment, a colouring process was applied. The created model is presented in Figure 1 below.
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Figure 1
Path Analysis Diagram
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As depicted in Figure 1, the model illustrates the pathways extending from the DA to the various factors
of the SPMVD. The goodness-of-fit indices for this model are tabulated in Table 7.

Tablo 8

Goodness-of-Fit Index Values for Path Analysis
Goodness-of-Fit Measures Reference Ranges Model Values
x%/sd 0< X?/sd< 5 4.821
GFI 0.85<GFI<1.0 0.893
IFI 0.90<IFI £1.0 0.883
CFl 0.90<CFI<1.0 0.882
RMSEA 0.00<RMSEA<0.08 0.072

Table 8 presents the fit indices of the created model and the acceptable reference values. It has been
determined that the findings related to the created model are consistent with the relevant reference
ranges. However, it is also necessary to examine the regression coefficients in the relationship paths
within the created model. It is important to determine whether these values are statistically positive or
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negative and whether they are significant. Table 9, presented below, shows the findings obtained to
determine the significance of the regression coefficients of the created model.

Tablo 9
Standardized Path Coefficients and Results for Structural Equation Modelling (SEM)
Hypothesis Path Estimate(R) S.E C.R p Result
Hi: DA > SPMVD -0.799 -0.894 -4.132 0.000 Acceptance
Hi: DA > FR -0.810 1.575 -1.758 0.000  Acceptance
H.: DA > CH -0.489 1.114 -0.749 0.000  Acceptance
Hs: DA > PC -0.405 0.760 -1.743 0.000  Acceptance

Having validated the model based on the findings in Table 9, the research hypotheses were tested
using a latent variable structural model. The analysis results showed that the p-values for the relationships
between the DA and the SPMVD and its factors were less than 0.05.

To test hypothesis H1 (DA - SPMVD), a path analysis was conducted. The results revealed that DA
significantly negatively predicted SPMVD (B = .799; p < .05). Secondly, hypothesis H2 (DA - FR) was
tested. The path analysis indicated that DA significantly negatively predicted FR (B =.810; p <.05). Thirdly,
to test hypothesis H3 (DA - CH), a path analysis was conducted. The results showed that DA moderately
negatively predicted CH (B = .489; p < .05). Finally, hypothesis H4 (DA - PC) was tested, and the path
analysis results indicated that DA moderately negatively predicted PC (B = .405; p < .05). In this part of the
study, the findings obtained from the analyses conducted to determine whether the mean scores of
middle school students on the TDYMO and OSBFO differed significantly in terms of the variables
determined in the study and to determine the level of influence of students' motivation for Turkish lessons
on their reading strategy cognitive awareness have been presented.

Discussion, Results, and Suggestions

In this section, the results obtained from the research were evaluated together with other studies in
the literature, and suggestions were made based on these results. The results and discussion follow the
order of the research questions.

The findings revealed that the participants' levels of digital addiction were moderate. In studies
conducted by Arslan (2019), Arslan (2020a), Dilci et al., (2019), and Dogan (2018), it was also observed
that the participants' scores were at a moderate level. However, when the literature is examined, it is
seen that different results have been reached. In the study conducted by Baskoy (2013), the level of digital
addiction was found to be high, while in Aktan's (2018) study, it was found to be low. It can be argued
that this difference in the studies conducted is due to differences in the samples. Another result reached
is that middle school students' perceptions of moral values in digital environments were at a high level in
terms of total scores. Kovanci (2021) reached related results in his study. Coskun and Yildirim (2009), and
Dogan (2018) concluded that participants' perceptions of values were at a high level.

It was found that male students had higher mean scores on the DA scale than female students, and
there was a significant difference between the groups. This situation indicates that male students have
higher levels of digital addiction than female students. Studies conducted by Gonli¢ (2009), Géldag (2018),
Arslan (2019), Eryilmaz and Cukurlu6z (2019), Arslan (2020b), and Altinok (2021) have obtained findings
that support this study. Chiu, Hong, and Chiu (2013) argue that one of the factors that underlie the
difference in digital addiction according to gender is the roles assigned to gender. Dufour et al. (2016)
state that men spending more time on the internet than women affect digital addiction. Arslan (2020a)
makes a supporting comment on this. He states that the fact that men experience less social control than
women and that women have a greater need to be in social environments causes men to be left alone
and spend more time in digital environments. The time spent in digital environments increases the
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likelihood of experiencing digital addiction. Ayhan and Cavus (2015) determined in their study that there
is a strong relationship between digital addiction and the money spent and arguingthat giving more pocket
money to boys than girls is related to this situation.

The results indicated a significant difference in favour of female students in terms of the scores
obtained from the SPMVD scale. The findings of the study conducted by Kovanci (2021) align with this
study. In this context, it can be stated that female students demonstrate a higher performance than male
students in exhibiting the moral values they possess in the digital environment. Given the limited number
of studies on moral values, a recent study by Altunay and Yalginkaya (2011) found that female teachers
attach more importance to moral values compared to male teachers. It is believed that the gender roles
assigned to women in societies have a significant impact on this. Since women are raised to be more
controlled and restricted in their behaviour, they tend to maintain this attitude in all environments. Dilmag
et al., (2009), Coskun and Yildinm (2009), and Polat and Caliskan (2013) have determined that female
participants have higher value perceptions. Kiigliiksen and Budak (2017) found a significant difference in
favour of female participants in terms of traditional values. Although studies find a significant difference
in favour of female participants, the literature also indicates contrasting results. Cileli and Tezer (1998)
found in their research that women have lower levels of value perception than men. Sari (2005) and
Dilmag (1999) found in their research that gender is not a significant variable affecting values. Goka (2006)
argues that the reason women have higher levels of value perception than men are due to the traditional
structure of the Turkish family. The reason for this is that women have less autonomy in their upbringing
and are given more responsibility for raising the next generation, which leads them to internalize values
more under this influence.

A significant difference was found in participants' digital addiction levels based on their grade levels.
Fifth-grade students were found to have higher levels of digital addiction compared to other grades. A
study by Arslan (2019) also found a significant difference, with the lowest grade level being negatively
affected. Another study by Gonig (2009) supports these findings. The group with the highest average
score for digital addiction was the lowest grade level. Arslan (2020b) and Altinok (2021) also reached
similar conclusions regarding grade level. Despite being at different education levels, digital addiction was
observed to start in the initial grades. There was a significant difference in the average scores obtained
by students on the SPMVD scale based on their grade levels. The significant difference was found to be in
favour of the first-grade students. When the scores obtained from the scale were evaluated together with
the scores obtained from the digital addiction scale, consistency was observed. As the grade level
increased, digital addiction decreased while moral perception level increased. Altunay and Yalginbay
(2011) found in their study that as participants' age levels increased, their moral value perceptions also
increased proportionally. Kovanci (2021), Cosku and Yildirim (2009), and Polat and Caliskan (2013) found
no significant difference in their studies in terms of grade level. Dilmag (1999) determined that grade level
is not a determining factor in real-life moral value perception. As seen in the studies, different results
were obtained. These differences can be attributed to differences in the sample groups and application
dates. It is stated that moral perception and social adaptation also increase with age.

It was found that participants' levels of digital addiction did not vary significantly based on their
mothers' education levels but showed significant differences based on their fathers' education levels.
Goldag (2018) found in their study that as parents' education levels increased, so did their children's digital
addiction. The studies conducted by Arslan (2019) and Arslan (2020a) support Goldag's findings. Although
the finding that children of more educated parents have higher levels of digital addiction is not an
unexpected situation, itis important to investigate and reveal the factors that cause this. It was concluded
that participants' scores on the SPMVD scale differed significantly based on their parents' education levels.
Similar results were obtained for fathers' education levels as for mothers' education levels. The results,
which were unfavourable for university-educated parents, are indeed noteworthy. Polat and Caliskan
(2013) also reached similar conclusions in their research. However, Coskun and Yildirim (2009) found no
connection between parents' education levels and participants' value perceptions. Traditional
perceptions suggest that parents have a determining influence on children's learning of positive values.
Unlii (2019) found in their study that children, especially daughters, learn their values from their parents'
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teachings and reflect these values in their behaviour to please their parents. Here, it is seen that parents
are role models and first teachers for children. It can be argued that educated and aware parents, being
aware of this situation, will approach their children more consciously. The reasons for the results that do
not support this interpretation in the studies need to be examined in detail. Gerris et al., (1997) examined
the role of the family in instilling values in children in their research. They emphasized the importance of
the interaction process in transmitting desirable, valued, and positive values and beliefs held by both the
family and the social structure to children. It is stated that the importance of the family's determination
should be emphasized, and the value data that should be given initially should not be overlooked. The
importance of family awareness is undeniably important, and they have the power to influence children
to a certain extent. However, personal preferences will also have an impact after a certain point.

The conducted path analysis revealed that participants' level of digital addiction had a negative impact
on their moral perception in digital environments. As a result of this finding, it can be argued that as the
level of digital addiction increases, there will be a decrease in moral perception in digital environments.
This is an important finding since it is expected that a healthy individual will reflect the moral values they
have in real life in digital environments as well. Kovanci (2021) determined that there is a high correlation
between digital moral values and universal moral values. Digital addiction has a positive relationship with
negatively perceived behaviours. For example, Arslan (2019) found that there is a moderate-level positive
effect between digital addiction and violent tendencies. Dogan (2018) determined that there is a
significant negative correlation between internet addiction and values. Conversely, the opposite results
are seen in positively perceived behaviours. Arslan and Bardakgi (2020b) found that digital addiction has
a negative impact on communication skills. When looking at studies on values, it is seen that positive value
orientations have an impact on negative behaviours. Kaya et al., (2019) determined that adolescents
having positive values have a reducing effect on aggressive behaviours.

It is accepted that digital addiction causes a deterioration in individuals' positive value perceptions.
This is because values have a character that can be supported by healthy personality traits. Ding (2010)
states that individuals experiencing digital addiction have difficulty adapting to real life and exhibit a form
of social maladjustment, suggesting an escapist reflex. In this context, they are likely to experience
difficulties in perceiving and internalizing values. It can also be thought of as a projection of existing value
problems in real life onto digital environments (Arisoy, 2009).

Based on the results obtained in this study, it is deemed appropriate to put forward the following
recommendations:

e This study was conducted at the middle school level and repeating it at different levels would
contribute to the literature on the study of digital addiction and moral values, which are among
the important problems of today.

e The reasons for the negative results observed in male students can be explained by supporting
them with qualitative research.

e |tis expected that individuals will exhibit healthy behaviours from childhood to adulthood. Even
if there are deviations during adolescence, it is expected that this will return to normal in later
years. The problems experienced by adolescents can be investigated together with digital
addiction and moral perceptions in the digital environment.

e |tis expected that parents' education will contribute to the development of children's awareness
in many areas. However, both this study and other studies have shown that this expectation is
not met (Arslan, 2019; Arslan, 2020a; Goldag, 2018). Identifying the reasons for this is also
important for preserving the social structure as from a social perspective, increasing the level of
education is a positive indicator. However, it is thought-provoking that children are negatively
affected by this positive indicator. Research aimed at identifying the reasons for this will also
bring solutions.

e In this study, the relationship between digital addiction and moral values in the digital
environment was examined. Both factors could be examined together with different factors.
When viewed, it is seen that these concepts have recently entered our lives. In this context,
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academic studies are naturally limited. It is seen that the findings obtained from each new study
will contribute to the formation of a general meaning network.

e Itis also thought that meta-analysis studies conducted on existing studies will have a significant
impact on the creation of a more holistic perspective.
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Turkge Suriimii

Girig

Teknoloji; insanin hayatini kolaylastiran bilginin elde edilmesi, bu baglamda farkli arag-gereglerin
gelistirilmesi ve uygulanmasi olarak ifade edilmektedir (Attwell, 2007). Diinyada insanin yasadigi her ¢cagda
teknoloji var olmus ve kendi ¢aginin gelisimine uygun olarak suirekli ileriye dogru bir gelisme gdstermistir.
Buglin icin su rahatlikla sdylenebilir ki hi¢bir cagda teknolojide bu ¢agdaki kadar hizli bir gelisme
gerceklesmemistir. Teknolojiyi bazi uzmanlar yasami pratiklestiren materyaller olarak bazilari ise bilgi
olarak tanimlamaktadir. Ginimizde her iki goriisiin de gegerli oldugu ancak yetersiz oldugu ve sosyal
hayata etki eden boyutunun da 6ne ¢ikariimasi gerektigi goriilmektedir. Her ¢ag Urettigi teknolojiye uygun
olarak sosyolojik anlamda yapisal bir bicimlenme ve degisme yasamaktadir (Tekin vd., 2003). Bu gercevede
meslekler, iletisim ve egitim sekillenmektedir. Yasadigimiz ¢agda teknolojinin gelisimi tim alanlarda
agirhkli olarak dijital arag-gerecler lizerinden degerlendirilmektedir. Teknoloji kavrami da biraz anlam
daralmasiyla birlikte daha ¢ok televizyon, bilgisayar, telefon, kayit araglari, mizik arag-geregleri ile
bltlinlesmis olarak algilanmaktadir (Katz, 2022). Her giin gelismis bir yeni versiyonu piyasaya siiriilen bu
araglar baslangicta iletisim ve eglence amagli olarak tasarlanmakla birlikte sonrasinda kullanicilari igin
bunun ¢ok 6tesine ge¢mis bir icerik ve anlama sahip olmustur. Teknoloji 6zellikle bu gelismis araglarla
birlikte geleneksel teknoloji kavraminin bir adim daha sonrasini kapsayan dijital kavramiyla yer
degistirmistir. Artik teknolojik araglar dijital araglar olarak tanimlanmaya baslanmistir. Dijital araglar
gerceklestirdikleri islevlerle haberlesmeden eglenceye, egitimden sosyallesmeye kadar bir¢cok alanda
bireylerin ihtiyacini karsilamaktadir (Kaputa vd., 2022). Bunun gergeklesmesinde internetin yayginlasmasi
ve dijital araglarin erisilebilirliginin artmasinin blyik roli bulunmaktadir. Dijital araglar ¢ok kiguk
yaslardan itibaren diinyadaki biiyiik bir kesimin kullanimina sunulmaktadir. ilk baslarda dijital araglarin bu
kadar yayginlasmasi ve her yastan bireyin kullaniyor olmasi biiylk bir yenilik ve gelisim olarak kabul
edilmistir. Burada insanlarin neredeyse diinyayl parmaklarinin ucunda hissetmelerinin yasattigi hazzin
onemli bir etken oldugu da belirtiimektedir (Papanastasiou vd., 2019). Dijital teknoloji ¢aginin insanlarin
hayatina getirdigi olumlu katkilar ve hizli degistirme giicli nedeniyle asosyallik, iletisim bozukluklari, dijital
bagimhlk, toplumsal deger algilarinda yozlasma gibi bazi olumsuz 6zelliklerinin de oldugu daha sonra fark
edilmistir (Baeva & Grigorev, 2020). Bu olumsuz etkiler arasinda dijital bagimlilik her yastan bireyin
yasadigi bir sorun olmasi nedeniyle giinimizde oldukca sik rastlanan ve ¢6zim aranan bir sorun olarak
one gcikmistir.

Bagimhhk; bireyin kendisi igin zararli olmasina karsin bir madde veya davranisi asiri sekilde ve
kontrolsiiz olarak kullanmak veya yasamak istemesi olarak ifade edilmektedir (Egger & Rauterberg, 1996).
Birey kontroliini kaybettigi icin bagimlihginin sonuglarina iliskin olarak mantikh bir ¢ikarim
yapamamaktadir. Sadece istedigini elde etmeye odaklanarak dirtileriyle hareket etmektedir. Bunun
sonucunda da bagimli oldugu seyi gittikce daha fazla gercgeklestirmek istemektedir. Bunu yapamadigi
durumlarda siddetli tepkiler, saglik sorunlari, depresyon vb. durumlar yasamaktadir. KontrolUni
kaybederek istedigini elde etmek icin baskalarinin istedigi her seyi yapabilir. Hem maddi hem manevi
olarak ugradig zararlarin yaninda cevrelerinde bulunan insanlari kaybetmektedir. Bedenindeki
yipranmalari énemsemeyerek fiziksel ¢okiis yasamaktadir (Ogel, 2005). Bagimlihik kavrami ge¢miste
herhangi bir maddeyi kullanmakla iliskilendirilirken glinimizde madde ve davranis bagimliligi olarak iki
ana kategoride ele alinmaktadir. Madde bagimhliginda uyusturucu madde, alkol, sigara, ilag, kafein, cay
vb. maddelere yonelik kullanma isteginin kontrol edilememesi (Khan & Aslam, 2020); davranis
bagimhhginda ise bireyin kendi yaptigi veya kendisine yapilan bir davranisa yonelik kontroltiniin olmamasi
ifade edilmektedir. Davranis bagimliligi ile ilgili alt kategorilerin her gecen giin arttigi belirtiimekle birlikte
one cikanlar arasinda siddet, kumar, seks, dijital arag, dijital oyun, teshircilik, otorite, yeme, kisi, ilgi,
internet, alisveris ve iliski bagimhhg bulunmaktadir (Griffths, 1999; Kim & Kim, 2002). Davranis
bagimhliklarinin tedavisinin madde bagimliliklarina nispetle cok daha kolay oldugu ve kisa slirecte sonug
alinabildigi ifade edilmektedir (Grant vd., 2010). Ancak tedavi edilmedigi durumlarda bireyin beyninin ilgili

16



Arslan — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 54(1), 2025, 1-33

davranisi gerceklestirme istegiile ilgili olarak stirekli mesgul olmasi sonucunda takintili davranislar (Obsesif
Kompulsif Bozukluk) gelistirebilecegi belirtiimektedir (Marks, 1990).

internetin yayginlasmasiyla birlikte ortaya cikan sanal ortamlar, bu ortamlardaki icerikler bireylerin
gercek yasamda olan bitenlerden daha fazla ilgisini gekmeye baslamistir (Sherman & Craig, 2003). Sanal
ortamlarda gegirilen siire gok dikkat cekmemistir. Hatta dijital araglar kullanmadaki becerinin gelisimi igin
bunun zorunlu oldugu kabul edilmistir. Dijital gelisimin ¢ok hizli olmasi nedeniyle dijital bagimhilik kavrami
ancak dijital bagimli olan bireylerin ve gevrelerindeki kisilerin yasadiklari olumsuzluklar sonucunda ortaya
¢itkmistir. Dijital bagimhlik glinUmuzde anaokulu 6grencilerinden yetigkinlere kadar oldukga genis bir
yelpazedeki bireyin yasadigl sorun olarak kabul edilmektedir (Bakken vd., 2009). Dijital bagimhligin
telefon, internet, baglantililik, bilgisayar, oyun, iletisim, sosyal medya gibi bir¢ok alt versiyonu da ortaya
¢ikmistir. Dijital bagimliligin yasama olan etkilerine bakildiginda akademik basarinin diismesi, beslenme
bozukluklari, oturma pozisyonuna bagh beden postiriiniin degismesi, iletisim becerilerinin gelismemesi,
asosyallik, algi bozulmasi, toplumsal degerlerden uzaklasma, ahlaki bozulma, gercegi ayirt etmekte
zorlanma gibi birgok olumsuz etkisinin oldugu belirtiimektedir. Gorildigi gibi bu olumsuzluklarin bir kismi
fiziksel olup saglik sorunlari olarak ortaya ¢ikarken bir kismi psikolojik ve davranissal alan tzerinde etkili
olmaktadir. Psikolojik ve davranigsal sorunlara ¢ok fazla internette vakit gecirmenin yani sira kontrolsiiz
iceriklerin de neden oldugu belirtiimektedir (Schou-Andreassen & Pallesen, 2014). internet ortamlardaki
denetimin tam olarak yapilamamasi nedeniyle toplumsal degerleri olumsuz etkileyebilecek igeriklere her
yastan birey kolaylikla erisim saglayabilmektedir.

Deger, her toplumun kendine 6zgii olarak olusturdugu ve yasatilarak nesillere aktardigi kurallardir
(Celikkaya & Filoglu, 2014). Bir baska ifadeyle bir toplumda yasayan bireyler i¢in sahip oldugu degerler bir
nevi inang sistemi olup birlikte yasayabilmek icin belirlenen normlardir (Yildirim, 2022). Degerler sayesinde
toplumdaki bireyler dogru, onemli olani ayirt ederek nasil davranmasi ve yasamasi gerektigini
6grenmektedir (Rachmadtullah vd., 2020). Deger kavrami egitim agisindan ele alindiginda bireyin karakter
ve kisilik 6zelliklerinin sahip oldugu degerlerle referans edildigi, davranislarinin anlam kazandig ortaya
cikmaktadir. Bireyin degerleri kisiliginin yansimasi ve bir parcasi olarak kabul edilmektedir (Ozensel, 2003).
Egitimde gectigimiz ylzyildan itibaren 6ne ¢ikan degerler egitimi akademik basari kadar 6nemsenmektedir
(Aydin & Sulak, 2015). Verilen degerler egitimi ile 6grencilere dogrudan ya da dolayl olarak toplumsal ve
evrensel deger bilgilerinin kazandirilmasi amaglanmaktadir. Farkli derslerdeki iceriklerde degerler
egitiminin yansimalari bulunmaktadir. Bu baglamda degerler egitiminin biitlincil bir sekilde verilmeye
cahsildig1 gorilmektedir. Degerler egitimi ile 6grencilerin saglikh, dengeli, tutarl, toplumsal farkindahgi
gelismis bir birey olmalari amaglanmaktadir. Ayrica 6grencilerin kendi yasam ilkelerini olustururken iyi bir
insan ve vatandas olmalarini saglayan bilgi, tutum ve davranislar kazanmalari, toplumun ahlak ilkelerini
icsellestirmeleri de hedeflenmektedir (Kovanci vd., 2021). Burman ve arkadaslari (2005) degerler egitimi
ile 6grencilerin ahlak yargilarinin gelistirilmesi, dogru, dirist, edepli ve adaletli olma gibi evrensel olarak
tim toplumlarca onaylanan degerlerin kazandirilmasi, toplumsal hayatin icindeki sorumluluklarini
Ustlenmesinin saglanmaya calisildigini belirtmektedir. Cok kiiclik yaslardan itibaren gerek toplumsal yapi
gerek aile gerekse egitim ortamlarinda verilmeye calisilan degerler egitiminin istenen yeterlikte olmasi,
bireylerin tutum ve davranisa donistirebilmesi icin bu G¢ unsurun birlikte ve benzer kavramlari
kullanmasi dnemlidir.

Degerlerin insani, sosyal, ahlaki, dini degerler vb. gibi bircok alt alaninin oldugu belirtilmektedir. Egitim
ortamlarinda bu farkl degerlere ayri ayri yer verildigi gérilmektedir. Degerlerle ilgili son yaklasimlardan
biri de ahlak egitimidir (Baltaci, 2018). Ahlak egitimi yeni bir konu olmayip gecmisten giinimiize uzanan
surecte tim toplumlarda varhigini stirdiirmektedir (Kirschenbaum, 1995). Ahlaki deger; toplumsal, sosyal,
dini, felsefi, kiltiirel ve bireysel deneyimlerin karsilikli etkilesimleri neticesinde 6grenilmektedir.
Toplumsal yapi bireye iyi-koti, dogru-yanlis kavramlarini birbirinden ayirt etmeyi 6gretmektedir. Topluma
0zgl ozellikleri olan ahlaki degerlerin cignendigi durumlarda bireylerde sucluluk duygusu gériilmektedir
(Marwick, 2021). Ahlaki degerlerin yok sayildigi bir toplumun birligini, dirligini ve bekasini stirdirebilmesi
zordur (Baltaci, 2018; Mungmachon, 2012). Toplumsal kontrol bireylere toplumsal ahlaki degerleri
tasimaya bir yerde zorlamaktadir. Bu baglamda kisilerin toplumsal kontroliin olmadigi mecralarda da
ahlaki degerlere riayet edip etmedikleri 6nemlidir. Ginimizde dijital ortamlar kurulan bireyin ahlaki
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yapisini ortaya koydugu alanlardan biridir. Bireyin sahip oldugu ahlaki deger ve tutumlarin dijital ortamda
da sergilenmesi beklenmektedir. Ancak dijital ortamlarda reel hayattaki toplum baskisi olmadigi igin
bireyler daha rahat hareket edebilmektedir. Dijital ortamlarda birey kendisini istedigi gibi tanitabilmekte,
diinyanin her yerinden farkli yas ve kiiltlire sahip olan insanlarla etkilesim iginde olabilmektedir (Prensky,
2001). Sanal ortamdaki diger kisilerle ayni toplumda yasamadig icin de kendini ahlaki anlamda sorumlu
hissetmeyerek istedigi gibi davranmaktadir. Funk ve digerleri(2003) igeriklerinde siddet ve cinsellik
bulunan dijital oyunlarin gocuklarin ahlaki gelisimleri ve sorumluluklari Uzerinde olumsuz etkisinin
oldugunu séylemektedir. Burada 6nemli olan bir diger husus da 6zellikle kiiglik yaslardaki ¢ocuklarin ve
ergenlerin dijital ortamlarda gesitli ahlaki olmayan istismarlara maruz kalabilecekleri tehlikesinin olmasidir
(Keeley & Little, 2017).

Bireylerin sahip olduklari ahlaki degerleri reel ya da sanal her ortamda ayni tutarlilikta sergilemesi
beklenmektedir. Ancak bireylerin dijital ortamlarda reel hayatin i¢inde sergiledikleri ahlaki degerleri
yansitmamasinda toplumsal baskidan kagma istegi, daha 6zgiir ve denetimsiz bir ortamda bulundugunu
diisinmesi, gergek hayatta var olan kurallarin burada olmadigi inanci, yaptiklarindan sorumlu olmadigina
ve yakalanmayacagina inanmasi, dijital bagimlilik yasamasi vb. bircok neden etkili olmaktadir. Alan
yazininda dijital ortamlarda sergilenen ahlaki degerleri ve nedenlerini belirlemeye yonelik ¢alismalarin
sayisinin sinirli oldugu gorilmistir. Kovanci (2021), ortaokul 6grencilerinin dijital ortamlardaki ahlaki
deger algilarini, Yilmaz (2022) dijital oyunlarin gelisimin ¢ocuklarin ahlaki gelisimlerine etkisini
arastirmistir. Bats ve arkadaslari (2013) ise dijital araglari tasarlayanlarin gocuk ve ergenlerin ahlaki
gelisimlerine nasil midahale ettigini incelemistir. Yapilan incelemelerde dijital bagimlihgin farkl
degiskenlerle iliskisinin ve etkisinin arastirildigl goriilmustir. Guvendi ve digerleri (2019) saldirganlik,
Arslan (2020a) dijital bagimlilikla siddet egilimleri, Arslan ve Bardakgi (2020) iletisim becerileri, Arslan ve
Bardakgi (2020) sosyal kaygi, Altinok (2021) yasam doyumu, Kovanci (2021) evrensel ahlak ilkeleri, Arslan
(2022) 6z-yeterlik arasindaki etkilesimi belirlemek icin calismalar yapmistir. Yapilan ¢alismalarda genellikle
dijital bagimhligin olumlu ozelliklerle zit, olumsuz o6zelliklerle paralel bir iliski icinde oldugu sonucuna
ulasiimistir. Alan yazini taramasinda ortaokul dizeyinde dijital bagimhhgin dijital ortamlardaki ahlaki
degerlerin algilanmasi (zerindeki etkisini belirlemeye yonelik bir arastirmaya rastlanmamistir. Bununla
birlikte dijital bagimliligin bir¢ok arastirmada agiklandigi Gizere ¢cocuklarin ve ergenlerin tizerinde olumsuz
etkileri oldugu sonucu yapilan galismalarla ortaya konmustur. Gelisim bir bitiin olarak gerceklestigi icin
ahlaki gelisim Uzerinde de olumsuz etkisi oldugu yorumunda bulunulabilir. Dijital bagimhlik zerinde
bireyin sahip oldugu cesitli demografik 6zelliklerin etkili oldugu kabul edilmektedir. Gonii¢ (2009), Goldag
(2018), Arslan (2019), Eryilmaz ve Cukurlu6z (2019) yaptiklari ¢alismada erkek katiimcilarin dijital
bagimhlik diizeylerinin daha yiksek oldugunu belirlemistir. Kovanci (2021), Cosku ve Yildirim (2009), Polat
ve Caliskan (2013) calismalarinda sinif diizeyi agisindan anlamli farkhlik olmadigi sonucunu elde etmistir.
Goldag (2018) yaptig calismada ebeveyn egitim diizeyi ile 6grencilerin dijital bagimliliklari arasinda bir
iliski oldugunu belirlemistir. Arslan (2019), Arslan (2020a) tarafindan yapilan calismalar Goéldag'in
cahismasini desteklemektedir. Nugraheni (2018) dijital ortamlarin ¢ocuklara sahip olmasi gereken ahlaki
degerleri 6gretmedigini tam tersine olumsuz etkisinin oldugunu ifade etmektedir. Bu etkinin
belirlenmesinin hazirlanacak 6gretim programlarinda yer alacak olan degerle iliskili unsurlara yol gosterici
ozellikte olacagi dusliniilmektedir. Ayrica bu konuda yapilan arastirma sayisinin sinirh oldugu gerceginden
hareketle bundan sonra inceleme yapacak olan arastirmacilar i¢in de kaynak olacagi kabul edilmektedir.
Daha Once yapilan calismalar incelenmis ve dijital bagimlilikla dijital ortamlardaki ahlaki deger algilarini
birlikte ele alan bir calismaya rastlaniimamistir. Giinimiz toplumlari icin dnemli bir sorun olarak gorilen,
tedbir ve tedavileri icin ¢aba gosterilen dijital bagimliligin bircok etkisinin yani sira ahlaki degerler
Gzerindeki etkisinin incelenmesinin de 6nemli oldugu kabulliyle bu ¢alisma planlanmistir. Bahsedilen
gerekceler dogrultusunda planlanan bu arastirmada ortaokul 6grencilerinin dijital bagimhlik diizeylerinin
dijital ortamlardaki ahlaki deger algilari Gzerindeki etkisinin incelenmesine karar verilmistir. Bu dogrultuda
da arastirmanin sorulari asagidaki sekilde olusturulmustur.

Ortaokul 6grencilerinin,

o Dijital bagimlilik ve dijital ortamdaki ahlaki degerlere yonelik algi dlizeyleri nedir?
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o Dijital bagimliliklari ve dijital ortamdaki ahlaki degerlere yonelik algilari cinsiyet, sinif diizeyi, anne ve
baba egitim durumu degiskenleri agisindan farklilasmakta midir?

o Dijital bagimhliklari ve dijital ortamdaki ahlaki degerlere yonelik algilari arasinda anlamli bir iligki var
midir?

o Dijital bagimhhklarinin ve dijital ortamdaki ahlaki degerlere yonelik algilar {lizerinde etkisi
bulunmakta midir?

Yontem

Arastirmanin bu bélimiinde; kullanilan model, evren/érneklem, veri toplama araglari, veri toplama ve
analiz siireglerine iligkin bilgilere yer verilmistir. Yapilan bu ¢alismada etik kurul izni alinmistir.

Aragtirma Modeli

Arastirmada verilerin elde edilmesi amaciyla nicel arastirma desenleri icinde yer alan betimsel tarama
modeli tercih edilmistir. Orneklem seciminde ise olasilikli seckisiz &rnekleme tercih edilmistir. Bu
ornekleme yonteminde ilgili arastirmanin evreninde yer alan ve evreni temsil kabiliyetine sahip her birimin
arastirmaya katilma sansi bulunmaktadir. Tamamen tesadfi bir sekilde 6rneklem secilmektedir (Yildirim
& Simsek, 2021). Ayrica segilen her birimin diger birimleri etkileme olasilig bulunmamaktadir. Bu yénii bu
yontemin avantajli yani olarak kabul edilmektedir (Sharma, 2017).

Evren \ Orneklem

Arastirmanin érneklemini i¢ Anadolu Bolgesi’nde yer alan bir il merkezinde 2022-2023 egitim-6gretim
yilinda 5, 6, 7 ve 8. sinif 6grencisi olan 34.525 6grenciden 0.05 anlamlilik diizeyinde d= + 0.03 6rnekleme
hatasi dikkate alindiginda minimum sayinin (min=384) (Yazicioglu & Erdogan, 2014) stlinde yer alan bes
farkh ortaokula devam eden 736 (338 kiz-398 erkek) &grenci olusturmaktadir. Orneklem grubunun
demografik bilgilerine Tablo 1’de yer verilmistir.

Tablo 1
Ornekleme Ait Demografik Bilgiler.
Degiskenler (f) (%)
Kiz 338 45.9
Cinsiyet Erkek 398 54.1
Toplam 736 100
5. Sinif 238 32.3
6. Sinif 186 25.3
Sinif 7. Sinif 164 22.3
8. Sinif 148 20.1
Toplam 736 100
ilkokul 188 25.5
Ortaokul 288 39.2
Anne Egitim Durumu Lise 146 19.8
Universite 114 15.5
Toplam 736 100
ilkokul 84 11.4
Ortaokul 248 33.7
Baba Egitim Durumu Lise 238 32.3
Universite 166 22.6
Toplam 736 100

Tablo 1 incelendiginde; erkek 6grencilerin oranlarinin kiz 6grencilerinkinden daha yiksek oldugu, en
fazla katilimin besinci sinif en az katihmin ise sekizinci sinif diizeyinde oldugu gorilmektedir. Ebeveyn
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egitim durumuna gore ise ebeveyni ortaokul mezunu olan 6grencilerin oraninin ebeveyni ilkokul, lise ve
Universite mezunu olan 6grencilerden daha yiiksek oldugu saptanmistir.

Veri Toplama Araglari

vy

Bu calismada “Cocuklar icin Dijital Oyun Bagimliigi Olcegi” ile “Ortaokul Ogrencilerinin Dijital Ortamda
Ahlaki Degerlere Déniik Algilar Olgegi” isimli veri toplama araclari kullaniimistir. Olgeklerle ilgili ayrintili
bilgiler asagida yer almaktadir.

Cocuklar igin Dijital Oyun Bagimlihgi Olgegi (DB): Sahin ve arkadaslarinin (2019) gelistirdigi bu 6lgek
6 maddeden ve tek boyuttan olusmaktadir. Olcegin gelistirildigi calismada elde edilen Cronbach Alpha
glivenirlik katsayisi degeri .78; bu calismada ise .72 olarak hesaplanmistir. Olgeklerin Cronbach Alpha
glvenirlik katsayisi degerlerinin .70 ve {izerinde oldugu durumlarda gegerlik ve giivenirliklerinin saglandigl
ve yiiksek diizeyde oldugu kabul edilmektedir (Fornell & Larcker, 1981). Olgek maddeleri 5'li Likert olarak
tasarlanmis olup olumsuz ifadeden olumlu ifadeye dogru siralanmigstir. Bu 6lgekten en az 6 puan en fazla
30 puan alinabilmektedir.

Dijital Ortamda Ahlaki Dederlere Déniik Algilari Olgedi (DOADDA): Kovanci ve digerlerinin(2021)
gelistirdigi 17 maddeden olusan bu &lgegin (¢ alt boyutu bulunmaktadir. Olgek boyutlari
Hakkaniyet/Sorumluluk (HS=9 madde), Merhamet/Dirustlik (MD=4 madde), Mahremiyet/Nezaket
(MN=4 madde) olarak adlandiriimistir. Olgekte ters kodlanan madde bulunmamaktadir. Olgek gelistirme
¢alismasinda Cronbach’s Alpha giivenirlik katsayisi degerinin 6lgek toplami igin 0.87 oldugu bu ¢alismada
yapilan analizlerde ise 0.84 oldugu gériilmektedir. Olgek maddeleri 5’li Likert olarak tasarlanmis olup
olumsuz ifadeden olumlu ifadeye dogru siralanmistir. Bu 6lgekten en az 17 puan en fazla 85 puan
alinabilmektedir.

Olceklere iliskin olarak sahip olduklari n-madde puan araliklarinin belirlenmesi gerekmektedir. Bunun
icin de olcekten alinabilecek en yiiksek puandan en disiik puanin gikarilarak 6lgcegin segenek sayisina
bélinmesi islemi yapiimalidir [DB/DOADDA=(5-1)/4=0.80]. Olceklerin sahip olduklari puan araliklarinin da
bu dogrultuda hesaplanmasi gereklidir. Bunun igin de olgceklerden alinabilecek maksimum puandan
minimum puanin cikarilarak 6lceklerin segenek sayisina bélinmesi gerekmektedir [DB: (30-6)/5=4.8;
DOADDA: (85-17)/5=13.6] (Sad & Nalgagi, 2015). Bu hesaplamalara yonelik bilgiler Tablo 2’de
sunulmaktadir.

Tablo 2
DB ve DOADDA Olcek Bilgileri
Puan araligi _ Olgek giivenirlik Toplam Puan
Madde puani Olgek puani derecelendirmesi araligi
1.00-1.80 6.00-10.80
Duisiik 6.00-13.20
1.81-2.60 10.81-15.60
o0
Q2 261-3.40 15.61-20.40
3.41-4.20 20.41-25.20 Orta 13.21-22.80
4.21-5.00 25.21-30.00 Yiiksek 22.81-30.00
1.00-1.80 17.00-30.60 o
< 181260 30.61-44.20 Dustik 17.00-37.40
(a]
2 261-3.40 44.21-57.80
© 341420 57.81-71.40 Orta 37.41-47.60
4.21-5.00 71.41-85.00 Yiiksek 47.61-85.00

Ogrencilerin her iki 6lcek ve alt faktorlerine iliskin minimum-maksimum puanlari, élcek ve alt boyut
ortalamalari, madde puan ortalamalari, standart sapma degerleri ve Cronbach Alfa degerleri Tablo 3’te
yer almaktadir.
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Tablo 3
Olgeklere iliskin Betimsel istatistikler
En En Madde Madd Cronbach
n disiik yiiksek < ort. eort. ss Skewness Kurtosis Alfa
puan puan (1-5) (100)
DB 736 6 30 1471 245 49.03 5.13 422 .016 .720
HS 736 9 45 3234 359 71.87 833 -.569 .064 .845
MD 736 4 20 13.82 3.46 69.10 3.85 -.345 -.284 .702
MN 736 4 20 13.86 3.47 69.30 341 -.493 231 .687
Top. 736 17 85 60.03 3.53 70.62 12.45 -.608 1.005 .839

Tablo 3 incelendiginde; Ogrencilerin dijital bagimliliklarinin orta dizeyde (30<49.03<70); dijital
ortamlardaki ahlaki deger algilarinin ise toplam puan agisindan yiksek dizeyde (70<70.62) oldugu
gorulmektedir. DOADDA olgceginden alinan puanlara bakildiginda 6grencilerin en vyiksek puani
Hakkaniyet-Sorumluluk alt boyutunda aldiklari gértlmektedir (71.87). DB olgegine iliskin glivenirlik
degerinin 0.72 oldugu, DOADDA 6lgeginin alt boyutlarina iliskin glvenirlik degerlerinin 0.687 ile 0.845
arasinda degisirken toplam giivenirliginin ise .839 oldugu tespit edilmistir.

Verilerin Toplanmasi ve Analizi

Arastirma verileri i¢ Anadolu Bélgesinde yer alan bes farkl ortaokulda 6grenimlerine devam eden 750
dgrenciye her iki 6lcegin uygulanmasiyla elde edilmistir. Olgek formlan tek tek kontrol edildiginde 14
Olgegin hatal ya da eksik dolduruldugu belirlenerek galismadan cikarilmistir. Geriye kalan 736 6lgek
bilgisayarda SPSS 25 paket programina ylklenmis ve analizler bu program kullanilarak yapimistir.
Olgeklerin normallik varsayimlarina Kolmogorov-Smirnov (K-S) analizi ile bakilmis ve normallik
degerlerinin karsilanmadigi gorilmistir (p<.05). Olgeklerin toplam puanlarinda ve faktérlerindeki
carpikhik ve basiklik degerlerine bakildiginda ise bu degerlerin arastirmalarda kabul edilebilecek aralikta
(£1.96) oldugu goralmustir (DB igin: +Carpiklik= .422; Basiklik= .016, DOADDA igin: *Carpiklik= -.345/-
.608; Basiklik= .064/1.005). Elde edilen bu sonuglara gore arastirmanin verileri parametrik testler
kullanilarak analiz edilmistir (Kalayci, 2014). Grup sayisinin iki oldugu verilerde bagimsiz gruplar t testi
ikiden fazla oldugu verilerde ise tek gruplu ANOVA testi uygulanmistir. ANOVA testinde anlamh farkhlk
oldugu belirlenen degiskenlerde anlamli farkliligin hangi gruplar arasinda oldugunu saptamak icinse Tukey
testi yapilmistir. Ogrencilerin DB diizeylerinin DOADDA’lari lizerinde etkisinin olup olmadiginin saptanmasi
icin Yapisal Esitlik Modeli ve Dogrulayici Faktor Analizi kullaniimistir. Elde edilen bulgular tablolastiriimis
ve altlarinda agiklayici bilgilere yer verilmistir.

Bulgular

Arastirmanin amaglarn dogrultusunda uygulanan gerceklestirilen analiz sonuglarindan elde edilen
bulgular arastirma sorularina uygun bir siralamayla tablo ve sekiller halinde bu bélimde sunulmaktadir.

Ortaokul o6grencilerinin cinsiyet degiskenine gére DB ve DOADDA olgeklerinden aldiklari puan
ortalamalarinin anlamli dizeyde farklilik gosterip gostermediginin tespit edilmesi amaciyla uygulanan
bagimsiz gruplar t testi analiz bulgularina Tablo 4’te yer verilmistir.
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Tablo 4
Cinsiyet Degiskeni t Testi Bulgulari
Alt Faktorler Cinsiyet n X sd t df p
Kiz 338 13.61 4.98
Topl -5.457 734 .000*
Q oPlaM  E vk 398 15.64 5.08 >4 3 000
Kiz 338 34.27 7.80
H . 734 . *
S Erkek 398 30.71 8.43 >-903 3 000
< Kiz 338 13.98 3.98
Q MD Erkek 398 13.68 3.74 1.049 734 295
<
S Kiz 338 14.11 3.53
MN 1.771 734 077
Q Erkek 398 13.66 3.29 3 0
Kiz 338 62.36 13.17 .
Toplam | ek 398 58.05 13.35 4.748 734 000
*p<.05

Ortaokul 6grencilerinin DB 6lgeginden aldiklari puan ortalamalarinda gruplar arasinda anlamli farkhhk
oldugu gorulmektedir (p<.05). Erkek &grencilerin dijital bagimliliklarinin kiz 6grencilerinkinden daha
yluksek oldugu belirlenmistir. Katilimci grubun DOADDA 6lgeginden aldiklari puan ortalamalarinin toplam
puan ve HS alt boyutunda anlamh olarak farklilastig (p<.05) ancak 6lgegin MD ve MN alt boyutlarinda
anlamli olarak farklilasmadigi bulgusu elde edilmistir (p>.05)

Katihmcilarin DB ve DOADDA olgeklerinden aldiklari puan ortalamalarinin sinif diizeylerine gore
istatistiksel olarak anlamli dizeyde farklilasip farkhlasmadiginin saptanmasi amaciyla coklu grup
karsilastirmalarinda uygulanan ANOVA testi kullanilmistir. Analiz sonucunda elde edilen bulgular Tablo
5’te yer verilmistir.

Tablo 5
Sinif Diizeyi Degiskeni ANOVA Testi Bulgulari

Sinif _ Varyans Anlamh
Diizeyi n X sd kayzaél df F P Farkhhik
Bes! 238 15.56 4.96 Gruol 3

o Alt? 186 1468 531 o Poares .

O Yedi? 164  13.54 3.86 Gruplar igi 732 >-143 002 1>3
Sekiz* 148 14.66 6.10 Toplam 735
Bes! 238 32.40 8.10

w  Alt? 186 3276 ggo Cruplararas 3 L oas 120

T Yedi® 164  31.05 8.10  Gruplarici 732 ' ' i
Sekiz* 148  33.15 8.27 Toplam 735
Bes! 238 12.57 3.52 Gruplar arasi 3

a Alt? 186 13.88 4.30 15.263 000* 2>1, 3>1,

2 yedi® 164 14.59 2.74  Gruplarigi 732 ' ) 4>1
Sekiz* 148 14.91 4.27  Toplam 735
Bes! 238 13.19 3.22 Gruplar arasi 3

z Alt? 186 13.68 3.79 7001 000* 351 4>1

2 vedi? 164 1459  2.85  Gruplarigi 732 ' : ’
Sekiz* 148 14.38 3.55 Toplam 735
Bes! 238 58.17 10.71

3 e 186 60.32 138 CluPlraras 3 s

S Yed® 164 60.22  11.53 Gruplarigi 732 3.699 000 41

a Sekiz* 148 62.43 13.73 Toplam 735
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*p<.05

Tablo 5 incelendiginde; katilimcilarin DB 6lgeginden aldiklar puanlarda anlamh farklilik oldugu tespit
edilmistir (p<.05). Anlamli farkliligin besinci siniflar ile yedinci siniflar arasinda (1>3) oldugu belirlenmistir.
Ogrencilerin DOADDA &lgeginden aldiklari puan ortalamalarinin MD, MN alt boyutlari ve genel puan
ortalamasinda anlamh farklilastigi (p<.05), HS alt boyutunda ise bir farklihgin olmadigi saptanmistir
(p>.05). Anlamli farkhiligin besinci siniflar aleyhine olacak sekilde oldugu gozlenmistir. Genel puan
ortalamalarinin Sekiz > Alti > Yedi > Bes seklinde siralandigl sonucuna ulagiimistir.

Ortaokul ogrencilerinin DB ve DOADDA Olgeklerinden aldiklari puanlarin anne egitim durumu
degiskenine gore istatistiki olarak anlamh duzeyde farkhlagip farklilasmadiginin belirlenmesi igin
uygulanan ANOVA testi sonuglari Tablo 6’da sunulmustur.

Tablo 6
Anne Egitim Durumu Degiskeni ANOVA Testi Bulgulari
. - Varyans Anlamli
Anne Egitim n X sd kaynag! df F P Farkilik
ilkokul* 188 14.45 4.73 Gruplar aras 3
o  Ortaokul? 288 14.94 5.20 450 18 )
0 Lise? 146 1451 521  Gruplarici 732 ' '
Universite* 114 14.79 5.52  Toplam 735
ilkokul* 188 33.18 6.21 Gruplar aras 3
«»  Ortaokul? 288 31.07 8.27 3.969 008* 152 352
T Lise? 146 33.53 8.62  Gruplarigi 732 ' ’ !
Universite* 114 32.65 10.56 Toplam 735
ilkokul* 188 1399 3.28
o Ortaoku? 283 13.88 3.g7 Cruplararas 3
2 Lise? 146 13.79 3.96  Gruplarigi 732 14 673 i
Universite* 114 13.44 4.51 Toplam 735
ilkokul* 188 14.09 3.18
>  Ortaoku? 288 13.97 3.1 Cruplararas 3
2 Lise? 146 13.62 3.72  Gruplarigi 732 953 415 i
Universite* 114 13.54 4.00 Toplam 735
< Ilkokul* 188 6126 1015 . 3
9  Ortaokul’ 288 58.92 11.84 P Lesl 170 ]
E‘, Lise® 146 60.95 13.40 Gruplarici 732 ' '
©  Oniversite* 114 59.63 15.64 Toplam 735
*p<.05

Tablo 6 incelendiginde; katihmcilarin anne egitim durumu degiskenine gére DB olgceginden aldiklari
puanlarin anlaml farkliik géstermedigi belirlenmistir (p>.05). Olcegin puan siralamasina bakildiginda
ortaokul > Universite > lise > ilkokul seklinde oldugu goriilmektedir. DOADDA olceginden aldiklari
puanlarin ise dlgegin HS alt boyutunda anlamli olarak farklilastigi sonucuna ulasiimistir (p<.05). Anlamli
farkhlik olan grupla yukaridaki tabloda gérilmektedir.

Katihmcilarin DB ve DOADDA olceklerinden aldiklari puan ortalamalarinin baba egitim durumlarina
gore istatistiksel olarak anlamli diizeyde farklilasip farklilasmadiginin saptanmasi amaciyla uygulanan
ANOVA testinde elde edilen bulgulara Tablo 7’de yer verilmistir.
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Tablo 7
Baba Egitim Durumu Degiskeni ANOVA Testi Bulgulari
. - Varyans Anlamh
Baba Egitim n X sd kaynag! df F P Farkilik
ilkokul® 84 16.00 4.69 Gruplar 3
o Ortaokul? 248 1424 4.68 arasl "
0 |ise? 238 1495 4.79 Gruplar i 732 2857 .036 1>2
Universite® 166 14.40 6.26 Toplam 735
ilkokul® 84 31.62 4.84 Gruplar 3
«  Ortaokul? 248 3131 7.06 arasl
91 .009* >2
T Lise? 238 33.78 8.87 Gruplarigi 73, 918 009 3
Universite* 166  32.19 10.25 Toplam 735
ilkokul® 84 13.86 2.15  Gruplar 3
a  Ortaokul? 248  13.99 3.08 arasl
4 .015%  2>4,3>4
2 |jsed 238 1420 4.46 Gruplarigi 732 3.488  .015 3
Universite® 166  13.00 4.49 Toplam 735
ilkokul* 84 14.83 2.57 Gruplar 3
=  Ortaokul? 248  13.62 3.26 arasl 152, 1>4,
.632 . *
2 |jsed 238 14.40 2.99 Gruplarigi 732 8.63 000 3>4
Universite® 166 1298 4.24 Toplam 735
<« lIlkokul® 84  60.31 6.87 Gruplar 3
a 2
Ortaokul 248 58.92 10.35 arasi .003
=)
g Lise? 238 6238 12.86 Gruplarici 732 804 « 32,34
Q  Universite* 166 58.17 15.97 Toplam 735
*p<.05

Tablo 7 incelendiginde; ortaokul 6grencilerinin her iki dlcekten aldiklari puan ortalamalarinin baba
egitim durumu degiskenine gore anlamli farkhihk gésterdigi bulgusuna ulasiimistir (p<.05). DB ve DOADDA
olceklerinde aralarinda anlamli farklilik bulunan gruplar tabloda gorilmektedir.

Arastirma Modelinin Test Edilmesi

Arastirmada elde edilmeye calisilan bulgulardan biri olan DB’nin DOADDA (zerinde etkisinin olup
olmadiginin tespiti amaciyla yapilan analizlerde IBM AMOS 23.0 programi kullanilmistir. Yapilan
Dogrulayici Faktor Analizi neticesinde arastirma oGlceklerinden elde edilen bulgular ilgili referanslarla
birlikte Tablo 8'de verilmistir. Bulgulardan yola cikilarak Standardized Estimates ve Maximum Likelihood
hesaplama yodntemleri kullanilmis ve Kovaryans Matrisi olusturulmustur. Arastirmanin amaglari
cercevesinde olusturulmus olan modeldeki bagimli ve bagimsiz degiskenlerin hep birlikte analizinin
yapilmasi icin Yapisal Esitlik Modeli kurulmustur (Girbliz, 2019). Arastirmaya dahil olan katilimcilarin
dijital bagimhlik diizeylerinin dijital ortamlardaki ahlaki degerlere iliskin algilari Gzerindeki etki diizeyinin
analiz edilerek ortaya konuldugu bir testin yapildigi gorilmektedir. Bunun icin olusturulan model
degiskenlerinin X2/sd<5 ve 6ne ¢ikan diger referans degerlerinin kabul edilebilir aralikta yer aldigi
saptanmistir (Tablo 7). Ortaya c¢ikan bu bulgular isiginda olusturulan modelin arastirma verileriyle
uyumluluk gosterdigi ve kabul edilebilir referans araligini karsiladigi séylenebilir. Ortaokul 6grencilerinin
dijital bagimhlk diizeylerinin dijital ortamdaki ahlaki degerlere yonelik algilari Gzerindeki etkisinin tespiti
icin olusturulmus olan yol analizi modelindeki yollarin daha net anlasilabilmesi amaciyla renklendirme
islemi uygulanmistir. Olusturulmus olan model asagida yer alan Sekil 1’de sunulmustur.
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Sekil 1’deki bu modele gore DB’den DOADDA’nin faktorlerine dogru yollar gizilmistir. Modele iliskin
uyum degerleri Tablo 8’de sunulmaktadir.

Tablo 8

Yol Analizine Ait Uyum indeksi Dederleri
Uyum Olgiitleri Referans Araliklari Model Degerleri
x%/sd 0< X?/sd< 5 4.821
GFI 0.85<GFI<1.0 0.893
IFI 0.90< IFI £1.0 0.883
CFl 0.90<CFI<1.0 0.882
RMSEA 0.00<RMSEA<0.08 0.072

Olu
mo

Tablo 8'de olusturulan modelin uyum degerleri ve kabul edilebilir referans degerleri goriilmektedir.
sturulan modele ait bulgularinilgili referans araliklarina uygun oldugu belirlenmistir. Ancak olusturulan
delde yer alan iliski yollarindaki regresyon katsayilarinin da incelenmesi gerekmektedir. istatistiksel

olarak bu degerlerin pozitif veya negatif yonde olup olmadigi, anlamlilik gosterip gostermediginin

25



Arslan — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 54(1), 2025, 1-33

belirlenmesi 6nem arz etmektedir. Olusturulmus olan modele ait regresyon katsayilarinin anlamliligini
belirlemek icin elde edilen bulgularin sunuldugu Tablo 9 asagida yer almaktadir.

Tablo 9
YEM Standardize Edilmis Yol Katsayilari ve Sonuglari
Hipotez Yol Estimate(R) S.E C.R p Sonug
Hs: DB > DOADDA -0.799 -0.894 -4.132 0.000 Kabul
H.: DB > HS -0.810 1.575 -1.758 0.000 Kabul
H,: DB > MD -0.489 1.114  -0.749 0.000 Kabul
Hs: DB > MN -0.405 0.760 -1.743 0.000 Kabul

Tablo 9’da yer alan bulgularla modelin dogrulanmasindan sonra ortiik degiskenli yapisal model
Uzerinde arastirmaya iliskin hipotezler test edilmistir. Analiz sonuglarina gére; DB ile DOADDA ve faktorleri
arasindaki iliskilerde “p” puanlarinin 0.05’ten kiguk oldugu gorilmektedir.

H; (DB -> DOADDA) hipotezinin test edilmesi amaciyla yapilan YEM analizi sonucunda DB’nin
DOADDA’yI negatif yénde yiiksek diizeyde yordadigi (R=.799; p<.05) belirlenmistir. ikinci olarak H, (DB =
HS) hipotezi test edilmistir. Yapilan YEM analizi neticesinde DB’nin HS’yi negatif yonde yliksek diizeyde
yordadigi (R=.810; p<.05) sonucuna ulasilmistir. Uglincii olarak Hs (DB = MD) hipotezinin test etmek
amaciyla uygulanan YEM sonuglarinda DB’nin MD'yi negatif yénde orta diizeyde yordadigi (R=.489; p<.05)
sonucu elde edilmistir. Son olarak Hs (DB = MN) hipotezi test edilmis ve elde edilen YEM sonuglarina
bakildiginda DB’nin MN’yi negatif yonde orta dizeyde yordadigi (B8=.405; p<.05) gorilmektedir.
Arastirmanin bu béliimiinde; ortaokul dgrencilerinin TDYMO ile OSBFQ’ye iliskin puan ortalamalarinin
arastirmada belirlenen degiskenler agisindan anlamli dizeyde farkhhk gosterip gostermedigi ve
ogrencilerin Tlrkge dersine yonelik motivasyonlarinin okuma stratejileri bilissel farkindaliklari tizerindeki
etki diizeyinin belirlenmesi amaciyla uygulanan analizler neticesinde elde edilen bulgular yer almaktadir.

Tartisma, Sonug ve Oneriler

Bu bolimde yapilan arastirma neticesinde elde edilen bulgulardaki sonuclar alan yazinindaki diger
cahismalarla birlikte degerlendirilmis ve bu sonuglar dogrultusunda oneriler getirilmistir. Sonug ve tartisma
arastirma sorularinin sirasina uygun olarak yapilmistir.

Elde edilen bulgularda katiimcilarin dijital bagimhliklarinin orta diizeyde oldugu sonucuna ulasiimistir.
Arslan (2019), Arslan (2020a), Dilci ve arkadaslari (2019), Dogan (2018) tarafindan yapilan ¢alismalarda da
katilimcilarin puanlarinin orta diizeyde oldugu gorilmuistir. Ancak alan yazinina bakildiginda farkh
sonuglara ulasildigi da gorilmektedir. Baskéy (2013) tarafindan yapilan calismada dijital bagimlilik
dizeyinin yliksek diizeyde, Aktan’in (2018) calismasinda ise diisiik diizeyde oldugu saptanmistir. Yapilan
cahismalarda ortaya ¢ikan bu farkhligin 6rneklem farkliligindan kaynaklandigi savunulabilir. Ulasilan bir
diger sonu¢ da ortaokul Ogrencilerinin dijital ortamlardaki ahlaki deger algilarinin ise toplam puan
acisindan yiksek dizeyde oldugudur. Kovanci (2021) yaptigl calismada benzer sonuglara ulasmistir.
Coskun ve Yildirnm (2009), Dogan (2018) tarafindan yapilmis olan calismalarda katihmcilarin deger
algilarinin yiksek diizeyde oldugu sonucuna ulasiimistir.

Ogrencilerin DB dlceginden aldiklari puan ortalamalarinda erkek dgrencilerin kiz 6grencilerden daha
yuksek puan ortalamasina sahip oldugu ve gruplararasi anlamh farkhhk oldugu goriilmektedir. Bu durum
erkek 6grencilerin dijital bagimhliklarinin kiz 6grencilerden daha yiksek oldugunu géstermektedir. Gonlig
(2009), Goldag (2018), Arslan (2019), Eryilmaz ve Cukurluéz (2019) Arslan (2020b), Altinok (2021)
tarafindan yapilan calismalarda bu calismayi destekleyici bulgularin elde edildigi goértilmektedir. Chiu,
Hong ve Chiu (2013) dijital ortamlardaki bagimhhgin cinsiyete gére farklilik olusturmasina zemin teskil
eden faktoérlerden birisinin cinsiyete ylklenmis olan roller oldugunu savunmaktadir. Dufour vd. (2016)
erkeklerin internette kadinlara goére cok daha fazla zaman gecirmelerinin dijital bagimlilik Gizerinde etkili
oldugunu belirtmektedir. Bunu destekleyen bir yorum da Arslan (2020a) tarafindan yapilmistir. Erkeklerin
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toplumsal denetiminin kadinlara gére daha az yasamalarinin ve kadinlarin sosyal ortamlarda daha fazla
olma zorunluluklarinin olmasinin neticesinde erkeklerin kendi baslarina kaldiklarini ve dijital ortamlarda
daha fazla kaldiklarini belirtmektedir. Dijital ortamlarda gegirilen sire dijital bagimhhgin yasanmasi
olasiligini artirmaktadir. Ayhan ve Cavus (2015) ¢alismalarinda dijital bagimlikla harcanan para arasinda
glcll biriliski oldugunu belirlenmis ve erkeklere kizlara nazaran daha fazla harglik verilmesinin bu durumla
baglantili oldugunu savunmuglardir.

Katilimci grubun DOADDA o&lgceginden aldiklari puanlarda cinsiyetin kiz 6grenciler lehine anlamli
farklilik olusturdugu bulgusu elde edilmistir. Kovanci (2021) tarafindan yapilan ¢alismanin bulgulari da bu
¢ahismayla uyumluluk gostermektedir. Bu baglamda bakildiginda kiz 6grencilerin dijital ortamda da sahip
oldugu ahlaki degerleri sergileme konusunda erkek 6grencilerden daha yliksek performans gosterdikleri
ifade edilebilir. Ahlaki degerlerle yapilan ¢alismalarin sinirli olmasi sebebiyle yapilan yakin galismalara
bakildiginda Altunay ve Yalginkaya’in (2011) calismasinda kadin &gretmenlerin erkek 6gretmenlere
nispetle ahlaki degerlere daha fazla 6nem verdikleri tespit edilmistir. Burada toplumlarda kadinlara
yuklenen cinsiyet misyonunun dnemli bir etkisinin oldugu distiniilmektedir. Kadinlarin davraniglarinda
daha kontrolli ve kisith yetistirildigi icin her ortamda bu tavrini devam ettirmektedir. Dilmag ve digerleri
(2009), Coskun ve Yildirim (2009), Polat ve Caliskan (2013) kadin katihmcilarin deger algilarinin daha
yuksek oldugunu belirlemistir. Kiigiiksen ve Budak (2017) geleneksel degerler agisindan kadin katilimcilar
lehine anlaml farkhlik saptamistir. Yapilan ¢alismalarda genel olarak kadin katilimcilarin lehine anlaml
farklilik bulunmakla birlikte alan yazininda karsit sonuglarin da oldugu belirlenmistir. Cileli ve Tezer (1998)
arastirmalarinda kadinlarin deger algilarinin erkeklerden daha disiik diizeyde oldugunu tespit etmistir.
Sari (2005) ve Dilmag (1999) yaptiklari arastirmalarda cinsiyetin degerler Uzerinde etkileyici bir degisken
olmadigl bulgusunu elde etmistir. Kadinlarin deger algilarinin erkeklerinkinden daha yiiksek diizeyde
olmasinin nedenini Goka (2006) Turk aile yapisinin geleneksel formundan kaynaklandigini savunmaktadir.
Bunun nedeni olarak; kadinlarin yetistirilmesi siirecinde daha az 6zerklige sahip olduklarini ve kadinlara
neslin yetistiriimesinde daha fazla sorumluluk addedildigi icin de bu etki altinda degerleri daha ¢ok
icsellestirdiklerini gostermektedir.

Katihmcilarin dijital bagimhhliklarinin sinif diizeyi degiskenine goére anlamli farkhilik olusturmaktadir.
Alinan puanlarda besinci sinif 6grencilerinin dijital bagimlilik diizeyinin diger siniflarinkinden daha yiiksek
oldugu saptanmistir. Arslan (2019) tarafindan yapilan ¢alismada en alt duzeydeki sinif aleyhine olmak
Gzere anlaml farkhhk oldugu saptanmistir. Bu galismayla uyumluluk gosteren bir diger calisma Gonug
(2009) tarafindan yapilmistir. Dijital bagimliliga iliskin puan ortalamasi en yiksek olan grubun en alt
diizeydeki siniflar oldugu saptanmistir. Arslan (2020b) ve Altinok (2021) yine bu ¢alismayi sinif duzeyi
acisindan destekleyecek sonuglara ulasmistir. Farkh egitim kademelerinde olmakla birlikte dijital
bagimliligin baslangi¢ sinifinda oldugu goriilmektedir. Ogrencilerin DOADDA &l¢eginden aldiklari puan
ortalamalarinin sinif diizeylerine goére anlamh farkhlastigi saptanmistir. Anlamli farkliligin birinci siniflar
aleyhine olacak sekilde oldugu sonucuna ulasiimistir. Olcekten alinan puanlar dijital bagimlilik 6lgeginden
alinan puanlarla birlikte degerlendirildiginde bir uyumun oldugu gérilmektedir. Sinif diizeyi arttikca dijital
bagimhhk diserken ahlaki algl dizeyi yiikselmektedir. Altunay ve Yalginbay (2011) yaptigi ¢calismada
katilimcilarin yas diizeyi yikseldikce orantili olarak ahlaki deger algilarinin da arttigini belirlemistir. Kovanci
(2021), Cosku ve Yildirim (2009), Polat ve Caliskan (2013) calismalarinda sinif diizeyi agisindan anlamh
farkhlik olmadigi sonucuna ulasmistir. Dilmag (1999) sinif diizeyinin reel hayatta ahlaki deger algisi
Uzerinde belirleyici bir etken olmadigini saptamistir. Arastirmalarda goraldugia gibi farkh sonuglara
ulasiimistir. Bu farkliliklarin 6rneklem grubunun, uygulanma tarihinin farkhliklarindan kaynaklandigi
dusundlebilir. Yasla birlikte ahlaki alginin ve topluma uyumun da arttigi belirtilmektedir.

Katihmcilarin dijital bagimhilik diizeylerinin anne egitim durumuna goére anlamli farkhhk géstermedigi
ancak baba egitim durumuna gore gosterdigi sonucuna ulasiimistir. Géldag (2018) yaptigi calismada
ebeveyn egitim dizeyi ylikseldikce 6grencilerin dijital bagimhliklarinin arttigini belirlemistir. Arslan (2019),
Arslan (2020a) tarafindan yapilan calismalar Goéldag’'in calismasini desteklemektedir. Daha egitimli
ebeveynlerin ¢ocuklarinin dijital bagimhhklarinin daha yiksek diizeyde oldugu bulgusu ¢ok beklenilen bir
durum olmamakla birlikte buna neden olan etkenlerin arastirilarak ortaya konulmasi o6nemlidir.
Katihmcilarin DOADDA o&lgegi puanlarinin ebeveynlerinin egitim durumlarina gore anlamh olarak
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farkhlastigl sonucuna ulasilmistir. Baba egitim durumu agisindan da anne egitim durumu sonuglariyla
benzer sonuglara ulasildigi gorilmektedir. Universite mezunu ebeveynler aleyhine olan sonuglar
gercekten dikkat cekicidir. Polat ve Caliskan’in (2013) arastirmasinda da buna benzer sonuglara
ulasiimistir. Coskun ve Yildirim (2009) g¢alismalarinda ise ebeveynlerin egitim durumlariyla katilimcilarin
deger algilari arasinda bir baglanti olmadigl sonucuna ulasmistir. Geleneksel algi ebeveynlerin ¢cocuklarin
olumlu degerleri 6grenmeleri iizerinde belirleyici bir etkisi bulundugu yéniindedir. Unlii (2019) yaptig
¢alismada basta anne olmak Uzere gocuklarin degerleri ebeveynlerinin telkinleriyle 6grendigi ve onlari
mutlu etmek adina da davraniglarina yansittiklarini belirlemistir. Burada ebeveynlerin g¢ocuklarin rol
modelleri ve ilk 6gretmenleri oldugu gorilmektedir. Egitimli ve farkindalig gelismis olan ebeveynlerin bu
durumun farkinda olarak daha bilingli olarak c¢ocuklarina yaklasacaklari yorumunda bulunulabilir.
Galismalarda bu yorumu desteklemeyen sonuglarin nedenlerinin ayrintili irdelenmesi gerekmektedir.
Gerris ve digerleri (1997) arastirmalarinda ailenin ¢ocuklara degerlerin kazandiriimasindaki rolini
incelemislerdir. Hem ailenin hem de toplumsal yapinin sahip oldugu arzu edilen, degerli kabul edilen
olumlu degerlerin ve inanglarin cocuklara aktarilmasinda etkilesim surecinin énemine vurgu yapilmistir.
Ailenin belirleyiciliginin Uzerinde durularak baslangicta verilmesi gerekli olan degere donelerinin
atlanmamasi gerektigi ifade edilmistir. Elbette ailenin farkindaliginin 6nemi buyuktir ve gocuklari belirli
bir diizeyde etkileme giiciine sahiptir. Ancak bir noktadan sonra da kisisel tercihlerin de etkisi olacaktir.

Yapilan yol analizi neticesinde katilimcilarin dijital bagimlilik diizeylerin dijital ortamlardaki ahlaki deger
algilan Uzerinde negatif bir etkisinin oldugu belirlenmistir. Elde edilen bu sonu¢ neticesinde dijital
bagimhhk dizeyi arttikga dijital ortamlardaki ahlaki deger algilarinda bir diisiis olacagl yorumunda
bulunulabilir. Bu olduk¢a 6nemli bir bulgudur. Clinki saglikh bir bireyin gergek hayatta sahip oldugu ahlaki
degerleri dijital ortamlarda da yansitmasi beklenen bir durumdur. Kovanci (2021) ¢alismasinda dijital
ahlaki degerlerle evrensel ahlaki degerlerin korelasyonunun yiksek oldugunu belirlemistir. Dijital
bagimliligin olumsuz olarak kabul edilen davranislarla pozitif bir iliskisi bulunmaktadir. Ornegin Arslan
(2019) yaptigi arastirmada dijital bagimhlikla siddet egilimleri arasinda pozitif yonde orta diizeyde etkisinin
oldugunu tespit etmistir. Dogan (2018) internet bagimliligi ile degerler arasinda negatif yonde anlamli iliski
diizeyi oldugunu saptamistir. Olumlu kabul edilen davraniglarda ise bunun tam tersi sonuglarin oldugu
gorulmektedir Arslan ve Bardakgl (2020b) dijital bagimhhgin iletisim becerisi lizerinde negatif bir etkiye
sahip oldugunu saptamistir. Degerler ile ilgili yapilan ¢alismalara bakildiginda olumlu deger yonelimlerinin
olumsuz davraniglar tizerinde etkisi oldugu gorilmektedir. Kaya ve arkadaslari (2019) ergenlerin olumlu
degerlere sahip olmalarinin saldirganlik davranislari Gzerinde azaltici bir etkiye sahip oldugunu
belirlemistir.

Dijital bagimlihgin bireylerin olumlu deger algilarinda bir bozulmaya neden oldugu kabul edilmektedir.
Clnklu degerler saglikli kisilik bulgulariyla desteklenebilecek karaktere sahiptir. Ding (2010) dijital
bagimhlik yasayan bireylerin reel hayata uyum saglamakta problem yasayan ve bir tir topluma
uyumsuzluk sergileyen yapida olduklarini, kacis refleksini yasadiklarini soylemektedir. Bu baglamda
degerleri algilamalari ve i¢sellestirmelerinde de sikintilar yasamalari muhtemeldir. Yine reel hayatta var
olan deger sorunlarini dijital ortamlara da yansitmalarinin bir tiir izdlsim oldugu dislnilebilir (Arisoy,
2009).

Yapilan bu calismada ulasilan sonuclar neticesinde asagida yer alan onerilerin getirilmesi uygun
gorilmastar.

e Bu calisma ortaokul kademesinde yapilmis olup farkli kademelerde tekrarlanmasi glinimizde
onemli sorunlar arasinda yer alan dijital bagimlilik ve ahlaki degerlerin incelenmesinde alan
yazinina katki saglayacaktir.

e Cinsiyet faktori agisindan erkek ogrencilerde goérilen olumsuz sonuglarin nedenleri nitel
arastirmalarla desteklenerek aciklanabilir.

e Bireylerin cocukluktan itibaren yetiskinlige dogru uzanan sirecte saglikh davranislar sergilemeleri
beklenen bir durumdur. Ergenlikle birlikte bu slrecte sapmalar olsa dahi bunun sonraki yillarda
normale donmesi beklenmektedir. Ergenlik donemindeki bireylerin yasadiklari sorunlarla dijital
bagimhlik ve dijital ortamdaki ahlaki deger algilari birlikte arastirilabilir.

28



Arslan — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 54(1), 2025, 1-33

e Ebeveynlerin egitimli olmasinin bir¢ok alanda ¢ocuklarin da farkindaliklarinin gelismesine katki
sunmasi beklenmektedir. Ancak gerek yapilan bu c¢alisma gerekse diger bircok ¢alismada bu
beklentinin karsilanmadigi ortaya konulmustur (Arslan, 2019; Arslan, 2020a; Géldag, 2018) Bunun
nedenlerinin ortaya konulmasi toplumsal yapinin korunmasinda da énemlidir. Clinkii toplumsal
yap! agisindan egitim dizeyinin yikselmesi olumlu anlamda 6nemli bir gostergedir. Ancak
¢ocuklarin bu olumlu gostergeden olumsuz etkilendiginin belirlenmesi diistiindiirticidir. Bunun
nedenlerini saptamaya yonelik arastirmalar ¢6ziim 6nerilerini de beraberinde getirecektir.

e Yapilan bu ¢alismada dijital bagimlilikla dijital ortamdaki ahlaki degerler arasindaki iligki
incelenmistir. Her iki etken de farkli etkenlerle birlikte incelenebilir. Bakildiginda bu kavramlarin
¢ok yakin zamanda hayatimizin igine girdikleri gorilmektedir. Bu baglamda yapilan akademik
¢ahismalar da dogal olarak sinirlidir. Her yeni ¢alismayla elde edilen bulgularin bir genel anlam agi
olusmasini destekleyecegi goriilmektedir.

e Yine var olan galismalardan yapilacak meta analiz arastirmalarinin daha butiincul bir bakis agisi
ortaya konmasinda 6nemli bir etkiye sahip olacagi dusiinilmektedir.
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