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Arastirma Makalesi

Farkh Ulkelerin Dil Ogretim Programlarmim incelenmesi ve Dil Egitiminde Program
Yapisina Yonelik Oneriler

Bilgen Kerkez Ozet: Giiniimiizde hizla gelisen ve degisen diinya trendleri sebebi ile insanlarin sahip olmasi
gereken beceriler de aynmi hizla degisime ugramaktadir. Bu becerilerin insanlara
: kazandirilabilmesinin yolu da egitimden gecmektedir. Bu sebeple egitim programlari yalnizca
Irem Cevik® bilgi odakli olmanin Gtesine gegerek bilginin beceriye doniismesini de kapsayacak bicimde
Pelin Uredi# yapilandirilmahidir. Siire¢ icerisinde de programlarin degisimler karsisinda degisiklige
ugramasi olagandir. Farkli iilkelerde yer alan egitim programlarinin incelenmesi ile diinyada
neler olup bitiyor, nasil bir siire¢ igerisinde programlar neye gore sekilleniyor ve nasil
glncelleniyor bunlar hakkinda detayli bilgiye erisebilmek miimkiindiir. Bu nedenle
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GIiRiS

Dil, insanlarin iletisim ve etkilesimlerini etkileyen, kiiltiirden etkilenen en temel 6gedir. Hem ana dili
hem de yabanc1 dil 6gretimi bireylerin biligsel gelisimi, kiiltiirel iletisimi ve sosyo-duygusal gelisimi agisindan
6nemli bir yere sahiptir. Bireyin icinde yasadigi toplumla iletisim kurmasinda ana dili egitimi, toplumundan
uzak bireylerle iletisim kurmasinda ise yabanci dil egitimi 6n plana ¢ikmaktadir. Ayrica evrensellige
ulasabilmek i¢in iletisim kurma yollarii bilmek gerekmektedir. Bu agidan bakildiginda yabanci dil 6grenmek
bireyin iletisim becerilerine katki saglayacak bir zenginliktir. Hem ana dili hem de yabanci dil egitiminde yap1
ve ¢esitlilik iki 6nemli unsur olarak karisimiza ¢ikmaktadir. Ciinkii bir dili tam anlamryla 6grenmek i¢in o dilin
ait oldugu toplumun yapisini, gelenek ve goreneklerini, degerlerini de anlamak gerekmektedir. Kramsch
(1993) yabanc1 dil 6grenenlerin, o dilin kiiltiiriinii de 6grenmeleri gerektigine vurgu yapmaktadir. Nitekim dil
Ogrenen kisinin o dilde diigiinebilmesi ve mantiksal ¢ikarimlarmi da bu baglamda yapabilmesi énemlidir.
Ciinkii bir toplumun kiiltiirii ve o topluma ait degerler, bireysel 6zellikleri, karakter yapisini (Lickona, 1991),
ve mizaci sekillendirmede 6nemli bir yere sahiptir. Bundan dolay1 da 6grenilen dili tam anlamiyla 6grenmenin
verememektedir. Bu nedenle dil 6gretimi programlarinda da diger alanlara ait 6gretim programlarinda oldugu
gibi bilgiye ek olarak farkli yetkinlik ve becerilerinde eklenerek ¢esitliligin artirilmasi 6nemlidir. Elias vd. *ye
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(1997) gore de bireylerin biitlinciil olarak yetismesinde biligsel alanimn yani sira toplumsal ve evrensel
degerlerin de 6gretim programlarina entegre edilmesinin 6nemlidir.

Diger alanlara ait giincel 6gretim programlar1 yetkinlikler agisindan incelendiginde bu programlarin;
Diinya Ekonomik Forumu (WEF, 2020) tarafindan hazirlanan “Islerin Gelecegi Raporu” nda da vurgulanan
elestirel diisiinme, yaraticilik ve duygusal zeka gibi yetkinlikleri de kapsayan 21. yy. becerileri kapsaminda
yapilandirildigr goriilmektedir. Nitekim 21. yiizyil beceri ¢ergevelerinde yer alan elestirel diisiinme, iletigim,
yaraticilik, isbirligi gibi becerilerin giinliik yasam becerileri olarak kullanilmasi sebebiyle 6gretim
programlarina entegre edilmesinin énemi siklikla vurgulanmaktadir (P21, 2019). Bu kapsamda, ana dili ve
yabanct dil 6gretim programlarinin da zenginlestirilerek 6grenilen dili tam anlamiyla grenmeye hizmet
edecek hale getirilmesi 6nemlidir.

Ana dili egitimi, gelenek, gorenek, cevresel etkilesim ve kiiltiirle i¢ ice oldugu i¢in 6grencinin kendi
kiiltiirel mirasina sahip ¢ikmasi ve korumasi adina kisiye yardimci olabilmektedir (UNESCO, 2003). Ana
dillerine hakim olan bireyler daha derin 6grenmeler gerceklestirmekte (Cummins, 2000) ve siire¢ sonunda
akademik performanslar1 da artma egilimi gdstermektedir (Benson, 2014). Ayni1 sekilde, yabanci dil 6grenimi
de etkili iletisim ve etkilesimi destekleyerek, iilkelerin gelismislik seviyelerine katkida bulunmakta (Crystal,
2003) ve yabanci dilde yeterli olma durumu ise birgok sektorde is firsatlarini da arttirmaktadir (Barrera-Osorio
vd., 2011; Ginsburgh & Weber, 2011; Kramsch, 2014). Ayrica yabanci dil 6grenimi; kiiltiirel duyarliligi tesvik
ederek, baris icinde yasamay1 ve kiiltiirlerarasi saygiy1 desteklemektedir (Byram, 2020). Genel olarak, ana dili
egitiminin i¢inde bulundugumuz kiiltiirii koruyup, gelecek nesillere aktararak biligsel gelisimi arttirmaya fayda
sagladigini, yabanct dil egitiminin de etkili ve verimli iletisimi destekledigini, kiiltiirler aras1 farkindalig
arttirdigim1 ve kariyer firsatlart sagladigimi sdylemek miimkiindiir. Bu baglamda bireylerin ana dilleri
araciligiyla kiltiirel kimliklerini siirdiirme, tanitma ve aktarma firsat1 bulacagi; yabanci dil yeterlikleri ile de
hem kendilerinin hem de {ilkelerinin uluslararas: goriiniirliiklerine katki sunacag: diigiiniilmektedir.

Yapilan arastirmalar ana dillerinde yetkin 6grencilerin akademik basarilarmin yiiksek olmasinin yani
sira 0z saygilarimin arttigini ve egitimlerine devam etme egiliminde olduklarini ortaya koymustur (Thomas ve
Collier, 1997; Cummins, 2000; Desai, 2012; Nishanthi, 2020). Ulkelerin gelismislik diizeylerinin artmasinda
ana dili ve yabanci dil egitimi 6nemli rol oynamakta ve bu sebeple iilkelerin program yapilariin dénemsel
olarak incelenmesi alan yazina katki sunmasi ve program gelistirme uzmanlarina yon vermesi agisindan énemli
goriilmektedir. Akademik basarinin edinimi i¢in okuma, anlama becerisi 6n kosul olarak disiiniildiigiinde
Uluslararas1 Ogrenci Degerlendirme Programi (PISA, 2022; akt. MEB, 2023) raporunda Tiirkiye, 81 iilkeden
36. sirada (MEB, 2023) ve Ingilizce yeterlik indeksinde, 113 iilkeden 66. sirada (EF EPI, 2023) yer almaktadir.
Bu kapsamda basar1 bakimindan iist siralarda yer alan ve 6zellikle lilkemizde oldugu gibi yabanci dil olarak
Ingilizceyi birincil sirada kullanan iilkelerin dgretim programlarinin incelenmesinin 6nemli oldugu
diistiniilmektedir.

Alan yazmi incelendiginde; aragtirmaya konu olan filkelerin egitim sistemlerinin karsilastirildigi
(Yiiceer ve Coskun Keskin, 2012; Sever vd., 2018; Bayirli, 2020), ana dili veya yabanci dil egitimine iliskin
bazi tilkelerin Tiirkiye ile karsilastirildigi (Tok, 2006; Yaman & Gogen, 2014; Kilig, 2019; Kog, 2020; Kose,
2021; Deregdzii, 2021; A¢ikgdz & Dogan, 2022; Kalayci, 2022), paydas goriislerinin alindigi (Kirimli, 2017),
dil egitiminin degerlendirildigi (Celebi, 2006; Sinan, 2006; Demir ve Yapici, 2007; Isik, 2008; Melanlioglu,
2010; Sahin, 2018) arastirmalar ve bu alanlarda okuryazarlik becerileri (Soner, 2007; Diizen & Dinger, 2017)
ile 21. yiizy1l becerileri (Ertan Ozen ve Kaplan, 2023) baglanminda yiiriitilen calismalarm yer aldig
gorlilmektedir. Fakat dil yeterlik indeksi ve okuma becerilerinde performanslari ilk siralarda yer alan Singapur,
Isveg, Danimarka ile Tiirkiye'nin ana dili ve yabanc1 dil egitim programlarmin iilkelerin zorunlu egitimleri
kapsaminda bulunan orta &gretim kademelerinin bir arada incelendigi bir ¢aligmaya rastlanilmamasi,
arastirmanin 6zgiin olmasi ve alana katkis1 saglayabilmesi agisindan énemlidir.

Tiim bu sebeplerden dolay1 dil egitiminin 6nemi ve bu egitimin yapilandirilmasi igin gerekli olan
O0gretim programlari yapilarinin iilkeler 6zelinde incelenmesi 6nemli goriilmektedir. Bu ¢aligmada ana dili ve
yabanci dil egitimi ile ilgili toplanan veriler lizerinden detayli ve kapsamli bir inceleme ortaya koyularak
yabanci dil egitimi agisindan yeni bir program gergevesi i¢in dneri sunulmustur. Arastirmada farkl {ilkelerin
genelde egitim ve O0gretime nasil yaklastigi, 6zelde ise bu lilkelerin dil egitimlerinde nelere odaklanildigini
anlama ve dil egitimlerinde gelistirilmesi ve iyilestirilmesi gerekenler hakkinda 6nemli bilgiler toplanmasi
tizerinde durulmustur.
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Bu dogrultuda aragtirmanin temel amaci, belirlenen iilkelerin ana dili ve yabanci dil Ogretim
programlarinin genel yapisini analiz ederek Tiirkiye’de ana dili (Tiirkge/Tiirk Dili ve Edebiyati) ve yabanci dil
(ingilizce) 6gretim programlart baglaminda yabanci dil egitimine yonelik yeni bir program gergevesi
onermektir. Bu temel amag dogrultusunda agagidaki sorulara yanit aranmigtir:

1. Singapur, Isvec, Danimarka ile Tiirkiye'nin ana dili gretim programi yapisi nasildir?

2. Singapur, Isve¢, Danimarka ile Tiirkiye'nin yabanci dil 6gretim programi yapisi nasildir?

3. Tiurkiye'de yabanci dil egitimi igin 6nerilen program yapisi nasildir?

YONTEM
Arastirmanin Deseni

Bu aragtirmada, belirlenen iilkelerin dgretim programlarinda ana dili ve yabanci dil 6gretim program
yapilarmin yetkinlikler, yetkinlik hedefleri, beceriler, 6gretme 6grenme yaklasimi, 6lgme ve degerlendirme
yaklagimi basliklariyla incelenmesi ve 21. yiizy1l becerilerinin ve degerlerin etkilesimini ortaya koyan yeni bir
yabanc1 dil program yapisi Onerilmesi ele alindigindan, nitel aragtirma desenlerinden dokiiman incelemesi
yontemi kullanilmistir. Belirli bir amag dogrultusunda kaynaklari hem ortaya ¢ikaran hem degerlendiren bir
yontem olan dokiiman analizi yeni verilerin olusumuna yardimci olmaktadir (Cepni, 2010). Ancak bu ¢ok
yonliiliigii sebebiyle dokiiman incelemesi yaparken arastirmanin basindan sonuna kadar tutarliligi korumak,
gecerlik ve giivenirlik adina 6nemlidir. Yiriitiilen nitel bir aragtirmada, aragtirmacinin hem veri toplama hem
de yorumlama siireglerinde sergiledigi tutarli davranigini devam ettirmesi beklenmektedir (Yildirim ve Simsek,
2008). Bu aragtirmada gegerlik ve giivenirligi arttirmak i¢in Bowen (2009) ve Krippendorff (2013) tarafindan
sunulan nitel arastirmalarin gegerlik ve giivenirlik ¢aligmalarini bir araya getiren asagidaki asamalar dikkate
alinmistir: Bunlar genel olarak; amacin agik¢a ifade edilmesi ve arastirma sorularinin hazirlanmasi, amaca
uygun olarak {ilkelerin resmi sitelerinden ve resmi belgelerden arastirmanin siirdiiriilmesi (Bowen, 2009) ve
dil uzmanlarindan goriisler alinmasi (Krippendorff, 2013), analiz yapabilmek adina kodlamalarin yapilmasi ve
veri dogruluguna iliskin atiflarin gerceklestirilmesi, toplantilarla tutarliligin gozetilerek gecerlik ve giivenirlik
onlemlerini arttirma ¢alismalarimin desteklenmesi (Bowen, 2009) {izerinedir. Bu ¢alisma kapsaminda etik
kurul karar1 gerekmemektedir.

Veri Toplama Siireci

Tiirkiye ile incelenen iilkelerin (Singapur, Danimarka ve Isvec) ana dili ve yabanci dil 6gretim
programlart ile ilgili resmi sayfalar iizerinden incelenen programlar ve raporlar asagida belirtilmistir.

Dansk Faghafte 2019, [EMU] 2019

Engelsk Faghafte 2019, [EMU] 2019

MOE 2015, 2020, 2023: Ministry of Education Singapore

National Archives of Singapore, [NAS] 1965

NAE (2011) Sweden National Agency for Education

MEB (Milli Egitim Bakanligr) 2018 yabanc1 dil 6gretim programi (MEB,2018)
MEB 2019 Tiirk¢e 6gretim programi (MEB, 2019)

K12 Ulusal Beceriler Cergevesi kilavuzu (MEB, 2023)

Bu yazili kaynaklar ile arastirmanin temel veri toplama araci dokiimanlardir. Bu dokiimanlar
araciligryla, iilkelerin ana dili ve yabanci dil 6gretim programlarinin yapisi hakkinda kapsamli bilgiler
toplanmustir.

Verilerin Analizi
Arastirmada belirlenen {ilkelerin 6gretim programlarinda ana dili ve yabanci dil 6gretiminde resmi
olarak belirlenen program yapilarina yonelik elde edilen verilerin analizinde betimsel analiz teknigi

kullanilmigtir. Belirli temalar 6zelinde veriler sistematik bir bi¢cimde bir araya getirilmis ve betimlenmistir
(Yildirim ve Simsek, 2008). Farkli iilkelerin 6gretim programlari kullanilan ifadeler ve yapilandirma agisindan
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olagan bir sekilde farklilasmaktadir. Bu nedenle analiz yapmadan 6nce iilkelerin 6gretim programlarinin hangi
temalar baglaminda incelenecegine iliskin aragtirmacilar tarafindan gorisler bildirilmis, ortak goriisler
etrafinda temalar olusturulmustur. Kullanilan temalar incelenen 6gretim programlarinda yapi olarak o temay1
ifade eden birimlerin analizini kapsamaktadir. Yanilma paymi en aza indirmek amaciyla yabanci dil
uzmanindan son goriis alinarak son karar verilmistir. Bu analiz ile yetkinlikler, yetkinlik hedefleri, beceriler,
O0gretme Ogrenme yaklasimi, 6lgme ve degerlendirme yaklasimi temalarinda yapilan analizler ana dili ve
yabanci dil derslerine gore tablolarla diizenlenerek agiklanmistir. Ana dili ve yabanci dil 6gretim programlari
ile ilgili bulgular belirlenen temalarda (yetkinlikler, yetkinlik hedefleri, beceriler, 6gretme 6grenme yaklagimi
ve 0lgme ve degerlendirme yaklagimi) karsilastirilarak ilgili iilkelerin 6gretim programlarimin benzer ve farkl
yonleri belirlenmistir. Bu belirlemeler gerceklestirilirken alaninda uzman degerlendiricilerin arasindaki uyum
oran1 %90 olarak tespit edilmistir (Miles & Huberman, 1994). Ek olarak gelistirilecek yabanci dil 6gretim
programlarina yonelik oneriler hazirlanirken 21. ylizy1l becerilerine ve degerlere yonelik ulusal ve uluslararast
raporlar, gelistirilen modeller gibi dokiimanlarin incelenmesi siirecinde ortaya ¢ikan bilesenler yazili hale
getirilerek analiz edilmistir. Gelistirilen Onerilerin gegerlik ve gilivenirliini artirmak i¢in program yapisina
yonelik bilesenler {i¢ alan uzmanmin goriisiine sunulmustur. Ana dili ve yabanci dil derslerine yonelik
caligmalarini nitel arastirma yontemini kullanarak yapmis olan {i¢ akademisyenden onerilecek bir program
yapisinda olmasi gereken bilesenleri kodlamalar1 istenmistir. Yapilan kodlamalar Miles ve Huberman’in
(1994) uyum formiiliiyle hesaplandiginda uzman kodlamalar1 ve arastirmaci kodlamalar1 arasinda uyumlu
goriis oldugu sonucuna ulasilmgtir.

BULGULAR

Arastirma amacina yonelik olarak toplanan veriler analiz edildikten sonra bulgularin sunumu tablolar
kullanilarak yapilmigtir. Tablolarda ana dili ve yabanci dil 6gretiminde "Yetkinlikler, Yetkinlik Hedefleri,
Beceriler, Ogretme-Ogrenme Yaklasimi ve Olgme ve Degerlendirme Yaklasimi" basliklari, 6grencilerin ana
dili ve yabanci dil 6gretiminde dil becerilerini ve dilsel yeterliliklerini etkili bir bi¢imde gelistirmeyi
hedefleyen yapisal bir ¢er¢eve sunmak amaciyla secilmistir. Bu ¢alisma kapsaminda yetkinlik, 6grencilerin
dilsel ve kiiltiirel baglamlarda etkili ve uygun dil kullamimi sergileyebilme kapasiteleri olarak
tanimlanmaktadir. Yetkinlik hedefleri, dil 6gretim siirecinde Ogrencilerde gelistirilmek istenen bilgi ve
becerileri agik¢a ifade eden somut ve Olgiilebilir giktilardir. Ana dili 6gretiminde yetkinlik hedefleri,
Ogrencilerin yazili ve sozIii anlatimlarini gelistirme, dil kurallarin1 dogru ve yaratici bir sekilde kullanabilme
gibi becerileri kapsarken; yabanci dil 6gretiminde ise dil bilgisi, iletisim becerileri, dinleme ve anlama gibi
temel dil becerilerinin yani sira kiiltiirel farkindaligin gelistirilmesi de hedeflenir. Bu ¢aligmada beceriler
kavrami, dilin dort temel becerisi olan dinleme, konusma, okuma ve yazma gibi dilsel becerilerdir. Dil
ogretiminde kullanilan 6gretme 6grenme yaklasimi, dilin kazanim i¢in belirlenen yontem ve teknikleri kapsar.
Bu ¢alisma kapsaminda 6lgme ve degerlendirmede, dil 6grenme siirecinin nasil dl¢iildiigii ve degerlendirildigi
ele alinmustir. Sonug olarak, bu bagliklar, dil 6gretim siirecinin yap1 taglarini olusturarak biitiinciil bir 6gretim
modelinin gerekliliklerini tanimlamaktadir. Bu baglamda bulgular {ilkelerin ana dili 6gretim program yapilari
ile yabanci dil 6gretimi program yapilari olarak ve yabanci dil yapisina yonelik ¢ergeve program onerisi olarak
ii¢ boliimde ele alinmustir.

Singapur, Isve¢, Danimarka ile Tiirkiye'nin Ana dili Ogretim Program Yapisi

Singapur Ana Dili Ogretim Programi

Singapur Egitim Bakanlig1 (Ministry of Education Singapore, [MOE]) verilerine gore, zorunlu egitim
6-15 yas arasii kapsamaktadir. 4 yillik temel egitim sonunda ogrenciler, bulunduklar: okullarda girdikleri
smavlarin sonuglarina gore, temel veya standart seviyelerde ana dili egitimi gérmektedir (MOE, 2023).
Singapur’da dort dil taninmasina ragmen Singapur ulusal arsivlerinde (National Archives of Singapore,
[NAS]) ulusal dil olarak Malayca kabul edilmektedir (NAS, 1965). Bu baglamda ana dili 6gretiminde Malayca
dilinin 6gretimi incelenmistir. Asagida yer alan Tablo 1’de Singapur ana dili (Malayca) 6gretim programi
yapisl incelenmistir.
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Tablo 1

Singapur Ana Dili (Malayca) Ogretim Programi Yapist

Yetkinlikler Yetkinlik Hedefleri Beceriler Ogretme Olgme Degerlendirme
Ogrenme Yaklagim
Yaklasim
Dil bilgisi Ses bilimi Dilbilim ve dil Battncil ve Sireg ve sonug
Yazim uygulamalari tum degerlendirme
Kelime bilgisi becerileri Ogrenenleri Geri bildirim, g6zlem,
Dil bilgisi kapsayan bir goriisme 6z ve akran
Metin bilgisi egitim degerlendirmesi;
Proje tabanli davranigsal
0grenme degerlendirme, tanisal
Ogrenci degerlendirme, giinliik
merkezli yazimi, portfoy yazili ve
yaklagim sOzlii sinavlar
Cok kaltarli kontrol listeleri, anekdot
Dil uygulamalari Dilin kullanimu %gllilml . lfilydl’ yaps1tme} formu,
Konusma aninda exnooy! ?%retm.e o veli ve
engeller hakkinda entegrasyonu 6grenci 111e yaptigt -
diisiinebilme goriigmelerin not alndigt
Dil kullaniminin gorustiie formu ve
dinleyiciler rubrikler
I s Ogrencilerin 2, 4 ve 6.
Uzerindeki etkisi .
siniflarin ana diizeyinde
Dil yeterliligi Soylenenleri ve Dilin etkili bir genel 5grenme giktilarina
Alic1 Beceriler yazili metinleri sekilde ulagabilmesi
(Dinleme ve anlayabilme ve kullanilmas1 ve
Okuma) yorumlayabilme, dili uretimi ile ilgili
Uretici Beceriler etkili bir sekilde iletisim
(Konusma ve kullanabilme ve becerileri

Yazma) yeniden dretebilme Sozlii ve yazili
Interaktif Sozli ve yazili olarak etkilesim
beceriler (So6zli sunum yapabilme icin gereken
etkilesim ve yazili beceri ve
etkilegim) stratejiler

Tablo 1’e gore, Malayca’da dil bilgisi ile dil yeterliligi ve stratejileri dil becerileri i¢in iki 6nemli
bilesendir. Dilbilim ses bilimi, yazim, sozliik (kelime bilgisi), dil bilgisi ve metin bilgisini, dil uygulamalari,
dilin kullanimi, 6grencilerin konusmay1 nasil kullanmay1 segtikleri, sosyal etkilesimde konusurken engeller
hakkinda disiinme ve dil kullaniminin dinleyiciler iizerindeki etkisini igermektedir. Dil yeterliligi ve
stratejileri ise anlama, dilin etkili bir sekilde kullanilmasi ve iiretimi ile iletisim becerilerini igermektedir. Ayn1
zamanda Alic1 (Dinleme ve Okuma), Uretici (Konusma ve Yazma) ve Interaktif beceriler (Sozlii etkilesim ve
yazili etkilesim) ise kosulmakta kisaca dil becerilerine bu programda detaylica yer verilmektedir (MOE, 2015,
s. 22). Dil becerileri baglaminda anlama, dilin etkili bir sekilde kullanilmasi ve iiretimi, iletigsim, dil bilgisi ve
dil uygulamalar1 becerileri 6gretim programlarmin temelinde yer almaktadir. (MOE, 2015, s. 50). Ogretme
Ogretme yaklasimi agisindan ise, biitiinciil ve tiim 6grenenleri kapsayan bir egitim, proje tabanli 6grenme,
ogrenci merkezli yaklasim, ¢ok kiiltiirlii egitim ve teknoloji entegrasyonu iizerinde durulmustur (MOE, 2015).

Olgme ve Degerlendirme kapsaminda, dgrencilerden 2, 4 ve 6. simiflarm ana diizeyinde genel 6grenme
ciktilaria ulagabilmesi beklenmektedir. Degerlendirme agisindan siire¢ ve sonug degerlendirme kullanilmakta
ve yontem ve strateji agisindan geri bildirim, gézlem, goriigme 6z ve akran degerlendirmesi; davranigsal
degerlendirme, tanisal degerlendirme, giinlikk yazimi, portfoy yazili ve sozlii smavlardir. Degerlendirme
araglarina o6rnekler ise; kontrol listeleri, anekdot kaydi, yansitma formu, 6gretmenin veli ve 6grenci ile yaptigi
goriismelerin not alindig1 goriisme formu ve rubriklerdir (MOE, 2015).

43



Trakya Egitim Dergisi, 15(1) 2025, 39-82

Isve¢ Ana Dili Ogretim Programi

Isveg egitim sistemi merkezi olarak belirlenen hedefler ve 6grenme ¢iktilar1 tarafindan yonlendirilen,
fakat yerel kosullara gore degisiklik gosterebilen bir egitim sistemine sahiptir. Isve¢’te zorunlu egitim 9 yildir
(7-16 yas) ve egitim dort asamadan olusmaktadir. Anaokulu, ilkogretim (1-3. sinif), temel 6gretim ilk agama
(4-6. siif) ve temel gretim ikinci asama (7-9. sinif) egitimi seklindedir. Lise zorunlu degildir (16-19 yas).
Isveg'teki egitim sisteminin genel amaci dgrencilerin yasam boyu 6grenmenin temellerini gticlendirmek olarak

belirlenmistir (EURYDICE, 2023).

Calisma kapsaminda, Isveg ana dili progranu incelenirken, programin ana dili i¢in bir ¢ergeve olarak
Isvecge ve farkli etnik dillere ait (Fince, Yidis, Meankieli, Roman Chib) olarak hazirlandig1 goriilmektedir
(NAE, 2011). Calismanin amaci dogrultusunda genel amaglar genel anlamda belirtilmis ve Isvegce ana dili
olarak incelenmistir. Isvecge icin kademeler 1-3, 4-6 ve 7-9 seklindedir. Tablo 2’de, Isve¢ 7-9. siniflar (temel
ogretim ikinci asama) i¢in ana dili (Isvegce) 6gretim programi yapisi sunulmustur.

Tablo 2

Isve¢ Ana Dili (Isve¢ge) Ogretim Programi Yapist

Yetkinlikler Yetkinlik Hedefleri Beceriler Ogretme Olgme ve
Ogrenme Degerlendirme
Yaklasimi Yaklasim
Metinlerin amacini, Metinlerin kodunu Her 6grencinin Bicimlendirici
Okuma ve gondereni ve baglamini ¢cozmek ve anlamak  kosullarina ve degerlendirme
yazma ayirt edebilme, i¢in okuma ihtiyaglarina gore Geri dontler
Kelimelerin ve seslerin stratejileri. uyarlanan Dinleme ve
etkilesim i¢inde oldugu Farkl: tiirde metinler  yaklagim okuma
metinleri olusturabilme, yazma stratejileri. (anlama),
Farkli tiirde metinler Farkli tiirde metinler konusma,
yazabilme ve metinleri yazma ve uyarlama konusma ve
farkli baglamlara Akl ytiritme ve yazma
uyarlayabilme yeniden uretme becerilerine
Ana dildeki farkli tiirdeki Gelismis muhakeme odaklanan
metinleri akici bir sekilde gorevler
okuyabilme 9. smifin
Ana dilin temel yap1 bilgisi. sonunda, A, B,
Farkli baglamlarda ve farkli Szl sunumlar ve C’. D, E .
Konusma, amaglarla iletisim sozlIi anlatim I'(I"Ite‘rle.lflvne
dinleme ve kurabilme, stratejileri, iligkin 6grenme
konugma S6zIU sunumlar ve sozli Akict Konugma giktilarmin
anlatim yapabilme Beden dili, gorseller kazanilp
ve isaretler lfazamlmadlgml
N - olgmek
araciligiyla kendini basl
anlatma stratejileri aglamina
degerlendirme
Oykiileyici metinler ve sureg

Sarki1 s6zleri

Kiltir ve
Toplum

siirsel metinler.

Gelenek ve olaylarla ilgili
talimatlar ve gazete
makaleleri gibi tanimlayict
ve aciklayici metinler.
Filmler ve dramatize
edilmis hikayeler.

Gelenekler, kilttrel ifadeler
ve diger olgulardan
ornekler verebilme ve bazi
glincel sosyal sorunlara
cozlmler Uretebilme

Kiiltiirel baglami ise
kosma
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Tablo 2’ye gore, ana dili kapsaminda elde edilen verilerle, yetkinlikler okuma ve yazma, konusma
dinleme ve konusma, sarki sozleri ve kiiltiir ve toplum seklinde olugturulmustur. Tablo 2’ye gore okuma ve
yazma agisindan, ana dilin temel yapisina gore okuma etkinliklerine iligskin hedefler ve beceriler belirlenmistir.
Konusma dinleme ve konusma yetkinliklerine iligkin olarak, iletisim ve s6zlii sunum becerileri iizerinde
durulmustur. Okuma ve yazma 6zelinde okuma stratejileri gelistirmek, bir metin olusturmak, yapilandirmak,
uyarlamak ve yeniden iiretmek temel becerilerdir. Ogretme dgrenme yaklasimi agisindan, her dgrencinin
kosullarma ve ihtiyaglarma gore uyarlanan yaklasim benimsenmistir. Olgme ve Degerlendirme agisindan ise
genel olarak bigimlendirici degerlendirme kullanilmaktadir. Geri doniitler, Dinleme ve okuma (anlama),
konusma, konusma ve yazma becerilerine odaklanan gorevler ve 9. simifin sonunda, A, B, C, D, E kriterlerine
iligkin 6grenme ¢iktilarinin kazanilip kazanilmadigini 6lgmek amaci ile degerlendirmeler yapilmaktadir.

Danimarka Ana Dili (Danca) Ogretim Programi

Danimarka 6grenme portalindan (Danmarks Leringsportal, [EMU]) alinan bilgilere gore, egitim okul
oncesinden 9. sinifa kadar zorunlu, bir y1l sonra ise istege baglidir (EMU, 2019). Zorunlu egitim 1-6. sinif ilk,
7-9. smif ikinci agamadan olugmakta ve tek bir sistem (Folkeskole) i¢cinde yer almaktadir. 1-9. sinifa kadar ana
dili egitimi (Danca) asamali olarak devam etmektedir. Danca 6gretim programlari 1-2. sinif, 3-4. sinif, 5-6. ve
7-9. simif diizeylerinde yer almaktadir. Calisma kapsaminda 5-6. sinif ana dili (Danca) 6gretim programi yapisi
Tablo 3’te sunulmaktadir.

Tablo 3

Danimarka Ana Dili (Danca) Ogretim Programi Yapist

Yetkinlikler Yetkinlik Hedefleri Beceriler Ogretme Olcme ve
Ogrenme Degerlendirme
Yaklasimi Yaklasimi
Ogrenci mesleki ve Metin arama Biitlincul bir Siire¢ ve sonug
Okuma kamusal baglamlardaki =~ Hazirlik 0grenme degerlendirme
metinleri okuyabilirve  Kod Cdzme yaklagimi
bunlarla baglanti Dili kavrama Degerlendirmede
kurabilir. Metin kavrama Akademik cesitlilik
Uyumluluk gerekliliklerin
mimkin
Ogrenci resmi Planlama gldpgunca
Tasarlama durumlarda kendini Hazirhk ?d.d“'{l{ Olm?SI .
yazi, konusma, ses ve Tasarlama em og“rencﬂerl
gorintiyle ifade Yanitlama mumvkun
edebilir Kontrol oldugunca
Sunum ve zorlayacak bir
Degerlendirme Ogretim anlayist
Ogrenci, edebiyat ve Deneyim ve empati ~ O&retmen
Yorumlama diger estetik metinleri ~ Aragtirma yansitmasi
sistematik bir sekilde Yorumlama
inceleyerek genel Degerlendirme
temalarla baglanti Anlay1s gelistirme
kurabilir.
fletisim Ogrenci yonetilebilir Diyalog

resmi ve sosyal
durumlarda dilin
islevinin bilincinde

olarak iletigim kurabilir.

Beden ve Drama
Bilgi Teknolojisi ve
Tetisim

Dil ve Kiltur

Dil Bilinci
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Tablo 3’e gore, Danimarka 6gretim programinda okuma, tasarlama, yorumlama ve iletigim olarak dort
temel yetkinlik bulunmaktadir. Danca egitimde bilgi teknolojileri ve medya ile yenilik¢ilik ve girisimeilik
basliklar1 6gretim programinda ayr1 bir yer almaktadir. Cilinkii bilisim teknolojileri ve medyadaki temalarin
ogrencilerde; elestirel sorgulamalar, analiz becerisi, sorumluluk alma, hedef odakli ve {iretici bireyler olmasini

ve bu baglamda programin diinyaya a¢ilmasi ve diinyanin da programa entegrasyonunda énemli bir yeri oldugu
belirtilmektedir (EMU, 2019).

Ogretme 6grenme yaklasiminda, biitiinciil bir §grenme yaklagimi ile akademik gerekliliklerin miimkiin
oldugunca iddiali olmasi i¢in Ogrencileri miimkiin oldugunca zorlayacak bir &gretim anlayisi
benimsenmektedir. Ogretmenler i¢in ¢ergeve programda yer alan temel bilesenlerin ders i¢in hazirlanan planda
ise kosulup kosulmadiginin sorgulanmasi yani Ogretmen yansitmasi beklenmektedir. Ayrica ana dili
ogretiminde Ogrencilerin farkli etnik kokenlerden gelebilecegi bu baglamda c¢esitliligin ve Ogrencilerin
birbirleri ile etkilesimlerinin 6grenmeyi destekleyecegi grup calismalari, isbirlikli 6grenme gibi yontemlere
olanak saglanmas1 vurgulanmaktadir (EMU, 2019).

Olgme ve degerlendirme yaklasimu ise, dersin iizerinde calisilan akademik icerikli yetkinlik alanlarmimn
yani sira Ui¢ yetkinlik alanina dayali olarak siire¢ ve sonug degerlendirmeye odaklanmaktadir. Siire¢ 6grenme
yasantilar1 ile i¢ ice gecmis sekilde, 6gretmen geri bildirimi, 6z ve akran degerlendirme, giinliik notlar,
performans, proje ve dgrenci portfolyolarinin kullanimi yoluyla gerceklestirilerek degerlendirilebilmektedir.
Sonug¢ degerlendirmede ise ulusal sinav olarak yazili ve sozli degerlendirme resmi igerik ve Olcutlerle
belirlenmistir (Retsinformation, 2019). Ayrica okul 6ncesinden 8. sinifa kadar olan &grencilerin zorunlu
egitimden sonra tercih edecegi kurum i¢in dersin gretim plani dogrultusunda hazirladigi 6grenci raporu
(elevplan) degerlendirmenin bir pargasi olarak gériilmektedir (UVM, 2019).

Turkiye Ana Dili Ogretim Programi

Tiirkiye’de Milli Egitim Bakanhigi (MEB) denetimindeki Tirk egitim sistemi merkezi y6netim
Ozelliklerine sahiptir. Tiirk egitim sisteminde 12 yillik zorunlu egitim {i¢ kademeden olusmaktadir. Bu
kademeler ilk dort sinif ilkokul, 5-8. smiflar ortaokul ve son dort sinif lise olarak siralanmakta, 6gretim
programlart ise ilkokul ve ortaokulun bir arada bulundugu Tiirk¢e dersi dgretim programi (1-8. simif) ve
ortadgretim Tiirk Dili ve Edebiyati 6gretim programi (9-12) olarak yapilandirilmaktadir.

Zorunlu egitim kapsaminda ana dili Ogretim programlar1 incelendiginde sirasiyla Ogretim
programlarinin amaglari, degerler ve yetkinlikleri iceren programlarin perspektifi bdoliimleri, Slgme
degerlendirme yaklagimi bdliimleri ve bireysel gelisim ve 6gretim programlari boliimleri ayni igeriklerden
olugsmaktadir (MEB, 2018; MEB, 2019). Programin amaglar1 boliimiinde okul oncesi, ilkokul, ortaokul ve
liseyi tamamlayan bireylerin kazanmis olmasi beklenilen ozellikler belirtilmektedir. Caligmanin amaci
kapsaminda 5-8. siniflar Tiirkge dersi 6gretim programi yapist ile ilgili bulgular Tablo 4’te sunulmustur.

Tablo 4

Tiirkiye Ana Dili (Tiirkce) Ogretim Programi Yapisi

Yetkinlikler  Yetkinlik Hedefleri Beceriler Ogretme Olgme ve
Ogrenme Yaklasimi Degerlendirme
Yaklasimi
Diisiince, kavram, Dil becerileri (okuma  Farkli 6gretim yontem ve  Azami ¢esitlilik ve
goriis ve durumlar1 ~ ve yazma, dinleme ya  tekniklerinin dengeli bir esneklik anlayisina
hem s6zlii hem de da izleme, konusma)  bicimde ve bir arada dayanmasi
yazili olarak ifade kullanimi
etme ve yorumlama Akl yiiriitme Aktif 6grenci katilimi Biligsel, psikomotor ve
Ana dilde Dilsel etkilegimde Ogrencileri kendi duyussal becerilerin
fletisim bulunma Cikarimda bulunma 6grenmelerinin 6lgtlmesi

Analiz etme

Elestirel diisiinme

sorumlulugunu almaya
tesvik etme

Gorsel iletigim araglarina
yer verme

Slreg ve sonug
degerlendirme

46



Bilgen Kerkez, Tugba inciman Celik, irem Cevik, Pelin Uredi, Mustafa Kandirmaz

Tablo 4 (Devam)
Yetkinlikler Yetkinlik Hedefleri  Beceriler Ogretme
Ogrenme Yaklasimi
Is, giinliik hayat ve  Bilgiye erigimi, Bilgi ve iletisim
Dijital iletisim i¢in bilgi bilginin teknolojilerinden
yetkinlik iletisim degerlendirilmesi, yararlanma
teknolojilerini saklanmasi, tiretimi,
giivenli ve elestirel sunulmasi ve
sekilde kullanma aligverisi igin
bilgisayarlarin
kullanimi1
Kiiltiirel Kitle iletisim Sosyokiiltiirel Ogrenilenleri sosyo-
Farkindalik  araglar tizerinden temelde anlama, ifade kdlttrel ve cevresel
ve Ifade goriis ve duygulari etme ve yorumlama durumlarla iligkilendirme
yaratici bir bigimde  Kiiltiirler aras1 MillT duygu ve
ifade etme anlay1s becerisi diisiincelerin
guclendirilmesi
Kiiltiirel Farkindaligt
Gelistirme
Inisiyatif Hedeflere ulasmak  Diisiinceleri eyleme Bireyi sadece evde ve
Alma ve icin planlama yapma  doniistiirme toplumda degil is
Girigimcilik  ve proje yénetme Yaraticilik becerisi hayatinda da desteklemeye

yonelik ¢aligmalar sunma

Tablo 4’te goriildigii gibi Tiirkiye ana dili 6gretim programi, Tiirkiye Yeterlilikler Cercevesi (TYC)
baglaminda belirlenen sekiz anahtar yetkinlikten; basta ana dilde iletisim olmak {izere dort yetkinlik
gercevesinde incelenmistir. Tiirkiye’de ana dili egitiminde deginilen dijital yetkinlik ile ilgili “S6z konusu
yetkinlik, bilgiye erisim ve bilginin degerlendirilmesi, saklanmasi, {iretimi, sunulmasi ve aligverisi i¢in
bilgisayarlarin kullanilmasi ayrica internet araciligiyla ortak aglara katilim saglanmasi ve iletisim kurulmasi
gibi temel beceriler yoluyla desteklenmektedir.” ifadesi yer almaktadir. (MEB, 2019, s.5).

Tiirkiye’de Tiirkce dersi 6gretim programinda, temel dil becerileri, akil yiiriitme, ¢ikarimda bulunma,
analiz, elestirel diislinme ve diislinmenin sonunda eyleme doniistiirme, yaraticilik, kiiltiirler arasi anlayis,
bilgiyi degerlendirme, saklama, liretme ve sunma seklinde beceriler tanimlanmaktadir (MEB, 2019).

Ana dili 6gretiminde 6gretme 6grenme yaklagimina bakildiginda, farkli 6gretim yontem ve tekniklerinin
dengeli bir bigimde ve bir arada kullanimi, 6grencilerin siirece aktif katilimi, 6grencileri kendi 6grenmelerinin
sorumlulugunu almalarina tesvik etme, gorsel iletisim araglarina yer verme, bilgi ve iletisim teknolojilerinden
yararlanma, 0grenilenleri sosyo kiiltiirel ve ¢evresel durumlarla iliskilendirme, milli duygu ve diisiincelerin
giiclendirilmesi ve kiiltiirel farkindalig1 gelistirme ve bireyi sadece evde ve toplumda degil is hayatinda da
destekleme sz konusudur.

Olgme ve degerlendirmede, herkes icin gegerli ve standart bir yaklasimin aksine, bireysel farkliliklar
gerceginden hareketle azami cesitlilik ve esneklik anlayigina dayanan bir 6lgme degerlendirme anlayisi
benimsenmektedir. Programda siire¢ ve sonu¢ degerlendirmeye odaklanildiglr ve bilissel, psikomotor ve
duyussal becerilerin dl¢ililmesine deginildigi goriilmektedir.

Singapur, Isve¢, Danimarka ile Tiirkiye'nin Yabanci Dil (ingilizce) Ogretim Programi Yapisi

Singapur Yabanci Dil (Ingilizce) Ogretim Programi

Ingilizce 6gretim programi, ana dili programindaki gibi ayr1 ayr1 simf seviyesine gore degil, bir biitiin
olarak tasarlanmigtir. Asagida yer alan Tablo 5’te Ingilizce dersine ait program yapisi sunulmustur.
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Tablo 5

Singapur Yabanci Dil (Ingilizce) Ogretim Program: Yapist

Yetkinlikler  Yetkinlik Hedefleri Beceriler Ogretme Olcme ve Degerlendirme
Ogrenme Yaklasimi
Yaklasim
Dinleme ve  Seslerin ve Etkin ve etkili dil ~ Butuncul ve proje Siire¢ ve sonug degerlendirme
izleme sozciiklerin baglam  kullanimi becerisi  tabanl 6grenme  Geri bildirim, gozlem, goriisme
icinde algilanmasini Otantik materyal 6z ve akran degerlendirme
ve taninmasint kullanimi1 giinliik yazimi, portfoy yazili ve
gelistirebilme Yasam boyu sozli smavlar
Ogrenme kontrol listeleri, anekdot kaydi,
Cok kiltirluluk  yansitma formu, 6gretmenin
veli ve 0grenci ile yaptig1
goriigmelerin not alindig1
goriisme formu ve rubrikler
Dinleme ve  Metinlerin bolumleri  Elestirel dinleme ve Gergek yasama
[zleme arasinda baglantilar  izleme becerisi uyum,
kurarak elestirel bir Ogrenci merkezli,
sekilde dinleyebilme siire¢ odaklt
ve izleyebilme 6grenme
Sarmal yap1
Coklu
Okuryazarhk
Ust bilis ve
Diyalog Yoluyla
Sorgulama
Okuma ve Cesitli metinlerden  Bilgi ve medya
izleme anlam olusturmak okuryazarligi
icin dikkatli okuma  becerileri ve

ve izlemeyi
gelistirebilme

stratejileri Dikkatli
okuma ve izleme
becerisi

Cesitli metinlerde
ima edilen anlami1
elestirel bir sekilde
yanitlayabilme ve
takdir edebilme

Elestirel okuma ve
izleme becerisi
Analiz, muhakeme
ve Ustbilig
stratejileri

Konusma ve
Temsil

Cesitli amaglar,
dinleyiciler,
baglamlar ve
kaltdrler icin
kendinden emin ve
etkili bir sekilde
konugabilme

Yazma ve
Temsil

Diizgiin, okunakli ve
akici bir sekilde
yazabilme.

Yazim becerileri
Klavye ve kelime
iglem becerileri

Dilbilgisi

Kelime, kelime grubu
ve ciimle dizeyinde
dilbilgisi, Metin
diizeyinde dilbilgisi
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Tablo 5 (Devam)

Yetkinlikler Yetkinlik Hedefleri  Beceriler Ogretme Olgme ve Degerlendirme
Ogrenme Yaklasimi
Yaklasim

Kelime Kelimelerin nasil Derin kelime bilgisi

Bilgisi olustugu, birbirleriyle edinme becerisi,

iliskisi ve kelimelerin kelime dagarcigini
baglam i¢inde nasil
kullanildigini
inceleyebilme

kullanma becerisi

Tablo 5’e gére, Singapur’da Ingilizce dersi yetkinlikleri dinleme ve izleme, okuma ve izleme, konusma
ve temsil, yazma ve temsil, dilbilgisi ve kelime dagarcig: seklindedir (MOE, 2020). Beceriler dilin etkin ve
verimli kullanilmasi iizerine ¢esitlendirilmistir. Ogrenme yaklasimi agisindan ise genel anlamda biitiinciil ve
proje tabanli grenme yaklasimi ise kosulmaktadir. Olgme degerlendirme kapsaminda ise genel olarak siireg
ve sonug degerlendirme ve geri bildirim, gézlem, goriisme 6z ve akran degerlendirmeden faydalanilmaktadir.

Isve¢ Yabanci Dil (Ingilizce) Ogretim Programi

Isveg Ingilizce 6gretim programi 8grencilerin Ingilizce dil bilgisini ve Ingilizcenin kullanildig: alanlara
iliskin bilgilerini gelistirmeyi amaglamaktadir. (NAE, 2011a). Tablo 6’da Isve¢ yabanci dil program yapisi

incelenmistir.

Tablo 6

Isve¢ Yabanci Dil (Ingilizce) Ogretim Programi Yapisi

Yetkinlikler Yetkinlik Hedefleri Beceriler Ogretme Olcme ve
Ogrenme Degerlendirme
Yaklasim Yaklasimi

Tletisim Deneyim ve bilgilerine Goriisler, duygular, Her Bigimlendirici
dayanarak Ingilizce olarak deneyimler ve Ogrencinin  degerlendirme
kisaca tartigsabilme gelecek planlari ile  kosullarma  Geri donitler
Konusma dilini farkli iligkiler ve etik ve Dinleme ve okuma
baglamlarda incelikli bir konular ile ilgili ihtiyaglarin ~ (anlama), konusma,
sekilde dinleyebilme, iletigim kurma a gore konusma ve yazma
anlayabilme ve becerisi uyarlanan becerilerine odaklanan
yorumlayabilme Akl yiiriitme, yaklagim gorevler
Ingilizcenin kullanildig Muhakeme yapma 9. siifin sonunda, A,
alanlarda giinliik yagam, Elestirel diisiinme B, C, D, E kriterlerine
baglaminda deneyim ve iligkin 6grenme
bilgileriyle karsilastirilarak ¢iktilarmin kazanilip
Ingilizceyi diinyada yayabilme kazanilmadigini

6lgmek baglamina

Ingilizceyi bolgesel ve sosyo-  Ayrintilart degerlendirme sireci

Dinleme ve kdiltiirel ¢esitlilik unsurlar algilama

okuma metinler {izerinden Dinleme ve

konusabilme

Farkl: tiirdeki sozlii ve yazili
kaynaklardaki iceriklerin farkli
amaglara gore arayabilme ve
degerlendirebilme

okumay1 sunumun
bicim ve icerigine
uyarlamaya
yonelik stratejiler
Akici okuma
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Tablo 6 (Devam)

Yetkinlikler  Yetkinlik Hedefleri Beceriler Ogretme Olgme ve
Ogrenme Degerlendirme
Yaklasimi Yaklasimi

Konusma, Cesitli sozlii ve yazili kaynaklardaki  Kelimeleri ve

yazma ve icerigi se¢ebilme, degerlendirebilme baglami anlamaya

sohbet — ve etkili bir sekilde kullanabilme yonelik stratejiler.

Uretim ve Farkl1 baglamlardaki etkilesimde Etkilesimi

etkilesim kendisini acik ve akici bir sekilde kolaylagtiran ve

ifade edebilme

Iyi gelismis Ingilizce kosullari, dilin

kullanildig: farkli baglam ve
alanlardaki kosullari, yine kendi

ileriye tagtyan
stratejiler
Yorumlama becerisi
Uyarlama becerisi

deneyim ve bilgilerine dayanarak Akicilik becerisi
tartigabilme Uyum saglama
becerisi

Tartigma becerisi

Tablo 6’ya gore 7-9. Smuflar i¢in yabanci dil 6gretim program yapisi analiz edildiginde, 6grencilerin
giinliik hayatta kargilagtiklart durumlar 6zelinde iletisim kurmalar1 ve bunlara 6zel stratejilerin kullanilmasimin
amaglandig1 gérilmektedir. Genel olarak 7-9. sinif kademesinde 6grencilerden daha tist becerileri kullanmalari
istenmektedir. Ogrencilerden iletisim 6zelinde deneyim ve bilgilerine dayanarak Ingilizce olarak kisaca
tartismalari, konusma dilinin tamami ve ayrintilar1 6zelinde dinlemeleri, anlamalar1 ve yorumlamalari
beklenmektedir. ingilizceyi farkli medyalardan metinler {izerinden konusmalari, secilen icerik ile ilgili olarak
verilen gorevleri amaca uygun bicimde yerine getirmeleri, uyarlamalar1 veya yeniden iiretmeleri
beklenmektedir. Ogretme 6grenme yaklasimi agisindan her 6grencinin kosullarina ve ihtiyaglarina gore
uyarlanan bir yaklasim ise kosulmaktadir. Olgme ve degerlendirme agisindan, bicimlendirici degerlendirme,
geri bildirimler ile dinleme ve okuma (anlama), konugma, konusma ve yazma becerilerine odaklanan gorevler
uygulanmaktadir.

Danimarka Yabanc: Dil (Ingilizce) Ogretim Programi

Danimarka’da Ingilizce 6gretimi 1-4, 5-7 ve 8-9. siiflar olarak planlanmistir. Her kademede (1-4. smif,
5-7. sinif, 8-9. sinif) ders genisletilip, derinlestirilerek sunulmaktadir (EMU, 2019). Calisma kapsaminda 5-7.
smif diizeyinde Ingilizce dersi 6gretim programi yapisi Tablo 7°de verilmektedir.

Tablo 7

Danimarka Yabanc: Dil (Ingilizce) Ogretim Programi Yapist

Yetkinlikler Yetkinlik Hedefleri Beceriler Ogretme Olgme ve
Ogrenme Degerlendirme
Yaklasim Yaklasim
Ogrenci daha kisa Dinleme Biitlincul bir Siire¢ ve sonug
Sozli iletisim konusmalara katilabilir ~ Konusma 0grenme degerlendirme
ve ortak durum ve Sunum yaklagimi Degerlendirmede
konularn Ingilizce Dile odaklanma cesitlilik

fletisim stratejileri
Dil 6grenme stratejileri

olarak kisa, tutarl
sunumlarini yapabilir.
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Tablo 7 (Devam)

Yetkinlikler Yetkinlik Hedefleri Beceriler (':)gretme Olcme ve
Ogrenme Degerlendirme
Yaklasim Yaklasimi

Ogrenci farkl tiirlerdeki  Okuma
Yazil lletisim Ingilizce kisa metinleri ~ Yazma
anlayabilir ve yazabilir.  Dile odaklanma
Dil 6grenme stratejileri

Kiiltiir ve Toplum Ogrenci farkli medyalar1  Kiiltiirlerarasi letisim
kullanarak basit kiiltirel Diinyaya Erigim Olarak
toplantilara katilabilir. Ingilizce

Metin ve medya

Tablo 7°de goriildigii gibi Danimarka’da sozlii iletisim, yazili iletisim, kiiltlir ve toplum olarak ii¢ ortak
yetkinlik belirlenmistir. Danimarka yabanci dil 6gretim programi, benimsenen sozel iletisim ve yazili iletisim
yetkinlikleri ile iletisim olarak dil 6grenimine odaklanmaktadir. Programda yer alan kiiltiir ve toplum yetkinligi
ile de ingilizceyi yetkin bir sekilde kullanarak farkli kiiltiirleri anlamanin hedeflendigi gériilmektedir.

Ingilizce 6gretim programinda yer alan becerilere bakildiginda, dinleme, okuma, konusma ve yazma
becerilerinin yaninda glile odaklanma, iletisim stratejileri, dil 6grenme stratejileri, kiiltiirlerarasi iletisim,
diinyaya erisim olarak Ingilizce ve metin ve medya gibi becerilerin bulundugu tespit edilmistir.

Ogretme 6grenme yaklasiminda, kapsayici ve farklilastirilmis uygulamalarin ise kosulmasi, acik okul
ve dis ortaklar olarak dersin smif iginde kalmayip yasantiya dokiilmesi, destekleyici 0gretimler ve ev
Odevlerinin verilmesiyle uygulamalarin arttirilmasi, velilerle isbirligi, erken dil 6greniminin Ogrenci ve
velilerde farkindahiginin saglanmasi, Ingilizce'den diger yabanci dillere ve yabanci dillerden ilkokuldan
ortadgretime egitim programlarina entegrasyonu ile biitiinciil bir 6grenme yasantisi olusturulmaktadir (EMU,
2019).

Olgme ve degerlendirmede, siire¢ ve sonug¢ degerlendirme benimsenmektedir. Siirecte smif
uygulamalarinda 6grencilere geri bildirim vermenin hedeflere ulasilip ulasilmadigi, degerlendirmelerde
cesitliligi saglamanin ingilizce dil 6grenimini destekledigi ve ulusal sinavlara bir hazirhik olarak goriildiigii
ifade edilmektedir (EMU, 2019). Sonug degerlendirmede de Ingilizce sinavi ortalama 20 dakika konusma
icerikli olup bunun bes dakikasinda 6grenci belirlenen bir tema i¢in sunum yapmaktadir (Retsinformation,
2019).

Tiirkiye Yabanci Dil (Ingilizce) Ogretim Programi

Tiirkiye'de tiim egitim kademelerindeki 6grencilerin yabanci dilini gelistirme amaciyla yiiksek kaliteli
bir yabanc dil (Ingilizce) egitimi saglamak icin, Ingilizce 6gretimi 2. siniftan itibaren baslayarak 12. smifa
kadar devam etmektedir (MEB, 2018). Calismanin amac1 kapsaminda Tablo 8’de Tiirkiye 5-8. siniflar yabanci
dil dersi (Ingilizce) 6gretim programlarinmn yapisi sunulmustur.
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Tablo 8

Turkiye Yabanc: Dil (Ingilizce) Ogretim Programi Yapist

Yetkinlikler Yetkinlik Beceriler Ogretme Ogrenme Olgme ve
Hedefleri Yaklasimi Degerlendirme
Yaklasim
Hem s6zli hem  Dil Becerileri Eklektik yaklagim Sireg ve sonug
Yabanci dillerde de yazili olarak  (dinleme/izleme, Ogrencilerin siirece  degerlendirme ile birlikte
iletisim ifade etme ve konusma, okuma ve aktif katilimi butlinlik
yorumlama yazma) Agirlikl olarak alternatif
Biitiinlesik Beceriler ~ Ogrencilerin kendi degerlendirme ve siireg
(dinleme/okuma ve ogrenmelerinin odaklilik
yazma, dinleme ve sorumlulugunu Bicimlendirici ve
yazma, dinleme/okuma almalarina tegvik Ozetleyici degerlendirme

ve konusma, okuma ve
yazma, okuma ve
konusma, yazma ve

konusma)
Kltarel Uluslararasi Sosyal ve kilturel Hem kendi kultlirine
farkindalik ve dilleri ve baglamda anlama, hem de uluslararasi
yaraticilik kiltirleri ifade etme ve kiiltiire ait 6gelerin,
anlamay1 ve yorumlama her iinitenin temasina

deger vermeyi kiiltiirlerarasi anlayis ~ uygun olarak sunumu
Ogrenirken, kendi becerisi

benzersiz Kiiltiirel Farkindaligi
kaltirinu takdir Gelistirme

ederek Ingilizceyi Kiiltiirlerarasi
kendinden emin yeterlilik

ve yetkin bir Kiiltiirel Cesitlilik
sekilde kullanma

Tablo 8’de goriildiigii gibi Tiirkiye yabanci dil dgretim programi, benimsenen yabanci dilde iletisim
yetkinligi ile iletisim olarak dil 6grenimine odaklanmaktadir. Uzerinde durulan bir diger yetkinlik kiiltiirel
farkindalik ve yaraticilik ile uluslararasi dilleri ve kiiltiirleri anlamay1 ve deger vermeyi 6grenme ve kendi
benzersiz kultirini takdir ederek Ingilizceyi kendinden emin ve yetkin bir sekilde kullanmay:
hedeflemektedir.

Avrupa Ortak Referans Cergevesi [CEFR] (CoE, 2001) dogrultusunda Tiirkiye’de yabanc1 dil (Ingilizce)
Ogretim programi analizine gore, dort dil becerisi ve biitiinlesik beceriler iizerine durulmustur. Programda
yabanci dillerde iletisim yetkinliginde dil becerileri agisindan, 5. smif i¢in dinleme ve konusma, smirli bir
okuma, ¢ok smirli bir yazma; 6. siniflar i¢in dinleme ve konusma, sinirh bir okuma ve yazma ve 7-8. siniflar
i¢in ise tiim dil becerileri eklektik olarak yapilandirilmistir. Kiiltiirel farkindalik ve yaraticilik yetkinliginde ise
sosyokiiltiirel agidan anlama, ifade etme, yorumlama ve kiiltiirler aras1 anlayis becerisi yer almaktadir (CoE,
2001).

Yabanct dil 6gretim programinda eklektik bir yaklasimin kullanildigi ve Ogrencilerin siirece aktif
katiliminin saglandig1 goriilmektedir. Ayrica programda kiiltiirleraras: yeterlilik, kiiltiirel ¢esitlilik, kiiltiirel
farkindalik basliklari {izerinde durulmustur. CEFR'nin kiiltiirleraras: yeterlilik ve kiiltiirel ¢esitlilik tizerindeki
vurgusu dikkate alindiginda (CoE, 2001), 6gretme 0grenme siirecinde kiiltiirel konularin da ele alindigi
gorulmektedir.

Olgme degerlendirme yaklasiminin, sonug ve siiregle birlikte bir biitiinlik i¢inde ele almmasinin
yaninda, dlgme degerlendirmede agirlikli olarak alternatif test prosediirlerine yer verilmektedir. Ayrica, dlgcme
degerlendirme siirecinde kullanilan 6z degerlendirme ile 6grencilerin kendi ilerlemelerini izlemeleri
beklenmektedir. Alternatif silire¢ odakli test teknikleri ve 6z degerlendirmeye ek olarak dil yeterliligini test
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etmek i¢in degerlendirme araglarindan yazili, sozlii ve kisa cevap smavlar, ev 6devleri ve projeler ile
bicimlendirici degerlendirme gergeklestirilmektedir.

Genel olarak Tiirkiye yabanci dil 6gretim programlarindaki hedef, degerler ve yetkinliklerle
biitiinlestirilmis olan bilgi, beceri ve davranislara sahip bireyler yetistirmektir (MEB, 2019). incelenmis olan
programda kazandirilacak olan bilgi, beceri ve davranislarin degerler ve yetkinlikler ile biitiinliigii sagladig:
goriilmiistiir. Ayrica, becerilere ek olarak 6grencilerin siire¢ igcinde aktif olmasi, kendi 6grenmelerinden
sorumlu olmasi da beklenmektedir (MEB, 2019).

Stirekli degisim ve gelisim halinde olan diinyada, 21. yiizy1l becerilerinden elestirel, analitik ve yaratici
diisiinme gibi metabiligsel becerilere sahip olmak ve etkin bir bigcimde kullanmak beklenmektedir. Bu anlamda,
tilkelerin programlarinda 21. yiizy1l becerilerinin (Griffin vd., 2012), hayat boyu yetkinliklerin (OECD, 2018)
ve anahtar yetkinliklerin (EU Commission, 2006) yol gosterici nitelikte oldugu goriillmektedir.

TARTISMA, SONUC VE ONERILER

Ulkelerin ana dili 6gretim programlarinin yetkinlikleri, yetkinlik hedefleri ve becerileri incelendiginde,
geligmis dil becerilerinin ve yetkinliklerin saglanmasinin yaninda, iilkelerin kiiltlirlerine sahip ¢ikmalari,
verilmektedir. Demirel’e (2003) gore dil becerilerinin iglevsel biitiinliigii, dili olusturan bir unsurdur.
Dolayisiyla ¢alismaya alinan iilkelerde dil becerilerinin bir arada ele alinmasi dilin biitlinciil olarak geligimini
saglayabilir. Ana dili 6grenme alanlarinda; dort dil becerisinin yani sira akil yiiriitme, muhakeme yapma,
elestirel diistinme, analiz etme, yeniden iiretme, ¢ikarimda bulunma gibi becerilere degerlerle entegre bir
sekilde programlarda vurgu yapildigi goriilmektedir. Bu 6grenme alanlarinin 6grencilerin toplumsal
degerlerini benimsemelerine katkisinin yaninda elestirel okuma becerilerini arttirmada da katkisi olabilir.
Elestirel okuma becerisi de okurken diisiinme, konuya ait yorumlama ve elestirel bakma gibi avantajlar1 da
miimkiin kilmaktadir (Demirel, 2006). Elestirel okuma becerilerini gelistirmenin yan1 sira ana dili 6gretimi,
analiz edebilme, tahmin edebilme, ayirt edebilme, siniflandirabilme ve problem ¢6zebilme gibi bir¢ok beceriyi
olumlu yonde ilerletmektedir (Rost, 2002). Nitekim dil 6grenme siirecinde c¢esitli zihinsel aktivitelerin
gergeklesmesi ile bireyin temel dil becerilerinden zihinsel becerilere ulagsmasinin saglanacag ifade edilebilir.

Singapur, Isvec, Danimarka ve Tiirkiye’deki egitim programlarinda, 6grenme yaklasimlarmin bilgi ve
beceri gelistirme odakli oldugu gozlenmektedir. Bununla birlikte, bu programlarda bir bilesen olarak
degerlerin yeterince somut sekilde yer almadigi tespit edilmistir. Ele alman iilkelerin programlarinin
incelenmesi sirasinda ulasilan bu sonug, bireylerin biitiinciil bir bakis agisiyla gelisimini saglamada biligsel
alanin yan sira degerlerin de programlara entegre edilmesinin 6nemli oldugu (Elias vd., 1997) goriisiine
istinaden degerlerin programlara acgik¢a yansitilmasi gerekliligi baglamimda bir eksiklik olarak
degerlendirilmektedir.

Ana dili programlariin hazirlanmasinda iilkelerin gereksinimleri dogrultusunda, degisim ve gelisimde
stireklilik gosteren diinyadaki egitim trendlerinden yararlanildig1 sdylenebilir. Ana dilde 6grenciyi merkeze
alan yaklagimlar tiim iilkelerde ortak bir 6grenme anlayist olarak goriilmektedir. Ogrenci merkezli yaklasimla
hazirlanan 6grenci grup ¢alismalarinda yapilan planlamalar, tartigmalar, beyin firtialariyla aktiflestirilecek
olan {ist diizey diisiinme becerileri i¢in ana dili kullanma, ana dili 6grenmelerine destek olabilir (Shameem,
2007). Bu baglamda 6grencilere uygun 6gretme 6grenme siireclerinin becerilerle donatilarak hazirlanmasinin
dildeki beceri ve yetkinliklerin gelistirilmesine yardimci1 olacagi diisiiniilebilir.

Calisma kapsamindaki iilkelerde yabanci dil 6gretim programlari icin yetkinlikler, yetkinlik hedefleri
ve becerilerin, ana dildeki gibi dilin temel becerileri ele alinarak gelistirilmesi dikkat cekmektedir. Bu iilkelerin
Ogretim programlarinda kiiltiirel ¢esitlilik, kiiltiirlerin birbiriyle iletisimini tesvik, kiiltiirler arasinda
farkindalig1 gelistirme ve kendi kiiltiirtinden farkl kiiltiirlere agilma gibi kavramlara yer verilmektedir. Bu
duruma sebep olan etken, bu iilkelerdeki ¢ok kiiltiirlii yap1 ve bu ¢ok kiiltiirlii yapidaki farkl kiiltiirlerin dile
etkisi olabilir (Chan vd., 2019; Kayabas1 & Kayabasi, 2021; Jackson, 2010)
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Peterson ve Coltrane (2003) yabanci bir dili konusmay1 6grenmede, kiiltiirel 6geler programin esas
pargasi oldugu durumda basari saglanacagii belirtmislerdir. Bu durumda kiiltiirel bilgilerle desteklenen bir
Ogretim programu ile dil 6gretimi daha basarili bir sonug getirebilir.

Onerilen program cercevesi kapsaminda belirlenen ilkeler ile; bilginin pekistirilmesinin ve bilgide
kaliciigin uzun siireli olarak arttirilmasinin (Bruner, 1960), 6grenciye gore uyarlanan bir &gretimin
saglanmasmin (Bloom, 1968), farkli bakis acilarinda konularin ele alinarak 6grenme anlayiginin
derinlestirilmesinin (Vygotsky, 1978), siirece ve uygulamaya doniikliik sayesinde 6grenen merkezli olmanin
(Bransford vd., 2000) amaglandig bildirilebilir.

Ana dili kapsaminda yetkinlikler basliginda; isve¢, Danimarka ve Tiirkiye’de ana dilde iletisim, kiiltiir
ve toplum gibi ortak yetkinliklerin olduguna dair sonuglar elde edilmistir. Ana dili 6gretiminde kiiltiire ayr1 bir
O6nem verilerek, programlarda ulkesine ait kiiltiirii tanima ve kiiltiirel olarak kalkinmay1 saglama gibi ortak
amaglar paylasildigi goriilmektedir. Beceriler bagliginda, ¢alisma i¢in se¢ilen iilkelerin her birinin programinda
dil becerileri biitiinliigii bozulmadan 6gretilmektedir. Ayn1 zamanda akil yiiriitme, muhakeme yapma, analiz
etme, yeniden iiretme, ¢ikarimda bulunma gibi becerilere de iilkeler genelinde yer verilmistir. Ulkelerin temel
O0grenme anlayisi benzerlik gostererek, bilgi ve beceri temelli 6gretime dayanmaktadir. Arastirilan iilkelerin
tamaminda 6gretme 0grenme uygulamalarinda 6grencilerin aktif katilimini saglamak, farkli 6gretim yontem
ve tekniklerinin dengeli bir bicimde ve bir arada kullanimi, 6grencileri kendi 6grenmelerinin sorumlulugunu
almalarina tesvik etme, gorsel iletisim araclarina yer verme, bilgi ve iletisim teknolojilerinden yararlanma,
Ogrenilenleri sosyo kiiltiirel ve ¢cevresel durumlarla iliskilendirme, milli duygu ve diisiincelerin gii¢lendirilmesi
ve kiiltiirel farkindaligi gelistirmeleri 6nemli goriilmektedir. Programlarin 6lgme degerlendirme Ogelerine
bakildiginda, Singapur, Isve¢, Danimarka ve Tiirkiye’de siirec ve sonu¢ degerlendirme yaklasiminin
benimsendigi ve degerlendirme yapilirken degerlendirmede cesitlilik olusturmak igin programlarda birden
fazla yaklagimin kullanildig1 géze ¢arpmaktadir.

Yabanci dil kapsaminda yetkinlikler bashiginda; Isve¢, Danimarka ve Tiirkiye’de yabanci dillerde
iletisim ve kiiltiir gibi ortak yetkinliklerin olduguna dair sonuglar elde edilmistir. Yabanci dil 6gretiminde
iilkeler, kiiltlirlerarasi iletisim, uluslararasi dilleri ve kiiltiirleri anlama, kiiltiirleraras1 farkindalik gibi ortak
amaglara sahiptir. Beceriler basliginda, yabanci dil dersi 6gretim programinda, ana dildeki gibi dilin temel
becerilerine 6nem verilmektedir. Ayrica kiiltiirler arasinda iletisim, kiiltiirel farkindalik gibi kavramlarin da
onemli goriilmesi, ¢alismaya alman iilkelerin hepsinde programin bir amaci olarak goriilmektedir. Bilgi ve
beceriye dayali 6gretim, galigilan iilkelerin her birinde temel 6gretme 6grenme anlayisi olarak belirtilmektedir.
Caligma kapsamindaki iilkelerin tamaminda 6grencilerin siirece aktif katildigi goriilmekte ve 6grencilerin
kendi Ogrenmelerinin  sorumlulugunu almalarina tesvik edildigi bir Ogrenme Ogretme siireci
benimsenmektedir. Ogrenme 6gretme siirecinde kiiltiirlerarasi yeterlilik, kiiltiirel gesitlilik, kiiltiirel farkindalik
basliklarina 6nemle yer verilmektedir. Programin 6lgme degerlendirme 6gesinde, ana dili 6gretiminde oldugu
gibi siire¢ ve sonuc¢ degerlendirmeye yonelik bir anlayis uygulanmaktadir. Calisma kapsamindaki tiim
ulkelerdeki dlgme degerlendirme yaklagiminin ortak bir yonii de, ileri diizeyde iletisimsel yetkinlik sahibi
olunmasinda, 6grencileri 6grenmesi ve ilerlemesini kendi izleyen olmaya tesvik etmektir.

Yapilan analizler, yorumlamalar ve degerlendirmeler 1s13inda, Tiirkiye yabanc dil (Ingilizce) 6gretim
programlarinin yapisinin, bilgi ve beceriye dayanan Ogretim programlarinin standartlar1 baglaminda
giincellenmesine yonelik 6neride bulunulmaktadir. Singapur, Danimarka ve Isve¢ ana dili ve yabanci dil
Ogretim programlar1 ve raporlar tizerinden, 2018 yabanci dil ve 2019 Tiirkge 6gretim programlari (MEB,
2018; MEB, 2019), K12 Ulusal Beceriler Cergevesi kilavuzu (MEB, 2023) gibi kaynaklar yoluyla yabanci dil
egitimi baglaminda hazirlanacak dgretim programlarinin yapisina yonelik ¢erceve dnerilerde bulunulmustur.

Yabanci Dil Ogretimi Program Cergevesi Onerisi

Yukarida elde edilen sonuglara gore ana dili ve yabanci dil 6gretim programlarinda diger 6gretim
programlarinda oldugu gibi biitiinciil bir yapinin ise kosulmasi gerekmektedir. Okuma-dinleme-konusma ve
yazma becerileri birbirinin dnceligi olacak sekilde degil, birbiriyle i¢ i¢e olacak sekilde biitiinciil bir yapida
ele alnmast 6nerilmektedir. Ulkeler 6zelinde bakildiginda yabanci dil dgretimi konusunda kullanilan
yaklasimlarin farklilastig1 gortilmektedir. Elde edilen bulgulardan yola ¢ikarak iilkemizde yabanci dil 6gretimi
konusunda beceri temelli ya da beceriyi hedef alan program modeli kullanilmasina y6nelik bazi temel ilkeler
Onerilmistir. Bir veya daha fazla dersin igerigini kapsayan 6grenme siiregleri yapilandirilmalidir. Yabanci dil
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ders igerikleri etkilesime firsat sunan iletisimsel beceri setleri halinde ilerletilmelidir. Boylece 6grenme hedefi
sayilarinin azalmasi saglanarak derinlesen bir 6grenme anlayis1 ortaya ¢ikarilmalidir. Yabanci dil 6gretimi
hayatin olagan bir parcasi olarak goriilmeli ve yabanci dil 6gretim programi diger 6gretim programlariyla
biitiinlesik bir yapiyla hazirlanmalidir. Ogrencinin 6grenecegi konuyu yabanci dil araciligiyla da égrenmesi
icin uygun O0grenme ortami olusturulmali ve 6grenme siireci disiplinler arasi iligkiler baglaminda organize
edilmelidir. Yabanci dil 6gretim programlarina okuryazarlik becerileri ve toplumsal degerler biitiinlesik bir
yapiyla iliskilendirilmelidir. Sekil 1°de yabanci dil 6gretim programlarinin revize edilmesinde rol oynayacagi
diisiiniilen bilesenler gdsterilmistir.

Sekil 1

Yabanci Dil Ogretim Programlarini Gelistirmeye Déniik Islevsel Ogeler

Sdregve drun
degerlendirme
kriterleri

Igerigin uygunliugu

Ogrenme
strecinin
ihtiyaglan

Programin amaa

Okul 6tesi
uygulamalann
programdakiyeri
ve dnemi

Programin

Programun
21.ylzyil becerilen
baglaminda

revize
edilmesi

ihtiyaglan

Sekil 1°e gore, yabanci dil 6gretim programlarinin 6grenme hedefleri belirlenirken mevcut programin
21. yiizy1l becerileri baglamindaki ihtiyaglar1 goz 6niinde bulundurulmalidir. Mevcut 6gretim programlarinin
ihtiyact saptanirken bireyin i¢inde yasadigi toplumun milli ve manevi degerlerinden kopuk diisiiniilmemesi ve
bu degerlere yer verecek sekilde programlarin yapilandirilmasi gerekmektedir. Ayrica kiiresel anlamda kabul
goren ve 21. ylizyil beklentilerine cevap veren okuryazarlik becerileri yabanci dil egitiminde yer almali ve
Ogretim programlarina biitiinlestirilmelidir. Beceriyi hedefleyen bir anlayisla, degisen ve gelisen diinyaya
biitiinciil olarak uyum saglayabilen bireyleri yetistirme amacima hizmet eden beceriler yerlestirilmelidir.
Programin amact; beceri gelisimi, akademik basari, uluslararasi yetkinlikler baglaminda olusturulmalidir. Dil
becerisini gelistirmek ve akademik basar1 beklentisi arasindaki denge korunarak beceri odakli bir anlayis
gelistirilmelidir. Icerigin programa uygunlugu, 6grenci seviyesine uygunlugu, 6n kosul bilgi ve beceriye olan
gereksinimi dikkate alinmalidir. Ogrenme siireclerinin yapilandirilmas, ihtiyaclar belirlenirken materyal etkisi
g6z ard1 edilmemelidir. Ogrenci motivasyonunu, dil becerisini, anlamli ve kalici 6grenmeyi destekleyen
materyaller dgrenme siireglerinin vazgegilmez pargalart olarak goriilmelidir. Ogrencinin aktif katilimimi
saglayan, dijital igeriklerden yararlanan, isbirlikli 6grenme firsatlar1 sunan ve geri bildirimi dlgme ve
degerlendirme siiregleri icine etkili sekilde kullanan 6grenme siirecleri yapilandirilmalidir. Ogrenmenin okul
disinda da istendik yonde devam etmesi igin siif dig1 ve okul dis1 uygulamalar 6gretim programina biitiinlesik
olarak planlanmalidir.

Sonug olarak, yabanci dil 6gretim programlarin 21. yiizyil becerilerine uygun olarak diizenlenmesi

kapsaminda; genel bir yabanci dil 6gretim programinin yapisina yonelik ilkeler oOnerilmistir. Ayrica
calismadan elde edilen sonuglar dogrultusunda aragtirmacilara su 6nerilerde bulunulmustur:
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1. Bu galismada Singapur, Danimarka, Isveg ve Tiirkiye nin ana dili ile yabanci dil 8gretim program yapisinin
kargilastirmasi yapilmistir. Uluslararast sinavlarda dil yeterlik indeksi ve okuma becerilerinde
performanslari iyi olan farkli tilkeler de ¢alismaya eklenebilir.

2. Farkli derslerin 6gretim programlarinda da Tiirkiye ile secilen {ilkeler arasinda program yapisi
karsilastirmasi yapilarak calisma detaylandirilabilir.

3. Segilen iilkelerin ana dili ve yabanc1 dil 6gretim programlarinda yer alan dil becerileri ile igerik boyutundaki
ogrenme hedeflerine hem nicelik hem de niteliksel bakilarak program tasarim alaninda katki saglanabilir.
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Abstract: In today’s world, due to the rapidly developing and changing world trends, the skills
that people need to have are also changing at the same speed. The way to provide these skills to
people is through education. For this reason, curriculums should be structured by equipping
them with skills rather than knowledge. It is normal for programs to change during the process.
By examining the educational programs in different countries, the programs must be analyzed
comparatively to access detailed information about what is happening in the world, how the
programs are shaped and how they are updated. For this purpose, this study aims to examine
the structure and contents of the mother tongue and foreign language curricula in Singapore,
Sweden, Denmark, Turkey programs in terms of competencies, competency targets, skills,
teaching and learning approach and measurement and evaluation approach. The data was
analyzed in accordance with the document analysis technique and the obtained data was
presented relationally in tables. The programs of these countries were evaluated in terms of
content and as a result of the comparative study, the similarities and differences in the mother
tongue and foreign language teaching programs were determined and a language teaching
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INTRODUCTION

Language is one of the most fundamental elements influencing human communication and
interaction and is deeply intertwined with culture. Both mother tongue and foreign language education
play critical roles in fostering individuals' cognitive development, cultural communication, and socio-
emotional growth. While mother tongue education is essential for effective communication within one's
societal context, foreign language education enables communication with individuals beyond one’s
immediate social environment. Additionally, achieving universality in communication necessitates
understanding diverse modes of interaction. From this perspective, foreign language learning becomes
an invaluable asset that enhances individuals' communicative competencies.

In both mother tongue and foreign language education, structure and diversity emerge as key
elements. Comprehensive language acquisition requires an understanding of the structural features,
traditions, customs, and values embedded within the culture of the target language. Kramsch (1993)
emphasizes that foreign language learners must also engage with the culture associated with that
language. Moreover, effective language acquisition demands the ability to think in the target language
and draw logical inferences within its cultural context. This is because a society's culture and its inherent
values significantly influence individual characteristics, character formation (Lickona, 1991), and
temperament. Consequently, curricula focused solely on grammatical rules and language structure fail
to address the broader needs of learners. Instead, language education curricula, similar to those in other
fields, should integrate diverse competencies and skills alongside foundational knowledge. Elias et al.
(1997) argue for the incorporation of social and universal values into curricula to support the holistic
development of individuals.
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An examination of contemporary curricula in various disciplines reveals that they are increasingly
aligned with 2 1st-century competencies, such as critical thinking, creativity, and emotional intelligence,
as outlined in the World Economic Forum's The Future of Jobs Report (WEF, 2020). These
competencies, which also include communication and collaboration, are regarded as essential daily life
skills (P21, 2019). Consequently, enriching both mother tongue and foreign language education
curricula to address these competencies is pivotal to facilitating comprehensive language learning.

Mother tongue education, being intricately linked with traditions, customs, environmental
interactions, and culture, fosters the preservation of cultural heritage (UNESCO, 2003). Research
indicates that individuals proficient in their mother tongue engage in deeper learning (Cummins, 2000)
and demonstrate improved academic performance over time (Benson, 2014). Similarly, foreign
language education supports countries’ developmental trajectories by enhancing effective
communication and interaction (Crystal, 2003). Proficiency in a foreign language is associated with
increased career opportunities across various sectors (Barrera-Osorio et al., 2011; Ginsburgh & Weber,
2011; Kramsch, 2014). Moreover, foreign language education promotes cultural sensitivity, encourages
peaceful coexistence, and fosters intercultural respect (Byram, 2020). Thus, mother tongue education
aids cognitive development and cultural continuity, while foreign language education enhances
intercultural understanding, career prospects, and global communication.

Studies reveal that students proficient in their mother tongue tend to achieve higher academic
success, exhibit greater self-esteem, and demonstrate stronger persistence in their educational journeys
(Thomas & Collier, 1997; Cummins, 2000; Desai, 2012; Nishanthi, 2020). Recognizing the critical role
of mother tongue and foreign language education in national development, periodic evaluations of
curriculum structures are essential to inform the literature and guide educational policymakers. Despite
the importance of reading and comprehension skills for academic success, Turkey ranks 36th out of 81
countries in the Programme for International Student Assessment (PISA) report (2022; cited in MEB,
2023) and 66th out of 113 countries in the English Proficiency Index (EF EPI, 2023). These rankings
highlight the need to analyze curricula in countries excelling in these areas, particularly those that
prioritize English as a foreign language.

A review of the literature reveals comparative studies on educational systems (Yiiceer & Coskun
Keskin, 2012; Sever et al., 2018; Bayirli, 2020), some countries were compared with Turkey regarding
mother tongue or foreign language education (Tok, 2006; Yaman & Gogen, 2014; Kilig, 2019; Kog,
2020; Kdse, 2021; Deregozii, 2021; Agikgoz & Dogan, 2022; Kalayci, 2022), stakeholder opinions were
received (Kirimli, 2017), language education was evaluated (Celebi, 2006; Sinan, 2006; Demir and
Yapici, 2007; Isik, 2008; Melanlioglu, 2010). It is seen that there are studies conducted in the context
of literacy skills (Soner, 2007; Diizen & Dinger, 2017) and 21st century skills (Ertan Ozen and Kaplan,
2023) in these fields. However, it is important that the research is original and contributes to the field,
since it does not contain any studies examining the mother tongue and foreign language education
programs of Singapore, Sweden, Denmark and Turkey, which are among the countries with the highest
performance in terms of language proficiency index and reading skills, together with the secondary
education levels within the scope of compulsory education.

For all these reasons, it is considered important to examine the importance of language education
and the curriculum structures required for the structuring of this education on a country-specific basis.
In this study, a detailed and comprehensive examination of the data collected regarding mother tongue
and foreign language education has been presented, and a proposal for a new program framework in
terms of foreign language education has been presented. The research focuses on how different countries
approach education and training in general, and on what these countries focus on in language education
in particular, and on gathering important information about what needs to be developed and improved
in language education.

In this context, the main purpose of the research is to analyze the general structure of the mother

tongue and foreign language curriculums of the determined countries and to propose a new program
framework for foreign language education in the context of mother tongue (Turkish/Turkish Language
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and Literature) and foreign language (English) curriculums in Turkey. In line with this basic purpose,
the following questions were sought:

1. What is the structure of the mother tongue curriculum in Singapore, Sweden, Denmark and
Turkey?

2. What is the structure of the foreign language curriculum in Singapore, Sweden, Denmark and
Turkey?

3. What is the proposed program structure for foreign language education in Turkey?

METHOD
Model of Research

In this study, since the examination of the mother tongue and foreign language curriculum structures in
the curricula of the determined countries under the titles of competencies, competency targets, skills, teaching-
learning approach, measurement and evaluation approach, and the proposal of a new foreign language program
structure that reveals the interaction of 21st-century skills and values were discussed, the document review
method, which is a qualitative research design, was used. Document analysis, which is a method that both
reveals and evaluates sources in line with a specific purpose, helps in the generation of new data (Cepni, 2010).
However, due to its versatility, maintaining consistency throughout the research process is essential for validity
and reliability. In qualitative research, the researcher is expected to maintain consistent behavior during both
the data collection and interpretation processes (Yildirirm & Simsek, 2008). In this research, the following
stages, which combine the validity and reliability measures of qualitative research as presented by Bowen
(2009) and Krippendorff (2013), were taken into consideration to increase validity and reliability: These
include clearly stating the purpose and preparing the research questions, conducting the research using the
official websites and documents of the countries in alignment with the purpose (Bowen, 2009), seeking
opinions from language experts (Krippendorff, 2013), coding data to facilitate analysis and making references
to ensure data accuracy, and supporting measures to enhance validity and reliability by observing consistency
during meetings (Bowen, 2009). An ethics committee decision was not required for this study.

Data Collection

The official pages of the mother tongue and foreign language curricula of Turkey and the countries
examined (Singapore, Denmark, and Sweden) include the following programs and reports:

* Dansk Faghefte 2019, [EMU] 2019

* Engelsk Fagheefte 2019, [EMU] 2019

* MOE 2015, 2020, 2023: Ministry of Education Singapore

* National Archives of Singapore, [NAS] 1965

* NAE (2011) Sweden National Agency for Education

* MEB (Ministry of National Education) 2018 foreign language curriculum (MEB, 2018)
* MEB 2019 Turkish language curriculum (MEB, 2019)

» K12 National Competency Framework guide (MEB, 2023)

These written sources serve as the primary data collection tool for the study. Through these documents,
comprehensive information regarding the structure of the countries' mother tongue and foreign language
curricula has been gathered.

Analysis of Data

In the study, the descriptive analysis technique was used to analyze the data obtained regarding the
officially determined program structures for mother tongue and foreign language teaching in the curricula of
the selected countries. The data were systematically compiled and described according to specific themes
(Yildirnm & Simsek, 2008). As curricula from different countries naturally vary in terms of terminology and
structure, the researchers first provided their opinions on which themes the curricula of the countries would be
examined under, and these themes were developed based on shared viewpoints. The themes included in the
analysis focused on examining the structural elements within the curricula that represent these themes. To
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minimize the margin of error, the final opinion was sought from a foreign language expert, and a final decision
was made accordingly. Through this analysis, the assessments of the themes of competencies, competency
targets, skills, teaching and learning approaches, and measurement and evaluation approaches were organized
and explained in tables, differentiated by mother tongue and foreign language courses. The findings related to
mother tongue and foreign language teaching programs were compared within the defined themes
(competencies, competency targets, skills, teaching-learning approaches, and measurement and evaluation
approaches), identifying both similarities and differences in the teaching programs of the relevant countries.
While making these determinations, the agreement rate between expert evaluators in the field was calculated
to be 90% (Miles & Huberman, 1994). Furthermore, in preparing the recommendations for the development
of foreign language teaching programs, components identified from the examination of documents, including
national and international reports and models regarding 21st-century skills and values, were documented and
analyzed. To enhance the validity and reliability of the proposed recommendations, the components related to
the program structure were presented to the opinions of three field experts. Three academicians, who had
conducted studies on mother tongue and foreign language courses using qualitative research methods, were
asked to code the components that should be included in the proposed program structure. When the codes were
calculated using the agreement formula of Miles and Huberman (1994), it was concluded that there was
significant agreement between the expert coding and the researcher's coding.

FINDINGS

After analyzing the data collected for this study, the findings were presented using tables. The headings
"Competences, Competence Targets, Skills, Teaching-Learning Approach, and Measurement and Evaluation
Approach" in mother tongue and foreign language teaching were selected for the tables in order to provide a
structural framework aimed at effectively developing students' language skills and linguistic competences in
both mother tongue and foreign language education. In this study, competence is defined as the students' ability
to display effective and appropriate language use within linguistic and cultural contexts. Competence targets
are concrete and measurable outcomes that clearly express the knowledge and skills students are expected to
develop during the language teaching process. While competence targets in mother tongue education focus on
skills such as enhancing students' written and oral expressions and using language rules correctly and
creatively, competence targets in foreign language teaching encompass not only basic language skills like
grammar, communication, listening, and comprehension, but also aim to develop cultural awareness. In this
study, the concept of skills refers to the linguistic abilities of listening, speaking, reading, and writing, which
are the four core skills of language. The teaching-learning approach in language education includes the
methods and techniques designated for language acquisition. This study discusses how the language learning
process is measured and evaluated in the context of measurement and evaluation. Ultimately, these headings
outline the requirements of a holistic teaching model by forming the foundational elements of the language
teaching process. In this context, the findings are discussed in three sections: the mother tongue teaching
program structures of various countries, foreign language teaching program structures, and a proposed
framework for the foreign language teaching structure.

Singapore, Sweden, Denmark and Turkey's Mother Tongue Curriculum Structure
Singapore Mother Tongue Curriculum

According to the Ministry of Education Singapore (MOE) data, compulsory education covers the age
range of 6 to 15. After completing the 4-year primary education, students receive mother tongue education at
basic or standard levels, depending on the results of the exams they take in their respective schools (MOE,
2023). Although four languages are recognized in Singapore, Malay is considered the national language
according to the National Archives of Singapore (NAS) (NAS, 1965). In this context, the teaching of Malay
as a mother tongue has been examined. The structure of the Singapore mother tongue (Malay) curriculum is
analyzed in Table 1 below.
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Table 1

The Structure of the Singapore Mother Tongue (Malay) Curriculum

Competences Competence Targets Skills Teaching- Measurement and
Learning Evaluation Approach
Approach
Grammar Phonology Linguistic and Holistic and Process and outcome
Spelling language inclusive assessment
Vocabulary application skills ~ education for =~ Feedback, observation,
Grammar all learners interviews, self and peer
Text Knowledge Project- assessment; behavioral
based assessment, diagnostic
learning assessment, daily
Student- writing, portfolio,
centered written and oral exams,
approach checklists, anecdotal
Multicultural  records, reflection
education forms, interview forms
Technology documenting discussions
integration between the teacher,
parents, and students,
and rubrics
Language Use of Language Ensuring students can
Applications Ablllty to think achieve general leaming
about barriers during outcomes at the primary
speaking level (2nd, 4th, and 6th
The effect of grades).
language use on
listeners
Language Understanding and Communication
proficiency interpreting spoken skills related to

Receptive Skills
(Listening and
Reading)
Productive Skills
(Speaking and
Writing)
Interactive Skills
(Oral interaction
and written
interaction)

and written texts,
using language
effectively, and
reproducing it
Ability to make oral
and written
presentations

the effective use
and production of
language

Skills and
strategies
required for oral
and written
interaction.

According to Table 1, in Malay, grammar and language proficiency and strategies are two key
components for language skills. Linguistic phonology, spelling, vocabulary (lexical knowledge), grammar,
and text knowledge are included, while language applications encompass the use of language, how students
choose to use speech, thinking about barriers during social interaction when speaking, and the effect of
language use on listeners. Language proficiency and strategies involve understanding, the effective use and
production of language, and communication skills. Additionally, Receptive Skills (Listening and Reading),
Productive Skills (Speaking and Writing), and Interactive Skills (Oral and Written Interaction) are
implemented, with language skills being thoroughly detailed in this program (MOE, 2015, p. 22). In the context
of language skills, understanding, the effective use and production of language, communication, grammar, and
language applications form the foundation of the curriculum (MOE, 2015, p. 50). From the perspective of the
teaching-learning approach, a holistic and inclusive education, project-based learning, a student-centered

approach, multicultural education, and the integration of technology are emphasized (MOE, 2015).
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In terms of Assessment and Evaluation, students are expected to achieve general learning outcomes at
the primary level for grades 2, 4, and 6. Regarding evaluation, process and outcome assessment are used, with
methods and strategies such as feedback, observation, interviews, self and peer assessment; behavioral
assessment, diagnostic assessment, daily writing, portfolio, written and oral exams. Examples of assessment
tools include checklists, anecdotal records, reflection forms, interview forms documenting notes from teacher-
parent-student discussions, and rubrics (MOE, 2015).

Sweden Mother Tongue Curriculum

The Sweden education system is guided by centrally defined goals and learning outcomes, yet it is
flexible and can vary according to local conditions. In Sweden, compulsory education lasts for 9 years (ages
7-16) and consists of four stages: preschool, primary education (grades 1-3), lower secondary education
(grades 4-6), and upper secondary education (grades 7-9). Upper secondary education is not compulsory (ages
16-19). The overall objective of the Sweden education system is to strengthen the foundations for lifelong
learning (EURYDICE, 2023).

In the context of this study, when examining the Sweden mother tongue curriculum, it is observed that
the program is structured as a framework for Swedish as well as for various ethnic languages (Finnish, Yiddish,
Meankieli, Roman Chib) (NAE, 2011). In accordance with the aim of the study, the general objectives are
broadly stated, with Swedish as the mother tongue being the focus of this analysis. The curriculum stages for
Sweden are grades 1-3, 4-6, and 7-9. Table 2 presents the structure of the Sweden mother tongue (Swedish)
curriculum for grades 7-9 (upper secondary education).

Table 2

Structure of the Sweden Mother Tongue Curriculum

Competences Competence Targets Skills Teaching- Measurement
Learning and Evaluation
Approach Approach
The ability to distinguish Reading Strategies An approach Formative
Reading and  the purpose, sender, and to decode and adapted to the assessment,
Writing context of texts, understand texts. conditions and Feedback,

The ability to create texts
where words and sounds
interact,

The ability to write
different types of texts and
adapt them to different

Writing Strategies
for writing different
types of texts.

The ability to write
and adapt different
types of texts.

needs of each
student.

Tasks focusing
on listening and
reading
(comprehension
), speaking, and
writing skills.

contexts, Reasoning and At the end of

The ability to read various  reproduction. grade 9, the

types of texts fluently in the =~ Advanced reasoning assessment

mother tongue, process to

The fundamental structure measure

of the mother tongue whether learning
outcomes
related to
criteria A, B, C,
D, and E have
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Table 2 (Continued)
Competences Competence Targets Skills Teaching- Measurement and
Learning Evaluation
Approach Approach
The ability to communicate  Oral presentation
Speaking, in different contexts and for and verbal
Listening various purposes, expression
and The ability to make oral strategies,
Speaking presentations and verbal Fluent speaking,
expressions, Strategies for self-
expression through
body language,

visuals, and gestures

Song Lyrics  Narrative texts and poetic
texts.
Descriptive and explanatory
texts such as instructions
related to traditions and
events, and newspaper

articles.

Movies and dramatized

stories
Culture and  The ability to provide Utilizing cultural
Society examples of traditions, context.

cultural expressions, and
other phenomena, and to
propose solutions to some
current social issues

According to Table 2, the data obtained within the scope of mother tongue are structured into
competencies such as reading and writing, speaking, listening and speaking, song lyrics, and culture and
society. In terms of reading and writing, objectives and skills related to reading activities are determined based
on the fundamental structure of the mother tongue. Regarding speaking, listening, and speaking competencies,
the focus is placed on communication and oral presentation skills. Specifically, for reading and writing, the
fundamental skills include developing reading strategies, creating, structuring, adapting, and reproducing a
text. In terms of the teaching-learning approach, an approach adapted to the conditions and needs of each
student is adopted. In terms of assessment and evaluation, formative assessment is generally used. Feedback,
tasks focusing on listening and reading (comprehension), speaking, and writing skills, and evaluations aimed
at measuring whether the learning outcomes related to criteria A, B, C, D, and E are achieved by the end of
grade 9 are carried out.

Denmark Mother Tongue (Danish) Curriculum

According to information obtained from the Denmark Learning Portal (Danmarks Leringsportal,
[EMU]), education is compulsory from preschool through grade 9, and becomes optional one year after that
(EMU, 2019). Compulsory education consists of two stages: the first stage from grades 1-6 and the second
stage from grades 7-9, all within a single system (Folkeskole). Mother tongue education (Danish) continues
progressively from grades 1 through 9. Danish curricula are available for the following grade levels: 1-2, 3-4,
5-6, and 7-9. Within the scope of this study, the structure of the mother tongue (Danish) curriculum for grades
5-6 is presented in Table 3.
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Table 3

Structure of the Denmark Mother Tongue (Danish) Curriculum

Competences Competence Targets Skills Teaching- Measurement and
Learning Evaluation
Approach Approach
The student can read Text Search Holistic Learning  Process and
Reading texts in professional and Preparation Approach outcome
public contexts and Code Decoding A teaching evaluation
make connections with ~ Understanding the  approach that Diversity in
them. Language challenges Assessment
Comprehending the students as much
Text as possible to
Compatibility meet academic
requirements.
Teacher
Reflection
The student can express  Planning
Designing themselves in formal Preparation
situations through Designing
writing, speaking, Responding
sound, and visuals. Control
Presentation and
Evaluation
The student can Experience and
Interpretation systematically examine =~ Empathy
literary and other Research
aesthetic texts and make Interpretation
connections with Evaluation
general themes. Developing
Understanding
Communication The student can Dialogue
communicate in Body and Drama
manageable formal and  Information
social situations, being ~ Technology and
aware of the function of ~Communication
language. Language and
Culture
Language
Awareness

According to Table 3, the Danish curriculum includes four core competencies: reading, designing,
interpreting, and communication. In Danish education, information technologies and media, as well as
innovation and entrepreneurship, are given special emphasis in the curriculum. This is because themes related
to information technology and media aim to foster critical questioning, analytical skills, responsibility-taking,
goal-oriented, and productive individuals. In this context, it is stated that the program plays an important role
in connecting with the world and integrating the world into the program (EMU, 2019).

In the teaching and learning approach, a holistic learning approach is adopted, with an emphasis on
challenging students as much as possible to meet academic requirements. For teachers, the framework program
expects them to reflect on whether the essential components in the plan are being implemented effectively in
the lessons. Additionally, since students in mother tongue teaching may come from different ethnic
backgrounds, the inclusion of diverse and collaborative learning methods, such as group work, which
encourages interaction among students, is emphasized as a means to support learning (EMU, 2019).

The assessment and evaluation approach focuses on process and outcome evaluation based on three
competency areas, as well as the academic content areas covered in the lesson. Process learning experiences
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are intertwined with teacher feedback, self and peer assessments, daily notes, performance, projects, and
student portfolios, which are used to assess progress. Outcome evaluation is determined by written and oral
national exams with official content and criteria (Retsinformation, 2019). Furthermore, after mandatory
education up to 8th grade, the student report (elevplan) prepared according to the course plan is considered
part of the evaluation for the institution the student chooses to attend (UVM, 2019).

Turkey Mother Tongue (Turkish) Curriculum

In Turkey, the education system under the Ministry of National Education (MEB) is characterized by
centralized management. The Turkish education system consists of 12 years of compulsory education, which
is divided into three stages. These stages are the first four years of elementary school, the middle school years
(grades 5-8), and the last four years of high school. The curricula are structured as the Turkish language
curriculum for primary and secondary schools (grades 1-8) and the Turkish Language and Literature
curriculum for upper secondary education (grades 9-12).

When examining the mother tongue education curricula within the scope of compulsory education, the
sections containing the goals of the curricula, values and competencies, perspectives of the programs,
assessment and evaluation approaches, and individual development and curriculum sections are composed of
similar content (MEB, 2018; MEB, 2019). The "Goals of the Program" section specifies the characteristics
expected to be acquired by individuals who complete pre-school, primary, middle, and high school education.
The findings related to the structure of the Turkish language curriculum for grades 5-8 are presented in Table

4,

Table 4

Structure of the Turkish Mother Tongue (Turkish) Curriculum

Competences Competence Skills Teaching-Learning Measurement and
Targets Approach Evaluation
Approach
Expressing and Language skills The balanced and Based on the
interpreting (reading and simultaneous use of principle of
thoughts, concepts,  writing, listening or  different teaching maximum diversity
Mother Tongue opinions, and watching, methods and techniques.  and flexibility.
Communication situations both speaking). Active Student
verbally and in Reasoning Participation Measurement of
writing Encouraging students to ~ Cognitive,
Engaging in Making Inferences  take responsibility for Psychomotor, and
Linguistic their own learning. Affective Skills
Interaction Analyzing Incorporating Visual
Communication Tools Process and
Critical Thinking Outcome Evaluation
Using information Using computers for Making use of
Digital and communication  access to information and
Competence technologies safely  information, communication
and critically for evaluating, storing,  technologies.
work, daily life, and producing,
communication. presenting, and
exchanging
information.
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Table 4 (Continued)

Competences Competence Skills Teaching-Learning Measurement and

Targets Approach Evaluation
Approach

Creatively Understanding, Relating what is learned

Cultural expressing opinions  expressing, and to socio-cultural and

Awareness and and emotions interpreting on a environmental contexts.

Expression through mass socio-cultural basis.  Strengthening national

media. Intercultural emotions and thoughts.
Understanding Developing cultural
Skills awareness.
Taking Initiative Planning and Turning ideas into Providing opportunities

and
Entrepreneurship

project management
to achieve goals.

action.
Creativity Skills

that support individuals
not only at home and in

society but also in their
professional lives.

As seen in Table 4, the Turkish mother tongue curriculum has been examined within the framework of
four competencies, including communication in the mother tongue, based on the eight key competencies
defined in the context of the Turkish Qualifications Framework (TYC). In Turkey's mother tongue education,
the digital competency is addressed with the following statement: "This competency is supported through basic
skills such as the use of computers for accessing, evaluating, storing, producing, presenting, and exchanging
information, as well as participation in common networks and communication via the internet" (MEB, 2019,

p.5).

In the Turkish language curriculum, the following competencies are defined: basic language skills,
reasoning, drawing inferences, analysis, critical thinking, and transforming thinking into action, creativity,
intercultural understanding, evaluating, storing, producing, and presenting information (MEB, 2019).

When looking at the teaching and learning approach in mother tongue education, a balanced and
integrated use of various teaching methods and techniques, active student participation in the process,
encouraging students to take responsibility for their own learning, the use of visual communication tools,
leveraging information and communication technologies, relating learned concepts to socio-cultural and
environmental contexts, strengthening national feelings and thoughts, and developing cultural awareness and
supporting individuals not only at home and in society but also in their professional life are emphasized.

In terms of assessment and evaluation, rather than a standard approach applicable to all, an assessment
methodology based on the reality of individual differences and emphasizing maximum diversity and flexibility
is adopted. The curriculum focuses on process and outcome evaluation, addressing the measurement of
cognitive, psychomotor, and affective skills.

Structure of Foreign Language (English) Curriculum in Singapore, Sweden, Denmark, and Turkey

Singapore Foreign Language (English) Curriculum

The English curriculum is designed as a whole, rather than being divided by individual grade levels as
in the mother tongue curriculum. The structure of the English course curriculum is presented in Table 5 below.
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Table 5

Structure of the Singapore Foreign Language (English) Curriculum

Competences

Competence Targets

Skills

Teaching-
Learning
Approach

Measurement and
Evaluation
Approach

Listening and
Viewing

Reading and
Viewing

Speaking and
Representation

Writing and
Representation

Grammar

Vocabulary

Ability to develop the

perception and recognition of

sounds and words within
context

Ability to listen and view

critically by making

connections between sections

of texts

Ability to develop careful

reading and viewing to
construct meaning from
various texts

Ability to critically respond to

and appreciate implied

meanings in different texts

Ability to speak confidently
and effectively for various
purposes, audiences, contexts,

and cultures

Ability to write in a clear,
legible, and fluent manner

Grammar at the word, phrase,

and sentence level, and
grammar at the text level

Ability to examine how words
are formed, how they relate to
each other, and how words are

used in context

Effective and efficient
language use skills

Critical listening and
viewing skills

Information and media
literacy skills and
strategies

Careful reading and
viewing skills

Critical reading and
viewing skills

Analysis, reasoning, and
metacognitive strategies

Writing skills, Keyboard
and word processing skills

Skills for acquiring deep
vocabulary knowledge
and using vocabulary
effectively

Holistic and
project-based
learning

Use of
authentic
materials
Lifelong
learning

Process and
outcome
assessment
Feedback,
observation,
interviews, self and
peer evaluation
Daily writing,

Multiculturalis portfolio, written

m
Real-life
applicability
Student-
centered,
process-
oriented
learning
Spiral
structure
Multiple
literacies

Metacognition

and inquiry
through
dialogue

and oral exams
Checklists,
anecdotal records,
reflection forms,
forms for
recording teacher-
parent and teacher-
student meetings,
and rubrics

According to Table 5, in Singapore, the competencies for the English course are listening and viewing,
reading and viewing, speaking and representation, writing and representation, grammar, and vocabulary
(MOE, 2020). The skills are diversified around the effective and efficient use of language. In terms of the
learning approach, a holistic and project-based learning approach is generally applied. In the context of
assessment and evaluation, process and outcome evaluation, along with feedback, observation, interviews,

self-assessment, and peer evaluation, are utilized.

Sweden Foreign Language (English) Curriculum

The Sweden English curriculum aims to improve students' English language skills and knowledge of
the areas in which English is used (NAE, 2011a). Table 6 examines the Sweden foreign language program

structure.
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Table 6

The Sweden Foreign Language (English) Curriculum Structure

Competences Competence Targets Skills Teaching- Measurement and
Learning Evaluation
Approach  Approach
Communication The ability to briefly discuss The ability to An Formative
topics in English based on communicate about approach assessment.
personal experiences and opinions, feelings, tailoredto ~ Feedback.
knowledge. experiences, future each Tasks focusing on
The ability to listen attentively,  plans, relationships, student’s listening and
understand, and interpret spoken  and ethical issues. conditions  reading
language in different contexts. Reasoning, and needs.  (comprehension),

Listening and

The ability to compare and
spread English using knowledge

The ability to reason,
make judgments, and

speaking, and
writing skills.

and experiences from daily life  think critically. At the end of grade
in contexts where English is used 9, the evaluation
globally. process is

The ability to discuss English
through texts considering

The ability to perceive
details.

conducted to assess
whether learning
outcomes related to

Readin regional and socio-cultural Strategies for adaptin .
¢ di%ersity elements. 1isteni%1g and readl;)ng %o criteria A, B, C, D,

The ability to search for and the format and content and.E e
evaluate content from different  of the presentation. achieved.
types of oral and written sources  Fluent reading.
for various purposes.

Speaking, The ability to select, evaluate, Strategies for

Writing, and and use content from various understanding words

Conversation —  oral and written sources and context.

Production and effectively. Strategies for

Interaction The ability to express oneself facilitating and

clearly and fluently in
interactions in different contexts.

advancing interaction.
Interpretation skills.

The ability to discuss well- Adaptation skills.
developed English conditions, Fluency skills.
the different contexts and fields ~ Adjustment skills.

where the language is used,
based on personal experiences
and knowledge.

Discussion skills.

According to Table 6, when analyzing the foreign language teaching program structure for grades 7-
9, it is observed that the goal is for students to communicate in situations they encounter in daily life and to
use specific strategies for these situations. In general, students in grades 7-9 are expected to use higher-level
skills. They are expected to briefly discuss topics in English based on their experiences and knowledge related
to communication, listen to, understand, and interpret the entirety of spoken language and its details. Students
are also expected to speak in English using texts from different media, complete tasks related to the chosen
content in an appropriate manner, and adapt or recreate the material as required. In terms of the teaching and
learning approach, a method is implemented that is tailored to each student's circumstances and needs.
Regarding assessment and evaluation, formative assessments, feedback, and tasks focusing on listening and
reading (comprehension), speaking, and writing skills are applied.

Denmark Foreign Language (English) Curriculum
English language teaching in Denmark is planned as 1-4, 5-7 and 8-9th grades. At each level (1-4th

grade, 5-7th grade, 8-9th grade) the course is offered by expanding and deepening (EMU, 2019). The English
course curriculum structure at the 5-7th grade level within the scope of the study is given in Table 7.
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Table 7

The structure of the Danish Foreign Language (English) Curriculum

Competences Competence Targets Skills Teaching- Measurement and
Learning Evaluation
Approach Approach
The student can Listening Holistic Process and
Oral participate in shorter Speaking learning outcome evaluation
Communication conversations and Presentation approach Diversity in
deliver brief, coherent Focus on language assessment

presentations in English Communication strategies
on common situations Language learning

and topics. strategies
The student can Reading
Written understand and write Writing
Communication short texts in English of Focus on language
different types. Language learning
strategies
Culture and The student can Intercultural
Society participate in  simple Communication
cultural meetings using English as Access to the
different media. World
Text and Media

As shown in Table 7, Denmark has defined three common competencies: oral communication, written
communication, and culture and society. The Danish foreign language teaching program focuses on language
learning as communication through the adopted verbal and written communication competencies. The program
also aims to understand different cultures by using English competently through the inclusion of the culture
and society competency. Looking at the skills included in the English teaching program, it is observed that, in
addition to listening, reading, speaking, and writing skills, there are competencies such as focus on language,
communication strategies, language learning strategies, intercultural communication, access to the world
through English, and text and media.

In the teaching and learning approach, inclusive and differentiated practices are implemented, ensuring
that the class does not stay confined to the classroom but extends to real-life experiences through open schools
and external partners. Practices are increased with supportive teaching, homework assignments, collaboration
with parents, raising awareness of early language learning among students and parents, and creating a holistic
learning experience through the integration of English with other foreign languages and the integration of
foreign languages into educational programs from primary to secondary education (EMU, 2019).

In assessment and evaluation, both process and outcome evaluations are adopted. During the process,
feedback is given to students in class activities to determine whether the goals have been achieved, it is noted
that ensuring diversity in evaluations supports English language learning, and these evaluations are seen as
preparation for national exams (EMU, 2019). In outcome evaluation, the English exam lasts an average of 20
minutes, and during the exam, the student presents on a designated theme for five minutes (Retsinformation,
2019).

Turkey Foreign Language (English) Curriculum
In order to provide high-quality foreign language (English) education for students at all levels of
education in Turkey to improve their foreign language skills, English language teaching starts from the 2nd

grade and continues until the 12th grade (MEB, 2018). Within the scope of the study, the structure of the 5th-
8th grade foreign language course (English) curriculum in Turkey is presented in Table 8.
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Table 8

Turkey Foreign Language (English) Curriculum Structure

Competences Competence Skills Teaching-Learning Measurement and
Targets Approach Evaluation
Approach
Expression and Language Skills Eclectic approach Process and outcome
Foreign interpretation (listening/viewing, Active participation of assessment in
Language both orally and in speaking, reading, and students in the process coherence
Communication writing. writing) Encouraging students to Primarily alternative
Integrated Skills take responsibility for their assessment and
(listening/reading and own learning process orientation
writing, listening and Formative and
writing, summative
listening/reading  and assessment

speaking, reading and
writing, reading and
speaking, writing and

speaking)

Learning to Understanding, Presenting elements from
Cultural understand  and expressing, and both one’s own culture and
Awareness and appreciate interpreting in a social international cultures,
Creativity international and cultural context. aligned with the theme of

languages and Intercultural each unit.

cultures,  while understanding skills Developing Cultural

using English Awareness

confidently and Intercultural Competence

proficiently by Cultural Diversity

appreciating one’s
unique culture.

As shown in Table 8, Turkey's foreign language teaching program focuses on language learning as
communication through the adoption of foreign language communication competence. Another emphasized
competence is cultural awareness and creativity, which aims to learn to understand and appreciate international
languages and cultures while using English confidently and competently, appreciating one's unique culture.

In line with the Common European Framework of Reference [CEFR] (CoE, 2001), the analysis of
Turkey's foreign language (English) teaching program emphasizes four language skills and integrated skills.
The program addresses language skills under foreign language communication competence, with listening and
speaking for 5th grade, limited reading, and very limited writing; listening and speaking, limited reading, and
writing for 6th grade; and all language skills structured eclectically for 7th and 8th grades. The competence of
cultural awareness and creativity includes socio-cultural understanding, expression, interpretation, and
intercultural understanding skills (CoE, 2001).

The use of an eclectic approach in the foreign language teaching program and the active participation of
students in the process are evident. Additionally, the program focuses on intercultural competence, cultural
diversity, and cultural awareness. Considering CEFR's emphasis on intercultural competence and cultural
diversity (CoE, 2001), it is observed that cultural issues are also addressed in the teaching and learning process.

The assessment approach is handled in an integrated manner with both results and process. Moreover,
alternative test procedures are predominantly used in the assessment. In addition, self-assessment is utilized
during the evaluation process, allowing students to track their own progress. Along with alternative process-
oriented test techniques and self-assessment, assessment tools such as written, oral, and short-answer exams,
homework, and projects are used for formative assessment.
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Overall, the goal of Turkey's foreign language teaching programs is to raise individuals who possess
knowledge, skills, and behaviors integrated with the goals, values, and competencies (MEB, 2019). It is evident
that the knowledge, skills, and behaviors to be acquired in the reviewed program are consistent with the values
and competencies. Additionally, students are expected to be active in the process and take responsibility for
their own learning (MEB, 2019). In the constantly changing and developing world, it is expected that
individuals possess and effectively use metacognitive skills such as critical, analytical, and creative thinking,
which are part of 21st-century skills. In this regard, it is observed that the programs of countries are guided by
21st-century skills (Griffin et al., 2012), lifelong competencies (OECD, 2018), and key competencies (EU
Commission, 2006).

DISCUSSION, CONCLUSION AND RECOMMENDATIONS

When examining the competencies, competency goals, and skills of the mother tongue curricula of
different countries, it is observed that, in addition to achieving advanced language skills and competencies,
there is an emphasis on preserving the cultures of these countries, ensuring that students are equipped with
effective communication skills and are able to express themselves well. According to Demirel (2003), the
functional integrity of language skills is a constituent of the language itself. Therefore, addressing language
skills collectively in the countries included in the study can facilitate the holistic development of the language.
In the areas of mother tongue learning, alongside the four language skills, there is a focus on reasoning, critical
thinking, analysis, reconstruction, inference, and other skills integrated with values in the curricula. These
learning areas contribute to students adopting societal values and can also enhance their critical reading skills.
Critical reading skills, in turn, allow for advantages such as thinking while reading, interpreting the subject,
and adopting a critical perspective (Demirel, 2006). In addition to developing critical reading skills, mother
tongue teaching positively influences many other skills, such as analysis, prediction, differentiation,
classification, and problem-solving (Rost, 2002). Thus, it can be stated that the language learning process,
through various mental activities, enables individuals to reach mental skills from basic language skills.

In the educational programs of Singapore, Sweden, Denmark, and Turkey, learning approaches are
observed to be focused on knowledge and skill development. However, it has been found that values are not
adequately and concretely represented as a component in these programs. This finding, derived from the
analysis of the curricula of the countries involved, is seen as a gap in the necessity of explicitly integrating
values into the curricula in light of the view that both cognitive development and values are crucial for
promoting the holistic development of individuals (Elias et al., 1997).

It can be stated that the preparation of mother tongue programs in line with the needs of the countries
has benefited from the ongoing trends in global education, which emphasize change and development.
Approaches that center on students are seen as a common understanding of learning across all countries. In
student-centered approaches, planning for group activities, discussions, and brainstorming, which activate
higher-order thinking skills, can be supported by using the mother tongue and can assist in the mother tongue
learning process (Shameem, 2007). In this context, it can be argued that preparing teaching and learning
processes with skills that are suited to students will aid in the development of language skills and competencies.

When examining the foreign language teaching curricula of the countries within the scope of this study,
it is notable that competencies, competency goals, and skills are developed by addressing the fundamental
language skills, just as in mother tongue education. These countries' curricula include concepts such as cultural
diversity, promoting communication between cultures, raising awareness of different cultures, and opening up
to cultures different from one's own. The factors contributing to this situation may be the multicultural
structures in these countries and the influence of different cultures on language (Chan et al., 2019; Kayabas1
& Kayabagi, 2021; Jackson, 2010).

Peterson and Coltrane (2003) emphasized that success in learning to speak a foreign language is
achieved when cultural elements are an essential part of the curriculum. In this case, language teaching

supported by cultural knowledge can lead to more successful outcomes.

Within the framework of the proposed curriculum, the principles defined aim to increase the retention
of knowledge and long-term reinforcement (Bruner, 1960), ensure that teaching is adapted to the student
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(Bloom, 1968), deepen the understanding of learning by addressing topics from different perspectives
(Vygotsky, 1978), and focus on learner-centeredness through process and application (Bransford et al., 2000).

In terms of competencies under mother tongue education, results show that Sweden, Denmark, and
Turkey share common competencies such as mother tongue communication, culture, and society. It is evident
that in mother tongue teaching, there is a shared focus on recognizing one's national culture and promoting
cultural development in the programs. In terms of skills, the language skills integrity is maintained in the
curricula of the countries selected for this study. Additionally, countries universally include skills such as
reasoning, critical thinking, analysis, reconstruction, and inference. The fundamental learning approach in
these countries is similar, focusing on knowledge and skill-based teaching. In the teaching and learning
practices of all the countries investigated, key elements include ensuring active student participation, using a
balanced combination of different teaching methods and techniques, encouraging students to take
responsibility for their own learning, utilizing visual communication tools, benefiting from information and
communication technologies, relating learned content to socio-cultural and environmental contexts,
strengthening national feelings and thoughts, and fostering cultural awareness. When examining the
assessment and evaluation components of the programs, it is noticeable that in Singapore, Sweden, Denmark,
and Turkey, both process and outcome-based evaluation approaches are adopted, and multiple approaches are
used to create diversity in assessment within the programs.

In the area of competencies for foreign languages, results show that Sweden, Denmark, and Turkey
share common competencies in communication in foreign languages and culture. In foreign language teaching,
these countries aim for goals such as intercultural communication, understanding international languages and
cultures, and fostering intercultural awareness. Regarding skills, foreign language curricula emphasize basic
language skills, just as in mother tongue education. Moreover, concepts such as communication between
cultures and cultural awareness are seen as important and are incorporated as a central goal in the programs of
the countries involved in the study. Knowledge- and skill-based teaching is identified as the fundamental
approach to teaching and learning in each of the countries studied. In all the countries included in the study, it
is observed that students are actively engaged in the learning process, and a teaching-learning process is
adopted that encourages students to take responsibility for their own learning. Intercultural competence,
cultural diversity, and cultural awareness are given significant importance in the teaching-learning process. In
terms of assessment and evaluation, an approach based on process and outcome evaluation, as seen in mother
tongue education, is applied. A common feature in the assessment and evaluation approach across all the
countries involved in the study is encouraging students to take responsibility for their learning and progress,
thus fostering a high level of communicative competence.

Based on the analyses, interpretations, and evaluations conducted, recommendations are made for
updating the structure of Turkey's foreign language (English) curriculum within the context of the standards
for knowledge- and skill-based teaching curricula. Drawing from the mother tongue and foreign language
teaching programs and reports of Singapore, Denmark, and Sweden, as well as resources such as the 2018
Foreign Language and 2019 Turkish Language Curriculum (MEB, 2018; MEB, 2019) and the K12 National
Skills Framework Guide (MEB, 2023), suggestions are provided for structuring future foreign language
education curricula.

Proposed Framework for Foreign Language Teaching Curriculum

Based on the results obtained above, it is suggested that a holistic structure, similar to other teaching
programs, should be implemented in both mother tongue and foreign language teaching curricula. It is
recommended that reading, listening, speaking, and writing skills be treated not as separate priorities but in an
interconnected and holistic manner. When looking at the countries individually, it is evident that the
approaches used in foreign language teaching differ. Based on the findings, some fundamental principles have
been proposed for the use of a skills-based or skills-oriented program model in foreign language teaching in
our country. Learning processes should be structured to encompass the content of one or more subjects. Foreign
language course contents should progress in sets of communicative skill sets that provide opportunities for
interaction. This approach should aim to reduce the number of learning objectives, thus fostering a deeper
learning experience. Foreign language teaching should be viewed as a natural part of life, and the foreign
language curriculum should be prepared in an integrated structure with other teaching programs. A suitable
learning environment should be created to enable the student to learn the subject through the foreign language,
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and the learning process should be organized within the context of interdisciplinary relationships. Literacy
skills and societal values should be integrated into foreign language teaching programs in a holistic manner.
The components that are believed to play a role in the revision of foreign language teaching programs are
shown in Figure 1.

Figure 1

Functional Elements for Developing Foreign Language Teaching Programs

Relevance of content Process and product
evaluation criteria
The aim of the program \ / Needs of the learning process
The needs of the program in The place and importance
the context of 215t CENMUTY s’ Revision of the Program s 0f beyond-school needs in
skills the program

According to Figure 1, when setting the learning objectives for foreign language teaching programs, the
needs of the current program in the context of 21st-century skills should be considered. While identifying the
needs of the existing curricula, it is important not to disregard the national and spiritual values of the society
in which the individual lives, and the programs should be structured to incorporate these values. Additionally,
literacy skills that are globally recognized and meet the expectations of the 21st century should be included in
foreign language education and integrated into the curricula. With a skills-focused approach, skills should be
embedded that aim to develop individuals who can holistically adapt to the changing and evolving world. The
program's aim should be established in the context of skill development, academic achievement, and
international competencies. A balance should be maintained between developing language skills and the
expectation of academic success, while fostering a skills-oriented approach. The relevance of content to the
program, its suitability to the student’s level, and the required prerequisite knowledge and skills should be
taken into account. When structuring the learning processes, the impact of materials should not be overlooked
when determining needs. Materials that support student motivation, language skills, and meaningful and lasting
learning should be seen as indispensable components of the learning process. Learning processes should be
structured to ensure active student participation, utilize digital content, offer collaborative learning
opportunities, and effectively incorporate feedback into measurement and evaluation processes. To ensure that
learning continues in the desired direction outside of school, extracurricular and out-of-school activities should
be integrated into the teaching program.

As a result, principles for structuring a general foreign language teaching program in alignment with
21st-century skills have been proposed. Based on the results obtained from the study, the following
recommendations are suggested for researchers:

1. This study compared the mother tongue and foreign language teaching program structures of
Singapore, Denmark, Sweden and Turkey. Other countries with strong performances in language proficiency
indexes and reading skills in international exams could be added to the study.

2. A more detailed study could be conducted by comparing the program structures of different courses
between Turkey and the selected countries.

3. By examining the language skills and content-based learning objectives in the mother tongue and
foreign language teaching programs of the selected countries both quantitatively and qualitatively,
contributions can be made to the field of curriculum design.
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