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Oz
Giris: Erken cocukluk dénemi gocuklarm gelisimlerini desteklemek igin kritik bir donemdir. Ozel gereksinimli

¢ocuklarin gelisiminde sunulacak desteklerde, aileler ve hizmetlerden sorumlu personellerin roli kilit noktadir. Bu
aragtirmada paydaslari is birligi siiregleri, aile-personel ve personel-personel is birligi baglaminda incelenmistir.

Yontem: Katilimcilar bir 6zel egitim merkezindeki 12 personel ve yedi ebeveyndir. Nitel arastirma
yontemlerinden olgu bilim deseninde gergeklestirilen arastirmanin verileri yari yapilandirilmig goriisme teknigi ile
elde edilmis, icerik analizi ile analiz edilmistir.

Bulgular: Bulgular; is birligi deneyimleri, aile katilim1 ve ihtiyaglari, erken gocukluk 6zel egitimi, personel, kurum
ozellikleri, goriis ve Oneriler bagliklari altinda ele alinmistir. Alt1 ana tema ve 18 alt temaya ulagiimistir.

Tartisgma: Arastirmanin bulgular1 alanyazinda 6zel egitim hizmetlerinde is birligi siirecini inceleyen
aragtirmalarin sonuglariyla tutarlidir. Ailelerin bilgi ve sosyal destek gereksinimlerini karsilamada, kurumun fiziki
ozellikleri ile yasal diizenlemelere gore isleyisi, personel yeterlikleri etkili olmaktadir. Ozel gereksinimi olan
¢ocuklarin erken tami ve degerlendirme sonucu egitime baslama siireclerinde aileler, farkli alanlarda uzman
personel ile is birligine ihtiya¢ duymaktadir. Is birliginin siirdiiriilmesinde aileler ile 6zel egitim kurum yéneticileri
ve personelin rolii kritiktir. Aile katiliminin 6nemi dogrultusunda ebeveynlerin bilgi, sosyal ve psikolojik destek
gibi ihtiyaclar1 karsilanmalidir. Aile katilimi erisilebilir dijital tabanli ig birligi programlari araciligiyla
desteklenmeli, personelin mesleki becerileri gelistirilmeli, kurumlarin fiziksel 6zellikleri iyilestirilmelidir.

Anahtar sézciikler: Erken ¢cocukluk 6zel egitimi, is birligi, aile katilimi, 6zel egitim personeli, olgu bilim.
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Giris

Erken ¢ocukluk &zel egitimi (ECOE), 6zel gereksinimi, gelisimsel acidan geriligi olan ya da risk altinda

bulunan 0-8 yas arasindaki ¢ocuklar ve ailelerine sunulan hizmetlerdir (Odom & Wolery, 2003). ECOE ailelerin
ve ¢esitli personelin ig birligini gerektiren bir hizmet alanidir; bu dénemde ¢ocuklarin gelisimlerini desteklemek
i¢in ig birligi yapmanin 6nemi vurgulanmaktadir (Turner, 2017). Kritik bir donem olan erken ¢ocukluk déneminde
ozel gereksinimli ¢ocuklar ve ailelerinin egitiminde, aile ve personelin koordineli ¢aligmalari 6nem tagimaktadir
(Anderson vd., 2003). Arastirmalar, beyin islevleri ve beynin yapisi agisindan dogumdan sonraki ilk bes yilin
olduk¢a o6nemli oldugunu gostermektedir. Bu doénemde beynin fiziksel gelisimi neredeyse %90 oraninda
tamamlanmaktadir (Huttenlocher, 1994). Erken ¢ocukluk doneminde ¢ocuklar dil, akademik, sosyal ve duygusal
acidan hizli bir gelisime sahiptir (Colker, 2014). Bu ydniiyle kritik bir donem olan erken ¢ocukluk déneminde,
¢ocuklara ve ailelerine sunulan nitelikli hizmetler ve hizmetlere erisim orami da 6nem tasimaktadir (The United

Nations Educational, Scientific and Cultural Organization [UNESCO], 2014; United Nations International
Children's Emergency Fund [UNICEF], 2012).

Ulkelerde erken g¢ocukluk hizmetlerinin kapsamu, tiirii ve uygulanisi egitim politikalar1 ile yasal
diizenlemeler agisindan farkli olsa da (Birlesmis Milletler [BM], 2006; Urban vd., 2011), bireylerin gelisimsel
farkliliklarint belirlemek ve miidahale planlari gelistirmek bir gerekliliktir (Egitim Reformu Girisimi [ERG],
2019). Miidahale planlart gelistirilirken 6ncelikle is birligi yapilacak kisiler, ¢ocuklarmn aileleridir (Allen &
Duncan-Smith, 2008; Diken vd., 2009). Aileler ¢ocuklarinin bakim ve egitiminden sorumlu kisilerdir (Heward,
2013; McWilliam, 2010). Ozel egitim gereksinimi olan ¢ocuga sahip ailelerle ortak amag olusturmak ve amaca
ulasmak igin birlikte calismak, ECOE’nin temelini olusturmaktadir (Anthony & Campbell, 2020; Raver &
Childress, 2015). Ebeveynlerin gocuklariim gelisimleri hakkinda bilgi ve destek ihtiyaclarmin karsilanmasi
onemlidir; ¢iinkii ebeveynlerin gelisimiyle ¢ocuklarin gelisimi dogru orantilidir (Guralnick, 2016). Ailelerin
bilgilendirilmesi, is birligi ile katilimlarinin saglanmasi, hizmetlerin nitelik ve niceliginin artirilmasi
gerekmektedir (Messenger & Robertson, 2010). ECOE hizmetlerinde cocuklara gelisim ozellikleri ve
gereksinimleri dogrultusunda ilgi ve istekle hizmet sunabilen personellerin yer almasi beklenmektedir. Bu noktada
ozel gereksinimli cocuklarla galisan personelin yaklasim, bilgi ve deneyimi belirleyici olmaktadr. Is birligi, alan
uzmanlarinin ortak hedeflere ulasmak i¢in goniillii olarak birlikte planlama yapmasi anlamina gelmektedir (Carter
vd., 2009). Is birligi ekip olusturmak, ekip iiyelerinin dgrenmelerini kolaylastirmak, bilgi ve becerilerine katki
saglamak igin 6zel egitim alaninda firsatlar sunmaktadir (Kritikos & Bimaum, 2003). Paydaslar ve kurumlar
arasindaki is birligi, ECOE alaninda 6nerilen bir uygulama ve yasal diizenlemelerin bir gerekliligi olarak kabul
gormektedir. Ozellikle kiigiik yastaki cocuklarin karsilastiklar: risk faktdrleri veya sahip olduklar: gereksinimleri
kargisinda is birligi giderek daha da dnemli hale gelmektedir. Ciinkii problemler ya da gereksinimler arttikga,
hizmetlere ve ortak ¢abalara duyulan ihtiya¢ da artmaktadir. Kii¢lik ¢ocuklara ve ailelerine nitelikli bir hizmet
sunmak igin is birligine yonelik gereken ilginin gosterilmedigi belirtilmekte, is birligi siirecinin 6ntinde ekip,
program ve yasal diizenlemeler gibi zorluklarin bulunduguna dikkat ¢ekilmektedir (Bricker vd., 2020).

Bu aragtirmada, 0-8 yas arasindaki &zel gereksinimli ¢ocuklarin 6zel egitim hizmetlerinde yer alan
bireylerin is birligi slire¢lerine odaklanilmaktadir. Arastirmanin genel amaci, 6zel gereksinimli gocuklara sunulan
0zel egitim hizmetlerinden sorumlu bireylerin is birligi siireclerine yonelik deneyimlerini incelemektir. Bu genel
amaca bagli olarak asagidaki sorulara yanit aranmistir:

Ozel egitim hizmetlerinde gorev alan personelin;
1. Diger personeller ile is birligi deneyimlerine iliskin goriisleri nelerdir?
2. Ozel gereksinimli cocuga sahip aileler ile is birligi deneyimlerine iliskin goriisleri nelerdir?
3. Ozel gereksinimli cocuga sahip ailelerin, personeller ile is birligi deneyimlerine iliskin gériisleri nelerdir?
Ozel egitim hizmetlerinde gorev alan personelin ve dzel gereksinimli cocuga sahip ailelerin;
4. ECOE hizmetlerinde yasadiklari sorunlar nelerdir?
5. ECOE hizmetlerinin niteliginin artiriimasina ydnelik onerileri nelerdir?
Yontem
Arastirmanin Modeli

Bu arastirmada, 6zel gereksinimli g¢ocuklara hizmet sunan personelin diger personeller ve ailelerle
ailelerin ise personelle olan is birligi deneyimlerinin incelenmesi amaglanmistir. Bu amagcla nitel arastirma
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yontemlerinden olgu bilim deseni kullanilmigtir. Bu desenle katilimcilarin olaylara bakis acilar1 ve goriislerinin
derinlemesine incelenme olanagi vardir (Denzin & Lincoln, 2017).

Cahisma Grubu

Bu aragtirma, Tiirkiye’de Giineydogu Anadolu Boélgesi’nde yer alan bir 6zel egitim ve rehabilitasyon
merkezinde gerceklestirilmistir. Merkezdeki personelin ve 6zel gereksinimli ¢ocuklarin ebeveynlerinin is birligi
siirecine iliskin deneyimlerinin belirlenmesi amaciyla yiiriitiilen arastirmanin katilimcilari, dl¢iit 6rnekleme teknigi
ile belirlenmistir. Is birligi olgusunu deneyimleyen toplam kisi sayis1 fazla olabileceginden bazi kriterler
belirlenmis ve katilime1 secilmesi bu teknikle kolaylasmugtir (Merriam, 2013). Olgiitler katilime1 personeller igin;
kuruma devam eden 0-8 yas arasi1 ¢ocuklara yonelik hizmet vermesi, en az bir y1l ayn1 kurumda gorev yapmasi ve
farkli meslek gruplarindan personeller olmasi; aileler icin ise 0-8 yas araliginda 6zel gereksinimli ¢ocuga sahip
olmasidir. Arastirmaya goniillii 12 personel ve yedi ebeveyn katilmigtir, bilgileri Tablo 1 ve Tablo 2’de
sunulmustur.

Tablo 1

Katilimci Personellerin Demografik Bilgileri
No Kod isim  Yas Cinsiyet Meslek Kidem ECOE egitimi
1 Sude 26 Kadin Odyolog 3yl Var
2 Irem 38 Kadin Okul dncesi 6gretmeni 7 yil Yok
3 idil 34 Kadin Sinif 6gretmeni 10 y1l Var
4 Serra 24 Kadin Diyetisyen 2 yil Var
5 Safa 28 Erkek Ozel egitim 6gretmeni 3,5yl Var
6 Eda 25 Kadin Fizyoterapist 1,5yl Yok
7 Leman 29 Kadin Okul dncesi 6gretmeni 55y Yok
8 Alper 28 Erkek Hemsire Syl Yok
9 Mert 30 Erkek Beden egitimi 6gretmeni 8 yil Yok
10 Gokhan 26 Erkek Robotik kodlama atolye egitmeni 2 yil Yok
11 Siileyman 30 Erkek Psikolog 6 yil Var
12 Zehra 32 Kadin Gastronomi atolye egitmeni S5yl Yok

Not: ECOE = Erken gocukluk 6zel egitimi.

12 katilimc1 personelin yedisi kadin, besi erkektir; yaslart 24 ve 38 araliginda degismektedir. Kurumda
smif, okul dncesi, 6zel egitim, beden egitimi 6gretmeni, fizyoterapist, hemsire, diyetisyen, odyolog, psikolog ve
atolye (bilim, sanat, spor) egitmenleri ¢alismaktadir.

Tablo 2

Katilimc1 Ebeveynlerin Demografik Bilgileri

No Kod isim Kodisim  Cocuk Yakmlik  Egitim Calisma Cocugun Cocugun tanisi
(Ebeveyn)  (Cocuk) sayist _ derecesi diizeyi  durumu/meslegi yast £
1 Nihal Bugra 3 Anne flkokul  Ev hanimi 6 yas Serebral palsi
2 Songiil Selim 2 Anne flkokul  Ev hanim 3 yas Fiziksel yetersizlik
3 Sermin Elif 3 Anne Lise Ev hanimi 2yas5ay Down sendromu
2 vas 10 Otizm spektrum
4 Derin Can 1 Anne Lise Ev hanimi a yas bozuklugu ve dravet
y sendromu
5 Tlker Yusuf 3 Baba Lise Emekli 1yas8ay Isitme yetrsizligi
6 Yesim Neva 3 Anne Lise Ev hanimi S5yas4ay Fiziksel yetersizlik
7 Hale Zeynep 2 Anne Lisans  Ev hanimi 5 yas Otizm spektrum

bozuklugu

Yedi katilime1 ebeveynin altis1 anne ve biri babadir. Ebeveynler en az bir, en ¢ok ii¢ cocuga sahiptir.
Cocuklarin tani tiirleri; serebral palsi, down sendromu, otizm spektrum bozuklugu, otizm spektrum bozuklugu ile
dravet sendromu, fiziksel yetersizlik ve isitme yetersizligi olarak siralanmaktadir.
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Verilerin Toplanmasi

Aragtirmalarin belirli kurallar dogrultusunda ve etik ilkelere uygun bicimde gergeklestirilmesi gerekir
(Hammersley & Traianou, 2017). Bu arastirmada katilimeilarin goniillii olmasina, gériismeler 6ncesinde yazili ve
s6zIi onaylarinin alinmasina, kimligini gizli tutmak iizere kod isim verilmesine, sadece katilimci ifadelerine yer
verilmesine ve yonlendirmekten kaginmaya dikkat edilmistir. Veriler yart yapilandirilmis goriigme formlari,
demografik bilgi formlar1 kullanilarak toplanmis; aragtirmaci notlar1 ve arastirmaci giinliikleri ile desteklenmistir.
Yar1 yapilandirilmis gériismeler 6nceden hazirlanmig sorulara goniillii katilimeilarin verdikleri yanitlari inceleme,
aciklama ve derinlestirme sansi vermektedir (Berg, 2009). Arastirmaci Oncelikle alanyazina dayali gdriisme
sorularini hazirlamistir. Daha sonra farkli yiiksekogretim kurumlarinda 6lgme-degerlendirme ve dzel egitim
alaninda gorev yapan bes alan uzmanindan yazili goriis istemistir. Uzmanlardan gelen goriisler dikkate alinarak
son diizenlemeler yapilmis ve bir personel, bir ebeveyn ile pilot goriisme yapilarak gériisme sorulari test edilmistir.
Personel Gorligme Formu, 15 demografik bilgi sorusu ve 12 yar1 yapilandirilmis agik uglu gériisme sorusundan;
Aile Goriisme Formu ise 17 demografik bilgi ve 10 yar1 yapilandirilmig goriisme sorusundan olusmaktadir.
Gorligsmeler, katilimcilarin onaylar ile hem ses kaydina alinmis hem de yazili notlar tutulmustur. Arastirmaci
goriigmeleri yaparken gériigmenin akigina uygun olarak degisiklik yapma, sorulari sohbet eder gibi sorma, tesvik
etme, geri bildirim sunma, siireci kontrol etme, yansiz ve empatik olma ilkelerine (Patton, 2014) dikkat etmistir.
Goriismeler 17 katilimet ile yiiz yiize yapilmis, 2 katilimci ile Covid-19 salgini nedeniyle mobil cihaz (telefonda
sesli goriisme) ile yapilmistir. Toplam 760 dakika 32 saniye, ortalama 40 dakika siiren ses kayitlarindan yaziya
aktarilan veriler toplam 584 sayfadir.

Verilerin Analizi

Bu aragtirmanin veri analizi i¢erik analizi teknigi ile yapilmistir (Creswell & Creswell, 2018). Analiz
stireci alt1 basamakta gerceklestirilmis ve basamaklar Sekil 1°de sunulmustur.
Sekil 1

Veri Analizi Basamaklar

| Verileri analiz i¢in hazirlama |
7

| Verileri okuma ve inceleme |
7

| Verileri kodlama |
7

| Tema ve alt temalara ulagsma |

2

| Temalar ve alt temalarin nasil yer bulacagina karar verme |
A4

| Verileri yorumlama ve anlamlandirma |

Oncelikle verilerin giivenirlik galigmalarini yapmak igin ses kayitlarinin %30’u bir alan uzmanina
gonderilmistir. Veri dokiimlerini inceleyen uzmanin sonuglaria gore dokiimler %90 oraninda tutarli bulunmustur.
Kodlama giivenirligi ¢aligmalarinda ise 6zel egitim alaninda doktora yapan bir aragtirma gorevlisi ile yine 6zel
egitim alaninda gorev yapan bir dgretim iiyesine verilerin yazili dokiimlerinin %30’u génderilmis ve kodlama
yapmalar1 istenmistir. Arastirmaci ve uzmanlar kod listelerini karsilagtirmis ve goriis birligi ve ayrilig1 yasanan
noktalar {izerinde uzlagsmigtir. Miles ve Huberman’in (1994) “gériis birligi / (goris birligi + goris ayrihigr) x 100”
formiiliine gore kodlayicilar arast goriis birligi oran1 %95’tir.

Giivenirlik

Nitel aragtirmalarda giivenirlik ¢alismalar1 inandiricilik, aktarilabilirlik, tutarlik ve teyit edilebilirlik
kavramlariyla agiklanmaktadir (Erlandson vd., 1993). Bu aragtirmada inandiriciligt saglamak igin; etkilesim,
derinlik odakl1 veri toplama, ¢esitleme yapma, uzman incelemesi ve katilimei teyidine yer verilmistir. Ayrica
aragtirmact diizenli olarak saha notlar1 ve giinlik tutmustur. Verilerin analizinde iki alan uzmaniyla birlikte
giivenirlik caligmalar1 yapilmistir. Katilimcilara kisisel goriisme dokiimleri iletilerek teyit etmeleri istenmistir.
Arastirmaci yontem konusunda yetkin olmak iizere nitel aragtirma yontemleri dersini almis ve nitel aragtirma
yontemleri konulu seminerlere katilmistir. Aktarilabilirligi saglamak igin; veriler detayli betimlenmis, yorumsuz
aktarilmstir, 6l¢iit 6rnekleme teknigi ile ¢esitli 6zellikteki katilimcilar belirlenmistir. Tutarligi saglamak i¢in; 6zel
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egitim alaninda gorev yapan 6gretim elemanlariyla diizenli toplantilar yapilmus, verilerin ve kodlarin giivenirlik
calismalar1 tamamlanmustir. Arastirmada teyit edilebilirlik i¢in; farkli kisiler ile glivenirlik ¢alismalari yapilmigtir.
Ayrica veri toplama araglari, ham veriler, kodlamalar ve tiim belgeler arsivlenmistir. Sonug olarak, ECOE
stirecinde aile ve personel is birligini inceleyen bu arastirmada yar1 yapilandirilmis goriismelerden elde edilen
verilerin analizi sonucunda ulasilan alti tema ve 18 alt tema bulgular bagliginda agiklanmistir.

Bulgular

Bu arastirmada ECOE hizmetleri siirecindeki is birligi; verilerin analizi sonucu ortaya ¢ikan alt1 tema ile
alt temalarda katilimcilarin kisisel goriisleri dogrultusunda agiklanmigtir. Katilimcilarin kimliklerini korumak
adina her birine kod isim verilmistir. Personel katilimcilar “p”, ebeveyn katilimeilar “e” harfleriyle parantez iginde
belirtilmistir. Elde edilen ana tema ve alt temalar Tablo 3’te sunulmustur.

Tablo 3
Ana Tema ve Alt Temalar

Ana temalar Alt temalar
Is birligi 6niindeki engeller
Etken bilesenler
1. Bir orlintii olarak is birligi: Deneyimler Kolaylastiric: faktorler

Paydas kurumlar

Alile ozellikleri
Aile katilim

2. Katilim, sorumluluklar ve ihtiyaglari ile aileler Rt
Aile ihtiyaglari

Erken ¢ocukluk donemi hakkindaki goriisler
Ozel gereksinimli ¢ocuklarin gereksinimi hakkinda bilgi edinme

3. Erken ¢ocukluk 6zel egitimi t
Beklentiler

Meslek Oncesi Egitim
Mesleki Gelisim

4. ECOE hizmetlerinde gérev alan personel
Engeller

Yasal haklara erigim

5. ECOE hizmetlerinde kurum 6zellikleri Hizmet siirecinin belirleyicileri
Yonetim ve destek

Ozel egitim hizmetlerinde izleme degerlendirme

6. Gorils ve neriler Olagan dis1 durumlara uyum

Bir Oriintii Olarak is Birligi: Deneyimler

[k tema dort alt temadan olusmaktadir. Katiimcilar ECOE hizmetlerinde nitelik icin is birligini bir
gereklilik olarak belirtmistir, ancak is birligine engel olan bazi faktorler bulundugunu ifade etmislerdir. Bazi
katilimcilara gore meslektaslarin olumsuz tutumlari (p: Safa, Serra, Eda, Leman, irem, Zehra, Siileyman), iletisim
sorunlari (e: Nihal ve Derin) ve yogun g¢alisma saatleri (p: Sude) gibi faktdrler is birligine engel olmaktadir.
Omegin Sude Hanim “...Seanslar yogun oldugu igin birbirimizi ¢ok géremememiz.” diyerek yogun ¢alisma
saatlerine dikkat gekmistir. Is birligini kolaylastiran unsurlar ise: elektronik dgrenci takip sistemi (p: Safa, Sude,
Zehra, Siileyman), mobil iletigim araglari (e: Songiil, Sermin, p: Serra, Leman, Zehra), bilgi defteri (p: Safa, Sude)
ve personel toplantilaridir (p: Sude, Leman, Irem). Buna yénelik irem Hanim;

Egitim koordinatérimiiz bagkanliginda biitiin psikolog arkadaslar, biz bireyselci Ogretmenler, iste
Ogretmenler odasinda toplaniyorduk. Her hafta bir 6grenci baz aliniyordu... Biitiin arkadaslar o 6grenci
i¢in su yontem..., bu yontem..., o olmadig1 zaman farkli yonteme gegin... O sekilde ¢ok giizel fikir
aligverisinde bulunuyorduk... bdyle haftada bir yapilan toplantida fikir aligverisi cok ¢cok faydali oluyordu
(p: Irem Hanim, st. 558-570) demistir.

Katilimeilarin is birliginin nasil gergeklestigi, en sik kimlerle, hangi ortamlarda ve ne zaman is birligi
yaptiklarina yonelik goriisleri etken bilesenler alt temasini olusturmustur. Aileler is birligini daha ¢ok ¢ocuklarinin
0zel egitim hizmetlerinden sorumlu 6gretmen veya fizyoterapisti ile egitime/tedaviye yonelik bilgi verilip,
yonlendirme yapilmasi seklinde ifade etmislerdir.

Personellerin ¢ogu is birligi silirecini dogal baglamda, molalarda, tesadiifi karsilagmalarda,
gerceklestirdigini belirtmisler; daha ¢ok kendi meslek gruplarinda yer alan diger personellerle daha sik is birligi
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kurduklarini ifade etmislerdir. Bu noktada personeller meslektaglariyla kurduklari is birligini ¢ocugun gelisimi ve
ders siiresince yapilanlar hakkinda bilgilendirme olarak belirtmektedir.

Katiim, Sorumluluklar ve Thtiyaclar ile Aileler

Bu temada yer alan alt temalar: aile 6zellikleri, katilim1 ve ihtiyaglaridir. Aile 6zellikleri katilimcilarin,
ailelerin 6grenmeye ve gelisime agik olmalart yoniindeki ifadelerini igeren bir alt temadir. Ailelerin 6zellikleri
egitim/tedavi siireglerinde etkili olmaktadir (e: Derin, Sermin, p: Idil, Safa, Sude, Irem, Siileyman, Alper, Gékhan,
Eda, Serra, Zehra, Leman). Ornegin ailelerin sosyoekonomik diizeyleri, tutumlari, cocuklarinin gelisimi icin ¢aba
sarf etme gibi 6zellikleri etkilidir. Ailelerin egitim/tedavi siirecine katilimi neredeyse tiim katilimeilar tarafindan
(e: Nihal, Songiil, Sermin, ilker, Hale, Yesim ve katilimci tiim personeller) dile getirilen bir konudur. Aile
ihtiyaglar1 ¢ocugun egitim siireci, ebeveynlerin kigisel gelisimleri, maddi ve psikolojik destek olarak ifade
edilmistir. Psikolojik destek ihtiyacina yonelik goriis bildiren iki ebeveynden (e: Derin ve Hale) Derin Hanim,;

“...diizenli bir sekilde psikologa gidebilme sansimiz olsaydi mesela... Psikolog anlayisi da ¢ok seydir.
Gittigin zaman, hasta misin sen? Bir seyin, neyin eksik gibi bir alg1 oluyor ama bazen 6yle bir sey oluyor
ki bir de bu devrin insaniysaniz bu devirde yasiyorsaniz ihtiya¢ bence yani. Her anlamda ihtiyag (Derin
Hanim, st. 958-964).” demistir.

Erken Cocukluk Ozel Egitimi

ECOE temas: altinda: erken c¢ocukluk donmemi hakkindaki gériisler, 6zel gereksinimli gocuklarin
gereksinimi hakkinda bilgi edinme ve beklentiler alt temalar1 yer almaktadir. Katilimeilarin ¢ogu (e: Songiil, Derin,
flker, p: 1dil, Safa, Serra, Sude, Eda, Leman, Gokhan, Zehra) erken ¢ocukluk dénemi hakkinda griis bildirmistir.
Ornegin erken gocukluk déneminin kritik bir donem oldugu, erken taninin egitim ve tedavi siireglerinde etkili
oldugu goriisii ifade edilmistir. Ogretmen Idil Hanim ise erken donemlerde ebeveynlerin 6neminden bahsederken
“... anne-baba kilit nokta” ifadesini kullanmustir.

Ozel gereksinimli cocuklarin gereksinimi hakkinda bilgi edinme alt temasi iki bashkta ifade edilmistir.
Birincisi ailelerin ¢gocuklarinin gereksinimine yonelik bilgiye kimlerden ve ne sekilde ulastigi; ikincisi ise
personellerin erken ¢ocukluk donemindeki 6zel gereksinimli ¢ocuklara yonelik almis olduklari egitimlerdir.
Aileler ¢ocuklarinin gereksinimi hakkinda bilgi edindikleri kaynaklar1 doktorlar (e: Nihal, Songiil, Derin, Ilker,
Hale, Yesim), 6gretmenler (e: Nihal, Sermin, Hale), yakin ¢evre (e: Derin, Sermin) olarak tanimlamistir. Ayrica
kisisel gabalar ve yaptiklar1 arastirmalar (e: Derin, Sermin, Yesim) ile de dgrendiklerini belirtmislerdir. Ornegin
kisisel ¢abalariyla bilgi edindigini ifade eden Sermin Hanim $6yle demistir; .. .instagramdan falan takip ediyorum,
takip ettigim seyler var... bagka sayfalardan down sendromu olan seyleri takip ediyorum. Yani onlarla nasil
oynuyorlar, nasil geligsiyor onlari takip ediyorum. Onlardan bilgi aliyorum, uygulamaya calistyorum evde...
(Sermin Hanim, st. 78-87)”

Beklentiler alt temasinda aileler ¢ocuklarmin gelisimlerine yonelik beklentilerini dile getirmistir.
Ebeveynler ¢cocuklari i¢in 6z bakim becerileri ve dil becerileri (e: Yesim, Sermin, Hale), fiziksel beceriler (e: Nihal,
Songiil), sosyal becerilerine yonelik gelisimleri (e: Sermin, Derin, ilker, Yesim) noktasinda destek beklemektedir.

ECOE Hizmetlerinde Gorev Alan Personel

Bu tema altinda katilimcilarin meslek oncesi egitim (katilimc1 personellerin tiimii), mesleki gelisim (e:
Nihal, Derin, Ilker, Hale, Yesim ve katilime1 personellerin tiimii) ve meslek hayatlarinda karsilastiklar: engeller
(e: Derin, p: 1dil, Safa, Sude, Alper, irem, Zehra, Siileyman) hakkindaki goriisleri ele alinmistir. Personeller lisans
egitimlerine daha fazla uygulama deneyiminin olmasini, 6zel egitim alaninda miifredatin genisletilmesi gerektigini
belirtmistir. Ozellikle 6zel egitim alan1 disgindan mezun olan personeller (diyetisyen, beden egitimi dgretmeni,
hemsire gibi...) lisans egitimlerinde 6zel egitim ile ilgili bir ders almadiklari igin bu alanda zorlandiklarimi ifade
etmistir. Buna yonelik diyetisyen Serra Hanim; “Lisansta 111 6zel alanlara egilmeli... Mesela biz 6zel gruplar olarak
ne gordiik; yaslilarda beslenme gordiik, iste is¢i grubunda beslenme gordiik ama iste 6zel bireylerin de olduguyla
ilgili kesinlikle bir miifredat konulmali...” demistir.

ECOE Hizmetlerinde Kurum Ozellikleri

ECOE hizmetlerinde kurum &zellikleri temasinin altinda yer alan alt temalar: yasal haklara erisim (e:
Yesim, p: Idil, Sude, Leman, Irem), hizmet siirecinin belirleyicileri (tiim katilimcilar), yénetim ve destek (e:
Sermin, {lker, Yesim, Derin, p: idil, Safa, Serra, Sude, Eda, Mert, Zehra) alt temalaridir. Personeller calistiklart
kurumda igleyisin yasalara uygun oldugunu ve 6zIiik haklarmin giivence altinda oldugunu belirtmistir. Ebeveynler
de bu nedenle kuruma giivendiklerini ifade etmistir. Buna yonelik anne Yesim Hanim, kurumun kendisini glivende
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hissettirdigini sdylemis ve bu sebeple kurumu tercih etmistir. Yasal haklarryla ilgili goriis bildiren katilimecilardan
(p: Idil, Sude, Leman, irem) irem Hanim: *...Biz buraya basladiktan sonra 6grendik ki bizim bir siirii haklarimiz
varmis. Cocuk parasi, yol, yemek parasi, AGI (Asgari Gegim Indirimi)’yi biz burada grendik ve biz bunlari talep
etmeden, bu haklarimiz bize ¢ok giizel bir sekilde verildi (Irem Hanim, st. 1090-1095)” demistir.

Goriis ve Oneriler

Bu tema iki alt temadan olugmaktadir: 6zel egitim hizmetlerinde izleme degerlendirme (e: Derin, Nihal,
Sermin, Ilker, Hale, Yesim ve katilimc1 personelin tiimii) ve olagandisi durumlara uyum (e: Derin, lker, Hale, p:
1dil, Safa, Serra, Sude, Eda, Leman, Zehra). Arastirmanin katilimeilar yasal diizenlemeler, degerlendirme siireci,
hizmetlerin isleyisi, firsatlarin sunulmasi, is birligi, mesleki gelisim ve toplumsal yaklasima yonelik goriis ve
onerilerini dile getirmistir. Is birligi ile ilgili 6zel egitim hizmetlerinde daha fazla is birliginin saglanmasi
gerektigine vurgu yapmislardir (e: Ilker; P: Idil, Siileyman, Leman, Irem, Mert, Serra). Buna yonelik katilimci
baba Ilker Bey; “Ozel gereksinime ihtiyaci olan ¢cocuklarin egitimi, diger seyleri daha ¢ok desteklenmeli. Yetiskin
kisilerde bu bir sekilde telafi edilebiliyor ama ¢ocuklarda &yle olmuyor. O yiizden ¢ocuklarla ilgili egitime daha
fazla is birligine ve destege ihtiyac olmasi... bekliyorum en azindan... (Ilker Bey, st. 445-451).” demistir.

Ozetle arastirmanin bulgularini olusturan alt1 ana tema, on sekiz alt tema is birligi siirecinin ¢ok sayida
bileseni icerdigini ortaya koymustur. Personeller ve aileler, is birliginin gerekliligine vurgu yapmis ancak is
birligine yonelik smirhliklar yasandigini bildirmistir. Personellerin ¢ogu is birligini rastlantisal olarak
gergeklestirdigini belirtmistir. Ailelerin farkli 6zelliklere sahip olmasi siirece katilimlarini etkileyen bir unsurdur.
Ayrica aileler siklikla ihtiyaclari dogrultusunda goriis bildirmistir. Bu ihtiyaglar egitim destegi, ekonomik ve
psikolojik destek olarak belirtilmistir. Katilimcilar ECOE hizmetlerinin nemi dogrultusunda ortak gériise sahiptir.
Personeller mesleki gelisimleri igin lisans siireci ve mesleki yasamlarinda ihtiyaglarinin devam ettigini dile
getirmistir. Son olarak kurum &zelliklerinin de ECOE hizmetlerinde 6nemli bir yere sahip oldugu anlasilmistir.

Tartisma

Bu arastirma bulgularinda &ne ¢ikan ilk tema is birligine yoneliktir. Ozel gereksinimli ¢ocuklar igin is
birligine dayali calismalar gerekliliktir. Ozellikle farkli alanlardan personelin bir arada calismalari is birligi
stirecinde 6nem tagimaktadir (Anthony & Campbell, 2020; Friend vd., 2010). Alanyazin is birliginin benimsendigi
egitim ortamlarinda gocuklarin gelisimlerinin olumlu etkilendigini desteklemektedir (Elgi, 2019; Turner, 2017).
Arastirmanin bulgular erken déonemlerde is birliginin dnemini ortaya koymustur, ancak katilimcilar is birliginde
baz1 engellerin varligindan sz etmistir. Ornegin ebeveynler i¢in kurum ici iletisim ve bilgilendirmedeki smirlilik
bir engeldir (Aragtirmaci giinliigii, sayfa 5). Mereoiu ve digerleri (2016) ebeveynlerin 6zel egitim siireglerinde
personel ile iletisimden uzaklik hissi yasadiklarini vurgulamistir. Aileler ve uzmanlar arasinda is birliginin yeterli
olmadigimi ortaya koyan diger bir nitel aragtirma sonuclart da 6zellikle degerlendirme siireglerindeki is birligi
siirliliklarini ortaya koymustur (Day1 vd., 2022). Ebeveynlerin is birligi siire¢lerinde hizmet veren personel ile
daha fazla iletisime ihtiya¢ duyduklari anlagilmaktadir. Nitekim is birligi i¢in etkili iletisim, ortak anlayis ve
koordineli ¢aligma 6nemlidir (Anthony & Campbell, 2020; Ebersohn vd., 2007). Personeller is birliginde
meslektas desteginin 6neminden s6z etmistir. Coughlin (2017), ekipteki tiyelerin ig birligine agik olmayisi, giiven
veya saygi sorunlari ile rollerin yanlig anlagilmasinin is birliginin dniinde engel olusturdugunu belirtmistir. Diger
bir engel yogun c¢aligma saatleri olarak belirlenmistir. Arastirmalar yogun c¢aligma saatlerinin is birligini
engelledigini ortaya koymaktadir (Blask, 2011; Morgan, 2016; Ozsoy, 2019). Is birligi i¢in en biiyiik ikinci engel
zaman sorunudur (Blask, 2011). Is birligi siireci iletisimi saglamak ve siirdiirmek, profesyonel davranmak, esnek
olmak gibi birtakim rolleri gerektirmektedir (Farrish, 2017). Ancak rol ve sorumluluklarin neler oldugunun
anlasilmadig1 durumlarda is birligi algisi ve tutumlar olumsuz etkilenmektedir (Damasco, 2013). Ayrica is birligi;
ekip olusturma, ekip iiyelerinin 6grenmeyi kolaylastirmasinin yani sira bilgi, beceri ve yontemlerin ekip iiyeleriyle
paylasilmasini gerekli kilmaktadir (Kritikos & Bimaum, 2003). Bu gereklilik ancak yeterli zamana sahip olmakla
yerine getirebilir.

Bulgular is birliginin plansiz, ihtiyag dogrultusunda ve rastlantilar sonucu gerceklestigini ortaya
koymaktadir (El¢i, 2019; Venianaki & Zervakis, 2015). Bu durum paydaslarin is birligini nasil tanimladiklar
konusunda diistindiiriici olmaktadir. Dikkat ¢eken diger bir bulgu ise is birliginin daha ¢ok ayn1 meslek gruplar
arasinda siirdiiriilmesidir. Ogretmenler, kendisiyle ayn1 meslege sahip diger dgretmenlerle iletisimi giiven iginde
ve daha rahat siirdiirdiiklerini belirtmistir (Cahill & Mitra, 2008; flgar & Topag, 2013; Ozsoy, 2019). Ancak ECOE
farklt meslek alanlarimin koordineli ¢alismasini1 gerektiren bir alandir. Personellerin farkli meslek gruplar ile sik
bir araya gelmeleri, bilgi aligverisi yapmalar1 6nemlidir. Bilgi aligverisi yapmanin yani sira ortak kararlar alma,
hedefleri belirleme, hedeflere ulagsma noktasinda plan yapma ve karsilagilan problemleri ¢ozme gibi siiregleri de
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icermektedir. Ebeveynler siklikla ¢ocuklarina dogrudan hizmet sunan personelle is birligi kurmaktadir. Bu
durumunun nedeni ebeveynlerin personel destegine duyduklar: ihtiyagla agiklanabilir (Bayrakli, 2016; Mereoiu
vd., 2016). Sozlii iletisim en sik kullanilan is birligi araci olarak belirlenmistir. Yani sira elektronik 6grenci takip
sistemi, mobil iletigim araglari, personeller tarafindan yazili notlar alinan bilgi defteri, gelistirme ve degerlendirme
toplantilart da is birligi siirecini kolaylastiran araci faktorlerdir. Her g¢ocuk i¢in ayri dosya ve rapor hazirlamak
zorlayici oldugu icin Akin (2019), ECOE igin elektronik performans destek sistemini tasarlamis ve gelistirmistir.
Bu sayede aileler ve dgretmenlerin takiplerinin kolaylasacagini savunmustur. Morgan (2016) da is birligini
kolaylastirmak i¢in Google Dokiimanlar, Google Hang Out, sanal planlama ve diger teknolojik kaynaklarin
kullanilmasini1 6nermistir. Mobil iletisim araglarinin 6zel egitim ¢aligmalarint destekledigini belirten arastirmalar
(Akin, 2019; Bayrakli, 2016; Cabielles-Hernandez vd., 2017) bu arastirmanin bulgularin1 desteklemektedir. Ayrica
aragtirmada yer alan bilgi defteri kullanimi, bagka bir arastirmada personel ve aileler arasinda goriilmektedir
(Sénmez-Kartal, 2015). Is birligine yonelik olumlu algilar da kolaylastirici bir faktor olarak belirtilmis ve bu bulgu
farkli aragtirma bulgulartyla benzerdir (Anthony & Campbell, 2020; Coughlin, 2017; Mereoiu vd., 2016; Morgan,
2016). Bu arastirmada dikkat ¢ceken bir diger sonug, kurumlar arasindaki is birliginin sinirli olusudur. Personeller
rehberlik aragtirma merkezleri, ¢ocuklarin devam ettikleri genel egitim okullari, yiiksekdgretim kurumlart ve
hastaneler gibi farkli kurumlarda yer alan diger personellerle iletisimlerinin olmadigimi dolayisiyla is birliginin
saglanmadigint belirtmektedir. Ebeveynler bu kurumlar arasindaki iletisimi saglayan koprii gorevini
tistlenmektedir.

Bulgulardaki temalardan ikincisi aileler hakkindaki temadir. Aile 6zellikleri is birligini etkileyen bir unsur
olarak belirlenmistir. Personelin aileleri tanimalari ve sahip olduklar1 6zellikleri bilmeleri planlama ve uygulama
acisindan onem tagimaktadir (McWilliam, 2010). Aile 6zellikleri dogrultusunda ihtiyaglarinin karsilanmasi da
beklenen uygulama sonuglarini elde etmek ve ortak bir vizyon gelistirmek i¢in énemlidir (Westmoreland vd.,
2009). Bu arastirmada personel ailelerin sosyo-ekonomik diizeylerinin getirdigi etkilere dikkat c¢ekmistir.
Personele gore diisiik sosyo-ekonomik diizeydeki ailelerin katilimlari daha az olmaktadir. Farkli arastirmalar
ailelerin sosyo-ekonomik diizeylerinin katilimlarin etkiledigini desteklemektedir (Damasco, 2013; Ozsoy, 2019).
Bulgulara gore ailelerin katilim durumu, seans sonu bilgilendirilmekle siirli kalmaktadir. Bunun nedenlerinden
biri personelin egitim/tedavi siireglerinde aile ile bir arada ¢alismakta zorlanmalarindan kaynaklaniyor olabilir. Bu
nedenle personel aile katilimini yeterince tesvik etmiyor olabilir. Bir diger neden personel ve ebeveynlerin is
birligine yiikledikleri anlamin farklilagsmasi ve is birligi siirecinin gerekliliklerinin neler olduguna yonelik bilgi
ihtiyacinin bulunmasi olabilir. Yiiz ylize bilgilendirmenin yani sira telefonla bilgi verme siireci hem bu hem de
bagka arastirmalarda goriiliirken (Akin, 2019; Bayrakli, 2016; Cabielles-Hernandez vd., 2017); Tutuk (2018),
destek hizmete aile katilimini inceledigi arastirmasinda benzer sekilde sadece ders sonu aileye bilgi vermekle
sinirli kalindigini belirtmistir.

Ugiincii tema olan ECOE, katilimeilar tarafindan gocuklarinin gelisimi i¢in énemli bir donem olarak
belirtilmistir. Alanyazinda da bu goriis birligi hakimdir (Hughes-Scholes & Gavidia-Payne, 2019; McWilliam,
2010). Katilmeilar 6zel gereksinimli ¢ocuklarin hizmetlere en kisa siirede kavusmasi gerektigini savunmustur.
Ancak sinirhiliklar nedeniyle erken tanilama ve miidahalede gecikmeler yasanmaktadir (Oztiirk-Ertem, 2005).
Aileler erken donemlerde en 6nemli paydastir ve onlarin yaklagimi erken donemlerdeki miidahalelerde etkili
olmaktadir (Diken vd., 2009; Douglas vd., 2019; Kars, 2017). Ozellikle ¢ocuklarin gereksinimlerinin erken
tanilanmasi i¢in ailelerin ¢ocuklarini iyi taniyor olmasi gerekir (Guimond vd., 2008; Kars, 2017). Bulgulari
olusturan dérdiincii tema ECOE’de gorev alan personeller temasidir. Personeller, lisans siirecindeki egitimleri
miifredat ve ders igeriklerini ECOE konular agisindan yetersiz bulmaktadir. Farkh alanlardan mezun olan ve dzel
egitim hizmeti iginde gorev alan personelin 6zel gereksinimli bireyler hakkinda yeterince bilgi sahibi olmadan
meslege basladiklar1 bu arastirmada ifade edilmistir. Ozel gereksinimli bireylere hizmet veren personeller alan
uzmanligt dahilinde degerlendirme ve miidahaleleri gergeklestirse de ekip olarak birlikte karar almalidir. Nitekim
Lee ve digerleri (2015), 6zel egitime yonelik egitim alan personelin daha kapsayici bir anlayigla hizmet verdigini
savunmustur. ECOE’de gérevli personelin (egitimciler, ergoterapistler, fizyoterapistler, dil konusma terapistleri,
psikologlar, diyetisyenler, doktorlar, sosyal hizmet uzmani gibi) meslege hazirlanmasi gerektigi savunulmaktadir
(Anthony & Campbell, 2020; Bricker vd., 2020; Norman, 2020). Ozetle yiiksekdgretim programlari adaylart
mesleki ihtiyaglarina yonelik yetistirmelidir (Collier vd., 2015; Coughlin, 2017). Hizmet i¢i egitimlerin mesleki
gelisime katki sagladigini vurgulayan arastirmalar da goriilmektedir (Elgi, 2019; Fakili, 2019; Kayhan &
Akcamete, 2018; Mereoiu vd., 2016; Rakap, 2017; Sivrikaya & Yikmis, 2016). Ancak personelin ECOE’ye
yonelik bir egitim almis olma durumu incelendiginde is birligine ydnelik deneyimlerinin, ihtiyaglarinin ve
onerilerinin etkilenmedigi ortaya ¢ikmaktadir. Bu durum verilen hizmetlerin is birligi icerigi agisindan yeterli
olmadigimi diisiindiirmektedir.
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Besinci tema olan kurum &zellikleri temasi is birligi siirecinin niteligi i¢in personelin yan1 sira hizmet
veren kurumlarin da 6nemli oldugunu gostermektedir. Arastirmanin gergeklestirildigi kurum farkli yonleriyle
(fiziksel 6zelliklerinin iyi olmasi, denetimin sistematik yapilmasi, nitelikli personel olmasi, ek hizmetlerin [spor,
sanat, bilim, ...] olmasi, farkli meslek gruplarinin yer almasi ve egitim-6gretim alanlarinin gereksinim tiiriine gore
ayrilmasi) katilimcilar tarafindan nitelikli bulunmaktadir. Benzer sekilde alanyazinda farkli meslekteki
personellerin birlikte ¢aligmalarinin katkilarina dikkat ¢ekilmektedir (Bricker vd., 2020; Elgi, 2019; Hamilton
Jones & Vail, 2014). Ayrica ECOE’de personelin yani sira yoneticilerin de etkili oldugu bu arastirma ve baska
arastirmalarda goriilmektedir (Bricker vd., 2020; Morgan vd., 2015). Son temada katilimeilarin goriis ve 6nerileri
ele alimmistir. Bu temada yer aldig1 gibi katilimcilarin personelin istthdami yoniindeki goriisleri alanyazina gore
desteklenmektedir (Bricker vd., 2020; Tomris & Celik, 2021). Ailelerin degerlendirme siirecine katilmasi
yoniindeki Oneriler baska arastirmalarda da vurgulanmistir (Collier vd., 2015; Day1 vd., 2022; Yurtsever, 2013).
Yiksekogretim kurumlarindaki dgretim iiyeleri ile 6zel egitim personelinin is birligi bu ve bagka aragtirmalarda
desteklenmektedir (Ozaydin, 2019; Tomris & Celik, 2021). Ayrica egitime teknolojinin entegre edilmesi gerektigi
goriigii farkli calismalarda (Clark, 2008; Karadeniz & Vatanartiran, 2015) benzer bicimde ortaya konulmustur. Son
olarak COVID-19 siirecinde yasanan degisimlerin yansimalar1 bu arastirmada dikkat ¢ekmis ve bagka
arastirmalara da bu siirecin etkileri yansimistir (Karahan vd., 2020). Ornegin Karahan ve digerleri (2021) bu
siiregte annelerin 6zel gereksinimli ¢ocuklarinin problem davranislariyla bas etmekte giiclik yasadiklarini
belirtmistir.

Sonuc¢

Sonug olarak ECOE’de, paydaslarm is birligi siireclerine yénelik deneyimlerinin incelendigi bu arastirma
bulgularma gore is birliginin siirdiiriilmesinde aileler, dzel egitim kurumlari, personeller biiyiik etkiye sahiptir. Is
birliginin rastlantisal karsilasmalarda iletisim kurma gibi sistematik olmayan bir diizende gerceklestirildigi
goriilmiistiir. Is birligini destekleyen politikalara duyulan ihtiyag, bu arastirmanin énemli bir sonucudur.
Personellerin mesleki gelisimlerini siirdiirmeye, 6zellikle de ECOE anlaminda teorik ve uygulamali egitimlere
ihtiya¢ duyduklari anlagilmaktadir. Ulagilan bir diger 6nemli sonug, aile katiliminin énemine yoneliktir. Ailelerin
ozellikleri ve imkanlari is birligi basarisin1 dogrudan etkilemektedir. Arastirmada personel boyutunda istihdam ve
ozlik haklarma yonelik yasal diizenlemelere gereksinim oldugu belirlenmistir. Aileler ise g¢ocuklarmnin
degerlendirme ve yerlestirme siireglerine katilimda simirlilik yagamaktadir. Ayrica gocuklarinin egitim, saglik
haklar1 konusunda bilgi ve destek gereksinimleri bulunmaktadir.

Siirhiliklar ve Oneriler

Bu aragtirma, bir 6zel egitim ve rehabilitasyon merkezinde gorev yapan farkli alan personelleri ve
merkezden hizmet alan 6zel gereksinimli ¢ocuklarin ebeveynleriyle smirlidir. ECOE’de personel-personel ve
personel-aile arasi is birligini planlayan, uygulayan ve denetleyen dijital tabanli is birligi programlari
gelistirilebilir. Is birliginin tanimin1 yapan egitimler ve pekistiren etkinliklerin diizenlenmesi &nerilir. Ayrica 6zel
egitim kurumlar ile tiniversiteler arasinda resmi protokoller esliginde uygulamali egitimler gergeklestirilebilir.
Ozel egitim kurumlarmin bahge, oyun alani, spor, sanat, bilim faaliyetleri acisindan iyilestirilmesi 6nerilir. Ayrica
ECOE’de nitelikli personel icin lisans ve lisansiistii egitim programlarinda 6zel gereksinimli ¢ocuklara yénelik
derslere yer verilmelidir. ECOE ile iliskili tiim kurumlarin is birligi icinde galismalar yapmasi dnerilir. Ileri
aragtirmalara yonelik olarak; farkli kurumlar aras1 (iiniversite-6zel egitim kurumlari veya hastane-6zel egitim
kurumlart gibi) is birligi ¢alismalarini i¢eren; belirli bir gereksinim alanina veya farkli bir yas araligina odaklanan;
is birliginin 6niindeki engelleri ve ¢dziim Onerilerini inceleyen aragtirmalar planlanabilir.
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Abstract

Introduction: Early childhood is a critical period for supporting children's development. The role of families and
the staff responsible for the services is crucial in supports to be provided in the development of children with
special needs. In this study, stakeholders' cooperation processes were examined in the context of family-staff and
staff-staff cooperation.

Method: The participants are 12 staff and seven parents at a special education center. The data of the study, which
was conducted in the phenomenological design of qualitative research methods, were obtained with the semi-
structured interview technique and analyzed with content analysis.

Findings: Findings were discussed under the titles cooperation experiences, family participation and needs, early
childhood special education, staff, institution features, opinion and suggestions. Six main themes and 18 subthemes
were reached.

Discussion: The findings of the study were consistent with the findings of the studies examining the cooperation
process in special education services in the literature. Physical features of the institution, its operation in
accordance with legal regulations and the staff's efficiency are effective in meeting families' needs of information
and social support. Families need cooperation with staff expert in different fields in the process of starting
education of children with special needs after early diagnosis and evaluation. The role of families and the directors
and staff of the special education institutions are critical in maintaining the cooperation. Parents' needs such as
information, social and psychological support must be met in line with the family participation. Family
participation should be supported through accessible digital-based cooperation programs, professional skills of
staff must be developed, and the physical features of institutions must be improved.
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Introduction

Early childhood special education (ECSE) refers to the services provided to the children between the ages
of 0-8 who have special needs, are developmentally delayed or at risk and to their families (Odom & Wolery,
2003). ECSE is a service area that necessitates the cooperation of families and various staff. The importance of
cooperation to support children's development in this period is emphasized (Turner, 2017). In the early childhood
which is a critical period, the coordinated work of families and staff is quite significant in the education of children
with special needs and their families. The studies show that the first five years after birth are quite important in
terms of the functions and the structure of the brain. During this period, the physical development of the brain is
completed by almost 90% (Huttenlocher, 1994). In early childhood, children experience rapid development in
linguistic, academic, social and emotional aspects (Colker, 2014). In early childhood, a critical period in this
respect, the qualified services offered to the children and their families and the rate of access to these services are
also important (The United Nations Educational, Scientific and Cultural Organization [UNESCO], 2014; United
Nations International Children's Emergency Fund [UNICEF], 2012).

Although the scope, type and implementation of early childhood services differ in countries in terms of
education policies and legal regulations (United Nations [UN], 2006; Urban et al., 2011). It is a necessity to identify
developmental differences of individuals and develop intervention plans (Education Reform Initiative [ERI],
2019). When developing intervention plans, the first people to cooperate with are the families of the children
(Allen & Duncan Smith, 2008; Diken et. al, 2009). Families are responsible for the care and education of their
children (Heward, 2013; McWilliam, 2010). Working together with families who have children with special
education needs to create a common goal and to reach that goal constitutes the basis of ECSE (Anthony &
Campbell, 2020; Raver & Childress, 2015). It is important to meet the parents' needs for information and support
about the development of their children because the development of parents is directly proportionate to the
development of children (Guralnick, 2016). It is necessary to inform the families, to ensure their participation with
cooperation, and to increase the quality and quantity of the services (Messenger & Robertson, 2010). ECSE
services are expected to include staff who can provide services to children with interest and enthusiasm in line
with their developmental characteristics and needs. At this point, the approach, knowledge and experience of the
personnel working with children with special needs are determinant. Cooperation means that field experts
voluntarily plan together to achieve common goals (Carter et al., 2009). Cooperation is to create teams, make
learning easier for team members, provide opportunities in the field of special education to contribute to their
knowledge and skills (Kritikos & Bimaum, 2003). In the field of ECSE, cooperation between stakeholders and
institutions is accepted as a recommended practice and a necessity of legal regulations. Cooperation is becoming
increasingly important, especially in the face of the risk factors faced by young children or their needs. Because
as the problems or necessities increase, the need for services and joint efforts also increases. It is stated that the
necessary attention is not given to cooperation in order to provide quality services to young children and their
families, and it is noted that there are difficulties about teams, programs and legal regulations in the cooperation
process (Bricker et al., 2020).

This study on the cooperation processes of individuals involved in special education services for children
with special needs between the ages of 0-8. The main purpose of the study is to examine the cooperation process
experiences of individuals responsible for special education services of children with special needs. Depending on
this main purpose, answers to the following questions were sought:

About the staff working in special education services;
1.  What are their views on their experience of cooperating with other staff?
2. What are their views on their experience of cooperating with families of children with special needs?

3. What are the views of families with children with special needs on their cooperation experiences with the
staff?

About staff working in special education services and families of children with special needs;
4. What are the problems they have experienced in ECSE services?

5. What are the suggestions for increasing the quality of ECSE services?
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Method
Research Model

In this study, it is aimed to examine the cooperation experiences of the staff providing services to children
with special needs with other staff and families, and the families' cooperation experience with the staff. For this
purpose, phenomenological design, one of the qualitative research methods, was used. With this design, it is
possible to examine the perspectives and opinions of the participants in depth (Denzin & Lincoln, 2017).

Study Group

This study was conducted in a special education and rehabilitation center in Southeast Anatolia Region
of Turkey. Participants in the study, conducted to determine the experiences of this center's staff and parents of
children with special needs regarding the cooperation process, were determined by the criterion sampling
technique. Because the total number of people experiencing the phenomenon of cooperation may be high, some
criteria were determined and the selection of participants became easier with this technique (Merriam, 2013). The
criteria for the participating staff are that they provide services for children between the ages of 0-8 who attend the
institution, that they work in the same institution for at least one year and that they are staff from different
occupational groups; and for the families that they have children with special needs between the ages of 0-8. 12
voluntary staff and seven parents participated in the study and their information is presented in Table 1 and Table
2.

Table 1
Demographic Information of Participating Staff
No Code name  Age Gender Profession Seniority ECSE training
1 Sude 26 Female Audiologist 3 years Yes
2 frem 38 Female Preschool teacher 7 years No
3 Idil 34 Female Primary school teacher 10 years Yes
4 Serra 24 Female Dietitian 2 years Yes
5 Safa 28 Male Special education teacher 3.5 years Yes
6 Eda 25 Female Physiotherapist 1.5 years No
7 Leman 29 Female Preschool teacher 5.5 years No
8 Alper 28 Male Nurse 5 years No
9 Mert 30 Male Physical education teacher 8 years No
10 Gokhan 26 Male Robotic coding workshop trainer 2 years No
11 Siileyman 30 Male Psychologist 6 years Yes
12 Zehra 32 Female Gastronomy workshop trainer 5 years No

Note: ECSE = Early childhood special education.

Of the 12 participating staff, seven were female and five were male; their ages ranged from 24 to 38.
Form, preschool, special education, physical education teachers, physiotherapist, nurse, dietitian, audiologist,
psychologist and workshop (science, art, sports) trainers work in the institution.

Six of the seven participating parents are mothers and one is father. Parents have at least one and at most
three children. Diagnostic types of children are cerebral palsy, down syndrome, autism spectrum disorder, autism
spectrum disorder and dravet syndrome, physical disability and hearing impairment.

Data Collection

The studies must be conducted in accordance with certain rules and ethical principles (Hammersley & Traianou,
2017). Inthis study, it was taken into consideration that the participants were volunteers, that the written and verbal
approvals were obtained before the interviews, that the participants are given a code name so that their identities
stays confidential, that only the statements of the participants are included and there will be no direction. The data
were collected using semi-structured interview forms, demographic information forms, and supported by
researcher notes and diaries. Semi-structured interviews provide the opportunity to examine, explain and deepen
the answers given by volunteer participants to pre-prepared questions (Berg, 2009). The researcher first prepared
interview questions based on the literature. Then, they asked the written opinions of five field experts working in
the fields of assessment-evaluation and special education in different higher education institutions. Final
regulations were made considering the opinions of the experts and interview questions were tested by conducting
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a pilot interview with a staff and a parent. The Staff Interview Form consists of 15 demographic information
questions and 12 semi-structured open ended interview questions, and the Family Interview Form consists of 17
demographic information and 10 semi-structured interview questions. The interviews were recorded with the
participants' approval and written notes were kept. When making researcher interviews, importance was given to
the principles (Patton, 2014) of making changes according to the flow of the interview, asking questions in a
conversational manner, encouraging, providing feedback, controlling the process, and being impartial and
empathetic. The interviews were made face to face with 17 participants and through mobile devices (voice call on
the phone) with two participants due to the Covid-19 pandemic. The audio recordings, which lasted an average of
40 minutes, lasted a total of 760 minutes and 32 seconds, and the data transcribed from these recordings totaled
584 pages.

Table 2
Demographic Information of Participating Parents
Code Number . .
No name C(Z(C:)gﬁg;?f of Affinity elai\tl:zlti?; condit\i/\;g; k:glgession Child's age di(;hlr!g;s
(Parent) children P 9
1 Nihal Bugra 3 Mother  Primary school Housewife 6 years old Cerebral palsy
. - . . Physical
2 Songiil Selim 2 Mother  Primary school Housewife 3 years old disability
3 Sermin Elif 3 Mother High school Housewife 2years5  Down
months syndrome
Autism
2 years 10 spectrum
4 Derin Can 1 Mother High school Housewife Y disorder and
months
Dravet
syndrome
5 Ilker Yusuf 3 Father  High school Retired 1year 8 Hearing
months impairment
. . . 5years4  Physical
6 Yesim Neva 3 Mother High school Housewife months disability
Autism
7 Hale Zeynep 2 Mother Undergraduate Housewife 5 years spectrum
disorder
Data Analysis

The data analysis of this study was carried out with the content analysis technique (Creswell & Creswell,
2018). The analysis process was carried out in six steps and the steps are presented in Figure 1.

Figure 1
Data Analysis Steps

Preparing data for analysis
Z
Reading and reviewing data
2
Encoding data

| |

| |

| |
\Z

| |

| |

| |

Reaching themes and subthemes
Z
Deciding how to include themes and subthemes
Z
Interpreting and explaining data

First of all, 30% of the audio recordings were sent to a field expert to conduct reliability studies of the
data. According to the results of the expert who examined the data breakdowns, the breakdowns were found to be
90% consistent. In coding reliability studies, a research associate doctorating in the special education field and a
faculty member working in the special education field were sent the 30% of the written breakdowns of the data,
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and they were asked to do coding. The researcher and the experts compared the code lists and came to terms in the
matters of consensus and disagreement. According to Miles and Huberman's (1994) formula of "consensus /
(consensus + disagreement) x 100", the consensus between the coders was 95%.

Reliability

Reliability studies in qualitative research are explained by the concepts of credibility, transferability,
consistency and confirmability (Erlandson et al., 1993). In order to ensure credibility in this study, interaction,
depth-focused data collection, diversification, expert examination and participant confirmation were included. In
addition, the researcher regularly kept field notes and diaries. In the analysis of the data, reliability studies were
conducted together with two field experts. The participants were conveyed personal interview breakdowns and
asked to confirm. The researcher is competent on the matter of methods, they took lessons about qualitative
research methods and participated in seminars on qualitative research methods. In order to ensure transferability
in this study, the data was depicted in detail and conveyed without comment, and participants with various
characteristics were determined with criterion sampling method. In order to ensure consistency in this study,
regular meetings were held with instructors working in special education fields, and the reliability studies of data
and codes were completed. In order to ensure confirmability in this study, reliability studies were conducted with
different people. In addition, the data collection instruments, raw data, codings and all documents were archived.
As a result, in this study which examines family and staff cooperation during the ECSE process, six themes and
18 subthemes were explianed under the title findings in the wake of the analysis of the data obtained from the
semi-structured interviews.

Results

In this study, cooperation in the ECSE services process was explained in line with the personal views of
the participants in the six themes and sub-themes that emerged as a result of the analysis of the data. In order to
protect the identities of the participants, each of them was given a code name. Staff participants are indicated in
parentheses with the letters "'s" and parent participants are indicated in parentheses with the letters "p". The main
themes and subthemes obtained are presented in Table 3.

Table 3
Main Theme and Subthemes

Main themes Subthemes
Obstacles to cooperation
) ) Active components
1. Cooperation as a pattern: Experiences Facilitating factors

Stakeholder institutions

- . . Family characteristics
2. Families' participation, responsibilities and Family participation

needs Family deeds

Opinions about early childhood
Obtaining information about the needs of children with special needs

3. Early childhood special education s
Expectations

Prevocational training

4. Staff working in ECSE services Professional development
Obstacles
Access to legal rights

5. Institutional characteristics in ECSE services Determinants of the service process
Management and support

Monitoring and evaluation in special education services

6. Opinions and suggestions Adaptation to unusual situations

ECSE = early childhood special education.
Cooperation As a Pattern: Experiences

The first theme consists of four subthemes. The participants stated that cooperation is a necessity in ECSE
services as a quality but that there are several factors preventing cooperation. According to some participants,
factors such as negative attitudes of the colleagues (s: Safa, Serra, Eda, Leman, Irem, Zehra, Siileyman),
communication problems (p: Nihal and Derin), busy working hours (s: Sude) were preventing cooperation. For
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example, Ms. Sude drew attention to busy working hours by saying, “...We can't see each other much because the
sessions are intense.” Factors that facilitate cooperation are, on the other hand, electronic student tracking system
(s: Safa, Sude, Zehra, Siileyman), mobile communication tools (p: Songiil, Sermin, s: Serra, Leman, Zehra),
information book (s: Safa, Sude) and staff meetings (s: Sude, Leman, irem). For this purpose, Ms. irem said,

“All our psychologist friends and we individualist teachers were gathering in the teachers' room under the
chairmanship of our education coordinator. We were discussing a student every week... Everyone was
suggesting methods, we were having a great exchange of ideas... The exchange of ideas in those weekly
meetings was very very useful. (s: Ms. Irem, 558-570)".

The participants' views on how cooperation takes place, with whom, in which environments and when
they cooperate constitute the subtheme of active components. Families mostly defined cooperation as providing
information and guidance regarding education/treatment by the teacher or physiotherapist responsible for their
child's special education services.

Most of the staff stated that the cooperation process was occured in natural context, during breaks, in
coincidental encounters, and that they cooperated more frequently with other staff that has the same profession
with them. At this point, the staff defined the cooperation they establish with their colleagues as providing
information about the child's development and what is being done during the lesson. Thus, they stated that they
communicate with their colleagues in case of need in order to obtain information in line with the needs of children
with special needs and to plan the education process. Parents, on the other hand, said that they mostly
communicated with the staff responsible for the education/treatment of their children.

Families' Participation, Responsibilities and Needs

The subthemes in this theme are: family characteristics, participation and needs. Family characteristics is
a subtheme that includes the statements of the participants about families being open to learning and development.
The characteristics of the families are effective in the education/treatment processes (p: Derin, Sermin, s: Idil, Safa,
Sude, Irem, Siileyman, Alper, Gokhan, Eda, Serra, Zehra, Leman). For example, the socioeconomic levels of
families, their attitudes, and their efforts to support their children's development are effective. Participation of
families in the education/treatment process is an issue expressed by almost all participants (p: Nihal, Songiil,
Sermin, Ilker, Hale, Yesim and all participating staff). Family needs are expressed as the child's educational
process, the personal development of the parents, and financial and psychological support. Ms. Derin, one of the
two parents (p: Derin and Hale) who expressed their views on the need for psychological support, said,

113

. if we had the chance to go to the psychologist regularly, for instance... When you go to the
psychologist, people think that... You know, "Are you sick?" Like, you have something missing. But
sometimes things happen that... especially if you are a person of this age, if you live in this age, | think it
is a necessity. A need in every sense (Ms. Derin, 958-964)”.

Early Childhood Special Education

Under the theme of ECSE, there are subthemes of opinions on early childhood, obtaining information
about the needs of children with special needs, and expectations. Most of the participants (p: Songiil, Derin, ilker,
s: 1dil, Safa, Serra, Sude, Eda, Leman, Gokhan, Zehra) expressed their opinions about early childhood. For
example, it was expressed that early childhood is a critical period and that early diagnosis is effective in education
and treatment processes. Teacher Ms. Idil, on the other hand, used the expression “... parents are the key point”
when talking about the importance of parents in the early periods.

The subtheme of obtaining information about the needs of children with special needs is expressed under
two titles. The first is from who and how families reach the information about the needs of their children; and the
second is the training received by the staff for children with special needs in early childhood. Families defined the
resources they obtained information about the needs of their children as doctors (p: Nihal, Songiil, Derin, Ilker,
Hale, Yesim), teachers (p: Nihal, Sermin, Hale), and close environment (p: Derin, Sermin). They also stated that
they learned through personal efforts and research (p: Derin, Sermin, Yesim). For example, Ms. Sermin, who
stated that she obtained information through her personal efforts, said; ... I follow some accounts on Instagram...
| follow things about down syndrome on other pages. | mean, how we should play with them, how they develop.
I get information from them, I try to apply it at home... (Ms. Sermin, 78-87)”.
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In the expectations subtheme, families expressed their expectations about their children's development.
Parents expect support for their children in terms of self-care skills and language skills (p: Yesim, Sermin, Hale),
physical skills (p: Nihal, Songul), and development of social skills (p: Sermin, Derin, Ilker, Yesim).

Staff Working In ECSE Services

Under this theme, the opinions of the participants about prevocational education (all of the participating
staff), professional development (p: Nihal, Derin, ilker, Hale, Yesim and all of the participating staff) and the
obstacles they face in their professional lives (p: Derin, p: Idil, Safa, Sude, Alper, Irem, Zehra, Siileyman) were
discussed. Staff stated that undergraduate education should include more practical experience and that the
curriculum in the field of special education should be expanded. Especially the staff who graduated from outside
the field of special education (dietitian, physical education teacher, nurse, etc.) stated that they had difficulty in
this field because they did not take any courses related to special education in their undergraduate education. About
this, dietitian Ms. Serra said, “Special fields should be given importance in undergraduate education... We, for
example, as a special group, saw nutrition in the elderly, nutrition in the worker group, but you know, there should
definitely be a curriculum about the presence of special individuals.”

Institution Characteristics In ECSE Services

The subthemes under the institution characteristics theme in ECSE services are: access to legal rights (p:
Yesim, s: Idil, Sude, Leman, irem), determinants of the service process (all participants), management and support
(p: Sermin, Ilker, Yesim, Derin, s: Idil, Safa, Serra, Sude, Eda, Mert, Zehra). The staff stated that the functioning
of the institution they work in is in accordance with the law and their personal rights are safeguarded. Parents also
stated that they trust the institution for this reason. In this regard, Ms. Yesim, a mother, said that this institution
made her feel safe and that's why she preferred it. Ms. Irem, one of the participants who expressed an opinion
about her legal rights (s: Idil, Sude, Leman, frem), said:

“...We learned that we have many rights after we started here. We learned about child allowance, travel
and food allowance, MLA (Minimum Living Allowance) here and these rights were given to us in a very
nice way without us even demanding them” (Ms. Irem 1090-1095).

Opinions and Suggestions

This theme consists of two subthemes: monitoring and evaluation in special education services (p: Derin,
Nihal, Sermin, Ilker, Hale, Yesim and all of the participating staff) and adaptation to unusual situations (p: Derin,
Ilker, Hale, s: 1dil, Safa, Serra, Sude, Eda, Leman, Zehra). The participants of the research expressed their opinions
and suggestions regarding legal regulations, evaluation process, functioning of services, provision of opportunities,
cooperation, professional development and social approach. They emphasized that more cooperation should be
provided in special education services (p: Ilker; s: idil, Siileyman, Leman, irem, Mert, Serra). In this regard,
participant Mr. ilker, a father, said:

“The education of children with special needs should be supported more. This can recover in some way
in adults, but not in children. That's why there needs to be more cooperation and support in education for
children... at least that's what | expect...” (Mr. Ilker 445-451).

In brief, six main themes and 18 subthemes that constitute the findings of the study revealed that the
cooperation process includes many components. Staff and families emphasized the need for cooperation but
reported limitations to cooperation. Most of the staff stated that cooperation occurred randomly. The different
characteristics of families are a factor that affects their participation in the process. In addition, families frequently
expressed their opinions in line with their needs. These needs are stated as educational, economic and
psychological support. Participants have a common view on the importance of ECSE services. The staff expressed
that their needs for professional development continue throughout the undergraduate process and their professional
lives. Finally, it has been understood that institution characteristics also have an important place in ECSE services.

Discussion

The first theme that stands out in these research findings is cooperation. Cooperative work is a necessity
for children with special needs. It is especially important for staff from different fields to work together in the
cooperation process (Anthony & Campbell, 2020; Friend et al., 2010). The literature supports that children's
development is positively affected in educational environments where cooperation is adopted (Elgi, 2019; Turner,
2017). The findings of the study revealed the importance of cooperation in the early stages, but participants
mentioned the existence of some obstacles to cooperation. For example, the limitation in in-house communication
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and debriefing is an obstacle for parents (Researcher's diary, page 5). Mereoiu et al. (2016) emphasized that parents
experience a sense of distance from communication with the staff during special education processes. Another
qualitative research finding that cooperation between families and experts is not sufficient also revealed the
limitations of cooperation, especially in the evaluation process (Dayi et al., 2022). It is understood that parents
need more communication with the service staff in the cooperation processes. Indeed, effective communication,
common understanding and coordinated work are important for cooperation (Anthony & Campbell, 2020;
Ebersohn et al., 2007). Staff spoke about the importance of colleague support in cooperation. Coughlin (2017)
stated that team members' lack of cooperation, and misunderstanding of roles due to trust or respect issues
constitute obstacles to cooperation. Another obstacle was determined as busy working hours. Studies reveal that
busy working hours prevent cooperation (Blask, 2011; Morgan, 2016; Ozsoy, 2019). The second biggest obstacle
to cooperation is the time problem (Blask, 2011). The cooperation process requires certain roles such as
establishing and maintaining communication, acting professionally, and being flexible (Farrish, 2017). However,
when roles and responsibilities are not understood, perception of cooperation and attitudes are negatively affected
(Damasco, 2013). In addition to facilitating team building and team members' learning, cooperation requires the
sharing of knowledge, skills and methods with team members (Kritikos & Bimaum, 2003). This requirement can
only be fulfilled by having enough time.

The findings reveal that cooperation is unplanned, based on need and as a result of coincidences (El¢i,
2019; Venianaki & Zervakis, 2015). This situation is thought-provoking about how stakeholders define
cooperation. Another notable finding is that cooperation is mostly maintained between the people from same
professional groups. Teachers stated that they maintained their communication with other teachers who have the
same profession as them more confidently and comfortably (Cahill & Mitra, 2008; Ilgar & Topag, 2013; Ozsoy,
2019). However, ECSE is a field that requires the coordinated work of different professional fields. It is important
for the staff to meet frequently with different professional groups and exchange information. In addition to
exchanging information, it also includes processes such as making joint decisions, setting goals, making plans to
achieve those goals, and solving encountered problems. Parents often cooperate with staff who provide direct
services to their children. The reason for this situation can be explained by the need of parents for staff support
(Bayrakli, 2016; Mereoiu et al., 2016). Verbal communication was identified as the most frequently used
cooperation tool. Electronic student tracking system, mobile communication tools, information notebook where
written notes are taken by the staff, development and evaluation meetings are also intermediary factors that
facilitate the cooperation process. Akin (2019) designed and developed an electronic performance support system
for ECSE since it is challenging to prepare separate files and reports for each child. He argued that this would
make it easier for families and teachers to follow up. Morgan (2016) also suggested using Google Docs, Google
Hang Out, virtual planning, and other technological resources to facilitate cooperation. Studies indicating that
mobile communication tools support special education studies (Akin, 2019; Bayrakli, 2016; Cabielles-Hernandez
et. al, 2017) support the findings of this study. In addition, the use of information notebooks included in the study
was seen among staff and families in another study (Sonmez Kartal, 2015). Positive perceptions towards
cooperation were also stated as a facilitating factor and this finding is similar to the findings of different studies
(Anthony & Campbell, 2020; Coughlin, 2017; Mereoiu et al., 2016; Morgan, 2016). Another striking result of this
study is the limited cooperation between institutions. Staff states that they do not have communication with other
staff in different institutions such as counseling and research centers, general education schools that children
attend, higher education institutions and hospitals, and therefore cooperation is not ensured. Parents act as bridges
of communication between these institutions.

The second theme in the findings is the theme about families. Family characteristics were identified as a
factor affecting cooperation. It is important for staff to know the families and their characteristics in terms of
planning and implementation (McWilliam, 2010). Meeting the needs of the family in line with their characteristics
is also crucial in achieving the expected application results and developing a common vision (Westmoreland et
al., 2009). In this study, staff drew attention to the effects of the socio-economic levels of families. According to
the staff, the participation of families with low socio-economic status is less. Different studies support that the
socio-economic levels of families affect their participation (Damasco, 2013; Ozsoy, 2019). According to the
findings, the participation of families is limited to being informed at the end of the session. One of the reasons for
this may be that staff have difficulty working with families during the education/treatment processes. Therefore,
the staff may not be encouraging family participation enough. Another reason may be that the meaning that staff
and parents attribute to cooperation differs and that there is a need for information about what the requirements of
the cooperation process are. While the process of providing information by phone, in addition to face-to-face
information, is seen in both this and other studies (Akin, 2019; Bayrakli, 2016; Cabielles-Hernandez et. al, 2017),
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in his study examining family participation in support services, Tutuk (2018) similarly stated that the family is
only informed at the end of the lesson.

The third theme, ECSE, was stated by the participants as an important period for their children's
development. This consensus also prevails in the literature (Hughes-Scholes & Gavidia-Payne, 2019; McWilliam,
2010). Participants argued that children with special needs should have access to services as soon as possible.
However, there are delays in early diagnosis and intervention due to limitations (Oztiirk Ertem, 2005). Families
are the most important stakeholders in the early stages and their approach is effective in early interventions (Diken
et al., 2009; Douglas et al., 2019; Kars, 2017). Families need to know their children well, especially in order to
identify their needs early (Guimond et al., 2008; Kars, 2017). The fourth theme that constitutes the findings is the
theme of the staff working in the ECSE. The staff find the undergraduate education, curriculum and course content
inadequate in terms of ECSE subjects. It was stated in this study that staff who graduated from different fields and
work in special education services started their profession without having sufficient knowledge about individuals
with special needs. Although the staff serving individuals with special needs perform assessments and
interventions within their field expertise, they should make decisions together as a team. In fact, Lee et al. (2015)
argued that personnel who receive training in special education provide services with a more inclusive approach.
It is argued that the staff working in ECSE (such as educators, occupational therapists, physiotherapists, language
therapists, psychologists, dietitians, doctors, social workers) should be prepared for the profession (Anthony &
Campbell, 2020; Bricker et al., 2020; Norman, 2020). In brief, higher education programs should train candidates
for their professional needs (Collier et al., 2015; Coughlin, 2017). There are also studies emphasizing that in-
service training contributes to professional development (Elgi, 2019; Fakili, 2019; Kayhan & Akcamete, 2018;
Mereoiu et al., 2016; Rakap, 2017; Sivrikaya & Yikmis, 2016). However, when the status of the staff receiving
training about ECSE is examined, it is revealed that their experiences, needs and suggestions regarding cooperation
are not affected. This situation suggests that the services provided are not sufficient in terms of cooperation content.

The fifth theme, institution characteristics, shows that the institutions that provide services are as
important as the staff for the quality of the cooperation process. The institution where the study was carried out is
found qualified by the participants with its different aspects (good physical characteristics, systematic inspection,
qualified staff, additional services [sports, art, science,...], different occupational groups and the separation of
education and training areas according to the type of requirement). Similarly, the literature draws attention to the
contributions of the staff from different professions working together (Bricker et al., 2020; Elgi, 2019; Hamilton
Jones & Vail, 2014). In addition, it is seen in this study and other studies that managers as well as staff are effective
in ECSE (Bricker et al., 2020; Morgan et al., 2015). In the last theme, the opinions and suggestions of the
participants were discussed. As in this theme, the participants' views on the employment of personnel are supported
by the literature (Bricker et al., 2020; Tomris & Celik, 2021). Suggestions for families to participate in the
evaluation process were also emphasized in other studies (Collier et al., 2015; Day1 et al., 2022; Yurtsever, 2013).
The cooperation of faculty members and special education staff in higher education institutions is supported in this
and other studies (Ozaydm, 2019; Tomris & Celik, 2021). In addition, the view that technology should be
integrated into education was similarly put forward in different studies (Clark, 2008; Karadeniz & Vatanartiran,
2015). Finally, the reflections of the changes experienced during the COVID-19 process have attracted attention
in this study and the effects of this process have been reflected in other studies (Karahan et al., 2020). For example,
Karahan et al. (2021) stated that mothers had difficulty coping with the problematic behaviors of their children
with special needs during this period.

Conclusion

In conclusion, according to the findings of this study examining the experiences of stakeholders in
cooperation processes in ECSE, families, private educational institutions and staff have a great impact on the
continuation of cooperation. Cooperation was observed to occur in an unsystematic manner, such as
communicating in random encounters. The need for policies that support cooperation is an important conclusion
of this study. It is understood that the staff need theoretical and practical training to continue their professional
development, especially in terms of ECSE. Another important conclusion reached is about the importance of
family participation. The characteristics and opportunities of families directly affect the success of cooperation.
The study determined that there is a need for legal regulations regarding employment and personal rights. Families,
on the other hand, experience limited participation in their children's evaluation and placement processes. In
addition, their children need information and support regarding their education and health rights.
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Limitations and Recommendations

This study is limited to different field staff working in a special education and rehabilitation center and
the parents of children with special needs who receive services from the center. Digital-based cooperation
programs can be developed in ECSE that plan, implement and monitor staff-staff and staff-family cooperation. It
is recommended to organize trainings that define cooperation and events that reinforce it. In addition, practical
training can be provided between private educational institutions and universities under official protocols. It is also
recommended that private educational institutions be improved in terms of gardens, playgrounds, sports, art and
science activities. In addition, courses for children with special needs should be included in undergraduate and
graduate education programs for qualified staff in ECSE. It is recommended that all institutions related to ECSE
work in cooperation. For further studies; studies involving cooperation works between different institutions (such
as university-private education institutions or hospital-private education institutions); focusing on a specific
requirement area or a different age range; examining the obstacles to cooperation and solution suggestions can be
planned.
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