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ABSTRACT

As of the beginning of 2024, BILSEM (Science and Art Centers) serves in 379

centers across Turkey, aiming to enhance the academic, artistic, and intellectual  Article Type
skills of gifted students. These institutions, formed by teachers, students, and Research
administrators selected based on various criteria in different branches such as

general knowledge, general ability, music, and art, aspire to nurture Article Background
individuals who realize their potential. One of the subjects taught in line with  Raeived:
these goals and objectives is geography. The opinions and thoughts of BILSEM 14 01 2024

geography teachers regarding the institution, along with the quality of

. . . e e i Accepted:
geography teachers, will contribute to the evaluation of the institution's mission 24.02.2024
and vision. In this context, a case study method was employed in this study, o
aiming to examine the views of BILSEM geography teachers on aspects such as K d
management, students, parents, curriculum, equipment status, and usage. The eywords h
study involved 53 out of 64 geography teachers working in BILSEM centers BILSEM, Geography
Teachers, Geography

across Turkey, and data were collected through a semi-structured interview
form consisting of 7 questions. The findings, categorized into themes and codes
through content analysis, are presented in tables with direct quotes. The
majority of geography teachers expressed that the institution's administrators
view geography as an important and necessary subject in BILSEM, students
have a positive attitude towards participating in TUBITAK projects in the field
of geography, being a BILSEM teacher contributes to their academic
development, and most teachers engage in various scientific activities.
According to the teachers, the lack of teaching materials is a significant
challenge, and they often have to acquire them through their own means.
However, the curriculum, content, assessment processes, and activities are
deemed suitable for students. Additionally, half of the teachers noted that their
students have a high interest in geography and positive attitudes. Based on
these results, recommendations are presented for authorities and readers.
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Introduction

BILSEM, established in Ankara in the 1994-1995 academic year, has expanded to 379 centers in 81
provinces in Turkey by 2024. These independent special education institutions aim to help gifted
students in general mental, visual arts, or music fields develop their capacities to the fullest
(Regulation on Special Education Services, 2018). BILSEM centers play a crucial role in developing
the skills and creativity of gifted students, focusing on their individual talents. The centers merge
scientific behavior and thinking with aesthetic values, contributing to the development of self-
realized individuals (Ministry of National Education - BILSEM Regulation, 2023). The programs in
BILSEM support gifted students in combining scientific thinking with aesthetic values, allowing
them to solve productive problems. The centers aim to help these students recognize their skills and
talents early on, supporting them in utilizing these elements correctly and at the highest level
(General Directorate of Special Education and Guidance Services, 2022).

The process of identifying and placing students in BILSEM involves several stages. Students
attending primary school in grades 1, 2, and 3 are evaluated by their class teachers using an
observation form, and selected candidates are referred to the school guidance committee. The final
evaluation by the committee subjects the selected candidates to preliminary assessment based on
general mental, artistic, or musical abilities. Students who meet the scores specified by the Ministry
of National Education are then included in individual evaluation practices. After these assessments,
students to be placed in BILSEM are determined (ORGM,2023a). To facilitate the adaptation of
students to BILSEM, the "Adaptation Program" is implemented, allowing students to get to know
the institution, programs, teachers, and other students. Following the adaptation program, the
"Support Training Program" is applied to relate the basic skills that students need to develop to all
disciplines. Afterward, the "Individual Talent Awareness" program is carried out over two years to
identify the areas where the student is interested, talented, and can work on in-depth studies in the
future. The program, which determines specific attitudes and skills for each field, plans activities
related to those fields by the relevant subject teacher. After completing this program, students
undergo the "Special Talent Development Program" for two years to gain in-depth knowledge, skills,
and behaviors in the directed discipline/disciplines. Finally, students who complete this program
participate in the "Project Production and Management Program," where they prepare projects
individually or in groups under the supervision of a mentor teacher, aligning with their interests,
desires, and talents in a specific field/discipline (ORGM, 2023b). All these processes are usually
carried out on weekdays in the evenings and on weekends, complementary to students' regular
education.

The selection of teachers for BILSEM is also based on various criteria. Teacher appointment
processes for BILSEM are conducted by provincial teacher evaluation committees and regional oral
exam committees. BILSEM teachers are expected to have certain distinguishing features, such as
holding master's or doctoral degrees, publishing works like books and articles, and engaging in
artistic fields like photography and painting. Teachers with higher scores in these criteria are more
likely to be selected (Ileri, 2023). The success of students is closely related to the success of teachers;
therefore, the evaluation of BILSEM teachers based on academic criteria is considered a consistent
practice. The centers, where students and teachers continue their education, have curriculum
programs for each subject, which are different from other educational institutions. Courses at the
primary, secondary, and high school levels are taught with prepared curriculum programs. One of
these courses is the geography course within the high school curriculum. Geography, as a science,
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contributes to the analytical thinking of students, helping them understand the world they live in,
preserve it, and take precautions against possible problems. Geography, as a science, is suitable for
project-based work, especially focusing on topics such as disasters, the environment, climate, and
migration. TUBITAK project competitions have shown that BILSEM is one of the most successful
institutions in geography in Turkey (ORGM, 2023c). Teachers play a crucial role in guiding students
with this perspective towards geography. Currently, there are 64 geography teachers employed in
BILSEM centers across Turkey. It is essential for these teachers to be productive, innovative,
academically open, have a strong sense of belonging to the institution, face no administrative
difficulties, and establish effective communication with students. Factors such as students' diverse
interests and areas of expertise, the breadth of the curriculum, the focus on higher-level cognitive
skills, teachers' ability to use technology, inclination towards project-based teaching, parents'
different expectations, tracking students, and administrative issues can influence geography
teachers. Therefore, understanding the level and impact of these factors is crucial. Thus, this study
aims to examine the views of geography teachers in BILSEM regarding their institutions from an
educational perspective.

Until now, numerous scientific studies have been conducted on BILSEM. Seyihoglu and Gegit (2011)
examined the attitudes of gifted students toward geography concerning their personal
characteristics. Kaya (2013) conducted a study on BILSEM's examination of gifted education. Kilig
and Kiral Ozkan (2023) conducted a study on BILSEM teachers' self-efficacy in educational
technology. Altun and Vural (2012) evaluated the opinions of BILSEM administrators and teachers
on professional and school development. Ayaydin and Un (2018) examined the views of BILSEM
teachers on BILSEM and education for gifted students. Topcu (2022) conducted a study on the
meaning of being a teacher in BILSEM. Ileri (2023) examined BILSEM from the perspectives of
teachers, students, and parents. Koksal et al. (2017) conducted a study on how to teach and evaluate
special talents in Turkey. Senol (2011) examined teacher views on gifted education programs.
Saritas, Sahin, and Catalbas (2019) conducted a study from the perspective of parents. Kurnaz (2014)
worked on the evaluation of science and art centers based on reports and administrator views in
their twentieth year. When these studies are examined, it is observed that there are very few studies
that focus on teachers' views on BILSEM. Additionally, no study has been conducted specifically on
geography teachers. Therefore, examining the views of geography teachers about their institutions,
branches, managements, and the students they work with is crucial. In this context, the problem
statement of the study is:

e What are the views of geography teachers on BILSEM in terms of their branches?

While the problem statement of this study is in this form, the sub-problems related to this problem
statement are as follows:

e How do geography teachers perceive the interest and attitude of BILSEM students towards
geography lessons?

e What are the perceptions of school administrators regarding the necessity of geography
lessons in BILSEM from the perspective of geography teachers?

e What are the experiences of geography teachers regarding their students' willingness to
participate in TUBITAK (2204 A-B-C) project competitions in the geography field?

e What are the academic contributions of being a geography teacher in BILSEM according to
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geography teachers?

e What is the participation status of geography teachers in scientific meetings, symposiums,
or conferences related to geography?

e What are the opinions of geography teachers about the BILSEM Geography course
curriculum?

e What are the views of geography teachers on the availability of classrooms, materials, and
equipment in BILSEM and their knowledge and skills in using them?

e What are the opinions of geography teachers about the BILSEM Geography course
curriculum in terms of achievement, content, topic sequence, activities, and assessment
structures?

Method

Research Design

In this study, a qualitative research model was employed, and a case study design was preferred as
the research design. A case study is a qualitative approach that aims to understand a current issue,
phenomenon, or problem by collecting in-depth information from multiple data sources within its
real-life context (Creswell, 2013; Giiler et al., 2013; Yin, as cited in Yildirim & Simsek, 2005). Case
studies, which can be used in various disciplines, can involve either an individual or a group
(Creswell, 2013). Given that this study aimed to investigate geography teachers' views on BILSEM
centers concerning their branches, the "Explanatory Case Study" type was chosen. In an explanatory
case study, the focus is on providing information about a situation, making unknown situations
known, and explaining connections with real-life situations (Yilmaz, 2014).

Study Group

This research was conducted with 53 geography teachers working in 379 Science and Art Centers
(BILSEM) that continued their activities in Turkey during the 2023-2024 academic year. Considering
that the total number of geography teachers working in these centers during the same period was
64, a large segment of the population was reached without making a distinction between the
population and the sample. In some scientific research where reaching the entire target group is
possible during the data collection process, no distinction is made between the population and the
sample (Korkmaz, 2020). Therefore, in this study, no distinction was made between the population
and the sample.
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Table 1.
Participant Demographics
Personal Information n %
Gender
Female 19 35.8
Male 34 64.2
Educational Level
Doctorate 4 7.5
Master's 36 67.9
Bachelor's 13 24.5
Professional Seniority
1-9 years 5 9.4
10-19 years 27 50.9
20-29 years 18 33.9
30 years and above 3 5.7
Total 53 100

Data Collection Tool and Data Collection

Considering the research objective, which aimed to obtain information about participants'
experiences, attitudes, opinions, complaints, feelings, or beliefs, the interview technique was used
for data collection. For this purpose, an interview form was developed based on the questions
created through the researchers' literature review. After the form, consisting of questions prepared
by the researchers through literature review, was examined by 2 geography educators, 1 Turkish
educator, and 1 expert in education programs and instructors, necessary adjustments were made
according to the feedback received. Finally, after a pilot study was conducted with 3 geography
teachers working in Science and Art Centers, the form was given its final version. The finalized
interview form was transferred to the online environment and sent to the participants using remote
access methods for data collection. The data were collected in accordance with the decision of Tokat
Gaziosmanpasa University Social and Human Sciences Research Ethics Board dated 26.12.2023 and
numbered 01-68.

Data Analysis

The purpose of qualitative research is not to use numbers to reach a result but to present a realistic
and explanatory picture of the subject to the reader. However, some numerical analyses can be
performed on the data obtained using qualitative approaches. In this study, the views of geography
teachers on BILSEM centers in terms of their branches were classified using percentage and
frequency values and presented. Content analysis, one of the qualitative data analysis techniques,
was used in this study. The main purpose of content analysis is to bring together similar data under
certain concepts and themes and organize them in a way that readers can understand (Yildirim &
Simsek, 2011). A thematic classification was made based on the frequency of the responses to the
semi-structured interviews with the participants. According to this classification, frequency and
percentage tables were presented, supported by direct quotations from participant views.
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Results

In this section, the findings related to the research problem and sub-problem sentences are presented
in order. Table 2 presents the findings related to the perceptions of Geography teachers about the
necessity of Geography classes in BILSEM (Science and Art Centers).

Table 2.
Findings on the Perceptions of Administrators About the Necessity of Geography Classes in BILSEM
Administrator Frequency Percentage Participant Opinions
Perceptions
Positive 42 79,2 P.4. The support of administrators is always high because I

make an effort to design a project-based geography class.
P.9. The interest and attention of administrators increase
depending on the interest and value given by students.
P.24. Administrators view the geography class positively, but
in the eyes of parents and students, information technology,
design, and robotic coding branches are prioritized at BILSEM.
P.28. There is no distinction between branches. All teachers
who produce and work are supported.

P.38. Administrators never lack support. They provide
necessary support for material procurement and participation
in academic and professional activities.

P.52.1 can say that the school management approaches all
branches equally.

Negative 11 20,8 P.15. Administrators, like students, prioritize and value
numerical courses more.

P.18. Geography class is considered important and valuable
only if a project is being produced; otherwise, it occupies the
classroom unnecessarily.

P.33. It is not considered very important, as in the general case
of social branches. Perceptions change if a competition or the
right to participate in a congress/project is obtained.
P.46. Material support for social branches, in general, is weak.
The management has the same perspective because of the
interest of parents and students.

P.50. Geography class is seen as a course that can be taught by
social studies or history teachers.

When Table 2 is examined, it is seen that according to 79.2% of the participants, the administrators'
perception of the importance and necessity of the Geography branch in BILSEM is positive.
Participants expressed that administrators who have this perspective provide support in terms of
material supply, field trips, observation activities, and participation in academic and professional
development activities. On the other hand, 20.8% of the participants stated that the perception of
BILSEM administrators towards the geography branch is negative. Among the reasons for this, the
most mentioned situation is that social branches are not given as much importance as numerical
branches, and there is a lack of interest from both students and parents. Additionally, the value
given to the geography branch increases if success is achieved in competitions, congress
participation, or academic activities based on the benefit provided to the institution. Table 3 presents
findings on BILSEM students' willingness to participate in TUBITAK 2204 project competitions
related to the Geography field.
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Table 3.

Findings on BILSEM Students’ Willingness to Participate in TUBITAK 2204 Project Competitions Related
to the Geography Field

Student Frequency Percentage Participant Opinions
Desires

Positive 28 52,8 P.4. Since I always try to base activities on projects, students
are willing and creative in terms of projects.

P.18. In the BILSEM where I worked before, there were very
few students willing to work on geography projects. However,
my current BILSEM students are very enthusiastic.

P.23. Students in the Individual Talent Identification (ITT)
program have weak willingness to participate, but almost all
students in the Special Talent Development (STD) and project
groups are willing to participate in competitions.

P.24. Except for 8th and 12th grades preparing for the exam,
our other students are willing.

P.33. The desires of all students taking geography classes are
high. Support is needed to establish the relationship between
current issues and geography.

P.43. The desires of students are very high, especially in Group
C Polar Research and Group D Climate Change project areas.
P.50. Students' desires for projects are high. The ability of
geography teachers to manage projects directly affects this
process.

Negative 25 47,2 P.2. High absenteeism of high school students, and those who
attend have very low interest in TUBITAK projects. Middle
school students are more interested.

P.5. Due to the limited time students spend in the institution,
their desire for project applications is low, and efficiency
cannot be achieved.

P.7. Students' limited time dedicated to BILSEM, alongside
school-course-cramming, reduces the importance given to
projects.

P.10. High school students are indifferent. LGS students do not
want to participate. Other groups do not want to bother.
P.11. Students' tendency to prepare and apply projects from
numerical courses is higher.

P.20. The number of willing students is very low. Those who
want to participate are also insufficient.

P.52. The desire for projects is higher for numerical branches,
so participation in geography projects is low.
P.7.1do not have a project group yet.

P.12. Not yet. Students are very uninterested in this regard.
However, it can happen if teachers make an effort.

P.27. Students are generally unwilling to produce projects;

therefore, there are none.

When Table 3 is examined, it is seen that 52.8% of BILSEM teachers believe that their students are
willing to apply for geography-related projects in TUBITAK project competitions. It is emphasized
that the interest in projects is higher, especially in areas such as Polar Research in Group C and
Climate Change in Group D. The participants also mention that the willingness of students is closely
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related to the ability of geography teachers to lead projects.

Table 4.
Findings on the Academic Contributions of Serving in BILSEM for Teachers
Contribution Level Frequency Percentage Participant Views
Revealing my 16 30,2 P.16. I believe it requires being more of a researcher,

researcher identity and
imposing the necessity
of staying current

innovative, and staying current.

P.18. I feel the need to keep my academic knowledge
up to date to continuously research and meet the
needs of advanced students.

P.21. The necessity to access current data helps me
keep my information fresh and renew myself.
P.31. The constant high interest and needs of my
students are my biggest motivation to keep myself
current.

P.2.1 can participate in conferences and symposiums
by collaborating with other teachers.

P.11.I can find more time to follow academic studies
related to my field.

P.13. I started to follow academic articles and theses
more closely.

P.38. Working in an environment with teachers who
continue their postgraduate education naturally leads
to academic discussions.

P.50. Since BILSEM teachers generally have
postgraduate education, conversations in such an
environment are naturally academic.

P.4. The obligation to keep ourselves updated
provides significant contributions.

P.7. Projects and training involving research, data
collection, sample examination, and analysis have
contributed a lot academically.

P.14. Attending various trainings to develop myself
academically and being involved in scientific work
also provides an opportunity for self-renewal.
P.40. Enriching my academic knowledge with
different methods and techniques and sharing it with
students contribute significantly.

P.3. It has provided the ability to think
multidimensionally and work interdisciplinary.
P.15. The good side is being together with teachers
who have academic studies, and students being
intelligent.

P.30. Working at BILSEM brings development in
every aspect. It requires working every day.
P.33. Working at BILSEM obliges having skills in
scientific processes, following academic publications,
project consultancy, and project management.
P.29. For now, it has no academic contribution to me.
But discussing geography topics with children who
love to think differently is nice.

P.32. I'm new, so it hasn't provided academic
contribution yet.

Following academic 13 245
publications and
participating in

academic activities

Directing to increase 12 22,6

academic knowledge

Versatile contributions 10 18,9

I'haven't noticed yet 2 3,8
because I'm new
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On the other hand, 47.2% of the participants express that students are not willing to participate in
geography projects. Reasons for this include high absenteeism among high school students, limited
time for project applications, and the overall low interest of students in the institution. Additionally,
it is mentioned that the interest in projects decreases with the competition of exams such as LGS and
YKS, and students from numerical branches show more interest in project preparation and
application. Table 4 provides findings on how BILSEM geography teachers contribute academically.
As seen in Table 4, the participants' views clearly emphasize that serving at BILSEM provides
significant academic contributions to teachers. Except for two teachers who are new to their
positions and haven't yet noticed the contribution process, all others highlight that BILSEM has
greatly contributed to their academic development. The importance of being engaged in activities
such as following academic studies, interdisciplinary work, staying current, and participating in
academic events is emphasized as a significant aspect of working at BILSEM. Table 5 presents the
views of BILSEM geography teachers on their participation in scientific activities related to

geography.
Table 5.

Findings on BILSEM Geography Teachers’ Participation in Scientific Activities such as Conferences and
Symposia Related to Geography

Participation =~ Frequency  Percentage Participant Views
Status
Yes, 38 71,7 P.2. 1 presented a paper and a workshop at UCEK
I participate (International Geography Education Congress) 2023.
[participated P.4.1 participate in events such as UCEK, Polar Festival,

Earthquake Congress with my students.

P.12. Since I continue my doctoral education, I mostly
participate in seminars and congresses related to geology,
geomorphology, and climate change. I attended TURQUA

(Turkey Quaternary Symposium) and International
Geomorphology Symposium.

P.15. I generally attend social sciences and children's
congresses every year. I also participated in Science and
Philosophy congresses and once with my students.
P.21. I participate in studies conducted in the province. I
attended events related to Lake Van and environmental
issues.

P.23. I participate in such studies related to my field. My
school principal also supports it.

P.45. Since I continue my doctoral education, I occasionally
have the opportunity to participate. For example, I attended
INCSOS (International Social Sciences Congress) VIII. It is a
bit difficult to attend out-of-town events due to cost, time,
health, and family reasons. Attending online events is easier.
P.53.11ed a workshop at UCEK Eskisehir congress, presented
a paper at UCEK Sivas congress. I participated in a project
preparation activity.

No, I haven't 15 28,3 P.8.1 can't participate because it's not close by.
participated/ P.10. I haven't participated yet.
couldn't P.13. There are no such events in Osmaniye. I cannot attend
participate those outside the province.
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P.19. We live alone with my daughter, soI can't leave her and
go out of town.

P.26. 1 am taking on a role at BILSEM for the first time this
year, l haven't participated due to lack of experience.
P.39. Before coming to BILSEM, there was a time constraint.
Now that this problem has decreased, my chances of
participating have increased.

P.50. I usually can't participate. Because when it coincides
with lessons, our school administration or district-provincial
directorates don't help with permission.

Looking at Table 5, it is observed that 71.7% of BILSEM geography teachers participate in scientific
activities such as conferences and symposia related to geography. Especially, the fact that many
teachers participate with papers or workshops in the International Geography Education Congress
(UCEK), the most comprehensive event held in Turkey focusing on geography education, is
noteworthy. In addition, the majority of BILSEM geography teachers participating in conferences
related to the research field of geography should be considered a valuable activity in an academic
sense. The 15 teachers who declare not participating in these events cite reasons such as events not
taking place in their city, difficulty in participating out of town due to family and health reasons,
and lack of support from school administrators or district-provincial directorates regarding
permissions when events coincide with classes. Table 6 presents the views of BILSEM geography
teachers on the need for classrooms and materials related to geography.

Table 6.

Findings on the Availability of Geography Classrooms, Materials, and Equipment for BILSEM Geography
Teachers

Status of Geography Frequency  Percentage Participant Views
Classrooms,
Materials, and
Equipment

Almost no materials 27 50,9 P.4.1don't have any geographical tools and
related to geography equipment. I don't even have a geography
classroom.
P.8. We can't access enough materials. We also lack
experience in some materials.
P.12. Especially in GIS-related studies, we don't have
an adequate number of computers.
P.17. Apart from maps and globes, there are no other
tools and equipment. The administration tries to
provide, but the resources are limited. I think this
should be considered and equipped appropriately
when BILSEM schools are opened.
P.18. I face a shortage of tools and equipment, and I
don't have materials other than maps.

P.37. Our geography laboratory is incomplete.
P.41.1 don't think the State Materials Office has well-
equipped materials. The General Command of Maps

can provide relief and paper map support to
BILSEMs.
P.47. 1 have the ability to use materials and
equipment, but most BILSEMs don't even have their
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Institution has
materials, no issues

Limited materials,
covered by personal
means or
administrative
support

own buildings. I don't have a workshop and a smart
board. Tools and equipment are limited.
P.49. The BILSEM I currently work at has no
building. I use the materials I prepared with my own
means in a small classroom without a smart board. I
would like to have a telescope and an interactive
sand table, but I don't know how to use them. It
would be good to provide material support and
training on their use.

13 24,55 P.9.1don't have any problems. I have knowledge

and experience in using materials.

P.20. We don't have any problems with tools and
materials. I have the knowledge and experience to
use them.

P.27.1 am sufficient in using the teaching tools and
materials in my class.

P.30. In 2020, we established a geography workshop
in collaboration with the ministry. The
administration covers the missing ones.

P.31. My institution provides more than enough
support. I think I have the necessary knowledge and
experience to use the materials. I can easily
understand and learn what I don't know.

P.36. We have no problems at all. Yes, I have the
necessary experience.

P.48. Our school meets all our needs. I use all of
them.

13 24,55 P.3. We have a lot of material shortages. They are
tried to be covered with personal effort and
expenses. I have the ability to use tools and

equipment, but we don't have enough material.
P.5. We face difficulties even in tools and
consumables. For example, I don't even have a smart
board. I have been working at BILSEM for 7 years,
and I still have to buy many materials myself.
P.11. The institution administration tries to provide
materials within the means. I try to improve myself
in areas where it is insufficient or missing.
P.24. Because the institution is new, it is difficult to
obtain materials related to geography. I cover it with
the support of the school administration.

When examining the participant views in Table 6, it is observed that about three-fourths of BILSEMs
face difficulties in terms of materials, classrooms, and equipment related to the geography field.
While some teachers try to overcome these deficiencies with their own means, in some institutions,
the administration supports this process. In only a quarter of the institutions, there is no problem
with materials and equipment related to geography classes. Although most teachers consider
themselves sufficient in terms of material and equipment use, some participants suggest that
informing training on Geographic Information Systems (GIS), Telescope, and new technologies or
software would be beneficial. Table 7 presents the views of geography teachers on the BILSEM
geography curriculum, including achievements, content, topic sequencing, activities, and

assessment structure.
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Table 7.

Findings on the BILSEM Geography Course Curriculum, including Achievements, Content, Topic
Sequencing, Activities, and Assessment Structure

Participant Opinion
P P Participant Views

Characteristics (Frequency)
of the Appropriate R Not
. ppropriate
Curriculum / Needs
Updating
Appropriatene 41 12 P.3. Achievements are appropriate. Since the program is
ss of in the form of a high school level course, I think it is not
achievements suitable. Students need to occasionally work with
to student academics in the field and in the university
level environment. The guidance and evaluation stage of
measurement and evaluation is insufficient.
P.10. I think the achievements of the program are
suitable. The sequence of processing and activities is
good. Some activities in the sample activity book can be
challenging in terms of applicability. I can make changes
to those activities within the framework of the
achievement.
P.24.1 find the achievements of the curriculum
appropriate. I find the sequence of processing of the
program appropriate. Activities can sometimes remain
at a simple level according to the class levels. I think the
measurement and evaluation process is insufficient. It
needs improvement.
Content and 43 10 P.20. Achievements are appropriate. The sequence of
topic topics in the program can be changed by the teacher
sequencing when preparing the plan. The number and variety of
activities should be increased, of course.
P.28. The program is suitable. The order of topics is not
important. This is flexible compared to normal schools.
We are free to choose according to the interests and
desires of the students. This is an advantage.
Appropriatene 32 21 K33. Activities prepared according to the topics are not
ss of activities sufficient. They do not meet the needs of students. There
to student are not many practical activities to teach by doing and
level experiencing. So, we have to think and research

activities every day.

P.46. 1 had the chance to be part of the program
development team and make suggestions for updating
and enriching the BILSEM Geography curriculum. It
will be useful to update the BILSEM Geography
curriculum in terms of activities and topics.
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Assessment
approach

43 10 P.52. Achievements are generally appropriate. I don't
think there is any problem with the content of the
program and the sequence of topics, as the teacher

organizes them according to the student level during the
program preparation. I don't think there is a problem
with activities and the assessment process. However, we
have a problem. In the institution I work at, we start
geography lessons in the BYF 2nd semester and
implement a program of 18 weeks with two hours of
class per week. I think this period is insufficient. I can't
include many achievements in the BYF program due to
the short time. It is not possible for our students to fully
understand the science of geography with this short
program. It should be at least a two-semester program.

When examining Table 7, it is seen that the majority of geography teachers working in BILSEM share

the view that the BILSEM geography curriculum is appropriate in terms of achievements, content,

topic sequencing, and assessment structure. The points that need change and updating are mostly

related to activities within the curriculum. The most suggested recommendations include increasing

the number and variety of activities and updating the curriculum to enrich it in terms of activities

and topics. In Table 8, the views of geography teachers on BILSEM students' interest and attitudes

towards geography are presented.

Table 8.
Findings on BILSEM Students’ Interest and Attitudes towards Geography
Student Frequency Percentage Participant Views
Interest and
Attitudes
BILSEM 27 50,9 P.7. Students generally have a positive attitude. They
students have value it more when they associate geography with daily
a high interest life. However, we cannot find high interest in every
in geography student. Especially in fields like science and mathematics

Low interest
due to it being
a verbal course

(with experimental activities or exam anxiety), interest is
higher.

P.9. They are very willing and interested; they attend all
my classes without fail. Their curiosity emerges. Learning
information about our living environment makes them
very happy.

P.12. Students who are interested in natural sciences are
quite interested in Earth Sciences (geology, mineralogy,
gemology, seismology), climate change topics, while
those interested in social sciences are more interested in
migration and migration policy issues. Students generally
show interest in Geographic Information Systems.
P.35. They are interested in geography lessons. They
regularly attend classes. Because they know that
everything related to humans is the subject of geography,
they participate in project work by proposing various
topics.

8 15,1 P.15. The interest of BILSEM students in the geography
lesson is below my expectations. Students in BILSEM also
have the numerical-verbal bias.
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Depends on 6 11,4
the teacher

Good in small 5 11,3
age groups,
decreases in
high school
groups

P.18. BILSEM students tend to prefer verbal lessons. In
this, the influence of the parent is more than the child.
Generally, children who cannot be identified by any area
have been guided by the guidance service or
administration with the logic that inadequate,
uninterested students can take verbal lessons.
P.32. They approach verbal lessons with a bias, but I
think they warm up and love it over time.

P.52. Our students generally show more interest in
numerical lessons. The low number of questions in
geography lessons in exams reduces interest in
geography. Although they show interest in geography
lessons during the BYF period, their orientation towards
geography lessons is not at the desired level during the
OYG and project period.

P.5. I think this situation is entirely related to the
teacher's teaching style. But since we have an exam-
focused education system and the effect of the geography
branch is low in exams, I think students generally do not
prefer geography lessons under the pressure of parents.
P.38. Considering the ways students process information,
organize, problem-solve, produce products, and
motivate, it can be said that their interest and attitudes
towards the field are positive. It is important that the
field teacher is permanent and has worked at BILSEM for
a long time. But there should not be any appointments.
Because the continuity situation is important to the
students in terms of the teacher. Because the lack of a
permanent teacher negatively affects the interest and
attitudes towards the field due to some academic studies,
project works, and participation in competitions.
Frequent changes of teachers negatively affect interest
and attitudes.

P.50. BILSEM students are generally interested in all

courses. When geography lessons are taught in a non-
memorization and project-based way that meets the
expectations of students, their interest and attitudes are
high.

P.2. Interest and attitudes of high school level students,
that is, project groups, are low. However, the interest of
students, especially in 6th-grade BYF groups, is relatively
good.

P.29. Interest is higher, especially in 6th-grade BYF
groups among the groups I teach. However, other
students are generally interested.

P.45. Interest and attitude are high in primary school
classes. When they reach the middle school level, interest
and attitude decrease. The fact that the course is not
independent in middle school, the perception in society
that the course is only verbal, the introduction of exam
anxiety, and the distribution of geography topics in
different lessons in middle school cause a negative
attitude in BILSEM students.
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P.6. It is high in support groups, but unfortunately the
interest decreases as you move towards BYF and OYG

groups.
Uninterested in 6 11,3 P.11. Very few students are interested in geography.
geography P.17. Unfortunately, students do not prefer geography.

The numbers are gradually decreasing.

P.33. Mostly their interest and attitudes are at a low level.
At first, they have limited knowledge that geography is
the science of maps and landforms, but as studies on the
scope, subject and importance of geography are carried

out, their motivation and interest especially in human
and ecological subjects increase.

According to the participant views in Table 8, half of the students are reported to have a high interest
and attitude towards geography. The teachers mention that students generally show more interest
in verbal lessons, and the level of interest varies depending on the teacher's approach, teaching
techniques, and the ability to respond to student needs and questions related to the course. It is
noted that interest in geography decreases in high school groups, especially in project-based groups,
and varies among different age groups.

Results, Discussion, and Recommendations

In this study examining the views of BILSEM geography teachers on their institutions, branches,
curricula, activities, and students, the results have been evaluated in terms of specific problem
statements. Examining the results related to the perceptions of the administrators about the necessity
of geography classes in BILSEM, it is concluded, according to the majority of geography teachers'
opinions, that administrators consider geography as an important and necessary subject in BILSEM.
When participant views are examined, it is observed that this value and importance are related to
whether projects are carried out in geography classes and the interest and enthusiasm of students in
geography. Indeed, teachers who perceive administrators' view of geography negatively obtained
results stating that students prioritize numerical branches, resulting in weak material and tool
support by the administration. Additionally, they believe that support for geography classes is
linked to achieving success in any competition. In this regard, it can be concluded that
administrators may gain a more positive view of geography classes when solutions to the mentioned
problems are developed. This conclusion aligns with the findings of Kilig and Ozkan's (2022) study,
emphasizing the need to increase motivating supports in BILSEM related to TUBITAK grants and
EU projects.

Regarding the experiences of BILSEM students' willingness to participate in TUBITAK project
competitions related to geography, an interesting result stands out. More than half of the geography
teachers have a positive attitude towards their students' participation in TUBITAK projects related
to geography. In-depth analysis of participant views reveals that this positive attitude is influenced
by the teacher's competence in project management. When geography teachers' skills in project
management increase, the connection between geography topics and current life problems is
established, and when students move from the Individual Abilities Discovery (IAD) stage to the
Special Abilities Development (SAD) and Project stages, students' positive perceptions of geography
projects increase. This result is consistent with Seyihoglu and Gegit's (2011) analysis, suggesting that
activities focusing on developing high-level thinking skills such as analysis, synthesis, and
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evaluation need to be designed for gifted students in geography classes.

The study highlights that some students have a negative view of participating in TUBITAK projects
due to concerns about preparing for high school and university entrance exams, resulting in
significant absenteeism and a greater interest in numerical branch projects. This finding resonates
with the results of Ozkan's (2009) and Epcagan's (2019) studies, indicating that BILSEM students
experience exam anxiety.

Geography teachers in BILSEM overwhelmingly emphasize that working in BILSEM contributes to
their academic development. Some teachers believe that being a BILSEM teacher requires having a
researcher identity and staying up-to-date. This obligation leads geography teachers to collaborate
with other subject teachers, follow current publications in their field, produce new publications,
participate in various training sessions, and attend conferences and symposiums. This result aligns
with the findings of Gomleksiz et al.'s (2012) study, which suggests that BILSEM teachers experience
higher self-efficacy under the pressure of not falling behind gifted students.

Regarding the participation of geography teachers in scientific events such as conferences and
symposia, it is found that the majority of teachers participate in various scientific activities. This
result is linked to the fact that the majority of geography teachers have postgraduate education and
that the BILSEM environment is conducive to new research. In-depth analysis of participant views
indicates that teachers with high self-efficacy actively participate in conferences, symposia, and
workshops, further enhancing their self-efficacy through workshops. This result is consistent with
Kilig and Ozkan's (2022) findings, suggesting that the high self-efficacy of BILSEM teachers is
influenced by direct and complete experiences and good conditions in their environment.

However, some teachers express difficulties in participating in conferences and symposia outside
their city due to a lack of necessary opportunities and problems obtaining permissions from school,
district, or provincial educational authorities. They suggest that various arrangements should be
made in this regard. This result aligns with Kilig¢ and Ozkan's (2022) study, indicating that BILSEM
teachers lack support for participating in workshops, symposia, and similar activities.

The study reveals a shortage of geography classroom materials and equipment in the institutions.
Geography teachers point out that there is a lack of geography classrooms, and those available are
limited to basic map and globe materials. They emphasize the need for field-specific Geographic
Information Systems (GIS), telescopes, and sand pools, among other materials and technologies,
especially for hands-on activities. Additionally, they suggest that there is a need for support in using
these materials during geography instruction. This result is consistent with the findings of studies
such as Sezginsoy (2007), Senol (2011), Kazu and $Senol (2012), Kurtdas (2012), Kaya (2013), Keskin,
Samanct and Aydin (2013), Sar1 and Ogﬁlmﬁ§ (2014), Bozan and Savi-Cakar (2020), leri (2023), all
indicating that BILSEM lacks physical conditions such as equipment and laboratories.

Regarding the BILSEM geography curriculum, the majority of geography teachers believe that the
curriculum is suitable for students in terms of achievements, content, topic sequencing, activities,
and assessment structures. Teachers express generally positive opinions, attributing this to
flexibility in implementing the program based on students' interests, desires, and available
resources. The study emphasizes that flexibility in program implementation is effective in ensuring
that the curriculum is suitable for students. However, despite overall positive views, teachers
identify areas for improvement, particularly in activities, indicating that certain aspects of BILSEM
geography programs need enhancement. Notably, shortcomings are observed in the level of
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appropriateness and quantity of activities, affecting students' engagement and interest negatively.
This result coincides with Bulut's (2016) study, suggesting that some aspects of the activities in
BILSEM geography programs need improvement.

Half of the geography teachers believe that their students have a high interest and positive attitude
towards geography. The study suggests that there is a strong connection between the high interest
and positive attitude of students towards geography and the incorporation of geography into daily
life and the implementation of project-based learning. In other words, as the competency levels of
geography teachers in these areas increase, students' interest and attitudes towards geography also
improve. This finding is consistent with Hansen and Fuldhesen's (1994) study, which indicates that
teachers with training in creative thinking, material development, effective use of class time, and
motivation of students through talent programs are more successful in various aspects.

However, some teachers believe that students' interest in geography is generally low, especially in
high school groups. This situation is attributed to geography being a verbal subject and the limited
number of questions in university entrance exams compared to other subjects. This result aligns with
the findings of Tleri's (2013) study, stating that BILSEM students generally do not have a positive
attitude towards social science courses because the scientists they admire are mainly from science
fields. It also corresponds to Seyihoglu and Gegit's (2011) study, indicating that a significant portion
of students in science-focused high schools and Anatolian high schools are not positively inclined
towards geography.

Recommendations

e Informative and training sessions for administrators working in BILSEM should include the
importance and necessity of social science disciplines such as geography, and related sections
should be added.

e In-service training programs, especially focusing on developing project preparation and
management skills, as well as training on teaching geography to gifted students and GIS,
should be organized for all geography teachers working in BILSEM.

e BILSEM geography curriculum should be revised in collaboration with academia, with a
particular emphasis on making adjustments that allow for project-based learning for
students and enhancing high-level thinking skills across all groups.

e Measures should be taken to prevent excessive absenteeism among BILSEM students, such
as making necessary adjustments.

e Academic support should be provided for BILSEM teachers to enhance their academic
development.

¢ Incentives should be provided for BILSEM teachers to participate in scientific events such as
conferences, symposia, workshops, and necessary arrangements should be made to obtain
permissions from school, district, and provincial authorities.

e Standards for geography classrooms and educational materials that can be used in these
classrooms should be established in all BILSEM institutions, and legal regulations should be
made to ensure compliance with these standards.
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e Collaboration protocols should be established with public institutions, private sector,
universities, and NGOs for the development and use of educational materials, especially
tield-specific technologies such as GIS, in BILSEM geography classrooms and workshops.

e BILSEM instructional programs should be reviewed in collaboration with academia, and
updates should be made, especially concerning activities if necessary.

e Special introductory seminars should be organized for new geography teachers in BILSEM.

e Seminars for students and parents should be organized to inform them about how
geography classes in BILSEM can positively impact students' future career planning.

Ethics Committee Approval: Tokat Gaziosmanpasa University Social and Humanities Research Ethics
Committee, decision no. 01-68, dated 26.12.2023, 20th Session.
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OZET

MAKALE BILGISi

Ozel yetenekli &grencilerin akademik, sanatsal, zihinsel becerilerini gelistirmek
amaciyla kurulan BILSEM (Bilim ve Sanat Merkezleri) 2024 yili bagi itibariyle
Tiirkiye’de 379 merkezde hizmet vermektedir. Genel kiiltiir, genel yetenek, miizik
ve resim gibi farkli branslarda gesitli kriterlere gore se¢ilmis 6gretmen, 6grenci ve
idarecilerin olusturdugu bu kurumlarda kendini gerceklestirmis bireyler
yetistirmek hedeflenmektedir. Bu hedef ve amaglar dogrultusunda egitim verilen
branslardan bir tanesi de cografyadir. Cografya dersine giren Ogretmenlerin
niteliginin yaninda calistiklar1 kurum olan BILSEM’e yonelik goriis ve diisiinceleri
kurumun misyon ve vizyonunun denetlenmesine katki sunacaktir. Bu baglamda
BILSEM cografya 6gretmenlerinin branslarina iliskin yonetici, 6grenci, veli, 5gretim
programy, arag-gere¢ durumu ve kullanimlarina yonelik goriislerinin incelenmesini
amagc edinen bu ¢alismada nitel arastirma modellerinden durum ¢alismas1 yontemi
kullamlmistir. Tiirkiye genelindeki BILSEM’lerde gorev yapan 64 6gretmenden
53tiniin arastirmaya katildigit bu calismada veriler 7 sorudan olusan yar
yapilandirilmig gériisme formu araciligiyla toplanmistir. Igerik analizi ile tema ve
kodlara ayrilan, dogrudan alintilarla desteklenen bulgular tablolar halinde
sunulmustur. Sonug¢ olarak cografya oOgretmenlerinin biiyiik ¢ogunlugunun
goriislerine gore yoneticiler tarafindan cografya dersinin BILSEM’lerde dnemli ve
gerekli bir ders olarak goriildiigii, dgrencilerinin TUBITAK projelerine cografya
alaninda katihm ile ilgili olumlu bakis agisna sahip olduklari, BILSEM 6gretmeni
akademik gelistirdigine vurgu yaptiklari,
Ogretmenlerin biiyiik ¢ogunlugunun cesitli bilimsel etkinliklere katiim sagladigi,
cografya ogretmenlerinin biiyiik cogunlugunun ders materyallerinin bulunmadigy,
kendi imkanlar ile temin ettiklerinin de olduk¢a az ve sinirh oldugu 6gretim
programindaki kazanim, icerikler, degerlendirme siirecleri ve etkinlikler agisindan
ogrencilere uygun oldugu, 6gretmenlerinin yarisinin goriislerine gore 6grencilerinin
cografyaya kars ilgilerinin yiiksek ve tutumlarinin olumlu oldugu tespit edilmistir.
Ortaya ¢ikan sonuglarin 1s181nda yetkililerin ve okuyucularin dikkatine sunulan
Oneriler getirilmistir.
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Giris

Tiirkiye'de ilk olarak 1994-1995 egitim 0gretim yilinda Ankara’da agilan Bilim ve Sanat Merkezleri
(BILSEM) 2024 yih itibariyle 81 ilde 379 merkezde hizmet vermektedir. BILSEM o&rgiin egitim
kurumlarma devam eden; genel zihinsel, gorsel sanatlar veya miizik yetenek alanlarinda o6zel
yetenekli olan 6grencilere, yeteneklerini gelistirerek kapasitelerini en {ist diizeyde kullanmalarinm
saglamak amaciyla agilmis olan bagimsiz 6zel egitim kurumlaridir (Ozel Egitim Hizmetleri
Yonetmeligi, 2018). BILSEM’ler okul 6ncesi egitim, ilkokul, ortaokul ve lise cagindaki 6zel yetenekli
ogrencilerin bireysel yeteneklerinin farkinda olmalar1 ve kapasitelerini gelistirerek en iist diizeyde
kullanmalarmi saglamak amaciyla kurulmus olup {iistiin yetenekli 6grencilerin gelisimi i¢cin 6nem
arz eden merkezlerdir (MEB-BILSEM Yénergesi, 2023). BILSEM'lerde &zel yetenekli 6grencilerin
bilimsel davranis ve diisiinceleriyle estetik degerleri birlestiren {iretken sorunlar1 ¢ozebilen kendini
gerceklestirmis bireyler olarak gelistirmelerine katki saglanmaktadir. Ozel yetenekli 0grencilerin
beceri yetenek ve yaraticiliklarini erken yaslarda fark ettirerek bu unsurlar1 en dogru sekilde ve tist
diizeyde kullanmalarma destek olunmaktadir (Ozel Egitim ve Rehberlik Hizmetleri Genel
Midirligi, 2022).

BILSEM'lerde 6grenim gorecek Ogrencilerin tanilanmasi ve yerlestirilmesi farkli agamalardan
meydana gelen bir siirectir. Ilkokul 1, 2 ve 3. sinif seviyelerinde drgiin egitimlerine devam eden
ogrenciler smif Ogretmenleri tarafindan bir gozlem formu yardimiyla degerlendirilmekte ve
belirlenen aday Ogrenciler okul yonlendirme komisyonuna iletilmektedir. Okul yonlendirme
komisyonunun yaptig1 son degerlendirme ile belirlenen aday &grenciler il tanilama simnav
komisyonu tarafindan genel zihinsel, resim ve miizik yetenek alanlarina gore 6n degerlendirmeye
tabi tutulmaktadir. MEB tarafindan belirlenen puanlari gegen Ogrenciler yetenek alanina gore
bireysel degerlendirme uygulamalarina alinmaktadir. Bu uygulamalar sonrasinda BILSEM'lere
yerlestirilecek Ogrenciler belirlenmektedir (ORGM, 2023a). Bu asamalardan gecen Ogrencilere
BILSEM’e uyumunu saglamak amaciyla kurumu, programlari, dgretmen ve diger dgrencileri
tanimalarini saglayacak “Uyum Programi” uygulanir. Uyum programini tamamlayan 6grencilerin
gelistirmesi gereken temel becerileri tiim alan/disiplinlerle iliskilendirmesini esas alan “Destek
Egitim Programi” uygulandiktan sonra ise Ogrencilerin bireysel yeteneklerini fark etmelerini
saglamak amaciyla iki yil siiren “Bireysel Yetenekleri Fark Ettirme” programi uygulanir. Bu
program ile 6grencinin ilgi duydugu, yetenekli oldugu ve ileride {izerinde derinlemesine ¢alismalar
yapabilecegi alanlar belirlenir ve her bir alana 6zgii tutum ve becerileri fark ettirici etkinlikler ilgili
alan Ogretmeni tarafindan planlanir. Bu program tamamlandiktan sonra Ogrencilerin
yonlendirildigi disiplin/disiplinlerde derinlemesine, ileri diizeyde bilgi, beceri, davranis
kazanmalar1 ve bu dogrultuda iiretimde bulunacaklari ve iki yil siirecek olan “Ozel Yetenekleri
Gelistirme Program1” uygulanmaktadir. Son olarak bu programi tamamlayan 6grenciler ilgi, istek
ve yetenekleri dogrultusunda bir alanda/disiplinde grup ile ya da bireysel olarak danigman
ogretmeni ile birlikte projelerin hazirlandigi  “Proje Uretimi ve Yonetimi Programi”
uygulanmaktadir. (ORGM, 2023b). Tiim bu siiregler dgrencilerin drgiin egitime devam ettikleri
okullara ek ve destekleyici olarak genellikle hafta i¢i aksam ve hafta sonu ytiriitiilmektedir.

BILSEM'lerde 6grenci secimi gibi 6gretmen secimi de cesitli kriterlere gore yapilmaktadir. BILSEM’e
Ogretmen atama stiregleri il Ogretmen degerlendirme komisyonlar1 ve bdlge sozlii sinav
komisyonlari tarafindan yiiriitiilmektedir. BILSEM’de calisacak olan &gretmenlerin kendilerini
diger 0gretmenlerden ayirt edecek bazi ozelliklere de sahip olmasi gerekir. MEB bunun i¢in bazi
olciitler olusturmustur. Burada ozellikle yiiksek lisans veya doktoralarmi yapan, kitap ve makale
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gibi yayin yapan ve fotograf, resim gibi sanatsal alanlarda ¢alismalari bulunan 6gretmenlerin
bagvuru puanlari yiiksek oldugundan secilme olasiliklar1 daha yiiksektir (fleri, 2023). Ogrenci
basarisindaki kalitenin, niteligin diizeyi 6gretmen basaris: ile yakindan ilgilidir. Bu bakimdan
BILSEM'lerde gérev yapacak dgretmenlerin akademik kriterlere gore yapilmasi tutarl bir uygulama
olarak degerlendirilmektedir. Secilen 6grenci ve 6gretmenlerle egitim ve 6gretime devam eden bu
merkezlerde 6grencilerin {istiin yeteneklerine uygun, diger egitim-6gretim kurumlarmdan farkl
olarak her derse ait dgretim programlari bulunmaktadir. ilkokul, ortaokul ve lise seviyesinde yer
alan dersler hazirlanmig 6gretim programlar ile islenmektedir. Bu derslerden bir tanesi de lise
miifredati icerisinde yer alan cografya dersidir. Cografya bilim olarak Ogrencilerin analitik
diistinmelerine katki saglayan, yasadig1 diinyayr 6nce anlamasini daha sonra korumasini ve olasi
sorunlara kars1 tedbir alacak 6nlemler almasimi saglayacak bir bilim dalidir. Cografya bilimi tistiin
yetenekli 6grencilerin ilgi odaginda yer alabilecek, temel bilgiyi olusturacak ezber bilgiler haricinde
uygulamaya ve proje odakli diisiinmeye uygun bir bilim dalidir. Cografya biliminin afet, cevre,
iklim, gog gibi pek ¢ok konusu proje tabanlh ¢alismaya ve dolayisiyla {istiin yetenekli 6grencilerin
calisma alanina uygun bir alandir. Tiirkiye’de genel anlamda oldugu gibi cografya alaninda da
TUBITAK proje yarismalarinda en basarili kurumlari BILSEM oldugu bilinmektedir ((ORGM,
2023)c). Ogrencilere bu bakis agistyla cografyaya yaklagsmalarini saglayacak olan cografya
ogretmenleridir. Tiirkiye genelinde BILSEM’lerde kadrolu olarak gdrev yapan 64 cografya
ogretmeni bulunmaktadir. Gorev yapan cografya dgretmenlerinin {iretken, yenilik¢i ve akademik
gelisime agik olmasi, kuruma aidiyet duygularmin gelismis olmasi, yonetimsel olarak zorluklar
yasamamasi, Ogrencilerle etkili iletisim kurmasi gibi sartlar egitim ve Ogretimin kalitesini
artiracaktir. Ogrencilerin yetenek ve ilgi alanlarmin farkli olmasi, miifredatin genisligi ve
kazanimlarin iist diizey bilissel becerilere yonelik olmasi, 6gretmenlerin teknolojiyi kullanma
durumlari, proje tabanlh 6gretime yatkinlik durumlari, velilerin farkli beklentileri, 6grencileri takip
etme durumlari, yonetim kaynakli durumlar cografya ogretmenlerini etkileyebilecek durumlar
olarak gosterilebilir. Bu durumlarin seviyesi ve etkisinin ne oldugunun sorgulanmas: énem arz
etmektedir. Bu nedenle calismada BILSEM cografya 6gretmenlerinin kurumlarimin egitim-dgretim
acgisindan gortisleri incelenmistir.

Giiniimiize kadar BILSEM'ler {izerine ¢ok sayida bilimsel calismanin yapildig1 goriilmektedir. Bu
yapilan calismalardan Seyihoglu ve Gegit (2011) iistiin yetenekli 6grencilerin cografyaya yonelik
tutumlarmin kisisel 6zellikleri agisindan incelemistir. Kaya (2013) BILSEM'lerin iistiin yeteneklilerin
egitimi agisindan incelemesini yapmustir. Kilic ve Kiral Ozkan (2023) BILSEM &gretmenlerinin
egitim teknolojisi 6z yeterligi tizerine bir ¢alismada bulunmuslardir. Altun ve Vural (2012) BILSEM
yOnetici ve Ogretmenlerinin mesleki ve okul gelisimine yonelik goriislerini degerlendirmistir.
Ayaydin ve Un (2018) BILSEM 6gretmenlerinin BILSEM ve {istiin yetenekli 6grencilerin egitimine
yonelik goriislerinin incelemistir. Topcu (2022) BILSEM’de 6gretmen olmanin anlamina y&nelik bir
calisma yapmustir. fleri (2023) BILSEM'leri 6gretmen, 6grenci ve veli goziinden incelemistir. Koksal,
ve digerleri (2017) Tiirkiye’de Ozel yeteneklilere neyi, nasil Ogretmeli ve Ogrenmeyi nasil
degerlendirmeli sorusu {izerinden bir ¢alisma yapmuistir. Senol (2011) iistiin yetenekliler egitim
programlarina iliskin 6gretmen goriislerini incelemistir. Saritas, Sahin ve Catalbas (2019) velilerin
goziiyle BILSEM konulu bir calisma yapmistir. Kurnaz (2014) yirminci yilinda bilim ve sanat
merkezlerinin raporlar ve yonetici goriislerine dayali olarak degerlendirilmesi konusunda
calismistir. Yapilan ¢alismalar incelendiginde Ogretmenlerin BILSEM’lere yonelik goriislerinin ele
alindig1 ¢cok az calismanin yer aldig1 goriilmektedir. Ayrica cografya 6gretmenleri 6zelinde herhangi
bir ¢alismanin yapilmadigr da tespit edilmistir. Bu nedenle cografya ogretmenlerinin kurumlari,
branslari, yonetimleri ve ¢alistiklar: 6grencileri hakkindaki goriislerini tespit etmek, varsa sorunlari
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ortaya ¢ikarmak ve ¢oziim Onerileri getirmek bu ¢calismanin 6nemini vurgulamaktadir. Bu baglamda
calismamizda cografya Ogretmenlerinin branglari agisindan BILSEM’lere ait goriislerinin
incelenmesi amaclanmaktadir. Bu amag dogrultusunda ¢alismanin problem ciimlesi:

o Cografya dgretmenlerinin branglari agisindan BILSEM’lere yonelik goriisleri nasildir?
seklinde iken bu problem cilimlesine ait alt problemler su sekilde olusturulmustur:

o Cografya dgretmenlerinin gdziinden BILSEM &grencilerinin cografya dersine ydnelik ilgi ve
tutumlar1 nasildir?

o Cografya dgretmenlerinin goziinden okul yoneticilerin cografya dersinin BILSEM'deki
gerekliligine yonelik algilar1 nasildir?

e Cografya ogretmenlerinin 6grencilerinin TUBITAK (2204 A-B-C) proje yarismalarinda
cografya alani ile ilgili katilma istegi hakkindaki deneyimleri nelerdir?

e BILSEM'de galisiyor olmanin cografya dgretmenlerinin akademik anlamdaki katkilart
nasildir?

e Cografya 6gretmenlerinin cografya ile ilgili bilimsel toplanti, sempozyum ya da kongrelere
katilma durumu nasildir?

e Cografya dgretmenlerinin BILSEM Cografya dersi dgretim programu ile ilgili goriisleri
nasildir?

e Cografya dgretmenlerinin BILSEM'lerdeki derslik, materyal ve arag-gereg varlig1 ile bunlari
kullanma bilgi ve becerilerine iligkin gortisleri nasildir?

o Cografya 6gretmenlerinin BILSEM Cografya dersi dgretim programinin kazanim, igerik,
konu siralamasi, etkinlikler ve 6l¢me degerlendirme yapilari ile ilgili goriisleri nasildir?

Yontem

Arastirmanin Modeli

Bu arastirmada nitel arastirma modeli kullanilmis olup arastirma deseni olarak da durum galigmasi
tercih edilmistir. Durum c¢alismas: giincel bir konu, olgu ya da problemi kendi gercek yasam
iceriginde anlamay1 hedefleyen birden fazla veri kaynag: ile derinlemesine bilgilerin toplanarak bir
durumun betimlendigi ya da temalarinin ortaya konuldugu nitel bir yaklasimdir (Creswell, 2013;
Giiler, Halicioglu ve Taggin, 2013; Yin’den aktaran Yildirim ve Simsek, 2005). Cok farkli disiplinlerde
kullanilabilen bir yontem olan durum calismas: bir kisi ile yapilabilecegi gibi bir grup ile de
yapilabilir (Creswell, 2013). Bu ¢alisma cografya dgretmenlerinin branslari agisindan BILSEM'lere
yonelik goriislerini aragtirmay1 amagladigindan durum galismasi tiirlerinden “Agiklayict Durum
Calismas1” kullanilmistir. Agiklayict durum ¢alismasinda bir durum ile ilgili bilgi vermek, ¢ok fazla
bilinmeyen durumlar: bilindik hale getirmek ve gercek hayat durumlarn ile ilgili baglantilar1
aciklamaya odaklanilir (Yilmaz, 2014).

Calisma Grubu

Bu arastirma Tiirkiye’de 2023-2024 egitim 6gretim doneminde faaliyetlerine devam eden 379 Bilim
ve sanat merkezinde gorev yapan 53 cografya ogretmeni ile yiritiilmiistiir. Ayn1 donemde soz
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konusu Bilim ve sanat merkezlerinde gorev yapan toplam cografya 6gretmeni sayisinin 64 oldugu
diistintildiigtinde evrenin ¢ok biiyiik bir kesimine ulasilmistir. Hedef kitlenin tamamina ulasmanin
miimkiin oldugu bazi bilimsel arastirmalarda veri toplama siirecinde evren ve 6rneklem ayrimi
yapilmamaktadir (Korkmaz, 2020). Bu nedenle bu arastirmada da evren ve Orneklem ayrimu

yapilmamustir.
Tablo 1.
Katilimeilarin Demografik Ozellikleri
Kisisel Bilgiler n %
Cinsiyet Kadin 19 35,8
Erkek 34 64,2
Egitim Diizeyi Doktora 4 7,5
Yiiksek Lisans 36 67,9
Lisans 13 24,5
Mesleki Kidem 19 yil 5 9,4
10-19 y1l 27 50,9
20-29 y1l 18 33,9
30 yil ve tizeri 3 57
Toplam 53 100

Veri Toplama Araci ve Verilerin Toplanmasi

Aragtirmanin amact goz Oniinde bulunduruldugunda katilimcilarin deneyimleri, tutumlari,
gortisleri, sikayetleri, duygulari, ya da inanglarma iliskin bilgi elde etmek gerektiginden (Briggs,
1986) bu arastirmada veri toplamada goriisme tekniginden yararlanilmis ve bu amagla bir form
gelistirilmistir. Arastirmacilarin yaptig1 literatiir taramasi neticesinde olusturdugu sorulardan
olusan goriisme formu 2 cografya egitimcisi, 1 Tiirkge Egitimcisi ve 1 Egitim programlar1 ve
Ogretimcisi alan uzman tarafindan incelendikten sonra alinan doniitlere gore gerekli diizenlemeler
yapilmistir. Son olarak Bilim ve sanat merkezlerinde gorev yapan cografya 6gretmenlerinden 3ii ile
pilot ¢calisma yapildiktan sonra forma son hali verilmistir. Son hali verilen goriisme formu gevrimici
ortama aktarilarak katilimcilara uzaktan erisim yontemleri kullanilarak ulastirilmis ve veriler
toplanmuistir. Veriler Tokat Gaziosmanpasa Universitesi Sosyal ve Beseri Bilimler Arastirmalar1 Etik
Kurulunun 26.12.2023 tarih ve 01-68 karar sayisina istinaden toplanmustir.

Verilerin Analizi

Nitel arastirmalarin amaci sayilardan yararlanarak bir neticeye varmak olmayip okuyucuya
konunun gergek¢i ve acgiklayict bir resmini sunabilmektir. Bununla birlikte nitel yaklasimlar
kullanilarak elde edilen veriler iizerinde de baz1 sayisal analizler yapilabilir. Bu ¢alismada da
cografya 6gretmenlerinin branslarina yonelik olarak gorev yaptiklar1 BILSEM lere iliskin goriisleri
ylizde ve frekans degerleri ile siniflandirilarak verilmistir. Calismada nitel veri analiz tekniklerinden
icerik analizi kullanilmustir. Icerik analizinin temel amaci birbirine benzeyen verileri belirli
kavramlar ve temalar ¢ercevesinde bir araya getirmek ve bunlar1 okuyucularin anlayabilecegi bir
sekilde diizenleyerek birlestirmektir (Yildirim ve S$imsek, 2011). Katilimcilar ile yapilan yari
yapilandirilmis goriismedeki sorulara alinan cevaplarin sikligina gore kategoriler altinda tematik
bir siniflandirma yapilmis, bu siniflamaya gore frekans ve yiizdeler tablolar halinde sunulmus ve
katilimc goriislerinden dogrudan alintilar ile desteklenmistir.
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Bulgular

Bu boliimde arastirma problemi ve alt problem ciimlelerine ait elde edilen bulgulara sirasiyla yer
verilmistir. Tablo 2’de Cografya dgretmenlerinin BILSEM’deki yoneticilerinin cografya dersinin
gerekliligine yonelik algilarina iliskin bulgulara yer verilmistir.

Tablo 2.
Yéneticilerinizin Cografya dersinin BILSEM'de gerekliligine yonelik algilarina iliskin bulgular
Yonetici Frekans Yiizde Katilimear Gortigleri
Algilar
Olumlu 42 79,2 K.4. Proje temelli bir cografya dersi tasarlamaya gayret ettigim icin

yOneticilerin destegi her zaman yiiksektir.
K.9. Ogrencilerin ilgisi ve alakasina bagh olarak yéneticilerin de
ilgisi ve verdigi deger artryor.

K.24. Yoneticiler cografya dersine olumlu bakiyor ancak veli ve
dgrencilerin goziince BILSEM'de bilisim, tasarim ve robotik
kodlama branglar1 daha 6ncelikli.

K.28. Branglar arasinda ayrim yok. Ureten, calisan tiim 6gretmenler
destekleniyor.

K.38. Yoneticiler destegini eksik etmez. Malzeme temini, akademik
ve mesleki ¢alismalara katilim konusunda gerekli destegi verirler.
K.52. Okul yo6netiminin her bransa esit diizeyde yaklasima sahip
oldugunu soyleyebilirim.

Olumsuz 11 20,8 K.15. Ogrenciler gibi idareciler de sayisal dersleri daha fazla
onceleyip 6nemsemektedir.
K.18. Proje iiretiliyorsa cografya dersi 6nemli ve degerli, aksi
durumda derslik isgal eden brans.

K.33. Sosyal branslarin genelinde oldugu gibi ¢ok 6nemli
goriilmiiyor. Bir yarisma ya da kongre/proje katilim hakki elde
edilmisse algilar degisiyor.

K.46. Sosyal branglarin geneline yonelik malzeme destegi zayif. Veli
ve Ogrenci ilgisi de o yonde oldugu i¢in yonetim de ayni bakis
agisina sahip durumda.

K.50. Cografya dersi, sosyal bilgiler ya da tarih 6gretmeni tarafindan
da verilebilecek bir ders olarak goriilmektedir.

Tablo 2 incelendiginde katilmalarin %79,2’sinin goriislerine goére kurum yoOneticilerinin
BILSEM’lerde Cografya bransinin énemli ve gerekli olarak algilandig1 goriilmektedir. Bu bakis
acgisina sahip olan yoneticilerin derse yonelik materyal temini, gezi-gozlem etkinlikleri ya da
akademik ve mesleki gelisimi saglayan ¢alismalara katilma noktasinda destek verdikleri katihmcilar
tarafindan ifade edilmistir. Katihmcilarmn %20,8'i ise BILSEM yoneticilerinin cografya bransina bakis
acilarinin olumsuz oldugu goriistinii belirtmistir. Bu durumun nedenleri arasinda en fazla dile
getirilen durum sosyal brans oldugu icin sayisal branslar kadar hem 6grenci hem de veli tarafindan
gereken 6nemin verilmemesi olmustur. Bunun yani sira kuruma saglanan fayda temelince branglara
verilen 6nemin degistigi yani yarisma basvurusu, kongre katilimi ya da akademik etkinliklerde elde
edilen bagarilar varsa cografya brangina verilen degerin arttig1 belirtilmistir. Tablo 3'te BILSEM
ogrencilerinin TUBITAK proje yarismalarinda cografya alam ile ilgili katilma durumlari ve
deneyimlerine iliskin bulgulara yer verilmistir.
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Tablo 3.

BILSEM 6grencilerinin TUBITAK 2204 proje yarigmalarina Cografya alamyla ilgili katilma istegi hakkindaki
deneyimlerine iliskin bulgular

Ogrenci Frekans Yiizde Katilimcr Gortisleri
Istekleri
Olumlu 28 52,8 K.4. Etkinlikleri her zaman projeye dayandirmaya ¢alistigim icin

ogrenciler proje konusunda istekli ve yaraticidir.

K.18. Onceden galistigim BILSEM’de cografya alaninda proje yapma
istegi olan ¢ok azd1. Ancak simdiki BILSEM'deki Ogrencilerim ¢ok
istekli.

K.23. Bireysel Yetenek Fark ettirme (BYF) programindaki 6grencilerin
katilma istegi zayif ancak Ozel Yetenek Gelistirme (OYG) ve proje
gruplarinda neredeyse tiim 6grenciler yarismalara katilim i¢in istekliler.
K.24. Smava hazirlanan 8. ve 12. siuflar hari¢ diger 6grencilerimiz
isteklidir.

K.33. Cografya dersi alan tiim 6grencilerin istekleri yiiksektir. Bunun
i¢in giincel konu ve sorunlarin cografya ile iliskisinin kurulabilmesi
noktasinda destek olunmas: gerekiyor.

K.43. Ogrencilerin istekleri oldukga yiiksektir. Ozellikle C grubu Kutup
Aragtirmalar1 ve D grubu Iklim Degisikligi proje alanlarinda ilgileri
daha yiiksektir.

K.50. Ogrencilerin proje konusundaki istekleri yiiksektir. Bu konuda
cografya dgretmenlerinin proje yiiriitme becerisine sahip olmasi bu
siireci dogrudan etkilemektedir.

Olumsuz 25 47,2 K.2. Lise 6grencilerinin devamsizlig1 yiiksek, devam edenlerin de
TUBITAK projelerine ilgisi ok diisiik. Ortaokul 6grencileri daha ilgili.
K.5. Ogrencilerin kurumda gecirdikleri zamanin kisitli olmasi nedeniyle
proje basvurularindaki istekleri diisiik ve verim alinamryor.

K.7. Ogrenciler okul-kurs-dershane temposunun yaninda BILSEM’e
sinirli zaman ayirmasi projelere verilen 6nemi azaltiyor.
K.10. Lise 6grencileri ilgisiz. LGS 6grencileri katilmak istemiyor. Diger
gruplar ise ugrasmak istemiyor.
K.11.0grencilerin sayisal derslerden proje hazirlama ve bagvurusu
yapma egilimleri daha yiiksek.
K.20. Istekli 6grencilerin sayisi gok az. Katilmak isteyenlerin bir kismi da
yeterli degil.
K.52. Sayisal branslara yonelik proje istegi daha fazla oldugu igin
cografya alaninda proje katilimlar diistik kaliyor.
K.7. Proje grubum heniiz yok.
K.12. Su an yok. Ogrenciler bu konuda ¢ok isteksiz. Ancak dgretmenler
caba gosterirse olabiliyor.
K.27. Ogrenciler proje iiretme konusunda genel olarak isteksiz olduklar
igin yok.

Tablo 3 incelendiginde BILSEM 6gretmenlerine gore dgrencilerinin %52,8'inin TUBITAK tarafindan
acilan proje basliklarinda cografya alaniyla ilgili projelerle ilgili basvuru yapmak konusunda istekli
olduklar1 goriilmektedir. Kutup Arastirmalar1 ve Iklim Degisikligi bashklarinin 6grenciler
tarafindan ilgi duyulan alanlar oldugu ve 6zellikle 6gretmenlerin proje siirecindeki deneyim ve
yonlendirmelerinin iyi olmasinin siirecte olumlu etki yaptig1 goriisleri ifade edilmistir. Arastirmaya
katilan BILSEM Cografya dgretmenlerinin %47,1i ise 6grencilerin cografya baglig1 altindaki projeler
konusunda istekli olmadiklarini belirtmistir. Bu durum iizerinde BILSEM’de gegirilen siirenin kisith
olmasi, sinava hazirlik stiregleriyle birlikte (LGS ve YKS) ilginin azalmas1 ve sayisal branglardan

1336



Ufuk Sozcii * Erkan Diindar ¢ Abdullah Tirker

projeye basvurma isteginin daha fazla olmasi bigiminde belirtilmistir.

Tablo 4.
BILSEM'de Gorev Yapmanin Ogretmenlere Akademik Katkilarimin Nasil Olduguna Iliskin Bulgular
Katki diizeyi Frekans Yiizde Katilima1 Goriigleri
Arastirmaci 16 30,2 K.16. Daha arastirmaci, yenilikci ve giincel olmay1 gerektirdigini
kimligimi ortaya diisiiniiyorum.
¢ikarmasi ve K.18. Siirekli arastirma yapmak ve {ist diizey 6grencilere
giincel olma yetebilmek icin akademik bilgilerimi giincel tutma ihtiyact
zorunlulugu hissetmekteyim.
getirmesi K.21. Giincel verilere ulasma zorunlulugu bilgilerimi taze tutma

ve kendimi yenilememe yardimci oluyor.
K.31. Ogrencilerimin ilgi ve ihtiyaglarinin siirekli yiiksek olusu
benim de kendimi giincel tutmam konusunda en biiyiik

motivasyonum.
Akademik 13 24,5 K.2. Ogretmen is birligi yaparak bildiri ile kongre ve
yayinlari takip sempozyumlara katilabiliyorum.
etme ve akademik K.11. Alanim ile ilgili akademik ¢alismalari takip etmek igin
etkinlikleri daha fazla zaman bulabiliyorum.
katilma K.13. Akademik olarak giincel makale ve tezleri daha cok takip

etmeye basladim.

K.38. Akademik ¢alisma yapmaya devam eden dgretmenlerle
ayni ortamda calismak beni de akademik ¢alisma yapmaya
glidiilemektedir.

K.50. BILSEM 6gretmenleri genelde lisansiistii egitim yaptigt
i¢in boyle bir ortamda dogal olarak muhabbetler hep akademik

oluyor.
Akademik bilgi 12 22,6 K.4. Kendimizi giincel tutmak zorunda kalmak biiytik katk:
birikimini sagliyor.
artirmaya K.7. Arastirma yapma, veri toplama, 6rnek inceleme ve analiz
yoneltme etme ile katildigim proje ve egitimler akademik olarak ¢ok sey
katti.

K.14. Akademik anlamda kendimi gelistirmek ve 6grencilere
faydali olmak i¢in bir¢ok egitime katildim. Bilimsel ¢alisma
igerisinde olmak da kendimi yenileme firsat1 veriyor.
K.40. Sahip oldugum akademik bilgileri farkl1 yontem ve
tekniklerle zenginlestirip 6grencilerle bulusturmama katki
saglyor.
Cok yonlii katk: 10 18,9 K.3. Cok boyutlu diisiinme ve disiplinler arasi ¢alisma becerisi
kazandird.
K.15. iyi tarafi akademik ¢alismalari olan 6gretmenlerle bir
arada olmak ve 6grencilerin zeki olmasi.
K.30. BILSEM’de calismak her yonden gelismeyi beraberinde
getiriyor. Her gilin calismay: gerektiriyor.
K.33. BILSEM’de calismak bilimsel siirec becerileri, akademik
yaymlar takip, proje danigsmanlig ve proje yiiriitme becerilerine
sahip olmay1 zorunlu kiliyor.

Yeni basladigim 2 3,8 K.29. Simdilik sahsima akademik bir katkisi yok. Ama farkl
icin hentiz fark diisiinmeyi seven ¢ocuklarla cografya konularini tartismak
edemedim glizel.

K.32. Heniiz yeni basladim, akademik bir katki saglamadi.

Tablo 4'te BILSEMlerin cografya &gretmenlerinin akademik yonden gelismelerine nasil katki
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yaptigina yonelik bulgulara yer verilmistir. Tablo 4'te goriildiigii gibi BILSEM’de gorev yapmanin
Ogretmenlere akademik anlamda biiyiik katki sagladigi katilimc goriislerinde agikga
vurgulanmigtir. BILSEM’de yeni goreve basladig1 icin katk siireciyle ilgili vermeyen iki dgretmen
disinda digerlerinin hepsi akademik gelisim siirecince BILSEM’in biiyiik katki sagladig
vurgulanmistir. Akademik ¢alismalari takip etme, disiplinler arasi ¢alisma, kendini siirekli giincel
tutma ve akademik etkinliklere katilma noktalarinda BILSEM’de calisiyor olmanin biiyiik katk1 ve
zorunluluk olusturdugu belirtilmistir.

Tablo 5.

BILSEM Cografya Ogretmenlerinin Cografya Ile Tlgili Kongre ve Sempozyum Gibi Bilimsel Etkinliklere
Katilma Durumlarina Iliskin Bulgular

Akademik etkinliklere Frekans Yiizde Katilimar Goriigleri
katilma durumu
Evet, katiliyorum 38 71,7 K.2. UCEK (Uluslararas1 Cografya Egitimi Kongresi) 2023’e bir
/katildim. bildiri ve bir atdlye katildim.

K.4. UCEK, Kutup Senligi, Deprem Kongresi, belediye
toplantilar1 gibi etkinliklere 6grencilerimle katilryorum.
K.12. Doktora egitimime devam ettigim i¢in ¢cogunlukla jeoloji,
jeomorfoloji ve iklim degisikligi ile ilgili seminer ve kongrelere
katiliyorum. TURQUA (Tiirkiye Kuvaterner Sempozyumu) ve
Uluslararasi Jeomorfoloji Sempozyumu’na katildim.

K.15. Sosyal bilimler ve cocuk kongrelerine genelde her sene
katiliyorum. Ayrica Fen ve Felsefe kongrelerine ve bir defa
ogrencilerimle katildim.

K.21. 1l ierisinde yapilan ¢alismalara katiliyorum. Van Gélii ve
gevre sorunlarina iligskin etkinliklere katilmistim.

K.23. Alanimla ilgili bu tiir calismalara katiliyorum. Kurum
miidiiriim de destekliyor.

K.45. Doktora egitimime devam ettigim icin zaman zaman
katilma imkani1 buluyorum. Ornegin INCSOS (Uluslararast
Sosyal Bilimler Kongresi) VIII'ye katildim. Izmir digindaki
¢alismalara yiiz yiize katilmak maliyet, zaman, saglik ve ailevi
nedenlerden dolay1 biraz zor oluyor. Online ¢alismalara
katilmak daha kolay.

K.53. UCEK Eskisehir kongresinde at6lye liderligi, UCEK Sivas
kongresinde bildiri sunumu yaptim. Proje hazirlama etkinligine

katildim.
Hayir, Katilmadim 15 28,3 K.8. Yakin ¢evrede olmadig; icin katilamiyorum.
/Katilamadim K.10. Hentiz katilmadim.

K.13. Osmaniye’de bu etkinlikler olmuyor. il digindakilere de
katilim gerceklestiremiyorum.
K.19. Kizimla yalniz yasiyoruz onu birakip il disina
gidemeyecegim icin katilamiyorum.
K.26. BILSEM'de bu yil ilk defa gérev aliyorum, yeterli
tecriibeye sahip olmadigim igin katilmadim.
K.39. BILSEM’e gelmeden 6nce zaman sikintis1 vardi. Su an bu
sorun azaldigi i¢in katilma sansim artti.
K.50. Genellikle katilamiyorum. Ciinkii derslere denk geldiginde
okul idarem ya da ilge-il miidiirliikleri izin ile ilgili yardimci
olmuyorlar.

Tablo 5'te BILSEM cografya ogretmenlerinin bilimsel etkinliklere katilma durumuna iligkin

1338



Ufuk Sozcii * Erkan Diindar ¢ Abdullah Tirker

goriiglerine yer verilmistir. Tablo 5'e bakildiginda BILSEM cografya gretmenlerinin %71,7’sinin
alanuyla ilgili kongre ve sempozyum gibi bilimsel etkinliklere katildig1 goriilmektedir. Ozellikle
gogu Ogretmenin cografya egitimi iizerine odaklanmis Tiirkiye'de gerceklestirilen en kapsaml
etkinlik olan Uluslararas1 Cografya Egitimi Kongresi (UCEK)ne bildiri ya da atdlye calismalari ile
katilmis olmast énemlidir. Bunun yani sira BILSEM cografya dgretmenlerinin biiyiik bdliimiiniin
cografyanin arastirma alaniyla ilgili kongrelere katiliyor olmalar1 da akademik anlamda degerli bir
faaliyet olarak degerlendirilmelidir. Bilimsel etkinliklere katilmadigin1 beyan eden 15 6gretmenin
ise yasadiklar1 kentte bu etkinliklerin gerceklesmiyor olmasi, ailevi nedenlerle sehir disinda
katilimin zorlugu, zaman ve izin siirecinde yasanan sikintilari beyan ettikleri goriilmektedir. Tablo
6'da BILSEM cografya 6gretmenlerinin cografya ile ilgili derslik, materyal ihtiyag durumuna iligkin
goriislerine yer verilmistir.

Tablo 6.

BILSEM Cografya Ogretmenlerinin Cografya Ile ligili Derslik, Materyal ve Arag-Gere¢ Bulunma Durumuna
Mliskin Bulgular
Cografya ile ilgili derslik, Frekans Yizde Katihmcr Goriisleri
materyal ve arag-gereg
bulunma durumu

Cografyaya ile ilgili 27 50,9 K.4. Higbir cografi arag ve gerecim yok. Cografya
materyal yok denecek smnifim da yok.
kadar smirlt K.8. Yeterli malzemeye ulasamiyoruz. Bazi

materyallerde de tecriibe eksigimiz var.
K.12. Ozellikle CBS ile ilgili caligmalarda yeterli sayida
bilgisayarimiz yok.

K.17. Harita ve kiire disinda hicbir arag-gereg yok.
Idare tedarik etmeye galistyor ama imkanlari kisith. Bu
isin BILSEM'ler acilirken diisiiniilmesi ve buna gore
donaniml bicimde agilmasi gerektigini diistiniiyorum.
K.18. Arag-gereg ve derslik sikintis1 ¢ekiyorum. Harita
disinda materyalim yok.

K.37. Cografya laboratuvarimiz eksik.

K.41. Devlet Malzeme Ofisin’de yeterince donanimh
malzeme oldugunu diisiinmiiyorum. Harita Genel
Komutanlig: tarafindan BILSEMlere kabartma ve kagit
harita destegi saglanabilir.

K.47. Materyal ve arag-gerecleri kullanma yetenegim
var ancak BILSEM’Lerin ¢ogunun kendine ait binas1
dahi yok. Benim atolye ve akilli tahtam yok. Arag-
gerecler sinurli.

K.49. Su an ¢alistigim BILSEM'in binas1 yok. Akilli
tahtas1 olmayan kiiciik bir sinifta kendi imkanlarimla
hazirladigim materyalleri kullantyorum. Teleskop ve
interaktif kum havuzu olmasini isterim ancak bunlari
da kullanmay1 bilmiyorum. Materyal destegi
saglanmasi ve bunlarin kullanimu ile ilgili egitim
yapilmasi iyi olacaktir.

Kurumda materyal var, 13 24,55 K.9. Herhangi bir sikint1 cekmiyorum. Materyal
sorun yagsamiyoruz kullanimi konusunda bilgi ve tecriibeye sahibim.
K.20. Arag-gereg ve materyal sorunumuz yok. Bunlar1
kullanabilecek bilgi ve tecriibem var.
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K.27. Smifimda bulunan ders arag ve gereclerini
kullanma konusunda yeterliyim.

K.30. 2020 yilinda bakanlik is birligiyle cografya
atolyesi olusturduk. Eksik olanlari ise idare karsiliyor.
K.31. Kurumum yeterli destegi fazlasiyla sagliyor.
Materyalleri kullanma konusunda gerekli bilgi ve
tecriibeye sahip oldugumu diistiniiyorum. Bilmedigimi
de cok kolay kavrayabilir ve 6grenebilirim.
K.36. Higbir sikintimiz yok. Evet, gerekli tecriibeye
sahibim.

K.48. Okulumuz her tiirlii ihtiyacimizi karsiliyor.
hepsini kullaniyorum.

Materyal sinirli, kendi 13 24,55 K.3. Materyal eksigimiz ¢ok fazla. Kisisel ¢aba ve
olanaklarimla ya da idare harcamalarla eksik kapatilmaya calisiliyor. Arag gereg
destegi ile karsiliyoruz kullanma yetisine sahibim ama malzemeye yeterince

sahip degiliz.

K.5. Arag-gereg hatta sarf malzemelerinde bile
zorluklar yagtyoruz. Ornegin benim akilli tahtam dahi
yok. 7 yildir BILSEM'de calistyorum ve birgok
malzemeyi hala kendim almak zorunda kalryorum.
K.11. imkanlar 6lciisiinde kurum idaresi malzemeleri
saglamaya calisiyor. Yetersiz veya eksik oldugu
konularda kendimi gelistirmeye ¢alistyorum.
K.24. Kurum yeni oldugu icin cografya ile ilgili
materyal, arag-gere¢ temini zorlasiyor. Okul idaresinin
destegi ile gideriyorum.

Tablo 6’daki katilimci goriisleri incelendiginde BILSEM'lerin yaklasik dértte iiciinde cografya bransi
ile ilgili materyal, derslik ve arag-gere¢ konusunda sikintilar yasandigr goriilmektedir. Bu
eksiklikleri baz1 6gretmenlerin kendi imkanlari ile gidermeye calisirken bazi kurumlarda idarenin
bu siirece destek oldugu belirtilmistir. Kurumlarin ancak dortte birinde cografya dersine iliskin
materyal ve arag-gere¢ konusunda sikinti yasanmadig: ifade edilmistir. Kendilerini materyal ve
arag-gere¢ kullanimi noktasinda 6gretmenlerin bir¢ogu yeterli goriiyor olsa katilimcilardan bazilar
Cografi Bilgi Sistemleri, Teleskop ve yeni teknoloji ya da yazilimlarla ilgili bilgilendirme egitimleri
verilmesinin faydali olacag1 goriisiinii belirtmistir. Tablo 7’de cografya dgretmenlerinin BILSEM
cografya dersi 6gretim programina iliskin gortislerine yer verilmistir.
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Tablo 7.

BILSEM Cografya Dersi Ogretim Programimin Kazamim, Icerik, Konu Siralamasi, Etkinlikler ve Olgme
Degerlendirme Yapisina Iliskin Bulgular

Katilima goriisii

o (frekans) Katilimear Gortigleri
Ogretim U Uveun
Programinin ygun y:g,
Ozellikleri degil /
giincellen
meli
Kazanimlarin 41 12 K.3. Kazanimlar uygun. Program lise denginde ders seklinde
Ogrenci oldugu icin bence uygun degil. Ogrencilerin alanda ve
diizeyine iiniversite ortaminda zaman zaman akademisyenlerle de
uygunlugu calismasi veya yonlendirilmesi gerekir. Olgme ve
degerlendirmenin rehberlik ve degerlendirme basamag1
yetersiz.
K.10. Programin kazanimlar1 agisindan uygun oldugunu
diisiiniiyorum. Islenis siras1 ve etkinlikler de iyi. Ornek
etkinlik kitabindaki bazi etkinlikler uygulanabilirlik agisindan
zorlayabiliyor. O etkinliklerde kazanim gergevesinde
degisiklige gidebiliyorum. Heniiz bir 6l¢gme yapmadigim icin
yanit veremeyecegim.
K.24. Ogretim programi kazanimlarini uygun buluyorum.
Programin islenis sirasin1 uygun buluyorum. Etkinlikler smnif
diizeylerine gore bazen basit diizeyde kalabiliyor. Olgme
degerlendirme siirecinin yetersiz oldugunu diisiintiyorum.
Gelistirilmeye ihtiyaci var.
Icerik ve konu 43 10 K.20. Kazanimlar uygun. Programdaki konularin islenis sirasi
siralamasi Ogretmen tarafindan degistirilebiliyor plan hazirlanirken.
Etkinlik sayisi, ¢esidi arttirilmali tabii ki.
K.28. Program uygun. Konularin siralanis1 6nemli degil. Burasi
normal okullara gore esnek. Biz 6grencilerin ilgi ve isteklerine
gore se¢im yapmakta serbestiz. Bu bir avantaj.
Etkinliklerin 32 21 K33.Konulara gore hazirlanan etkinlikler yeterli degil.
ogrenci Ogrencilerin ihtiyaglarini karsilamiyor. Yaparak yasayarak
diizeyine Ogretecek uygulamali etkinlikler fazla yok. Bu yiizden
uygunlugu kendimiz her giin etkinlik diisiiniip arastirmak hazirlamak

zorunda kaliyoruz.

K.46. Program gelistirme ekibi icinde yer alarak, cografya
0gretim programinin giincellenmesi ve zenginlestirilmesi icin
onerilerde bulunma sansim oldu. BILSEM Cografya 6gretim

programinin etkinlikler ve konular bakimindan gelistirilip

giincellenmesi faydali olacaktir.
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Olgme ve 43 10 K.52. Kazanimlar genel olarak uygun. Program igerigini ve
degerlendirme konularin islenis sirasin1 6grenci diizeyine gore kendimiz
yaklasimi1 organize ettigimiz i¢in herhangi bir sorun oldugunu

diistinmiiyorum. Etkinlikler ve degerlendirme siireci
bakimindan da sorun olmadigmni diisiiniiyorum. Ancak soyle
bir sorunumuz var. Calistigim kurumda cografya derslerini
BYF 2. déneminde baslatiyoruz ve yalnizca bir egitim dénemi
siiresince haftada iki ders saati olarak toplam 18 haftalik bir
program uyguluyoruz. Bu siirenin yetersiz oldugunu
diistintiyorum. Stire kisith oldugu i¢in ¢ogu kazanimi BYF
programina dahil edemiyorum. Ogrencilerimizin cografya
bilimini tam olarak taniyabilmesi bu kisa program ile miimkiin
olamiyor. En az iki donemlik bir program olmasi gerekiyor.

Tablo 7 incelendiginde BILSEM’de galisan cografya dgretmenlerinin biiyiik ¢ogunlugu cografya
Ogretim programinin kazanimlar, igerik, konu siralamasi, etkinlikler ve dl¢me ve degerlendirme
yapist bakimindan uygun oldugu goriistinii paylagsmistir. Degisim ve giincellenmeye ihtiyac olan
noktalar arasinda katilimcilarin en fazla tizerinde durdugu nokta 6gretim programindaki etkinlikler
olmustur. Etkinliklerin sayica artirilmasi ve farkl diizeylerdeki 6grencilere hitap edecek bigcimde
cesitlendirilmesi en fazla dile getirilen Oneriler olmustur. Tablo 8'de cografya ogretmenlerinin
gbziinden BILSEM 6grencilerinin cografya dersine iligkin goriislerine yer verilmistir.

Tablo 8.
BILSEM Ogrencilerinin Cografya Dersine Yinelik Ilgi ve Tutumlarina Iliskin Bulgular
Ogrenciilgi  Frekans Yiizde Katilima goriisleri
ve tutumlar
BILSEM 27 50,9 K.7. Ogrenciler genel olarak olumlu bir tutuma sahipler. Ozellikle
ogrencilerin giinliik hayatla cografyayi iliskilendirdiklerinde daha fazla
cografyaya onemsemekteler. Fakat her 6grencide yiiksek ilgiye
kars1 ilgi ve rastlayamiyoruz. Ozellikle fen ve matematik alanlarinda (deneye
tutumlari yonelik etkinlikler veya siav kaygisiyla) ilgi daha yiiksek.
yiliksektir K.9. Cok istekli ve ilgililer tiim derslerime eksiksiz katilimlar1

oluyor. Merak duyular1 ortaya gikiyor. Yasadigimiz ortamla ilgili
bilgiler 6grenmek onlar1 ok mutlu ediyor.

K.12. Doga bilimlerine ilgisi olan 6grenciler Yer Bilimleri (jeoloji,
mineroloji, gemoloji, sismoloji), iklim degisikligi konularinda
oldukga ilgili iken sosyal bilimlere merakl1 olanlar daha ¢ok gog ve
gdcmen politikalar konularina karst ilgililer. Ogrenciler genel
itibariyle Cografi Bilgi Sistemleri konusuna ilgi duymaktadir.
K.35. Cografya derslerine ilgilidirler. Diizenli olarak derslere
katilim saglarlar. Insan ile iligkili her seyin cografyanin konusu
oldugunu bildikleri igin cesitli konularda proje 6nerilerinde
bulunarak proje calismalarina katilim saglarlar.

Sozel ders 8 15,1 K.15. BILSEM 6grencilerinin cografya dersine kars ilgileri
oldugu igin beklentimin altindadir. Ogrenciler sayisal-sozel 6nyargist
cografyaya BILSEM'lerde de vardir.

ilgi diisiik K.18. BILSEM o6grencileri genellikle sozel dersleri tercih etmeme

egilimindedir. Bunda ¢ocuktan ziyade velinin etkisi daha ¢oktur.
Genellikle gelen ¢ocuk higbir alan tarafindan tanilama
yapilamayan yetersiz ilgisiz 6grenciler sozel dersleri yapabilir
mantig1 ile rehberlik servisi ya da idare tarafindan
yonlendirilmistir.
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K.32. S6zel ders 6n yargisi ile yaklasiyorlar ama zamanla 1sinip
sevdiklerini diistiniiyorum.
K.52. Ogrencilerimiz genellikle sayisal derslere daha fazla ilgi
gosteriyor. Siavlarda cografya dersinden soru sayisinin diisiik
olmasi cografyaya karsi ilgiyi diistirtiyor. Her ne kadar BYF
déneminde cografya derslerine kars ilgi gosterseler de OYG ve
proje doneminde cografya dersine yonelim istenilen seviyede
olmuyor.
K.5. Bu durumun tamamen 6gretmenin ders isleme sekline bagh
oldugunu diistintiyorum. Ama sinav odakli bir egitim sistemimiz
oldugu ve sinavlarda cografya bransimin etkisi az oldugu igin veli
baskisinin da etkisiyle 6grencilerin genelde cografya dersini tercih
etmedigini diisiiniiyorum.

K.38. Ogrenciler bilgiyi isleme, diizenleme, problem ¢6zme, {iriin
ortaya koyma ve giidiilenme sekilleri dikkate alindiginda alana
ilgili ve tutumlarinin pozitif yonde oldugunu sdyleyebilirim. Alan
ogretmenin kadrolu olmasi, uzun siire BILSEM’de calismis biri
olmas1 6nemlidir. Fakat gérevlendirme olmamasi gerekir. Ciinkii
ogrenciler 6gretmen anlaminda devamlilik durumuna énem
veriyor. Ciinkii bazi1 akademik ¢alismalar, proje ¢alismalari ve

yarigsmalara katilim da 6gretmenin kadrolu ve siirekli olmasi
onemlidir. Sik 6gretmen degismesi alana ilgi ve tutumlarin
olumsuz etkiliyor.

K.50. BILSEM 6grencileri genel olarak tiim derslere karst ilgililer.
Cografya dersi baglaminda 6grencilerin beklentilerine uygun
ezbere dayanmayan ve proje tabanli sekilde dersler islendiginde
ilgi ve tutumlar yiiksek olmaktadir.

K.2. Lise diizeyindeki 6grencilerin yani proje gruplarinn ilgi ve
tutumlar: diistiktiir. Ancak ortaokul diizeyindeki 6grencilerin
kisisel farklar olmakla birlikte ilgisi gorece iyidir.

K.29. Benim girdigim gruplardan 6zellikle 6.smif BYF gruplarinda
ilgi daha fazla olmakla birlikte diger gruplardaki 6grenciler de
genellikle ilgililer.

K.45. Tlkokul siiflarinda ilgi ve tutum yiiksektir. Ortaokul

kademesine geldiklerinde ilgi ve tutumda diisme oluyor. Dersin
ortaokulda bagimsiz olmamasi, tiim toplumda dersin sadece s6zel
bir yapida oldugunun diisiiniilmesi, sinav kaygisinin devreye
girmesi, cografya konularinin ortaokullarda farkl: dersler iginde
dagilmis olmasi BILSEM &grencilerinde de olumsuz bir tutuma
neden oluyor.
K.6. Destek gruplarinda yiiksek ancak BYF ve OYG gruplarina
dogru c¢ikildikea ilgi azalryor maalesef
K.11. Cok az 6grencinin cografyaya ilgisi var.
K.17. Maalesef 6grenciler pek tercih etmiyor cografyayi. Sayilar
giderek azaliyor.

K.33. Cogunlukla ilgi ve tutumlar diisiik seviyededir. Bagta
Cografyanin harita ve yer sekilleri bilimi oldugu gibi bir kisith
bilgiye sahip olmakla birlikte Cografyanin kapsami, konusu ve
onemiyle ilgili calismalar yapildik¢a 6zellikle begeri ve ekolojik

konularla ilgili motivasyonlary, ilgileri artmaktadar.

Ogretmene 6 11,4
bagl olarak
degisiyor

Kigiik yas 5 11,3
gruplarinda

iyi, lise
gruplarinda

azaliyor

Cografyaya 6 11,3
kars1 ilgisiz

BILSEM'’de gorev yapan cografya 6gretmenlerinin BILSEM 6grencilerinin cografya dersine yonelik
ilgi ve tutumlarimna dair Tablo 8'de verilen goriislerine bakildiginda 6grencilerin yarisinin cografya
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dersine kars1 ilgi ve tutumlarimin yiiksek oldugu belirtilmistir. Ogretmen goriislerine gore, sayisal
derslerin diger 6gretim kademelerinde oldugu gibi BILSEM kurumlarinda da etkili oldugu igin
cografyanin énemsenmedigi vurgulanmigtir. {lk ve ortaokul gruplarinda cografyaya olan ilgi ve
tutumun daha yiiksek oldugu ve 6gretmen yaklasimi, ders isleme teknikleri ve dersle ilgili 6grenci
ihtiya¢ ve sorularma cevap verebilme yetenegine gore de cografya dersine olan ilgi ve tutumun
olumluya dontisebildigi goriisti paylagilmistir.

Sonug, Tartisma ve Oneriler

BILSEM cografya 8gretmenlerinin kurumlarindaki branglarma, gretim programlarina, galismalara
ve Ogrencilere yonelik goriislerinin incelendigi bu ¢alismada ortaya g¢ikan sonuglar problem
ciimleleri 6zelinde degerlendirilmistir.

Aragtirmanin ydneticilerin cografya dersinin BILSEM’deki gerekliligine yonelik algilarina iligkin
sonuclarina bakildiginda cografya oOgretmenlerinin biiylik g¢ogunlugunun goriislerine gore
yoneticiler tarafindan cografya dersinin BILSEM'lerde nemli ve gerekli bir ders olarak goriildiigii
sonucuna ulasilmaktadir. Katilimcr goriisleri incelendiginde bu deger ve 6nemin cografya dersinde
proje yapilip yapilmamas: ve 6grencilerin cografya dersine kars: olan ilgi ve alakasi ile baglantili
oldugu goriilmektedir. Nitekim yoneticilerin cografya dersine kargi olan bakis agisinin olumsuz
oldugunu diisiinen cografya 6gretmenleri, 6grencilerin sayisal branslar1 daha ¢ok 6nemsediklerini
bu nedenle idarece malzeme ve arag-gerec desteginin zayif oldugunu, cografya dersine olan
destegin herhangi bir yarismada bir basar1 elde edilmesine baglandigini diisiindiikleri sonuglar1
elde edilmigtir. Bu durumda yukarida bahsedilen problemlere c¢oziimler gelistirildiginde
yoneticilerin de cografya dersine karsi daha olumlu bir bakis agis1 kazanabilecegi sonucuna
ulagilabilir. Arastirmadan elde edilen bu sonuc ile Kilic ve Ozkan'm (2022) calismasindaki
BILSEM'lerde TUBITAK destekleri ve AB projeleri konularinda motive edici desteklerin artirilmast
gerektigi bulgusu Ortiismektedir.

BILSEM &grencilerinin TUBITAK proje yarismalarina cografya alaniyla ilgili katilma istegi
hakkindaki deneyimleri ile ilgili olarak su sonug dikkat cekicidir. Cografya 6gretmenlerinin
yarisindan biraz fazlasinin 6grencilerinin TUBITAK projelerine cografya alaninda katilim ile ilgili
olumlu bakis agisma sahip olduklar1 goriilmektedir. Katilimc goriisleri derinlemesine
incelendiginde bu olumlu bakis agis1 tizerinde ders 6gretmeninin ve uygulanan program asamasinin
etkili oldugu goriilmektedir. Cografya 6gretmenlerinin proje yiiriitme konusunda sahip oldugu
beceriler arttiginda, cografya dersi ile ilgili konular ile giincel hayat problemleri arasinda baglant
kuruldugunda, Bireysel Yetenekleri Fark Ettirme (BYF) asamasindan Ozel Yeteneklerin
Gelistirilmesi (OYG) ve Proje asamasina gegildiginde dgrencilerin cografya bransindaki projelere
yonelik olumlu algilarmin artti$1 sonucu ortaya ¢ikmaktadir. Arastirmadan elde edilen bu sonug ile
Seyihoglu ve Gegit'in (2011) calismasindaki cografya dersi goren iistiin yetenekli 6grenciler igin
analiz, sentez, degerlendirme gibi tist diizey diisiinme becerilerini gelistirecek etkinlikler
tasarlanmas1 ve cografyanin sorun ¢oziicii uygulama boyutuna yonelik c¢alismalar yapilmasi
gerektigi bulgular1 ile Yilmaz ve Yilmaz'in (2021) calismasindaki BILSEM programlarinin
ogrencilerin yaraticihigina pozitif etki etmesi gerektigi ile esnek ve proje tabanli olmas: gerektigi
bulgulan ortiismektedir. TUBITAK projelerine katilma agisindan olumsuz bakis agisina sahip olan
ogrencilerin bulunmasmin diger nedenleri de o6grencilerin lise ve {iniversite giris siavlarina
hazirlanma kaygist ile oldukg¢a fazla devamsizlik yapmasi, Ogrencilerin sayisal branslardaki
projelere daha fazla ilgi gostermesi olarak belirlenmistir. Arastirmadan elde edilen bu sonug ile
Ozkan (2009) ve Epcacan’in (2019) calismasindaki BILSEM 6grencilerinin sinav kaygisi yasadig
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bulgusu Ortiismektedir.

BILSEM'de gérev yapmanin dgretmenlere akademik katkilarinin nasil olduguna iligkin dikkat gekici
sonug aragtirmaya katilan cografya 6gretmenlerinin neredeyse tamami BILSEM 6gretmeni olmanin
kendilerini akademik anlamda gelistirdigine vurgu yapmasi olmustur. Bu 6gretmenlerden bir
kisminin diisiincelerine gére BILSEM'lerde cografya dgretmeni olmanin aragtirmact bir kimlige
sahip olmay1 ve giincel kalmayr zorunlu kilmasi gerektirdigi sonucu ortaya cikmaktadir. Bu
zorunluluk ile birlikte cografya ogretmenleri diger ziimre ogretmenleri ile is birligi yapmakta,
alaniyla ilgili giincel yaymnlar takip etmekte, yeni yayinlar tiretmekte, cesitli egitimleri takip ederek
dahil olmakta, kongre ve sempozyumlara katilim saglamaktadir. Arastirmadan elde edilen bu sonug
ile Gomleksiz, Kan ve Ozer’in (2012) calismasindaki BILSEM &gretmenlerinin 6z yeterliklerinin 6zel
yeteneklilerin gerisinde kalma baski ile yiiksek oldugu bulgusu; Rosemarin’in (2014) calismasindaki
ustlin yetenekli 6grencilerin 6gretmenlerinin dgrencilerin diisiince tarzin1 anlayacak kadar hem
zihinsel hem de duygusal yeterlige sahip olmasi gerektigi bulgusu; Ayaydin ve Un (2018) ve Ileri'nin
(2023) calismalardaki BILSEM ogretmenlerinin 6zel yetenekli 6grenciler ile calismanin kendilerine
farkli bir bakis agis1 kazandirarak bir ¢ok yonden katki sagladigini diisiindiikleri bulgusu; Sak (2010)
ile Summak ve Celik-Sahin’in (2014) calismalarindaki tistiin yetenekli 6grencilerin 6gretmenlerinin
her daim kendini gelistirmesi gerektigi bulgular1 ortiismektedir.

BILSEM Cografya dgretmenlerinin cografya ile ilgili kongre ve sempozyum gibi bilimsel etkinliklere
katilma durumlarma iligkin olarak 6gretmenlerin biiyiik cogunlugunun cesitli bilimsel etkinliklere
katilim sagladig1 sonucuna ulagilmistir. Bu sonug ile aragtirmaya katilan cografya 6gretmenlerinin
biiyiik bir kisminin lisansiistii egitim yapmis/yapiyor olmasi ve BILSEM ortaminin yeni arastirma
gerceklestirilmesine uygun olmasi arasinda baglanti oldugu soylenebilir. Katihmc1 goriisleri
derinlemesine analiz edildiginde 6gretmenlerin sahip olduklar: yiiksek 6z yeterlik algisi ile basta
UCEK olmak iizere cografya ve farkli disiplinlerde kongre ve sempozyumlara 6grencileri ile
yaptiklar caligmalar ile katihm sagladig1 ve burada katildiklar: atélyeler ile 6z yeterlik algilarimi
daha da artirdiklar1 sonucuna ulasilmaktadir. Arastirmadan elde edilen bu sonug ile Kili¢ ve
Ozkan’m (2022) calismasindaki BILSEM ogretmenlerinin 6z yeterliklerinin yiiksek ¢ikmasi bulgusu,
bu yeterligin yiiksek olmasinda tam ve dogrudan yasantilarin etkili oldugu bulgusu ve
ogretmenlerin kendilerini yeterli algilamalari ile icinde bulunduklar1 ortamin kosullarinin iyi olmasi
arasinda bir baglant1 oldugu bulgular1 ortiismektedir. Cografya ile ilgili kongre ve sempozyumlara
katilamadigini beyan eden 6gretmenlerin gortiislerinden elde edilen bulgulardan ise 6gretmenlerin
genellikle il disindaki etkinliklere katilim ile ilgili gerekli imkanlara sahip olmadig1 ve okul, ilge ya
da il milli egitim yonetiminden gerekli izinlerin alinmasi ile ilgili sorunlar yasadiklari ve bu konuda
cesitli diizenlemeler yapilmas: gerektigi sonuglarina ulasilmaktadir. Arastirmadan elde edilen bu
sonug ile Kili¢ ve Ozkan’n (2022) ¢alismasindaki BILSEM 6gretmenlerinin calistay, sempozyum vb.
etkinliklere katilmas icin gerekli desteklerin saglanmadig1 bulgusu Ortiismektedir.

Caligilan kurumda cografya ile ilgili derslik, materyal ve arac-gerec varlig: ile bunlar1 kullanma bilgi
ve becerilerine iliskin olarak cografya 6gretmenlerinin biiyiik ¢cogunlugunun ders materyallerinin
bulunmadigi, kendi imkanlari ile temin ettiklerinin de oldukga az ve simirli oldugu sonucu ortaya
cikmaktadir. Cografya Ogretmenlerinin goriislerine gore cografya dersliklerinin olmadigini,
olanlarin da basit harita ve kiire materyali disinda bir materyallerinin olmadigina, 6zellikle alana
ozgii CBS, teleskop ve kum havuzu gibi materyal ve teknolojilere ihtiyaglari olduguna vurgu
yapmaktadirlar. Ayrica bu materyallerin cografya ogretim siirecinde kullamimu ile ilgili destek
ihtiyacinin da oldugu sonucu ortaya ¢ikmaktadir. Arastirmadan elde edilen bu sonug ile Sezginsoy
(2007), Senol (2011), Kazu ve Senol (2012), Kurtdas (2012), Kaya (2013), Keskin, Samanci ve Aydin
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(2013), Sar1 ve Ogiilmiis (2014), Bozan ve Savi-Cakar (2020), leri'nin (2023) calismalarindaki
BILSEM'lerin arac-gere¢ ve laboratuvar gibi fiziksel sartlarinin yeterli olmadig1 bulgusu; Kutluy,
Schreglmann ve Cinisli'nin(2018) calismasindaki 6zel egitim Ogretmenlerinin yardima
teknolojilerin kullanimu ile ilgili 6nlerindeki en biiyiik engelin okullarda yeterli yardimar teknolojik
arag-gereclerin bulunmamas ve bu yardima teknolojiler ile ilgili bilgi eksikligi oldugu bulgusu
Ortlismektedir.

BILSEM Cografya dersi 6gretim programinin kazanim, igerik, konu siralamasi, etkinlikler ve 6lgme
degerlendirme yapisina iligkin olarak cografya 6gretmenlerinin biiyiik cogunlugunun goriislerine
dayal1 olarak 6gretim programindaki kazanim, igerikler, degerlendirme siirecleri ve etkinlikler
agisindan dgrencilere uygun oldugu sonucuna ulagilmaktadir. Ogretmenlerinin bu konudaki
goriisleri incelendiginde bu durum {izerinde 6grencilerin ilgi, istek ve sahip olunan imkanlara gore
programin uygulanmasinda esneklik olmasmin etkili oldugu goriilmektedir. Arastirmadan elde
edilen bu sonug ile Seyhoglu ve Gegit (2011), Ileri (2023), Cevher Kili¢ (2015), Bulut (2016), Ayaydin
ve Un’iin (2018) calismalarindaki BILSEM Ogretim programlarinda eksiklerin oldugu ve gelistirilme
ihtiyact bulundugu bulgusu ile drtiismemektedir. Ogretim programlar1 ve alt bilesenleri ile ilgili
cografya ogretmenlerinin biiyiik bir ¢cogunlugu genel olarak olumlu diisiincelere sahip olsa da
ozellikle etkinlikler ile ilgili gelistirilmesi gereken noktalar da bulundugu anlasilmaktadir. Ozellikle
ogrencilerin seviyesine uygun olmamasi ve nicelik olarak yeterli sayida olmamasi gibi eksiklikler
etkinlikler ile ilgili ulagilan en &nemli sonugtur. Bu sonug ile Bulut'un (2016) calismasindaki BILSEM
Ogretim programlarinda yer alan etkinliklerin bazi yonleriyle gelistirilmesi gerektigi bulgusu
ortiismektedir.

BILSEM &grencilerinin cografya dersine ydnelik ilgi ve tutumlarina iligkin olarak cografya
ogretmenlerinin yarisinin goriislerine gore 6grencilerinin cografyaya kars: ilgilerinin yiiksek ve
tutumlarmin olumlu oldugu sonucuna ulagilmistir. Arastirmadan elde edilen bu sonug ile Artvinli,
Giliim ve Coskun’un (2010) ¢alismasindaki {istiin yetenekli 6grencilerin cografya dersine yonelik
algilarinin genel olarak pozitif olarak tespit edilmesi bulgusu Ortiismektedir. Bu yiiksek ilgi ve
tutum ile cografya ile giinliik hayatin iliskilendirilmesi, proje tabanli olarak egitim siireci
ylriitiilmesi arasinda siki bir baglant1 bulunmaktadir. Baska bir deyisle cografya 6gretmenlerinin
bu konulardaki yeterlik diizeyleri arttikca 6grencilerin de ilgileri artmakta ve tutumlar1 daha da
olumlu olmaktadir. Arastirmadan elde edilen bu sonug¢ ile Hansen ve Fuldhesen’in (1994)
calismasindaki 6zel yetenekli ¢ocuklarin egitimine yonelik egitim alan ve almayan 6gretmenler
arasinda egitim alanlar lehine yaraticilik ve esnek diisiinme, materyal gelistirerek uygulama, ders
zamanin etkili ve verimli kullanma, 6grencilerin motivasyonunu saglama, yetenek programlarina
ogrencileri yonlendirme ve simuf ici etkinlikler konularinda daha bagarili olduklar1 bulgusu
ortiismektedir. Cografya ogretmenlerinin bir kisminin goriislerine gore BILSEM'lerde cografya
dersine karsi ilgilerinin basta lise gruplar1 olmak tizere diisiik olduklar1 sonucuna ulasilmaktadir.
Bu durum {izerinde cografyanin sozel grupta yer alan bir ders olmasi, {iniversite hazirhk
smavlarindaki soru sayisiin diger derslere gore az olmasinin etkili oldugu sdylenebilir.
Arastirmadan elde edilen bu sonug ile Ileri'nin (2013) calismasindaki BILSEM ogrencilerinin
kendilerine Ornek aldiklar1 bilim insanlarinin genellikle fen alanlarindaki bilim adamlar:
olmasindan dolay1 sosyal bilimlerdeki derslere ¢ok ilgi duymadiklar: bulgusu; Seyhoglu ve Gegit'in
(2011) calismasindaki oOzellikle 6rgiin egitimde Fen Lisesi ile Anadolu liselerinin fen alaninda
O0grenim goren Ogrencilerin onemli bir kisminin cografyaya karsi olumlu bir tutum igerisinde
olmadig1 bulgusu ile ortlismektedir.
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Oneriler

o BILSEM'lerde goérev yapan idarecilere yonelik diizenlenecek bilgilendirme ve egitimlere
cografya gibi sosyal bilimler disiplinine ait derslerin de 6nemi ve gerekliligi ile boliimler
eklenmelidir.

o BILSEM'lerde gorev yapan tiim cografya dgretmenlerine basta proje hazirlama ve yiiriitme
becerilerini kazandirma, 6zel yeteneklilere cografya 6gretimi ve CBS ile ilgili olmak {izere
hizmet i¢i egitimler diizenlenmelidir.

o BILSEM'lerde uygulanan cografya dersi 6gretim programinin dzellikle BYF grubunda da
ogrencilerin proje tabanli 6grenmelerine olanak saglayacak ve tiim gruplarda tiist diizey
diisiinme becerilerini gelistirecek diizenlemelerin yapilmas1 gerekmektedir.

e BILSEM’lerde dgrenim goren dgrencilerin fazla devamsizhik yapmalarinin dniine gegmek
icin gerekli diizenlemeler yapilmalidir.

e BILSEM’lerde gorev yapan dgretmenlerin kendilerini akademik olarak gelistirebilecekleri
destekler saglanmalidir.

e BILSEM 6gretmenlerinin 6zellikle gorev yaptiklar il disinda kongre, sempozyum, galigtay
vb. bilimsel etkinliklere katilabilmeleri igin tesvikler saglanmali, okul, ilge ve il
yoneticilerinden izinlerin saglanmas1 hususunda gerekli diizenlemeler yapilmalidir.

e BILSEM’lerde cografya siniflar1 ve bu simiflarda olmasi gereken egitsel materyaller ile ilgili
standartlar olusturulmali, her BILSEM’de bu standartlarin saglanmas1 kosulu ile ilgili
hukuki diizenlemeler yapilmalidir.

e BILSEM’lerdeki cografya smiflarinda ve atlyelerinde kullanilabilecek basta alana 6zgii CBS
gibi teknolojilerde olmak tizere egitsel materyaller ile ilgili kamu, 6zel sektor, tiniversiteler
ve STK'lar ile isbirligi protokolleri yapilmalidir.

e BILSEM’lerde uygulanan 6gretim programlar ile ilgili akademi ile is birligi igerisinde
gozden gecirilerek gerekli oldugu durumlarda o6zellikle etkinlikler ile ilgili giincellemeler
yapilmalidir.

e BILSEM’lerde goreve yeni baslayan cografya ogretmenlerine 6zel program tanitim
seminerleri yapilmalidur.

e BILSEM’lerde okutulan cografya derslerinin grencinin gelecek kariyer planlamalarmnda
nasil etkili olabilecegine yonelik 6grenci ve veli seminerleri diizenlenmelidir.

Etik Kurul Onay1: Tokat Gaziosmanpasa Universitesi Sosyal ve Beseri Bilimler Aragtirmalari Etik Kurulu,
26.12.2023 tarihli, 20. Oturum 01-68 nolu karar.

Arastirmacilarin Katki Oranz: Birinci Yazar: Giris, 6zet boliimlerini, Tkinci Yazar: Yontem, sonuc ve tartisma
boliimlerine, Ugiincii Yazar: Bulgular kismina katki saglamistir.

Catisma Beyani: Yazarlar potansiyel bir ¢ikar catismasi olmadigini beyan ederler.
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