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DOI: 10.21612/yader.2024.001 Bu arastirmada, 1985-2019 yillari arasi Tiirkiye'de diizenlenen Uluslararasi
Egitimde Yaratici Drama seminer ve kongrelerinin, farkly iilkelerden katilan egitmen/

Makale Gegmisi liderlerin atélyeleri kapsaminda incelenmesi amaglanmisti: Bu amag dogrultusunda

Geliy tarihi 30.10.2023 ilgili atélyeler; atolye yapilandirmalari, uygulamalart ve siire¢ yonetimi, kullandiklar
Diizeltme 12.01.2024 teknikler ve Tiirkiye'deki yaratict drama alamin gelisimine katkilari baglaminda
Kabul 15.01.2024 degerlendirilmistir. Arastirma temel nitel arastirma olarak desenlenmistir. Calisma

kapsaminda incelenecek dokiimanlar amach orneklem teknigi ile belirlenmistir.

Bu dogrultuda kongre/seminer kitaplarinda yer alan “‘farkh iilkelerden katilan

Anahtar Sozciikler varatict drama egitmen/liderlerinin atélyeleri” segilmis, 68 egitmen/lider tarafindan

Egitimde yaranci drama gergeklestirilmis, 108 farkli atélye incelenmigtiv. Calismada veri toplama aract olarak
Yaratict drama kongreleri dokiiman inceleme yonteminden yararlanilmistir. Egitmen/lider atolye dokiimleri
Yaratict dramanin asamalari arastirmact tarafindan uzman destegi ile olusturulan c¢erceve dogrultusunda

incelenmis, veriler betimsel analiz araciligi ile kodlanarak nihai bulgular elde

Makale Tiirii edilmistir. Bu arastirmadan elde edilen bulgular, Uluslararas: Egitimde Yaratic

Arastrma Makalesi Drama Seminer ve Kongre (UE YDS/{() "lerine farkly iilkelerden katilan atolye egitmen/
liderlerinin agwlikli Almanya ve Ingiltere’'den katilim sagladigi, lisans mezunu,
yvaratict drama egitmeni ve/veya tiyatro pedagogu mesleki alaninda uzman kisilerden
olustugu goriilmiistiir. Atolyelerinin igerigi incelendiginde, genel olarak yaratici
dramanin ara¢ boyutuna iliskin ¢alismalardan olustugu, uygulamalarimin biiyiik bir
kisminda 1sinma/hazirlik ve canlandirma asamalarina yer verirken, Degerlendirme/
Tartisma asamasimin atolyelerin yarisinda olmadigi gériilmiistiir. Bu anlami ile atolye
vapist balkimindan Tiirkiye ile benzegsirken, atolye yapilandirma sistemi bakimindan
farklilastigr sonucuna ulasilmistir. Tiirkiye 'de yaratict drama alaninmin bu seminer/
kongrelerle birlikte yapilanmaya, gelismeye basladigindan hareketle Tiirkiye deki
atolye yapisinin olusumunda kongre ve seminerlerin énemli bir rol oynadigi sonucuna
ulagilmistir.
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Giris

Insan var olusundan bu yana yasadig1 ¢evre ve diinyaya yogun bir merak duymaktadir. Bilinen
yasam cevresindeki insan topluluklarinin bu merak duygusu dogrultusunda eyleme gectigi, icinde
bulundugu toplumu anlama ve anlamlandirma kaygisinin dogal bir sonucu olarak, bilginin ve
bilimlerin ortaya ¢iktig1 goriilmektedir. Yasadigimiz yiizyilda da toplumlarin gelisimi i¢in en
o6nemli ara¢ hi¢ siiphesiz ki bilgidir. Bilim ve teknolojideki hizli ilerleme, toplumlar1 ve ¢agdas
insan1 doniistiirmekte, bu anlamda kiiltiiriin degisimi ve dolayisi ile bilginin evrim siireci de ivme
kazanmaktadir. Bu evrim siireci i¢erisinde seyahat eden bilgi, toplumlart da siniflandirmakta, ilkel
toplumlardan baslayan siire¢, glinlimiizde “bilgi toplumu” ad1 altinda siiregelmektedir. Modernlesme
ile birlikte akilciligin yiikselise gectigi bilgi toplumlarinda, insanlarin birbirleri ile olan sosyal
iletisiminin, bilgi ve deneyim aktarimina olanak saglayacak ortak etkinlikler ile gergeklestigi ve
bu etkinliklerden saglanan paylasimlarin, toplumlar, kiiltiirler, uluslar ve disiplinler aras1 uyuma ve
gelisime katki sagladig: gortilmektedir.

Ulkemiz ve diinya, toplumsal gelismeler ve teknolojik yenilikler ile birlikte hizl1 bir degisim
siirecine girmistir. Cagin ihtiya¢larina karsilik verebilmek adina hem ulusal hem de uluslararasi
diizeyde egitimin ve bilginin kalitesinin artirilmasi, bireyin bagimsiz ve yaratici diigiinceye sahip
olarak yetismesi, edinilen bilgilerin kalic1 ve kullanilabilir olmasina 6nem verilmekte, buna yonelik
olarak, ¢esitli egitim yaklasimlar1 ve disiplinler gelistirilmeye devam edilmektedir.

San (2018)’1n “Yaratict Drama ve Miize” isimli kitabinda ele aldig1 basliklara bakildiginda
hem {iilkemizde hem de diinyada, yaratici dramanin, egitim siireg¢lerinde bir yontem-ara¢ olarak
dogrudan veya dolayli kullanildigini ve ayn1 zamanda bir amag yani disiplin olarak sanatlar egitiminin
icerisinde kendine yer buldugu goriilmektedir.

Yaratici dramanin tarihgesine bakildiginda, birden ortaya ¢ikmadigi, siirekli bir gelisim
siirecine sahip oldugu goriilmektedir. 19. yy’den itibaren yaratici dramanin, baslangigta
kavramsallastirllmamis, ancak uygulanmig orneklerinin gerek miisamere adi altinda gerekse
oyunlastirmalar vb. uygulamalar ile farkli iilkelerde, kesisen tarihlerde, izlerini belli etmeye
basladigini ve bu gelisim siirecine iliskin bilgiler, bugiin yazili kaynaklardan teyit edilebilmektedir.
Bu yazili kaynaklara 6rnek olarak; Britanya’da, Harriet Finlay Johnson’un 1912 tarihli “Dramatik
Ogretim Yéntemi* kitabi, yine ingiltere’de Henry Caldwell Cook ‘un 1917 tarihli “Oyun Yolu”,
Peter Slade’in 1954 tarihli ““ Cocuklarla Yapilan Drama”, Brain Way’in 1967 tarihli “ Drama Yoluyla
Gelisim” kitaplar1 verilebilir. Bunun disinda Amerika’dan Winifred Ward’in 1930°da “Yaratici
Drama”, 1939°da “Cocuklar igin Tiyatro”, 1947°de “Cocuklar icin Oyun Yaratma” 1947’de
“Cocuklarla Oyun Kurma”, 1952’de “Dramatize Etmek Igin Oykiiler”, kitaplar1 ve iilkemizde yapilan
diger ¢aligmalardir (Adigiizel, 2018).

Yaratici dramanin geligimine iliskin Tiirkiye’deki tarihine bakacak olursak, Adigiizel’e (2018,
s.7) gore; Tiirkiye’de egitimde yaratici dramanin yakin tarihini, 1980’1i yillar 6ncesi ve sonrasi olarak
incelemek gerekmektedir. Bunun nedeni ise Tiirkiye’de yaratic1 drama alanindaki iki éncii olan inci
San ve Tamer Levent’in yaratict drama konusunda ilk bulusmalarinin 1982 de gergeklesmesi ve
bugilinkii anlam1 ile yaratici drama anlayisinin varligini bu tarihten itibaren hissettirmesidir. Tiirkiye’de
yaratict drama tarihi igin 1982 yili her ne kadar milat olarak alinsa da, 1980 6ncesi donemde, Milli
Egitim programlarinda “Dramatizasyon” kavraminin yer aldigi, bugiinkii yaratict drama kavraminin
Onsozii niteliginde ¢alismalar yapildigi goriilmektedir. Bu c¢alismalara 6rnek olarak, 1950 yilinda
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yayimlanan, Selahattin Coruh’un “Okullarda Dramatizasyon” adli kitab1 verilebilir. Coruh, kitabinda
dramatizasyonun okullara girisi, Cocuk ve Dramatik Etkinlikler, Ogretim Ilkeleri ve Dramatizasyon,
Okul-Aile Is birlinde Dramatizasyonun Rolii, Dramatik Gosteriler, Tiyatro, Kuklalar, Karagoz,
Radyo Temsilleri gibi boliimlere yer verir. Tiirkiye’de tiyatronun diginda dramatizasyonu vurgulayan
ve dogrudan 6gretmenlere yonelik uygulama 6rnekleri veren bir ilk kitaptir (Adigilizel, 2008, s.12).

Tiirkiye’de 1980 6ncesi miisamere, tiyatro oyunlari, temsiller ve dramatizasyon kavramalari
ile yaratici drama kavramina giris yapilmisken, 1980 sonrasi ise yaratici drama alaninda gelismelerin
hiz kazandigi bir silirece taniklik etmektedir. Yaratict drama kiiltliriniin olugmasina biiyiik
katki saglayan ve ilki 1985 yilinda “1. Uluslararas1 Egitimde Dramatizasyon Semineri” adiyla
diizenlenmeye baslayan seminerler bu ivmenin ilk adimi niteligindedir. 1985, yaratici dramanin
Tiirkiye’deki ¢agdas kullaniminin kamuoyuna agilmasi yoniinden baslangi¢ yili olarak anilir,
Ankara’da 29 Nisan ve 3 Mayis 1985 tarihleri arasinda ilk kez gerceklestirilen seminerde, egitimde
yaratict dramanin bilinen dramatizasyon kavramindan farkli ve cagdas anlamina yonelik genel bir
bilgilendirme yapilmasi amac¢lanmistir. Dogaclamanin sanat egitiminde ve genel egitimde kullanimi
hakkinda ilk izlenimleri olusturmada bu seminer ¢ok basarili olmustur. Bes giin sliren seminerde
atolye calismalari, konferanslar ve agik oturumlar gerceklestirilmistir (Adigiizel, 2018, s.233). 1987
yilinda ikincisi ve 1989 yilinda ti¢linciisii diizenlenen seminerlerin olagan sonucu olarak, kuramsal
bilgi paylasiminin yaninda pratik deneyimlerin aligverisi de gerceklesmis ve bu seminerler yaratici
dramanin Tiirkiye’de daha genis kesimlerce taninmasina 6n ayak olmustur. Yaratici dramanin
tanitilmasi, yayginlastirilmasi ve 6gretim yontemi olarak egitim programlarinda yer almasi gibi bagat
amaglar ile 1990 yilinda kurulan Cagdas Drama Dernegi, gerceklestirilen seminerlerin geleneksel
bir hale gelmesinde 6nemli rol oynamistir. Yaratict drama kiiltiiriiniin {ilkemizde yayginlagmasinda
biiyiik rol oynayan seminerler serisi, 1985 yilindan 2008 yilina kadar iki yilda bir olmak tiizere
diizenlenmistir. 2008 yilindan itibaren ise seminer tanimi yerini kongreye birakarak “Uluslararasi
Egitimde Yaratict Drama Kongresi” baslig1 altinda yilda iki defa olarak diizenlenmistir. 2014 yilindan
bu yana da yilda bir defa olmak iizere diizenlenmeye devam edilmektedir. 1985 yilinda baslayan
seminerler, iilkemizin birgok sehrinde ve cesitli bagliklarda olmak {izere diizenlemis ve 2019 yilinda
30. kongresine imza atmistir.

Uluslararas1 Egitimde Yaratict Drama Seminer/Kongreleri ve Yapilan Calismalar

Ilki 1985 yilinda gergeklestirilen Uluslararasi Egitimde Yaratict Drama seminerlerinin baslangig
noktasini, egitimde bir Ogretim yontemi olarak yaratict dramanin kamuoyunca taninmasi,
yayginlastirilmasi ve etkinliginin artirilmasi olusturmaktadir. San (2020, s.2), 5. Uluslararasi Egitimde
Yaratict Drama Semineri agilis konusmasinda, 29 Nisan-3 Mayis 1985 tarihleri arasinda diizenlenen
ilk seminerin, 6gretim elemanlarina, kurum ve kuruluslardaki egitimcilere, o zamana kadar yapilan
yaratict drama calismalarinin tanitilmasina olanak verdigi, Egitimde Drama kavramina yonelik
sorulara yanitlar arandigindan bahsetmektedir. Ayn1 konusmasinda ikinci ve ti¢lincii seminerlerin,
kavramin iyice oturmasina ve artik egitimde bir yontem olarak cesitli uygulamalar, sorgulamalar
yapilmaya baslandigini dile getirmistir.

Seminerlerle birlikte gelen uzmanlagmanin, yayilma ihtiyacini dogdurdugu ve bu ihtiyag
dogrultusunda 1990 yilinda Cagdas Drama Derneginin kuruldugu belirtilmektedir. Ik seminerden
giinlimiizde kadar olan siire¢ géz Oniine alindiginda, seminerler, giiniimiizdeki hali ile kongreler
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dizisinin, baslangigta kavramin tanitilmasi: ve yayginlagtirilmasi amact ile basladigi, gliniimiizde
ise yaratict dramaya iliskin deneyimlerin paylasilmasi, toplumsal olaylarm ve geligmelerin takibi
ile alanin gelisimine katki saglamak amaciyla Cagdas Drama Dernegi onciiliigiinde siirdiiriildiigti
goriilmektedir.

Adigiizel, Alman Kiiltiir Merkezi’nin destegi ile ilkinin 1985 yilinda “1. Uluslararas1 Egitimde
Dramatizasyon Semineri” adiyla baslamis olmasina ragmen seminer programinda “Drama in Education
Congres” olarak yazildigindan bahsetmektedir. Bu anlamda, drama bulusmalariin baslangicindan
beri bir kongre niteligi tagidigini, 2008 yilindan itibaren ise “Kongre” adiyla diizenlendigini ifade
etmistir (Adigiizel, Kuyumcu ve Aykanat Ozcan, 2021, s. iv).

Tirk Dil Kurumuna (2021), gére seminer; “Bir konu ile ilgili bilgi vermek ve bu bilgiler
iizerinde tartismak amaciyla birkag yetkilinin yonetimi altinda diizenlenen toplanti.” Kongre
ise “Cesitli iilkelerden yoneticilerin, elgilerin, delegelerin katilmasiyla yapilan toplanti.” olarak
tanimlanmistir. 1985-2008 yillar1 arasi diizenlenen ilk 12 bulugma agirlikli olarak uzmanlarin yaratict
drama ile ilgili bilgi ve deneyimlerinin aktarimini yaptigi, atélye, konferans ve panellerden olusan
ve kongreye evirilen birer seminer niteligi tasimaktadir. 2008 Kasim ayinda diizenlenen 13. bulusma
“Tiyatro Kongresi” ad1 altinda diizenlenmistir. Bu tarihten itibaren, 2008-2019 yillar1 aras1 diizenlenen
18 bulusma, artik atolye, konferans ve ¢agrili konugmacilarin yani sira, bilimselligin ise kosuldugu,
alanda akademik ¢alismalar yapan bireylerin, arastirma sonuglarinin paylasimi olan bildiri 6zetlerine
de yer verilen daha genis kapsamli bir organizasyona doniismiistiir. 1985 yilinda ilki diizenlenen
Uluslararas1 Egitimde Yaratici Drama Seminer ve Kongreleri, baglangicindan bu yana Adana, Ankara,
Antalya, Bursa, Eskisehir, Hatay, Istanbul, Izmir, Kocaeli, Mugla, Sanliurfa ve Trabzon olmak iizere 12
ayr1 sehirde gerceklestirilmistir. Seminer ve kongrelere Tiirkiye ve Tirkiye digindan pek ¢ok yaratici
drama egitmeni/lideri, sanatci, egitimci, 6grenci vb. bir¢ok meslek grubundan katilimer katilmistir.

Yillara Gore Seminer/Kongrelerin Temalar: ve Gelisimi

1985, 1987, 1989, 1991 tarihlerinde diizenlenen ilk dort seminerde yaratict dramanin tanitilmasi
ve kavramin kurum, kurulus ve kisiler arasinda tanitilmasi ve benimsenmesi amag¢lanmistir. 1993
tarihli besinci seminer “Drama ve Ogretim Bilgisi”, 2009 tarihli on besinci kongre “Yasamda Drama-
Dramadan Yasama”, 2014 tarihli yirmi dordiincii kongre “Yontem Drama, Ders Drama” basliklari
ile diizenlenmistir. Bu kongre ve seminerler hem egitimde bir 6gretim yontemi olarak, hem de bash
basina bir disiplin olarak yaratici dramanin ele alinigina iligkin atélyeler ve paneller igermistir.

1995 tarihli altinci seminer “Drama, Maske, Miize”, 1997 tarihli yedinci seminer “Drama,
Ogretici Oyun, Maske”, 2009 tarihli on dordiincii Kongre “Erken Cocukluk Egitiminde Drama”, 2013
tarihli yirmi ikinci kongre “Bir ifade Arac1 Olarak; Drama, Dans, Devinim”, 2016 tarihli yirmi besinci
kongre “Dans ve Yaratict Drama”, 2017 tarihli yirmi yedinci kongre “Yasayan Miize” basliklarinda
diizenlenmistir. Bu bagliklar yaratict dramanin bir sanat formu, sanatlar egitimi alani oldugunu ve
disiplinler arasiligini1 gozler oniine sermektedir.

2001 tarihli sekizinci seminer “Siire¢csel Drama, Tiyatro Sporu ve Dramada Zaman”, 2003
tarihli dokuzuncu seminer “Forum Tiyatro, Devinim, Drama”, 2008 tarihli on tiglincii kongre “Tiyatro
Kongresi”, 2010 tarihli on altinct kongre “Bertolt Brecht ve Ogretici Oyunlar”, 2012 tarihinde
diizenlenen yirmi birinci kongre “Ritiieller ve Yaratict Drama”, basliklari ile diizenlenmistir. Bu
kongreler yaratict dramanin tiyatro ile iliskisi baglaminda ele alinmistir.
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2005 tarihinde diizenlenen onuncu seminer “Kiiltiirleraras1 Etkilesimde Yaratict Drama”, 2007
tarihinde diizenlenen on birinci seminer “Diin, Bugiin, Yarin”, 2008 tarihinde diizenlenen on ikinci
kongre “Mozaik” uzman mantosu yaklagimi ve dogaglama, 2010 tarihinde diizenlenen on yedinci
kongre “Sosyal Bilinglenme ve Haklar Egitimi”, 2011 tarihinde diizenlenen on sekizinci kongre”
Farkliliklar, Farkindaliklar”, 2011 tarihinde diizenlenen on dokuzuncu kongre “Kentlilik Bilinci”,
2013 tarihinde diizenlenen yirmi {igiincii kongre “Kadin Olmak”, 2016 tarihinde diizenlenen yirmi
altinc1 kongre “Toplumsal Cinsiyet ve Siddet”, 2017 tarihinde diizenlenen yirmi sekizinci kongre
“Adaletli Bir Diinya i¢in Cember”, 2018 tarihinde diizenlenen yirmi dokuzuncu kongre “Gelenler”
ve son olarak 2019 tarihinde otuzuncusu diizenlenen kongre “ Uyum ve Adaptasyon” basliklar1 ile
diizenlenmistir. Diizenlenen bu kongrelerde, toplumsal ve evrensel soru ve sorunlar yaratict drama ile
ele alimmustir. Yillara goére Seminer/Kongre temalar1 Sekil 1°de gosterilmektedir.

Yillara Gére Seminer/Kongrelerin Temalar
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Sekil 1. UEYDS/K 'nin yillara gore tema dagilimi

Hali hazirda iilkemizde giizel sanatlar egitimi catist altinda bir disiplin olarak kendine yer
bulan yaratici drama, Adigiizel’e (2018, s.101) gore kendi bilesenlerine, 6gelerine sahip farkli bir sanat
ve egitim alanidir. En genel yaniyla egitimde yaratict drama; herhangi bir konuyu, dogaglama, rol
oynama gibi tekniklerden yararlanarak, bir grupla ve grup iiyelerinin birikimlerinden, yasantilarindan
yola ¢ikarak canlandirmalar yapmaktir. Yaratict dramanin bilesenleri, bugiin yaratici dramanin kabul
edilmis tanimindan da yola ¢ikarak; Yaratict drama egitmeni/lideri, konu-tema, grup/katilimcilar
ve yasantilari, ¢aligma ortami-mekan olmak {izere dort baglikta tanimlanmaktadir. Hi¢ sliphesiz ki
bu bilesenler arasindan egitmen/liderin konumu, yaratici dramada siireci baglatan ve katilimcilara
rehberlik ederek stirecin en verimli sekilde gerceklesmesine yardimei olmasi bakimindan énemlidir.
Bir grup ¢alismasi igerisinde, bireylerin bir yasantiy1 ya da olay1 kendi deneyimlerini de isin i¢ine
katarak eylemlerinde oynayarak canlandirmasi ve anlamlandirmasi, yaratici drama egitmeninin
hedefleri ve yontemleri ile otaya g¢ikar ve belirlenir. Bu nedenle egitmen her seyden Once yaratici
drama ve oyun tekniklerini iyi bilen, iletisime agik ve istekli, gerektiginde tiyatro tekniklerinden
yararlanabilen, yaratici ve yeterli oyun bilgisine sahip, grubun ayni zamanda iiyesi olan, katilimci,
giiven veren, dogal, spontan, analiz yapabilen kisidir (Adigiizel, 2018, s.103). Okvuran, “Drama
Ogretmeninin Yeterlilikleri” bashkli ¢alismasinda, drama dgretmeninin yeterlilikleri cogaltilabilir,
gelistirilebilir. Bu yeterliliklere sahip olmanin kolay olmadigi1 agiktir. Ancak bireyin, egitim sisteminin
ve toplumun gereksinimi, istegi, isbirligi ve destegi yoluyla yeterlilikler-beceriler saglanabilecektir.
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Bu ise dogru drama bilinci ve bilgisini gerektirir, demektedir (Okvuran, 2003, s.82-87). Buna
gore dogru bir yaratici drama bilinci ve bilgisi i¢in, yaratici drama egitmeni/liderinin tagimasi
gereken ozellikleri, iletisim becerileri gelismis, gdzlem ve analiz yetenegi yliksek, yaratict drama
alaninda kuramsal ve teknik bilgiye sahip, disiplinler aras1 bag kurma yetenegi olan ve alana iliskin
giincel gelismeleri takip edebilen kisi olarak sayabiliriz. Yaratic1 drama egitmeni/liderinin tagidigi
ozelliklerinden; atolyeleri yonetme, planlama, uygulama bigimleri, grup dinamigini ve 6grenme
siirecini dogrudan etkileyen faktdrlerdendir. Egitmenin/liderin, atdlye uygulamalari ve kendi mesleki
gelisimine yonelik yapacagi aragtirmalar, katilacagi kongre ve seminerler, takip edecegi ulusal —
uluslararast yayinlar yaratict dramanin gelisimine oldukca katki saglayacaktir. Buradan hareketle
egitmenin/liderin siireci planlayan ve gelistiren olmas1 yani sira, yaratict drama kavrami i¢in de
oldukca 6nemli bir bilesen oldugu sonucuna ulasilabilir. San (2018, s.130), bir drama egitmeni/
liderinin gézden kacirmamasi gereken {i¢ alan bulunmaktadir demektedir. Bu alanlari; sanatsal alan,
kuramsal(bilgisel) alan ve egitimbilim-6gretim bilgisi (didaktik) alan olarak siralamistir. Ayrica bir
drama liderinin aragtirmaya dayali ve cesitli dersler arasinda iliskiler kurabilen, disiplinler arasi
projelerin gelistirilip yiiriitiilmesini; atdlye ¢alismalar1 diizenlemesi ve 0zgiir zamanlarda bunlarin
gerceklestirilmesini, yerel kiiltiirel organizasyonlarla baglantt kurarak degisik Sosyo-kiiltiirel
ortamlarda ¢aligabilmesini, is birligine gidilebilmesini saglamasi gerektiginden bahsetmektedir.

Dolayisiyla farkli iilkelerde yasayan uygulayicilar, egitmenler/liderler tarafindan yaratict
dramanin nasil algilandigi ve yorumlandigimi gérmenin, diinyada iizerinde iilkemizle birlikte es
zamanli olarak gelismekte olan 6grenim siireglerini ve bu siireclerin ele alinisini algilamak, bir alanin
gelisimine katkida bulunmak ve alanda gerceklesen gelismelere taniklik edebilmek bakimindan
oldukc¢a anlamli olacagi diistiniilmektedir. Bu dogrultuda yapilan ilgili calismada, bir disiplinin ¢ikist,
gelisimi ve farkli cografyalardaki yansimasini incelemek, amaglanmigtir. Aragtirma probleminin gikis
noktas1 olarak; bir bilim alani olan yaratict dramanin, ulusal ve uluslararasi gelisimine katki saglayan
ve her yil Cagdas Drama Dernegi onciiliiglinde diizenlenen, “Uluslararasit Egitimde Yaratict Drama
Seminer ve Kongreleri” referans alinmaktadir. Bu arastirmanin problemini; Tiirkiye’de diizenlenen
uluslararasi egitimde yaraticit drama seminer ve kongrelerine farkli iilkelerden katilan yaratic1 drama
egitmenlerinin/liderlerinin, atdlyelerinde uyguladiklar1 yontem ve tekniklerini incelemek, uygulama
stireclerini analiz etmek ve Tiirkiye’deki yaratici drama alanin gelisimine etkilerini elde edilen veriler
iizerinden yorumlamak olusturmaktadir.

Arastirmanin Amaci

Bu aragtirmanin genel amaci, Tiirkiye’de bugiine kadar diizenlenen Uluslararas1 Egitimde Yaratici
Drama seminer ve kongrelerine Tiirkiye disindan katilan, farkli iilke drama egitmenlerinin/
liderlerinin atélye yapilandirmalarini, atdlye uygulamalarini ve siire¢ yonetimini incelemek ve
Tiirkiye’deki yaratict drama alanin gelisimine etkilerini elde edilen veriler {izerinden incelenen
atolyeler baglaminda yorumlamaktir. Bu dogrultuda, arastirmanin problemine iligskin olarak asagidaki
sorulara yamt aranmustir. Uluslararasi seminer ve kongrelere Tiirkiye disindan katilan yaratict drama
egitmenlerinin/liderlerinin;

1- UEYDS/K’ne katilan farkli iilke drama egitmen/liderleri atélye ¢alismalarinda agirlikli
hangi yaratici drama tekniklerinden faydalanmaktadir?

1-a. Kendilerine ait bir yaratict drama teknigi var midir?
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1-b. Atdlye yonetme siire¢leri nasildir? (Yonerge vermeleri, agiklama yapmalari
bakimindan)

2- UEYDS/K’ne katilan farkli {ilke drama egitmen/liderleri atolye yapilandirmalarinda
uygulandiklar1 stire¢ nasildir? Hazirlik/isinma, canlandirma, degerlendirme/tartisma sistemi
uygulanmakta midir? Tiirkiye’de kullanilan atdlye yapisi ile benzesmekte midir?

3- UEYDS/K’nde gergeklestirilen atdlyeler yaratict dramanin agirlikli hangi boyutu
iizerinden gerceklestirilmistir? Tiirkiye’deki yaratict drama alanindaki atdlye yapisinin gelisiminde
nasil bir etkisi olmustur?

4- UEYDS/K’ ne katilan egitmen/liderler hangi tilkelerden gelmistir? Mezuniyet durumlari
ve uzmanlik /meslek alanlari nelerdir?

Yontem
Arastirma Modeli

Bu aragtirmanin amaci, Tiirkiye’de baslangicindan bugiine kadar diizenlenen Uluslararas1 Egitimde
Yaratict Drama seminer ve kongrelerine farkli iilkelerden katilan yaratici drama egitmenlerinin
atolye yapilandirmalarini, atdlye uygulamalarini ve siire¢ yonetimini, atdlyelerinde kullandiklari
teknikleri ve Tiirkiye’deki yaratic1 drama alanin gelisimine etkilerini, raporlastirilarak basili kitap
haline getirilmis dokiimanlar {izerinden incelemektir. Bu dogrultuda arastirma, temel nitel arastirma
olarak desenlenmistir. Nitel arastirma, gozlem, goriisme ve dokiiman analizi gibi nitel veri toplama
yontemlerinin kullanildigi, algilarin ve ortamlarin dogal ortamda gercekei ve biitiinciil bir bigimde
ortaya konmasina yonelik nitel bir siirecin izlendigi aragtirma yontemi olarak tanimlanabilir (Glaser
1978, Akt; Yildirim ve Simsek, 2018, s.41). Patton (2018, s.47): Nitel veriler, durumu agiklar. Nitel
veriler, gézlemin yapildigi yerde olani oldugu gibi bilmemiz i¢in okuyucular olarak bizleri g6zlemin
yerine ve zamanina gotiiriir demektedir. Nitel arastirmalar dogasi geregi anlama ve anlamlandirma
istegi barmdirmaktadir. Bu nedenle ¢alismada yapilandirmaci bir goriis benimsenmistir. Creswell’e
(2017, s.8) gore sosyal yapilandirmacilar, bireylerin igerisinde yasadiklari ve c¢alistiklar1 diinya
hakkinda bir anlam arayis1 icerisinde olduklarina inanmaktadirlar. Arastirmacinin amaci diinya ile
ilgili baskalarinin anlamlarini yorumlamak ya da anlamlandirmaktir. Yine yapilandirmacilik ile ilgili
varsayimlarda: Insanlar tarihsel ve sosyal bakiglarina dayali olarak kendi diinyalarinda yasayip,
onu anlamlandirir, hepimiz kendi kiiltliriimiiziin bize sundugu bir anlam diinyasinin i¢ine dogduk.
Boylece, nitel arastirmacilar baglami ziyaret ederek ve kisisel bilgi toplayarak katilimcilarin ortamini
ya da baglamini anlamaya caligirlar (Crotty,1998; Akt; Creswell,2017, s.9) denmektedir. Yapilan bu
aragtirmanin ana problemi de farkli iilkelerden gelen yaratici drama egitmenlerinin yontemlerini,
bu yontemlerin uygulanisini kendi kiiltiirimiiziin bize sunduklar1 igerisinde anlamlandirmak ve
yorumlamak {izerine kurulmustur. Bu anlamda ¢aligsmada kullanilacak en iyi yontemin nitel aragtirma
yontemleri olacagi sonucuna varilabilir.

Evren/Orneklem

Bu aragtirmada amacghi o6rneklem stratejilerinden, Olgiit drneklem se¢im yontemi kullanilmistir.,
Arastirmaya konu olan, Tirkiye’de bugiine kadar Cagdas Drama Dernegi Onciiliigiinde ve is
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birligi yaptig1 kurumlar ile ortaklasa diizenlenen Uluslararasi1 Egitimde Yaratict Drama Seminer ve
Kongrelerine ait basili seminer ve kongre kitaplarinda yer alan tiim atolyeler bu ¢alismanin evrenini
olusturmaktadir. Kitap iceriginde yer alan, farkli iilkelerden katilan yaratici drama egitmen atolyeleri
ise amagli 6rneklemimizi olusturmaktadir. Patton’a (2018, s.230) gore, amach 6rneklemin mantigi
ve giicii, derinlemesine ¢alismak i¢in bilgi bakimindan zengin durumlarin se¢ilmesinde yatar. Amagh
ornekleme, lizerinde calisilan sorulart aydinlatacak bilgi agisindan zengin durumlarin segilmesine
odaklanir. Olgiit drneklemin mantig1 ise énceden belirlenmis bir dnemdeki 6lgiitleri karsilayan
tiim durumlar1 gdzden gegirmek ve incelemektir (Patton, 2018, s.238). Bu nedenle ¢alismaya konu
arastirma probleminin derinlemesine anlagilmasi, tiim durumlarin gézden gecirilerek incelenmesine
yonelik olarak, arastirmaya konu kongre/seminer kitaplarmmdan c¢alismaya dahil edilmek iizere
sadece “farkli {ilkelerden katilan yaratict drama egitmenlerinin/liderlerinin atdlyeleri” secilmistir.
Bu anlamda orneklemimiz amagli 6rnekleme stratejilerinden olgiit 6rnekleme gore belirlenmis
Uluslararas1 Egitimde Yaratici Drama Seminer ve Kongrelerine farkl: iilkelerden davet edilen 68
egitmen/liderdir.

Veri Toplama Araclari

Arastirmanin amact dogrultusunda veri toplamak icin yontemlerinden dokiiman incelemesini
kullanilmistir. Dokiiman incelemesi, arastirilmasi hedeflenen olgu veya olgular hakkinda bilgi i¢eren
yazili materyallerin analizini kapsar. Dokiimanlar, nitel aragtirmalarda etkili bir sekilde kullanilmasi
gereken onemli bilgi kaynaklaridir. Bu tiir arastirmalarda, arastirmaci, ihtiyaci olan veriyi, gdzlem
veya goriisme yapmaya gerek kalmadan elde edebilir (Yildirnm ve Simsek, 2018, s.189,190).
Yildirim ve Simsek’e gore (2018, s.194) dokiiman incelemesi belli basli bes asamada yapilabilir: (1)
dokiimanlara ulasma, (2) orijinalligi kontrol etme, (3) dokiimanlar1 anlama, (4) veriyi analiz etme
ve (5) veriyi kullanma. Arastirma problemine doniik sorulara yanit aranirken temin edilen seminer
ve kongre kitaplar1 igerisinde farkli {ilkelerden gelen egitmenlerin/liderlerin gerceklestirmis oldugu
atolyelerin 3. kisiler tarafindan tutulmus raporlart referans alinmistir. Temin edilen verilerin, rapor
yazicilarin tutugu raporlarin aktarimi sirasinda olusabilecek kayip ve/veya degisiklikleri, ¢ceviriden
kaynakli farkliliklart ve editor diizeltmesi gibi diizenlemeleri i¢eriyor oldugu g6z 6niinde tutulmalidir.
Atolye raporlarinda yer alan egitmen/lider uygulamalar1 ve atolyelere katilmis olan egitmen/lider ve
katilimeilarin raporlanmig goriislerinin dokiimleri arastirma sorulari ile iligskilendirilerek incelenmis,
temalar olusturulmasinda bu raporlarin inceleme sonucglar1 temel alinmistir. Yine arastirma
problemine doniik; farkl tilkelerden gelen egitmenlerin/liderlerin atélyelerinde kullandigi teknikler,
atolye planlamalarinin sistematiginin nasil oldugu, gerceklesen atdlye siireglerinin Tiirkiye’deki
yansimasinin nasil oldugu, sorularmna iligkin yanitlar bu raporlarin bireysel okumalari aracilig ile
elde edilmistir.

Verilerin Toplanmasi

Arastirmada, verilerin asil toplandig1 arag, Tirkiye’de gercgeklestirilen Uluslararasi Egitimde
Yaratici Drama Seminer ve Kongrelerine ait basili kitaplaridir. Stirece ilk olarak kitaplarin temini
ile baslanmigtir. Kitaplarin teminine yonelik Oncelikle, seminer ve kongre kitaplart i¢in internet
veri tabani ile liniversite kiitiiphaneleri, milli kiitiiphane ve halk kiitiiphanelerinin ¢evrim igi
kataloglarmin taranarak fiziki kitap varhginim tespit edilmesi gergeklestirilmistir. ikinci asama séz
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konusu basili kitaplarin yayin evleri ve sahaflardan temin edilmesi siirecidir. Kitaplarin yeni baskisi
olanlarindan 4, 8, 9, 11, 14, 15, 16, 17, 18, 21, 22, 24, 25, 26, 27, 28, 29, 30 sira numarali kongre/
seminer temin edilmistir. Bulunmasi zor olan eski tarihli 5, 6, 7, 10, 12 sira numarali kongre/seminer
kitaplarma sahaflar araciligi ile ulagilmistir. Yapilan teminler sonucunda, bugiine kadar diizenlenmis
olan 30 adet kongre/seminerden basili olan 23 adedine ait kitaplar temin edilerek arastirmaya dahil
edilmistir. Arastirmaya konu problemin incelenmesine yonelik kitap temini sonrasi, incelenecek
farkli tilkelerden katilan yaratici drama egitmen/liderlerin atdlyeleri tespit edilmistir. 2019 yilinda
otuzuncusu diizenlenen Uluslararas1 Egitimde Yaratict Drama seminer ve kongrelerinin, 6ncelikle
basili olan kitaplarindan secilen 6rnekleme uygun atdlyeler, arastirma problemine iliskin sorular
baglaminda arastirmaci tarafindan incelenmis, atdlyelere iliskin tek tek okumalar gerceklestirilmistir.
Okumalar sirasinda atolye bilgileri arastirma sorular1 cercevesinde sistematik bir bigimde
yapilandirilarak kisa metinler halinde Word belgesi tizerinde el ile zetlenmistir. Yine 6zetlemelerle
es zamanli arastirmaci tarafindan arastirma problemine doniik olusturulan kategoriler dogrultusunda
hazirlanmis Excel dokiimanina girigler yapilarak atdlye ve egitmen/lider bazinda okuma giinligii
cizelgesi olusturulmustur. incelemelerden elde edilen atdlyeye iliskin bilgilerin yer aldig1 Word ve
Excel dokiimanlariin arastirmaci tarafindan farkli zamanlarda tekrar okumasi ve diizenlenmesi ile
ham veri elde edilmistir.

Verilerin Analizi

Arastirmada elde edilen veriler betimsel analiz yontemi ile ¢oziimlenmistir. Betimsel analiz
yontemine gore, elde edilen veriler daha 6nceden belirlenmis temalara gdre 6zetlenir ve yorumlanir.
Bu tiir analizde amag, elde edilen bulgularin diizenlenmis ve yorumlanmis bir bicimde okuyucuya
sunmaktir. Bu amagla elde edilen veriler, 6nce sistematik ve agik bir bigimde betimlenir. Daha sonra
yapilan betimlemeler aciklanir ve yorumlanir, neden-sonug iliskisi irdelenir ve birtakim sonuglara
ulasilir. Betimsel analiz dort asamadan olusur: 1-Betimsel analiz i¢in bir ¢ergeve olusturma, 2-Tematik
cerceveye gore verilerin islenmesi, 3-Bulgularin tanimlanmasi, 4- Bulgularin yorumlanmasi
(Yildirim ve Simgek, 2018, 5.239-240). Bu dogrultuda arastirmaci tarafindan yapilan kongre/seminer
kitaplarma iligkin incelemelerden elde edilen ve atdlyelerdeki siirece iliskin bilgilerin yer aldigi Word
ve Excel dokiimanlarinin araciligi ile elde edilen veriler, uzman destegi ile olusturulmus temalar ve
arastirma problemi baglaminda, MAXQUDA 2022 nitel veri analizi sistemi aracilig1 ile kodlanmis ve
diizenlenmistir. ilgili analiz sistemi kullamlirken arastirma problemine iliskin sorular dogrultusunda,
aragtirmaci tarafindan hazirlanan yabanci egitmen atdlye 6zet dokiimanlarinin igerigi; atdlyelerde
kullanilan yaratict drama teknikleri, yaratict dramanin amag¢ ve/veya arag, destekleyici vb. hangi
boyut ile ele alindigi, yaratict dramanin isinma/hazirlik, canlandirma ve degerlendirme/tartisma
asamalarmin bulunup bulunmadigi, yaratict dramanin Tiirkiye’deki uygulama sekli ve atdlye yapisi
ile benzesip benzesmedigi baglaminda detayl incelemeleri yapilmistir. Yine arastirmaci tarafindan
elle olusturulmus olan arastirma sorularia iligskin atdlye verilerinin yer aldig1 Excel tablo araciligi
ile ulasilan veriler sistem analizi ile karsilagtirilarak ayrica derlenmis, hata ayiklamasi yapilmistir.
Verilerden elde edilen bulgular, problem sorulari ile iligkilendirilmis, frekans degerli {izerinden
yorumlanarak raporlagtirilmistir,
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Arastirma ve Yayin Etigi

Bu aragtirma “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi Y onergesi’nde belirtilen
tim kurallara uyularak yapilmistir. S6z konusu yonergenin “Bilimsel Arastirma ve Yayin Etigine
Aykirt Eylemler” baslikli ikinci boliimiinde belirtilmis olan eylemlerin higbiri meydana gelmemistir.
Calisma, insan ya da hayvanlar {izerinde deneysel bir iglem icermemesi nedeniyle etik kurul izni
gerektirmemektedir.

Bulgular
Birinci Problem ve Alt Probleme iliskin Bulgular ve Yorumlar

Kongre/seminere katilan farkl iilke drama egitmen/liderleri atélye ¢alismalarinda agirlikli hangi
yaratici drama tekniklerinden faydalanmaktadir?

Tiirk Dil Kurumu (2022)’na gore teknik; bir sanat, bir bilim, bir meslek dalinda kullanilan
yontemlerin hepsi olarak tanimlanmistir. David Farmer, “Drama Yolu ile Ogrenme” adli kitabinda,
drama tekniklerini, drama uygulayicilar, tiyatro yonetmenleri, tiyatro egitimi sirketleri tarafindan
cesitli amaglar icin gelistirilen ve drama 6gretmenlerinin giinliik kullanim araglar1 olarak tanimlamigtir
(Farmer, 2011). Kitabinda, “Drama Stratejileri” boliimiinde 36 ayr1 teknigi bes ana baslik etrafinda
siniflandirmaya gitmistir. Bu bagliklar; 1- Rol Oynama Stratejileri, 2- Hikaye anlatim stratejileri,
3- Fiziksel Stratejiler, 4- Karar Verme Stratejileri ve 5- Dogaglama ve Canlandirma Stratejileri
basliklaridir (Farmer, 2011, s.15- 122). Jonothan Neelands ve Tony Goode tarafindan yazilan “Drama
Caligmalarinin Yapilandirilmasi-Tiyatro ve Dramaya Uygun Formlar El Kitab1” (Structuring Drama
Work-A Handbook of Available Forms in Theatre and Drama) isimli kitabinda yaratic1 drama ve
tiyatroda kullanilan teknikleri bir araya toplamistir. Kitabinda 73 ayr1 konvansiyonel teknigi, dort
ana baglikta simiflandirmaya giden yazarlarin olusturdugu bagliklar; 1-Baglam Olusturma Eylemi,
2-Anlat1 Eylemi, 3-Siirsel Eylem,4-Yansitma Eylemi olarak siniflamistir. Needlands ve Goode (2000,
s. 3-4) kitabin amacini, dogaclama bir atdlye caligmasi, bir metnin ve anlamlarin arastirilmasi veya
ogrenciler i¢in bir atdlye ¢alismasinin yapilandirilmasinda 6gretmenlere ve dgrencilere sunulan bazi
konvansiyonel yaklagimlarin ana hatlarini ¢izmek ve kullanicilarin tiyatro formu araciligiyla anlam
olusturmalarini, kesfetmelerini ve iletisim kurmalarini saglamak olarak ifade etmistir.

Baldwin, “Drama Yoluyla Okul Gelisimi” isimli kitabinin ikinci kisminda yer verdigi
“Drama Teknikleri ve Yaklasimlar1 i¢in Kiigiik Sozliik” isimli béliimde 43 ayr1 drama teknigi ve
aciklamalarina yer vermistir (Baldwin, 2019, s.138-162). Farkli kitaplardan teknikler ve igeriklerine
ait yapilan incelemelerde birbirine bezer adlar ve iceriklerle yer aldig1 goriildiigiinden, arastirmada
yer alan probleme ydnelik incelemede, Adigiizel’in “Egitimde Yaratict Drama” kitabinda, yazar
tarafindan derlenmis hali ile yer alan teknikler referans alinarak kodlamalar gergeklestirilmistir. Bu
baglamda; Uluslararasi Egitimde Yaratici Drama Seminer ve Kongrelerine farkli tilkelerden katilan
68 egitmen/lider tarafindan gergeklestirilmis altmig dort farklr atolye (bu egitmenlerden 8 tanesi iki
egitmen/liderli ortak atdlye gergeklestirmistir) incelenmistir. Yapilan incelemeler neticesinde elde
edilen egitmen/liderlerin atolyelerde siklikla kullandiklar1 teknikler Tablo 1 ile asagida 6zetlenmistir.
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Tablo 1 UEYDS/K ’lerinde Diizenlenen Farkli Ulke Egitmen/Lider Atélyelerinde Kullanilan
Teknikler

Dogaclama 53
Rol Oynama 46
Grup Dogaglama 42
Donuk Imge 26
Grup Heykelleri Tablo Olusturma 20
Rol Degistirme 12
Es Zamanli Dogaglama 12
Dramatizasyon 11
Akiskan Heykel 11
Ogretmen Rolde 8
Rol Icinde Yazma 6
Anlat1 Teknigi 5
Diisiince Izleme 5
Ritiieller-Seremoniler 5
Sicak Sandalye 5
Tekrar Canlandirma 5
Yaratict Drama Teknik Kullanimi1 Bulunmamaktadr. 5
Pantomim 4
Toplant1 Diizenleme 4
Bilin¢ Koridoru 4
Mekani Tanimlamak 3
Toplu Cizim 3
Roportaj-Sorgu-Goriisme 3

Ozel Miilkiyet- Yarim Kalmis Materyal,
Riiya Teknigi, Dedikodu Halkast, 2
Duvardaki Rol, I¢ Ses, Bas Ustii Konusmalari, Uzman Gériisii, Forum Tiyatro

Aradaki Bosluk, Geriye Doniig, Duvarlarin Kulaklar1 Var, Harita Ya Da Sema
Olusturma, Jeux Dramatiques, Manset Slogan, Rol Karti, Rol Koridoru, Yagam 1
Cemberi, Zaman Cizgisi

Elde edilen verilerde, egitmen/liderlerin atdlyelerinde kullandiklar1 tekniklerden;
dogaglama, rol oynama ve grup dogaclama tekniklerinin digerlerinden anlamli bir ¢ogunlukla
ayrildigr gortilmiistiir. Gergeklestirilen altmig dort atdlyenin elli iiglinde dogaglama, kirk altisinda
rol oynama ve kirk ikisin de ise grup dogaclama tekniklerine yer verildigi goriilmektedir. Bu
anlamda yaratict drama etkinliklerinin ge¢misten bugiine kullaniminda dogaglama ve rol oynama
tekniklerinin siirecin olmazsa olmaz parcalarindan oldugu séyleminin farkli tilkelerdeki kullanim
biciminde de ayni oldugu sdylenebilir. Yine yapilan atolyeler tarih sirasina gore incelendiginde ilk
atolyelerde Tirkiye’de yaratict dramanin 6gretimine yonelik bir odak igermesi nedeniyle kisitli bir
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teknik kullanimin bulundugu, daha ¢ok yaratici drama uygulamalarinin yap1 tasi olan dogaclama
ve rol oynama tekniklerinin mantigmin dgretilmesine énem verildigi goriilmektedir. i1k atdlyelerde
kullanilan teknik sayismin baslangicta iki (Atdlye Incelemeleri boliimii Dagmar Dérger atdlyesi)
olarak gerceklestigi goriiliirken, 30. Kongreye gelindiginde (Atdlye Incelmeleri Boliimii, Pamela
Bowell atolyesi) atolyelerde kullanilan teknik sayisinin 16 ‘ya kadar c¢iktigr gortilmektedir. Bu
anlamda teknik kullanimindaki artigin gerek diinya da gerekse Tiirkiye’deki yaratici drama kiiltiirtiniin
ve uygulaniginin zenginlesmesinin bir gostergesi oldugu sdylenebilir.

Kendilerine ait bir yaratici drama teknigi var midir?

Kongre/seminerlere katilan egitmen/liderin atdlye dokiimleri {izerinden yapilan incelemede,
atdlye egitmen/liderlerin kendilerine ait bir teknik kullanimi bulunmadig1 goriilmektedir. Ancak bu
degerlendirmenin, ¢alismaya konu olan UEYDS/K lere ait basili kitaplarda yer alan raporlardan
yola ¢ikilarak yapildigi, kitaplarda yer alan bilgilerde ceviri, editdr diizeltmesi, l¢ilincii kisilerin
tutugu raporlarin aktarimi sirasindaki veri diizeltme vb. islemler nedeniyle kayip ve/veya degisiklik
olabilecegi gercegi goz Oniinde tutulmalidir. Bu anlamda, incelenen egitmen/liderlerin kendi
gelistirdikleri teknikler olabilir ancak incelenen kitaplarda bahsi gegmediginden bulunmuyor olarak
degerlendirilmistir.

Atolye yonetme siirecleri nasildir? (Yonerge vermeleri, aciklama yapmalar: bakimindan)

Kongre/seminerlere katilan egitmen/liderin tamaminin gerceklestirdigi atolyelerde agik ve
anlagilir bir sekilde yonerge verildigi, gergeklestirilen etkinliklere ait yonergelerin agiklamalar ile
desteklendigi goriilmiistiir. Incelenen atélye raporlarinda egitmen/liderlerin katilimcilar ile etkilesim
icinde olduklar1 goriilmiigtiir. Yaratict drama Ogretiminin dgretimine yonelik olan atdlyelerde
ozellikle egitmen/liderlerin verdikleri yonergelere konu etkinliklerin ne amagla yapildigi, hangi yas
grubuna hitap ettigi, nasil ¢esitlendirilebilecegi gibi detay bilgileri paylastiklari siklikla goriilmiistiir.

ikinci Probleme iliskin Bulgular ve Yorumlar

UEYDS/K 'ne katilan farkly iilke drama egitmen/liderleri atélye yapilandirmalarinda uygulandikiar
siire¢ nasildr? Hazirlik/istnma, canlandirma, degerlendirme/tartisma sistemi uygulanmakta midir?
Tiirkiye 'de kullanilan atolye yapisi ile benzesmekte midir?

Yaratic1 drama atdlye uygulamalarinda farkl iilkelerden katilan egitmen/liderlerin nasil bir
siire¢ izledigini tespit edebilmek icin Oncelikle atdlyelere iliskin basili kitaplarda yer alan raporlar
teker teker okunarak Word dokiimam halinde &zetlenmistir. Ozetler genel olarak egitmen/lider
atolyelerinin kag¢ giin, kac saat ve ka¢ oturum olarak yapilandirildigi, oturumlarda kag¢ etkinlik
yapildig1 ve etkinliklerin igerikleri gbz Oniine alinarak ve arastirmanin problemine iligkin sorular
baglaminda gerceklestirilmistir. Ayrica 6zetleme siirecinde, basilt kongre/seminer kitaplarindan
okumalar yapilirken, arastirmaci tarafindan aragtirma problemine iliskin olusturulan kategoriler
baglaminda hazirlanmis Excel dokiimani tizerine es zamanli girisler yapilarak atolye bazinda okuma
giinliigii olusturulmustur. Arastirmada elde edilen verinin giivenilirligine iliskin farkli formatlarda
tutulan veriler, arastirmaci tarafindan ¢apraz karsilagtirmalar ve farkli zamanlarda yapilan tekrar
okumalar ile derlenmis ve hata diizeltmeleri yapilmistir. Diizeltmeler sonras1 veriler bilgisayar
tabanli veri analiz programi aracilig1 ile analiz edilmistir. Sonug¢lara iliskin bilgiler; Isinma/Hazirlik,
Canlandirma ve Degerlendirme/Tartisma basliklari altinda ayri ayri ele alinmistir. Elde edilen atdlye
yapilandirma sistemine iligkin nihai sonuglar Tablo 2’de 6zetlenmektedir.
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Tablo 2. UEYDS/K ne Katilan Farkli Ulke Egitmen/Lider Atdlyelerinde Kullanilan Yapilandirma
Sistemi Siklik Tablosu

Atolye Yapilandirma Sistemi Bulunuyor Kisith/Bulunmuyor
Isinma/Hazirlik Siireci 55 9
Canlandirma 53 11
Degerlendirme/Tartigma 32 32

Toplam Atdlye Sayist 64

Isinma/Hazirlik Siireci Bakimindan

Isinma/Hazirlik agsamasi bakimindan Tablo 2 ‘de yer alan frekans degerleri incelendiginde atdlyelerin
anlamli bir gogunlugunda “Isinma ve Hazirlik” asamasina yonelik ¢caligmalar yapildig1 goriilmektedir.
Egitmen/liderlerin atlye baslangiclarinda verdigi yonergeler dogrultusunda gerceklestirilen baslangic
etkinliklerinde, altmis dort atolyeden elli besinde bu etkinlilerin, bedensel 1sinmaya yonelik esneme,
egzersiz ve devinim caligmalari, grup uyumu ve giivene yonelik calismalar, tanisma ve iletisime
yonelik etkilesim ¢aligmalar1 ve/veya siiregte islenecek konuya yonelik zihinsel hazirlik ¢aligmalari
vb. olarak gerceklestigi goriilmistiir. Bu anlamda atdlyelerin geneli degerlendirildiginde egitmen/
liderlerin uyguladiklar1 ¢aligmalarin, oyun, egzersiz, zihinsel caligmalar gibi uygulama secenegi
olarak farklilagsa da temelde katilimcilarin siirece alistirilmasi, hazirlanmasina iliskin etkinlikleri
iceriyor oldugu goriilmektedir. Farkli basliklar altinda gergeklestirilen 1sinma /hazirlik ¢alismalarina
ait kimi egitmen/lider atdlye raporlarinda yer alan Isinma/Hazirlik siireci etkinlik 6rnekleri su
sekildedir;

“Giiven ¢alismalart ve birbirimizi tammayla baslayacagiz. Doga¢lama yapilabilmesi igin,
oncelikle insanlarin birbirine giivenmesi ve birbirini tanimasi gerekir... Tiim grup ayaga kalkar. El
ele tutusarak bir ¢ember yapilir. Karl Meyer: Taka tinka diye bir ritim ogretecegim...” (Bestepe,
2011, 5.94). “Dagmar Dérger, Miizik esliginde (Gipsy Kings; “Bamboleo”) dolasilir ve dans edilir.
Miizik durdugunda, séylenen sayi kadar gruplar olusturulup, ad ve dogum yeri séylenir. Ilk énce 5 er
kisilik gruplar olusturulur. Miizik ile dans edilmeye devam edilir” (San,2020, s.6).

“Lider (Roberta Sechhi) katilimcilarin oturmalarin séyler. Ayaklarini uzatarak elleri ile
ayak parmak uglarint tutmalarini ve esnemelerini ister...” (Arslan, 2015, s. 54).

“Egitmen (Anna Lena Ostern), katilimcilara el ele tutusmasini soyler: Iki elden tutulur, once
vavas gidilir, sonra grup hizlamr. Egitmen grubun en oniindedir. Herkes miizige uygun gitmeye
calisir” (Adigiizel, Canbazoglu, Kaf ve Saribag, 2021, 5. 321).

“Egitmen (Tom Willems) Bir sonraki etkinligimizde karsimizdaki kisi ile goz goze gelecegiz
ve biz ona, o bize dogru yiiriiyecek. Yer degistirecegiz. Yapacagimiz tek sey yiiriimek” (Adigiizel,

Kalay Ince ve Kelesoglu, 2021, 5.349).

Incelenen altmis dért atdlyenin dokuzunda ise Ismnma/Hazirhk asamasinin kisith ya da
bulunmadig1 goriilmektedir. Bu sekiz atdlyenin ikisinde de Isinma/Hazirlik asamasina yonelik hi¢bir
caligma bulunmamaktadir.
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Bu atolyelerden ilki, Pamela BOWELL’a ait 30.Uluslararas1 Egitimde Yaratict Drama
Kongresi, 2019, “Hayatta Kalanlar En Giigliiler Degil, Uyum Saglayabilenlerdir” konulu atélyesidir.
Egitmen/liderin katilmis diger kongre ve seminerlerde gergeklestirdigi atdlyelerde incelenmis olup,
4.ve 5. Seminerlerde ve 18. Kongre atolyeleri incelendiginde 1sinma/hazirlik siirecinin bu atdlyelerde
de yer almadig1 goriilmiistiir.

Isinma/Hazirlik asamasina yonelik hicbir ¢alisma bulunmayan bir diger atolye ise Sabine
STANGE’ye ait, 6.Uluslararas1 Egitimde Yaratict Drama Semineri, 1997, “Drama ve Maske”
konulu atdlyesidir. Atolyede maske yapimi agirlikli ¢calismalar gergeklestirilmis, siiregte dogrudan
maske yapimina gecilmistir. Geriye kalan 7 adet atdlyenin genel niteligine bakildiginda agirhikli
dans, devinim ve maske yapimina yonelik atolyeler oldugu, yaratici drama asamalarindan bagimsiz
sekillendigi gdze ¢arpmaktadir.

Isnma /Hazirlik siireclerini, atdlyelerin yaratict drama atdlyesi olarak nitelendirilmedigi
icin, olmadig1 goriisli ve/veya kisitli uygulamalar olarak degerlendirildigi atolyelere iligkin egitim/
lider adlari, seminer/kongre sira ve tarihi ile atdlye konularmin yer aldigi bilgiler Tablo 3’te
gosterilmektedir.

Tablo 3. Isinma/Hazirlik Asamasi Bulunmayan/Kisitl Degerlendirilen Atdlyeler

Egitmen/Lider Ad1 Seminer/Kongre Atolye Adi

Sayisi, Yili

Uwe KRIEGER 7, 1997 Maske Hazirlamak

Elise DEVLIEGER 22,2013 Modern Dans Teknigi ve Dogaglama

Tamas KORZENSKY 25,2015 Dans Evi

Roberta SECCHI 22,2013 Agirlik ve Kanatlardan Bir Beden

Rebecca MILEHAM 27,2017 Enerji Miizesi’nde Aktif Ogrenme Yoluyla Endiistriyel
Mirasin Yorumlanmasi

Friederike LAMPERT 25,2015 Cagdas Dansta Dogaclama ve Koreografik Yontemler

Sabina STANGE 6, 1997 Drama ve Maske

Pamela BOWELL 29,2019 Hayatta Kalanlar En Giigliiler Degil, Uyum
Saglayabilenlerdir

Matthew WARD 27,2017 Daha Genis Kiiltiirel Baglamda Tarihi Ogretmek

Canlandirma Siireci Bakimindan

Canlandirma agamasit bakimindan Tablo 2 ‘de yer alan bilgiler incelendiginde atdlyelerin
cogunlugunda “Canlandirma” agamasina yonelik ¢aligmalar yapildigi goriilmektedir. Arastirmanin
analiz sonuglarinin tabloya yansiyan frekans degerlerine bakildiginda egitmen/liderlerin altmis dort
atolyeden, elli liglinde canlandirma asamasina yonelik etkinlige yer verdigi goriilmiistiir. Bu anlamda
atolyelerin geneli degerlendirildiginde egitmen/liderlerin uyguladiklar1 ¢alismalarin ¢ogunlugunda
yaraticl dramanin olmazsa olmaz olarak nitelendirilen ve 6grenme eyleminin daha bir yogunlastig
siire¢ olan “Canlandirma” asamasina yer verdikleri soylenebilir. Farkli temalar altinda ve farkli
zamanlarda diizenlenen UEYDS/K kitaplarinda yer alan atdlyelerde farkli iilke egitmen/liderlerinin

14



Uluslararas1 Egitimde Yaratict Drama Seminer ve Kongrelerinin Atdlye ve Egitmen Baglaminda Incelenmesi

kullanilan teknikler, konu, katilimci sayisi, mekan gibi etkenleri farklilagsa da temel olarak
“Canlandirma” agamalarini yapilandirdiklart goriilmektedir. Farkli basliklar altinda gergeklestirilen
“Canlandirma” ¢alismalarina ait kimi egitmen/lider atdlye raporlarinda yer alan etkinlik 6rnekleri su
sekildedir;

Egitmen/lider (IOGNA), “Her gruptan bir kisi heykeltiras, digerleri kil olacak. Sizden
istedigim sey hayatimizda yasadiginiz bir yabancilasma aninin heykelini yapmaniz...” (Adigiizel,
2021 b, 5. 70).

Egitmen/lider (BALDWIN),”...Birazdan késelere gegecegiz ve ortacag miizikleri calmaya
baslayacak. Tek tek herkes donuk bir sekilde hareketinin baslangicini belirleyecek ve biz birazdan
aymi bu resimdekiler gibi bir resim olusturacagiz...” (Adigiizel, Kalay Ince ve Kelesoglu, 2021,
5.271).

Egitmen/lider (BOWELL) *...Binalar olarak sizler bu koyiin karar verme konusunda
stkintilar yasadigim diisiiniiyorsunuz. Bu binalar konusuyor olsalardi yanindan gegen koyliilere ne
derlerdi?” (Adigiizel, Kalay Ince ve Kelesoglu, 2021, 5.284).

Egitmen/lider (FARMER) “...Size verdigim bu dort bashiga uygun, dort ayri, sessiz, sozsiiz ve
hareketsiz olarak canlandirma hazirlaymn.” (Adigiizel, Basbug, Kelesoglu ve Ozdemir Simsek, 2021,
s5.160).

Geriye kalan on bir atdlyeden besinde arastirmaci tarafindan yapilan incelemede yaratici
dramada cok¢a 6nem verilen “Canlandirma” agamasina ait atolye siirecinde yer alan etkinliklerin
atolye geneline kiyasla diisiik olmasi nedeniyle, kisitli ve/veya az olarak nitelendirilmistir. Bu
atolyelerin iceriklerine bakildiginda; Renata BREITIG tarafindan diizenlenen, “Kiiltiirel, Tarihsel,
Kisisel Baglamda Zaman” konulu atdlye dort giin olarak diizenlenmis olmasina ragmen atdlye
stirecinde iki ve lgiincli giin yapilan caligmalarinda canlandirma etkinliklerine yer verilmedigi
gorilmektedir. Gunter MIERUCH tarafindan diizenlenen, “Devinim-Drama” konulu atdlye bes
giin olarak diizenlenmis olmasina ragmen atdlye siirecinde sadece ikinci giin yapilan ¢alismalarinda
canlandirma etkinliklerine yer verildigi goriilmektedir. Ulrike STOCKBURGER tarafindan
diizenlenen, “Siirdiiriilebilir Gelisim I¢in Tiyatro ve Egitim: Konusan Seyler-Ikinci Yasam” konulu
atolye dort giin olarak diizenlenmis olmasina ragmen atolye siirecinde son giin yapilan ¢alismalar
disinda canlandirma etkinliklerine yer verilmedigi goriilmektedir. Tarek ZBOUN tarafindan
diizenlenen, “I¢inizdeki Palyago” konulu atdlye ii¢ giin olarak diizenlenmis canlandirma etkinliklerine
yer verilmis olmakla birlikte atolye siirecinin agirlikli palyagoluk ve palyaco karakteri olusturmaya
yonelik, oyunculuk ve sahne merkezli ¢alismalardan olustugu goriilmektedir. Son olarak Vicky
CAVE & Jenny STAFF tarafindan diizenlenen, “Bes Yas ve Bes Yas Alt1 Cocuklar ve Aileler ile
Miizelerde Yaratici Oyun Calismalar1” konulu atélyede siirecin agirlikli tartisma ve malzeme, oyun/
etkinlik iiretim siirecinden olustugu goriilmektedir. Yine dort giin olarak diizenlenmis olan atdlye
siirecinde birinci ve tgilincii glin yapilan ¢alismalarda canlandirma etkinliklerine yer verilmedigi,
goriilmektedir. Bu atdlyelere iligskin 6zet bilgi Tablo 4 ‘de belirtilmistir.
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Tablo 4. Canlandirma Asamasi Kisith Olarak Degerlendirilen Atolyeler

Egitmen/Lider Ad1 Seminer/Kongre Atélye Ad1

Sayisi, Yil
Renata BREITIG 8,2001 Kiiltiirel, Tarihsel, Kisisel Baglamda Zaman
Gunter MIERUCH 9, 2003 Devinim-Drama
Ulrike 24,2014 Siirdiiriilebilir Gelisim I¢in Tiyatro ve Egitim: Konusan
STOCKBURGER Seyler-ikinci Yasam”
Tarek ZBOUN 25,2015 Icinizdeki Palyago
Vicky CAVE & 27,2017 Bes Yas ve Bes Yas Alt1 Cocuklar ve Aileler ile Miizelerde
Jenny STAFF Yaratic1 Oyun Caligmalar1”

Alt atdlye ise, yaratic1 drama egitimini destekleyen ve yaratict drama atlye siireglerinde kullanilan
dans, devinim, maske yapimi, oyun-fikir tiretme vb. konularin 6gretimine yonelik diizenlenmis
atolyeler olarak belirlenmistir. Bu atdlyeler yaratict dramanin temel asamalarini tagimadigi igin
“Yaratict Drama Atolyesine Yapisal Olarak Uygun Degildir” bashg altinda toplanmistir. Bu
atolyelere ait bilgiler Tablo 5’te dzetlenmistir.

Tablo 5. Dogrudan Yaratici Drama Atdlyesi Olarak Degerlendirilmeyen Atolyeler

Egitmen/Lider Ad1 Seminer/Kongre Atolye Adi

Sayisi, Yili
Uwe KRIEGER 7, 1997 Maske Hazirlamak
Elise DEVLIEGER 22,2013 Modern Dans Teknigi ve Dogaglama
Tamas KORZENSKY 25,2015 Dans Evi
Roberta SECCHI 22,2013 Agirlik ve Kanatlardan Bir Beden
Friederike LAMPERT 25,2015 Cagdas Dansta Dogaglama ve Koreografik Yontemler
Rebecca MILEHAM 27,2017 Enerji Miizesi’nde Aktif Ogrenme Yoluyla Endiistriyel

Mirasin Yorumlanmasi

Degerlendirme/Tartisma Siireci Bakimindan

Degerlendirme/tartisma asamasi bakimindan Tablo 2 ‘de yer alan bilgiler incelendiginde atdlyelerin
yarisinda, atdlyenin geneline ve siiregte verilmek istenen kazanimlara yonelik bir “Degerlendirme/
Tartisma” yapilmadigi goriilmektedir. Gergeklestirilen altmis dort egitmen atdlyesinden otuz ikisinde
genel degerlendirme/tartisma yapilirken, on dordiinde genel degerlendirme/tartigma agamasina
yer verilmedigi, on sekiz atdlyede ise sadece ara degerlendirme gerceklestirildigi tespit edilmistir.
Yine yapilan incelemelerde altmis dort atdlye igerisinde, genel degerlendirme/tartisma yapilan bes,
genel degerlendirme/tartisma siireci bulunmayan ti¢ atdlye de Tiirkiye’deki uygulamalarda yaratici
dramada kullanilmayan “Gosteri” kavramina yonelik hazirlik ve ¢alismalarin yapildigi goriilmiistiir.
Degerlendirme/Tartisma asamasi bakimindan degerlendirilen atolyelere iligskin 6zet bilgi Tablo 6 ‘da
belirtilmistir.
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Tablo 6. UEYDS/K ne Katilan Farkli Ulke Egitmen/Lider Atdlyeleri, Degerlendirme/Tartigma
Asamasi Siklik Tablosu

Degerlendirme/Tartiyma Boliimler
Genel Degerlendirme/Tartisma Siireci Bulunuyor 32

Genel Degerlendirme/Tartisma Siireci Bulunmuyor 14
Sadece Ara Degerlendirme Bulunuyor 18
Gosteri (Toplamdan Harig) 8
TOPLAM 64

Yapilan UEYDS/K kitap incelemelerinde farkli tema ve konu bagliklar1 altinda gerceklestirilen
atolyelerde “Degerlendirme/tartisma” ¢aligmalarina ait kimi egitmen/lider atdlyelerinde yer alan bazi
etkinlik o6rnekleri su sekildedir;

Egitmen/lider (JASKULSKA) *“...Simdi degerlendirme kismi var. Miizigin dili hakkinda da
konusabilirsiniz, genel olarak da degerlendirebilirsiniz. Birer tane kdgit alabilirsiniz. Liitfen bir ¢canta
¢izin. Bir valiz, el ¢cantasi olabilir. Ne isterseniz. Sizin i¢in bu atolyedeki onemli seyleri cantanin i¢ine

vazin. Bu atélyeden neler gotiiriiyorsunuz evinize? Bunu yazin liitfen” (Adigiizel, Basbug, Kelesoglu
ve Ozdemir Simgek, 2021, 5.257).

Egitmen/lider (DEVI) “...Egitmen elindeki kagit topu katilimcilara atar, degerlendirme
etkinligini bagslatir. Topu alan kisi atolye ile ilgili diisiincelerini, duygularim grupla paylasir.”
(Kwrkar ve Yilmaz, 2021, s.128).

Egitmen/lider (OSTERN) *“...Hangi an sizin i¢in onemliydi. Onu diigiiniin. Bugiin
yvaptiklarimizi gozden gecirin. Egitmen, katilimcilara yavasca kalkmasini séyler. Cember seklinde
oturulur ve yeniden kizimin verdigi kalp verilir. Herkes sirayla o kalbi eline alir ve fikrini séyler...”(
Adigiizel, Canbazoglu, Kaf ve Saribag, 2021, s. 333).

Isinma/Hazirlik, Canlandirma ve Degerlendirme/Tartisma bagliklar1 altinda ayri ayn ele
aliman sonuglar bir arada incelendiginde, UEYDS/K lerine farkli {ilkelerden katilan atélye egitmen/
liderlerinin uygulamalarinin biiyiik bir kisminda Isinma/Hazirlik ve Canlandirma asamalarina
yer verilirken, Degerlendirme/Tartisma asamasinin atolyelerde kullanim oraninin yari yariya
oldugu goriilmektedir. Incelenen kitaplarda altmis dért egitmen/lider atdlyesi incelenmis ve veri
kodlamasina dahil edilmis olmakla birlikte, bu egitmen/liderlerden yirmi biri, kongre/seminerlere
birden fazla katilmistir. Saglikli bir veri elde edebilmek adina, birden fazla katilan egitmenlerin tiim
atolyeleri ve atdlyelerde uyguladiklar: atélye yapilandirma sistemi biitiinciil olarak incelenmis ve
ortak bir sonug elde edilmeye ¢alisilmistir. Ayrica kimi atdlyeler 5 giine yayilarak gerceklestirilirken
kimi atdlyeler tek giinde gergeklestirilmistir. Atdlye incelmelerinde asamalar degerlendirilirken,
bir giinden uzun atdlyelerde; Isinma/Hazirllk ve Canlandirma asamalar1 zamana yayilarak
degerlendirilmis, atdlyelerdeki biitlinliik g6z 6niine alinmistir. Canlandirma siiregleri, bir giinden uzun
gerceklestirilen atolyelerde ilgili asamanin atolye genelinde gergeklesen etkinlik tabanl uygulama
siklig1 ve canlandirma etkinliklerinin yer almadigi giin olup olmadig1 gercekligi dikkate alinarak
degerlendirilmistir. Degerlendirme/Tartigma asamasina iliskin olarak ise bir giinden uzun olan
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atolyelerde giinlerden bagimsiz olarak son giin genel bir siire¢ degerlendirmesi yapilip yapilmadigi
kistas olarak tutulmustur. Sadece etkinlik bazinda degerlendirilen, katilimcilarin ise kosulmadigi,
egitmen/liderin yaptig1 ve agirlikli bilgi aktarimi, 6gretme amaci igeren didaktik degerlendirmeler
dikkate alinmamastir.

Atélye Yapist ve Atolye Yapilandirma Sistemi Bakimindan

Atolyeler, atolye yapist bakimindan benzerlik ve atdlye yapilandirma sistemi bakimindan benzerlik
olarak iki ayr kategoride ele alimmuistir. Atdlye yapilandirma sistemi olarak smiflandirilan atdlyeler,
Tiirkiye’de uygulanan genel yapi olan; 1- Isinma/Hazirlik, 2- Canlandirma, 3- Degerlendirme/
Tartisma uygulamalarini barindiran, biitiinliikli atdlyelerdir. Tirkiye’de uygulanan atdlyelerde konu,
grup, siire vb. baglamlarda zaman zaman farklilik olusmakla birlikte amag uygulanan sistematik ile
oturumlarin verimliligini arttirmaktir. Atolye yapilandirma sisteminde sirali bir stireg takibinden ziyade
asil 6nemli olan, oturumlarin mekaniklestirilmemesi ve 6grenmede dogal ve biitiinciil bir siirecin
desteklenmesidir. Farkli iilkelerden gelen egitmen atdlyeleri incelenirken bir baslangici, gelisimi ve
sonucu olan biitiinliiklii bir atdlye yapilandirma sisteminin uygulanip uygulanmadig1 géz oniinde
bulundurulmustur. Farkli iilke ve cografyalarda, farkli sistematik kullanimlarinin oldugu/olabilecegi
g6z oniinde bulundurulmalidir. Atdlye yapist bakimindan benzerlik tasidigi diisiiniilen atdlyeler ise
genel anlamda asamalardan bir veya birkagini takip etmis, etkinlik siralamalar atlye yapilandirma
sisteminden bagimsiz ama “var” olarak gerceklesmis atdlyelerdir. Bu atolyeler iclerinde genel olarak
isinma/hazirlik, canlandirma, ara ve/veya genel degerlendirme/tartisma asamalarini tasimalarina
ragmen kimilerinde canlandirma, kimilerinde 1sinma/hazirlik, kimilerinde ise degerlendirme/
tartisma asamalar1 yer almamistir. Bu anlamda genel olarak bakildiginda altmis dort egitmen/lider
atolyesinden yirmi yedisinde siireclerin Tiirkiye’deki atolye yapilandirma sistemi ile benzer 6zelikte
oldugu goriiliirken elli iki atdlye, atolye yapisi bakimindan benzer olarak belirlenmistir. Yine atolye
yapilandirma bakimindan otuz bir atolye, 1sinma/hazirlik, canlandirma ve degerlendirme/tartisma
asamalarindan bir ve/veya birka¢ini igermedigi i¢in atdlye yapilandirma sistemi bakimindan uygun
olmadig1 seklinde bulunurken, bu rakam atolye yapisi olarak incelendiginde alt1 olarak belirlenmistir.
Yaratic1 drama atdlyesi olarak hesaplanmayan alt1 atdlye, atdlye yapisi ve atdlye yapilandirma sistemi
uygunlugu icin hesaplamaya dahil edilmemistir. UEYDS/K’ne katilan farkli iilke egitmen/lider
atolyelerinin Tirkiye’deki atdlye yapist ve atdlye yapilandirma sistemi bakimindan uygunluguna
iliskin elde edilen veri 6zetleri, Tablo 7 ve Tablo 8 ‘da dzetlenmistir.

Tablo 7. UEYDS/K ne Katilan Farkli Ulke Egitmen/Lider Atdlyelerinin Tiirkiye’deki Sistem ile
Uygunlugunu Tablosu

Atolye Yapilandirma Sistemine Uygun Mu? Sikhik
Uygun Degil 31
Uygun 27
Yaratict Drama Atolyesine Yapisal Olarak Uygun Degildir. 6
TOPLAM 64
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Tablo 8. UEYDS/K ne Katilan Farkli Ulke Egitmen/Lider Atdlyelerinin Atdlye Yapis1 Benzerlik
Tablosu

Atolye Yapis1 Benzesiyor Mu? Sikhk
Benzesiyor 52
Benzesmiyor 6
Yaratic1 Drama Atdlyesine Yapisal Olarak Uygun Degildir. 6
TOPLAM 64

Bu bilgiler 1s181nda kongre/seminere katilan farkli iilke drama egitmen/liderlerinin atdlye
yapilandirmalarinda genel anlamda isinma/hazirlik, canlandirma, ara ve genel degerlendirme/
tartisma siireglerini barindirdig1 soyleyebilir. Ancak Tiirkiye’de uygulanan ve 1isinma/hazirlik ve/
veya oyun etkinlikleri ile baslayip canlandirmalar1 ise kosan, siire¢ sonunda katilimei diisiincelerini
merkeze koyan bir degerlendirme/tartisma siireci ile tamamlanan bir atdlye yapilandirma sisteminin
takip edilmedigi sdylenebilir.

Uciincii Probleme fliskin Bulgular ve Yorumlar

UEYDS/K 'nde gerceklestirilen atolyeler yaratici dramamin agwrliklt hangi boyutu iizerinden
gercgeklestivilmistir? Tiirkiye 'deki yaratict drama alamindaki atélye yapisimin gelisiminde nasil bir
etkisi olmugtur?

Yaratici Dramanin Boyutu Bakimindan

Yaratict drama gilinlimiizde yaygin olarak arag, amag¢ ve ayni zamanda sanatlar egitimi boyutu
olmak iizere ele alinmaktadir. Arastirma kapsaminda ele alinan atdlye incelemelerinde yaratici
drama ister amag, isterse ara¢ odaginda kullanilsin genel olarak sanat egitimi boyutu dolayli olarak
gerceklesmektedir.

Ustiindag (1996), Yaratict Dramanin Ug Boyutu isimli makalesinde yaratict dramay1
bir 6gretim yontemi, bir sanat egitimi araci ve bir disiplin olarak tanimlamistir. Adigiizel (2018),
Egitimde Yaratici Drama adli kitabinda, yaratici dramanin bir arag veya bir yontem olarak kullanim1
ve yaratict dramanin bir amag bir ders olarak kullanim1 basliklarinda yaratict dramanin boyutlarini
ele almis, yaratict dramay1 amag¢ ve ara¢c boyutu olmak lizere ele alinmistir. Temelde yapilan
siniflandirmalarda yaratict dramanin diger derslerde bir konuyu o6gretmede kullanilan bir arag
olmasinin yan sira kendine ait ¢calisma ile kendine ait yontem ve teknikleri biinyesinde barindiran,
diger disiplinlerden beslenen bir alan 6zelligine sahip olmasi bakimindan da kendi bagina bir disiplin
olarak degerlendirilmektedir. UEYDS/K’nde gergeklestirilen atdlyeler, yaratict dramanin boyutlar
bakimindan incelendiginde elde edilen verilerde, altmis dort atdlyeden elli besinin, yaratict dramanin
ara¢ boyutunda yapilandirilmistir. Yani gerceklestirilen atdlyelerde yaratici drama bir konunun
ogretiminde kullanilan bir ara¢ olarak yer almistir. Alt1 at6lye, dramanin amag (disiplin) boyutunda
yapilandirilmistir. Bu atolyeler agirlikli olarak UEYDS/K’nin diizenlenmeye basladigr ilk yillarda
gergeklestirilen, dogrudan yaratict dramanin Tiirkiye’deki yaratict drama alaninda ¢alismak isteyen
Ogretmen, akademisyen ve katilimcilara 6gretimine yonelik atdlyelerdir. Atolyelerin {igii ise temel
yaratict drama uygulamasi ile birlikte yaratici drama ile konu 6gretimi igerdiginden hem arag,
hem de amag olarak simiflandirilmistir. Egitmen/liderlerin atdlyelerinin yaratici dramanin boyutlart
bakimindan 6zetlendigi veriler Tablo 9’ da gdsterilmektedir.
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Tablo 9. UEYDS/K ne Katilan Egitmen/Liderlerin Atdlyeleri Yaratici Dramanin Boyutlar1 Ozet
Tablosu

Atolye Konusu Boliimler
Arag 55

Amag 6

Hem ara¢ hem amag 3

Toplam 64

Egitmen/liderlerin atdlyelerinin yaratici dramanm boyutlar1 bakimindan incelemesi
yapilirken, kongre/seminerlerin igerikleri ve temalari gz Oniline alinarak “Ara¢” boyutunun
siniflandirilmasi ii¢ alt baslikta ele alinmistir. Ara¢ boyutunda gercgeklestirilen atdlyelerin detay
dagilimini gdsteren 6zet bilgi Tablo 10°de gdsterilmektedir.

Tablo 10. UEYDS/K ne Katilan Farkli Ulke Egitmen/Liderlerin Atdlyeleri Yaratici Dramanin Arag
Boyutu Detay Tablosu

Atolye Konusu Arac¢ Boyutu Alt Bashklar Sikhik
Yaratict Drama Egitimi Destekleyen; Miize, Dans, Devinim, Ritim, Dogaglama, Oyunculuk 25
Gibi Konularin Calisilmast

Bir Konunun Yaratict Drama ile Yapilandirilarak Calisilmasi 25
Stiregsel Drama, Uzman Mantosu, Forum Tiyatrosu Benzeri Yaklagimlarin Caligilmast 5

1. Bir Konunun Yaratict Drama ile Yapilandirilarak Calisiimast

“Ara¢” boyutunda siniflandirilan elli bes atélyeden yirmi besi bir konunun yaratict drama
ile yapilandirilarak ¢alisilmasi olarak siniflandirilmistir. Bu baslik altinda yer alan at6lyeler, kongre
ve seminer temalart dogrultusunda, yapilandirilmig adalet, esitlik, siddet, toplumsal cinsiyet, go¢
ve miilteci sorunlari, 6gretici oyunlar, uyum ve adaptasyon gibi kavram ve konular1 yaratici drama
yontemi ile aktarmaya yonelik planlanmis atolyelerdir.

2. Yaratict Drama Egitimi Destekleyen,; Miize, Dans, Devinim, Ritim, Doga¢lama, Oyunculuk
Gibi Konularin Calisilmast

“Ara¢” boyutunda siniflandirilan elli bes atdlyeden yirmi besi yaratici drama egitimini
destekleyen, miize, dans, devinim, maske yapimi, ritim, dogaglama, oyunculuk gibi konularin
calisilmasi olarak smiflandirilmistir. Bu baglik altinda siniflandirilan atdlyeler, yaratici dramanin
beslendigi sanat dallariin atolye icerigine yedirildigi ve yine bu sanat dallarina ait kavram, yontem ve
tekniklerin yaratic1 dramadan yararlanilarak ve/veya yaratict dramanin i¢inde nasil kullanilacaginin
Ogretimine yonelik planlanmis atolyelerdir. Atolyelerin igerikleri maske yapimi, miizede yaratici
drama faaliyetleri, dans, devinim, ritim c¢aligmalari, temel oyunculuk ve sahne caligmalari,
dogaglama, rol oynama, karakter yaratma gibi yaratict drama egitiminde sik¢a yararlanilan hem
katilimc1 hem de egitmen/lider olarak bireylerde bulunmasi gereken donanimlarin 6gretimine yonelik
gerceklestirilmistir.
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3. Siire¢sel Drama, Uzman Mantosu, Forum Tiyatrosu Benzeri Yaklasimlarin Calisilmast

“Ara¢” boyutunda smiflandirilan elli bes atdlyeden besi ise yaklasim calismasi olarak
sintflandirilmigtir. Bu baslik altinda siniflandirilan atolyeler, yaratict drama atdlyelerinde kullanilan
kimi ozellikli tekniklerin yine yaratici drama araciligi ile Ogretilmesine yonelik gerceklesen
atolyelerdir. Bunlar; David DAVIS tarafindan gergeklestirilen “Uzman Mantosu Yaklasimi”,
Luciano IOGNA tarafindan gerceklestirilen “Forum Tiyatroya Giris “, Ines HONSEL tarafindan
gerceklestirilen “Anlat1 Tiyatrosu”, Hans Wolfgang NICKEL tarafindan gerceklestirilen “Anlati ve
Animasyon Tiyatrosu”, Helga FLOHR tarafindan gergeklestirilen “Jeux Dramatiques” atdlyelerdir.

Kongre ve seminer kitaplarmin incelemelerinde yaratici drama alaninda gergeklestirilen
caligmalarin agirlikli ara¢ boyutunda (elli besi) ¢alisildig1 sonucuna ulasilmakla birlikte bu atolye
detaylarinda bakildiginda 30 adet atdlyenin, yaratici drama egitimini destekleyen konular merkezinde
ve yaratict drama ile yakin temaslh yaklasim ¢alismalar1 olarak gergeklestirilen atdlyeler oldugu
goriilmektedir. Buanlami ile gerceklestirilen atolyelerin asil hedefinde yaratici dramanin Tiirkiye’deki
uygulayicilar tarafindan dogru bir sekilde kullanilmasina yoénelik yogun bir ¢aba oldugu sdylenebilir.
Uygulamalarim ilk yillarinda yaratict dramanin kavram olarak ne oldugunun tam olarak net olmadigi
bir Tiirkiye ortaminda, Tamer LEVENT 4. Uluslararas1 Egitimde Yaratict Drama Semineri’nin agilis
konugmasinda daha once gercgeklestirilen 1985,1987 ve 1989 tarihli seminerleri daha ¢ok dramanin
tanim1 ve Ozellikle egitimdeki islevi iizerine yogunlasan bir yapida tanimlamaktadir.

San’m 1993 tarihinde diizenlenen 5. Uluslararas1 Egitimde Yaratict Drama Semineri agilis
konusmasinda, egitim kurum ve kuruluslarinda ¢alisanlar, 6gretim elemanlari ve egitimcilere yaratici
dramanin genis bir sekilde tanitilmasini 1985 yilinda gergeklestirilen ilk seminer ile oldugundan
bahseder. Yine bu ilk seminerde “Egitimde drama nedir, bir yontem olarak hangi nitelik ve 6zellikleri
tasir? Nasil uygulanir?” gibi sorulara yanit verilmeye calisildigini soyler. ikinci ve iigiincii seminerleri
kavramin iyice oturtulmasi ve egitimde dramanin yagamsal dneminin vurgulanmasi olarak tanimlar.
Uciincii seminerden sonraki dénemi ise kuramsal bilgiye ulasmaya baslayan katilimcilarin
uygulamalarmi irdeleme, sorgulama ve dogrulama gereksinimlerinin ortaya ¢iktig1 dolayist ile
uzmanlasmaya baslanilan bir donem olarak ifade eder (San, 2020, s.2).

Sonug olarak 30 y1li askin siiredir gerceklestirilen atdlyeleri siniflayacak olursak; baslangigta
yaratici dramanin kavram olarak tanitilmasina yonelik amag(disiplin) boyutlu ¢alisildigi, 2000°1li
yillara gelindiginde kuramsal bilgiye ulasan katilime1 uygulamalarinin gegerliligi ve dogrulugunu
saglamaya yonelik, yaratici dramayi destekleyen alanlarda ve arag boyutu ile devam edildigi
goriilmektedir. Hem kavramsal, kuramsal hem de uygulama olarak gelisen yapinin 2010 ve sonrasinda
ise artik toplumsal cinsiyet esitligi, miilteci ve gd¢ sorunu, uyum, yabancilasma vb. 6zellikli ve hem
ulusal hem de uluslararasi odakli konularda gerceklestirilmeye evirildigi sonucuna ulasilabilir.

Tiirkiye’deki Yaratici Drama Alanindaki Atélye Yapisinin Gelisimine Etkisi Bakimindan

Incelenen kongre ve seminerlerde diizenlenen atdlyeler, Tiirkiye’deki atdlye yapisina etkisi
bakimindan ele alindiginda zamana yayilmis bir gelisim siireci goze carpmaktadir. Tiirkiye’de
uygulanan giiniimiiz yaratict drama uygulamalarmin gelisiminde, akademisyen Prof. Dr. Inci San ve
oyuncu, yazar, yonetmen Tamer Levent’in 1982 yilinda bir araya gelisi onemli bir milat sayilmaktadir.
Bu tarihten sonra sanat, egitim ve akademik g¢evreler is birligi icine girmis ve 1985 yilindaki ilk
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semineri organize etmislerdir. 1985 yilinda ve sonrast 1987,1989 ve 1991 yillarinda gerceklestirilen
seminer organizasyonlar1 sirasinda Ankara’da yer alan Goethe Enstitli (Alman Kiiltiir Dernegi)
ve British Council (ingiliz Kiiltiir Dernegi) destegi ile alan uzmanlar iilkemize davet edilmeye
baslanmistir. Davet edilen uzmanlar drama kavramimi uygulamali olarak katilimcilara aktarmaya
baslamasi ile birlikte atolye uygulamalarinin ilk sekillenmeleri de gergeklestirilmeye baglanmistir.

Adigiizel (2021a), 4. Uluslararas1 Egitimde Yaratic1 Drama Semineri kitab1 dnsoziinde soyle
demektedir; Bu kitap bir yoniiyle Tiirkiye’de egitimde dramanin gelisimi agisindan ayr1 bir 6neme
sahiptir. Seminerde yapilan atolyelerdeki etkinliklere dikkat edildiginde, bu etkinliklerin ¢ok temel
caligmalar oldugu goriiliir. Uzman drama egitmenlerinin etkinlikleri daha ayrintili incelendiginde
Tiirkiye’deki drama anlayisinin temel iskeletinin bu seminerlerde yapilan etkinliklerle olusturuldugu
rahatlikla goriilebilir.

Bu anlamda yapilan atdlye incelemelerinde elde edilen verilerden, baslangigta kurulan
Almanya ve Ingiltere Kiiltiir merkezleri is birligi ve bu iilkelerden davet edilen uzman uygulamalari
nedeniyle, Tirkiye’deki atdlye yapilarinin bu iilke ekollerinden yola ¢ikarak sekillenmeye bagladigi
sOylenebilir.

Okvuran (2014, s. 1722), “Dramada Siirdirebilirlik (Sustainability in Drama)” adli
makalesinde yaratici dramayr 6grenen katilimcilart 1980, 1990 ve 2000°li kusaklar olarak ele
almistir. Aragtirmasinda, 1980’ler kusagimin yaratici dramayi1 yabanci yayinlar ve etkilesimler
yoluyla, 1990’lar kusaginin yaratict dramay1 ulusal ve uluslararas: seminerler araciligryla, 2000°1i
yillarda ise yaratict dramay1 agirlikli olarak Cagdas Drama Dernegi tarafindan verilen drama
dersleri, Ankara Universitesi Yaratict Drama Toplulugunun ¢aligmalarindan ve tezli yiiksek lisans
programlarindan 6grenildiginden bahsetmektedir. Bu ¢alismada da goriilmektedir ki yapilan kongre
ve seminerlerdeki atolyeler ve bu atolyeleri gerceklestiren egitmen/liderlerin uygulama ydntemleri
bir kusagin Tiirkiye’deki yaratict drama anlayisini olusturmalarinda etkin bir rol oynamaistir.

Yine bu ilk seminer organizasyonlari ile birlikte iilkedeki akademik ¢aligmalarin gelisiminin
de ivme kazandig1 goriilmektedir. Ulusal tez veri tabanindan arastirildiginda; 1988 yilinda Tiilay
Ustiindag tarafindan yazilan “Dramatizasyon agirlikli ydntemin etkililigi” konulu yiiksek lisans, 1989
yilinda Songiil Aynal tarafindan yazilan “Dramatizasyon yonteminin yabanci dil 6gretimi iizerindeki
etkisi” konulu yiiksek lisans, 1990 yilinda Esra Omeroglu tarafindan yazilan “Anaokuluna giden
bes-alt1 yasindaki ¢ocuklarin sézel yaraticiliklariin gelisimine yaratict drama egitiminin etkisi”
konulu doktora, 1991 yilinda Aylin Kalkanci tarafindan yazilan “Dramatizasyon yonteminin okul
oncesi egitimde kullanimi” konulu yiiksek lisans vd. calismalarin seminerlerle paralel bir tarih
akisi ile ortaya ¢ikmaya basladigi géze ¢arpmaktadir. Bu anlamda da hem akademik hem de atolye
uygulamalarinin Tiirkiye’de bu seminerlerle birlikte yapilanmaya basladigi, seminerlere katilan
egitimci, akademisyen, 6gretmenlerin 6grendikleri bilgi ve uygulamalart kendi uzmanlik alanlari ile
birlestirmeye basladiklari, uygulamalar ve atolyeler diizenledikleri goriilmektedir.

Dérdiincii Probleme iliskin Bulgular ve Yorumlar

UEYDS/K’ ne katilan egitmen/liderler hangi iilkelerden gelmistir? Mezuniyet durumlari ve uzmanlik
/meslek alanlar1 nelerdir?
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1985 yilinda gergeklestirilen ilk seminer organizasyonu ve sonrasinda 1987,1989 ve 1991 yillarinda
gerceklestirilen seminer organizasyonlar1 sirasinda Ankara’da yer alan Goethe Enstitii (Alman
Kiiltiir Dernegi) ve British Council (ingiliz Kiiltiir Dernegi) destegi ile alan uzmanlar iilkemize
davet edilmeye baslanmistir. Bu nedenle incelenen seminer ve kongrelere katilan egitmen/liderlerin
katildig1 iilkeler bakimindan agirhkli Almanya ve Ingiltere iilkelerinden egitmenlerin katilimi
gerceklesmistir. Incelenen altmig dért atdlyenin yirmi besi Almanya, on {igii Ingiltere kokenli
egitmen/liderler tarafindan gerceklestirilmistir. Genel olarak davet edilen egitmen/liderlerin agirlikli
Avrupa kitasindan katilim gergeklestirildigi goriiliirken, bunun yan1 sira, Amerika, Kuzey Amerika,
Okyanusya ve Asya’dan katilimlarin da oldugu goriilmektedir. Egitmenlerin katildig: iilkelerin
agirhiklar Sekil 2°de gosterilmektedir.
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Sekil 2. UEYDS/K ’ne Katilan Farkl: Ulke Egitmen/Liderlerin Katildig1 Ulkeler

Egitmen/liderlerin uzmanlik alanlart incelendiginde agirlikli “Tiyatro Pedagogu” ve
“Yaratict Drama Egitmeni” bagliklar1 goze ¢arpmaktadir. Bu iki kavramdan Tiyatro Pedagogu
agirhiklt Almanya’da tercih edilen bir kavram iken Yaratict Drama Egitmeni, Drama Egitmeni/
Ogretmeni kavramu ise Ingiltere’de agirlikli kullanilmaktadir. incelenen 64 atdlyeyi gerceklestiren
egitmenlerden; 28’i “Tiyatro Pedagogu, Egitimcisi, Ogretmeni olarak tanimlanmistir. Kavramlar
farkli olmakla birlikte igerik bakimindan hemen hemen ayni meslek dali oldugu i¢in tek baslikta
kategorize edilmistir. Yirmi altis1 Yaratict Drama Egitmeni, Drama Egitmeni, Ogretmeni olarak
tanimlanmis yine farkli iilkelerde farkli isimlerle adlandirilsa da icerikte ayni olan kavram tek baslik
altinda ele alinmigtir. On ikisi Oyuncu, Aktris, Aktdr, Tiyatrocu olarak meslekleri ifade etmis sahne
sanatlar1 alaninda yer almasi nedeniyle TV- Tiyatro oyuncusu vb. ayrima gidilmeksizin tek baslikta
toplanmistir. On biri Yazar, on biri Dans/Hareket/ Beden Egitimcisi/Koreograf, onu Y&netmen/
Yapimci, besi Miize egitimcisi baglig1 altinda toplanmistir. Egitmen/liderlere ait tiim sayisal bilgilerin
Tablo 11°de belirtilmistir.
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Tablo 11. Egitmen/Liderlerin Uzmanlik Alani/Meslegi

Egitmen/Liderlerin Uzmanhk Alani/Meslegi Boéliimler Yiizde
Tiyatro Pedagogu/ Egitimcisi/Ogretmeni 28 21,05
Yaratici Drama Egitmeni/Drama Egitmeni, Ogretmeni 26 19,55
Oyuncu/Aktor/Aktris/Tiyatrocu 12 9,02
Yazar 11 8,27
Dans/Hareket/ Beden Egitimcisi/Koreograf 11 8,27
Diger Alanlar 11 8,27
Yonetmen/Yapimet 10 7,52
Miize Egitimcisi 5 3,76
Estetik/Sanat Egitim Ogretmeni 3 2,26
Oyun Pedagogu 3 2,26
Miizik Ogretmeni/Egitmeni 3 2,26
Kiiltiir Pedagogu 2 1,5
Ogretici Oyunlar Egitmeni 2 L5
Palyaco 2 1,5
Dramaturg 2 1,5
Plastik Sanatlar/Maske Sanatcisi 2 1,5
TOPLAM 133 100

Egitmen/liderlerin mezuniyet durumlart incelenen kongre/seminer kitaplarinda yer alan
0z gee¢mis ve internet veri tabanli yapilan arastirmalarda tespit edilerek yazilmistir. Altmis dort
egitmenden otuz altis1 Lisans, sekizi yiiksek lisans, yirmi dordii doktora ve iistii seviyede egitimini
tamamlamistir. Mezuniyet bilgilerine Sekil 3’te 6zetlenmistir.

Egitmen/Liderlerin Mezuniyet Durumu

40

20
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: ]

Mezuniyet Durumu

Mlisans M Yiksek Lisans m Doktora ve Ustd

Sekil 3. Egitmen/Liderlerin Mezuniyet Durumu

Sonug¢ ve Oneriler

Yapilan arastirmada 1985 yilindan 2019 yilina kadar diizenlenmis olan UEYDS/K’ne farkli
tilkelerden katilan egitmen/liderlerin yiiriittiigti atolyelerin, basili kongre ve seminer kitaplarinda
yer alan raporlari iizerinden incelenmesi amaglanmistir. 1985-2019 yillar1 arast 30 adet kongre ve
seminer diizenlenmis olup, bu kongre ve seminerlere ait basili kitaplardan 23 adedine ulasilabilmistir.
Ulasilabilen basili 23 adet kitapta yer alan atdlye raporlari, arastirma problemine yonelik sorular
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iizerinden irdelenmis, bu dogrultuda elde edilen veriler lizerinden asagida siralanan problem basliklari
altindaki sonuglara ulagilmistir.

Birinci Problem ve Alt Problemlerine iliskin Sonuglar

Arastirmaya doniik ilk problem, seminer ve kongrelere katilan egitmen/liderlerin yiiriittiigii atolyelerde
agirlikli kullandiklart tekniklerin neler oldugu, kendilerine ait bir teknik kullanimi olup olmadigi ve
atolyede yonerge siireglerinin nasil olduguna iliskindir. Bu anlamda altmig dort farkli tilke egitmeninin
yiriittiigii yiiz sekiz atdlye incelenmis, birden ¢ok kere katilan egitmen/lider atdlyeleri ayiklanarak,
son gergeklestirdikleri atdlyeler referans alinarak analizler yapilmistir. Yapilan veri incelemelerinde
frekans degerleri temel alindiginda gerceklestirilen altmis dort atlyenin elli tigiinde dogaglama, kirk
altisinda rol oynama ve kirk ikisinde ise grup dogaclama tekniklerine yer verildigi goriilmektedir.
Bu anlamda egitmen/liderlerin atdlyelerinde yaratici dramanin ayrilmaz bir parcasi olan dogaglama
ve rol oynama tekniklerinin 6ne ¢iktigi goriilmektedir. Kongre/seminerlere katilan egitmen/liderin
katildiklar1 kongre ve seminerlerde kendilerine ait bir teknik kullanimi olup olmadigina iliskin
atdlye dokiimleri {izerinden yapilan incelemede anlamli bir sonug elde edilememistir. incelemelerde
atolyelerde egitmen/liderlerin kendilerine ait bir teknik kullaniminin belirtilmedigi goriilmektedir.
Yapilan at6lye rapor incelemelerinde farkli tilkelerden katilan egitmen/liderin tamaminin, atdlyelerin
yaratici drama atdlyesi ve/veya yaratici drama diginda gerceklestirilen atdlye olmasina bakilmaksizin
atolyelerde agik ve anlasilir bir sekilde yonerge verdigi, gergeklestirilen etkinliklere ait yonergelerin
aciklamalar ile desteklendigi goriilmiistiir. Ancak yapilan ¢alismada referans alinan atdlye raporlari,
liclincii kigiler tarafindan tutulmus raporlar olup c¢eviri kayiplari, editdr diizenlemeleri gibi
degisiklikleri icerebileceginden, egitmen/liderlerin atdlye yonetmelerine iliskin yorum genel bir
goriis olarak verilmektedir.

ikinci Probleme iliskin Sonuclar

Arastirmada ikinci problem olarak UEYDS/K’ne katilan farkl: iilke drama egitmen/liderleri atdlye
yapilandirmalarinda uygulandiklar siire¢ ve Tiirkiye’de kullanilan atélye yapisi ile benzesen yonleri
iizerinden incelemeler yapilmistir. Elde edilen bulgulardan yola ¢ikarak UEYDS/K’ne katilan
egitmen/liderlerin atdlye yapilandirmalarinda igerikleri birbirinden farkli olmakla birlikte bir 1sitnma
ve hazirlik siireci ve bunu takip eden bir canlandirma siirecinin genel olarak yer aldigi goriilmiistiir.
Atolye yapisinda Tiirkiye’den farkli olarak anlamli bir gogunlukla degerlendirmelere yer verilmedigi
ve/veya sadece ara degerlendirme sayilabilecek etkinliklerin gergeklestirildigi goriilmektedir. 29.
Kongrede atdlye yiiriitiiciisii olarak Polonya’dan katilan Mateusz Marciniak kongreye ait kitabin
kapanis konugmasi boliimiinde degerlendirme/tartisma agsamasina yonelik ...Kesfettigim diger
seylerden bir tanesi de aslinda normalde bu c¢aligsmalar1 Polonya’da yiiriitiirken, kendi grubumda
bu kadar degerlendirme kismi yapmadigimdi.” Seklinde bir konugsma gerceklestirmistir. Bu
anlami ile farkli {ilkelerden katilan egitmen/liderlerin atolyeleri yapit ve asama sistemi olarak
farkli iki baslikta ele alinmistir. Atdlyeler yap1 olarak 1sinma/hazirlik, canlandirma, ara ve genel
degerlendirme/tartigma asamasindan bir ya da birkagini barindiriyor olmasi goz Oniine alinarak
degerlendirilmistir. Bu haliyle 64 atdlyeden 52 adedinde Tiirkiye’deki atolye yapisi ile benzerlik
durumunun oldugu sonucuna varilmistir. incelenen atélyelerde her ne kadar igerik ve uygulanisi farkli
olanlar olsa da temelde siirece, bedensel ve/veya zihinsel hazirliga yonelik bir 1sinma asamasinin
yer aldigi goriilmektedir. Yine siirecte canlandirmalar yer verilmis olmasi, etkinlik bazinda ara
degerlendirmeler yapilmis olmasi bir arada diisliniildiiglinde yapisal olarak atdlyelerin benzestigi
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diistinlilmiistiir. Tiirkiye’deki yaratici drama yapisinin ge¢misten bugiine olusumuna yine bu seminer
ve kongrelerdeki atolyeler ve atdlyeleri yiiriiten egitmenler/liderlerin uzmanlik ve deneyimlerinin 6n
ayak oldugu diisiintildiigiinde atolye yapisindaki benzerlik olagan bir sonug olarak degerlendirilmistir.
Atolyelere “atdlye yapilandirma sistemi” bakimindan degerlendirildiginde ise 64 atdlyeden sadece
27 adedinin Tiirkiye’deki atdlyelerin asama sistemi ile Ortiisen bir yapida hesaplanmistir. Atdlye
yapilandirma sistemi olarak analizler yapilirken atdlyelerde, 1- Isinma/Hazirlik, 2- Canlandirma,
3- Degerlendirme/Tartisma asamalarinin, uygulamalarin tamaminda biitiinliiklii bir sekilde bulunup
bulunmadigina bakilmistir. Buradan hareketler Tiirkiye’de 1985 yilindan baglayan kongre/semineler
dizisinin Tirkiye’deki yaratict drama geleneginin olusumunda temel bir iskelet gorevi gordiigi,
alanda yetisen uzmanlar ile Tiirkiye’de uygulanan yaratic1 drama uygulamalarmin kendine has bir
sistem gelistirdigi sonucuna ulasilabilir.

Uciincii Probleme iliskin Sonuclar

Arastirmada ticlincii problem olarak UEYDS/K’nde gergeklestirilen atolyeler yaratict dramanin
agirlikli hangi boyutu lzerinden gerceklestirildigi ve Tirkiye’deki yaratict drama alanindaki
atolye yapisinin gelisiminde nasil bir etkisi oldugu {izerinden inceleme yapilmistir. Yapilan atolye
incelemelerinde UEYDS/K’nde gergeklestirilen atdlyeler boyut olarak ii¢ boliimde ele alinabilir.
Bunlardan ilki seminerlerin ilk yillarini kapsayan, gergeklestirilen atolyelerin agirlikli olarak yaratict
drama kavraminin ne oldugu ve nasil uygulandigina iligkin temel bilgileri vermeyi amagladig1 ve
yaraticidramauygulamalarinin temel asamalarinin 6gretimine yonelik kuramsal ¢alismalarin yapildigi,
yaratici dramanin amag boyutuna hizmet eden atdlye siiregleridir. ikinci olarak kuramsal bilgiyi edinen
katilimcilarin uygulamalart dogru olarak gerceklestirmesi ve yaratici drama egitimini destekleyen
dans, devinim, miize vb. konularda at6lye kurgulamalarini nasil ger¢eklestireceklerine iligskin bilgileri
iceren atOlyelerin yuriitiildigl, yaratict dramanin hem ara¢ hem de amag olarak kullanildig: atdlye
stirecleridir. Son olarak ise kuramsal ve destekleyici egitimlerin tamamlandigi, Tiirkiye’de oturmus
bir yaratici drama kavram catis1 altinda egitmen/liderlerin yaratic1 dramayi egitimde bir arag olarak
kendi uzmanlik alanlar1 ve toplumsal sorunlarla iliskilendirerek yiiriittiigii atolye siiregleridir. Bu
anlamda yapilan incelemelerde énemli bir ¢ogunlugun yaratic1 dramay1 ara¢ boyutunda ele aldig1
goriilmektedir. Ancak detaylarina bakildiginda Tiirkiye’de kavramin oturma siirecinde oldugu ve
bu elli bes atdlyeden otuzunun yaratici drama egitimini destekleyen konular merkezinde ve yaratict
drama ile yakin temasli yaklasim galismalari olarak gerceklestirilen atolyeler oldugu goriilmektedir.
Bu anlamu ile arag¢ olarak kullanilan atolyelerin, Tiirkiye’deki disiplinin olusmasinda yaptig1 etki
ile ayn1 zamanda amag olarak da degerlendirilebilecegi sonucuna varilabilir. Yine yapilan atdlye
caligmalarinin Tirkiye’deki atolye yapisina etkisi bakimindan incelemeler yapildiginda UEYDS/
K’ne katilan farkli iilke egitmenlerinin ve bu egitmenlerle Tiirk egitmenlerin yaptig1 tartigmalarin
ve degerlendirmelerin Tiirkiye’deki yaratic1 drama disiplinin ve sisteminin olusumunda temel bir rol
oynadig1 sonucuna varilabilir. 1980 6ncesi Tirkiye’de dramatizasyon ¢alismalar1 olarak okullarda
yer alan ve miisamereden oteye gitmeyen, tiyatro terimleri ile i¢ i¢e ge¢mis bir yapidan s6z edilirken
bugiin oturmus bir yaratict drama kavrami ve ¢aligma alan1 bulunmaktadir. Giiniimiizde kullanilan
Yaratic1 Drama uygulamalarima kadar gegen siirede bu seminer/kongrelerin, dolayist ile bu seminer
ve kongrelerde atdlyeler diizenleyerek kendi uzmanlik ve deneyimlerini Tirkiye’deki katilimcilara
aktaran egitmen/liderlerin etkisi yadsmmamaz bir gercekliktir. Bugiin Tiirkiye’de yaratici drama
alaninda kuramsal calismalar gerceklestiren akademisyen ve egitmen/liderlere bakildiginda Inci San,
Omer Adigiizel, Nami Eren Bestepe, Ayse Okvuran, Ayse Cakir {lhan, Ali Oztiirk, Naci Aslan, Tiilay
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Ustiindag, Tiilin Saglam ve diger bir¢ok arastirmacinin bu seminerlerin ilk katilimeilar1 oldugu goze
carpmaktadir. Dolayis1 ile 1985-2019 yillar1 arasinda gergeklestirilen kongre ve seminerlerdeki
farkli egitmen/liderlerinin atolye uygulamalar: Tiirkiye’deki yapinin gelisimine olumlu bir etki ettigi
sonucuna varilabilir.

Dérdiincii Probleme iliskin Sonuclar

Yapilan arastirmada, UEYDS/K’ ne katilan egitmen/liderler hangi iilkelerden geldigi ve mezuniyet
durumlart ile uzmanlk /meslek alanlari arastirilmistir. Incelenen kongre ve seminer kitaplarinda
yer alan egitmen/lider 6zge¢misleri ile internet veri tabani iizerinden yapilan arastirmalarda katilan
egitmen/liderlerin agirhikli Almanya ve Ingiltere’den katilim sagladig1, uzmanlik ve meslek alanlarmin
ise Tiyatro Pedagogu, Egitimcisi, Ogretmeni ve Yaratict Drama Egitmeni, Drama Egitmeni,
Ogretmeni meslek ve uzmanlik alanlarindan geldigi sonucuna varilmistir. Egitmen/liderlerin birden
cok meslek ve uzmanlik alanina sahip oldugu durumlar mevcuttur. Egitmen bazinda degil uzmanlik
bazinda frekans degerleri olusturulmustur. Egitmen/liderlerin uzmanlik alanlar1 incelendiginde
Tiyatro Pedagogu ve Yaratici Drama Egitmeni disinda, oyuncu, aktor, aktris, tiyatrocu, yonetmen/
yapimci, yazar, plastik sanatlar/maske sanatcisi, dramaturg, miizik 6gretmeni, oyun pedagogu,
estetik/sanat egitmeni, dans, hareket egitmeni, koreograf, miize egitimcisi, kiiltiir pedagogu, palyaco,
ogretici oyunlar egitmeni gibi alanlarda uzmanliklarinin oldugu goriilmistiir. Bu anlamda yaratici
drama egitiminin ayni zamanda bir giizel sanatlar ve estetik egitim oldugu, disiplinler arasi ¢alisildigi
gercekligine de ulasilabilecegi sOylenebilir.

Yapilan arastirmada 1985-2019 yillari arasinda diizenlenen UEYDS/K’lerine katilan farkli
iilke egitmen atdlyelerinin incelenmesi amaglanmustir. Ozellikli olarak farkl iilkelerden katilan
egitmen/liderlerin atdlye incelemelerinin yapilmasindaki temel amag farkli cografya ve kiiltiirlerde
yaratict drama uygulaniglarinin seminer ve kongreler baglaminda iilkemizdeki yaratict drama
kiiltiirine katkilarii incelemek olusturmustur. Calismanin ilk problemini olusturan kullanilan
yontem ve teknikler ile atolyelerdeki yonerge verislerine iliskin sonuglarda agirliklt olarak
dogaglama ve rol oynama teknikleri kullanilmaktadir. Bugiin alinyazinda yer alan calismalarda
da bir yaratic1 drama atdlyesinde 6grenmenin etkin gerceklesmesi, yaparak ve yasayarak 6grenme
yontemlerini igermektedir. Bu baglamda kullanilan ve katilimcilarin kendi yagantilarindan getirdikleri
deneyimleri isin igine kosarak gerceklestirdikleri rol oynama ve dogaglama etkinlikleri yaratici
dramanin baslangicindan bu zamana 6nemli bir rol oynamistir. Calisma ayni zamanda tekniklere
iligkin zamana yayilan bir cesitlilik ivmesini de gozler oniine sermistir. Baslangicta gerceklestirilen
seminerlerde drama kavraminin tanitilmasi ve kavramin yerlestirilmesi 6nem arz ettiginden, agirlikl
kuramsal ¢aligmalar yapildig1 dolayist ile teknik kullaniminin temel diizeyde ve sayica az oldugu
goriilmiistiir. Son kongrede gergeklesen atdlyeler incelendiginde ise gerek siireclerin gerek ise teknik
kullaniminin gelistigi goriilmektedir. Yillar icinde egitmen/liderlerin atdlyelerde 6grenmenin etkin
olarak gerceklesebilmesi, katilimcilarin ilgilerinin ve katilimlarinin artmasi gibi birgok nedenle farkli
teknik ve yontemler kullanmaya basladiklar1 goriillmektedir. Yine Tiirkiye’deki yapilandirma sistemi
ve atolye yapisi bakimindan yapilan incelemelerde de sonuglar dikkat ¢ekici olarak nitelendirilebilir.
1980 6ncesi Tiirkiye’de miisamere ve oyunlastirmalar diizeyinde yer alan ¢calismalarin, 6zellikle 1985
yilindan itibaren diizenlenen seminer ve kongreler sonrasi kendine yaratici drama baslig1 altinda
sistematik bir atdlye yapisi ve yapilandirmasi ile alanda kendine yer bulmaya basladig1 goriilmektedir.
Seminer ve kongreler ile birlikte farkli cografya, kiiltiir, meslek ve uzmanlik alanlarindan gelen
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egitmen/liderlerin kendi iilkelerinde uyguladiklari yapiyr Tiirkiye’de diizenlenen seminer ve
kongreler araciligi ile katilimeilarla paylastigi goriilmektedir. Bu paylasimlarin, zaman igerisinde
donemin katilimcilari, giiniimiiziin yaratic1 drama alaninda hem kuramsal hem uygulayici diizeyinde
caligan kisilerce kendi deneyim ve uzmanlik alanlari ile birlestirilerek yeni kusaklara aktarildigi ve
bu anlamda Tiirkiye’de yaratict drama yap1 ve yapilandirma sistematiginin ilk uygulanis seklinden
farklilasarak ve gelistirilerek uygulandig1 gortilmektedir. Bu anlamda farkli cografyalardan gelen
egitmen/liderlerin Tiirkiye’deki yapinin gelisiminde rolii yadsinamaz. Ancak bu gelisimden, farkli
iilkelerden katilan egitmen/liderlerin atdlyelerinin oldugu gibi kopyalandigi, salt taklitgilikten olusan
bir yapilanma anlagilmamalidir. Yapilan incelemeler gostermistir ki Tiirkiye’deki yap1 seminer ve
kongrede yer alan egitmen atolyeleri ile ortak noktalar igermekle birlikte 6zellikle Degerlendirme/
Tartisma asamast bakimindan farklilagmaktadir. Bu baglamda Tiirkiye’de olusan yaratict drama
kiltiiriintin salt bir kopyaciliktan ibaret olmadigi, kendine has atdlye yapist ve yapilandirma
sistematigini gelistirmis bir alan oldugu sonucuna varilmistir. Burada belirtilmesi gereken 6nemli
bir nokta da gelistirilen agamaliliga dayali atdlye yapisinin zorunlu bir yap1 olmayip, temel olanin
atolyenin biitiinliiglinlin saglanmasidir. Bu yap1 yol gosterici niteliktedir. Bu baglamda, bir atolye
tasarlanirken, atolyenin konusu, katilimei 6zellikleri, atdlyenin siiresi, egitmenin yaklasimi vb.
faktdrler gbz 6niinde bulundurularak agamali yapidan yararlanilarak atlyenin biitiinliigii saglanmaya
caligilir. Seminer ve kongrelere tarihsel olarak bakildiginda; 1985-2008 yillart arasi diizenlenen
ilk 12 bulusmanin egitmen/liderlerin yaratici drama ile ilgili bilgi ve deneyimlerinin aktarimini
yaptig1, yaratict dramanin Tiirkiye’de bilinirliginin artirilmasia yonelik kaygilar tagiyan, kuramsal
bilginin de ele alindig1 bir nitelikte olduklar1 goze ¢arpmaktadir. 2008 Kasim ayinda diizenlenen
13. bulusma “Tiyatro Kongresi” ad1 altinda diizenlenmistir. Bashiginda yer alan “Kongre” kavrami
ile birlikte artik Tiirkiye’de seminer olarak baslayan bulugmalar bu tarihten itibaren, daha bilimsel
olarak ele alinan alanda kuramsal ¢aligmalar yapan bireylerin, aragtirma sonuglarinin paylasimi olan
bildirilerine de yer verilen daha genis kapsamli bir organizasyona doniismiistiir. Yine bu kongre
ile birlikte Cagdas Drama Dernegi onursal bagkanligi, yaratici dramanin diinyaca taninan egitmen/
liderlerinden, Dorothy Heathcote’a verilmistir. Dorothy Heathcote gerek alandaki konumu gerek
ise birikimi ile yaratici drama alaninin énemli onciilerinden olmustur. Bu baglamda Tiirkiye’de
diizenlenen seminer ve kongreler, katilimeilarin farkl {ilkelerden gelen nitelikli egitmenler/liderler
ile bulugmalaria aracilik etmis olmasi, bu egitmen/liderlerin seminer ve kongre sonrasi yapmis
oldugu bildiriler ve sunumlar1 igeriyor olmasi nedeniyle tasidigi gérev bakimindan da olduke¢a
onemlidir. Yaratici dramanin alanda kavramin dgretilmesinden, kavramin 6ziine doniik ¢aligmalara,
disiplinler arasi kurulan baglardan, toplumsal konulara kadar olduke¢a ¢esitli konu basliklarinda
diizenlenen seminerler bir yoniiyle Tiirkiye’deki alan ve alan ¢alismalarina katki saglarken bir
yoniiyle de Tiirkiye’nin diinyada yaratict drama alani i¢inde kendine yer bulmasini da saglamistir.
1990 yilinda kurulan ve bu tarihten itibaren seminer ve kongrelerin diizenlenmesi gorevini lstlenen
Cagdas Drama Dernegi’nin, Almanya, Oyun ve Tiyatro Pedagojisi Ust Birligi (BAG Spiel and
Theatre), IDEA (International Drama/Theatre and Education Association — Uluslararasi Drama/
Tiyatro ve Egitim Dernegi) ve EDERED (European Drama Encounters) adli kurumlara tiyelikleri
diinyada sz sahibi olundugunun adeta kanit1 niteligindedir. Seminer ve kongrelerdeki farkli tilke
egitmen/liderlerinin atdlyeleri kapsaminda yapilan ¢alisma egitmen/liderlerin meslek ve uzmanliklari
bakimindan da incelenmistir. Bu egitmen/liderlerin biiyiik ¢ogunlugu Tiyatro ve Yaratict Drama
Ogretmeni/egitmeni olmakla birlikte aktdr, aktris, yonetmen, yapimci, yazar, sanat egitimcisi,
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dans ve beden egitmeni gibi sanatin bir¢ok alanindan gelen egitmen/liderlerin meslekleri yaratici
dramanin bir sanat egitimi alanm oldugu ve disiplinler arasi ¢alistig1 gergekligini de bir kez daha
gozler Oniine sermistir. Bu sonuglardan hareketle; Tiirkiye’de 1985 yilindan bu yana diizenlenmekte
olan Uluslararas1 Egitimde Yaratict Drama seminer ve kongreleri ve bu kongre/seminerlere katilan
farkl iilke egitmen/liderlerinin atdlyelerinin, Tirkiye’deki yaratict drama disiplinin olusumunda
biiyiik bir katki sundugu soylenebilir.

Oneriler

Arastirma kapsaminda temelde UEYDS/K’ne katilan yabanci egitmen/lider atdlyeleri incelenmis ve
arastirma sorulart dogrultusunda sonuglar ortaya konmustur. Bu sonuglardan yola ¢ikarak; yaratici
drama alaninda c¢alisan egitmen/lider, 6gretmenler, arastirmacilar, bireysel ilgi duyan bireyler ile
kongre/seminerleri diizenleyen kurum/kuruluslara ve is birligi gerceklestiren kurumlara yonelik
Oneriler;

» Egitimde yaratici dramanin tarihsel gelisiminde, Tiirkiye’de diizenlenen ulusal ve
uluslararasi kongre ve seminerlerin 6nemi ve etkisi tizerine bir ¢alisma yiiriitiilebilir.

« UEYDS/K’lerinde yer alan Tiirk egitmenlerinin atdlyeleri {izerinden incelemeler
gerceklestirilebilir.

* UEYDS/K’ne katilan ilk katilimcilar ve son katilimcilarin deneyimlerinden yola ¢ikarak
karsilastirmali calismalar gerceklestirilebilir.

* Cagdas Drama Dernegi tarafindan diizenlenen UEYDS/K’leri sonrasi, kongreye iliskin
bildiri sunumu yer alabilir.
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Introduction

Since the inception of human existence, there has been a profound and enduring curiosity concerning
the environment and the world. It is evident that human communities, within the known life
environment, have systematically responded to this innate curiosity. The emergence of knowledge
and sciences can be observed as a natural consequence of the imperative to comprehend and interpret
the intricacies of the societal fabric. In the contemporary era, knowledge undeniably stands as the
paramount instrument for the advancement of societies. The rapid advancements in science and
technology are effecting a profound transformation in societies and contemporary humanity. In this
context, the shift in culture and, consequently, the evolution of knowledge are gaining momentum. The
knowledge that undergoes this evolutionary process also serves to categorize societies, perpetuating
a continuum that commenced with primitive societies and persists today under the nomenclature of
the “information society.” Within information societies, characterized by an escalating rationality
accompanying modernization, it is discernible that social communication among individuals is
actualized through collective activities fostering the transfer of knowledge and experience. The
shared engagement in these activities contributes significantly to fostering harmony and facilitating
development across societies, cultures, nations, and academic disciplines.

Our nation and the global community are presently navigating a phase characterized by swift
transformations propelled by social advancements and technological innovations. To effectively
address the imperatives of this era, there exists a critical need to enhance the caliber of education
and knowledge on both national and international fronts. This entails the cultivation of individuals
endowed with independent and creative thinking abilities, the perpetuation and practical application
of acquired knowledge, and the ongoing development of diverse educational approaches and
disciplines designed to fulfill these objectives.

Upon examining the topics San (2018) explored in his work “Creative Drama and Museum,”
it becomes evident that Creative Drama serves as a methodological tool in educational processes,
both directly and indirectly, both in our nation and globally. Simultaneously, it has established a niche
within arts education, assuming the role of a distinct discipline with its own purpose and significance.

Looking at the history of creative drama, it can be seen that it did not emerge suddenly
but had a continuous development process. From the 19th century onwards, it can be seen that the
examples of creative drama, which were not conceptualized at the beginning but were applied, began
to show their traces in different countries, at intersecting dates, either under the name of the play or
with applications such as dramatizations, and information about this development process can be
confirmed from written sources today. Examples of these written sources are Harriet Finlay Johnson’s
“Dramatic Teaching Method” dated 1912 in Britain, Henry Caldwell Cook’s “The Way of Play” dated
1917, Peter Slade’s “Drama with Children” dated 1954, and Brain Way’s “Development through
Drama” dated 1967. Apart from this, Winifred Ward’s books “Creative Drama” in 1930, “Theater for
Children” in 1939, “Creating Plays for Children” in 1947, “Creating Plays with Children” in 1947,
“Stories for Dramatizing” in 1952 are other studies conducted in our country (Adigiizel, 2018).

Considering the history of the development of creative drama in Turkey, Adigiizel (2018,
p.7) argues that the recent history of creative drama in education in Turkey should be analyzed before
and after the 1980s. The reason for this is that the first meeting of Inci San and Tamer Levent, two
pioneers in the field of creative drama in Turkey, took place in 1982, and the existence of creative
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drama understanding in its present meaning has been felt since this date. Although 1982 is taken
as a milestone in the history of creative drama in Turkey, it is seen that in the pre-1980 period, the
concept of “Dramatization” was included in the National Education programs, and studies were
carried out as a preface to today’s concept of creative drama. Selahattin Coruh’s book “Dramatization
in Schools,” published in 1950, can be an example of these studies. In his book, Coruh includes
chapters such as the introduction of dramatization to schools, Children and Dramatic Activities,
Teaching Principles and Dramatization, The Role of Dramatization in School-Family Cooperation,
Dramatic Performances, Theatre, Puppets, Karagéz, Radio Representations. It is the first book in
Turkey to emphasize dramatization other than theatre and to give examples of direct applications for
teachers (Adigiizel, 2008, p.12).

While the concept of creative drama was introduced in Turkey before 1980 with the concepts
of musamere, theater plays, representations, and dramatization, the post-1980 period witnessed a
process in which developments in the field of creative drama accelerated. The seminars, which
contributed greatly to the formation of creative drama culture and the first of which was organized in
1985 under the name of “1st International Seminar on Dramatization in Education”, are the first step
of this acceleration. 1985 is remembered as the year that began publicizing the contemporary use of
creative drama in Turkey. The seminar, held for the first time in Ankara between April 29 and May
3, 1985, aimed to provide general information about the contemporary meaning of creative drama in
education, which differs from the known concept of dramatization. This seminar was very successful
in creating the first impressions about the use of improvisation in arts education and general education.
Workshops, conferences, and open sessions were held during the five-day seminar (Adigiizel, 2018,
p-233). In 1987 and 1989, the second and third seminars were organized, and as a usual result of these
seminars, not only theoretical knowledge was shared, but also practical experiences were exchanged;
these seminars paved the way for creative drama to be recognized by a wider audience in Turkey.
The Contemporary Drama Association, established in 1990 with the main objectives of introducing
and disseminating creative drama and including it in education programs as a teaching method, has
played an important role in making the seminars traditional. The seminar series, which played a
major role in the spread of creative drama culture in our country, was organized every two years from
1985 to 2008. Since 2008, the seminar definition has been replaced by a twice-yearly congress titled
“International Congress of Creative Drama in Education.” Since 2014, it continues to be organized
once a year. Starting in 1985, seminars have been organized in many cities of our country under
various titles, and in 2019, it signed its 30th Congress.

Seminars / Congresses and Studies on Creative Drama in International Education

The starting point of the International Seminars on Creative Drama in Education, the first of which
was held in 1985, was the public recognition, dissemination, and effectiveness of creative drama as a
teaching method in education. San (2020, p.2), in his opening speech of the 5th International Seminar
on Creative Drama in Education, mentions that the first seminar, which was held between April 29-
May 3, 1985, enabled the introduction of creative drama studies carried out until then to lecturers,
educators in institutions and organizations, and that answers to questions about the concept of Drama
in Education were sought. In the same speech, he stated that the second and third seminars helped the
concept to become well-established and that various applications and inquiries began to be made as a
method in education.
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It is indicated that the specialization that came with the seminars led to the need for
dissemination, and in line with this need, the Contemporary Drama Association was founded in 1990.
Considering the process from the first seminar to the present day, it is seen that the series of seminars,
or congresses as they are called today, initially started with the aim of introducing and disseminating
the concept, and today, they continue under the leadership of the Contemporary Drama Association
in order to contribute to the development of the field by sharing experiences related to creative drama
and following social events and developments.

Adigiizel mentions that although the first one started in 1985 with the support of the German
Cultural Center under the name of “1st International Seminar on Dramatization in Education”, it was
written as “Drama in Education Congress” in the seminar program. In this sense, he stated that drama
meetings have been a congress since the beginning, and since 2008, they have been organized under
the name of “Congress” (Adigiizel, Kuyumcu, & Aykanat Ozcan, 2021, p. iv).

According to the Turkish Language Association (2021), a seminar is “A meeting organized
under the direction of several officials to provide information on a subject and to discuss this
information.” Congress is “A meeting held with the participation of administrators, ambassadors,
delegates from various countries.” The first twelve meetings organized between 1985 and 2008
were mainly seminars consisting of workshops, conferences, and panels where experts shared their
knowledge and experiences about creative drama and evolved into congresses. The 13th meeting
held in November 2008 was organized under the “Theater Congress” name. Since then, the 18, and
students from Turkey and abroad have participated in the seminars and congresses. meetings held
between 2008 and 2019 have turned into a more comprehensive organization that includes not only
workshops, conferences, and invited speakers but also abstracts of abstracts, which are the sharing of
research results of individuals conducting academic studies in the field. Organized for the first time
in 1985, the International Seminars and Congresses on Creative Drama in Education have been held
in twelve different cities, including Adana, Ankara, Antalya, Bursa, Eskisehir, Hatay, Istanbul, Izmir,
Kocaeli, Mugla, Sanliurfa and Trabzon. Many creative drama trainers/leaders, artists, educators.

Themes and Development of Seminars/Congresses by Year

The first four seminars held in 1985, 1987, 1989, and 1991 aimed to introduce creative drama and to
promote and adopt the concept among institutions, organizations, and individuals. The fifth seminar in
1993 was titled “Drama and Teaching Knowledge,” the fifteenth Congress in 2009 was titled “Drama
in Life - From Drama to Life,” and the twenty-fourth Congress in 2014 was titled “Method Drama,
Lesson Drama.” These congresses and seminars included workshops and panels on creative drama as
a teaching method in education and a discipline in its own right.

The sixth seminar in 1995 was titled “Drama, Mask, Museum,” the seventh seminar in 1997
was titled “Drama, Instructive Play, Mask,” the fourteenth Congress in 2009 was titled “Drama in
Early Childhood Education,” the twenty-second Congress in 2013 was titled “Drama, Dance, Motion
as a Means of Expression,” the twenty-fifth Congress in 2016 was titled “Dance and Creative Drama,”
and the twenty-seventh Congress in 2017 was titled “Living Museum.” These titles reveal that creative
drama is an art form, a field of arts education, and an interdisciplinary one.

The eighth seminar in 2001 was titled “Processual Drama, Theater Sport and Time in Drama,”
the ninth seminar in 2003 was titled “Forum Theater, Motion, Drama,” the thirteenth Congress in
2008 was titled “Theater Congress,” the sixteenth Congress in 2010 was titled “Bertolt Brecht and
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Educational Games,” and the twenty-first Congress in 2012 was titled “Rituals and Creative Drama.”
These congresses were discussed in the relationship between creative drama and theater.

The tenth seminar in 2005 was “Creative Drama in Intercultural Interaction,” the eleventh
seminar in 2007 was “Yesterday, Today, Tomorrow,” the twelfth Congress in 2008 was “Mosaic”
expert mantle approach and improvisation, the seventeenth Congress in 2010 was “Social Awareness
and Rights Education,” the eighteenth Congress in 2011 was “Differences, Awareness,” The nineteenth
Congress held in 2011 was titled “Awareness of Urbanity,” the twenty-third Congress held in 2013 was
titled “Being a Woman,” the twenty-sixth Congress held in 2016 was titled “Gender and Violence,” the
twenty-eighth Congress held in 2017 was titled “Circle for a Fair World,” the twenty-ninth Congress
held in 2018 was titled “Comers” and finally the thirtieth Congress held in 2019 was titled “Harmony
and Adaptation.” These congresses addressed social and universal questions and problems through
creative drama. Seminar/Congress themes according to years are shown in Figure 1.

Themes of Seminars/Congresses by Year

3 M Social and Universal Issues
a4

m Method and Discipline
3 Dimension of Creative Drama
) Relationships with Art Forms

and Other Disciplines

1 Theater and Creative Drama
0 I I I W Other

1985-2000 2001-2010 2011-2019

Figure 1. Theme distribution of ICDES/C by years

According to Adigiizel (2018, p.101), creative drama, which currently finds its place
as a discipline under the umbrella of fine arts education in our country, is a different field of art
and education with its own components and elements. In the most general sense, creative drama
in education is to act out any subject by using techniques such as improvisation and role-playing
with a group based on the knowledge and experiences of group members. Based on the accepted
definition of creative drama today, the components of creative drama are defined under four headings:
creative drama trainer/leader, subject-theme, group/participants and their experiences, and working
environment-space. Undoubtedly, the trainer/leader position among these components is important
in initiating the creative drama process, guiding the participants, and helping the process be realized
most efficiently. Within group work, individuals acting out and making sense of an experience or
event by including their own experiences in their actions emerges and is determined by the goals
and methods of the creative drama instructor. For this reason, the instructor is a person who knows
creative drama and play techniques well, is open and willing to communication, can benefit from
theater techniques when necessary, has creative and sufficient play knowledge, is a member of
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the group at the same time, participatory, reassuring, natural, spontaneous, and able to analyze
(Adigiizel, 2018, p.103). Okvuran, in her study titled “Competencies of Drama Teachers,” states that
the competencies of the drama teacher can be multiplied and developed. It is clear that it is not easy
to have these competencies. However, competencies-skills can be provided through the need, desire,
cooperation, and support of the individual, education system, and society. This requires the right
drama awareness and knowledge (Okvuran, 2003, pp.82-87). Accordingly, for correct creative drama
awareness and knowledge, we can count the characteristics that a creative drama trainer/leader should
have as a person who has developed communication skills, has high observation and analysis skills,
has theoretical and technical knowledge in the field of creative drama, has the ability to establish
interdisciplinary connections and can follow current developments in the field. The characteristics
of the creative drama trainer/leader and how they manage, plan, and implement the workshops are
among the factors that directly affect the group dynamics and the learning process. The research,
congresses, and seminars to be attended, national and international publications to be followed by
the trainer/leader for workshop practices, and his/her own professional development will contribute
to the development of creative drama. From this point of view, it can be concluded that the trainer/
leader is a very important component of the concept of creative drama and planning and developing
the process. San (2018, p.130) states that there are three areas that a drama trainer/leader should not
overlook. These areas are the artistic, theoretical (epistemic), and didactic fields. He also mentions
that a drama leader should be able to develop and carry out interdisciplinary projects based on
research and establish relationships between various courses, organize workshops and conduct them
in free time, connect with local cultural organizations, work in different socio-cultural environments,
and collaborate.

Therefore, it is thought that seeing how creative drama is perceived and interpreted by
practitioners, trainers/leaders living in different countries will be very meaningful in terms of
perceiving the learning processes that are developing simultaneously with our country in the world
and how these processes are handled, contributing to the development of a field and witnessing the
developments in the field. In this respect, this study aims to examine the emergence and development
of'a discipline and its reflection in different geographies. The starting point of the research problem is
the “International Seminars and Congresses on Creative Drama in Education,” which contribute to the
national and international development of creative drama, a field of science, and are organized every
year under the leadership of the Contemporary Drama Association. The problem of this research is
to examine the methods and techniques applied in the workshops of creative drama trainers/leaders
from different countries participating in the international seminars and congresses of creative drama
in education held in Turkey, to analyze their application processes and to interpret their effects on the
development of the creative drama field in Turkey through the data obtained.

Aim of the Study

The general purpose of this research is to examine the workshop structuring, workshop practices,
and process management of drama trainers/leaders from different countries who participated in the
International Creative Drama in Education seminars and congresses organized in Turkey so far and
to interpret their effects on the development of the creative drama field in Turkey in the context of the
workshops examined through the data obtained. In this direction, answers to the following questions
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were sought concerning the research problem. Creative drama trainers/leaders who participated in
international seminars and congresses from outside Turkey;

1- Which creative drama techniques do drama trainers/leaders from different countries participating
in ICDES/C mainly use in their workshops?

1-a. Do they have a creative drama technique of their own?

1-b. How is their workshop management process (giving instructions, making
explanations)?

2- What is the process applied in the workshop structuring of drama trainers/leaders from different
countries participating in ICDES/C? Is the preparation/warm-up, enactment, evaluation/discussion
system applied? Is it similar to the workshop structure used in Turkey?

3- In which dimension of creative drama were the workshops conducted in ICDES/C predominantly
based? What impact did it have on developing the workshop structure in the field of creative drama
in Turkey?

4- Which countries did the trainers/leaders who participated in ICDES/C come from? What are their
graduation status and areas of specialization/profession?

Method

Research Design

The study aims to examine the workshop structuring, workshop practices, and process management of
creative drama educators who participated in the International Creative Drama in Education seminars
and congresses organized in Turkey from the beginning until today, the techniques they used in their
workshops and their effects on the development of the field of creative drama in Turkey through
documents that have been reported and turned into printed books. In this direction, the research was
designed as basic qualitative research. Qualitative research can be defined as a research method in
which qualitative data collection methods such as observation, interview, and document analysis
are used, and a qualitative process is followed to reveal perceptions and environments realistically
and holistically in a natural environment (Glaser 1978, cited in Yildinm & Simsek, 2018, p.41).
Patton (2018, p.47); Qualitative data explain the situation. Qualitative data takes us as readers to the
place and time of observation to know what happened where the observation was made. Qualitative
research inherently involves the desire to understand and make sense. For this reason, a constructivist
view was adopted in the study. According to Creswell (2017, p.8), social constructivists believe that
individuals are searching for meaning about the world in which they live and work. The researcher
aims to interpret or make sense of others’ meanings about the world. Again, in the assumptions about
constructivism, people live in and make sense of their own world based on their historical and social
perspectives; we are all born into a world of meaning that our own culture offers us. Thus, qualitative
researchers try to understand the participants’ environment or context by visiting the context and
collecting personal information (Crotty, 1998); cited in (Creswell, 2017, p.9). The main problem
of this research is based on interpreting the methods of creative drama instructors from different
countries and applying these methods to what our own culture offers us. In this sense, it can be
concluded that the best method to be used in the study will be qualitative research methods.
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Population/Sample

In this study, the criterion sampling method, one of the purposeful sampling strategies, was used.
All workshops included in the printed seminar and congress books of the International Seminars
and Congresses on Creative Drama in Education organized in Turkey under the leadership of
the Contemporary Drama Association and in cooperation with the institutions it cooperates with
constitute the population of this study. The creative drama instructor workshops included in the
book content, participating from different countries, constitute our purposive sample. According to
Patton (2018, p.230), the logic and power of purposive sampling lie in selecting information-rich
situations for in-depth study. Purposive sampling focuses on selecting information-rich situations
that illuminate the questions being studied. The logic of criterion sampling is to review and examine
all situations that meet predetermined criteria of importance (Patton, 2018, p.238). For this reason,
in order to understand the research problem subject to the study in depth and to review and examine
all situations, only “workshops of creative drama trainers/leaders from different countries” were
selected to be included in the study from the congress/seminar books subject to the research. In this
sense, our sample is 68 trainers/leaders invited from different countries to the International Creative
Drama in Education Seminars and Congresses, determined according to criterion sampling, one of
the purposeful sampling strategies.

Data Collection Tools

Document analysis was used to collect data in line with the purpose of the study. It involves
analyzing written materials containing information about the phenomenon or phenomena targeted
to be researched. Documents are important sources of information that should be used effectively
in qualitative research. In this type of research, the researcher can obtain the data he/she needs
without the need for observation or interview (Yildirim & Simsek, 2018, p.189,190). According to
Yildirim and Simsek (2018, p.194), document analysis can be done in five main stages: (1) accessing
documents, (2) checking authenticity, (3) understanding documents, (4) analyzing data, and (5) using
data. While searching for answers to the questions related to the research problem, third-party reports
of the workshops conducted by trainers/leaders from different countries in the seminar and congress
books provided were taken as references. It should be kept in mind that the data provided includes
losses and/or changes that may occur during the transfer of the reports kept by the report printers,
differences due to translation, and edits such as editorial corrections. The instructor/leader practices
in the workshop reports and the transcripts of the reported opinions of the instructors/leaders and
participants who attended the workshops were examined in relation to the research questions, and
the results of the examination of these reports were taken as the basis for creating themes. Again, the
answers to the questions related to the research problem, the techniques used by trainers/leaders from
different countries in their workshops, the systematics of workshop planning, and the reflection of the
realized workshop processes in Turkey were obtained through individual readings of these reports.

Data Collection

In the study, the main data collection tool was the printed books of the International Seminars and
Congresses on Creative Drama in Education held in Turkey. The process started with the procurement
of the books. For the procurement of the books, first of all, the internet database for seminar and
congress books and the online catalogs of university libraries, national libraries, and public libraries
were scanned to determine the existence of physical books. The second stage was procuring printed
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books from publishing houses and bookshops. The congress/seminars numbered 4, 8, 9, 11, 14, 14,
15, 16, 17, 18, 21, 22, 24, 24, 25, 25, 26, 27, 28, 29, 30 were obtained from the new editions of the
books. The books of congresses/seminars numbered 5, 6, 7, 10, and 12, which are difficult to find,
were accessed through booksellers. As a result of the procurements made, books belonging to 23 of
the 30 congresses/seminars organized so far were obtained and included in the research. After the
procurement of books for the examination of the problem subject to the research, the workshops of
creative drama trainers/leaders participating from different countries to be examined were identified.
In 2019, the workshops suitable for the sample selected from the books of the thirtieth International
Creative Drama in Education seminars and congresses organized in 2019 were examined by the
researcher in the context of the questions related to the research problem, and the workshops were
read one by one. During the readings, the workshop information was structured systematically within
the framework of the research questions and summarized manually in short texts on a Word document.
Again, simultaneously with the summarizations, entries were made into the Excel document prepared
by the researcher in line with the categories created for the research problem, and a reading diary
chart was created based on the workshop and trainer/leader. The raw data were obtained by the
researcher re-reading and editing the Word and Excel documents containing information about the
workshop obtained from the reviews at different times.

Data Analysis

The data obtained in the study were analyzed using the descriptive analysis method. According to
the descriptive analysis method, the data obtained are summarized and interpreted according to
predetermined themes. This type of analysis aims to present the findings to the reader in an organized
and interpreted form. The data obtained for this purpose are first described systematically and clearly.
Then, the descriptions are explained and interpreted, the cause-effect relationship is examined, and
some conclusions are reached. Descriptive analysis consists of four stages: 1-Creating a framework
for descriptive analysis, 2-Processing the data according to the schematic framework, 3-Defining the
findings, 4-Interpretation of the findings (Yildirnm & Simsek, 2018, p.239-240). In this regard, the
data obtained through Word and Excel documents obtained from the reviews of the congress/seminar
books made by the researcher and containing information about the process in the workshops were
coded and organized through the MAXQUDA 2022 qualitative data analysis system in the context of
the themes created with expert support and the research problem. While using the mentioned analysis
system, in line with the questions related to the research problem, the content of the foreign trainer
workshop summary documents prepared by the researcher were examined in detail in terms of the
creative drama techniques used in the workshops, the purpose and/or tool, supportive dimensions of
creative drama, whether there are warm-up/preparation, animation and evaluation/discussion stages
of creative drama, and whether creative drama is similar to the way it is practiced in Turkey and
whether it is similar to the workshop structure. The data obtained through the Excel spreadsheet
containing the workshop data related to the research questions, which the researcher manually
created, were also compiled and debugged by comparing them with the system analysis. The findings
obtained from the data were associated with the problem questions, interpreted through frequency
values, and reported.
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Research and Publication Ethics

This research was conducted in accordance with all the rules specified in the “Higher Education
Institutions Scientific Research and Publication Ethics Directive”. None of the actions specified
in the second part of the directive titled “Actions Contrary to Scientific Research and Publication
Ethics” have occurred. The study does not require ethics committee permission because it does not
involve any experimental procedures on humans or animals.

Findings
Findings and Comments Related to the First Problem and Sub-Problem

Which creative drama techniques do drama trainers/leaders from different countries participating in
the congress/seminar mainly use in their workshops?

According to the Turkish Language Association (2022), technique refers to all methods used
in an art, science, or profession. In his book “Learning Through Drama, “ David Farmer defined drama
techniques as the tools developed by drama practitioners, theater directors, theater training companies
for various purposes, and drama teachers’ daily use (Farmer, 2011). In his book, in the “Drama
Strategies” section, he categorized 36 techniques under five main headings. These titles are: 1- Role
Playing Strategies, 2- Storytelling Strategies, 3- Physical Strategies, 4- Decision-Making Strategies,
and 5- Improvisation and Reenactment Strategies (Farmer, 2011, p.15- 122). The techniques used
in creative drama and theater are combined in the book “Structuring Drama Work-A Handbook
of Available Forms in Theatre and Drama” by Jonothan Neelands and Tony Goode. In the book,
73 different conventional techniques are classified under four main headings: 1-Contextualization
Action, 2-Narrative Action, 3-Poetic Action, and 4-Reflection Action. Needlands and Goode (2000,
pp. 3-4) state the purpose of the book as outlining some of the conventional approaches available
to teachers and students in structuring an improvisational workshop, an exploration of a text and
its meanings, or a workshop for students, and enabling users to create, explore and communicate
meaning through the theatrical form.

Baldwin included 43 different drama techniques and explanations in the section titled “Small
Dictionary for Drama Techniques and Approaches” in the second part of his book titled “School
Development through Drama” (Baldwin, 2019, pp.138-162). Since it is seen that the techniques and
their contents from different books are included with similar names and contents, in examining the
problem in the research, coding was carried out regarding the techniques in Adigiizel’s book “Creative
Drama in Education,” as compiled by the author. In this context, sixty-four different workshops (8
of these trainers conducted joint workshops with two trainers/leaders) conducted by 68 trainers/
leaders who participated in International Creative Drama in Education Seminars and Congresses
from different countries were examined. The techniques frequently used by the trainers/leaders in the
workshops are summarized in Table 1 below.
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Table 1. Techniques Used in Different Country Trainer/Leader Workshops Organized in ICDES/Cs

Techniques Used in the Workshop Parts

Improvisation 53
Role Play 46
Group Improvisation 42
Frozen Image 26
Group Sculptures Table Creation 20
Role Reversal 12
Simultaneous Improvisation 12
Dramatization 11
Fluid Sculpture 11
Teacher in Role 8
Writing within a Role 6
Narrative Technique 5
Thought Monitoring 5
Rituals-Ceremonies 5
Hot Chair 5
Animation 5
No Creative Drama Technique Use 5
Pantomime 4
Holding a Meeting 4
Consciousness Corridor 4
Defining Space 3
Group drawing 3
Interview - Interrogation - Meeting 3

Private Property - Unfinished Material,

Dream Technique, Gossip Ring, 9
Role on the Wall, Inner Voice, Overhead Conversations, Expert Opinion, Forum

Theater,

The Space In-Between, Looking Back, The Walls Have Ears, Creating a Map or

Diagram, Jeux Dramatiques, Headline Slogan, Role Card, Role Corridor, Circle 1
of Life, Timeline

In the data obtained, it was seen that improvisation, role-playing, and group improvisation
techniques were significantly different from the others among the techniques used by the trainers/
leaders in their workshops. It is seen that improvisation techniques were used in fifty-three of the
sixty-four workshops, role-playing in forty-six, and group improvisation in forty-two. In this sense,
it can be said that the discourse that improvisation and role-playing techniques are indispensable
parts of the process in the use of creative drama activities from past to present is the same in how
they are used in different countries. Again, when the workshops are analyzed in order of date, it is
seen that there is limited use of techniques in the first workshops due to the fact that they include a
focus on teaching creative drama in Turkey and more emphasis is placed on teaching the logic of
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improvisation and role-playing techniques, which are the building blocks of creative drama practices.
While the number of techniques used in the first workshops was initially two (Workshop Reviews
section, Dagmar Ddrger workshop), by the 30th Congress (Workshop Reviews section, Pamela
Bowell workshop), the number of techniques used in the workshops increased to 16. In this sense,
it can be said that the increase in the use of techniques is an indicator of the enrichment of creative
drama culture and practice both in the world and Turkey.

Do they have their own creative drama technique?

In the analysis of the workshop transcripts of the trainers/leaders who participated in the
congresses/seminars, it is seen that the workshop trainers/leaders did not use a technique of their
own. However, it should be kept in mind that this evaluation is based on the reports in the printed
books of the ICDES/Cs that are the subject of the study and that the information in the books may be
lost and/or changed due to translation, editorial correction, data correction during the transfer of third
party reports. In this sense, there may be techniques developed by the trainers/leaders examined, but
since they are not mentioned in the books examined, they are considered absent.

How is their workshop management process (in terms of giving instructions and making
explanations)?

It was observed that all of the trainers/leaders who participated in the congresses/seminars
provided clear and understandable instructions in the workshops and that explanations supported
the instructions for the activities. In the workshop reports examined it was seen that the trainers/
leaders interacted with the participants. In the workshops aimed at teaching creative drama teaching,
it was frequently observed that trainers/leaders shared detailed information such as the purpose of the
activities subject to the instructions they gave, which age group they addressed, and how they could
be diversified.

Findings and Comments on the Second Problem

What is the process applied in the workshop structuring of drama trainers/leaders from different
countries participating in ICDES/C? Is the system of preparation/warm-up, enactment, evaluation/
discussion applied? Is it similar to the workshop structure used in Turkey?

In order to determine the process followed by the trainers/leaders participating from different
countries in creative drama workshop practices, first of all, the reports in the printed books related
to the workshops were read one by one and summarized as a Word document. The summaries were
generally based on the number of days, hours, and sessions of the trainer/leader workshops, the number
of activities in the sessions, the content of the activities, and the context of the questions related to
the research problem. In addition, during the summarization process, while reading from the printed
congress/seminar books, a reading diary was created on a workshop basis by making simultaneous
entries on the Excel document prepared by the researcher in the context of the categories related to
the research problem. Regarding the reliability of the data obtained in the research, the researcher
compiled the data in different formats through cross-comparisons and re-readings at different times,
and error corrections were made. After the corrections, the data were analyzed through a computer-
based data analysis program. The information about the results was handled separately under the titles
of Warm-up/Preparation, Animation, and Evaluation/Discussion. The final results of the workshop
structuring system are summarized in Table 2.

12
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Table 2. Frequency Table of Configuration System Used in Trainer/Leader Workshops of Different
Countries Participating in ICDES/C

Atolye Yapilandirma Sistemi Bulunuyor Kisith/Bulunmuyor
Isinma/Hazirlik Siireci 55 9
Canlandirma 53 11
Degerlendirme/Tartigma 32 32

Toplam Atdlye Sayist 64

Regarding the Warm-up/Preparation Process

When the frequency values in Table 2 are analyzed in terms of the Warm-up/Preparation stage, it
is seen that in a significant majority of the workshops, activities were carried out for the “Warm-
up and Preparation” stage. In the initial activities carried out in line with the instructions given by
the trainer/leaders at the beginning of the workshop, it was observed that in fifty-five out of sixty-
four workshops, these activities were carried out as stretching, exercise, and movement activities
for physical warm-up, activities for group harmony and trust, interaction activities for meeting and
communication, and/or mental preparation activities for the subject to be covered in the process. In
this sense, when the workshops are evaluated in general, it is seen that the activities implemented
by the trainers/leaders basically include activities related to the familiarization and preparation of
the participants for the process. However, they differ in terms of application options such as games,
exercises, and mental exercises. Examples of Warm-up/Preparation process activities included in
some trainer/leader workshop reports of the warm-up/preparation activities carried out under different
titles are as follows;

“Giiven ¢alismalart ve birbirimizi tamimayla baslayacagiz. Doga¢lama yapilabilmesi icin,
oncelikle insanlarin birbirine giivenmesi ve birbirini tanimasi gerekir... Tiim grup ayaga kalkar. El
ele tutusarak bir ¢cember yapilir. Karl Meyer: Taka tinka diye bir ritim ogretecegim...” (Bestepe,
2011, 5.94). “Dagmar Dérger, Miizik esliginde (Gipsy Kings, “Bamboleo”) dolasilir ve dans edilir.
Miizik durdugunda, séylenen sayi kadar gruplar olusturulup, ad ve dogum yeri soylenir. Ilk énce 5 er
kisilik gruplar olusturulur. Miizik ile dans edilmeye devam edilir” (San,2020, s.6).

... The whole group stands up. They hold hands and form a circle. Karl Meyer: I will teach
a rhythm called taka tinka...” (Bestepe, 2011, p.94). “Dagmar Dorger, The children walk around and
dance to the music (Gipsy Kings; “Bamboleo”). When the music stops, groups are formed as many
as the number of people and the name and place of birth are said. First, groups of five are formed.
Dancing continues with the music” ( San, 2020, p.6).

“The leader (Roberta Sechhi) asks the participants to sit down. She asks them to stretch
their feet and hold their toes with their hands and stretch...” (Arslan, 2015, p. 54).

“The trainer (Anna Lena Ostern) tells the participants to hold hands. Both hands are held,
going slowly at first, and then the group speeds up. The instructor is at the front of the group.
Everyone tries to move to the music” ( Adigiizel, Canbazoglu, Kaf, & Saribag, 2021, p. 321).

“Trainer (Tom Willems) In our next activity, we will make eye contact with the person in front
of us, and we will walk towards him/her, and he/she will walk towards us. We will change places. The
only thing we will do is to walk” (Adigiizel, Kalay Ince, & Kelesoglu, 2021, p. 349).
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In nine of the sixty-four workshops analyzed, it is seen that the Warm-up/Preparation stage
is limited or absent. There is no study on the Warm-up/Preparation phase in two of these eight
workshops.

The first of these workshops is Pamela BOWELL’s 30th International Congress on Creative
Drama in Education, 2019, workshop on “Survivors are not the Strongest, but those who can Adapt.”
The workshops conducted by the trainer/leader in other congresses and seminars were examined, and
when the workshops of the 4th and 5th Seminars and the 18th Congress were examined, it was seen
that the warm-up/preparation process was not included in these workshops either.

Another workshop that did not include any work on the warm-up/preparation stage was
Sabine STANGE’s workshop on “Drama and Mask” in the 6th International Seminar on Creative
Drama in Education, 1997. Mask-making activities were carried out in the workshop, and mask-
making was directly started in the process. When we look at the general nature of the remaining seven
workshops, it is noticeable that they are mainly dance, movement, and mask-making workshops
shaped independently from the stages of creative drama.

The names of the trainers/leaders, the order and date of the seminar/congress, and the
workshop topics for the workshops in which the warm-up/preparation processes were evaluated as
non-existent and/or limited practices because the workshops were not qualified as creative drama
workshops are shown in Table 3.

Table 3. Workshops with No Warm-up/Preparation Phase/Restricted Assessment

Name of Trainer/Leader Number of Seminars/ Name of Workshop
Congresses, Year

Uwe KRIEGER 7, 1997 Preparing a Mask

Elise DEVLIEGER 22,2013 Modern Dance Technique and Improvisation

Tamas KORZENSKY 25,2015 Dance House

Roberta SECCHI 22,2013 A Body of Weight and Wings

Rebecca MILEHAM 27,2017 Interpreting Industrial Heritage through
Active Learning at the Energy Museum

Friederike LAMPERT 25,2015 Improvisation and Choreographic Methods
in Contemporary Dance

Sabina STANGE 6, 1997 Drama And Mask

Pamela BOWELL 29,2019 It's Not the Strongest Who Survive, It's the
Adaptable

Matthew WARD 27,2017 Teaching History in a Wider Cultural
Context

In terms of Animation Process

When the information in Table 2 is examined in terms of the animation stage, it is seen that the
majority of the workshops included activities for the “Animation” stage. Looking at the frequency
values reflected in the table of the research analysis results, it was seen that the trainers/leaders
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included activities for the animation stage in fifty-three of the sixty-four workshops. In this sense,
when the workshops are evaluated in general, it can be said that the trainers/leaders included the
“Animation” stage, which is the process in which the act of learning is more intense and which is
considered a sine qua non of creative drama in the majority of the studies they implemented. In
the workshops in the ICDES/C books organized under different themes and at different times, it is
seen that the trainers/leaders of different countries structured the “Reenactment” stages, although the
techniques used, subject, number of participants, and location factors differed. Examples of activities
included in some of the trainer/leader workshop reports of the Animation activities carried out under
different titles are as follows;

The trainer/leader (IOGNA) said, “One person from each group will be the sculptor, and
the others will be the clay. What [ want you to do is to sculpt a moment of alienation in your life...”(
Adigiizel 2021 b, p. 70).

Trainer/leader (BALDWIN), ... We will soon move to the corners, and medieval music will
start playing. One by one, everyone will determine the beginning of their movement in a frozen
way, and we will soon form a picture just like the ones in this picture...” ( Adigiizel, Kalay Ince, &
Kelesoglu, 2021, p. 271).

Trainer/leader (BOWELL) “...You, as buildings, think that this village has difficulties in
decision-making. If these buildings were talking, what would they say to the villagers passing by?” (
Adigiizel, Kalay Ince, & Kelesoglu, 2021, p.284).

Trainer/leader (FARMER) “...Prepare four separate, silent, wordless, and still animations
following these four topics I have given you.” ( Adigiizel, Basbug, Kelesoglu, & Ozdemir Simsek,
2021, p.160).

In five of the remaining eleven workshops, the activities in the workshop process of the
“Reenactment” stage, which is highly emphasized in creative drama, were characterized as limited
and/or few because of the low number of activities in the workshop process compared to the overall
workshop. When the contents of these workshops are examined, although the workshop on “Time
in Cultural, Historical, Personal Context” organized by Renata BREITIG was organized for four
days, it is seen that the workshop did not include animation activities on the second and third days
of the workshop. Although the workshop on “Movement-Drama” organized by Gunter MIERUCH
was organized for five days, it is seen that only the second day of the workshop included animation
activities. The workshop organized by Ulrike STOCKBURGER on “Theater and Education for
Sustainable Development: Talking Things-Second Life,” organized by Ulrike STOCKBURGER, was
organized for four days, but it is seen that the workshop did not include animation activities except
for the work done on the last day. The workshop on “The Clown in You” organized by Tarek ZBOUN
was held for three days and included reenactment activities, but it was observed that the workshop
process mainly consisted of acting and stage-centered activities aimed at clowning and creating a
clown character. Finally, in the workshop organized by Vicky CAVE & Jenny STAFF on “Creative
Play Activities in Museums with Five-Year-Old and Under Five-Year-Old Children and Families,” it
is seen that the process consists mainly of discussion and material, game/activity production process.
Again, it is seen that the first and third days of the workshop, which was organized for four days, did
not include animation activities. Summary information about these workshops is given in Table 4.
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Table 4. Workshops with Restricted Animation Phase

Name of Trainer/Leader Number of Seminars/ Name of Workshop

Congresses, Year
Renata BREITIG 8, 2001 Time in Cultural, Historical, Personal Context
Gunter MIERUCH 9, 2003 Movement-Drama
Ulrike STOCKBURGER 24,2014 Theater and Education for Sustainable

Development: Talking Things-Second Life"

Tarek ZBOUN 25,2015 Your Inner Clown
Vicky CAVE & 27,2017 Creative Play in Museums with Five and
Jenny STAFF Under Five-Year-Old Children and Families"

Six workshops were identified as workshops organized for teaching subjects such as dance,
movement, mask making, and game-idea generation, which support creative drama education and
are used in creative drama workshop processes. Since these workshops did not carry the basic stages
of creative drama, they were grouped under the title “Structurally Not Suitable for Creative Drama
Workshop.” Information about these workshops is summarized in Table 5.

Table 5. Workshops that are not directly evaluated as Creative Drama Workshops

Name of Trainer/Leader Number of Seminars/ Name of Workshop
Congresses, Year
Uwe KRIEGER 7, 1997 Preparing a Mask
Elise DEVLIEGER 22,2013 Modern Dance Technique and Improvisation
Tamas KORZENSKY 25,2015 Dance House
Roberta SECCHI 22,2013 A Body of Weight and Wings
Friederike LAMPERT 25,2015 Improvisation and Choreographic Methods in
Contemporary Dance
Rebecca MILEHAM 27,2017 Interpreting Industrial Heritage through Active

Learning at the Energy Museum

Regarding the Evaluation/Discussion Process

When the information in Table 2 is examined in terms of the evaluation/discussion phase, it is seen that
in half of the workshops, an “Evaluation/Discussion” was not conducted for the overall workshop,
and the outcomes desired to be given in the process. Of the sixty-four instructor workshops, thirty-
two had a general evaluation/discussion, fourteen did not include a general evaluation/discussion
phase, and eighteen workshops had only an interim evaluation. It was also observed that in five of the
sixty-four workshops where general evaluation/discussion was made and in three workshops where
there was no general evaluation/discussion process, preparations and studies were carried out for the
concept of “Demonstration,” which is not used in creative drama in practices in Turkey. Summary
information about the workshops evaluated in terms of the evaluation/discussion phase is given in
Table 6.
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Table 6. Trainer/Leader Workshops of Different Countries Participating in ICDES/C, Frequency
Table of Evaluation/Discussion Phase

Evaluation/Discussion Parts
There is an Overall Evaluation/Discussion Process 32
There is no General Evaluation/Discussion Process 14
Only Interim Evaluation Available 18
Demonstration (Excluded from Total) 8
TOTAL 64

In the ICDES/C book reviews conducted, some examples of activities included in some
trainer/leader workshops of “Evaluation/discussion” activities in workshops organized under
different themes and topics are as follows.

Trainer/leader (JASKULSKA) “...Now there is the evaluation part. You can talk about the
language of the music, you can talk about it in general. You can take a piece of paper each. Please
draw a bag. It can be a suitcase a handbag. Whatever you like. Write down the important things for

you in this workshop in the bag. What are you taking home from this workshop? Please write this
down “ ( Adigiizel, Basbug, Kelesoglu, & Ozdemir Simsek, 2021, p.257).

Trainer/leader (DEVI): “...The trainer throws a paper ball to the participants and starts the
evaluation activity. The person who receives the ball shares his/her thoughts and feelings about the
workshop with the group.” ( Kirkar & Yilmaz 2021, p.128).

Trainer/leader (OSTERN) “... Which moment was important for you. Think about it. Review
what we did today. The trainer asks the participants to stand up slowly. They sit in a circle and

are again given the heart given by the daughter. Everyone takes the heart in turn and gives their
opinion...”( Adigiizel, Canbazoglu, Kaf, & Saribas, 2021, p. 333).

When the results under the headings of Warm-up/Preparation, Animation, and Evaluation/
Discussion are analyzed together, it is seen that while Warm-up/Preparation and Animation stages
are included in most of the practices of workshop trainers/leaders who participated in ICDES/Cs
from different countries, the rate of use of the Evaluation/Discussion stage in the workshops is half.
Although sixty-four trainer/leader workshops were analyzed and included in the data coding, twenty-
one of these trainers/leaders participated in the congresses/seminars more than once. In order to
obtain healthy data, all workshops of the trainers who participated more than once and the workshop
structuring system they applied in the workshops were examined holistically, and a common result
was tried to be obtained. In addition, while some workshops were held over five days, others were
held in a single day. While evaluating the stages of the workshops, in workshops longer than one day,
the Warm-up/Preparation and Animation stages were evaluated over time, and the integrity of the
workshops was taken into consideration. The animation processes were evaluated by considering the
frequency of the activity-based implementation of the relevant stage throughout the day in workshops
longer than one day and the reality of whether there was a day without animation activities. Regarding
the Evaluation/Discussion phase, the criterion for workshops longer than one day was whether a
general process evaluation was made on the last day, regardless of the days. Didactic evaluations,
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which are evaluated only based on the activity, do not involve the participants, are made by the
trainer/leader, and mainly include information transfer and teaching purposes, are not considered.

Regarding Workshop Structure and Workshop Configuration System

The workshops were categorized into two different categories: similarity in terms of workshop
structure and similarity in terms of workshop structuring system. The workshops classified as
workshop structuring systems are holistic workshops that include 1- Warm-up/Preparation, 2-
Animation, 3- Evaluation/Discussion practices, which is the general structure applied in Turkey.
Although there are differences in the subject, group, and duration in the workshops applied in Turkey,
the aim is to increase the efficiency of the sessions with the systematic approach applied. Rather than
following a sequential process in the workshop structuring system, the most important thing is not
to mechanize the sessions but to support a natural and holistic learning process. While analyzing
the trainers’ workshops from different countries, it was considered whether a holistic workshop
structuring system with a beginning, a development, and an end was applied. It should be considered
that different countries and geographies have/may have different systematic uses. The workshops
considered to be similar in terms of workshop structure generally followed one or more of the stages,
whose activity sequences were independent of the workshop structuring system but “existed.”
Although these workshops generally included warm-up/preparation, animation, intermediate, and/or
general evaluation/discussion stages, some did not include animation, some did not include warm-
up/preparation, and some did not include evaluation/discussion. In this respect, twenty-seven of
the sixty-four trainer/leader workshops had processes similar to the workshop structuring system
in Turkey, while fifty-two workshops were similar in terms of workshop structure. Again, in terms
of workshop structuring, thirty-one workshops were found to be unsuitable in terms of workshop
structuring system because they did not include one or more of the stages of warm-up/preparation,
enactment, and evaluation/discussion, while this figure was determined as six when analyzed in
terms of workshop structure. The six workshops not calculated as creative drama workshops were
not included in the suitability of workshop structure and workshop structuring system calculation.
Tables 7 and 8 summarize the data obtained regarding the suitability of different country trainer/
leader workshops participating in ICDES/C regarding workshop structure and workshop structuring
system in Turkey.

Table 7. Table of Compatibility of Trainer/Leader Workshops of Different Countries Participating
in ICDES/C with the System in Turkey

Does the workshop comply with the Configuration System? Frequency
Not applicable 31
Applicable 27
Structurally Not Applicable for Creative Drama Workshop 6

TOTAL 64
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Table 8. Workshop Structure Similarity Table of Trainer/Leader Workshops of Different Countries
Participating in ICDES/C

Is the Workshop Structure Similar? Frequency
Similar 52

Not similar 6
Structurally Not Applicable for Creative Drama Workshop. 6

TOTAL 64

Based on this information, it can be said that drama trainers/leaders from different countries
participating in the congress/seminar generally include warm-up/preparation, role-play, intermediate,
and general evaluation/discussion processes in their workshop structuring. However, it can be said
that the workshop structuring system applied in Turkey, which starts with warm-up/preparation and/
or play activities, employs enactments, and is completed with an evaluation/discussion process that
puts the participant’s thoughts at the center at the end of the process, is not followed.

Findings and Interpretations Related to the Third Problem

In which dimension of creative drama were the workshops conducted in ICDES/C predominantly
based? What impact did it have on developing the workshop structure in the field of creative drama
in Turkey?

Regarding the Dimension of Creative Drama

Nowadays, Creative drama is widely used as a tool, purpose, and dimension of arts education.
Whether creative drama is used as a tool or as a purpose in the workshop investigations within the
scope of the research, the arts education dimension is generally realized indirectly.

In his article titled Three Dimensions of Creative Drama, Ustiindag (1996) defined creative
drama as a teaching method, an art education tool, and a discipline. Adigiizel (2018), in his book
titled Creative Drama in Education, discussed the dimensions of creative drama under the titles of the
use of creative drama as a tool or a method and the use of creative drama as a purpose and a lesson
and discussed creative drama as a purpose and tool dimension. Basically, in the classifications made,
creative drama is considered a discipline in its own right in terms of being a tool used to teach a
subject in other courses, as well as being a field that feeds on other disciplines, incorporating its own
work and its own methods and techniques. When the workshops held in ICDES/C were analyzed in
terms of the dimensions of creative drama, the data obtained showed that fifty-five of the sixty-four
workshops were structured in the tool dimension of creative drama. In other words, creative drama
was used as a tool for teaching a subject in the workshops. Six workshops were structured around
the purpose (discipline) dimension of drama. These workshops were mainly conducted in the first
years of the ICDES/C and were aimed directly at teaching creative drama to teachers, academics, and
participants who wanted to work in the field of creative drama in Turkey. Three of the workshops
were categorized as both means and ends, as they included basic creative drama practice and subject
teaching with creative drama. The data summarizing the trainers/leaders’ workshops in terms of the
dimensions of creative drama are shown in Table 9.
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Table 9. Summary Table of Dimensions of Creative Drama in Workshops of Trainers/Leaders from
Different Countries Participating in ICDES/C

WORKSHOP TOPICS Sections
TOOL 55
PURPOSE
BOTH TOOL AND AIM
TOTAL 64

While examining the workshops of the trainers/leaders in terms of the dimensions of
creative drama, the classification of the “Tool” dimension was considered under three sub-headings,
considering the contents and themes of the congresses/seminars. Summary information showing the
detailed distribution of the workshops realized in the tool dimension is shown in Table 10.

Table 10. Workshops of Trainers/Leaders from Different Countries Participating in ICDES/C Tool
Dimension of Creative Drama Detail Table

WORKSHOP TOPIC TOOL DIMENSION SUBHEADINGS Frequency
Studying subjects that support creative drama education, such as museum, dance, movement, 25

rhythm, improvisation, and acting

Studying a Subject by Structuring it with Creative Drama 25
Studying Approaches such as Processual Drama, Mantle of the Expert, Forum Theater 5
TOTAL 55

1. Studying a Subject by Structuring it with Creative Drama

Twenty-five of the fifty-five workshops categorized under the “tool” dimension were
classified as structured work on a topic through creative drama. The workshops under this heading
are planned to convey concepts and topics such as structured justice, equality, violence, gender,
migration and refugee problems, educational games, adaptation, and adaptation with creative drama
methods in line with the congress and seminar themes.

2. Studying subjects that support creative drama education, such as museum, dance,

movement, rhythm, improvisation and acting

Twenty-five of the fifty-five workshops classified under the “tool” dimension were classified
as workshops on subjects that support creative drama education, such as museum, dance, movement,
mask making, rhythm, improvisation, and acting. The workshops classified under this heading are
workshops in which the branches of art that creative drama feeds on are integrated into the content
of the workshop, and the concepts, methods, and techniques of these branches of art are planned
to teach how to use creative drama and/or how to use them in creative drama. The contents of
the workshops are mask making, creative drama activities in museums, dance, movement, rhythm
studies, basic acting and stage studies, improvisation, role-playing, and character creation, frequently
used in creative drama education, both as participants and trainers/leaders.
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3. Study Approaches such as Processual Drama, Mantle of the Expert, Forum Theater

Five of the fifty-five workshops classified under the “tool” dimension were classified as
approach workshops. The workshops classified under this heading are the workshops that aim to
teach some specific techniques used in creative drama workshops through creative drama. These are
“Expert Mantle Approach” by David DAVIS, “Introduction to Forum Theater” by Luciano IOGNA,
“Narrative Theater” by Ines HONSEL, “Narrative and Animation Theater” by Hans Wolfgang
NICKEL, “Jeux Dramatiques” by Helga FLOHR.

In the analysis of the congress and seminar books, it is concluded that the studies carried out
in the field of creative drama are predominantly in the dimension of tools (fifty-five). However, when
we look at the details of these workshops, it is seen that 30 workshops are carried out in the center
of subjects that support creative drama education and approach studies in close contact with creative
drama. In this sense, it can be said that the main goal of the workshops is an intensive effort to ensure
that creative drama is used correctly by practitioners in Turkey and in an environment in Turkey where
it was not clear what creative drama was as a concept in the first years of the implementations, Tamer
LEVENT, in his opening speech of the 4th International Seminar on Creative Drama in Education,
described the previous seminars held in 1985, 1987 and 1989 in a structure that focused more on the
definition of drama and especially its function in education.

In San’s opening speech at the 5th International Seminar on Creative Drama in Education
held in 1993, he mentions that it was with the first seminar held in 1985 that creative drama was
widely introduced to those working in educational institutions and organizations, lecturers, and
educators. Again, in this first seminar, questions such as “What is drama in education, what qualities
and characteristics does it have as a method? How is it applied?”” and that they tried to answer such
questions. He defines the second and third seminars as establishing the concept and emphasizing the
vital importance of drama in education. He defines the period after the third seminar as a period in
which the participants, who have started to reach theoretical knowledge, need to examine, question,
and verify their practices and thus begin to specialize (San, 2020, p.2).

As a result, if we classify the workshops held for more than 30 years, it is seen that in
the beginning, the purpose (discipline) dimensional work was carried out to introduce creative
drama as a concept. In the 2000s, it was continued in areas that support creative drama and with the
dimension of tools to ensure the validity and accuracy of participant practices that reached theoretical
knowledge. It can be concluded that the structure, which has developed conceptually, theoretically,
and practically, has evolved to be carried out on issues such as gender equality, refugee and migration
problems, adaptation, and alienation with both national and international focus in 2010 and after.

Regarding the Effect on the Development of Workshop Structure in the Field of Creative Drama
in Turkey

When the workshops organized in the congresses and seminars examined are considered in terms of
their impact on the workshop structure in Turkey, a development process spread over time stands out.
The development of today’s creative drama practices in Turkey is considered an important milestone
when academician Prof. Dr. Inci San and actor, writer, and director Tamer Levent came together in
1982. After this date, art, education, and academic circles cooperated and organized the first seminar
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in 1985. In 1985 and during the subsequent seminar organizations in 1987, 1989, and 1991, experts
in the field were invited to our country with the support of the Goethe Institute (German Cultural
Association) and the British Council (British Cultural Association) in Ankara. As the invited experts
started to transfer the concept of drama to the participants in practice, the first formations of the
workshop practices began to be realized.

Adigiizel (2021 a), in his foreword to the book of the 4th International Seminar on Creative
Drama in Education, states: “This book has a special importance in terms of the development of
drama in education in Turkey. When attention is paid to the workshops held at the seminar, it is
seen that these activities are very basic studies. When the activities of the expert drama trainers are
examined in more detail, it can be easily seen that the basic skeleton of the understanding of drama
in Turkey was formed with the activities carried out in these seminars.

In this regard, it can be said that the workshop structures in Turkey started to take shape based
on the schools of these countries due to the cooperation between the Cultural Centers of Germany
and England and the expert practices invited from these countries.

Okvuran (2014, p. 1722), in his article titled “Sustainability in Drama,” analyzed the
participants learning creative drama in the 1980s, 1990s, and 2000s generations. In his research,
he mentions that the 1980s generation learned creative drama through foreign publications and
interactions, the 1990s generation learned creative drama through national and international
seminars, and the 2000s generation learned creative drama mainly through drama courses given by
the Contemporary Drama Association, the work of the Ankara University Creative Drama Society
and master’s degree programs with thesis. It is seen in this study that the workshops in the congresses
and seminars and the application methods of the trainers/leaders who carried out these workshops
played an active role in the formation of a generation’s understanding of creative drama in Turkey.

It is also seen that the development of academic studies in the country gained momentum
with these first seminar organizations. When searched from the national thesis database, master’s
degree in “The effectiveness of dramatization based method” written by Tiilay Ustiindag in 1988,
master’s degree in “The effect of dramatization method on foreign language teaching” written by
Songiil Aynal in 1989, doctorate on “The effect of creative drama education on the development of
verbal creativity of five-six-year-old children attending kindergarten” written by Esra Omeroglu
in 1990, master’s degree on “The use of dramatization method in preschool education” written by
Aylin Kalkanci in 1991. It is noticeable that these studies started to emerge with a parallel flow of
history with seminars. In this sense, it is seen that both academic and workshop practices started
to be structured with these seminars in Turkey; educators, academics, and teachers who attended
the seminars started to combine the knowledge and practices they learned with their own fields of
expertise and organized practices and workshops.

Findings and Interpretations Related to the Fourth Problem

Which countries did the trainers/leaders participating in ICDES/C come from? What are their
graduation status and areas of specialization/profession?

During the first seminar organization in 1985 and the subsequent seminar organizations in 1987,
1989, and 1991, experts in the field started to be invited to our country with the support of the Goethe
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Institute (German Cultural Association) and the British Council (British Cultural Association) in
Ankara. For this reason, in terms of the countries in which the trainers/leaders participated in the
seminars and congresses examined, the participation of trainers from Germany and England was
predominantly realized. Of the sixty-four workshops analyzed, twenty-five were conducted by
trainers/leaders from Germany and thirteen from the UK. In general, it is seen that the invited trainers/
leaders were predominantly from the European continent, but there were also participants from the
Americas, North America, Oceania, and Asia. The distribution of the countries in which the trainers
participated is shown in Figure 2.

Germany
United Kingdom
Norway
Netherlands
Poland

Italy
Hungary
Denmark
Palestine
Finland
Iceland
Croatia
USA
Canada
Australia
Austria
Serbia
Ireland
Switzerland
Belgium

10 15 20 25

Countries of Participating Trainers/Leaders

Figure 2. Countries of Different Foreign Trainers/Leaders Participating in ICDES/C

When the areas of expertise of the trainers/leaders are examined, the titles “Theater
Pedagogue” and “Creative Drama Trainer” stand out. Of these two concepts, Theater Pedagogue is
predominantly preferred in Germany, while the concept of Creative Drama Trainer, Drama Trainer/
Teacher is predominantly used in England. Among the trainers who conducted the 64 workshops
examined, 28 were defined as “Theater Pedagogue, Educators, Teachers.” Although the concepts
are different, they are categorized under a single heading since they are almost the same profession
in terms of content. Twenty-six of them were defined as Creative Drama Trainer, Drama Trainer,
and Teacher, and although different names in different countries call them, the concept, which is the
same in terms of content, was handled under a single title. Twelve of them expressed professions as
Actor, Actress, Actor, Thespian, and since they are in the performing arts field, TV-Theater actors
were grouped under a single heading without any distinction. Eleven were grouped under the title of
writer, eleven under the title of Dance / Movement / Physical Educator / Choreographer, ten under
Director / Producer, and five under the title of Museum educator. All numerical information about the
trainers/leaders is presented in Table 11.
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Table 11. Trainer/Leaders’ Area of Specialization/Vocation

Trainer/Leaders’ Area of Specialization/Vocation Percentage
Theater Pedagogue / Educator / Teacher 28 21,05
Creative Drama Instructor/Drama Trainer, Teacher 26 19,55
Actor/Actress/Theater 12 9,02
Author 11 8,27
Dance / Movement / Physical Educator / Choreographer 11 8,27
Other Fields 11 8,27
Director/Producer 10 7,52
Museum Educator 5 3,76
Aesthetic/Art Education Teacher 3 2,26
Play Pedagogue 3 2,26
Music Teacher/Instructor 3 2,26
Culture Pedagogue 2 1,5
Educational Games Trainer 2 1,5
Clown 2 1,5
Dramaturg 2 1,5
Plastic Arts/Mask Artist 2 1,5
TOTAL 133 100

The graduation status of the trainers/leaders was determined and written in the resumes in
the congress/seminar books and internet data-based research. Thirty-six of the sixty-four trainers
completed their undergraduate, eight master’s, twenty-four doctorate, and higher level education.
Graduation information is presented in Figure 3.

Graduation Status of Trainers/Leaders

: ]

Graduation Status

m Bachelor's degree m Master's Degree m PhD and Above

Figure 3. Graduation Status of Trainers/Leaders

Conclusion and Suggestions

This study examined the workshops conducted by trainers/leaders from different countries
participating in ICDES/C organized from 1985 to 2019 through their reports in printed Congress
and seminar books. Between 1985 and 2019, 30 congresses and seminars were organized, and 23 of
the printed books of these congresses and seminars could be accessed. The workshop reports in 23
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printed books were analyzed through the questions related to the research problem, and the results
under the problem titles listed below were reached through the data obtained in this direction.

Results Regarding the First Problem and Sub-Problems

The first problem of the research is related to the techniques used in the workshops conducted
by the trainers/leaders participating in seminars and congresses, whether they use a technique of
their own, and how the instruction processes in the workshop are. In this sense, one hundred and
eight workshops conducted by trainers from sixty-four different countries were examined, and
the workshops of trainers/leaders who participated more than once were excluded and analyzed
concerning the last workshops they conducted. Based on the frequency values in the data analysis,
it can be seen that fifty-three of the sixty-four workshops included improvisation, forty-six included
role-play, and forty-two included group improvisation techniques. In this sense, it can be seen that
improvisation and role-playing techniques, which are an integral part of creative drama, stand out in
the workshops of trainers/leaders. No significant result was obtained in the analysis of the workshop
transcripts regarding whether the trainers/leaders participating in the congresses/seminars used their
own techniques in the congresses and seminars they attended. The analysis shows that the trainers/
leaders did not specify the use of a technique of their own in the workshops. In the workshop report
examinations, it was seen that all of the trainers/leaders from different countries gave clear and
understandable instructions in the workshops, regardless of whether the workshops were creative
drama workshops and/or non-creative drama workshops, and that explanations supported the
instructions for the activities. However, since the workshop reports referenced in this study are third-
party reports and may include changes such as translation losses and editorial edits, the trainer/
leaders’ workshop management interpretation is given as a general opinion.

Results Regarding the Second Problem

As the second problem in the research, the process applied in the workshop structuring of drama
trainers/leaders from different countries participating in ICDES/C and the similarities with the
workshop structure used in Turkey were analyzed. Based on the findings obtained, it was seen that
the workshop structures of the trainers/leaders participating in ICDES/C generally included a warm-
up and preparation process followed by an animation process, although the content of the workshop
structures differed from each other. Unlike in Turkey, the workshop structure does not include
evaluations and/or activities considered intermediate evaluations. In the 29th Congress, Mateusz
Marciniak, who participated from Poland as a workshop facilitator in the closing speech section of
the book of the Congress, made a speech about the evaluation/discussion phase: “...One of the other
things I discovered was that normally when I was conducting these studies in Poland, I did not do so
much evaluation part in my own group.” In this sense, the workshops of the trainers/leaders from
different countries were analyzed under two different headings: structure and phase system. In terms
of structure, the workshops were evaluated by considering that they included one or more of the
following stages: warm-up/preparation, animation, intermediate, and general evaluation/discussion.
In this case, it was concluded that 52 of the 64 workshops were similar to the workshop structure
in Turkey. In the workshops analyzed, although the content and implementation are different, it is
seen that there is basically a warm-up phase for physical and/or mental preparation for the process.
Again, it is thought that the workshops are structurally similar because there are role plays in the
process, and interim evaluations are made based on the activity. The similarity in the structure of
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the workshops is considered to be a normal result, considering that the workshops in these seminars
and congresses and the expertise and experience of the trainers/leaders conducting the workshops
paved the way for the formation of the creative drama structure in Turkey from past to present.
When the workshops were evaluated in terms of the “workshop structuring system,” only 27 out of
64 workshops were calculated to have a structure that overlaps with the stage system of workshops
in Turkey. While analyzing the workshop structuring system, it was examined whether the stages of
1- Warm-up/Preparation, 2- Reenactment, and 3- Evaluation/Discussion were integrated into all the
workshops. From this point of view, it can be concluded that the series of congresses/seminars that
started in 1985 in Turkey served as a basic skeleton in the formation of the creative drama tradition
in Turkey and that the experts trained in the field and the creative drama practices implemented in
Turkey developed a unique system.

Results Regarding the Third Problem

As the third problem in the research, the workshops carried out in ICDES/C were examined based
on which dimension of creative drama was mainly realized and how it impacted the development
of the workshop structure in the field of creative drama in Turkey. In the workshop examinations,
the workshops held in ICDES/C can be divided into three sections as dimensions. The first of these
is the workshop processes that cover the first years of the seminars, in which the workshops mainly
aim to provide basic information about what the concept of creative drama is and how it is applied,
and theoretical studies are carried out to teach the basic stages of creative drama practices, serving
the purpose dimension of creative drama. Secondly, these are the workshop processes in which
the participants who have acquired the theoretical knowledge carry out workshops that include
information on how to perform the practices correctly and how to organize workshops on subjects
such as dance, movement, museum, etc., that support creative drama education. Creative drama is
used both as a tool and as a purpose. Finally, these are the workshop processes in which the theoretical
and supportive training are completed, and the trainers/leaders carry out the creative drama as a tool
in education by associating it with their fields of expertise and social problems under the roof of an
established creative drama concept in Turkey. In this sense, it can be seen that a significant majority
of the examinations conducted deal with creative drama in the dimension of tools. However, when
the details are examined, it is seen that the concept is in the process of settlement in Turkey, and thirty
of these fifty-five workshops are workshops that are carried out in the center of subjects that support
creative drama education and as approach studies in close contact with creative drama. In this sense,
it can be concluded that the workshops used as a tool can also be evaluated as a goal with the effect
it has on the formation of the discipline in Turkey. Again, when the impact of the workshops on the
workshop structure in Turkey is analyzed, it can be concluded that the discussions and evaluations of
the trainers from different countries participating in ICDES/C and the discussions and evaluations of
these trainers and Turkish trainers played a fundamental role in the formation of the creative drama
discipline and system in Turkey. While in the pre-1980 period in Turkey, dramatization activities
in schools, which took place as dramatization activities in schools and did not go beyond the play,
were intertwined with theatrical terms, today, there is a well-established creative drama concept and
field of study. The impact of these seminars/congresses and the trainers/leaders who transferred their
expertise and experience to the participants in Turkey by organizing workshops in these seminars
and congresses is an undeniable reality. When we look at the academics and trainers/leaders who
carry out theoretical studies in the field of creative drama in Turkey today, it is noticeable that
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Inci San, Omer Adigiizel, Nami Eren Bestepe, Ayse Okvuran, Ayse Cakir ilhan, Ali Oztiirk, Naci
Aslan, Tiilay Ustiindag, Tiilin Saglam and many other researchers were the first participants of these
seminars. Therefore, it can be concluded that the workshop practices of different trainers/leaders in
the congresses and seminars held between 1985-2019 have positively impacted the development of
the structure in Turkey.

Results Regarding the Fourth Problem

This study investigated the countries where the trainers/leaders participating in ICDES/C come
from, their graduation status, and their specialization/profession fields. According to the trainer/
leader CVs in the congress and seminar books examined and the research conducted on the internet
database, it was concluded that the participating trainers/leaders were mainly from Germany and
England and that their areas of expertise and professions were Theatre Pedagogue, Trainer, Teacher
and Creative Drama Trainer, Drama Trainer, Teacher. In some cases, trainers/leaders have more than
one profession and specialization. Frequency values were created based on specialization, not on the
basis of the trainer. When the areas of expertise of the trainers/leaders were examined, it was seen
that they had expertise in areas such as actor, actor, actress, theater actor, director/producer, writer,
plastic arts/mask artist, dramaturg, music teacher, play pedagogue, aesthetic/art instructor, dance,
movement instructor, choreographer, museum educator, cultural pedagogue, clown, instructive
games instructor, except Theater Pedagogue and Creative Drama Instructor. In this sense, it can be
said that creative drama education is also a fine arts and aesthetic education, and the reality that it is
interdisciplinary can be reached.

This study examined the workshops of trainers from different countries participating in
ICDES/Cs organized between 1985 and 2019. In particular, the main purpose of examining the
workshops of trainers/leaders participating from different countries was to examine the contributions
of creative drama practices in different geographies and cultures to the creative drama culture in our
country in the context of seminars and congresses. In the results related to the methods and techniques
used, which constitute the first problem of the study, and the instructions given in the workshops,
improvisation and role-playing techniques are predominantly used. In the studies in the literature
today, the effective realization of learning in a creative drama workshop includes learning by doing
and experiencing methods. The role-playing and improvisation activities used in this context, in
which the participants bring their own experiences from their own lives into the work, have played
an important role since the beginning of creative drama. The study also reveals the acceleration
of diversity in techniques over time. Since introducing the concept of drama and establishing the
concept was important in the seminars held at the beginning, it was seen that theoretical studies were
mainly carried out, so the use of techniques was at a basic level. When the workshops held in the last
Congress are examined, it is seen that both the processes and the use of techniques have improved.
Over the years, it has been seen that trainers/leaders have started to use different techniques and
methods for many reasons, such as the effective realization of learning in the workshops and the
increase in the interest and participation of the participants. The results can also be characterized
as remarkable when analyzed regarding Turkey’s structuring system and workshop structure. The
pre-1980 studies in Turkey, which took place at the level of plays and dramatizations, started to find
a place in the field with a systematic workshop structure and structuring under the title of creative
drama, especially after the seminars and congresses organized since 1985. Through seminars and
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congresses, it is observed that trainers/leaders from different geographies, cultures, professions, and
fields of expertise share the structure they apply in their own countries with the participants through
seminars and congresses organized in Turkey. It is seen that these shares were transferred to new
generations over time by the participants of the period and the people working in the field of creative
drama at both theoretical and practitioner levels by combining them with their own experiences and
areas of expertise. In this sense, Turkey’s creative drama structure and structuring system is applied
by differentiating and developing from the way it was first applied. In this sense, the role of trainers/
leaders from different geographies in developing the structure in Turkey cannot be denied. However,
this development should not be understood as a structure consisting of mere imitation, in which the
workshops of trainers/leaders from different countries are copied as they are. The examinations have
shown that although the structure in Turkey has common points with the workshops of trainers in
seminars and congresses, it differs, especially in terms of the Evaluation/Discussion phase. In this
context, it is concluded that the creative drama culture in Turkey is not a mere copying but a field
that has developed its own workshop structure and structuring system. An important point to be noted
here is that the gradualism-based workshop structure developed is not mandatory, the main thing is
to ensure the integrity of the workshop. This structure is guiding. In this context, when designing a
workshop, factors such as the subject of the workshop, participant characteristics, the duration of the
workshop, and the instructor’s approach are taken into consideration, and the integrity of the workshop
is tried to be ensured by utilizing the progressive structure. Looking at the seminars and congresses
historically, it is noticeable that the first 12 meetings organized between 1985 and 2008 were of a
nature in which trainers/leaders transferred their knowledge and experience about creative drama,
had concerns about increasing the awareness of creative drama in Turkey, and theoretical knowledge
was also discussed. The 13th meeting in November 2008 was organized under “Theater Congress.”
With the concept of “Congress” in the title, the meetings, which started as seminars in Turkey, have
since then turned into a more comprehensive organization that also includes the papers of individuals
who conduct theoretical studies in the field that is dealt with more scientifically, sharing the results
of their research. Again, with this Congress, the honorary presidency of the Contemporary Drama
Association was given to Dorothy Heathcote, one of the world-renowned trainers/leaders of creative
drama. Dorothy Heathcote has been one of the important pioneers of the creative drama field with her
position in the field and her knowledge. In this context, seminars and congresses organized in Turkey
are also very important in terms of the task they carry, as they have mediated the participants to
meet with qualified trainers/leaders from different countries and include the papers and presentations
made by these trainers/leaders after seminars and congresses. The seminars organized on a wide
range of topics, from teaching the concept of creative drama in the field to studies on the essence
of the concept, from interdisciplinary connections to social issues, have contributed to the field and
field studies in Turkey in one aspect. In contrast, in another aspect, it has also enabled Turkey to
find a place for itself in the field of creative drama in the world. Founded in 1990 and undertaking
the task of organizing seminars and congresses since then, the Contemporary Drama Association’s
memberships to the BAG Spiel and Theatre Pedagogy Supreme Association (BAG Spiel and
Theatre), IDEA (International Drama/Theatre and Education Association) and EDERED (European
Drama Encounters) are proof of having a voice in the world. The study conducted within the scope of
the workshops of trainers/leaders from different countries in seminars and congresses also examined
the trainers/leaders in terms of their professions and specializations. Although the majority of these
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trainers/leaders are Theater and Creative Drama Teachers/instructors, the professions of trainers/
leaders from many fields of art, such as actors, actresses, directors, producers, writers, art educators,
dance and body trainers, have once again revealed the reality that creative drama is an art education
field and works interdisciplinary. Based on these results, it can be suggested that the International
Creative Drama in Education seminars and congresses that have been organized in Turkey since
1985 and the workshops of trainers/leaders from different countries participating in these congresses/
seminars have made a great contribution to the formation of the creative drama discipline in Turkey.

Suggestions

Within the scope of the research, foreign trainer/leader workshops participating in ICDES/C were
examined, and the results were presented in line with the research questions. Based on these results,
suggestions for trainers/leaders, teachers, researchers, individuals with an individual interest in the
field of creative drama, institutions/organizations that organize congresses/seminars, and institutions
that cooperate are as follows:

* A study can be conducted on the importance and impact of national and international
congresses and seminars organized in Turkey on the historical development of creative drama in
education.

* A study can be conducted on the workshops of Turkish trainers who participated in ICDES/Cs.

* Comparative studies can be carried out based on the experiences of the first and last
participants of ICDES/Cs.

* After the ICDES/Cs organized by the Contemporary Drama Association, a paper presentation
on the Congress can be prepared.
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