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Giris

Sosyal bilgiler dersi insan, toplum ve ¢evre iligkisini gegmis, bugiin ve gelecek baglaminda kendine
konu edinen, 6grencinin bu iligkiye dair bilgi ve deneyimlerini gelistirmesine olanak tantyan,
bireylerin kendilerini, deger ve diisiincelerini kesfetmelerini miimkiin kilan ortami hazirlayan bir
derstir (Kabapinar, 2014; MEB, 2018). Bu sebeple toplumsal yasami ekonomik, sosyal, siyasal ve
kiiltiirel baglamda her yoniiyle ele alip inceleyen sosyal bilgiler, igeriginin neredeyse tamamina yakin
bir kismini antropoloji, ekonomi, sosyoloji, cografya, tarih gibi sosyal ve beseri bilim disiplinlerinden
almakta, sosyal bilgiler 6gretim programinin etkin ve ideal vatandas yetistirme gayesi dogrultusunda
entegre hale getirmektedir (Zarrillo, 2016; Ackerman vd. 2013; Dolmaz ve Metin, 2021).

Sosyal bilgiler, toplumun bireyden beklentileri ile bireylerin ihtiyaglari, hak ve ddevleri
arasinda dengenin saglanmasi amaciyla bireylere gerekli bilgi, tutum, beceri ve degerleri
kazandirmay1 amaglamaktadir (Orug ve Ulusoy, 2008; Petrini ve Fleming, 1990). Ogrenciler sosyal
bilgiler dersi ile yasanilan topluma uyum saglar, kazandig1 bilgi, beceri ve degerleri hayata gecirir.
Demokrasiyi bir kiiltlir olarak benimser, elestirel diisiinme, yaratict diisiinme, karar verme, sosyal
katilim gibi son derece 6nemli becerilerini gelistirir, hak ve d6devlerini bilir (Aktepe, 2015; Vitulli
ve Santoli, 2013) atalarinin kendisine biraktig1 ulusal miras1 devralir (Deveci, 2005), milli kimlik
bilinci kazanir, halkinin kadim gelenek-gdreneklerini 6rf ve adetlerini 6grenir (Gelisli, 2018), birlik
ve beraberligin 6nemini kavrar, toplumsal ve kolektif hafizaya katkida bulunan birer birey olarak
birlikte yagamayi ve farkliliklara saygi duymay1 6grenir (Sen, 2019). Sosyallesir ve kisilik sahibi bir
birey olma hususunda ciddi bir mesafe kat eder (Demircioglu vd., 2011).

Son olarak 2018 yilinda gilincellenen ve ¢agdas bir 6gretim programi olarak hazirlanan sosyal
bilgiler yasama doniik bir derstir (Deveci, 2005). Dersin igeriginin yakindan uzaga dogru aile, okul,
toplum, bolge, lilke ve diinya ile iliskili hususlardan olugsmasi ve insanoglunun bunlar etrafindaki
iligkilerini ele alarak incelemesi sebebiyle sosyal bilgilerin giinlilk yasamin adeta bir provasini
ogrenciye sundugunu sdylemek miimkiindiir (Giinden, 1995; Barth ve Demirtas, 1997 Akt. Akhan,
2015). Ogrenciler savas, deprem, yoksulluk, dis iliskiler, igsizlik, go¢, hava ve su kirliligi, toplumsal
yasamdaki kurumlar ile yasanilan problemler, is¢i ve tiiketici sorunlart gibi sosyal sorunlar ile sosyal
bilgiler dersinde karsilagsmakta ve 6grencilerin diisiinme-hipotez kurma ve bu problemleri ¢6zmeyi
Ogrenmesi sosyal bilgiler dersi ile miimkiin olmaktadir (Kiligoglu, 2009; Giinden, 1995). Bu nedenle
sosyal bilgiler olaylarin ezberlendigi bir ders olamaz, etkinlik tabanli olmalidir. Ogrenmenin birinci
elden yasanan deneyimlerle etkili ve kalici izli oldugu gergegi goz Oniinde bulunduruldugunda
ogrencilerin ders igerisinde rol yapmaya, sarki sdylemeye dans etmeye, bir seyler insa etmeye, alan
gezileri gibi uygulamali etkinlikler yapmaya ihtiyaci oldugu gz ardi edilemez. Diger bir deyisle
cocuklar cografyacilar, tarihgiler, antropologlar, politikacilar ve ekonomistlerin yaptigi ile ayni seyleri
yapmalidir. Bunun i¢in ise sosyal bilgiler dersinde birtakim yontemler ve materyallere bagvurulmasi
gerekmektedir (Zarrillo, 2016).

Kuskusuz ogrenciyi o6grenme ortaminda aktif kilan, kolay ve kalici 6grenmeyi
gergeklestirmeye en fazla yardimci olan yontemlerden birisi de yaratici dramadir (Basbug ve
Adigiizel, 2019). Adigiizel (2006) yaratict dramay1 en genel anlamiyla “Yagam durumlaridaki
dramatik anlarin, lider ya da uzman esliginde, grup ici etkilesimler icerisinde canlandirilmasi™ olarak
tanimlamaktadir. Canlandirma esnasinda dogaglama, rol oynama gibi tekniklerden yararlanilmakta,
bu yontem ise ¢ocugun duyugsal yasantisini, imgesel diistinme becerilerini ve diislem giiclinii
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aktif hale getirerek gelistirmekte ve onu 6grenme siirecinin bir parcasi yaparak yasantilara dayali
Ogrenmeyi On plana ¢ikarmaktadir. Yani tipki yeni sosyal bilgiler 6gretim programinin amagladigi
gibi yaratic1 drama da ezbercilik yerine aktif 6grenmeyi gerceklestirmenin pesindedir. Ogrencilerin
yaratic1 dramaya i¢tenlikle katildig1 durumlarda o giine kadar kesfedilmemis ya da ortaya ¢ikmamis
Ozelliklerinin goriilmesi miimkiindiir. Ayrica yaratict drama ¢ocukta var olan 6tke, kiskanclik, kaygi
gibi duygulariin denetim altinda, uygun ortamlarda dogru ve saglikli bir bicimde bosaltimini da
saglamaktadir (Adigiizel, 2006; McCaslin, 2006; Oztiirk, 2001). Sosyal sorunlar1 yansitan temalarin
yaratic1 drama igerisinde dogaclama teknigi ile sunulmasi 6grencilerin toplumdaki iliskileri ve
isleyisi daha rahat algilamasini saglar (Dereli, 2018). Yaratict drama bu misyonuyla sosyal bilgiler
dersinin hedeflerine ulagmada kusursuz bir aragtir

Yaratict drama, sosyal bilgilerin 6zel amaglar1 arasinda yer alan ve ulagsmay1 amagladigi
“ogrencinin fiziksel duygusal 6zelliklerinin, ilgi istek ve yeteneklerinin farkina varmasi” gayesi
noktasinda (MEB, 2018) biiyiik bir misyona sahiptir. Altinova ve Adigiizel (2012) yaratici dramanin
bireyin kendisini tanima, ifade edebilme ve bagkalar1 ile benzesen/ayrisan ortak yonlerini bulma
yollarindan birisi oldugunu belirtmistir.

Insan hayatinda bir defa yasanabilen ve tekrarlanmasi miimkiin olmayan olaylar, anilar,
durumlar yaratic1 drama atdlyeleri yardimiyla belli 1sinma, konsantrasyon ve rahatlama tekniklerinden
faydalanilarak yeniden yaratilabilir. Boylelikle tiim 6gretim programlar1 gibi sosyal bilgilerin de
hedeflemis oldugu o6grencilerin biligsel gelisimleri yaninda duyugsal ve edimsel gelisimlerini
saglama misyonu tamamlanmis olur. Yaratici drama siirecinde 6grenci grupla ¢alismanin ve grup
icerisinde ayr1 bir birey olmanin, bagkalarini canlandirmanin ve mig/mis gibi yaparak kurgu ile
gerceklik arasinda gidip gelmek suretiyle hayali bir siireci yagamanin hazzini yakalar. Yaratici drama,
ogrencileri ve dgretmenleri egitimin sikici ortamindan uzaklastirarak ¢agdas egitim sisteminin bir
iriini olan yaratici 6gretim ortami yaratma, egitim siirecine heyecan katma ve &zgiir bir egitim
ortaminda serbestce kendini ifade etme igin gerekli firsatlari sunar (Pieczura, 2013; Freeman vd.
2003; Okvuran, 1994; Tulunay Ates, 2017). Egitim-6gretim programinin bir neferi olan sosyal
bilgiler dersi de 6grencinin diis giiclinii kullanmasini ve yaraticiligini harekete gecirerek gelistirmek
kaydiyla toplumsal ve ticari etkinliklere katkida bulunan, 6zgiin bilgi ve beceri sahibi bireyler olarak
yetismesini arzu etmektedir (MEB, 2018).

Ancak sosyal bilgiler ve yaratici dramanin en biiyiik ortak noktasi her ikisinin de tamamen
insani, toplumu ve yasami konu almasidir. Sosyal bilgiler 6grencilere kiiltiirel mirasin devralinmast,
korunmasi ve yeni nesillere aktarimi, insan - ¢evre etkilesiminin bilincine varilmasi, insanlar, olay,
olgu ve nesneler arasindaki benzerlik ve farkliliklarin sezilmesi, yasadigi ¢cevre ve diinyanin genel
ozelliklerinin taninmasi, degisim ve siirekliligin kavranmasi, iilkesini ve diinyay1 ilgilendiren sorunlar
hususunda duyarlilik gostermesi i¢in yol gosterirken, yaratici drama tim bu olaylari-durumlari
ilgi ¢ekici bir sekilde, birden fazla duyu organina hitap edecek bigimde dramanin giiciinden de
yararlanmak suretiyle gorsel ve isitsel bir kompozisyonda akiskan bir biitiin olarak adeta resmeder
(Basbug ve Adigiizel, 2019; Dolmaz ve Metin, 2021; MEB, 2018). Bu sebeple sosyal bilgiler dersi
icerisinde yaratict dramanin giiciinden yararlanmak elzemdir.

Yaratic1 drama ile ilgili alan yazin incelendiginde farkli disiplinlerde (fen bilgisi, biligim
teknolojileri, Ingilizce, Tiirkce, dzel egitim vb.) gesitli konularin ya da bir¢ok beceri ve degerin
Ogretiminde, bazi strateji ve yontemlerinuygulanmasiesasinda yaratici drama yontemine bagvuruldugu
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ve yaratici drama tizerine yapilmig bir hayli ¢alisma bulundugu tespit edilmistir (Karaosmanoglu ve
Adigiizel, 2021; Aslan ve Gok, 2020; Goktiirk vd. 2020; Sarisan-Tungag vd. 2019). Sosyal bilgiler
alaninda da yaratict drama tiizerine benzer hususlarda gesitli arastirmacilar tarafindan (Aykag ve
Adigiizel, 2011; Akhan ve Demir, 2020; Basbug ve Adigiizel, 2019; Cetinkaya Aydogdu ve Kirpik,
2021; Erdem Zengin ve Yal¢inkaya, 2016; Ezer ve Ulukaya-Oteles, 2020; Giiven, 2005; Kaf, 2017;
Kog ve Gegit, 2021; Kozaner, 2019; Nayci, 2011; Oztiirk ve Korkmaz, 2019; Oztiirk ve Sar1, 2018;
Tokmak vd., 2023; Ulu ve Burgul-Adigiizel, 2019; Uygungiil, 2016; Yenigiil Ozyiirek, 2020) baz1
caligmalar yapilmistir.

Bu aragtirmada sosyal bilgiler-yaratici drama iligkisi tlizerine yapilmis ¢aligmalarin
egilimlerinin incelenmesi amaglanmaktadir. Unutmamak gerekir ki belirli konularda yapilmis
caligmalarin egilimlerinin incelenmesi, alan uzmanlarinin egiliminin ve ¢alisma yapilmamis
hususlarin tespitini saglamaya yardimci olacagi, ¢aligmalarin sonuglarinin genel bir perspektiften
degerlendirilmesini saglayacagi, var ise eksikliklerin goriilmesini kolaylastiracagi, yeni yapilacak
caligmalara yol gosterici olacagi i¢in ¢alisilmaya deger arastirmalardir. Bu amag 1s181inda asagidaki
sorulara yanit aranacaktir.

Sosyal bilgiler yaratict drama iliskisi lizerine 2002-2022 yillar1 arasinda gergeklestirilmis
arastirmalarin;

1. Calisma yillarina ve tiirlerine gére dagilimi nasildir?

2. Arastirmacilarin kurumlarina goére dagilimi nasildir?

3. Arastirmalarda kullanilan arastirma yontemlerine gére dagilimi nasildir?

4. Orneklem alma bigimlerine gére dagilimi nasildir?

5. Aragtirmalarin gergeklestirildigi ¢alisma grubu/6rnekleme gore dagilimi nasildir?
6. Aragtirmalarda kullanilan analiz yontemlerine gore dagilimi nasildir?

7. Arastirmalarda hangi veri toplama araci ne kadar kullanilmigtir?

8. Arastirmalarda hangi konular yaratici drama ile iligkisi baglaminda ele alinmistir?
9. Arastirmalardan elde edilen sonuglar nedir?

10. Aragtirmalar sonucunda arastirmacilar ne tiir 6nerilerde bulunmustur?

Yontem
Arastirma Modeli

Arastirmanin gergeklestirilmesinde nitel arastirma deseni ise kosulmustur. Nitel aragtirmalar herhangi
bir olay1, olguyu ya da durumu biitiinciil bir perspektiften derinlemesine inceleme ve betimlemeye
imkan taniyan bir yontemdir (Baltaci, 2019). Nitel aragtirmalarda yogunlukla veri kaynagi ile
goriisme yaparak, veri kaynagini gézlemleyerek ya da gesitli dokiimanlar incelenmek suretiyle veriler
toplanmaktadir. Bu arastirmada veriler toplanirken dokiiman inceleme teknigine bagvurulmustur.
Dokiiman inceleme arastirma kapsaminda ulasilmasi gereken verilerin toplanmasi amaciyla yazili,
basili ya da elektronik kaynaklarin (belgeler, kitaplar, tezler, raporlar, gorseller, kurum arsivleri, video
kaydi vb.) toplanmasi, incelenmesini ve sorgulanmasini i¢erir (Haven and Van Grootel, 2019; Bowen,
2009; Sak vd. 2021; Karadag, 2014 ). Bu arastirmada YOK (Yiiksekdgretim Kurulu) elektronik veri
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tabaninda bulunan tezler, “Google Scholar” ile “H. W. Wilson” veritabanlarinda bulunan makaleler
pdf (portable document format) dokiimanlar olarak temin edilmis, dokiiman inceleme yontemi ile
incelenmis, bulgulart MAXQDA nitel veri inceleme programi lizerinden analiz edilmistir.

Calisma dokiimanlar iizerinden ytiriitiildigii i¢in etik kurul onay1 gerektirmemektedir.
Calisma Grubu

Arastirmanin ¢alisma grubunu 2002 ve 2022 yillar1 arasinda sosyal bilgiler-yaratici drama iliskisi
iizerine gergeklestirilmis YOK tez tarama béliimiinde yer alan yiiksek lisans ve doktora tezlerinden
erisime acik olanlar ile “Google Scholar”, “H. W. Wilson” indeksinde yer alan bilimsel makaleler
olusturmaktadir. YOK tez veri tabani taranirken veri tabaninda yer alan ¢alismalar “sosyal bilgiler”
“yaratict drama” terimleri ile siiziilmiis, daha sonra bu ¢aligmalardan “2002” ve “2022” arasinda
yapilmig olanlar filtrelenmistir. Aragtirmanin ¢alisma grubu belirlenirken arastirmanin dogas1 geregi
kriter (6l¢iit) drnekleme ydntemine bagvurulmustur. “Olgiit 6rneklemede, bir arastirmanin gézlem
birimlerinin belirli niteliklere sahip kisiler, olaylar, nesneler ya da durumlardan olusmast esastir”
(Blyiikoztiirk vd., 2011). Bu arastirmada ¢aligmalarin “sosyal bilgiler”
icermesi ve belirli tarihler araliginda yapilmis olmasi olgiit/kriter olarak kabul edilmistir. Bu kritere
uygun olan 23 yiiksek lisans tezi ve 21 makale bu arastirmanin ¢alisma grubunu olusturmaktadir.

yaratici drama” terimleri

Veri Toplama Araclari

Creswell (2016) arastirmacilarin ancak ve ancak bir konu hakkinda literatiir taramasi yaptiktan
sonra ¢alisilmas1 gereken bir problemin, sorunun ya da bir boslugun oldugunu sdyleyebileceklerini
belirtmektedir. Bu sebeple oncelikle ilgili literatiir taranmis, alan yazinda bir bosluk oldugu tespit
edilmis ve yaratict drama — sosyal bilgiler iliskisi tizerine ¢alisilmis eserlerin incelenerek boslugun
ortaya koyulabilmesi amaciyla arastirmanin problemleri ile ortiisen ve 6ziine uygun bir veri toplama
arac1 aranmistir. Ancak bu kriterleri karsilayan bir veri toplama araci tespit edilememesi {lizerine
arastirmacilar tarafindan Eser Inceleme Formu (EIF) hazirlanmistr.

Eser Inceleme Formu (EIF)

Arastirmacilar tarafindan gelistirilen eser inceleme formu incelenecek olan lisansiistii tezler
(yiikseklisans — doktora) ile makale ¢aligmalarini on bir kritere gore incelemeye imkan taniryacak
sekilde hazirlanmigtir. Form son haliyle ilgili alanda yapilmis olan caligmalar1 yil, eser tiiri,
arastirmaci kurumlari, aragtirma yontemleri, 6rneklem yontemleri ve 6rneklem/calisma gruplari,
veri analiz yontemleri, veri toplama araglari, yaratict dramanin hangi konu baglaminda ¢alisildigi,
sonuclar1 ve Onerileri hususlarinda analiz etme imkan1 tanimaktadir.

Hazirlanan form dil ve alan gecerligi ile giivenirligi i¢in dncelikle arastirmacilar haricinde
iki alan uzmaninin goriislerine sunulmus, goriis ve oneriler dogrultusunda forma son hali verilmistir.
Daha sonra eser inceleme formu kullanilarak on eser {lizerinde pilot uygulama yapilmistir. Formun
amaca hizmet ettigi goriilmiis ve verilerin toplanmasi agamasina ge¢ilmistir.

Verilerin Toplanmasi

Arastirma verilerinin toplanmas1 amaciyla éncelikle YOK tez veri tabaninda bulunan “yaratic
drama” ve “sosyal bilgiler” terimlerini iceren tezler ile “Google Scholar” ve H. W. Wilson” veri
tabaninda yer alan makaleler siizlilmiis, 2002-2022 yillar1 arasinda calisilmis eserler filtrelenerek
bilgisayar ortamina aktarilmistir. Bu asamada bazi tez c¢alismalarinin daha sonra makale haline
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getirilerek yayinlandig tespit edilmistir. Miikerrer verilerin Oniine gegebilmek icin arastirmacilar
tarafindan hazirlanan tezlerden ¢ikarilan makaleler kapsam diginda birakilmis, sadece tezler calisma
grubuna dahil edilmistir. Ardindan EiF kullanilarak arastirma sorularina yanit verebilecek veriler
tiim igerik igerisinden siiziilmiis ve verilere genel bir bakis saglamasi adina MAXQDA nitel veri
analiz programinda toplanmastir.

Verilerin Analizi

Arastirma verilerinin analizinde icerik analizi yontemine bagvurulmustur. Icerik analizi yonteminde
elde edilen veriler nitel veri analiz programi kullanilarak belirli temalar altinda kodlanir. Kodlar
birbirine yakin anlam tasiyan sozciik ya da sdzciik gruplarinin sézdizimsel olarak tanimlanmasi firsati
sunan birimlerdir (Steve, 2001). Icerik analizi isleminde toplanan verileri agiklayabilecek kavramlara
ve iliskilere ulasmak temel amactir. Bu amagla toplanan veriler once kavramsallastirilmakta,
daha sonra veriler kavramlara gére diizenlenmekte ve en son basamakta bu kavramlar etrafinda
diizenlenmis verileri agiklayict kod ve temalarin saptanmasi islemi gergeklestirilmektedir (Yildirim
ve Simsek, 2006; Berg ve Lune, 2015).

Nitel veri toplama yontemleri ile gerceklestirilen calismalarda veri toplama araglariyla
toplanan ve icerik analizi yontemiyle incelenen verilerin giivenirligi 6l¢iimiin hatalardan arindirilmast,
Olciilmek istenileni tutarli bir bicimde Olgmesi yani ayni 6l¢me aracini kullanan kisilerin ayni
sonuclara ulagmasi demektir (Demirci ve Koseli, 2014). Bu aragtirmada gergeklestirilen igerik
analizinin glivenirligini kontrol etmek amaci ile Miles ve Huberman (Miles ve Huberman, 1994)
tarafindan gelistirilen giivenirlik formiilii (Guivenirlik=Goriis Birligi/Goriis Birligi+Goris Ayrilig)
kullanilmistir. Formiile gore gerceklestirilen hesaplama ile kodlayicilar arasindaki uyumun (goris
birligi) %90 oldugu goriilmiistir.

Aragtirmanin gecerligini saglamak i¢in ¢esitli arastirmacilar bazi kriterlerin gbz Oniinde
bulundurulmas1 gerektigini belirtmislerdir. Oncelikle arastirmanm tiim safhalarinda alan
uzmanlarinin goriisleri dikkate alinmis, inandiricilik kriteri dogrultusunda veriler herhangi bir
degisiklik yapilmadan dogrudan alintilanmis, veri toplama araci gelistirilirken alanyazin ile tutarliligi
saglanmis, arastirmanin dis gegerliliginin saglanmasi i¢in arastirmanin tiim sathalari detayli olarak
belirtilmistir. Ayrica onaylanabilirlik kriteri dogrultusunda nesnelligin saglanmasi amacryla veriler
onlart agiklayici temalar ve kodlar etrafinda toplanmustir. Aktarilabilirlik kriteri hususunda alan
yazinda 2002-2022 arasinda yapilmis tiim calismalar ¢aligma kapsami igerisine alinmigti. Bu
hususlar aragtirmanin gecerligi acisindan yeterli goriilmektedir (Arastaman vd., 2018; Demirci ve
Koseli, 2014, Coe, 2017, Blytikoztiirk vd. 2011).

Arastirma ve Yayin Etigi

Bu aragtirma “Yiiksekogretim Kurumlart Bilimsel Arastirma ve Yayin Etigi Yonergesi’nde belirtilen
tiim kurallara uyularak yapilmistir. S6z konusu yonergenin “Bilimsel Arastirma ve Yayin Etigine
Aykirt Eylemler” baglikli ikinci boliimiinde belirtilmis olan eylemlerin higbiri meydana gelmemistir.
Calisma, insan ya da hayvanlar {izerinde deneysel bir islem icermemesi nedeniyle etik kurul izni
gerektirmemektedir.
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Bulgular
Calismalarin Yillarina ve Tiirlerine Yonelik Bulgular

Sosyal bilgiler-yaratici drama iliskisi lizerine yapilmis caligmalarin tiirliniin ve yillara gére dagiliminin
incelenmesi sonucunda yillar temasi altinda on sekiz kod (2004, 2005...2022), ¢aligmalar temasi
altinda ise {i¢ kod (Doktora Tezi, Yiiksek Lisans Tezi ve Makale) iiretilmistir. Bu kodlar Sekil
1’de biitlinciil bir yaklasimla sunulmustur. Sosyal bilgiler-yaratic1 drama iliskisi {izerine yapilmis
caligmalarin tiir ve yillara gore dagilimina iliskin bilgileri igeren Grafik 1 incelendiginde iki 6nemli
husus dikkati gekmektedir. Tlk husus yaratici drama-sosyal bilgiler iliskisi {izerine 2004-2022 yillari
arasinda doktora tezi yapilmamis olmasidir. Tkinci husus ise 2007, 2010, 2012, 2013 yilinda yaratic
drama-sosyal bilgiler iligkisi lizerine yapilmis makale ve tez calismasinin olmayisidir.

=
[=]

O W E N W WD

o Do A A

2004 2005 2006 2007 2008 2009 2010 2011 2012 2013 2014 2015 2016 2017 2018 2019 2020 2021 2022
s Doktora Tezi s ijksek Lisans Tezi Makale

Sekil 1. Sosyal Bilgiler-Yaratict Drama iliskisi Uzerine Yapilmis Calismalarin Tiirlerine ve Yillara Gore
Dagilim1

Calisma yapilan yillar incelendiginde sosyal bilgiler-yaratict drama iligkisi tizerine 2004,
2006, 2014, 2015, 2016, 2017, 2018 ve 2022 yilinda birer; 2008, 2011, 2020 yilinda ikiger; 2019
yilinda ise dokuz yiiksek lisans tezi calisildigi goriilmektedir. Makale ¢alismalarina bakildiginda ise
2005, 2009, 2011, 2015 yilinda birer; 2021 ve 2017 yilinda iki; 2019 yilinda dért; 2020 yilinda yedi
caligma gergeklestirildigi tespit edilmistir.

Arastirmaciarin Kurumlarina Yonelik Bulgular

Sosyal bilgiler-yaratici drama iliskisi tizerine yapilan ¢aligmalarin yazarlarinin kurumlarina gore
dagilimina iliskin veriler incelenmis, kurum temas: altinda yirmi dokuz kod iiretilmistir. Grafik 2
hazirlanirken tez ¢aligmalarini hazirlayan kisi yazar olarak ele alinmig, makale yazarlarinin ayni
iiniversiteden olmalart durumunda kurum ismi bir defa, makale yazarlarmin farkli kurumlardan
olmalar1 durumunda ise her iki kurum da birer defa degerlendirmeye alinmigtir. Bu kapsamda
hazirlanmis olan Sekil 2 asagida sunulmustur.
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Sekil 2. Sosyal Bilgiler-Yaratict Drama Iliskisi Uzerine Yapilmis Calismalarda Arastirmacilarin
Kurumlarina Dair Dagilim

Sekil 2’ye bakildiginda sosyal bilgiler - yaratici drama iligkisinin konu olarak ele alindigi
caligmalarin yirmi dokuz farkli kurumda gergeklestirildigi goriilmektedir. En fazla c¢alismanin
gerceklestirildigi kurumun bes calisma ile (ii¢ tez ve iki makale) Ankara Universitesi oldugu
goriilmektedir. Daha sonra sirasityla Nigde Omer Halisdemir iiniversitesinde dort calismanin (iig
tez ve bir makale), Gazi Universitesi’'nde ii¢ ¢alismanin (ii¢ tez), Cukurova Universitesi’nde ii¢
calismanin (bir tez ve iki makale), Rize Recep Tayyip Erdogan Universitesinde ii¢ ¢alismanin (bir
tez ve iki makale), Akdeniz Universitesi’nde iki makale ¢calismasinin, Dokuz Eyliil Universitesi’nde
iki tez calismasinin, Bartin Universitesi’nde yine iki tez ¢aligmasinin, Trabzon ve Mus Alparslan
Universitesi’nde bir tez bir makale ¢alismasinin gerceklestirildigi goriilmektedir. Ordu Universitesi,
Istanbul Aydin Universitesi, Erciyes Universitesi, Aksaray Universitesi, Erzincan Universitesi,
Kafkas Universitesi, Mehmet Akif Ersoy Universitesi, Amasya Universitesi, Atatiirk Universitesi,
Firat Universitesi, Lefke Avrupa Universitesi, Canakkale Onsekiz Mart Universitesi, Nevsehir
Hac1 Bektas Veli Universitesi, Bursa Uludag Universitesi, Artvin Coruh Universitesi ve Kiitahya
Dumlupmar Universitesi, Marmara Universitesinin de bulundugu on dokuz iiniversitede birer
tez calismasi yapilirken Anadolu Universitesi’nde ise bir makale calismasmin gerceklestirildigi
sOylenilebilir. Kurumsal iliskisi Milli Egitim Bakanlig1 olan bir yazarin da bir makale ¢aligmasi
yaptig1 Sekil 2’°de goriilmektedir.

Arastirmalarda Kullanilan Arastirma Yontemlerine Iliskin Bulgular

Sosyal bilgiler-yaratici drama iliskisi {izerine gergeklestirilen tez ve makale ¢calismalarinda kullanilan
yontemlerin dagilimina iligskin veriler incelenmis olup desen temast altinda nicel, nitel ve karma
seklinde kodlar {iiretilmistir. Bu kodlardan nitel kodu altinda yedi, nicel kodu altinda dort, karma
kodu altinda ise ii¢ alt kod {iretilmistir. Bu kapsamda hazirlanmis olan Tablo 1 agagida sunulmustur.
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Tablo 1. Sosyal Bilgiler-Yaratict Drama Iliskisi Uzerine Yapilmis Calismalarda Kullanilan
Arastirma Y ontemleri

Tema Kodlar Alt Kodlar f %
Durum Arastirmasi 4 25
Eylem Arastirmasi 4 25
Goriisme 2 12,5
e Dokiiman Inceleme 2 12,5
z Derleme 2 12,5
— Eylem Arastirmas1 + Goriisme 1 6,25
E Tarama Modeli 1 6,25
=§ Toplam 16 100
g Deneysel 8 66,6
% = Yari-Deneysel 3 16,6
2 é Meta-Analiz 1 8,3
Tarama 1 8,3
Toplam 13 100
Acimlayict Siralt 4 26,6
E Yakinsayan Paralel 1 6,6
5‘ Verilmeyen/Tespit Edilemeyen 10 66,6
Toplam 15 100
Genel Toplam 44 100

Tablo 1 incelendiginde bahse konu caligma alaninda toplam kirk dort arastirmanin
gergeklestirildigi, bu arastirmalarin on altisinin nitel, on i¢ilinlin nicel ve on besinin ise karma
yontemle gergeklestirildigi anlagilmaktadir. Nitel desende gerceklestirilen ¢alismalarda kullanilan
aragtirma yontemlerine bakildiginda en fazla durum arastirmasi ile eylem arastirmasi yonteminin
tercih edildigi (4) tespit edilmistir. Bu durumu takiben gdriisme ve dokiiman inceleme yontemlerinin
ise ikiser defa ige kosuldugu, bir arastirmada ise eylem arastirmasi ve goriigme yonteminin birlikte
kullanildig1 goriilmektedir. Nicel desende gerceklestirilen arastirmalarda ise sekiz arastirmanin
deneysel yontemle, {i¢ arastirmanin yarit deneysel desende, bir arastirmanin tarama yontemiyle,
bir arastirmanin ise meta-analiz yontemi ile gerceklestirildigi bulgusuna erigilmistir. Nitel ve nicel
desenlerin bir arada kullanildigi karma desende gergeklestirilen arastirmalarin dordii agimlayic sirali
desende, biri ise yakinsayan paralel desende gerceklestirilmistir. Hangi karma yontemi kullandigini
belirtmeyen arastirma sayisi ise ondur. Bu arastirmalarda kullanilan yontemler nicel ve nitel olarak
belirtilmis ancak hangi amag ile hangi desende birlikte desenlendigi ise belirtilmemistir.
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Arastirmalarda Kullanilan Orneklem Alma Bicimlerine Iliskin Bulgular

Sosyal bilgiler-yaratict drama iliskisi iizerine gerceklestirilen ¢aligmalarda kullanilan 6rnekleme
yontemlerine dair bulgular incelenmis, 6rnekleme yontemi temasi altinda dort farkli kod iiretilmistir.
Bunlar seckisiz, seckisiz olmayan, seckisiz ve seckisiz olmayan ile diger kodlaridir. Bu kodlar altinda
toplam bes adet alt kod bulunmaktadir. Uretilen bu kodlara ait bilgiler Tablo 2’de sunulmustur.

Tablo 2. Sosyal Bilgiler-Yaratict Drama Iliskisi Uzerine Gergeklestirilen Calismalarda Orneklem
Alma Bigimleri

Kodlar Alt Kodlar f %
Seckisiz Basit Seckisiz (Random) 14 31,8
Kolay Ulasilabilir Orneklem 5 11,36
Segkisiz Olmayan Amagsal (Olgiit Orneklem) 13 29,6
Seckisiz ve Seckisiz Olmayan Kolay Ulasilabilir Orneklem ve Olgiit Orneklem 1 2,27
Diger Verilmeyen/Dogas1 Geregi Orneklem igermeyen 11 25
Toplam 44 100

Tablo 2’ye gore on dort arastirmada orneklem segkisiz yontemle belirlenmistir. Segkisiz
yontemde basit seckisiz (random) ornekleme yontemine bagvurulmustur. On sekiz arastirmada ise
seckisizolmayan 6rnekleme yontemiise kosulmustur. Buyontemile drneklemibelirlenen arastirmalarin
besinde uygun/kolay ulasilabilir 6rneklem, on iiglinde Ol¢iit 6rneklem yonteminin kullanildigi
goriilmektedir. Bir aragtirmada ise hem seckisiz hem segkisiz olmayan drneklem yonteminin bir arada
kullanildig1 goriismiistiir. Dikkate deger olan bulgu ise on bir aragtirmada drnekleme yontemlerine
dair bir bilgiye rastlanmayisidir. Ornekleme ydnteminin verilmedigi arastirmalardan iigii derleme
calismasi oldugundan arastirmanin dogasi geregi 6rneklem icermedigi sdylenilebilir.

Arastirmalarda Kullanilan Analiz Yontemlerine Iliskin Bulgular

Sosyal bilgiler-yaratict drama iligkisi iizerine gergeklestirilen c¢aligsmalarda kullanilan analiz
yontemlerine iligkin bulgular incelenmis olup analiz yontemi temasi altinda nitel analiz yontemleri
ve nicel analiz yontemleri isimli iki kod tiretilmistir. Nitel analiz yontemleri kodu altinda ii¢ alt kod,
nicel analiz yontemleri altinda ise on alt kod bulunmaktadir. Bu kapsamda hazirlanan Tablo 3 agagida
sunulmustur.
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Tablo 3. Sosyal Bilgiler-Yaratict Drama iliskisi Uzerine Gergeklestirilen Calismalarm Analiz
Yontemlerine iliskin Dagilimi

Kodlar Alt Kodlar f %
Cift Yonlii Varyans Analizi 1 1,35
T-Testi 26 35,13
Ancova 2 2,70
Mann Whitney U 3 4,05
Nicel Analiz Kruskall Wallis 1 1,35
Yontemleri Wilcoxon Isaretli Siralar Testi 3 4,05
Betimleyici Istatistik 6 8,10
Meta-Analiz 1 1,35
Tek Yonlii Varyans 2 2,70
Pearson Korelasyon 1 1,35
Nitel Analiz Betimsel Analiz 15 20,27
Yontemleri Dokiiman Analizi 1 1,35
Icerik Analizi 13 17,56
Toplam 74 100

Tablo 3 incelendiginde sosyal bilgiler-yaratici drama iliskisi {lizerine gergeklestirilen
caligmalarda kullanilan analiz yontemlerine gore nitel arastirmalarda ve karma desenli arastirmalarin
nitel boliimlerinde veri analiz yontemi olarak betimsel analiz (15), igerik analizi (13) ve dokiiman
analizi (1) yontemlerine basvuruldugu goriilmektedir. Nicel arastirmalarda ve karma yontemle
gerceklestirilen arastirmalarin nicel boliimlerinde 10 farkli veri analiz yonteminin ise kosuldugu
goriilmektedir. Bu yontemlerden en fazla kullanilani ise T testidir. T testi toplamda yirmi alt1 defa
ise kosulmustur. T testinden sonra en fazla kullanilan analiz yontemi betimleyici istatistik (frekans
ve ylizde vb.) alt1 arastirmada kullanilmistir. Diger testlerden Mann Whitney U ve Wilcoxon isaretli
siralar testi licer defa, Ancova ve tek yonlii varyans analizi yontemleri ise ikiser defa veri analiz
yontemi olarak belirlenmis ve kullanilmistir. En az kullanilan yontemler ise birer defa kullanilan
meta-analiz, Pearson korelasyon knalizi, ¢ift yonlii varyans analizi, Kruskall Wallis testi ve dokiiman
analizidir.

Arastirmalarda Kullanilan Veri Toplama Araglarinin Tiirlerine Iliskin Bulgular

Sosyal bilgiler-yaratici drama iliskisi tizerine gerceklestirilmis caligmalarda kullanilan veri toplama
araclarina dair bilgiler Tablo 4’te verilmistir. Calismalarin veri toplama araglari baglaminda
incelenmesi sonucu “veri toplama araglar1” temasi altinda bes adet kod olusturuldugu (test, 6lgek,
form, giinliik ve diger araglar), bu kodlar altinda ise toplam yirmi sekiz alt kodun bulundugu
goriilmektedir. Mevcut durum Tablo 4°te sunulmustur.
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Tablo 4. Sosyal Bilgiler-Yaratict Drama {liskisi Uzerine Gergeklestirilen Calismalarin Veri Toplama
Araclarina Iliskin Dagilim

Kodlar Veri Toplama Araclan (Alt Kodlar) f %
Bilgi Formu 1 2,85
Degerlendirme Formu 6 17,14
Gorlisme Formu 22 62,85
g Gozlem Formu 3 8,57
i Kodlama Formu 1 2,85
Metafor Formu 1 2,85
Aragtirmaci Notlari 1 2,85
Toplam 35 100
Basar1 Testi 17 77,27
Cizim Testi 1 4,54
Kalicilik Testi 1 4,54
3z Kelime iliskilendirme 1 4,54
B Tutum Testi 1 4,54
% Algi Testi 1 4,54
;:.3 Toplam 22 100
) Deger Olgegi 2 8,69
C_i Duyarlilik Olgegi 2 8,69
S Egilim Olgegi 1 4,34
'E, 3 Ogrenme Stil Olgegi 1 4,34
O Problem Cozme Olgegi 1 4,34
Tutum Olgegi 14 60,86
Yeterlilik Olcegi 2 8,69
Toplam 23 100
» Ogrenci Giinliigii 7 87,5
é Ogretmen Giinliigii 1 12,5
@) Toplam 8 100
Ciz-Anlat Uygulama Kagidi 1 16,6
o Video Kaydi 1 16,6
B Mektup 1 16,6
<E Atolye Calismalart 1 16,6
.@o Envanter 1 16,6
= Bilinmeyen 1 16,6
Toplam 6 100
Genel Toplam 94 100

Tablo 4’te verilen bilgiler 1s18inda en fazla kullanilan arag¢ tiiriiniin form (35) oldugu
goriilmektedir. Kullanilan formlarin ¢esitlerine bakildiginda aragtirmalarda bilgi formu (1),
degerlendirme formu (6), goriisme formu (22), gézlem formu (3), kodlama formu (1), arastirmaci
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notlart (1) ve metafor formunun (1) kullanildig1 gortilmektedir. Form tiirleri icerisinde en fazla
kullanilanin ise goriisme formu oldugu sdylenilebilir.

Aragtirmalarda yirmi iki defa veri toplama araci olarak test kullanildigi goriilmektedir.
Kullanilan testlerin tiirline bakildiginda, arastirmalarda Basar1 Testi (17), Cizim Testi (1), Kalicilik
Testi (1), Kelime Iliskilendirme Testi (1), Algi Testi (1) ve Tutum Testinin (1) kullamldig
goriilmektedir. Arastirmalarda en fazla kullanilan test bagar1 testidir. Diger testler ise yalnizca birer
defa kullanilmistir.

Arastirmalarda yirmi ti¢ defa veri toplama araci olarak 6l¢ek cesitlerinden faydalanilmistir.
Olgekler icerisinde en fazla kullanilan 6lgek tiirii tutum dlgegidir (14). Arastirmalarda veri toplama
amaciyla kullanilan diger Slgek tiirleri ise yeterlilik 6lcegi (2), deger dlcegi (2), duyarlilik dlcegi (2),
egilim dlgegi (1), 6grenme stil dlgegi (1) ve problem ¢ozme Slgegidir (1).

Aragtirmalarda sekiz defa veri toplama araci olarak giinliiklere bagvurulmustur. Veri toplama
araci olarak kullanilan giinliiklerden yedisi 6grenci glinliigli biri ise 6gretmen gilinliiglidiir. Diger
veri toplama araglarina bakildiginda bir defa ¢iz-anlat uygulama kagidi, bir video kaydi, bir mektup,
bir atdlye calisma dokiimanlar1 ve bir defa envanterin kullanildig1 goriilmektedir. Bir ¢aligmada ise
hangi veri toplama aracinin kullanildigimin bilinmedigi goriilmektedir.

Arastirmalarin Orneklem/Calisma Grubuna Iliskin Bulgular

Sosyal bilgiler — yaratict drama iligkisi izerine hazirlanmis ¢alismalarin incelenmesi sonucu ¢alisma
grubu temasi etrafinda toplam yedi kod tiretilmis olup kodlara ait bilgiler Grafik 3’de verilmistir. Bu
kodlar ilkokul, ortaokul, lisans, ilkokul+ortaokul, miize uzmani, dokiiman ve verilmeyen kodlaridir.

1
A Y
1 » Miize Uzmam
= Dokiiman
Tk okul+ Ortaokul

» Verilmeyen

» Tlkokul
» Ortaokul

Lisans

Sekil 3. Sosyal Bilgiler-Yaratict Drama Uzerine Yapilmis Calismalarin Orneklem Gruplar

Sekil 3’e goz atildiginda en fazla calismanin gerceklestirildigi 6rneklem grubunun ortaokul
diizeyinde 6grenim gordiigili (16), on bir ¢aligmanin ilkokul ve on bir ¢aligmanin ise lisans diizeyinde
gerceklestirildigi goriilmektedir. Miize uzmanlari bir, dokiimanlar ise iki defa arastirmanin 6rneklem
grubunu olusturmustur. ki arastirma derleme calismasi seklinde yiiriitiildiigii i¢in drneklem grubu
icermemektedir ve verilmeyen seklinde kodlanmistir. Biitiinciil bir yaklasimla farkli kademelerde
ayn1 anda gerceklestirilen sadece bir ¢calisma vardir. Bu arastirmada ise hem ilkokul hem de ortaokul
ogrencileri 0rneklem grubunu birlikte olusturmuslardir.
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Arastirmalarin Arastirma Problemini Olusturan Konulara Iliskin Bulgular

Sosyal bilgiler — yaratici drama iliskisi {izerine hazirlanmis calismalarin konu dagilimlarinin
incelenmesi sonucu toplam yirmi yedi kod tiretilmis olup kodlara ait bilgiler Tablo 5’te sunulmustur.

Tablo 5. Sosyal Bilgiler-Yaratict Drama Iliskisi Uzerine Gergeklestirilen Calismalarin Konularma

Iliskin Dagilim
Tema Kodlar f %
Akademik Basariya Etkisi 14 22,58
Derse Yonelik Tutuma Etkisi 10 16,12
Ogrenci/Ogretmen/Ogretmen Aday1 ve Miize Uzmanlarimin Gériisleri/Tutumlar: 10 16,12
Baglaminda Yaratici Drama
Ogrenilenlerin Kalicihigma Etkisi 3 4,83
Ogrencilerin Yaratict Dramaya Yonelik Tutumlart 2 3,22
Demokratik Tutuma Etkisi 1 1,61
Bir Yontem Olarak Yaratici Drama 2 3,22
Elestirel Diislinme Becerilerine Etkisi 2 3,22
Cevresel Duyarliliga Etkisi 2 3,22
Hayal Giiciine Etkisi 1 1,61
Sosyal Bilgiler Dersinde Yaratict Dramaya Y 6nelik Kullanim Ornekleri 1 1,61
fletisim Becerilerine Etkisi 1 1,61
% Kavram Ogretimine Etkisi 1 1,61
E Kazanimlarin Gerceklesmesi Uzerindeki Etkisi 1 1,61
Tarihsel Empati Becerisine Etkisi 1 1,61
Ogrencilerin Saygi Degerine Yonelik Egilimlerine Etkisi 1 1,61
Adil Olma Degerinin Kazandirilmasina Etkisi 1 1,61
Ogrencilerin Hosgorii Diizeylerine Etkisi 1 1,61
Ogrencilerin Erisi Diizeylerine Etkisi 1 1,61
Ogrencinin Bilissel/Duyussal/Devinigsel Gelisimine Katkisi 1 1,61
Ogretmen Adaylarinin Fakiilteye Uyumlarina Etkisi 1 1,61
Problem C6zme Becerilerine Etkisi 1 1,61
Tarih Konularinin Ogretiminde Kullanimi 1 1,61
Ogretmen Adaylarinin Matematige Yénelik Tutumlarina Etkisi 1 1,61
Bir Yontem Olarak Etkililigi 1 1,61
Ogrencilerin Yaratict Dramaya Dair Biligsel Yapilari 1 1,61
Toplam 62 100
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Tablo 5 incelendiginde toplam yirmi yedi konu paralelinde yaratici dramaya iliskin
aragtirmalarin yogunlagtigi goriilmektedir. Tabloda belirtilen konular igerisinde en fazla yaratici
dramanin sosyal bilgiler dersindeki akademik basariya etkisinin (14) calisildigi goriilmektedir.
Bu ¢aligmalarda genellikle 6grencinin bir {initeye ya da &grenme alanina iliskin basarisina dair
bulgular 6l¢iilmiistiir. En fazla caligilan hususlardan birisi de 6grencilerin/6gretmenlerin/6gretmen
adaylarinin ve miize uzmanlarinin yaratici dramaya yonelik goriisleri/tutumlar1 (10) ile yaratici
dramanin dgrencilerin sosyal bilgiler dersine ydnelik tutumlaria etkisi (10) olmustur. Ogrenilenlerin
kaliciligina etkisi tli¢ defa, yaratici dramanin 6grencilerin ¢evresel duyarliliklarina etkisi ile elestirel
diisiinme becerilerine etkisi iki defa, 6grencilerin demokratik tutumlarina etkisi, hayal giiciine etkisi,
iletisim becerilerine etkisi, kavram 6grenmeleri iizerindeki etkisi, kazanimlar gerceklestirebilme
diizeyleri lizerindeki etkisi, tarihsel empati becerilerine etkisi, saygi, adil olma ve hosgorii degerlerine
yonelik diizeylerine etkisi, erisi diizeylerine etkisi, bilissel/duyussal/devinigsel gelisimlerine etkisi,
problem ¢6zme becerilerine etkisi, matematik dersine yonelik tutumlarina etkisi ise birer defa
caligilmisgtir.

Ogrencilerin yaratict dramanin bir yontem olarak sosyal bilgiler dersinde kullanilmasina
yonelik goriisleri ve yontem olarak etkililigi, sosyal bilgiler dersinde yaratict dramanin kullanimina
yonelik 6rnek uygulamalar, 6grencilerin yaratici dramaya yonelik bilissel yapilari, yaratict dramanin
tarih konularmin 6gretiminde kullanimi ve 6gretmen adaylarinin fakiiltelerine uyumlarinda yaratici
dramanin etkisi {izerine ise birer ¢aligma yapildig1 goriilmektedir.

Arastirmalarin Sonuclarina Iliskin Bulgular

Sosyal bilgiler-yaratict drama iligkisi tizerine yapilmis ¢aligmalari sonuglari, pozitif yonlii sonuglar
(28), negatif yonlii sonuglar (4) ve nétr sonuglar (4) seklinde ii¢ ana kod altinda yer alan alt kodlar ile
incelenmis olup Tablo 6’da asagida sunulmustur.
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Tablo 6. Sosyal Bilgiler-Yaratict Drama liskisi Uzerine Gergeklestirilen Calismalarin Sonuglarma

Iliskin Dagilim
Kodlar Alt Kodlar f %
Ogrencilerin Dersteki Akademik Basarisini Artirir. 14 12,72
Ogrenme Siirecinde Ogrenciyi Aktif Kilar. 12 10,90
Ogrencilerin Iletisim Becerilerini Gelistirmistir. 1 ,90
Eglenceli Bir Ogrenme Ortami Sunar. 9 8,18
Ogrencilerin Derse Yonelik Tutumlarim1 Olumlu Yoénde Etkiler. 8 7,27
Ogrencilerin Beceri ve Yeteneklerinin Farkia Varmasimi/ Gelistirmesini Saglar. 8 7,27
Ogrencilerin flgi/Motivasyonlarini Artirir. 8 7,27
Ogrencilerin Belirli Degerleri Kazanmalarii Saglar. 6 5,45
Ogrenilenlerin Kalicilig1 Uzerinde Etkili Olur. 2 1,81
Ogrencilerin Demokratik Tutum Kazanmalarini Saglar. 2 1,81
Ogrencilerin Bilissel/Duyussal ve Devinissel Gelisimi Olumlu Yénde Etkiler. 2 1,81
Ogrencilerin Elestirel Diisiinme Becerilerini Gelistirir. 3 2,72
o~ Kavram Ogretimini Kolaylastirir. 2 1,81
é Hayal Giiciiniin Gelisimini Destekler. 2 1,81
% Yaraticilig1 Destekler. 2 1,81
E Sosyallesmeyi Saglar. 3 2,72
-‘E Kiltiir Aktarimini Saglar. 2 1,81
& Ogrencilerin Yaratict Dramaya Yo6nelik Tutumlar1 Olumlu Etkiler. 2 1,81
% Farkli Yontemlerin Bir Arada Kullanilmasina Imkéan Tanir. 1 ,90
E C:)grencilerin Cevresel Duyarliligini Artirir. 2 1,81
Ogretmen Adaylarinin Yaratict Drama Uygulama Yeterliligini Artirmustir. 1 ,90
Ogretmen Adaylarinin Yaratici Dramaya Yonelik Olumlu Tutum Gelistirmelerini 1 ,90
Saglamustir.
Sosyal Bilgiler Ogretim Programinda Yer Alan Kazanimlarin Kazamlmasmi 1 ,90
Saglamustir.
Ogrencilerin Tarihsel Empati Becerilerini Gelistirmistir. 1 ,90
Ogrencilerin Yardimseverlik Tutumlarmi Gelistirmistir. 1 ,90
Ogretmen Adaylariim Ortama Uyumunu Kolaylastirmistir. 1 ,90
Ogrenilenleri Somutlastirmistir. 1 ,90
Ozgiiveni Artirmistir. 1 ,90
Tarihe Ilgiyi Artirmmstir. 1 ,90
_ Ogrencilerin Akademik Basarilarina Anlamli Etkisi Olmamustir. 1 ,90
E Bilgilerin Kaliciligina Anlamli Etkisi Olmamustir. 1 90
:E Ogrencilerin Derse Yonelik Tutumlar1 Uzerinde Anlamli Bir Farklilik Yaratmamistir. 2 1,81
é Ogrencilerin Problem C6zme Becerileri Uzerinde Anlamli Bir Farklilik Yaratmanmustir. 1 ,90
. Ogrencilerin Derse Yonelik Tutumlarini Olumsuz Etkilemistir. 1 ,90
E g Sinif Hakimiyetini Zorlagtirmistir. 1 ,90
gﬁ % Miifredatin Normal Akisin1 Aksatmustir. 1 ,90
- § Erisilmesi Kolay Olmayacak Diizeyde Fazla Materyal Gerektirdigi Goriisii Ortaya 1 ,90
Cikmustir.
Genel Toplam 110 100
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Tablo 6 incelendiginde sosyal bilgiler- yaratict drama iligkisi iizerine gerceklestiren
caligmalarin agirlikli olarak pozitif yonli etki (101) ettigi goriilmektedir. Calisma kapsaminda
yaratict dramanin nétr bir etkiye sahip oldugunu ifade eden bes ¢alisma mevcutken negatif yonlii bir
etkiye sahip oldugu sonucuna ulasan dort ¢alisma tespit edilmistir.

Pozitif yonlii etki kapsaminda 6grencilerin dersteki bagarisini arttirma (14), 6grenciyi derste
aktif kilma (12), 6grenme ortamini eglenceli kilma (9), derse yonelik olumlu tutum gelistirme (8),
ogrencilerin beceri ve yeteneklerini fark etmelerini saglama (8), ilgi-motivasyonu arttirma (8) ve
belirli degerleri kazandirma (6) en fazla tespit edilen pozitif yonlii sonuglardir. Bunlara ilave olarak
Ogrenilenlerin kaliciligi, demokratik tutum gelistirme, biligsel-duyussal-devinigsel gelisimi saglama,
elestirel diisiinme becerilerini gelistirme, kavram 6gretimi, yaraticilik ve hayal giiciinii destekleme,
sosyallesme ve kiiltiir aktarimini saglama, yaratici dramaya iliskin olumlu tutum gelistirme seklinde
ikiser olumlu sonu¢ kaydedilirken farkli yontemleri kullanma imkani, ¢evresel duyarlilik gelistirme,
O0gretmen adaylarinin yeterliligi arttirma ve olumlu tutum gelistirme, 6gretim programindaki
kazanimlarin edinilmesini saglama, tarihsel empati-yardimseverlik- adaptasyon-6zgiiveni saglama,
Ogrenilenleri somutlastirma ve tarihe ilgiyi arttirma seklinde olumlu sonuglar da bahse konu
arastirmalar sonucunda elde edilmistir.

Yaratict dramanin notr etkisi oldugu tespit edilen calismalarda akademik basari, kalicilik,
tutum ve problem ¢6zme becerileri lizerinde yaratict dramanin anlamli bir etkisinin olmadigi sonucuna
ulagildig1 goriilmektedir. Yaratict dramanin negatif yonlii etki yarattigi ¢caligmalarda ise tutum, sinif
hakimiyeti, miifredatin aksamasi ve materyal temin giigliigii agilarindan birer defa negatif yonlii
sonug elde edilmesi s6z konusudur.

Arastirmalarin Onerilerine Iliskin Bulgular

Sosyal bilgiler-yaratict drama iligkisi tizerine yapilmis calismalarin dnerileri incelendiginde oneriler
temasi1 altinda uygulayicilara Oneriler (14), aragtirmacilara Oneriler (9) , kurumlara oneriler (8)
ve ailelere Oneriler (2) seklinde dort ana kod, ana kodlarin altinda ise otuz {i¢ alt kod bulundugu
goriilmektedir. Belirtilen kod ve alt kodlara ait bilgiler Tablo 7°de asagida sunulmustur.
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Tablo 7. Sosyal Bilgiler-Yaratici Drama Iliskisi Uzerine Gergeklestirilen Calismalarin Onerilerine

Iliskin Dagilim
Kodlar Alt Kodlar f %
Derslerde Yaratict Drama Etkinliklerinden Daha Sik Faydalanilmali. 7 6,42
Uygulama Siireci, Sonuclar1 ve Materyalleri Ortak Bir Bilgi Havuzunda 1 91
Toplanmali.
Yillik ve Giinliik Planda Yaratict Dramaya Yer Verilmeli. 1 91
. Degerlendirme Esnasinda Sonug¢ Degil Siire¢ Degerlendirilmeli. 1 91
%’ Sivil Toplum Kuruluslari ile Entegre Etkinlikler Hazirlanmali. 2 1,83
:g Aktif Ogrenme Etkinlikleri ile Bir Arada Kullanilmal. 1 91
s Konuya Uygun Mekan Segilmeli (tarihsel alan, hayvanat bahgesi, kurum 3 2,75
S ve kuruluslar vb.).
E Deger Egitimi Amagli Kullanilmalidir. 1 91
& Kavram Ogretiminde Yararlanilmalidir. 1 91
= Kavram Yanilgilarini Tespit Etmek I¢in Kullanilmal. 1 91
Tiim Egitim Basamaklarinda Uygulanmalidir. 1 91
Yaraticilig1 Desteklemek I¢in Yaratict Dramadan Faydalanilmali. 1 91
Yaratict Drama Materyalleri Ogrenci ile Birlikte Hazirlanmali. 1 91
Drama Egitmenlerinden Uygulama Siirecinde Yardim Alinmali. 1 91
Arastirmalarda Farkli Orneklem Gruplari fle Calisilmalidir 5 4,58
. Yeni, Giincel ve Farkli Konularda Arastirma Yapilmalidir. 6 5,50
§ -%) Arastirmalarda Farkli Veri Toplama Araclari {le Calisiimalidir. 2 1,83
B :5 Arastirmalar Uzun Soluklu Tasarlanmalidir. 6 5,50
:S 8 Farkli Ogretim Basamaklarinda Gergeklestirilmelidir. 8 7,33
% Farkli Disiplinlerde Cesitli Hususlara Etkisi (basari, tutum vb.) 10 9,17
g Aragtirilmalidir.
j;; Arastirmalar Nicel Yontem ile Gergeklestirilmelidir. 2 1,83
5 Yaratict Drama Caligmalarinda Karma Yontem Kullanilmalidir. 1 91
Yaratict Drama Uzerine Gergeklestirilecek Caligmalar Disiplinler Arasi 1 91
Tasarlanmalidir.
Yaratict Drama Siniflari/Atélyeler Olusturulmali (YOK-MEB). 11 10,09
é: 2 Yaratict Drama Etkinlikleri Tesvik Edilmeli (MEB). 1
E ; Yaratict Drama Uzerine Hizmet I¢i Egitim Verilmeli (MEB). 13 11,92
®© ' Ders Kitaplari ve Miifredat Programinda Yaratict Drama Uygulama Etkin- 5 4,58
£ 2 liklerine Yer Verilmeli (MEB).
E :S Egitim Kademeleri Igin Ayr1 Ayr1 Miize Etkinlik Kitab1 Hazirlanmali 3 2,75
= _g (MEB).
E >'L Yaratict Drama Lisans Egitiminde Bir Ders Olarak Okutulmali (YOK). 8 7,33
‘% g Drama Ogretmenleri Yetistirilmeli (YOK). 1 91
o~ Ogrencilerin Univgrsitelere Oryantasyonunu Kolaylastirmak I¢in 1 91
Yararlanilmal1 (YOK).
© §  Yaratict Drama Etkinliklerine Aile i¢i Etkinliklerde Zaman Ayrilmali. 1 91
i: E Ogrencilerin Yaratict Drama Becerilerini Gelistirebilmeleri I¢in Sinema- 1 91
“ :5 Tiyatro vb. Etkinliklere Gitme Aligkanligi Edinmesi Desteklenmeli.
Genel Toplam 109 100
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Tablo 7’de verilen bilgiler incelendiginde sosyal bilgiler- yaratici drama iliskisi tizerine
gerceklestiren ¢alismalarda, uygulayicilara Oneriler ana kodu altinda yirmi ii¢, arastirmacilara
Oneriler ana kodunda kirk bir, ¢esitli kurumlara oneriler ana kodunda kirk ti¢ ve ailelere 6neriler ana
kodunda iki 6nerinin sunuldugu goriilmektedir. Elde edilen bu sonuglara istinaden en fazla 6nerinin
cesitli kurumlara (43) ve arastirmacilara (41) getirildigini sdylemek miimkiindiir.

Yapilan 6neriler anakodlara gore tek tek incelendiginde ise uygulayicilara dneriler kapsaminda
en fazla derslerde yaratici dramanin daha sik kullanilmasi (7), konuya uygun mekéan segilmesi (3) ve
sivil toplum kuruluslariyla isbirligi yapilmasi (2) seklinde oneri getirildigi goriilmektedir. Bunlara ek
olarak s6z konusu kategoride siire¢, sonu¢ ve materyallerin ortak bilgi havuzunda toplanmasi, yillik
ve giinliik planda yaratic1 dramaya yer verilmesi, siire¢ degerlendirmenin yapilmasi, aktif 6grenme
etkinliklerinin kullanimi, deger egitiminde, kavram dgretiminde ve kavram yanilgilariin tespitinde
kullanimi, tim egitim kademelerine kullanilmasi, yaraticiligin desteklenmesinde kullanilmast,
materyallerin 6grencilerle hazirlanmasi ve drama egitmenlerinden yardim alinmasi birer kez ifade
edilmis Onerilerdir.

Arastirmacilara Oneriler kapsaminda agirlikli olarak farkli disiplinlerde ¢esitli hususlara
etkisinin aragtirilmasi (10), farkli 6gretim basamaklarinda uygulanmasi (8), uzun soluklu planlanmasi
(6), giincel konularda planlanmasi (4) ve farkli 6rneklem gruplartyla ¢alisiimasi (5) 6nerileri 6n plana
¢ikmaktadir. Ayrica farkli veri toplama araglariyla ve nicel yontemle ¢alisma yapilmasi hususunda
ikiser, karma ve disiplinler aras1 uygulamaya doniik birer 6neri getirilmistir.

Cesitli kurumlara oneriler kapsaminda en fazla hizmet i¢i egitimin verilmesi (13), yaratict
drama simif /atdlyelerinin olusturulmasi (11), lisans egitiminde ders olarak okutulmasi (8), 6gretim
programlar1 ve ders kitaplarinda uygulama etkinliklerine yer verilmesi (5), egitim kademelerine
gore miize etkinlik kitab1 hazirlanmasi (3) Onerileri getirilmistir. Ayni kategori icerisinde birer kez
olacak sekilde yaratict drama etkinliklerinin tesvik edilmesi, drama &gretmenleri yetistirilmesi,
oryantasyonda yararlanilmasi dnerileri de kurumlara ithafen gelistirilmistir.

En az (2) onerinin gelistirildigi ailelere oneriler kapsaminda ise aile i¢i etkinliklerde yaratict
dramaya yer verilmesi (1) ve sinema-tiyatro gibi etkinliklere gitme aligkanliginin kazandirilmasi (1)
seklinde oneriler sunulmustur. Arastirmacilarin sunmus oldugu dneriler genel olarak incelendiginde,
onerilerin 6nemli bir kisminin uygulamaya doniik oldugu bu durumu ise teorik yapiya iliskin
onerilerin takip ettigi goriilmektedir.

Tartisma, Sonuc ve Oneriler

Yapilandirmaci yaklasim dogrultusunda hazirlanan yeni sosyal bilgiler 6gretim programinin temel
amaci d6grenciyi 6gretim ortaminda aktif kilmak, dersin hedefleri kapsamina giren bilgi, beceri, tutum
ve degerleri 6grencinin yaparak yasayarak dgrenmesini saglamaktir. Bu gaye dogrultusunda simif
ortaminda yararlanilan egitim teknolojilerini, 6gretim yontemlerini ve materyallerini ¢esitlendirmek,
birden fazla duyu organina hitap eden, 6grencinin derse olan ilgisini ve motivasyonunu artiran, soyut
kavramlar1 somutlastiran enstriiman ve unsurlari ders icerisinde kullanmak elzemdir (Dolmaz, 2021).
Bu noktada yaratict drama uygulamalari vazgecilmez bir enstriimandir (Sarisoy ve Alci, 2021). Ancak
aragtirmanin ilk sonucu sosyal bilgiler yaratici drama iliskisi tizerine 23 ytiksek lisans tezi 21 makale
caligmasinin yapildigini fakat higbir doktora tezinin ¢alisilmadigi géstermistir. Oysa doktora tezleri
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gelecegin akademisyenleri olan doktora 6grencilerinin ilgili ¢aligma alanindaki bilimsel problemleri
tespit edebilmesi ve ¢oziimleyebilmesi, derin ve genis bir bakis acis1 kazanabilmesi, analiz etme ve
yeni sentezlere ulasmast i¢in oldukca dnemli bir egitim diizeyinin iiriiniidiir (Ozbek ve Ertekin Pinar,
2020). Doktora tezleri ilgili bilim alanimin gliclenmesine ve o alandaki bilimsel bilginin katma deger
kazanmasina katkida bulunur. Doktora egitimi toplumsal beklentilerle uyumlu bir bigimde iilkenin
refahina ve kalkinmasina faydasi dokunacak bireylerin yetismesinin yegane unsurudur (Karadag ve
Ozdemir, 2017). Tiim bu sebeplerle sosyal bilgiler alaninda yapilacak doktora ¢alismalarinda sosyal
bilgiler-yaratici drama iliskisi mutlaka ele alinmalidir. Ancak yine arastirmanin sonucu aslinda yaratict
dramanin sosyal bilgiler dersi agisindan 6neminin son yillarda kavranarak 2018 yilindan itibaren
yogun bir bigimde ¢alisilmaya baslandigini gdstermistir. 2020 yilindan itibaren yapilan ¢alismalarin
azalmasinin sebebinin Covid-19 pandemisi oldugu diisiiniilmektedir. Ayrica alan yazinda yapilmis
calismalar incelendiginde birka¢ arastirmacinin birden fazla sayida yaptig1 ¢alisma ile alan yazina
ciddi oranda katkida bulunmaya ¢alistig1 goriilmiistiir.

Aragtirma verilerinden elde edilen ikinci sonug, iilkemizde bulunan yiiksekogretim
kurumlarindan (yiiz yirmi dokuz devlet, yetmis dort vakif tiniversitesi olmak iizere toplam iki
yiiz ii¢ liniversite) sadece yirmi dokuzunda sosyal bilgiler-yaratict drama iliskisi iizerine calisma
yapilmis oldugudur. Bu ¢alismalarinda biiyiik bir kism1 Ankara Universitesi, Nigde Omer Halisdemir
Universitesi, Gazi Universitesi, Cukurova Universitesi ve Rize Recep Tayyip Erdogan Universitesi’nde
yapilmistir. Oysa sosyal bilgiler de yaratict drama da konusunu giindelik hayatin problemlerinden,
toplumsal degerlerimizden alir ve elestirel diisiinmeyi, yaratici diisiinmeyi, akil yiiriitmeyi yani tist
diizey diistinme becerilerini gelistirmeyi, 21. ylizyilin gerektirdigi insan profilini yetistirmeyi amaglar
(Adigiizel, 2015; MEB, 2018). Bu nedenle calisilmaya, arastirilmaya ve gelistirilmeye olduke¢a agik
bir alandur. Ilgili alanda farkli kurumlardan farkli arastirmacilarca yapilacak caligmalar alan yazina
farkli bir perspektiften bakmayi, goriilmeyeni gérmeyi kolaylastiracak, farkli bir perspektif ile
sorunlara farkli ¢ozlim Onerileri getirilmesinin 6niinii agacaktir.

Arastirma verilerinden elde edilen ii¢lincii sonug, yapilmis olan ¢alismalarin on altisinin
nitel, on ii¢liniin nicel, on besinin ise karma yontemle gerceklestirildigidir. Yani ilgili alanda ¢alisilan
aragtirmalarin yaklasik {igte biri karma yontemle ¢alisilmistir. Nitel arastirmalar az sayida katilimei
ile derinlemesine arastirma imkani tanirken, nicel arastirmalar genis kitlelerden yiizeysel veri
toplamak i¢in idealdir. Karma yOntem arastirmalari ise nitel ve nicel yontemlerin birbirinin agigini
kapatacak sekilde kullanildig1 ve birgok sinirliligin ortadan kaldirildig1 arastirmalardir. Bu sebeple
bundan sonra yapilacak calismalarda elde edilen verilerin dogrulugunu ve giivenirligini artiracagi
icin ¢esitli arastirmacilar tarafindan karma yontem kullanilmasi yoniinde getirilen oneriler goz dniine
almmalidir (Creswell ve Plano Clark, 2015; Butgel Tunali vd. 2016).

Arastirmanin verilerinden elde edilen dordiincii sonug, arastirmalarin hemen hemen iigte
birinde seckisiz, iigte birinde seckisiz olmayan drneklem yontemine bagvurulmus olmasidir. Ancak
daha 6nemlisi on bir arastirma da orneklem alma yontemine dair hicbir veri bulunmayisidir. Bu
aragtirmalardan ticli dogas1 geregi 6rneklem icermeyen literatiir taramasi seklinde gergeklestirilmistir.
Ancak sekiz aragtirmada 6rneklem alma yonteminin bulunmamasi ciddi bir bulgudur. Alan uzmanlari
seckisiz o6rneklemlerin evreni temsil etme giicliniin yiiksek oldugunu, seckisiz olmayan 6rneklem
bicimlerinden 6l¢iit 6rneklemin ciddi uzmanlik gerektirdigi ve eger bu orneklem alma bigimi
bir calismada kullanilacaksa uzman olan kisilerden destek alinmasi gerektirdigini (Boke, 2014;
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Biiyiikoztirk vd., 2011), yine segkisiz olmayan yontemlerden uygun/kolay 6rnekleme yonteminin
“bilgi ve giivenirlik pahasima zaman para ve emekten tasarruf” (Baltaci, 2018) anlamina geldiginin
srarla altini ¢izmektedir. Elbette arastirmanin 6zline uygun bir érneklem big¢imi arastirmacilarca
secilmelidir ancak bu kritik noktalarda g6z oniinde bulundurulmalidir. Zaten kirk dort aragtirmadan
sekizinde ornekleme dair bir bilgi bulunmayisi, besinde de kolay ulasilabilir 6rneklemin se¢ilmesi
caligmalardaki bilgi zenginliginin 6niine gegmektedir.

Aragtirmanin verilerinden elde edilen besinci sonug, aragtirmalarda genellikle belirli analiz
yontemleri tizerinde y1g1lma oldugu, farkli yontemlerin nadiren ise kosuldugudur. Yi1gilma genellikle
ciddi oranda t-testi analizi ile betimsel analiz ve icerik analizi lizerinedir. Betimsel analiz ve igerik
analizi ile yapilan calismalar genellikle kiiciik gruplarla gerceklestirilmekle birlikte genellenme
ihtimalleri nicel analiz yontemlerine gore daha azdir. Alan uzmanlari, veri analiz yontemleri agisindan
arastirmalara zenginlik katacagimi diisiindiikleri Ancova, Manova, Mancova ve Path analizi gibi
analiz yontemlerinin arastirmalarda kullanilmasini 6nermektedir (Cifci, 2017; Hebebci vd., 2016).

Aragtirmanin verilerinden elde edilen altinci sonug sosyal bilgiler - yaratict drama iligkisi
iizerine yapilan calismalarda genellikle goriisme formu, basari testi, tutum Olgegi gibi araclarin
kullanilmis oldugudur. Toplam yirmi yedi farkli veri toplama aracinin kullanildigi aragtirmalarda
on dokuz veri toplama araci yalnizca bir defa tercih edilmistir. Yaratici drama i¢in olduk¢a dnemli
olan atdlye ¢alismasinin (Cetinkaya ve Adigiizel, 2018) yalnizca bir kez, i¢ten yanitlarin elde
edildigi mektuplarin (Cerci, 2019) yalnizca bir kez ve 6grenci giinliikleri-6gretmen giinliiklerinin
ise birkag defa tercih edildigi tespit edilmistir. Bu durum genellikle ¢alismalarda 6grenci goriislerine
bagvuruldugunu, bagarinin ve tutumun 6l¢iildiiglini, biiyiik oranda siirecin degil sonucun dl¢iildiigiinii,
aragtirmalarin belli ve dar bir alanda gerceklestirildigini gdostermektedir. Yeni gercgeklestirilecek
arastirmalarda farkli veri toplama araglarinin kullanilmasi bu dar alandan kurtulup zengin veri setinin
elde edilmesine olanak taniyacaktir.

Aragtirmanin verilerinden elde edilen yedinci sonug, arastirmalarin ilkokul, ortaokul ve lisans
ogrenim diizeyinde dengeli bir dagilima sahip oldugu ve arastirmalarin ¢alisma grubu agisindan
zenginlik gdsterdigidir. Sosyal bilgiler egitiminin her kademesinde yaratict drama iizerine arastirma
yapilmis olmasi sevindiricidir. Ancak farkli egitim kademelerinden verilerin birlikte toplandigi
arastirma sayis1 yalnizca bir tanedir. Ayni arastirmacilar tarafindan farkli egitim kademelerinden
ayn1 anda verilerin toplanmasi konuya genis bir perspektiften biitiinciil bir bakis agis1 saglayabilir
(Dolmaz ve ilhan, 2020).

Aragtirma verilerinden elde edilen sekizinci sonug, sosyal bilgiler-yaratict drama {izerine
gerceklestirilen ¢aligmalarin genellikle akademik basariya etkisi, derse yonelik tutuma etkisi ve
Ogrenci/6gretmen/uzman gorigleri tizerine odaklanmis olmasidir. Yaratict dramanin hayal giiciine
etkisi, kavram 6gretimine etkisi, empati becerisi, iletigim becerisi, hosgorii degerine etkisi, problem
¢ozme becerilerine etkisi gibi hususlarda yani beceri, kavram ve deger kazanimi hususlarinda birer
calismanin yapildigi goriilmistiir. Oysa sosyal bilgiler ders kitaplarinda 6grencilerin kazanmasi
arzulanan yirmi yedi beceri, on sekiz deger bulunmaktadir (MEB, 2018). Yaratic1 drama sosyal
bilgiler ders programinin Ogrencilere kazandirmayi amacladigi tiim degerler i¢in iyi uygulama
orneklerine kapi aralayabilir, tim becerileri ise kosabilecek egitim firsatlar1 yaratabilir (Hong &
Hong, 2022; Johnson, 1998). Ogrenciyi 6gretim ortaminin aktif bir dgesi yapmak suretiyle yaparak
— yasayarak 6grenmesine imkan tanir ve dersin hedef kazanimlarinin daha kolay gergeklestirilmesini
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saglar. Bu durumda yaratic1 drama-sosyal bilgiler iliskisinde hentiiz ¢alisilacak oldukg¢a fazla hususun
bulundugu sdylenilebilir.

Arastirma verilerinden elde edilen dokuzuncu sonug sosyal bilgiler — yaratici drama iliskisi
iizerine yapilmis ¢aligsmalarin neredeyse tamaminda sosyal bilgiler dersinde kullanilan yaratict drama
etkinliklerinin pozitif etki gosterdigidir. Yaratict drama etkinlikleri akademik basariy1 artirmis, derse
yonelik tutumu olumlu etkilemis, bilgilerin kalicihigmni saglamistir. Ogrencilerin hayal giicii ve
yaraticiliklarint desteklemis, sosyalliklerini artirmis, ¢evresel duyarlilik diizeylerini artirmis, derse
olan ilgi ve isteklerini pozitif etkilemis, iletisim becerilerini gelistirmistir. Yaratict drama etkinlikleri
beceri/deger ve kavram dgretimini kolaylastirmis, 6grenciyi 6grenme ortaminda aktif kilmig, empati
yeteneklerini gelistirmis, 6grenilenleri somutlastirmistir. Ogrencilerin kendilerine olan giivenlerini ve
yardimseverlik diizeylerini artirmigtir. Bununla birlikte sadece dort arastirmada sinif hakimiyetinin
zorlagtig1, miifredatin akisinin zamanlama baglaminda kacirildig1 ve ¢cok fazla materyal gerektirdigi
sonuclari paylagilmistir. Egitim ortaminda kullanilan her yontem/teknik/materyalin ¢esitli avantaj ve
dezavantajlar1 mevcuttur. Ancak aragtirmalar yaratici drama etkinliklerinin sosyal bilgiler dersinde
kullanimi igin dezavantajlarinin oldukc¢a sinirli oldugunu gostermektedir (Aykac ve Adigiizel, 2011;
Gtiven, 2005; Nayci, 2011; Ulu ve Burgul-Adigiizel, 2019; Tokmak vd. 2023).

Aragtirmanin verilerinden elde edilen son sonug, arastirmacilarin yapmis olduklari
arastirmalar sonucunda ailelere yaratict drama etkinliklerine zaman ayirmalari, kurumlara drama
kitab1 hazirlanmalari, drama Ogretmeni yetistirilmeleri, yaratic1 drama atolyeleri olusturulmalari,
arastirmacilara farkli egitim kademelerinde farkli 6rneklem gruplar ile farkli hususlarda calisma
yapmalari, uygulayicilara ise farkli beceri/deger/kavram/ Ogretimi igin yaratict dramadan
yararlanmalar1 yoniinde dnerilerde bulunmalaridir.

Tiim bu sonuglar dogrultusunda sosyal bilgiler dersinde dersin hedef kazanimlarin1 etkili bir
bicimde gerceklestirmek, 6grencilerin sahip olmalart gereken bilgi, beceri ve degerleri edinmelerini
saglamakicin 6gretmenlerce yaratictdramanin giiciinden mutlak surette faydalanilmasi 6nerilmektedir.
Ayrica yaratict drama lizerine yapilacak caligmalarin sayis1 artirilmali, doktora diizeyinde ¢aligmalara
agirlik verilmelidir. Yeni yapilacak olan arastirmalarda daha 6nce kullanilmayan ve zengin veri
saglayabilecek arastirma yontemleri ile veri analiz yontemlerinin kullanilmasi arastirmacilara
onerilmektedir.
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What Has Been Done About Creative Drama in the Field of Social Studies? A Content Analysis

Introduction

Social studies is a lesson that focuses on the relationship between human, society and the environment
in the context of past, present and future, allows students to develop their knowledge and experiences
regarding this relationship, and prepares an environment that enables individuals to discover
themselves, their values and thoughts (Kabapinar, 2014; MoNE, [Ministry of National Education]
2018). For this reason, social studies, which examines all aspects of social life in economic, social,
political and cultural contexts, takes almost all of its content from social and humanities disciplines
such as anthropology, economics, sociology, geography, history, and integrates them in line with the
goal of raising effective and ideal citizens in the social studies curriculum (Zarrillo, 2016; Ackerman
et al. 2013; Dolmaz and Metin, 2021).

Social studies aims to provide individuals with the necessary knowledge, attitudes, skills
and values in order to ensure a balance between the expectations of society from individuals and the
needs, rights and duties of individuals (Orug and Ulusoy, 2008; Petrini and Fleming, 1990). Students
adapt to the society in which they live through the social studies course and put the knowledge,
skills and values they acquire into practice. They adopt democracy as a culture, develop extremely
important skills such as critical thinking, creative thinking, decision-making, social participation,
know their rights and duties (Aktepe, 2015; Vitulli & Santoli, 2013), inherit the national heritage left
to them by their ancestors (Deveci, 2005), gain a sense of national identity, learn the ancient traditions
and customs of their people (Gelisli, 2018), comprehend the importance of unity and solidarity, learn
to live together as individuals who contribute to social and collective memory, and learn to respect
differences (Sen, 2019). They socialize and make significant progress in becoming an individual with
a personality (Demircioglu et al., 2011).

Finally, social studies, which was updated in 2018 and prepared as a contemporary curriculum,
is a life-oriented course (Deveci, 2005). It is possible to say that social studies offer students a
rehearsal of daily life since the content of the course consists of issues related to family, school,
society, region, country and the world from near to far and examines the relations of human beings
around them (Giinden, 1995; Barth and Demirtas, 1997 Cited in Akhan, 2015). Students encounter
social problems such as war, earthquake, poverty, foreign relations, unemployment, migration, air
and water pollution, problems with institutions in social life, labor and consumer problems in the
social studies course and it is possible for students to learn to think-hypothesize and solve these
problems in the social studies course (Kiligoglu, 2009; Giinden, 1995). For this reason, social studies
cannot be a lesson in which events are memorized; it should be activity-based. Considering the fact
that learning is effective and lasting with first-hand experiences, it cannot be ignored that students
need to act, sing, dance, build things, and do hands-on activities such as field trips. In other words,
children should do the same things that geographers, historians, anthropologists, politicians and
economists do. For this, a number of methods and materials should be used in the social studies
course (Zarrillo, 2016).

Undoubtedly, creative drama is one of the methods that makes the student active in the
learning environment and helps to realize easy and permanent learning (Basbug and Adigiizel, 2019).
Adigiizel (2006) defines creative drama in the most general sense as “the dramatization of dramatic
moments in life situations in group interactions accompanied by a leader or expert”. Techniques
such as improvisation and role-playing are utilized during dramatization, and this method activates

33



Mustafa Dolmaz & Ozge Metin - Yaratic1 Drama Dergisi 2024, 19(1), 32-58

and develops the child’s affective experience, imaginative thinking skills and imagination power,
and emphasizes experience-based learning by making the child a part of the learning process. In
other words, just as the new social studies curriculum aims, creative drama seeks to realize active
learning instead of rote memorization. In cases where students participate sincerely in creative
drama, it is possible to see characteristics that have not been discovered or revealed until that day. In
addition, creative drama also provides the child with the correct and healthy discharge of emotions
such as anger, jealousy and anxiety under control and in appropriate environments (Adigiizel, 2006;
McCaslin, 2006; Oztiirk, 2001). Presentation of themes reflecting social problems with improvisation
technique in creative drama enables students to perceive the relationships and functioning in society
more easily (Dereli, 2018). With this mission, creative drama is a perfect tool to achieve the goals of
social studies course.

Creative drama has a great mission in terms of the goal of “realizing the student’s physical
emotional characteristics, interests, desires and abilities” (MoNE, 2018), which is among the special
aims of social studies. Altinova and Adigiizel (2012) stated that creative drama is one of the ways of
recognizing and expressing oneself and finding similarities/differences with others.

Events, memories and situations that can only be experienced once in a person’s life
and cannot be repeated can be recreated with the help of creative drama workshops by utilizing
certain warm-up, concentration and relaxation techniques. Thus, just like all educational programs,
achieving the mission of social studies not only targets students’ cognitive development but also
fulfills the mission of fostering their affective and behavioral advancements. During the creative
drama process, the student experiences the joy of working within a group, being an individual within
that group, portraying others, and experiencing an imaginary process by shifting between fiction and
reality, pretending and role-playing Creative drama removes students and teachers from the boring
environment of education and provides opportunities to create a creative teaching environment,
which is a product of the contemporary education system, to add excitement to the educational
process and to express oneself freely in a free educational environment (Pieczura, 2013; Freeman et
al. 2003; Okvuran, 1994; Tulunay Ates, 2017). As a constituent of the educational curriculum, the
social studies course, in line with fostering the student’s imaginative capabilities and stimulating
creativity, aims to contribute to societal and commercial activities by nurturing individuals who
possess unique knowledge and skills (MoNE, 2018).

However, the biggest common point between social studies and creative drama is that they
both focus entirely on people, society and life. Social studies guide students in inheriting, preserving,
and transmitting cultural heritage to new generations, raising awareness of human-environment
interaction, perceiving similarities and differences between people, events, phenomena, and objects,
recognizing the characteristics of their environment and the world, understanding change and
continuity, and fostering sensitivity towards issues concerning their country and the world. On the
other hand, creative drama vividly portrays all these events and situations in an engaging manner,
harnessing the power of drama to create a visual and auditory composition that appeals to multiple
senses, almost painting a fluid whole (Basbug and Adigiizel, 2019; Dolmaz and Metin, 2021;
MEB,2018). For this reason, it is essential to utilize the power of creative drama in the social studies
course.
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When the literature on creative drama was examined, it was found that creative drama method
was used in the teaching of various subjects or many skills and values in different disciplines (science,
information technologies, English, Turkish, special education, etc.) on the basis of the application of
some strategies and methods and that there are many studies on creative drama (Karaosmanoglu and
Adigiizel, 2021; Aslan and Gok, 2020; Goktiirk et al. 2020; Sarisan-Tungag et al. 2019). In the field of
social studies, some studies on creative drama have been conducted by various researchers on similar
issues (Aykac and Adigiizel, 2011; Akhan and Demir, 2020; Basbug and Adigiizel, 2019; Cetinkaya
Aydogdu and Kirpik, 2021; Erdem Zengin and Yalginkaya, 2016; Ezer and Ulukaya-Oteles, 2020;
Giiven, 2005; Kaf, 2017; Kog and Gegit, 2021; Kozaner, 2019; Nayci, 2011; Oztiirk and Korkmaz,
2019; Oztiirk and Sar1, 2018; Tokmak et al., 2023; Ulu and Burgul-Adigiizel, 2019; Uygungiil, 2016;
Yenigiil Ozyiirek, 2020).

In this study, it is aimed to examine the trends of studies on the relationship between social
studies and creative drama. It should not be forgotten that examining the tendencies of the studies
conducted on certain subjects is worthwhile since it will help to determine the tendency of the field
experts and the issues that have not been studied, will enable the results of the studies to be evaluated
from a general perspective, will enable the deficiencies, if any, to be seen, and will guide the new
studies to be conducted. Within this purpose, answers will be sought to the following questions.

The research on the relationship between social studies and creative drama between 2002
and 2022;

1. How is the distribution according to study years and types?

2. How is the distribution of researchers according to their institutions?

3. How is the distribution according to the research methods used in the studies?
4. How is the distribution according to sampling methods?

5. How is the distribution according to the study group/sample in which the studies were
conducted?

6. How is the distribution according to the analysis methods used in the studies?
7. Which data collection tool was used in the studies and how much?

8. Which topics were addressed in the studies in the context of their relationship with creative
drama?

9. What are the results obtained from the studies?

10. What kind of suggestions did the researchers make as a result of the studies?

Method
Research Model

Qualitative research design was employed in the realization of the research. Qualitative research is
a method that allows in-depth examination and description of any event, phenomenon or situation
from a holistic perspective (Baltaci, 2019). In qualitative research, data are collected by interviewing
the data source, observing the data source or analyzing various documents. In this study, document
analysis technique was used to collect data. Document analysis involves the collection, examination,
and interrogation of written, printed, or electronic sources (documents, books, theses, reports, visuals,
institutional archives, video recordings, etc.) to obtain the necessary data required within the scope
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of the research (Haven and Van Grootel, 2019; Bowen, 2009; Sak et al. 2021; Karadag, 2014). In
this study, theses in the electronic database of YOK (Council of Higher Education) and articles in
the databases of “Google Scholar” and “H. W. Wilson” were obtained as pdf (portable document
format) documents, examined by document review method, and the findings were analyzed through
MAXQDA qualitative data analysis program. Since the study was conducted through documents, it
does not require ethics committee approval.

Study Group

The study’s research sample consists of publicly accessible master’s and doctoral theses found in the
Higher Education Council (YOK) thesis search section conducted between 2002 and 2022, focusing
on the relationship between social studies and creative drama, along with scholarly articles available
in ‘Google Scholar’ and the ‘H. W. Wilson’ index. While searching the YOK thesis database, the
studies in the database were filtered with the terms “social studies” and “creative drama”, and then
the studies conducted between “2002” and “2022” were filtered. While determining the study group
of the research, criterion sampling method was used due to the nature of the research. “In criterion
sampling, it is essential that the observation units of a study consist of people, events, objects or
situations with certain qualities” (BlyUkoztiirk et al., 2011). In this research, the inclusion of the
terms ‘social studies’ and ‘creative drama’ within the studies and being conducted within specific
date ranges are considered as criteria/standards. The 23 master’s theses and 21 articles that meet this
criterion constitute the study group of this research.

Data Collection Tool

Creswell (2016) states that researchers can only say that there is a problem, issue or a gap that needs
to be studied after conducting a literature review on a topic. Therefore, firstly, the relevant literature
was reviewed and it was determined that there was a gap in the field literature. In order to reveal
this gap by examining works on the relationship between creative drama and social studies, a data
collection tool that aligned with the problems of the research was sought. However, since a data
collection tool that meets these criteria could not be identified, the researchers prepared the Work
Review Form (WAF)

Work Review Form (WAF)

The work analysis form developed by the researchers was prepared to allow the examination of
postgraduate theses (master’s - doctoral) and article studies according to eleven criteria. The form, in
its final state, allowed for the analysis of studies conducted in the relevant field in terms of year, type
of work, researcher institutions, research methods, sampling methods and sample/study groups, data
analysis methods, data collection tools, the context in which creative drama was studied, its results,
and recommendations.

The prepared form was first presented to two field experts other than the researchers for
language and field validity, and based on their feedback and suggestions, the final version of the form
was refined. Subsequently, a pilot application was conducted on ten works using the work review
form. It was observed that the form served its purpose, and the data collection stage was initiated.

Data Collection

To collect research data, theses containing the terms ‘creative drama’ and ‘social studies’ in the YOK
thesis database, as well as articles from ‘Google Scholar’ and ‘H. W. Wilson’ databases, were initially
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screened. Works conducted between 2002 and 2022 were filtered and transferred into a computerized
environment.

At this stage, it was identified that some thesis works were later transformed into articles
and published. In order to avoid duplicate data, the articles extracted from the theses prepared by the
researchers were excluded from the scope and only the theses were included in the study group. Then,
the data that could answer the research questions were filtered from the entire content by using WAF
and collected in the MAXQDA qualitative data analysis program to provide an overview of the data.

Data Analysis

Content analysis method was used to analyze the research data. The data obtained in the content
analysis method are coded under certain themes using a qualitative data analysis program. Codes are
units that offer the opportunity to syntactically identify words or groups of words that have similar
meanings (Steve, 2001). The main purpose of content analysis is to reach concepts and relationships
that can explain the collected data. For this purpose, the data collected are first conceptualized, then
the data are organized according to the concepts, and in the last step, the process of determining the
codes and themes that explain the data organized around these concepts is carried out (Yildirim and
Simsek, 2006; Berg and Lune, 2015).

In studies conducted using qualitative data collection methods, the reliability of the data
collected with data collection tools and examined through content analysis refers to the elimination
of errors in measurement, ensuring that it consistently measures what is intended, which means
that individuals using the same measuring tool reach the same results (Demirci and Koseli, 2014).
In this research, the reliability of the conducted content analysis was assessed using the reliability
formula developed by Miles and Huberman (Miles and Huberman, 1994) (Reliability = Agreement
/ (Agreement + Disagreement)). According to the calculation performed using the formula, it was
observed that there was a 90% agreement (reliability) among the coders.

In order to ensure the validity of the research, various researchers have stated that some
criteria should be taken into consideration. First of all, the opinions of field experts were taken into
consideration at all stages of the research, data were quoted directly without any changes in line
with the credibility criterion, consistency with the literature was ensured while developing the data
collection tool, and all stages of the research were specified in detail to ensure the external validity
of the research. Additionally, in line with the criterion of confirmability, data were gathered around
explanatory themes and codes to ensure objectivity. In terms of the criterion of transferability, all
studies conducted in the literature between 2002 and 2022 have been included within the scope of
this research. These issues are considered sufficient for the validity of the research (Arastaman et al.,
2018; Demirci and Koseli, 2014, Coe, 2017, Biiyiikoztiirk et al. 2011).

Research and Publication Ethics

This research was conducted in accordance with all the rules specified in the “Higher Education
Institutions Scientific Research and Publication Ethics Directive”. None of the actions specified
in the second part of the directive titled “Actions Contrary to Scientific Research and Publication
Ethics” have occurred. The study does not require ethics committee permission because it does not
involve any experimental procedures on humans or animals.
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Findings
Findings Regarding the Years and Types of Studies

As a result of examining the type of studies on the relationship between social studies and creative
drama and their distribution according to years, eighteen codes (2004, 2005...2022) were produced
under the theme of years, and three codes (Doctoral Thesis, Master’s Thesis and Article) were
produced under the theme of studies. These codes are presented in Figure 1 with a holistic approach.
When Graph 1, which includes information on the distribution of studies on the relationship between
social studies and creative drama by type and year, is examined, two important issues draw attention.
The first issue is that no doctoral thesis on the relationship between creative drama and social studies
was conducted between 2004 and 2022. The second issue is the lack of articles and thesis studies on
the relationship between creative drama and social studies in 2007, 2010, 2012, 2013.
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Figure 1. Distribution of Studies on the Relationship between Social Studies and
Creative Drama According to Types and Years

When the years of study are examined, it is seen that one master’s thesis was conducted on
the relationship between social studies and creative drama in 2004, 2006, 2014, 2015, 2016, 2017,
2018 and 2022; two master’s theses in 2008, 2011 and 2020; and nine master’s theses in 2019. When
looking at the article studies, it was determined that one study was conducted in 2005, 2009, 2011,
2015; two studies in 2021 and 2017; four studies in 2019; and seven studies in 2020.

Findings Regarding the Institutions of the Researchers

The data on the distribution of the authors of the studies on the relationship between social studies and
creative drama according to their institutions were analyzed, and twenty-nine codes were generated
under the theme of institution. While preparing Graph 2, the person who prepared the thesis studies
was taken as the author, the name of the institution was evaluated once if the authors of the articles
were from the same university, and both institutions were evaluated once if the authors of the articles
were from different institutions. Figure 2 prepared in this context is presented below.

Figure 2 shows that the studies in which the relationship between social studies and creative
drama was addressed as a subject were conducted in twenty-nine different institutions. It is seen
that the institution with the highest number of studies is Ankara University with five studies (three
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theses and two articles). Subsequently, it is observed that there were four studies (three theses and
one article) at Nigde Omer Halisdemir University, three studies (three theses) at Gazi University,
three studies (one thesis and two articles) at Cukurova University, three studies (one thesis and two
articles) at Rize Recep Tayyip Erdogan University, two article studies at Akdeniz University, two
thesis studies at Dokuz Eyliil University, two thesis studies at Bartin University, and one thesis and one
article study each at Trabzon and Mus Alparslan University. In nineteen universities including Ordu
University, istanbul Aydim University, Erciyes University, Aksaray University, Erzincan University,
Katkas University, Mehmet Akif Ersoy University, Amasya University, Atatiirk University, Firat
University, Lefke European University, Canakkale Onsekiz Mart University, Nevsehir Hac1 Bektag
Veli University, Bursa Uludag University, Artvin Coruh University, Kiitahya Dumlupinar University,
Marmara University, it can be said that one thesis study was conducted in nineteen universities,
while one article study was conducted in Anadolu University. Figure 2 shows that one author, whose
institutional affiliation is with the Ministry of National Education, conducted an article.
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Figure 2. Distribution of Researchers’ Institutions in Studies on the Relationship between
Social Studies and Creative Drama

Findings Regarding the Research Methods Used in the Studies

The data on the distribution of the methods used in thesis and article studies on the relationship
between social studies and creative drama were analyzed and codes were produced under the theme
of design as quantitative, qualitative and mixed. From these codes, seven sub-codes were generated
under the qualitative code, four under the quantitative code and three under the mixed code. Table 1
prepared in this context is presented below.
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Table 1. Research Methods Used in Studies on the Relationship between Social Studies and
Creative Drama

Theme Codes Sub-codes f %
Case Study 4 25
Action Research 4 25
@ Interview 2 12,5
g Document Analysis 2 12,5
E Review 2 12,5
© Action Research + Interview 1 6,25
E Screening Model 1 6,25
g Total 16 100
-té o Expeflmenta.l 8 66,6
§ £ Quasi-Experimental 3 16,6
;:'2 :2 Meta-Analysis 1 8,3
g Scanning 1 8,3
Total 13 100
Explanatory sequential 4 26,6
'q:. Convergent parallel 1 6,6
= Not Provided/Undetectable 10 66,6
Total 15 100
Grand Total 44 100

When Table 1 is examined, it is understood that a total of forty-four studies have been
conducted in this field of study, sixteen of these studies were qualitative, thirteen were quantitative
and fifteen were mixed method studies. Considering the research methods used in the studies
conducted in qualitative design, it was determined that case study and action research methods were
preferred the most (4). Following this, it is seen that interview and document review methods were
employed twice each, and in one study, action research and interview methods were used together.
In the quantitative studies, it was found that eight studies were conducted with the experimental
method, three studies were conducted with the quasi-experimental design, one study was conducted
with the survey method, and one study was conducted with the meta-analysis method. Four of the
studies conducted using a mixed-method design involving both qualitative and quantitative patterns
were performed in an explanatory sequential design, while one was carried out in a convergent
parallel design. The number of studies that did not specify which mixed method they used is ten. The
methods used in these studies were specified as quantitative and qualitative, but the purpose and the
design used were not specified.

Findings on Sampling Methods Used in Research

The findings on the sampling methods used in the studies on the relationship between social studies
and creative drama were analyzed, and four different codes were produced under the sampling
method theme. These codes are random, non-random, random and non-random and other. There are
a total of five sub-codes under these codes. Information on these codes is presented in Table 2.
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Table 2. Sampling Methods Used in Studies on the Relationship between Social Studies and
Creative Drama

Codes Sub-codes f %
Random Simple Random 14 31,8
Easily Accessible Sample 5 11,36
Non-random Purposive (Criterion Sample) 13 29,6
Random and Non-random Easily Accessible Sample and Criterion Sample 1 2,27
Other Not Provided/Non-Sampling by Nature 11 25
Total 44 100

According to Table 2, the sample in fourteen studies was determined by random sampling
method. In the random method, simple random sampling method was used. In eighteen studies, the
non-random sampling method was employed. It is seen that convenient/easily accessible sampling
method was used in five of the studies whose sample was determined by this method, and criterion
sampling method was used in thirteen of them. In one study, both random and non-random sampling
methods were used together. The noteworthy finding is that there is no information on sampling
methods in eleven studies. Since three of the studies in which the sampling method was not given
were review studies, it can be said that the nature of the research does not include sampling.

Findings Regarding the Analysis Methods Used in the Studies

The findings regarding the analysis methods used in the studies on the relationship between social
studies and creative drama were examined and two codes were produced under the theme of analysis
method, qualitative analysis methods and quantitative analysis methods. There are three sub-codes
under the qualitative analysis methods code and ten sub-codes under the quantitative analysis methods
code. Table 3 prepared in this context is presented below.
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Table 3. Distribution of the Analysis Methods of the Studies on the Relationship between Social
Studies and Creative Drama

Codes Sub-codes f %
Two-Way Analysis of Variance 1 1,35
T-Testi 26 35,13
Ancova 2 2,70
Mann Whitney U 3 4,05
Quantitative Kruskall Wallis 1 1,35
Analysis Methods Wilcoxon Signed Test 3 4,05
Descriptive Statistics 6 8,10
Meta-Analysis 1 1,35
One-Way Variance 2 2,70
Pearson Correlation 1 1,35
Qualitative Descriptive Analysis 15 20,27
Analysis Methods Document Analysis 1 1,35
Content Analysis 13 17,56
Total 74 100

When Table 3 is examined, it is seen that descriptive analysis (15), content analysis (13)
and document analysis (1) methods were used as data analysis methods in qualitative studies and
qualitative sections of mixed design studies according to the analysis methods used in the studies on
the relationship between social studies and creative drama. It is seen that 10 different data analysis
methods are employed in quantitative research and in the quantitative sections of mixed-method
studies. The most commonly used of these methods is the T-test. The T-test was used twenty-six
times in total. Descriptive statistics (frequency and percentage, etc.) were the most commonly used
analysis method after the t-test in six studies. Among the other tests, Mann Whitney U and Wilcoxon
Signed Test were used three times each, and Ancova and One-Way Analysis of Variance were used
two times each as data analysis methods. The least used methods were Meta-Analysis, Pearson
Correlation Analysis, Two-Way Analysis of Variance, Kruskall Wallis Test and Document Analysis,
which were used once each.

Findings Regarding the Types of Data Collection Tools Used in the Studies

Information about the data collection tools used in the studies on the relationship between social
studies and creative drama is given in Table 4. As a result of the analysis of the studies in the context
of data collection tools, it is seen that five codes were created under the theme of “data collection
tools” (test, scale, form, diary and other tools) and a total of twenty-eight sub-codes were found under
these codes. The current situation is presented in Table 4.
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Table 4. Distribution of Data Collection Tools of Studies on the Relationship between Social
Studies and Creative Drama

Codes Data Collection Tools (Sub-Codes) f %
Information Form 1 2,85
Evaluation Form 6 17,14
Interview Form 22 62,85
g Observation Form 3 8,57
i Coding Form 1 2,85
Metaphor Form 1 2,85
Researcher Notes 1 2,85
Total 35 100
Achievement Test 17 77,27
Drawing Test 1 4,54
Retention Test 1 4,54
E Word Association 1 4,54
Attitude Test 1 4,54
é Perception Test 1 4,54
2 Total 22 100
% Value Scale 2 8,69
%’ Sensitivity Scale 2 8,69
(: Tendency Scale 1 4,34
g 2 Learning Style Scale 1 4,34
A Problem Solving Scale 1 4,34
Attitude Scale 14 60,86
Competence Scale 2 8,69
Total 23 100
Student Diary 7 87,5
g Teacher Diary 1 12,5
A Total 8 100
Draw and Tell Application Sheet 1 16,6
Video Recording 1 16,6
é Letter 1 16,6
[:;3 Workshops 1 16,6
g Inventory 1 16,6
Unknown 1 16,6
Total 6 100
Grand Total 94 100

In the light of the information given in Table 4, it is seen that the most frequently used tool
type is form (35). When the types of forms used are analyzed, it is seen that information form (1),
evaluation form (6), interview form (22), observation form (3), coding form (1), researcher notes (1)
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and metaphor form (1) were used in the studies. It can be said that the most used form among the
form types is the interview form.

Twenty-two times in the studies, tests were used as data collection tools. When the types of
tests used are analyzed, it is seen that Achievement Test (17), Drawing Test (1), Retention Test (1),
Word Association Test (1), Perception Test (1) and Attitude Test (1) were used in the studies. The
most used test in the studies is the achievement test. The other tests were used only once.

Twenty-three times scales were used as data collection tools in the studies. The most
commonly used scale type among the scales is the attitude scale (14). Other types of scales used for
data collection in the studies are competence scale (2), value scale (2), sensitivity scale (2), tendency
scale (1), learning style scale (1) and problem solving scale (1). Diaries were used as data collection
tools eight times in the studies. Seven of the diaries used as data collection tools were student diaries
and one was a teacher diary. When the other data collection tools are examined, it is seen that draw-
and-tell application paper, a video recording, a letter, workshop documents and an inventory were
used once. In one study, it was not known which data collection tool was used.

Findings Regarding the Sample/Study Group of the Studies

As a result of examining the studies prepared on the relationship between social studies and creative
drama, a total of seven codes were produced around the theme of the study group and the information
about the codes is given in Graph 3. These codes are primary school, secondary school, undergraduate,
primary school + secondary school, museum expert, document and not given.

1
1 » Primary School
» Secondary School
Undergraduate
11

® Museum Expert
= Document
Primary School+Secondary School

® Not Given

Figure 3. Sample Groups of Studies on Social Studies-Creative Drama

Figure 3 shows that the sample group in which the highest number of studies were conducted
was at the secondary school level (16), eleven studies were conducted at the primary school level and
eleven studies were conducted at the undergraduate level. Museum experts constituted the sample
group of the study once and documents constituted the sample group of the study twice. Since two
studies were conducted as review studies, they did not include a sample group and were coded as not
given. There is only one study conducted simultaneously at different levels with a holistic approach.
In this study, both primary and secondary school students formed the sample group together.
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Findings Related to the Topics Forming the Research Problem of the Studies

A total of twenty-seven codes were generated as a result of examining the subject distribution of the
studies prepared on the relationship between social studies and creative drama, and the information
about the codes is presented in Table 5.

Table 5. Distribution of the Subjects of the Studies on the Relationship between Social Studies and
Creative Drama

Theme Codes f %
Impact on Academic Success 14 22,58
Effect on Attitude Towards the Course 10 16,12
Creative Drama in the Context of Opinions/Attitudes of Students/Teachers/ 10 16,12
Preservice Teachers and Museum Experts
Creative Drama in the Context of Opinions/Attitudes of Students/Teachers/ 3 4,83

Preservice Teachers and Museum Experts

Students' Attitudes Towards Creative Drama 2 3,22
Effect on Democratic Attitude 1 1,61
Creative Drama as a Method 2 3,22
Effect on Critical Thinking Skills 2 3,22
Impact on Environmental Sensitivity 2 3,22
Impact on Imagination 1 1,61
Examples of Use of Creative Drama in Social Studies Lessons 1 1,61
@ Impact on Communication Skills 1 1,61
i Effect on Concept Teaching 1 1,61
é Impact on the Realization of Outcomes 1 1,61
The Effect on Historical Empathy Skills 1 1,61
The Effect on Students' Tendencies Towards Respect Value 1 1,61
Effect on the Acquisition of the Value of Fairness 1 1,61
The Effect on Students' Tolerance Levels 1 1,61
Effect on Students' Achievement Levels 1 1,61
Contribution to Cognitive/Affective/Developmental Development of the Student 1 1,61
The Effect on Preservice Teachers' Adaptation to the Faculty 1 1,61
Effect on Problem Solving Skills 1 1,61
Use in Teaching History Subjects 1 1,61
The Effect of Pre-service Teachers' Attitudes Towards Mathematics 1 1,61
Effectiveness as a Method 1 1,61
Students' Cognitive Structures of Creative Drama 1 1,61
Total 62 100
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When Table 5 is examined, it is seen that research on creative drama is concentrated in
parallel with a total of twenty-seven subjects. It is seen that the effect of creative drama on academic
achievement in social studies course (14) has been studied the most among the subjects mentioned
in the table. These studies generally measured student achievement in a unit or learning area. One
of the most studied issues was the opinions/attitudes of students/teachers/pre-service teachers and
museum experts towards creative drama (10) and the effect of creative drama on students’ attitudes
towards social studies course (10). The effect of creative drama on students’ environmental sensitivity
and critical thinking skills was studied three times, its effect on students’ democratic attitudes, its
effect on imagination, its effect on communication skills, its effect on concept learning, its effect on
achievement levels, its effect on historical empathy skills, its effect on levels of respect, fairness and
tolerance values, its effect on achievement levels, its effect on cognitive/affective/developmental
development, its effect on problem solving skills and its effect on attitudes towards mathematics
course were studied once.

It is seen that one study was conducted on students’ views on the use of creative drama as a
method in social studies course and its effectiveness as a method, sample applications for the use of
creative drama in social studies course, students’ cognitive structures towards creative drama, the use
of creative drama in teaching history subjects and the effect of creative drama on the adaptation of
prospective teachers to their faculties.

Findings Related to the Results of the Research

The results of the studies on the relationship between social studies and creative drama were analyzed
with sub-codes under three main codes as positive results (28), negative results (4) and neutral results
(4) and are presented below in Table 6.
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Table 6. Distribution of the Results of Studies on the Relationship between Social Studies and
Creative Drama

Theme Sub-Codes f %
Increases Students' Academic Success in the Course. 14 12,72
Makes Students Active in the Learning Process. 12 10,90
Improved Communication Skills of Students. 1 .90
Provides a Fun Learning Environment. 9 8,18
It Positively Affects Students' Attitudes Towards The Course. 8 7,27
It Enables Students to Realize/Develop Their Skills and Abilities. 8 7,27
Increases Students' Interest/Motivation. 8 7,27
Enables Students to Acquire Certain Values. 6 5,45
It Has an Effect on The Permanence of What is Learned. 2 1,81
Provides Students With a Democratic Attitude. 2 1,81
It Positively Affects Students' Cognitive/Affective and Cognitive Development. 2 1,81
Improves Students' Critical Thinking Skills. 3 2,72
b1 Facilitates Concept Teaching. 2 1,81
é Supports the Development of Imagination. 2 1,81
E Supports Creativity. 2 1,81
= Provides Socialization. 3 2,72
< Provides Culture Transfer. 2 1,81
é It Positively Affects Students' Attitudes Towards Creative Drama. 2 1,81
p":‘ It Allows Different Methods to be Used Together. 1 .90
Increases Environmental Sensitivity of Students. 2 1,81
Increased The Competence of Pre-service Teachers in The Application of Creative Drama. 1 ,90
It Enabled Prospective Teachers to Develop Positive Attitudes Towards Creative Drama. 1 ,90
It Has Ensured the Attainment of the Objectives Outlined in The Social Studies Curriculum. 1 ,90
It Improved Students' Historical Empathy Skills. 1 ,90
It Improved Students' Attitudes Towards Benevolence. 1 ,90
It Facilitated The Adaptation of Prospective Teachers to The Environment. 1 ,90
Concretized What Was Learned. 1 ,90
Increased Self-confidence. 1 .90
Increased Interest in History. 1 ,90
There was no Significant Effect on Students' Academic Achievement. 1 ,90
§ § There was no Significant Effect on The Retention of Knowledge. 1 ,90
E’ E There was no Significant Difference on Students' Attitudes Towards The Course. 2 1,81
There was no Significant Difference on Students' Problem Solving Skills. 1 ,90
o It Negatively Affected Students' Attitudes Towards The Lesson. 1 ,90
;E g It Made Classroom Management Difficult. 1 ,90
%” E It Disrupted The Normal Flow of The Curriculum. 1 ,90
The Opinion That It Requires too Much Material That Is Not Easy to Access Has Emerged. 1 ,90
Grand Total 110 100
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When Table 6 is examined, it is seen that the studies on the relationship between social studies
and creative drama have a predominantly positive effect (101). Within the scope of the study, there
were five studies that stated that creative drama had a neutral effect, while four studies concluded that
it had a negative effect.

Within the scope of positive effects, the most frequently identified positive results are
increasing students’ success in the course (14), making students active in the course (12), making
the learning environment fun (9), developing positive attitudes towards the course (8), enabling
students to realize their skills and abilities (8), increasing interest-motivation (8) and gaining certain
values (6). In addition to these, two positive results were recorded as retention of what was learned,
developing democratic attitudes, providing cognitive-affective-motor development, developing
critical thinking skills, teaching concepts, supporting creativity and imagination, socialization and
culture transfer, developing positive attitudes towards creative drama, and the opportunity to use
different methods, Positive results such as developing environmental sensitivity, increasing the
competence of prospective teachers and developing positive attitudes, ensuring the acquisition
of achievements in the curriculum, providing historical empathy-helpfulness-adaptation-self-
confidence, concretizing what is learned and increasing interest in history have also been obtained as
a result of the aforementioned studies.

In the studies in which creative drama was found to have a neutral effect, it was concluded
that creative drama had no significant effect on academic achievement, retention, attitude and
problem solving skills. In the studies where creative drama had a negative effect, negative results
were obtained once each in terms of attitude, classroom dominance, disruption of the curriculum and
difficulty in obtaining materials.

Findings Related to Research Recommendations

When the recommendations of the studies on the relationship between social studies and creative
drama are examined, it is seen that there are four main codes under the theme of recommendations
as recommendations to practitioners (14), recommendations to researchers (9), recommendations
to institutions (8) and recommendations to families (2), and thirty-three sub-codes under the main
codes. Information on the codes and sub-codes are presented below in Table 7.
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Table 7. Distribution of the Recommendations of the Studies on the Relationship between Social

Studies and Creative Drama

Codes Sub-codes f %
Creative drama activities should be utilized more frequently in lessons. 7 6,42
The application process, results and materials should be collected in a com- 91
. mon information pool.
g Creative drama should be included in annual and daily plans. 1 91
:% During evaluation, the process should be evaluated, not the result. 1 91
E Integrated activities should be prepared with non-governmental organizations. 2 1,83
2 It should be used together with active learning activities. 1 91
g The appropriate place should be chosen for the subject (historical area, zoo, 3 275
z, institutions and organizations, etc.).
£ It should be used for value education. 1 91
'§ It should be used in concept teaching. 1 91
E It should be used to detect misconceptions. 1 I1
g It should be applied at all levels of education. 1 91
& Creative drama should be utilized to support creativity. 1 91
Creative drama materials should be prepared together with the student. 1 91
Drama trainers should be consulted during the application process. 1 91
- Studies should be conducted with different sample groups 5 4,58
é Research should be conducted on new, current and different topics. 6 550
'§ :i Different data collection tools should be used in research. 2 1,83
g E g Research should be designed for the long term. 6 5,50
g 5 '§ It should be carried out at different teaching levels. 8 7,33
I~ g § The effect on various issues in different disciplines (success, attitude, etc.) 10 9,17
£ ¢ should be investigated.
§ Research should be carried out with quantitative method. 2 1,83
R Mixed method should be used in creative drama studies. 1 91
Studies on creative drama should be designed interdisciplinary. 1 91
" Creative drama classes/workshops should be established (YOK-MoNE). 11 10,09
_E 3 Creative drama activities should be encouraged (MoNE). 1
5 ‘§: _In-Service training on creative drama should be provided (MoNE). 13 11,92
8 E: f—j Creative drama application activities should be included in textbooks and cur- 5 4,58
g § B riculum program (MoNE).
= b z Separate museum activity books should be prepared for different levels of 3 2,75
= ,§ 2 education (MONE).
E g 5 Creative drama should be taught as a course in undergraduate education (YOK). 8 7,33
§ £ Drama teachers should be trained (YOK). 1 ,91
& It should be utilized to facilitate students' orientation to universities (YOK). 1 91
o 2 Time should be allocated for creative drama activities in family activities. 1 91
E :§ E In order for students to develop their creative drama skills, they should be 1 91
< g supported to develop the habit of going to cinema-theater, etc.
Genel Toplam 109 100
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When the information given in Table 7 is examined, it is seen that in the studies on the
relationship between social studies and creative drama, twenty-three suggestions were presented
under the main code of suggestions to practitioners, forty-one under the main code of suggestions
to researchers, forty-three under the main code of suggestions to various institutions and two under
the main code of suggestions to families. Based on these results, it is possible to say that the most
suggestions were made to various institutions (43) and researchers (41).

When the suggestions made are examined one by one according to the main codes, it is seen
that the most common suggestions made to the practitioners within the scope of suggestions are to use
creative drama more frequently in the lessons (7), to choose a suitable place for the subject (3) and to
cooperate with non-governmental organizations (2). In addition to these, in the mentioned category,
collecting the process, results and materials in a common information pool, including creative drama
in the annual and daily plan, making process evaluation, using active learning activities, using it in
value education, concept teaching and determining misconceptions, using it at all levels of education,
using it to support creativity, preparing materials with students and getting help from drama instructors
are the suggestions expressed once.

Within the scope of the suggestions to the researchers, the suggestions of investigating the
effect of various issues in different disciplines (10), implementing it in different teaching levels (8),
long-term planning (6), planning on current issues (4) and working with different sample groups (5)
come to the fore. In addition, two suggestions were made for conducting studies with different data
collection tools and quantitative methods, and one suggestion each for mixed and interdisciplinary
applications.

Within the scope of suggestions to various institutions, the most common suggestions were
to provide in-service training (13), to create creative drama classes/workshops (11), to teach it as a
course in undergraduate education (8), to include application activities in curricula and textbooks (5)
and to prepare museum activity books according to educational levels (3). Within the same category,
suggestions for encouraging creative drama activities, training drama teachers, and utilizing creative
drama in orientation were also developed for the institutions.

Within the scope of suggestions to families, where at least (2) suggestions were developed,
suggestions such as including creative drama in family activities (1) and gaining the habit of going
to activities such as cinema-theater (1) were presented. When the suggestions presented by the
researchers are analyzed in general, it is seen that a significant portion of the suggestions are practice-
oriented, followed by suggestions regarding the theoretical structure.

Discussion, Conclusion and Recommendations

The main purpose of the new social studies curriculum prepared in line with the constructivist
approach is to make the student active in the teaching environment and to ensure that the student
learns the knowledge, skills, attitudes and values within the scope of the course objectives by doing
and experiencing. For this purpose, it is essential to diversify the educational technologies, teaching
methods and materials used in the classroom environment, to use instruments and elements that
appeal to more than one sense organ, increase the student’s interest and motivation in the lesson, and
concretize abstract concepts in the lesson (Dolmaz, 2021). At this point, creative drama practices
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are an indispensable instrument (Sarisoy and Alci, 2021). However, the first result of the research
showed that 23 master’s theses and 21 articles were conducted on the relationship between social
studies and creative drama, but no doctoral thesis was studied. However, doctoral dissertations are
the product of a very important level of education for doctoral students, who are the academicians of
the future, to identify and solve scientific problems in the relevant field of study, to gain a deep and
broad perspective, to analyze and reach new syntheses (Ozbek and Ertekin Pimar, 2020). Doctoral
theses contribute to the strengthening of the relevant field of science and to the added value of
scientific knowledge in that field. Doctoral education is the only element of raising individuals who
will benefit the welfare and development of the country in line with social expectations (Karadag
and Ozdemir, 2017). For all these reasons, the relationship between social studies and creative drama
should be addressed in doctoral studies in the field of social studies. However, the results of the study
showed that the importance of creative drama in social studies courses has been realized in recent
years and it has started to be studied intensively since 2018. Since 2020, the reason for the decrease
in studies is thought to be the Covid-19 pandemic. In addition, when the studies in the literature were
examined, it was seen that a few researchers tried to contribute significantly to the literature with
more than one study.

The second result obtained from the research data is that only twenty-nine of the higher
education institutions in our country (two hundred and three universities, including one hundred and
twenty-nine state universities and seventy-four foundation universities) have conducted studies on
the relationship between social studies and creative drama. Most of these studies were conducted
at Ankara University, Nigde Omer Halisdemir University, Gazi University, Cukurova University
and Rize Recep Tayyip Erdogan University. However, both social studies and creative drama take
their subject matter from the problems of daily life and our social values and aim to develop critical
thinking, creative thinking, reasoning, that is, high-level thinking skills, and to raise the human
profile required by the 21st century (Adigiizel, 2015; MEB, 2018). For this reason, it is an area that
is very open to study, research and development. Studies to be conducted by different researchers
from different institutions in the relevant field will facilitate looking at the literature from a different
perspective, seeing the unseen, and pave the way for different solutions to problems with a different
perspective.

The third result obtained from the research data is that sixteen of the studies were qualitative,
thirteen were quantitative and fifteen were mixed methods. In other words, approximately one third of
the studies in the related field were conducted with mixed method. Qualitative research allows for in-
depth research with a small number of participants, while quantitative research is ideal for collecting
superficial data from large populations. Mixed method research is research in which qualitative
and quantitative methods are used in a way to fill the gaps of each other and many limitations are
eliminated. For this reason, in future studies, the suggestions made by various researchers to use
mixed methods should be taken into consideration as it will increase the accuracy and reliability of
the data obtained (Creswell and Plano Clark, 2015; Butgel Tunal1 et al. 2016).

The fourth result obtained from the data is that almost one third of the studies used random
sampling and one third used non-random sampling. However, more importantly, there is no data
on the sampling method in the eleven studies. Three of these studies were conducted as literature
reviews that did not include sampling by nature. However, the absence of a sampling method in eight
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studies is a serious finding. Field experts insist that random samples have a high power to represent
the universe, criterion sampling, one of the non-random sampling methods, requires serious expertise
and if this sampling method is to be used in a study, it is necessary to get support from experts (Boke,
2014; Biiytlikoztirk et al., 2011), and convenient/easy sampling method, one of the non-random
methods, means (Baltaci, 2018) “saving time, money and labor at the expense of information and
reliability”.

Of course, researchers should choose a sampling method that is appropriate to the essence
of the research, but these critical points should be taken into consideration. In fact, the absence of
sampling information in eight out of the forty-four studies and the selection of easily accessible
samples in five studies hinders the richness of information in these studies.

The fifth result obtained from the data of the research is that there is generally a concentration
on certain analysis methods in research, and different methods are rarely employed. The concentration
is generally heavily weighted towards t-test analysis and descriptive and content analysis. Studies
conducted with descriptive analysis and content analysis are usually carried out with small groups
and are less likely to be generalized than quantitative analysis methods. In terms of data analysis
methods, experts in the field recommend the use of analysis methods such as Ancova, Manova,
Mancova and Path analysis, which they think will add richness to the research (Cifci, 2017; Hebebci
etal., 2016).

The sixth result obtained from the data of the research is that in the studies on the relationship
between social studies and creative drama, tools such as interview forms, achievement tests and
attitude scales were generally used. Nineteen data collection tools were preferred only once in the
studies in which a total of twenty-seven different data collection tools were used. It was found that
the workshop (Cetinkaya and Adigiizel, 2018), which is very important for creative drama, was
preferred only once, letters (Cergi, 2019), where sincere responses were obtained, were preferred only
once, and student-teacher diaries were preferred several times. This situation generally indicates that
studies rely on student perspectives, measure achievement and attitudes, largely focus on measuring
outcomes rather than the process and the research is carried out in a certain and narrow area. The use
of different data collection tools in future studies will get rid of this narrow area and allow a rich data
set to be obtained.

The seventh result obtained from the data of the study is that the studies have a balanced
distribution at primary, secondary and undergraduate education levels and that the studies show
richness in terms of the study group. It is pleasing that research on creative drama has been conducted
at all levels of social studies education. However, there is only one study in which data from different
levels of education were collected together. Collecting data from different educational levels by the
same researchers at the same time can provide a holistic view of the subject from a broad perspective
(Dolmaz and ilhan, 2020).

The eighth result obtained from the research data is that the studies on social studies-creative
drama are generally focused on its effect on academic achievement, its effect on attitude towards
the course and student/teacher/expert opinions. It was seen that one study was conducted on issues
such as the effect of creative drama on imagination, its effect on concept teaching, empathy skills,
communication skills, its effect on tolerance value, its effect on problem solving skills, in other words,
on skill, concept and value acquisition. However, there are twenty-seven skills and eighteen values
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that students are expected to acquire in social studies textbooks (MoNE, 2018). Creative drama can
open the door to good practice examples for all the values that the social studies curriculum aims to
provide students with, and create educational opportunities that can put all skills to work (Hong &
Hong, 2022; Johnson, 1998). By making the student an active element of the teaching environment,
it allows him/her to learn by doing - experiencing and enables the target achievements of the course
to be realized more easily. In this case, it can be said that there are still many issues to be studied in
the relationship between creative drama and social studies.

The ninth result obtained from the research data is that in almost all of the studies on the
relationship between social studies and creative drama, creative drama activities used in social
studies lessons show a positive effect. Creative drama activities increased academic achievement,
positively affected attitudes towards the course and ensured the retention of information. It supported
students’ imagination and creativity, increased their sociability, increased their level of environmental
awareness, positively affected their interest and enthusiasm for the lesson, and improved their
communication skills. Creative drama activities facilitated the teaching of skills/values and concepts,
made students active in the learning environment, improved their empathy skills, and concretized
what was learned. It increased students’ self-confidence and helpfulness levels. However, only four
studies reported that classroom management became difficult, the flow of the curriculum was missed
in terms of timing, and too much material was required. Each method/technique/material used in
the educational environment has various advantages and disadvantages. However, research shows
that the disadvantages of using creative drama activities in social studies courses are quite limited
(Aykag¢ and Adigiizel, 2011; Giiven, 2005; Nayci, 2011; Ulu and Burgul-Adigiizel, 2019; Tokmak et
al. 2023).

The last result obtained from the data of the research is that the researchers made suggestions
to families to allocate time for creative drama activities, to institutions to prepare drama books,
to train drama teachers, to create creative drama workshops, to researchers to conduct studies on
different issues with different sample groups at different levels of education, and to practitioners to
use creative drama for teaching different skills/values/concepts.

In line with all these results, it is suggested that teachers should definitely benefit from the
power of creative drama in order to realize the target outcomes of the social studies course effectively
and to ensure that students acquire the knowledge, skills and values they should have. In addition,
the number of studies on creative drama should be increased and doctoral level studies should be
emphasized. Researchers are suggested to use research methods and data analysis methods that have
not been used before and can provide rich data in new studies.
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