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Miizigin Yaratict Drama Atolyelerindeki Rolii ve Planlama
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DOI: 10.21612/yader.2024.005 Bu ¢alisma, miizigin yaratict drama atélyelerindeki roliinii; isinma, canlandirma
ve degerlendirme asamalarinda etkinligini ve kullamim onerilerini belirlemeyi

Makale Gegmisi amaglamaktadwr: Calismada dokiiman inceleme yontemi kullamilmistir: Miizigin yaratict

Geliy tarihi 12.12.2023 drama iizerindeki etkilerinin farkli perspektiflerden degerlendirilmesi saglanarak,
Diizeltme 18.01.2023 bilgi zenginligi olusturmak amaciyla Ingilizce veya Tiirkce yayimlanmis olan actk
Kabul 22.01.2024 erisimli makaleler, bildiri metinleri ve kitaplardan yararlanilmistir. Miizigin 1sinma,

canlandirma ve degerlendirme asamalarinda nasil etkili bir sekilde kullanilabilecegi,

canlandirmalarin amaclarina, temalarina, siirelerine, katilimcilarin ilgi diizeylerine

Anahtar Sozcikler ve becerilerine nasil uygun hale getirilebilecegi iizerinde durulmaktadir. Miizigin
Miizik canlandirmalarin - atmosferini ve katilimcilarin - duygusal, bilissel, devinigsel,
Yaratict drama psikomotor siireglerini nasil etkileyebilecegini ele almaktad. Bu c¢alismanin
Dramanin asamalart sonucunda, miizigin yaratict drama stireglerindeki éneminin agik¢a goriildiigii ve bu

Dramada miizik kullanimi iki disiplinin bir araya gelerek 6grenme deneyimini daha zengin ve ilgi ¢ekici hale

getirdigi vurgulanmistir. Drama liderlerine, miizigi dramanin isinma, canlandirma ve
degerlendirme asamalarinda daha etkili bir sekilde nasil kullanabileceklerine yonelik
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Giris

Miizigi yasamin bir parcasi haline getirme ve miizige aktif olarak katilimin, bireyin kisisel ve sosyal
gelisimine olumlu katkilarda bulunduguna inanilmaktadir. Ayni zamanda hayat boyu siiren 6grenme
siirecini desteklemektedir. Miizigin duygularn tetikledigi, anilar1 canlandirmaya yardimci oldugu
ve ruh halini degistirdigi konusunda bir dizi ¢alisma bulunmaktadir (Cochrane, 2010; Gabrielsson,
2001; Koelsch, 2014; Scherer & Coutinho, 2013; Thompson & Quinto, 2011). Yaratict drama ve
miizik alaninda yapilan ¢alismalar incelendiginde; yapilan ¢aligmalarin ortak temalari; egitim ve
Ogretim yontemleri, duygusal ifade ve iletisim, katilim ve motivasyon, kiiltiirel ve sosyal boyutlar,
performans ve sahne sanatlari, 6grenme sonuglar1 ve degerlendirme olarak siralanabilir. Bu temalar,
drama ve miizigin egitim, iletisim, duygusal gelisim ve sanatsal yaraticilik gibi farkli alanlarda nasil
kullanilabilecegi konusundaki genel ilgiyi yansitmaktadir (Asimoglu, 2012; Avci, 2020; Burak &
Erdogan, 2018; Erdogan, 2016; Eroglu, 2018; Giidek & Yilmaz, 2021; Jungmair, 2006; Ozcan, 2007;
Siniksaran & Aykac,2013; Yagcei, 1995). Aragtirmalar genellikle bu temalarin bir veya birkagini ele
almaktadir, bu da alanin ¢ok yonliiliiglinii ve potansiyel etkilerini gostermektedir. Bu calismalar,
yaratict drama ve miizigin egitim siireclerindeki 6nemini vurgulamakta ve bu iki disiplinin bir araya
getirilmesinin 6grenme deneyimlerini nasil zenginlestirebilecegini arastirmak ve miizigin yaratici
drama atdlyelerindeki roliinii diger faktorlerle karsilastirarak incelemektedir.

Ozellikle, miizigin yaratici drama ¢aligmalarmin 1smnma, canlandirma ve degerlendirme
asamalarinda nasil etkili bir sekilde kullanilabilecegi, canlandirmalarin amaglarina, temalarina,
siirelerine, ilgi diizeylerine ve katilimcilarin becerilerine ne sekilde katki sagladigi iizerinde
durulmaktadir. Ayrica bu ¢calisma, miizigin canlandirma yapilan atmosferi ve katilimcilarin duygusal,
biligsel ve devinissel siireclerini nasil etkileyebilecegi ele almistir. Seslendirme, miizik yapma ve
ritmik uyaricilar gibi miizigin sundugu olanaklar, drama siirecinde nasil kullanilabilir ve miizik
seciminin her agamaya uygunlugu gibi konular da detayli olarak incelenmektedir. Bu sayede,
caligmanin daha 6zgiin ve spesifik bir bakis acisi sunarak, yaratict drama ve miizigin egitimdeki
potansiyelinin daha iyi anlagilmasina katki saglamas1 bakimimdan énemli gortilmektedir.

Miizik, drama atdlyelerinde katilimeilarin duygu durumlarini etkileyerek motivasyonlarini
artirabilir. Miizige aktif olarak katilim saglamanin, bireyde olumlu duygusal, sosyal, fiziksel, saglik,
entelektiiel, yaratict ve ruhsal sonuglar dogurabilecegi belirtilmektedir (Cliftand Hancox, 2001;
Hallam, 2010). Miizik etkinliklerine katilimin amaci, bireyin miizikal beceri ve yetkinliklerini
gelistirmek, miizikal ifade ve yaraticiligini ortaya koymak, miizikle duygusal ve sosyal baglar
kurmaktir. Ayrica, miizigin ruh hali iizerinde olumlu etkileri oldugu da vurgulanmaktadir (Taruffiand
Koelsch, 2023).

Miizigin disiiniilen faydalarinin gerceklesebilmesi ve bu etkilerin gozlemlenebilmesi igin,
miimkiin oldugunca erken yaslarda baslanmasi, katilimin siirdiiriilmesi, grup faaliyetlerinin i¢inde
bulundugu etkinliklerin tesvik edilmesi, bireylere kendilerini ifade etme firsatlarinin sunulmasi
onemlidir. Miizige aktif katilim, miizik dinlemek, miizik yapmak ve miizik etkinliklerine katilmak
seklinde gerceklestirilebilir.

Yaratici drama ve miizik, dogrudan iliskilendirilen iki bilim alanidir ve her ikisi de yaraticiliin
on planda oldugu disiplinlerdir. Drama g¢aligmalarini yoneten liderin, drama alanindaki bilgi, beceri
ve yeterliliklerine ek olarak miizik bilgisine sahip olmasi, etkinliklerin amaglarina ulasmasinda
onemli bir rol oynar (Yapali, 2020). Tarih boyunca birgok kiiltiirde ve medeniyette biiylik bir rol
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oynayan miizik, 6zellikle Eski Yunan tragedyalarinda drama ve dans ile birlikte egitim araci olarak
kullanilmistir (Kutlu, 2019).

Insanlik tarihi boyunca her canli, duygu ve diisiincelerini ifade etme gabasi iginde farkli
disavurumlar gelistirmistir. Kimisi duygularini kagida dokmiis, kimisi sarkilarla mirildanmis, kimisi
taglart oyarak sekillendirmis, kimisi de dans ederek ifade etmistir. Bazilar1 gergek diinyada bu
ifadeleri kullanmigken, digerleri hayal diinyasinda benzer yontemlere bagvurmuslardir. Ancak hepsi,
duygular ve diisiinceleri farkli yollarla aktarmanin pesinde olmuslardir.

Bu ifade bigimleri arasinda en yaygin olanlardan biri miiziktir. Miizik, insanlarin i¢lerinden
gelen duygular ve diisiinceleri ifade etmek i¢in bagvurdugu giiclii bir aractir. Zevkten coskuya kadar
genis bir duygusal yelpazeyi yansitabilen miizik, ¢aglar boyunca farkli hayat hikayelerini, duygulari
ve diislinceleri aktarmak i¢in kullanilmigtir. Miizik, bazen sevinglerin coskulu bir yansimasi olmus,
bazen de yiirekleri daglayan acilarin dokunakli bir anlatimi olmustur. Miizik, yasanan deneyimlerden
ilham alarak duygusal ve diigiinsel ifadeleri miimkiin kilar ve tiyatro teknikleriyle birlestirilerek
drama yontemi i¢inde alternatif bakis agilari sunma amacini tagir.

Brian Way “Development Through Drama” isimli kitabinda; dramanin bireylerin beden,
akil, kalp ve ruhunun koordinasyonunu saglayarak tam ve uyumlu bir gelisime katkida bulunmasinin
Oonemini vurgulamaktadir. Ayni1 zamanda, miizigin bu siirecteki dnemine ve hayal gliciinii uyandirma
yetenegine odaklanmaktadir. Way, miizigin duyulari, zihni ve ruhu etkileyebilen giiclii bir uyarici
oldugunu ve bu siirecte bireylerin kendilerini ifade etmelerine ve gelismelerine yardimci oldugunu
vurgulamaktadir (Way, 1972; akt. Kellet, 1984). Yaratict dramada miizigin kullanimi, canlandirmanin
atmosferini ve katilimcilarin duygusal, bilissel ve devinissel siireclerini etkileyen onemli bir
unsurdur. Miizik spontan veya yaratici yanitlari tesvik etmek i¢in bir aragtir (Kellet, 1984). Miizik,
yaratic1 drama calismalarinm farkli asamalarinda etkili bir sekilde kullamilir. Ozellikle okul éncesi
gruplarinda yapilan dramatizasyon ¢aligmalari sik¢a gosteri bigiminde sunulur ve bu etkinliklerde
ses efektleri, calgi calma (Goncti, 2012) ve cocuk sarkilart aktif bir sekilde kullanilir. Miizikli yaratici
drama etkinlikleri, ¢ocuklarin 6zgiivenlerini artirmada 6nemli bir rol oynamaktadir (Umuzas &
Dogan, 2021).

Cocuk sarkilar1, 6zellikle erken c¢ocukluk egitimcileri i¢in kavramlarin 0gretimini daha
eglenceli ve katilime1 odakli hale getirme konusunda 6nemli bir aragtir. Bu sarkilar, 6grenme siirecini
daha etkili ve keyifli hale getirerek ¢cocuklarin ilgisini ¢ceker. Ayrica, ¢cocuk sarkilart duygusal ifadeyi
tesvik edebilir ve dramatizasyon sirasinda karakterlerin duygusal deneyimlerini daha derinlemesine
anlamalarina yardimci olabilir.

Miizigin yaratict dramada kullanimi, 1sinma asamasinda katilimeilarin enerjilerini
yiikseltmek, canlandirma asamasinda sahnelerin atmosferini olusturmak ve karakterlerin duygusal
deneyimlerini vurgulamak i¢in sik¢a bagvurulan bir yontemdir. Bu, dramatizasyonun daha etkileyici
ve katilimcilar i¢in anlamli hale gelmesine katki saglar. Miizigin bu sekilde kullanilmasi, yaratici
dramin 6grenme ve kesfetme deneyimini daha zengin ve ilgi ¢ekici hale getiren bir unsurdur.

Isinma agamasinda serbest yiirliylis ¢alismalarina eslik etmek, canlandirmalarda istenilen
atmosferi olusturmak, degerlendirme asamalarinda ise arka planda veya etkinliklerin iginde
kullanilan miizikler, drama atdlyelerinin daha verimli bir sekilde ilerlemesine katki saglayabilir.
Ayrica, Dalcroze’ un “eurhythmics” olarak adlandirilan miizigin bedenle deneyimlenmesini i¢eren
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yaklasimi, drama c¢alismalarin1 zenginlestirebilir. Bu yaklasim, hareketin kalitesine odaklanir ve
beden farkindaliginin gelistirilmesine 6nemli katkilar sunar (Aronoff, 1983).

Miizik, etkinliklerin ritmini ve temposunu ayarlamak, canlandirilan karakterlerin duygusal ve
kisisel 6zelliklerini yansitmak i¢in kullanilabilir. Ayrica, secilen bir miizigi sinif ortaminda dinleterek
katilimcilara duygusal ifade ve hayal giicii konusunda ilham verebilirsiniz. Bu miizik par¢casindan
yola ¢ikarak yazma caligmalari yapmak da miimkiindiir (Peker ve Adigiizel, 2020). Katilimcilar
aynt zamanda atOlye sirasinda kendi enstriimanlarint olusturabilir, sarkilar sdyleyebilir veya
canlandirmalarin1 miizikle zenginlestirebilirler. Ancak, miizigin yaratici drama i¢inde kullanilmasi
konusunda dikkat edilmesi gereken onemli bir nokta, liderin veya drama uygulayicisinin miizik
secimini amaglarina ve katilimcilarin ihtiyaglarina uygun olarak yapmasidir. Secilen miizikler,
canlandirmanin amacina, temasina, siiresine ve katilimeilarin ilgi ve yeteneklerine bagli olarak
degisebilir.

Miizigin kullanimi, dramatik deneyimin atmosferini olusturabilir, katilimcilarin duygusal,
biligsel ve devinissel siireglerini etkileyebilir, ritmik uyaricilar saglayabilir ve seslendirme ile miizik
yapma gibi etkinlikler sunabilir. Ancak, miizigin yaratict drama i¢inde kullanilmasi1 zorunlu degildir.
Miizigin etkin bir sekilde kullanilabilmesi i¢in liderin ve katilimcilarin ihtiyaglari ve hedefleri
g6z onilinde bulundurulmalidir. Ayrica, miizigin drama caligmalara etkisi incelenirken rastgele
sec¢ilmesinden ziyade, amacin ve hedeflerin dogrultusunda dikkatle se¢ilmis olmasi gerekmektedir.

Miizigin dinleyici iizerindeki etkileri, ilgi, rahatlama, zihinsel berraklik ve canlilik gibi olumlu
degisiklikleri tetikleyebildigi gibi, diismanlik, yorgunluk, {iziintii ve gerginlik gibi olumsuz duygusal
durumlarin azalmasina da katki saglayabilir (McCraty, Barrios - Choplin, Atkinson & Tomasino,
1998). Bu nedenle, miizigin dogru bir sekilde se¢ilmesi ve kullanilmasi 6nemlidir. Gelisigiizel secilen
miizikler, drama ¢alismalarina katki saglamak yerine katilimcilarin odaklarini kaybetmelerine neden
olabilir ve hedeflenen kazanimin ger¢eklesmesini engelleyebilir. Bu nedenle, atdlyeler planlanirken
ve miizik secilirken, drama liderinin, kullanilacak miizigin amaglarina, temasina ve katilimeilarin
ihtiyaglarina uygun oldugundan emin olmasi dnemlidir. Drama lideri, miizigi énceden denemeli ve
atolye calismalariyla nasil biitiinlestirecegini 6nceden disiinmelidir. Miizigi, dramatik deneyimin
atmosferini zenginlestirmek ve katilimcilarin duygusal, biligsel ve devinissel siire¢lerini desteklemek
icin bilingli bir sekilde se¢melidir. Ayrica, miizigin kullanimi, at6lyenin amaglarina ve hedeflerine
uygun olmalidir.

Miizigin drama siirecindeki rolii, drama etkinliklerinin atmosferini olusturmak, katilimcilarda
duygusal etkiler birakmak ve etkinlikleri daha zengin hale getirmektir. Miizigi yaratici drama
siirecinde dikkatli bir planlama ve se¢im siireci sonucunda segmek, hedeflenen sonuglarin elde
edilmesi agisindan biiyiik 6nem tasir. Bu sayede, miizik, drama atdlyelerini daha etkili ve verimli hale
getirebilir. Drama lideri, miizigi 6zenle diisiinmeli ve deneyimlemelidir. Bu, dramatik deneyimleri
daha etkileyici ve anlamli hale getirmeye yardimci olabilir.

Problem Durumu

Egitim alaninda yaratici drama ve miizigin 6grenme siireglerine olumlu katkilar sagladigi bir¢ok
calisma ile belgelenmistir (Adigiizel, 2019; Ayka¢ & [lhan,2014; Okvuran,2012; Onder,2007;
Ozcan, 2007; San, 1993; Sungurtekin, 2001; Ulu & Adigiizel, 2019; Ulubey & Toraman, 2015; Yigit,
2010 ). Her iki disiplin de katilimcilarda duygusal ifade, yaraticilik, iletisim becerileri, 6zgiliven ve
problem ¢ozme yetenekleri gibi 6nemli becerilerin gelisimini destekleyebilmektedir. Ayrica, miizigin
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insan tizerindeki duygusal etkileri ve drama yontemlerinin 6grenme deneyimini zenginlestirmesi, bu
iki disiplinin egitimdeki potansiyelini vurgulamaktadir. Ancak, yaratic1 drama ve miizigin egitimde
nasil etkili bir sekilde bir araya getirilebilecegi ve 6grenme deneyimini nasil zenginlestirebilecegi
konusunda daha fazla arastirmaya ihtiya¢ vardir. Mevcut ¢aligmalarim miizigin genel anlamda
etkilerini ele almis olmasi; drama at6lyelerinin 1sinma, canlandirma ve degerlendirme agamalarinda
nasil kullanilabilecegi; hangi tlir miizigin se¢ilmesinin daha etkili oldugu ve drama liderlerinin bu
disiplinler arasinda nasil bir denge kurabilecegine yonelik spesifik bilgiler icermemesi literatiirde
bu anlamda bir bosluk olusturdugunu diisiindiirmektedir. Bu baglamda, bu arastirma yaratici drama
ile miizigin egitimdeki potansiyelini daha iyi anlamak, bu iki disiplinin etkili bir sekilde nasil
birlestirilebilecegini incelemek ve drama liderlerine bu konuda rehberlik etmek amaciyla yapilmistir.
Arastirmanin odak noktasi, miizigin drama atdlyelerinde nasil kullanilabilecegi, hangi asamalarda
etkili oldugu ve drama liderlerinin bu disiplinleri bir araya getirme konusundaki deneyimleri ve
yontemleri lizerinedir.

Problem Ciimlesi

Aragtirmanin problem citimlesi “Yaratici drama dersinin asamalarinda miizigin rolii ve etkisi nedir?”,
bu proglem ciimlesine bagli olarak belirlenen alt problemler ise su sekildedir:

1. Miizik drama atolyelerinin 1sinma asamasinda nasil kullanilabilir?

2. Miizik drama atolyelerinin canlandirma agamasinda nasil kullanilabilir?

3. Miizik drama atdlyelerinin degerlendirme agamasinda nasil kullanilabilir?
Calismanin Amaci

Bu caligmanin temel amaci, drama atdlyelerinde miizigin kullaniminin énemini vurgulamak ve bu
alandaki mevcut bilgi eksikligine dikkat ¢ekmektir. Mevcut literatiiriin kisitli olmas1 nedeniyle bu
caligma drama atdlyelerinde miizigin etkilerini desteklemek ve bu alanda daha fazla arastirmanin
gerekliligini belirtmek amaciyla ilgili kaynaklara sik¢a atif yapmistir. Bu nedenle, bu ¢alisma igin
ayrintili bir makale analizi yapmaya gerek duyulmamuistir, ¢linkii aragtirmanin asil amaci mevcut
bilgileri 6zetlemek ve bu alandaki arastirma olanaklarini vurgulamaktir. Ayrica yaratici drama
atolyelerinde miizigin roliinii incelemeyi; drama liderlerine 1sinma, canlandirma ve degerlendirme
asamalarinda miizigi daha etkili bir sekilde nasil kullanabilecekleri konusunda Oneriler sunmayi
amaclamaktadir. Giiniimiizde miizigin yaratict drama atolyelerinde kullanimini vurgulayan sinirli
sayida bilimsel yaym bulunmasi miizigin alandaki etkisinin tam anlamiyla ortaya konulmasini
engellemektedir. Dramanin 6grenme deneyimlerini zenginlestirmesiyle katilimcilarini bilissel,
duygusal, devinigsel, sosyal, iletisimsel vb. alanlarla gelistirdigi literatiirde kabul gdérmekle
birlikte miizigin bu deneyimi nasil etkiledigi ve sekillendirdigine dair yeterli ¢alisma olmadigi
diistiniilmektedir. Calismanin yaratict drama atdlyelerinde liderlerine miizigi etkili ve verimli bir
sekilde kullanabilme yeterligi kazanmanin 6nemini fark ettirmesi beklenmektedir.

Calismanin Onemi

“Yaratict Drama” ve “Miizik” disiplinlerinin bir araya gelerek drama atolyelerindeki 6grenme
deneyimini daha zengin ve ilgi ¢ekici hale getirmek amaciyla arastirildigi bu caligmanin alan
acisindan katkilart su sekilde siralanabilir: Miizigin drama ato6lyelerinde bilingli bir sekilde
kullanimi ve yaratici drama atdlye planlarma sistemli bir sekilde dahil edilmesi konusundaki
ihtiyac1 vurgulamaktadir. Bu ¢aligma, yaratici drama ile miizigin birlesiminin drama atdlyelerine
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ve dramanin kazanimlarina nasil deger katabilecegini vurgulamaktadir. Drama atolyelerinde bu iki
disiplinin biitlinlestirilmesi, 6grenme deneyimini daha zengin ve katilimci hale getirme potansiyeli
tagirken, katilimcilarin duygusal ifade, yaraticilik, iletisim becerileri, 6zgiiven ve problem ¢6zme
yetenekleri gibi onemli kazanmimlan giiclendirebilir. Miizik ayn1 zamanda, atdlyelerde katilimi
artirma ve motivasyonu tesvik etme konusunda etkili bir ara¢ olarak bu sanat formunu daha etkili
bir sekilde yonlendirmelerini saglayabilir. Bu ¢alisma, pedagojik bilgi ve uygulama alaninda yeni
ufuklar agarak, drama liderlerine bu iki disiplini birlestirme konusunda rehberlik edebilir ve egitim
alaninda yaratic1 yaklagimlari gelistirilmesine katki saglayabilir. Sonug olarak, bu ¢alisma, miizigin
kullanimiyla drama at6lyelerinin daha etkili bir 6grenme ortami sunma potansiyelini artirirken,
dramanin kazanimlarimi daha da giiclendirebilir. Drama liderlerinin katilimeilara daha zengin ve
ilgi ¢ekici bir 6grenme deneyimi sunmalaria yardimei olabilir. Dolayistyla bu ¢alismanin; miizigin
drama atdlyelerinde bilingli kullanimini desteklemek, drama liderlerinin bu konudaki farkindaligini
artirmak ve gelecekte yapilacak olan caligmalara dayanak olusturmak acisindan 6nemli bir adim
olarak gortilecegi ve alandaki boslugu doldurmaya katki saglayacag diisiiniilmektedir.

Yontem
Arastirma Modeli

Bu caligma kapsaminda, miizigin yaratici drama atdlyelerindeki roliinii ve etkilerini incelemek
amaciyla dokiiman inceleme yontemi kullanilmistir. Dokiiman inceleme yonteminde, akademik
makaleler, kitaplar, resmi belgeler, mektuplar, giinliikler, gazeteler, ¢esitli tiirlerdeki basili ve
elektronik yazili materyaller vb. medya kaynaklarini (Bowen, 2009), inceleyerek arastirmanin
amaclart dogrultusunda bilgi ¢ikarmak, belirli sorulara cevap aramak veya arastirma yapmak
amaciyla kullanilmaktadir. “Bu yontem, alan yazinda ¢ogunlukla diger aragtirma yontemlerinin
tamamlayicisi olarak hizmet ederken, tek bagina bir yontem olarak da kullanilmaktadir” (Sak, Sahin
Sak, Oneren Sendil & Nas, 2021, 228).

Veri Toplama Siireci ve Analizi

Bu c¢alisma i¢in ilk olarak gegerli ve gilivenilir kaynaklara atif yapmay1 amaglayan bir veri se¢im
siireci kullanilmigtir. Arastirmada Google Akademik ve diger veri tabanlarinda Tiirkce i¢in “drama
ve miizik, miizigin gelisim alanlarina etkisi, miizigin atmosfer olusturmasi, miizigin duygu ve
diisiincelerin ifade edilmesine katkis1, dramada miizigin kullanim1” Ingilizce igin “drama and music,
the impact of music on developmental domains, the creation of atmosphere through music, the
contribution of music to the expression of emotions and thoughts, theuse of music in drama” tarama
kodlar1 kullanilmastir.

Arastirma konusuna yonelik verilerin yer aldig1 akademik arastirmalar (bilimsel makaleler,
tezler, konferans bildirileri, lisansiistii tezler ve diger bilimsel kaynaklar) yaratic1 drama atdlyelerinde
miizigin kullanilmasi, miizigin 6grenme deneyimini nasil etkiledigi, atdlye kazanimlarina nasil
katki sagladig1 ve atdlyelerde nasil kullanilabilecegi odaginda calismanin amaglari dogrultusunda
incelenmistir. Google Akademik arama motorunun agik erisim sunmadigi makaleleri bulmak igin
kampiis agina baglanarak WOS (Web of Science), SCOPUS ve ERIC gibi veri tabanlarina erisim
saglanmistir. Akademik ve bilimsel kaynaklarin bulunmasina ve dogruluklarinin degerlendirilmesine
olanak saglayan bu veri tabanlari, daha fazla ¢aligmaya ulasmak ve daha kapsamli bir perspektif
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elde etmek amaciyla tercih edilmistir. Bu yaklasim, farkli kaynaklardan elde edilen verileri bir
araya getirerek daha genis bir bilgi tabanina erismeyi amaglamaktadir. Toplanan veriler betimsel
analiz yontemi kullanilarak incelenmis, elde edilen verilerin gegerliligi ve giivenilirligi gozetilerek
degerlendirilmistir. Yapilan literatiir taramasinda ulasilabilen yurt i¢i ve yurt dis1 calismalarda yaratici
drama atolyelerinde miizigin kullanimina yonelik spesifik bir calismaya rastlanmamaistir. Bu nedenle
literatiirde miizigin yaratic1 drama atdlyelerinde kullanimini destekleyen caligmalarm bulgularina
odaklanilmistir. Sunulan bilgilerin ve iddialarin gilivenilirligini dogrulamak ve desteklemek icin ilgili
yayinlara atif yapilmistir. Bu, miizigin drama atdlyelerindeki roliiniin 6nemini ve etkisini vurgulamak
icin bilimsel kanitlara dayali bir yaklasim benimsenmesinde temel bir bilesen olarak goriilmektedir.
Bu ¢aligmalar, drama ile miizigin bir araya getirilmesinin 6grenme deneyimini zenginlestirebilecegini
ve dramanin kazanimlarini gii¢lendirebilecegini gostermektedir (List, 1982; Rubin & Merrion, 2011;
Rubin & Merrion, 1998; Yasar & Aral, 2012; Yiicesan & Sendurur, 2018).

Arastirma ve Yayin Etigi

Bu arastirma, “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yaym Etigi Yonergesi” ne uygun
olarak yiiriitiilmiistiir. S6z konusu yonergenin “Bilimsel Arastirma ve Yayin Etigine Aykir1 Davraniglar”
baglikli ikinci boliimiinde belirtilen herhangi bir etik ihlal meydana gelmemistir. Calisma, insanlar
veya hayvanlar lizerinde deneysel bir islem igermedigi i¢in etik kurul izni gerektirmemektedir.

Bulgular

Drama atélyelerinde kullanilan miizik, kazanimlarla uyumlu olarak atdlye iceriginde belirlenen
ana konu olabilir, ayrica ihtiyag duyuldukca her asamada kullanilabilen bir aragtir. Dogaglama
caligmalari, belirli bir ruh hali yaratma, uyarici, bir taklit sirasina atmosfer katma, karakter gelisimine
yardimci1 olma veya rahatlama saglama gibi amaglarla kullanilabilir. Adigiizel (2006; 2015) drama

caligmalarinin; “hazirlik- 1stnma”, “canlandirma” ve “degerlendirme- tartisma” olmak {izere ii¢
asamada yapilmasini 6nermektedir.

Birinci Alt Probleme Ait Bulgular ve Yorum:
“Miizik drama atolyelerinin 1sinma asamasinda nasil kullanilabilir?”

Yaratici drama atOlyelerinde katilimcilarin, etkinliklere, birbirlerine, ortama, liderlerine ve
canlandirmalara hazir hale gelebilmelerini saglamak amaciyla gergeklestirilen ¢alismalar, “1sinma”
veya “hazirhik” agamasi olarak adlandirilir (Adigiizel, 2006).

Drama pratiginde, 1sinma asamasinin miizikle desteklenmesi, hem 1sinma oyunlarmin daha
eglenceli ve etkili olmasma katki saglar hem de dramaya gecisi daha kolay ve akici hale getirir.
Miizigin kullanilmasi, katilimeilarin enerjilerini yiikseltmelerine, dikkatlerini odaklamalarina ve
duygusal olarak etkinliklere hazir hale gelmelerine yardimer olabilir. Ritmik miizikler, katilimcilar
hareket etmeye tesvik edebilir ve grup dinamiklerini olumlu bir sekilde etkileyebilir. Ayrica, miizigin
tempo ve ritmi, 1stnma oyunlarinin hizini ve enerjisini belirlemeye yardimci olabilir. Miizigin se¢imi,
atdlyenin amacina, temasina, katilimcilarin yasina ve ilgi alanlarina bagli olarak yapilmalidir. Dogru
miizik se¢imi, katilimcilarin motivasyonunu artirabilir ve grup i¢i baglar gliglendirebilir. Bu nedenle,
drama lideri, 1sinma asamasinda kullanilacak miizigi dikkatlice se¢meli ve atdlye ¢aligmasinin
ihtiyaglarina uygun olarak hangi miizikleri kullanabilecegini drama planinda belirtmelidir.
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Miizik, tanisma, iletisim ve etkilesimin saglandigi bu énemli agamanin hazirlayicisi olarak
oldukca degerlidir. Iste bu asamada miizigin kazanim odakli kullanimina drnekler:

Yiiriiyiis ve Hareket Calismalari:

Ismma asamasinda, katilimcilarin bedenlerini hareket ettirmeleri ve enerjilerini yiikseltmeleri
onemlidir. Arastirmalar, egzersiz sirasinda hareket kalitesi ile miizik temposu arasinda benzerlikler
oldugunu gostermektedir (Karageorghis & Priest, 2012). Miizik, farkli tempolarda yiiriiyis
caligmalarini kolaylastirabilir ve yonergeler dogrultusunda istenen tempoyu korumalarina yardime1
olabilir. Bu sekilde, katilimcilar daha fazla ¢esitlilik ve dinamizm ekleyerek hareket edebilirler
(Oztiirk, 1999). Drama atdlyelerinin 1smmma asamalarinda siklikla yapilan yiiriiyiis ve hareket
caligmalarinda miizigin kullanimi, katilimcilarin diger asamalarda performanslarini zenginlestirmek
ve duygusal baglami giiclendirmek i¢in kullanilan bir yontem olarak goriilebilir

Ritim ve Miizigin Temel Rolii

Miizigin temel unsurlarindan biri olarak kabul edilen ritim, miizige anlam, duygu ve estetik
katmada kritik bir role sahiptir (Thaut, 2007). Insanin dogustan gelen ritmik duygusu, zamani
algilama, sesleri ve hareketleri diizenleme, miizik ve siir gibi sanat formlarini anlama ve {iretme
yetenegiyle iliskilendirilir. Ritim insanlarin duygusal ifade, sosyal etkilesim, iletisim ve eglence
icin kullandiklart 6nemli bir aractir (Fujii & Wan, 2014). Miizik, ritim ¢aligmalarinda son derece
etkili bir sekilde kullanilabilir. Miizigin sahip oldugu benzersiz ritmik 6zellikler, sadece miizigin
zaman i¢indeki diizenini ve vurgularini belirlemekle kalmaz, ayni zamanda katilimcilarin duygusal
ve fiziksel olarak miizige yanit vermesini tetikler. Miizigin ritmi, vuruglar1 ve tempo degisiklikleri
gibi 6zellikler, katilimcilara bir ritmik deneyim sunar, bu da onlar1 miizige daha yakindan baglar ve
dramatik deneyimlerini daha derinlestirir. Bu sekilde, miizigin ritmi, sadece miizigi daha etkili hale
getirmekle kalmaz, ayn1 zamanda drama i¢inde duygu ve ifadeyi vurgulamak i¢in giiglii bir arag
olarak da kullanilir.

Katilimcilar, miizigin ritmine uygun olarak ellerini, ayaklarin1 veya viicutlarini kullanarak
hem beden koordinasyonlarini artirma hem de duygusal ifade yeteneklerini gelistirme firsati bulurlar.
Bu tiir ¢aligmalar, miizigin ritmi ile senkronize olmanin sadece fiziksel becerileri degil ayni zamanda
alg1 ve dikkati gelistirdigi bilinmektedir. Ayrica, bu pratigi drama i¢inde uygulamak, katilimcilarin
miizigi daha yakindan deneyimlemelerine ve dramadaki ifade kapasitelerini daha da genisletmelerine
olanak tanir. Bu baglamda, miizigin ritmine uygun olarak yapilan ¢alismalar hem fiziksel hem de
duygusal gelisim agisindan 6nemli bir ara¢ olarak dramada dikkate deger bir rol oynar.

Ozgiir Ifade ve Beden Kullanimi

Ritim duygusunun baslangici, insanmn evrimi ve kiiltiirii ile yakindan ilgilidir. Insanm bulundugu
cografya kiiltiirel iliskiler ve yasam sekli gibi faktorler toplumun kendine has ritim anlayisini da
belirleyebilmektedir (Kirag, 1997; Thaut, 2007). Ritim duygusu, insanin biyolojik igleyisine dayanr.
Kalp atis1, nefes aligverisi ve yiiriiyiis gibi periyodik hareketlerle ilgilidir. Zaman duygusu, ritmi
algilayarak gelisir ve bu, diisiince siireclerini etkiler. Ritmik oriintiiler, insan beyninin zamani
algilamasina, bellegi ve dikkati gelistirmesine yardimci olur (Thaut, Trimarchi & Parsons, 2014).

Miizik ve dans kisinin bedenini iyi derecede kullanabilmesi dogustan gelen fiziksel, zihinsel
ve duygusal bir yeterlilik olabilmekle birlikte (Turan, 2022) miizik duygulari harekete gecirici etkisi
ile katilmcilarin bedenlerini 6zgiirce kullanmalarinda uyarici bir eslik olarak motor becerilerin
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gelistirmelerine yardimci olabilir (Bruce, 1965, s.23). Bedeni daha etkili bir sekilde kullanma
yetenegi, drama ¢alismalarinda 6nemlidir. Bu, drama ¢aligmalarinin duygusal derinligini artirabilir.

Kisaca, 1sinma asamasinda miizigin kazanim odakli olarak kullanilmasi, katilimcilarin
mekanda rahatca hareket etmelerini ve yaratict deneyimler yasamalarini, etkinliklere hazir hale
gelmelerini, iletisim kurmalarini, fiziksel hareketleri ve danslart koordine ederek bedenlerini etkili
bir sekilde kullanmalarin1 destekleyebilir. Miizigin ritmi, tempo ve melodi, dramatik deneyimin
atmosferini zenginlestirir ve duygusal ifadeyi artirabilir. Drama caligmalarmin daha verimli ve
etkileyici olmasina katki saglayabilir. Bu nedenle, drama liderleri miizigi daha 6nce deneyimlemis
olduklari arasindan bilingli bir sekilde segmeli ve kullanmalidir.

ikinci Alt Probleme Ait Bulgular ve Yorum
“Miizik drama atolyelerinin canlandirma asamasinda nasil kullanilabilir?”

“Canlandirma; bir konunun siire¢ i¢inde bigimlenip ortaya ¢iktigi, belirlendigi, bi¢imlendirildigi
tiim olusum caligmalarinin yapildig1 asamadir” (Adigiizel, 2006, 5.26). Miizigin drama atolyelerinde
canlandirma agsamasinda kullanimi, duygusal baglam olusturma, atmosfer yaratma, dogaclama ve rol
oynama siireclerini desteklemek, alternatif ritim aletleri ve beden miizigi ile katilimecilara yaratici bir
deneyim sunarak dramatik deneyimin zenginlestirilmesini sagladig: diisiiniilmektedir. Yaraticiligin ve
hayal giiciiniin en fazla ortaya ¢iktigi agama olarak tanimlanabilen bu asamada, tiyatronun teknikleri de
kullanilarak bir olay, durum veya karakterler canlandirilmaktadir. Miizik bu asamada bazen etkinligin
c¢ikis noktasi, bazen etkinligin arka planinda fon miizigi bazen de canlandirmanin baslangici veya
sonunu haber vermede bir uyarici olarak kullanilabilir. Miizigin kullanimi, karakterlerin duygusal
durumlarin1 ve hikayenin akisini vurgulamada oldukga etkili olabilmektedir. Ayrica canlandirilan
temaya uygun secilen miizik, atmosferi etkileyebilmektedir. Ornegin, korku temasinin islendigi bir
canlandirmada, gerilim igeren bir miizigin se¢imi, ya da katilimcilarin coskusunu tetikleyici miizikler
katilimei performansi {izerinde dogrudan etkileyici olabilmektedir.

Canlandirma galigmalarinda en ¢ok kullanilan tekniklerden biri dogaglama ve rol oynamadir.
Miizik, rol oynama ve dogaglamaya dayali canlandirmalar1 destekleyebilecegi gibi, bazen bir miizik
aletinden veya miizik eserinden ilham alarak canlandirmalar da yapilabilir. Belirli bir miizik parcasi
esliginde karakterler daha derinlemesine ifade edilebilir. Drama atolyelerinde miizigi deneyimlemenin
bir bagka yolu da alternatifritim aletleri ve beden miizigi kullanmaktir. Ozellikle dykiilerin, masallarin
veya hikayelerin canlandirildig: etkinliklerde kaydedilmis miiziklerin yani sira elementer miizik
calgilart veya katilimcilarin kendi yaraticiliklariyla olusturdugu alternatif ritim aletleriyle miizikal
deneyimler yasanmasi saglanabilir. Bu katilimcilarin yaraticilik ve motor becerilerini desteklemenin
yani sira canlandirmalart daha eglenceli hale getirebilir. Mevcut imkanlar dahilinde atolyelerde hazir
bulunan elementer miizik ¢algilar1 veya katilimcilarin kendi imkanlariyla yaptiklar: ritim aletleri
rlizgarin, yagmurun, firtinanin ve hayvanlarin seslerini taklit etmek i¢in kullanilabilir. Glinegin
dogusu ve deniz dalgalarinin ritmik seslerinin taklit edilmesinde kullanilan davullar ve perkiisyon
enstriimanlari, kuslarin civiltisini simiile eden zil veya ¢an benzeri enstriimanlar atdlyelerde etkin bir
sekilde kullanilabilir. Elementer miizik calgilar1 olarak tanimlayabilecegimiz bu ritim enstriimanlari
atolyelerde hazir bulunabilir ama bu bir zorunluluk olarak goriillmemelidir. Bunlarin disinda ormanin
seslerini taklit eden ahsap bloklar veya tahtalar, yagmur sesini tiretmek i¢in kullanilan metal kapaklar,
posetler, siseler, kutular ve daha bagka atik malzemelerden iiretilen ritim aletleri drama atolyelerinde
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miizigi tiretmek ve yaraticiligr gelistirmek icin oldukga etkilidir. Tiim bu alternatif ¢éziimlere ek
olarak miizigi tiretmede kullanilan en eski ve en temel enstriimanlardan birinin insanin kendi bedeni
oldugu unutulmamalidir. Viicudun farkli boéliimleri; eller, ayaklar, parmaklar, dudaklar ve hatta ses
telleri, ritim ve miizik olusturmak i¢in kullanilabilir. Bedenin bu dogal enstriimantal yetenekleri,
dans, sarki sOyleme, el ¢irpmalari, ayak vuruslar1 ve viicut perkiisyonu gibi ¢esitli miizikal ve ritmik
ifadelerde kullanilir. Riizgarin siddetini veya esintisini, ritmik vuruslarla yagmuru, ayak vurma ve
el cirpma viicut hareketleriyle gok giiriiltiisiinii taklit etmek sadece katilimcilarin miizigi olusturmak
icin imkanlar dahilinde bulduklan alternatif araglara ve kendi bedenleriyle yaptiklari ses iiretme
caligmalar1 katilimcilar1 daha aktif hale getirirken canlandirmalar1 da daha yaratici ve keyifli bir
atmosfere tastyabilir.

Dalcroze, miizigi sadece kulakla dinlemek yerine tiim beden ve ruhun bu deneyime eslik
etmesi gerektigini vurgular (Dalcroze, 1921). Miizigi sadece kulakla dinlemek, onun sadece isitsel
bir deneyim olarak algilanmasimi saglar. Ancak miizik, duygusal, fiziksel ve ruhsal bir deneyim
olarak sadece kulakla degil, tiim beden ve ruhla deneyimlenmelidir. Ritimler, melodiler ve sdzler
araciligiyla miizik, dinleyicinin duygusal tepkilerini tetikler. Bedenin, ritmi ve dansi kullanarak
miizige fiziksel olarak yanit vermesi, miizigin daha fazla hissedilmesine yardimci olarak zihinsel
ve ruhsal agidan zenginlestirici bir deneyim sunabilir ve katilimcilart daha fazla igsel deneyime
yonlendirebilir.

Bazen sadece dinletilen miizigin dinleyenlerde uyandirdigi duygular iizerine odaklanarak
canlandirmalar yapilabilecegi gibi, birlikte sarki sdyleme veya dans etmek de insanlar1 bir araya
getirerek topluluk ruhunu giiclendirebilir. Sonug olarak, miizigin sadece kulakla degil, tiim beden ve
ruhla deneyimlenmesi, duygularin daha derin ve anlamli bir sekilde yasanmasina ve ifade edilmesine
olanak tanir. Bu, miizigin duygusal, fiziksel ve ruhsal zenginliginin tam olarak kavranmasina yardimci
olabilir.

Uciincii Alt Probleme Ait Bulgular ve Yorum
“Miizik drama atolyelerinin degerlendirme asamasinda nasil kullanilabilir?”

Degerlendirme agamasi, 1sinma ve canlandirma asamalarindan sonra gerceklesen ve siirecin 6ziinii,
Onemini, niteligini ve niceligini belirlemeyi amacglayan son asamadir (Adigiizel, 2006, s.26). Bu
asamada, 1sinma ve canlandirma asamalarinda yapilan ara degerlendirmelere ek olarak, drama
atolyelerinin sonunda mutlaka bir genel degerlendirme yapilmalidir. Bu degerlendirmede katilimeilar,
canlandirmanin amaci, igerigi, siireci ve sonucu hakkinda geri bildirimlerde bulunurlar. Genellikle,
katilimeilar siiregte neler hissettikleri, neler yaptiklari, hangi zorluklarla karsilastiklari, keyif aldiklari
yoniinde farkli bakis agilart gelistirerek ifade etmeleri icin tesvik edilir. Degerlendirmeler, herkesin
goniillii olarak katilabilecegi demokratik bir ortamda yapilmalidir. Her katilimeinin farkli ve degerli
oldugu hissettirilmeli ve grup i¢indeki her bireyin vazgegilmez bir iiye oldugu vurgulanmalidir.

Degerlendirme asamasi etkinlikleri, resim, siir veya oyun gibi farkli sekillerde
gerceklestirilebilir. Ayrica bazen miizigin eslik ettigi danslar, sarkilar veya enstriimanlarin kullanildigi
Ozelperformanslardadegerlendirmeleri dahaeglenceli veilgi¢ekicihale getirebilir. Degerlendirmenin,
yaratici dans ve miizik yoluyla olusturulmus bir koreografi ile de yapilabilecegini belirtmek énemlidir.
Bu sekilde, miizigin degerlendirme asamasinda nasil etkili bir sekilde kullanilabilecegi daha genis
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bir perspektifle ele alinabilir. Fon miiziginin duygusal tepkiler {izerinde olumlu etkileri gériilmustiir
(Kémpfe, Sedlmeier & Renkewitz, 2011). Miizigin degerlendirme asamasinda fon miizigi olarak
kullanimi, katilimcilarin duygusal durumunu etkileyerek, degerlendirmeye daha istekli ve motive
olmalarimi saglayabilir. Ayrica zihinsel berrakligi ve odaklanmay artirarak, degerlendirmeye daha
dikkatli ve verimli bir sekilde katilim gerceklesmesine yardimci olabilir. Miizik, katilimcilarin
yaraticiligim1 ve ifade giiciinii destekleyerek, degerlendirmeye daha 6zgiin ve zengin katkilarda
bulunmalarint saglayabilir.

Tartisma, Sonuc ve Oneriler

Caligma, yaratici drama atdlyelerinde miizigin roliinii incelemeyi; drama liderlerine isinma,
canlandirma ve degerlendirme asamalarinda miizigi daha etkili bir sekilde nasil kullanabilecekleri
konusunda 6neriler sunmay1 amaglamaktadir. Caligmanin verileri miizigin yaratici drama atolyelerinin
asamalarinda kullanilabilen bir ara¢ oldugunu ortaya koymaktadir. Calismanin bulgulart miizigin
yaraticl drama atdlyelerinde kullanimini desteklemekle birlikte alanda bu konuya iliskin yurt ici ve
yurt dis1 kaynaklarda konuyu spesifik olarak isleyen yeterli diizeyde ¢aligmanin yapilmamis olmasi
diistindiiriiciidiir. Dolayisiyla calismada miizigin Tiirkiye’de ve diger iilkelerde drama atdlyelerinde
kullanimin1 karsilastirmali olarak degerlendirilememis olmasi bir sinirlilik olarak goriilmektedir. Bu
alanda yapilacak yeni ¢alismalarda drama liderlerinin miizik tercihleri, atdlye liderleriyle yapilacak
goriismeler ve dogrudan atdlye gozlemleriyle derinlemesine arastirilabilir. Bdylece miizigin drama
atolyelerindeki rolii ve atolyeler tizerindeki etkisi gergek ortaminda ve dogrudan iligkide olan drama
liderlerinin gergek atdlye deneyimleriyle belirlenebilir. Miizik, atmosferin istenilen noktaya gelmesine
katkida bulunurken, katilimcilarin duygusal, biligsel ve devinissel siire¢lerini etkilemektedir. Miizik,
katilimeilarin grup icinde uyum saglamalarint ve is birligi yapmalarini giliglendirebilir, boylece
siirece daha etkili bir sekilde katilabilirler.

Miizigin yaratici drama siireclerinde kullanilmasi zorunlu degildir ve liderin hedeflerine
ve katilmcilarm ihtiyaglarina baglh olarak degisebilir. Ornegin, miizigin uygun olmayan bir
sekilde kullanilmasi veya c¢ok yiiksek sesle calinmasi, katilimcilarin dikkatini dagitabilir veya
rahatsiz edebilir. Bu tiir sorunlar, dramatik performansin kalitesini diisiirebilir ve katilimcilarin
odaklanmasin1 zorlagtirabilir. Ayrica, gereksiz giiriiltii veya rahatsiz edici miizik, drama etkinliginin
iletisimini bozabilir ve istenmeyen duygu durumlarina sebep olabilir. Miizigin kullanimi, belirli bir
atolyenin amacina, temasina, sliresine ve katilimeilarin ilgi ve becerilerine uygun olarak segildiginde,
katilimeilarin motivasyonunu artirabilir ve daha derin duygusal deneyimler yasamalarina yardimci
olabilir. Bu nedenle, yaratict drama liderleri, miizigi at6lye siirecine en iyi sekilde nasil entegre
edebileceklerini diigiinmelidirler. Miizigin, katilimcilarin grup i¢inde is birligi yapmalarini ve
6grenme deneyimlerini zenginlestirmelerini saglamada gii¢lii bir ara¢ oldugunu unutmadan dikkatli
bir sekilde se¢meli ve kontrol etmelidirler.

Yaratic1 drama liderlerinin amaclarimi gerceklestirmeleri ve atdlyelerinde miizigi etkili bir
sekilde kullanmalari i¢in olusturulan miizik repertuvari, akort problemi olmayan ritim aletleri veya
katilimcilarin kendi hazirladigi ritim aletlerinden olusan bir ¢algi kutusu, drama deneyimlerinin
etkililigini artirmada biiyiik kolayliklar saglayabilir. Bu ¢alg1 aletleri ve hazirlanan miizik arsivi,
drama liderlerine farkli duygu durumlarina, temalara ve hikayelere uygun miizigi se¢me ve
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kullanma konusunda biiyiik esneklik sunar. Bu repertuvar ve calgi aletleri, drama liderlerinin kendi
yaraticiliklarini kullanarak etkili drama deneyimleri sunmalarina yardimer olabilir.

Yaratic1 drama lideri, atdlye plani olustururken hangi kazanimlari1 hedefledigini ve hangi
teknikleri kullanmay1 planladigini diisiiniirken, miizigi de bu siirecin bir parcgasi olarak g6z 6niinde
bulundurmalidir. Miizigin 1sinma, canlandirma veya degerlendirme asamalarinda nasil kullanilacagi
onceden planlanmali ve denenmelidir. Bu, miizigin atdlye siirecine en iyi nasil hizmet edebilecegini
anlamak i¢in 6nemlidir. Miizik se¢imi, katilimcilarin dikkatini dagitmayacak, amaca uygun ve
katilimeilarin rahatga katilmasina olanak taniyacak tiirde, her kiiltiirden ve tarzdan miizige yer
verilebilecek esneklikte olmalidir; ancak dikkat edilmesi gereken en 6nemli nokta, miizigin kazanim
odakli se¢ilmesi ve katilimcilart odaktan uzaklastirmayacak tiirde olmasidir.

Yaratic1 drama lideri hangi miizikleri ve nasil kullanacagina karar vermeden dnce su sorulari
kendine sormalidir:

» Miizik canlandirmanin amacina uygun mu?

* Miizik canlandirmanin temasina uygun mu?

* Miizik canlandirmanin siiresine uygun mu?

* Miizik katilimcilarin ilgi ve becerilerine uygun mu?

* Miizik canlandirmanin atmosferini nasil etkileyecek?

» Miizik katilimcilarin duygusal, biligsel ve devinissel siireglerini nasil etkileyecek?
» Miizik ritmik uyaranlar saglayacak m1?

» Miizik seslendirme ve miizik yapma gibi etkinlikler sunacak m1?

Yaratict drama lideri, miizigi kullanmadan 6nce kendisine sordugu bu sorular, atélyenin
kazanimlarmi gerceklestirme yolunda faydali doniitler sagliyorsa, miizigi rahatlikla kullanabilir.
Tiim siiregler géz oniine alindiginda, miizigin drama ¢aligmalarindaki 6nemi oldukga agiktir. Ancak,
dikkat edilmesi gereken 6nemli husus, secilecek miizigin belirlenen hedeflere uygunlugunun énceden
degerlendirilmesi ve drama uygulayicisi tarafindan denemis olunmasidir.

Gelecekte yapilacak ¢alismalarda;

* Arastirmanin yapildigi zaman dilimi ve cografi sinirliliklar belirtilerek drama liderlerinin
miizik tercihleri belirlemeye yonelik ¢alismalar yapilabilir.

» Miizik ve drama disiplinlerinin bir araya gelerek 6grenme deneyimini daha etkili hale
getirebilmesi i¢in hangi pedagojik yaklagimlarin kullanilabilecegi arastirilabilir.

* Miizigin drama atolyelerinin 1sinma, canlandirma ve degerlendirme agamalarindaki etkilerini
daha ayrintili bir sekilde anlayabilmek amaciyla her asamayi iceren ayri ¢aligmalar yapilabilir.

* Farkli miizik tiirleri ve enstriimanlarin drama at6lyeleri lizerindeki etkileri arastirilabilir.

e Farkli yas gruplar, egitim seviyeleri ve kiiltiirlerden gelen katilimeilarla miizigin drama
atolyelerindeki etkilerini inceleyen calismalar yapilabilir.

* Miizigin drama atdlyelerindeki duygusal, bilissel ve devinissel etkilerini inceleyen daha
spesifik ¢aligmalar yapilabilir.
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* Caligmalarin pratik uygulamalara doniistiiriilmesini saglamak amaciyla atdlye liderlerine
yonelik uygulama kilavuzlari ve egitim programlari gelistirilerek miizigi bilingli bir sekilde kullanmak
isteyen liderler i¢in kaynaklar sunulabilir.

Bu onerilerin gelecekteki ¢aligmalara temel olusturmasi ve miizigin drama atdlyelerinde
kullanimina yonelik daha genis bir anlayisin gelismesini saglamasi umulmaktadir.
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Introduction

It is believed that integrating music into life and actively participating in music contributes positively
to the individual’s personal and social development. It also supports lifelong learning. Numerous
studies show that music triggers emotions, stimulates memories, and alters moods (Cochrane, 2010;
Gabrielsson, 2001; Koelsch, 2014; Scherer & Coutinho, 2013; Thompson & Quinto, 2011). The
common themes of the studies conducted in the creative drama and music field can be listed as
education and teaching methods, emotional expression and communication, participation and
motivation, cultural and social dimensions, performance and performing arts, learning outcomes, and
evaluation. These themes reflect a general interest in how drama and music can be used in various
areas, including education, communication, emotional development, and artistic creativity (Asimoglu,
2012; Avci, 2020; Burak & Erdogan, 2018; Erdogan, 2016; Eroglu, 2018; Gudek & Yilmaz, 2021;
Jungmair, 2006; Ozcan, 2007; Siniksaran & Aykac,2013; Yagci, 1995). Research often addresses one
or more of these themes, demonstrating the versatility of the field and its potential impacts. These
studies emphasize the role of creative drama and music in educational processes, investigate how the
combination of these two disciplines can enrich learning experiences, and examine the role of music
in creative drama workshops in comparison with other factors.

In particular, the studies emphasize how music can be used effectively in the warm-up,
enactment, and evaluation stages of creative drama activities and how it contributes to the aims,
themes, duration of the enactments, and the interests and skills of the participants. Additionally,
this study has explored how music can affect the atmosphere in which animation is performed and
participants’ emotional, cognitive, and kinesthetic processes. The opportunities offered through
music, including vocalization, music making, and rhythmic stimuli, are examined in detail, as well
as how they can be used in the drama process and the appropriateness of music selection for each
stage. Therefore, the study is considered significant for contributing to a better understanding of
the potential of creative drama and music in education by providing a more original and specific
perspective.

Music can increase participants’ motivation in drama workshops by affecting their emotional
states. It is stated that active participation in music can lead to positive emotional, social, physical,
health, intellectual, creative, and spiritual outcomes for individuals (Clift and Hancox, 2001; Hallam,
2010). Participation in musical activities aims to develop musical skills and competencies, reveal
musical expression and creativity, and establish emotional and social bonds with music. It is also
emphasized that music positively affects mood (Taruffiand Koelsch, 2023).

In order for the perceived benefits of music to be realized and these effects to be observable,
it is important to start as early as possible, sustain participation, encourage activities within group
settings, and provide individuals with opportunities for self-expression. Active participation in music
can take the form of listening to music, making music, and participating in music activities.

Creative drama and music are two fields of science that are directly related, and both are
disciplines where creativity is at the forefront. The leader’s knowledge of music, as well as their
knowledge, skills, and competencies in the drama field, has an essential role in achieving the goals
of the activities (Yapali, 2020). Music, which has played a significant role in many cultures and
civilizations throughout history, has been used as an educational tool, along with drama and dance,
especially in Ancient Greek tragedies. (Kutlu, 2019).
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Throughout human history, every living being has developed various expressions in an effort
to express their feelings and thoughts. Some put their feelings on paper, some hummed them in songs,
some shaped them by carving stones, and some expressed them through dance. While some have
used these expressions in the real world, others have resorted to similar methods in the imaginary
world. But they have all sought to convey emotions and thoughts in different ways.

One of the most common forms of expression is music. Music is a powerful tool that people
use to express their inner feelings and thoughts. Reflecting a wide range of emotions, varying from
joy to euphoria, music has been used throughout the ages to convey diverse life stories, emotions,
and thoughts. Music has sometimes been an exuberant reflection of joys and sometimes a poignant
expression of heartbreaking pain. Music enables emotional and intellectual expressions inspired by
lived experiences and, combined with theater methods, aims to offer alternative perspectives within
the drama method.

In his book “Development Through Drama,” Brian Way emphasizes the value of drama
in contributing to the full and harmonious development of individuals through the coordination
of body, mind, heart, and spirit. He also focuses on the importance of music in this process and
its ability to awaken the imagination. Way emphasizes that music is a powerful stimulant that can
affect the senses, mind, and spirit, and that it helps individuals express themselves and develop in
this process (Way, 1972; cited in Kellet, 1984). The use of music in creative drama is an integral
element that affects the atmosphere of the enactment and the emotional, cognitive, and kinesthetic
processes of the participants. Music is a tool to stimulate spontaneous or creative responses (Kellet,
1984). Music is used effectively at different stages of creative drama work. Dramatization activities,
especially in preschool groups, are often presented in the form of performances, and sound effects,
playing instruments (Goncu, 2012), and children’s songs are actively used in these activities. Musical
creative drama activities have a crucial role in increasing children’s self-confidence (Umuzas &
Dogan, 2021).

Children’s songs represent an essential tool, especially for early childhood educators, to
make teaching the concepts more fun and participant-oriented. These songs engage children
by making the learning process more effective and enjoyable. Furthermore, children’s songs can
encourage emotional expression and help them to understand the characters’ emotional experiences
more deeply during the dramatization.

The music is frequently used in creative drama to boost the participants’ energy during the
warm-up stage, to create the atmosphere of the scenes during the enactment stage, and to emphasize
the emotional experiences of the characters. This contributes to making the dramatization more
expressive and meaningful for the participants. The use of music in this way is an aspect of creative
drama that makes the experience of learning and discovery richer and more engaging.

Music can contribute to the more efficient progress of drama workshops by accompanying
free walking exercises during the warm-up phase, creating the desired atmosphere in animations,
and by using it in the background or within the activities during the evaluation phases. Moreover,
Dalcroze Eurhythmics, which involves experiencing music with the body, can enrich drama activities.
This approach focuses on the quality of movement and contributes significantly to the development
of body awareness (Aronoff, 1983).
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Music can serve to set the rhythm and tempo of the activities and to reflect the emotional and
personal characteristics of the characters being portrayed. Furthermore, you can inspire participants’
emotional expression and imagination by playing a particular piece of music in the classroom. It
is also possible to do writing activities based on this piece of music (Peker and Adiguzel, 2020).
Participants can create their own instruments, sing songs, or enrich their enactments with music
during the workshop. However, an essential point to note about the use of music in creative drama
is that the leader or the drama practitioner should choose music that suits the objectives and the
needs of the participants. The music chosen may vary depending on the aim, theme, duration of the
enactments, and the interests and skills of the participants.

Utilizing music can set the atmosphere of the dramatic experience, influence the emotional,
cognitive, and kinesthetic processes of the participants, provide rhythmic stimuli, and offer activities
such as vocalization and music-making. Music, nevertheless, does not have to be used in creative
drama. For music to be used effectively, the needs and goals of the leader and participants must
be taken into account. Also, when analyzing the effect of music on drama activities, it should be
carefully chosen in line with the aim and objectives rather than randomly selected.

Music can trigger not only positive changes in the listener such as interest, relaxation, mental
clarity and vitality, but it can also alleviate negative emotional states such as hostility, fatigue, sadness
and tension (McCraty, Barrios - Choplin, Atkinson & Tomasino, 1998). It is therefore important that
music is chosen and used correctly. Haphazardly selected music may cause participants to lose focus
instead of contributing to drama activities and may prevent the realization of the intended outcome.
Hence, when planning workshops and selecting music, the drama leader needs to make sure that the
music to be used is appropriate to the aims, theme, and needs of the participants. The drama leader
should try the music beforehand and think in advance about how to integrate it into the workshops.
The music should be purposefully chosen to enrich the atmosphere of the dramatic experience and
support the emotional, cognitive, and kinesthetic processes of the participants. Also, the use of music
should be appropriate to the aims and objectives of the workshop.

The role of music in the drama process is to create the atmosphere of drama activities, to
leave emotional effects on the participants, and to make the activities richer. Choosing music through
a careful planning and selection process in the creative drama process is of great importance for
achieving the intended results. In this way, music can make drama workshops more effective and
efficient. The drama leader must carefully consider and experience the music. This can help make
dramatic experiences more expressive and meaningful.

Problem Situation

In education, many studies have documented the positive contributions of creative drama and music to
learning processes (Adiguzel, 2019; Aykac & Ilhan, 2014; Okvuran, 2012; Onder, 2007; Ozcan, 2007;
San, 1993; Sungurtekin, 2001; Ulu & Adiguzel, 2019; Ulubey & Toraman, 2015; Yigit, 2010 ). Both
disciplines can support the development of important skills such as emotional expression, creativity,
communication skills, self-confidence, and problem-solving abilities in participants. Moreover, the
emotional effects of music on human beings and the enrichment of the learning experience by drama
methods emphasize the potential of these two disciplines in education. However, further research is
required on how creative drama and music can be effectively combined in education and how they
can enrich the learning experience. The fact that the available studies discuss the effects of music in
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general, do not include specific information on how it can be used in the warm-up, enactment, and
evaluation stages of drama workshops, which type of music is more effective to choose, and how
drama leaders can establish a balance between these disciplines, indicates that the literature is lacking
in this sense. In this regard, the present study was conducted to better understand the potential of
creative drama and music in education, to examine how these two disciplines can be combined
effectively, and to provide guidance to drama leaders. The study focuses on how music can be used
in drama workshops, at what stages it is effective, and the experiences and methods of drama leaders
in bringing these disciplines together.

Problem Statement

What is the role and effect of music in the stages of creative drama lesson?
Sub-Problems:
1. How can music be used in the warm-up stage of drama workshops?
2. How can music be used in the enactment stage of drama workshops?
3. How can music be used in the evaluation stage of drama workshops?

Objective of the Study

The main objective of this study is to emphasize the importance of the role of music in drama
workshops and to draw attention to the current lack of knowledge in this field. Given the limited
existing literature, this study frequently cited relevant sources to support the effects of music in
drama workshops and to indicate the requirement for further research in this field. Therefore, a
detailed article analysis was not deemed necessary for this study, as the primary purpose of the
research was to summarize existing literature and highlight research possibilities in the field. It also
aims to examine the role of music in creative drama workshops and to offer recommendations to
drama leaders on how to use music more effectively in the warm-up, enactment, and evaluation
stages. Today, the fact that there is a limited number of scientific publications emphasizing the use of
music in creative drama workshops prevents the effect of music in the field from being fully revealed.
Although it is recognized in the literature that drama enriches learning experiences and develops
its participants in cognitive, emotional, kinesthetic, social, communicative, and other areas, it is
considered that the literature lacks sufficient studies on how music affects and shapes this experience.
The study is expected to make the leaders of creative drama workshops realize the importance of
gaining the competence to use music effectively and efficiently.

Significance of the Study:

The contributions of this study, in which the disciplines of “Creative Drama” and “Music” are
brought together to enrich and interest the learning experience in drama workshops, are as follows: It
emphasizes the need for the deliberate use of music in drama workshops and its systematic inclusion
in creative drama workshop plans. This study emphasizes how the combination of creative drama
and music can add value to drama workshops and the outcomes of drama. The integration of these
two disciplines in drama workshops has the potential to make the learning experience more enriched
and participatory while strengthening participants’ emotional expression, creativity, communication
skills, self-confidence, and problem-solving abilities. Music can also be an effective tool to increase
participation and promote motivation in workshops, allowing them to navigate this art form more
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effectively. The study could guide drama leaders in combining these two disciplines and contribute
to the development of creative approaches in education by providing insights into pedagogical
knowledge and practice. In conclusion, this study can enhance the potential of drama workshops
to provide a more effective learning environment while further strengthening the gains of drama
through music. It can help drama leaders to provide participants with a broader and more engaging
learning experience. Therefore, it is believed that this study can be considered an essential step to
support the purposeful use of music in drama workshops, to increase the awareness of drama leaders
on this issue, and to provide a basis for future studies and that it would contribute to bridging the gap
in the field.

Method

Research Design

Within the scope of this study, the document analysis method was used to examine the role and
effects of music in creative drama workshops. In the document analysis method, media sources,
including academic articles, books, official documents, letters, diaries, newspapers, various types of
printed and electronic written materials, etc. (Bowen, 2009) are examined with the aim of extracting
information, seeking answers to specific questions, or conducting research in line with the objectives
of the study. “This method is mostly used in the literature as a complement to other research methods,
as well as a stand-alone method.” (Sak, Sahin Sak, Oneren Sendil & Nas, 2021, 228).

Data Collection and Analysis

Initially, a data selection procedure was employed for this study, aiming to cite valid and reliable
sources. In the research, the search codes “drama ve miizik, miizigin gelisim alanlarina etkisi, miizigin
atmosfer olusturmasi, miizigin duygu ve disiincelerin ifade edilmesine katkisi, dramada miizigin
kullanim1” for Turkish and “drama and music, the impact of music on developmental domains, the
creation of atmosphere through music, the contribution of music to the expression of emotions and
thoughts, the use of music in the drama” for English were used in Google Scholar and other databases.

Academic studies (scientific articles, theses, conference proceedings, postgraduate theses,
and other scientific sources) containing data on the research topic were examined in line with
the aims of the study with a focus on the use of music in creative drama workshops, how music
affects the learning experience, how it contributes to workshop outcomes and how it can be used
in workshops. Access to databases, including WOS (Web of Science), SCOPUS, and ERIC, was
provided by connecting to the campus network to find articles that the Google Scholar search engine
does not offer open access. These databases, which allow academic and scientific resources to be
found and their accuracy to be assessed, were preferred to access further studies and to obtain a
more comprehensive perspective. With this approach, we aim to access a broader knowledge base by
bringing together data from various sources. The collected data were analyzed using the descriptive
analysis method and evaluated by considering the validity and reliability of the data obtained. No
particular domestic or foreign study was determined regarding the use of music in creative drama
workshops in the literature review. Therefore, we focused on the results of studies supporting the use
of music in creative drama workshops in the literature. Relevant publications were cited to verify and
support the reliability of the information and claims presented. This is considered a key component
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in adopting a scientific and evidence-based approach to emphasize the importance and impact of the
role of music in drama workshops. These studies indicate that combining drama and music can enrich
the learning experience and strengthen the achievements of drama (List, 1982; Rubin & Merrion,
2011; Rubin & Merrion, 1998; Yasar & Aral, 2012; Yucesan & Sendurur, 2018).

Research and Publication Ethics

The present study was conducted in accordance with the “Directive on Scientific Research and
Publication Ethics of Higher Education Institutions.” No ethical violations specified in the second
section of the mentioned directive titled “Behaviors Contrary to Scientific Research and Publication
Ethics” occurred. The study does not require ethics committee approval as it does not involve any
experimental procedure on humans or animals.

Findings

The music used in drama workshops can be the main subject determined in the workshop content in
line with the outcomes, and it is also a tool that can be used at every stage as needed. It can be utilized
for improvisational work, to create a certain mood, as a stimulus, to add atmosphere to an imitation
sequence, to aid character development, or to provide relaxation. Adiguzel (2006; 2015) suggests
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that drama activities should be carried out in three stages: “preparation-warm-up,” “enactment,” and

“evaluation-discussion.”

Findings and Interpretation Related to the First Sub-Problem
“How music can be used in the warm-up stage of drama workshops?”

In creative drama workshops, the activities carried out to ensure that the participants are ready for the
activities, each other, the environment, their leaders, and the enactments are called the “warm-up” or
“preparation” stage (Adiguzel, 2006).

Supporting the warm-up stage with music in drama practice contributes to the fun and
effectiveness of the warm-up plays and facilitates an easier and smoother transition to drama. The
inclusion of music can help participants to raise their energy, center their attention, and become
emotionally ready for the activities. Rhythmic music can encourage participants to move and
positively influence group dynamics. Also, the tempo and rhythm of the music can help determine
the pace and energy of the warm-up games. The choice of music should be based on the purpose of
the workshop, its theme, and the age and interests of the participants. The proper choice of music can
increase participants’ motivation and strengthen group bonds. Therefore, the drama leader should
carefully select the music to be used in the warm-up stage and indicate which music they can use in
the drama plan in accordance with the needs of the workshop.

Music is invaluable as a precursor to this key stage of introduction, communication, and
interaction. Examples of outcome-oriented use of music at this stage are as follows:

Walking and Movement Exercises:

During the warm-up stage, it is important for participants to move their bodies and boost their
energy. Research shows correlations between movement quality and music tempo during exercise
(Karageorghis & Priest, 2012). Music can facilitate the practice of walking at different tempos and
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help them maintain the desired tempo as instructed. This allows participants to act more diversely
and dynamically (Ozturk, 1999). The use of music in walking and movement exercises, which are
often done in the warm-up stages of drama workshops, can be regarded as a method used to enrich
the participants’ performances in other stages and to strengthen the emotional context.

The Fundamental Role of Rhythm and Music:

Rhythm, considered one of the essential elements of music, has a critical role in bringing meaning,
emotion, and aesthetics to music (Thaut, 2007). The innate human sense of rhythm is associated
with the ability to perceive time, organize sounds and movements, and understand and produce art
forms such as music and poetry. Rhythm is a significant tool that is used for emotional expression,
social interaction, communication, and entertainment (Fujii & Wan, 2014). Music can be used very
effectively in rhythm exercises. The unique rhythmic properties of the music not only determine its
regularity and stresses over time but also stimulate participants to respond emotionally and physically
to the music. Characteristics of the music, including rhythm, beats, and tempo changes, provide
participants with a rhythmic experience, which connects them more intimately to the music and
deepens their dramatic experience. Thereby, the rhythm of the music not only makes the music more
effective but is also used as a powerful tool to emphasize emotion and expression within the drama.

Participants find the opportunity to enhance both their physical coordination and emotional
expressive abilities by using their hands, feet, or bodies in accordance with the rhythm of the music.
It is known that synchronizing with the rhythm of music improves perception and attention, as
well as physical skills. Furthermore, engaging in this practice within drama allows participants to
intimately experience the music and further expand their capacity for expression in drama. In this
regard, exercises performed to the rhythm of music play a remarkable role in drama as an instrument
for both physical and emotional development.

Free Expression and Body Movement:

The beginning of the sense of rhythm is closely related to human evolution and culture. Factors
such as geographical location, cultural relations, and lifestyle can also determine a society’s unique
understanding of rhythm (Kirac, 1997; Thaut, 2007). The sense of rhythm is rooted in human
biological functioning. It is related to periodic movements such as heartbeat, breathing and walking.
The sense of time develops by perceiving rhythm, affecting thinking processes. Rhythmic patterns
help the human brain to perceive time and improve memory and attention (Thaut, Trimarchi &
Parsons, 2014).

Although the ability to use one’s body well in music and dance can be an innate physical,
mental, and emotional competence (Turan, 2022), with its stimulating effect on emotions, music can
help participants develop motor skills as an accompaniment to use their bodies freely (Bruce, 1965,
p-23). The ability to use the body more effectively is critical in drama activities. This can enhance the
emotional depth of the dramas.

More specifically, the outcome-oriented use of music in the warm-up phase can support
participants to move freely in space and have creative experiences, get ready for activities,
communicate, and use their bodies effectively by coordinating physical movements and dances. The
rhythm, tempo, and melody enrich the atmosphere of the dramatic experience and enhance emotional
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expression. It can contribute to making drama studies more efficient and impressive. Therefore,
drama leaders must purposefully select and use music from what they have already experienced.

Findings and Interpretation Related to the Second Sub-Problem
“How can music be used in the enactment stage of drama workshops?”

“Enactment is the stage in which a subject is shaped and emerged, determined and formed throughout
the process, and all formation activities are carried out” (Adiguzel, 2006, p.26). It is considered
that music enriches the dramatic experience by creating emotional context, generating atmosphere,
supporting improvisation and role-playing processes, and providing a creative experience to the
participants with alternative rhythm instruments and body music during the enactment stage in drama
workshops. In this stage, which can be defined as the stage where creativity and imagination emerge
the most, an event, situation, or characters are portrayed using theater methods. At this stage, music is
sometimes used as the starting point of the activity, sometimes as background music for the activity,
and sometimes as a stimulus to signal the beginning or end of the enactment. The inclusion of music
can be very effective in emphasizing the characters’ emotional states and the story’s flow. In addition,
the music chosen for the theme portrayed can influence the atmosphere. For instance, in a performance
that involves the theme of fear, the music creating suspense or triggering the participants’ enthusiasm
can directly effect the participants’ performance.

One of the most commonly used methods in enactment is improvisation and role-playing.
Music can support role-playing and improvisational enactments, and participants can act out a role-
play inspired by an instrument or piece of music. Characters can be expressed more deeply when
accompanied by a particular piece of music. Another way to experience music in drama workshops
is to use alternative rhythm instruments and body music. Especially in activities where stories, fairy
tales, or tales are enacted, musical experiences can be provided with recorded music as well as
elementary music instruments or alternative rhythm instruments created by the participants using
their creativity. This can support participants’ creativity and motor skills and make the enactments
more fun. Within the available resources, elementary musical instruments present in workshops or
rhythm instruments made by participants themselves can be used to mimic the sounds of wind, rain,
storm, and animals. Drums and percussion instruments used to imitate the rhythmic sounds of sunrise
and sea waves, cymbals, or bells that simulate the chirping of birds can be effectively integrated
into workshops. These rhythm instruments, which we can define as elementary music instruments,
may be readily available in the workshops, but this should not be considered a requirement. Apart
from these, wooden blocks or boards imitating the sounds of the forest, metal lids used to produce
the sound of rain, and rhythm instruments made from bags, bottles, cans, and other waste materials
are very effective for generating music and developing creativity in drama workshops. Alongside all
these alternative solutions, it should be noted that one of the oldest and most fundamental instruments
used to produce music is the human body. Different parts of the body - hands, feet, fingers, toes, lips,
and even vocal cords - can be used to create rhythm and music. These natural instrumental abilities
of the body are used in various musical and rhythmic expressions such as dancing, singing, hand
claps, foot tapping, and body percussion. Imitating the strength or breeze of the wind, the rain with
rhythmic beats, and the thunder with foot tapping and hand clapping body movements are just some
of the alternative tools that the participants find within the possibilities to create music, and the
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sound production activities they do with their bodies can bring the enactments to a more creative and
enjoyable atmosphere while making the participants more active.

Dalcroze emphasizes that the whole body and soul should accompany this experience rather
than just listening to music with the ear (Dalcroze, 1921). Listening to music only by ear makes it
perceived as a purely auditory experience. However, music, as an emotional, physical, and spiritual
experience, should be experienced with the whole body and soul, not just the ears. Through rhythms,
melodies, and lyrics, music triggers emotional responses in the listener. The physical response of the
body to the music, using rhythm and dance, can help to feel more of the music, providing a mentally
and spiritually enriching experience and leading participants to more inner experiences.

Sometimes just focusing on the emotions that the music evokes in the listener can be practiced,
while singing or dancing together can also bring people together and strengthen community spirit. In
conclusion, experiencing music with the whole body and soul, not just the ear, allows for a deeper and
more meaningful experience and expression of emotions. This can help to fully grasp the emotional,
physical, and spiritual richness of music.

Findings and Interpretation Related to the Third Sub-Problem
“How music can be used in the evaluation stage of drama workshops?”

The evaluation stage is the final stage that takes place after the warm-up and enactment stages and aims
to determine the essence, importance, quality, and quantity of the process (Adigiizel, 2006, p.26). At
this stage, a general evaluation should be made at the end of the drama workshops, in addition to the
interim evaluations made during the warm-up and enactment phases. In this evaluation, participants
give feedback on the purpose, content, process, and outcome of the enactment. Participants are
usually encouraged to express what they felt, what they did, what difficulties they faced, and what
they enjoyed during the process, developing different perspectives. Evaluations should take place
in a democratic environment where everyone can participate voluntarily. Each participant needs
to be perceived as unique and valuable, and it should be emphasized that each individual is an
indispensable member of the group.

Evaluation stage activities can take different forms, such as painting, poetry, or games.
Furthermore, special performances using dances, songs, or instruments, sometimes accompanied by
music, can make evaluations more fun and engaging. It is worth noting that the evaluation can also
be done with a choreography created through creative dance and music. Thus, a broader perspective
on how music can be used effectively in the evaluation stage can be addressed. Background music
has positive effects on emotional responses (Kdmpfe, Sedlmeier & Renkewitz, 2011). The use of
music as background music in the evaluation stage may affect the emotional state of the participants,
leading them to be more willing and motivated for the evaluation. It can also increase mental clarity
and focus, helping to participate more attentively and efficiently in the assessment. Music can
support participants’ creativity and expression, enabling them to make more original and diverse
contributions to the evaluation.
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Discussion, Conclusion and Recommendations

The study aims to examine the role of music in creative drama workshops and to offer recommendations
to drama leaders on how to use music more effectively in the warm-up, enactment, and evaluation
stages. The study data reveal that music is a medium that can be used in the stages of creative drama
workshops. Although the study results support the use of music in creative drama workshops, it is
ponderable that studies on this subject in the field that specifically address the issue in domestic and
foreign sources are not sufficient. Therefore, the lack of a comparative evaluation of the use of music
in drama workshops in Turkey and other countries is considered as a limitation. In further studies
to be conducted in this field, the music preferences of drama leaders could be investigated in depth
through interviews with workshop leaders and direct workshop observations. Thus, the role of music
in drama workshops and its impact on the workshops can be determined in the actual environment
and through the real workshop experiences of the drama leaders who are directly involved. Music
contributes to the achievement of the intended atmosphere and affects the emotional, cognitive, and
kinetic processes of the participants. Music can strengthen participants’ cohesion and cooperation
within the group so that they can participate more effectively in the process.

The introduction of music in creative drama processes is not mandatory and can vary
depending on the leader’s goals and the participants’ needs. For instance, the inappropriate use
of music or playing it at excessively high volumes can distract or discomfort participants. Such
problems may reduce the quality of the dramatic performance and make it difficult for participants
to focus. Moreover, unnecessary noise or disturbing music can distort the communication of the
drama activity and cause undesirable emotional states. Music, when chosen to fit the purpose, theme,
duration of a particular workshop and the interests and skills of the participants, can increase their
motivation and help them to have deeper emotional experiences. Therefore, creative drama leaders
should consider the best way to integrate music into the workshop process. They should carefully
select and control the music, remembering that music is a powerful medium for enabling participants
to collaborate in groups and enrich their learning experience.

A repertoire of music, rhythm instruments with no tuning problems, or a toolbox of rhythm
instruments designed for creative drama leaders to realize their goals and use music effectively in
their workshops can provide great convenience in increasing the effectiveness of drama experiences.
These instruments and the prepared music archive offer drama leaders great flexibility in selecting and
using music appropriate to the various moods, themes, and stories. This repertoire and instrumentation
can help drama leaders deliver powerful drama experiences using their creativity.

The creative drama leader should also consider music as a part of this process when
formulating a workshop plan, taking into account which outcomes they aim to achieve and which
techniques they plan to use. How music is to be used in the warm-up, enactment, or evaluation stages
should be planned and practiced in advance. This is essential to understand how music can best serve
the workshop process. The music should be chosen in a way that does not distract the participants,
is fit for the purpose and allows the participants to participate comfortably, and should be flexible
enough to include music from all cultures and styles; however, the most crucial point to be considered
is that the music should be outcome-oriented and should not distract the participants from the focus.

Before deciding which music to use and how to use it, the creative drama leader should ask
themselves the following questions:
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* [s the music suitable for the purpose of the enactment?

* [s the music suitable for the theme of the enactment?

* [s the music suitable for the duration of the enactment?

* [s the music suitable for the interests and skills of the participants?
* How will the music affect the atmosphere of the enactment?

* How will the music affect the emotional, cognitive, and kinesthetic processes of the
participants?

* Will the music provide rhythmic stimuli?
» Will it offer activities such as music vocalization and music making?

If these questions that the creative drama leader asks themselves before using music provide
positive feedback on the realization of the achievements of the workshop, they can easily use music.
Considering all the processes, the importance of music in drama studies is quite clear. However, it is
important to note that the music to be chosen should be evaluated and tested by the drama practitioner
beforehand to ensure that it is suitable for the objectives set.

In the future studies,

* Further studies could be conducted to determine the music preferences of drama leaders by
specifying the time period and geographical limitations of the study.

* Pedagogical approaches that could be utilized to make the learning experience more
effective by combining the disciplines of music and drama could be investigated.

* Separate studies involving each stage can be conducted in order to understand the effects of
music in the warm-up, enactment, and evaluation stages of drama workshops in more detail.

* The effects of different types of music and instruments on drama workshops can be analyzed.

* Further studies can be conducted to examine the effects of music in drama workshops with
participants from various age groups, educational levels, and cultures.

* More specific studies can be conducted to examine the emotional, cognitive, and kinesthetic
effects of music in drama workshops.

¢ Guidelines and training programs for workshop leaders can be designed to ensure that the
studies are transformed into practical applications, and resources can be provided for leaders who
want to use music intentionally research and to foster a broader understanding of the use of music in
drama workshops..

These recommendations are expected to form the basis for further
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