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Arastirma Makalesi

Yiiksekogretimde Acil Uzaktan Egitime Gecilmesi Uzerine Bir Arastirma: Firat Universitesi
Ornegi

Ozet: Uzaktan egitim, internet ve teknolojileri kullanilarak zaman ve mekandan bagimsiz
olarak gergeklestirilen bir egitim modelidir. Acil durumlarda uzaktan egitim, tiim egitim
kademelerinde ya da belli egitim kademelerinde uygulanabilmektedir. 6 Subat
Furat Universitesi, Kovancilar Meslek Kahralpapmaras depremleri Iiczdeni}.lle .yiiks.ekégretimde ?cﬂ uzglftap egmm modeline
Yiiksekokulu, Saglik Bakim gecilmigtir. Bu arastirmada ogrencilerin acil uzaktan egitime iliskin gortsleri ortaya
Hizmetleri Bolimii koyulmaya caligilmistir. Arastirmada nitel aragtirma yontemi kullanilmig ve fenomenolojik
desen tercih edilmistir. Arastirmanin ¢aligma grubu, Kovancilar Meslek Yiiksekokulu’nda
bulunan ve acil uzaktan egitimi deneyimleyen oOgrencilerden olusmaktadir. Yar
yapilandirilmis goériisme formu kullanilarak farkli boliimlerdeki 6grenciler ile goriismeler
gergeklestirilmistir. Goriismelerden elde edilen veriler metin haline getirildikten sonra
kodlanmis ve temalar belirlenmistir. Arastirmanin temalari; acil uzaktan egitimin avantajlari,
acil uzaktan egitimin dezavantajlar1. 6grencilerin derslere katilmama nedenleri ve acil uzaktan
egitimde yasanilan sorunlar seklindedir. Arastirmada uzaktan egitimin zaman ve mekan
sinirsizligl, maliyetin diistikliigii, rahatlik, zaman tasarrufu gibi yonlerden avantajli ancak
verimsiz, Ogretici olmama, etkilesimin olmamasi ve kendini agik¢a ifade edememe gibi
yonlerden de dezavantajli oldugu tespit edilmistir. Ayrica ogrencilerin tamammin diizenli
olarak derslere katilmadigi ve bunun nedenlerinin de zorunlulugun olmamasi, internet
o kisitliligi, depremzede olma ve ev ortaminin verdigi odaklanma sorunu oldugu goriilmektedir.
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GIRIS

Teknolojinin her gecen giin gelismesi, orgiin egitime alternatif bir¢cok egitim sisteminin ortaya
cikmasimi saglamistir. Bu egitim sistemlerinden biri de uzaktan egitimdir (Tuncer ve Taspinar, 2008).
Uzaktan egitim, egitime olan talebin karsilanmasinda alternatif bir egitim sistemi olarak ortaya ¢ikmaktadir
(Bakioglu ve Cevik, 2020). Uzaktan egitim, mekansal olarak farkli yerlerde bulunan ogrencilerin,
egitmenlerin ve kaynaklarin telekomiinikasyon sistemlerinden yararlanilarak bir araya getirildigi bir egitim
modelidir (Schlosser ve Simonson, 2002). Diger bir ifade ile uzaktan egitim, bilgi ve iletisim teknolojileri
kullanilarak zaman ve mekandan bagimsiz olarak gerceklestirilen ekonomik ve etkilesimli bir egitim seklidir
(Gokge, 2008). Bununla birlikte uzaktan egitimin hem O6grencilere hem de egitmenlere zaman ve mekan
bakimindan esneklik saglamasi modelin avantajli yonlerinden biridir (Usun, 2006). Uzaktan egitimin amaci,
teknolojik gelismelerden yararlanarak egitimde zamansal ve mekansal engelleri ortadan kaldirmak,
zamandan ve mekandan etkilenmeyecek sekilde egitim Ogretime devam etmektir (Ozbay, 2015: 378).
Uzaktan egitim, egitimin kisa siire igerisinde ve daha az maliyetle daha genis kitlelere ulagsmasina imkén
tanimasi agisindan 6nem arz etmektedir (Banks vd., 2007).

Uzaktan egitimde dersler es zamanli (senkron) veya es zamansiz (asenkron) bi¢imde
gerceklestirilmektedir. Es zamanli bigimde yiiriitiilen derslerde d6grenciler ve egitimciler birbirleri ile iletisim
kurabilmektedirler. Es zamansiz bigimde ise 6grenciler istedikleri yer ve zamanda internet {izerinden derslere
erigebilmekte ve sisteme yiiklenen ders kayitlar1 ve videolar ile dersi takip edebilmektedirler. Senkron
derslerde, Ogrenci egitimci ile aninda iletisime gecebilmekte ve sorularmi es zamanli olarak
yoneltebilmekteyken asenkron derslerde 6grenci egitimciye es zamanli soru soramamakta ve egitimci ile
iletisime gecememektedir (Ser¢emeli ve Kurnaz, 2020).
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Geleneksel egitim yontemlerine gore farkli bir egitim metodu sunan uzaktan egitimin avantajli ve
dezavantajli yonleri bulunmaktadir (Karakus vd., 2020). Egitim maliyetlerinin diigmesi, her yas grubundan
kisiye ulasilabilmesi, firsat esitligi saglamasi, bilginin kolay ve hizli bir sekilde aktarilabilmesi (Balaban,
2012) ve calisan Ogrencilerin egitime devam edebilmesini saglamasi (Bates, 2015) uzaktan egitim
avantajlarindan bazilaridir. Traxler, uzaktan egitimin ekonomiklik ve erisilebilirlik agisindan da avantajh
oldugunu belirtmektedir (2018: 4). Bununla birlikte zaman ve mekanda esneklik saglamasi, 6grencinin
ogrenme hizina gore sekillenmesi (Arat ve Bakan, 2014), egitime erisemeyenlere imkén tanimasi (Odabas,
2003), zengin ders materyalleri sunmas1 ve zaman tasarrufu saglamasi (Kirik, 2016) gibi yonleriyle de
uzaktan egitimin avantajli oldugu sdylenebilmektedir. Uzaktan egitimin avantajlarindan faydalanabilmek
icin Oncelikle 6grencilerin dijital teknolojilere sahip olmalar1 ve bu teknolojileri kullanma ve ydnetme
becerilerine sahip olmalar1 gerekmektedir. Dolayisiyla sosyoekonomik kosullar olgiisiinde teknolojiye
ulagabilmenin yan1 sira teknolojiyi kullanma becerileri de 6grencilerin derse katilma ve dersleri anlamalar1
noktasinda 6nem arzetmektedir. Bu durum uzaktan egitimde 6grencilerin derslere katilip basarili olmalarinin
haricinde g6z onilinde bulundurmalar1 gereken farkli durumlar oldugunu da ortaya koymaktadir (Zan ve Zan,
2020).

Uzaktan egitimin avantajlarinin yanisira bir takim dezavantajli yonleri de bulunmaktadir. Egitim stiresi
icerisinde aninda geri bildirim alamama, teknolojik cihazlara bagli kalma, sosyal uzaklasma ve diger
tiniversitelerde denklikle ilgili yasanan sorunlar gibi noktalar da uzaktan egitimin dezavantajlar1 arasinda yer
almaktadir (Venter, 2003; Zuhairi, Wahyono ve Suratinah, 2006; Lei ve Gupta, 2010; Horspol ve Lange,
2012; De Paepe, Zhu ve Depryck, 2018; Gewin, 2020). Karakus ve digerleri tarafindan yapilan bir ¢calismada
uzaktan egitimin 6grenci-0grenci ve dgrenci-egitimei arasindaki iletisimi sinirli hale getirdigi ve sosyallesme
becerilerini olumsuz etkiledigi tespit edilmistir. Ayrica dgrencilerin motivasyonunu olumsuz etkiledigi de
goriilmektedir (Karakus vd., 2020). Sinavlarda 6lgme degerlendirme eksikligi, teknolojik kisitlilik, firsat
esitsizligi, motivasyon kaybi, teknik aksakliklar, hazirliksiz olma gibi durumlarda uzaktan egitimin
dezavantajlar1 arasinda yer almaktadir (Ozdogan ve Berkant, 2020). Uzaktan egitimde 6grencilerin yasamis
olduklar1 sorunlara bakildiginda iletisim ve teknik aksaklik (Keskin ve Ozer Kaya, 2020) internet baglant:
sorunu ve cihaz kisithiligi gibi noktalarda sorun yasadiklar1 goriilmektedir. Karakus ve digerlerinin yapmis
olduklar1 c¢aligmada, Ogrenciler derslere diizenli girmelerine ragmen ders esnasinda teknik aksakliklar
nedeniyle derslerin tamamim takip edemedikleri tespit edilmistir (Karakus vd., 2020). Ozellikle kirsal
bolgelerde internet erisiminin olmadigi durumlarda dersleri takip etmede sorun yasanmaktadir. Bunun yani
sira herkesin evinde internet olmamasi ve kisinin akilli telefonundan yalnizca siirli miktarda veriye sahip
oldugu durumlarin mevcut olmasi da uzaktan egitimde yasanilan diger sorunlar arasinda yer almaktadir
(Ramos-Morcillo vd., 2020). Bu durum uzaktan egitimde firsat esitsizligini ortaya ¢ikarmaktadir.

Diinyanin bir¢ok yerinde uzaktan egitim modelinden yararlanilmaktadir. Tiirkiye’de de son
zamanlarda uzaktan egitim faaliyetlerinin arttigi goriilmektedir (Ozbay, 2015). Acil durumlarda tiim egitim
kademelerinde ya da belli egitim kademelerde acil uzaktan egitim modeline gegilebilmektedir. 6 Subat
Kahramanmaras depremleri nedeniyle de yiiksekdgretimde acil uzaktan egitim modeline gegilmistir. Bu
arastirmada acil uzaktan egitim modelini deneyimleyen dgrencilerin uzaktan egitime iliskin goriigleri ortaya
koyulmaya calisilmistir.

YONTEM

Arastirmanin Modeli

Yiiksekogretimde acil uzaktan egitime gecilmesi iizerine yapilan bu c¢alismada arastirma
yontemlerinden nitel arastirma yontemi kullanilmig ve arastirma yorumsamaci yaklagimla kurgulanmustir.
Arastirma deseni olarak fenomenolojik desen tercih edilmistir. Fenomenolojik arastirma, bir ya da birkag
kisinin deneyimlerinden ortak anlamlar ¢ikarmay1 hedeflemektedir (Creswell, 2016). Bu calismada da bizzat
acil uzaktan egitimi deneyimlemis olan 6grencilerin deneyimleri iizerinde durulacaktir.

Arastirma, ii¢ ana arastirma sorusu etrafinda sekillenmistir. Birincisi; acil uzaktan egitimin avantaj ve
dezavantajlarina, ikincisi; 6grencilerin yasadiklar1 problemlere, ii¢iinciisii de 6grencilerin dersleri takip edip
etmediklerine yoneliktir.
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Calisma Grubu

Aragtirmanin ¢aligma grubu Firat Universitesi, Kovancilar Meslek Yiiksekokulu'nda egitim goren
Ogrencilerden secilmistir. Amacgli 6rnekleme yonteminin tercih edildigi bu ¢alismada, acil uzaktan egitim
siirecini deneyimleyen 6grencilere ulasmak hedeflenmistir. Nitel arastirmada katilimer sayist doygunluk ile
belirlenmektedir. Bu ¢ergevede toplam 12 katilimciyla goriisiilmiistir. Onceden hazirlanan yar
yapilandirilmis goriisme formu kullanilarak derinlemesine goriismeler gerceklestirilmistir.

Katilimeilarin kimliklerinin etik ag¢idan agiga ¢ikarilmamasi i¢in katilimcilar gériigme sirasina gore
kodlanmustir. Ornegin birinci sirada gériisiilen katilime1 “G1” seklinde kodlanmistir. Katilimcilara ait bilgiler
Tablo 1’de gosterilmektedir.

Tablo 1

Katilimcilarin Sosyodemografik Ozellikleri

IS(?(;I Cinsiyet  Yas Program Memleket Ggg?:;?e
Gl Kadm 23 Optisyenlik Pr. Kahramanmaras 21
G2 Kadm 19 ik ve Acil Yardim Pr. Diyarbakir 17
G3 Erkek 21 Ik ve Acil Yardim Pr. Diyarbakir 20
G4 Kadm 35 Isletme Yonetimi Pr. Elazig 23
G5 Erkek 20 Bilgisayar Programcilig1 Malatya 18
G6 Kadin 22 Ik ve Acil Yardim Pr. Diyarbakir 17
G7 Kadin 19 Ik ve Acil Yardim Pr. Elaz1g 21
G8 Kadin 20 Ik ve Acil Yardim Pr. Malatya 15
G9 Erkek 18 Ik ve Acil Yardim Pr. Elazig 18
G10 Kadin 23 Saglik Kurumlari Isletmeciligi Pr. Elazig 17
Gl1 Kadin 24 Saglik Kurumlari Isletmeciligi Pr. Elazig 22
G12 Kadin 21 Eczane Hizmetleri Pr. Elaz1g 16

Tablo 1’de goriildiigii tizere katilimcilarin 9’u kadin, 3’1 erkektir.Yaglart 18-35 yas araliginda olup 1’i
Optisyenlik, 6’s1 Ilk ve Acil Yardim, 1’i Isletme Y&netimi, 1°i Bilgisayar Programcihigi, 2’i Saglk
Kurumlar1 Isletmeciligi 1’de Eczane Hizmetleri Programi o6grencisidir. Katilimcilarin memleketleri
Kahramanmarag, Diyarbakir, Elazig, Malatya’dir. Burada da goriildiigii gibi katilimcilarm hepsi deprem
bolgesinde yasamaktadir.

Veri Toplama Araci

Aragtirmanin veri toplama teknigi nitel aragtirma yonteminin bir teknigi olan derinlemesine
goriigmedir. Katilimcilarla o6nceden hazirlanan yar1 yapilandirilmis  goriisme formu  kullanilarak
derinlemesine goriismeler gergeklestirilmistir.

Veri Toplama Siireci

Elaz1ig’da ve Kovancilar’da ikamet etmekte olan Firat Universitesi 6grencileri ile goriismeler
Kovancilar Meslek Yiiksekokulu’'nda gerceklestirilmistir. Arastirmada 12 6grenci ile goriisiilmiis ve
goriismeler katilimeilarin rizasi alinarak kayit altina alinmistir. Goriismeler 15-23 dakika arasinda siirmiistiir.
Arastirmanin veri doyumuna ulagsmasindan dolay1 12. gériismeden sonra goriigmeler sonlandirilmistir.

Yapilan bu ¢aligmada arastirma etigi ilkeleri gozetilmis olup gerekli etik kurul izinleri alinmustir. Etik
kurul izni kapsaminda; Firat Universitesi, Sosyal ve Beseri Bilimler Arastirmalari Etik Kurulundan
05.12.2023 tarih ve 20224 sayili belge alinmistir.

Verilerin Analizi
Goriismelerden elde edilen veriler metin haline getirildikten sonra kodlar ve temalar belirlenerek

tematik analiz yapilmis ve yorumlanmistir. Arastirmada elde edilen verilerin literatiirii destekledigi
goriilmektedir.
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BULGULAR

Katilimcilara sorulan sorular ve alman cevaplardan MAXQDA Nitel Veri Degerlendirme
Programi’ndan yararlanilarak kodlar ¢ikarilmis ve temalar belirlenmistir. Arastirmada dort tema
belirlenmistir. Bunlar; acil uzaktan egitimin avantajlari, acil uzaktan egitimin dezavantajlari, 6grencilerin

derse katilmama nedenleri ve Ogrencilerin uzaktan egitimde karsilastiklari problemlerdir. Arastirmanin
kavram haritas1 Sekil 1°de gosterilmektedir.

Sekil 1

Arastirmanin Kavram Haritast
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Ogrencilerle yapilan goriismelerde “Acil uzaktan egitim hakkinda ne diisiiniiyorsunuz? sorusu
sorulmus ve Ogrencilerden alinan cevaplar incelendiginde uzaktan egitime iliskin avantajli ve dezavantajli
goriiglerle karsilagilmigtir. Bu nedenle “acil uzaktan egitimin avantajlar1” ve “acil uzaktan egitimin
dezavantajlar1” temalan belirlenmistir.

1. Acil Uzaktan Egitimin Avantajlar

Katilimcilardan alinan cevaplardan acil uzaktan egitimin avantajlart temasi “zaman ve mekan
smirsizligl”, “maliyet diislikligi”, “rahathik”, “zamandan tasarruf’, “ders kayitlarinin olmasi” ve “acil
durumlar i¢in elverisli olmas1” alt temalarina ayrilmistir.

1.1. Zaman ve Mekan Stnirsizhig

Katilimcilar uzaktan egitimin her zaman ve her yerde derse girilmesine imkan tanimasi agisindan
avantajli oldugunu belirtmislerdir. Katilimcilarin ifadelerinin bir kismi1 asagida verilmistir.

“ Tek iyi yam, buradayken o derse girmek zorunda kalyyoruz ama érnek veriyorum biz telefondan
girdigimiz zaman baska bir igsimiz varsa onu da ayni anda yiiriitebiliyorduk. Disarida da olsak agip
dinleyebiliyorduk. Tek iyi yani bu benim igin. (...)” (G1)

“Bir o6grenci olarak derse ulagim ¢ok rahatti. Hicbir yere gitmiyorduk hani uyandigimiz gibi derse
girebiliyorduk. (...).” (G3)

“Uzaktan egitimde her yerden derse girebiliyorsun bu yoniiyle avantajli.(...)” (G11)

115



Trakya Egitim Dergisi, 15(1) 2025, 112-137

1.2. Maliyet Diisiikliigii
Katilimcilar uzaktan egitimde okula gelinmedigi i¢in maddi yonden avantajli oldugunu belirtmislerdir.
Ozellikle Elazig’dan Kovancilar’a gelen 6grenciler ulasim ve yemek iicreti 6demedikleri icin masraflarin
azaldigini belirtmigledir. Katilimeilarinin ifadelerinin bir kismi agagida verilmistir.
“(...).Yemegimizi falan evde yiyorduk. O yénden ¢ok iyiydi. Maddi olarak iyiydi ama ogrenme olarak
degil.” (G3)
“Ulasim konusunda gercekten ¢ok problem yasiyordum koyde oldugum icin. Onun disinda dogruyu
konusmak gerekirse o zaman daha rahattim agik¢asi. Her sabah kalk servis de yok koyde. Ozel aragla
gelip gitmek zorundayim yani o yiizden uzaktan egitim olmasi benim a¢imdan daha avantajliydi.(...).”
(G4)
“Bizim okulumuz Kovancilar’da, il¢ede oldugu icin ulagim bakimindan uzaktan egitim bize ¢ok yaradi.
Okula gelip gitmek bizim icin iskence. Ulasim sikintili. Ulasim araglart baya sikintili, biz pek
bulamiyoruz, stkinti yasiyoruz o konuda. Okula yiiz yiize gelmek zorunda olmamamiz bize ¢ok iyi oldu o
zaman.(...)” (G9)
“(...). Yiiz yiize egitimde haftanin ii¢ giinii derse geliyorduk buraya, ogle aralart yemek yiyorduk burada
yemekhane parasi veriyorduk. Yani o yonden, para yoniinden biraz iyi oldu bizim i¢in.” (G10)

1.3. Rahatlik

Ogrenciler egitimin uzaktan olmasmn rahatlik sundugunu belirtmislerdir. Hem okula gitmek igin
hazirlanilmadigi hem de derslere hazirlik yapma telasi olmadigi i¢in uzaktan egitim ogrencilere bir rahatlik
sunmustur denilebilir. Katilimcilarin ifadelerinin bir kismi agagida verilmistir.

“Hani online oldugu icin biliyoruz hoca bizi gormiiyor mesela buraya geldigimiz zaman ki disiplinimizle

evdeki disiplin ayni olmuyor. Evde pijamalaria derse giriyorduk. (...).” (G2)

“lyi yanlari ders esnekliginin biraz daha rahat olmasiydi hocalarin bu konuda biraz daha destek

¢tkabilmesi... (...).” (GS5)

“Isi kolaylastiran yénii rahat oluyordun. Derslere adapte olmadigin icin kendini saltyordun.(...).” (G8)

1.4. Zamandan Tasarruf

Ogrenciler uzaktan egitimde okula gelmedikleri i¢in zaman kayb1 yasamadiklarini belirtmislerdir. Bu
yoniiyle uzaktan egitim, Ogrencilere ders diginda farkli seyler yapabilmeleri igin zaman saglamistir
denilebilir. Katilimcilarin ifadelerinin bir kismi1 asagida verilmistir.

“...sinava hazirlanan ogrenciler vardi, dgs, kpss gibi. Hani onlar i¢in zaman yaratiyordu. Daha ¢ok

calismalarini saglyordu. Ya da ders degil de disarda ¢alisan arkadaslarimiz vardi belki onlar igin hani

bir avantaj olabilir. Onun haricinde pek bir sey yoktu. Belki zamandan, kendine aywdigin zaman

artiyordu bence.” (G2)

“Zaman kaybt yasanmiyordu.(...).” (G5)

“Yiiz yiize egitimde okula hazirlanip gitmek, 6glen okulda olmak bunlarin hepsi zaman kaybina neden
oluyor ama uzaktan egitimde bunlar olmadig i¢in zaman olarak daha avantajlyydr.” (G11)

1.5. Ders Kayitlarinin Olmast

Uzaktan egitimde yapilan derslerin kaydinin alinmasi ve Ogrencilerin bu ders kayitlarina uzaktan
egitim sisteminden istedikleri zaman ulasabilmeleri, kacirdiklar1 derslerin tekrar dinlenmesini saglamaktadir.
Bu sekilde yiiz yiize egitimin aksine uzaktan egitimde kagirilan derslerin tekrar dinlenebiliyor olmasinin
Ogrencilere avantaj sagladigi goriilmektedir. Katilimcilarin ifadelerinin bir kismi agagida verilmistir.

“Derslerin kayith olmasi tekrar izlenmesini sagliyordu ama yiiz yiize egitimde not aldigindan sorumlusun

onu da kagirinca ya da tam anlamaymnca problem oluyor” (G4)

“Ben boliimiimii seven birisiyim, derslerime de o sekilde alakali birisiyim. Bu baglamda derse katilmaya

¢aba gosteriyordum. Derslere katilmasam bile derslerin tekrar videolar: var tekrar vidolardan takip

etmeye ¢alistyordum.(...)" (GS5)

“(...). Hem baska kurslara gidiyordum, direksiyon filan bu arada mecbur oldugu icin, boliim igin

alyyordum. O arada da giremiyordum. Sonradan izleme sansin oluyordu ama...” (G7)
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1.6. Acil Durumlar i¢in Elverisli Olmast

Katilimcilarin bazilar1 uzaktan egitimden memnun olmasalar da olaganiistii durumlarda egitimden
uzak kalmadiklar i¢in uzaktan egitimin avantajli oldugunu belirtmiglerdir. Katilimcilarin ifadelerinin bir
kismi agagida verilmistir.

“lyi ki de boyle bir sistem var en azindan béliimden geri kalmamis olduk, derslerimizden geri kalmamis

olduk. Bir sekilde de tamamlamaya calistik. Ben ¢ok memnundum bu a¢idan ama umarim bir daha boyle

olaganiistii felaketler bir daha basimiza gelmez. En azindan zor durumlarda béyle bir avantajin olmast ¢ok
onemli.” (G4)

“Uzaktan egitimle yiiz yiizenin yeri ¢ok bagska ama uzaktan egitimde herhangi bir gereklilik durumlarinda is
gorebilecek potansiyele sahip bir sistem. Tabii ki yiiz yiizenin yerini tutmuyor. Ama yani idare eder
diyebilirim. Hi¢ yoktan iyidir. (...).” (G5)

“(...). Tabii ki hi¢ egitim olmamasindansa kesinlikle uzaktan egitim yine iyidir. Ama yiiz yiize egitime gore
tercih etmiyorum boyle soyleyeyim.” (G6)

2. Acil Uzaktan Egitimin Dezavantajlar

Katilimcilardan alinan cevaplardan “acil uzaktan egitimin dezavantajlar’” temast; “verimsizlik”,
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“Ogretici olmama”, “etkilesimin olmamasi1” ve “kendini ifade edememe” alt temalarina ayrilmisgtir.

2.1. Verimsizlik

Katilimcilar uzaktan egitim sisteminin verimsiz oldugunu belirtmislerdir. Uzaktan egitim sisteminin
alisilagelmis bir sistem olmamasi; 6grencilerin ders dinlemelerini ve derse katilimlarini olumsuz etkiledigi
ve bu durumun 6grencilerin derslerden verim alamamalarina neden oldugu sdylenilebilir. Katilimecilarin
ifadelerinin bir kismi asagida verilmistir.

“Yiiz yiize kadar verimli oldugunu diisiinmiiyorum. Evet, yine bir verim aliyorduk ama bence yiiz yiize

daha iyi benim igin. Ciinkii bizim uygulamali derslerimiz var ilk yardim dersimiz, Optisyenlik dersimiz.

Bence bunlarin  yiiz yiize gériisiilmesi daha uygun olurdu. O yiizden ¢ok verim aldigimizi

diigiinmiiyorum.” (G1)

“(...). Cok fazla verim alamiyorduk hi¢bir sekilde. Kendi adima konusayim derslere giriyorum ama hani

hocann farkindasin gormiiyor seni sonugta bunun farkindasin ister istemez siniftaki odaklanmayla evdeki

odaklanma hi¢bir sekilde ayni olmuyor. Cok verimli degildi.(...).” (G2)

“Dersin verimliligi ¢ok diigiik oluyordu yiiz yiize olmadigi icin. Cok dikkate alamiyordum, dikkatimi
veremiyordum.(...).”" (G8)

“...dersin verimliligi arada bir sikinti oluyordu ama doldurmaya ¢alisiyorduk.” (G10)

2.2. Ogretici Olmama

Katilmcilar uzaktan egitimde aldiklar1 derslerin Ogretici ve kalict olmadigini ifade etmislerdir.
Ogrenciler geriye doniip baktiklarinda uzaktan egitimde higbir bilgi edinmediklerini ve kendilerine meslege
dair yeni seyler katamadiklarmi dile getirerek uzaktan egitimin bu yoOniiyle avantajli olmadigin
belirtmislerdir. Katilimcilarin ifadelerinin bir kismi asagida verilmistir.

“(...). Akilda ¢ok kalmuiyordu, bilgi havada kaliyordu.” (G1)

“Egitim anlaminda hi¢bir katkist yoktu. Sadece hani dénemi gecistirmek icin giizel, gecistirmek i¢in
sadece. Bilgi anlaminda hi¢bir sey kattigini diisiinmiiyorum. Hani ¢ok fazla sinavdan kalan ogrenci igin
belki bu avantaj olabilir. Yiiksek not aliyorsun ama i¢i bos not aliyorsun. I¢i doldurulmamis notlar
alyorsun. O yiizden pek bir avantaji yoktu bence. (...). Mesela yiiz yiize oldugu zaman yazdigim gibi
aklimda kaliyordu ama online egitimde hayir.(...).” (G2)

“(...). Uzaktan egitimle mezun olan bir insanin hi¢bir sey 6grenmedigini diisiiniiyorum.(...).” (G3)

“Mesela ben hicbir sey bilmiyorum. Birinci donemde en azindan zorlansam da derslere asinaydim, bir
bilgim vardr. Ama uzaktan egitimde hi¢bir bilgim yoktu. Hicbir sey anlamiyordum.(...)” (G8)

2.3. Etkilesimin Olmamasi

Katilimcilar uzaktan egitimde yliz yiize egitimdeki 6gretmen-6grenci ve 6grenci-6grenci etkilesiminin
olmadigimi belirtmiglerdir. Bu durum bir taraftan sosyallesmeyi olumsuz etkilerken bir taraftan egitimde
karsilikli soru sorup &grenme teknigini de geri planda birakmaktadir denilebilir. Dolayisiyla yiiz yiize
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etkilesimin olmamas1 &grencilerin 6grenmelerini de olumsuz etkilemektedir. Katilimcilarin konu ile ilgili
ifadelerinin bir kismi agagida verilmistir.
“(...). Uzaktan egitim bir de o&grencileri daha c¢ok asosyallestirdi. Buradayken yine birbirimizle
konusuyorduk, sosyallesebiliyorduk.” (G3)
“(...). Yiiz yiizede hocayla birebir etkilesime gecebiliyoruz, anlamadigimizi sorabiliyoruz, yeri geliyor
kendisi yammiza gelip bize dgretiyor, anlamadigimiz yeri gosteriyor. Bunu online egitimde yapmasi
imkansiz bir sey. (...).” (GS5)
“(...).Yiiz yiize egitimde bizzat bize uygulamali olarak da gosterilen bir siirii sey var. Hocayla karst
karsiya olup soru sorabiliyoruz. Ama uzaktan egitimde bir etkilesim yok.” (G9)

2.4. Kendini Ifade Edememe

Katilimcilarin bazist uzaktan egitim platformlarinda sesli olarak kendilerini ifade edemediklerini,
bazen de sorulan sorulara mesaj olarak cevap vermek istediklerinde gec¢ kaldiklarimi ve derse
katilamadiklarini belirtmislerdir. Dolayisiyla uzaktan egitim, 6grencilerin kendilerini ifade edebilmelerini ve
derse aktif olarak katilabilmelerini olumsuz etkileyebilmektedir. Katilimcilarin ifadelerinin bir kism1 asagida
verilmistir.

“Canli derste hocalar soru soruyor, biz cevap vermek igin hazirliyyorduk bazen hoca kendisi cevap

veriyordu yazdigimizi siliyorduk. Bu defa ikincisini yazmaya c¢alisirken o gidiyordu. Mesela yanlis

degilsem A. hoca bir de siz Colabrate diye bir sey var, oradan yaptiginiz zaman sesi acabiliyorduk.
Mesela bazi hocalarda ses agma seyi yoktu sadece el kaldirma seyi vardr. Onda sesli konugamiyorduk.”

(G2)

“(...). Sorunca soruyorsun, yazana kadar hoca baska bir sey anlatiyordu zaten.” (G7)

3. Ogrencilerin Derse Katilmama Nedenleri

Katilimcilara “Derslere aktif/diizenli bir sekilde derslere katilabiliyor muydunuz? Katilamiyorduysaniz
nedeni neydi?” sorusu sorulmustur. Katilimcilardan alinan cevaplar incelendiginde katilimcilarin tamaminin
derslere aktif/diizenli bir sekilde katilmadiklar1 goriilmektedir. Bu nedenle “6grencilerin derse katilmama
nedenleri” temasi belirlenmis ve bu tema; “zorunlulugun olmamasi”, “depremzede olmak™, “internet
kisithilig1” ve “ev ortami”alt temalarina ayrilmistir.

3.1. Zorunlulugun Olmamasi

Katilimcilar devam zorunlulugu olmamasindan ve derslerde esnek davranilmasindan dolayi derslere
diizenli katilmadiklarini belirtmiglerdir. Katilimeilarin ifadelerinin bir kismi agagida verilmistir.

“...online derslerin bir kotii yani da biraz daha esneklik oldugu icin derslere katilabilme oranlart da
diisiiyordu ister istemez. Hani geceleyin belki isimiz oluyordu onun neticesinde ge¢ uyuyorduk sabahki
derse yetisemeyebiliyorduk. Bu tiir kotii yanlari da vardi diyebilirim. (...).” (G5)

“(...). Zorunlu olmadigi igin insan girmek istemiyordu. Zamanmini ona aywrmak istemiyordu. Bir
zorunluluk olsa en azindan insanlar derki tamam hadi girelim falan ama oyle girmiyordum hig.” (G8)
“Uzaktan egitimde anlamadigim i¢in katilmiyordum derslere sadece dokiimanlara bakiyordum. Derslere

katihm  zorunlulugu olmadigi icin ve hocalar esnek davrandiklart icin derslere diizenli
katilmiyordum. ”(G11)

3.2. Depremzede Olma

Katilimcilarin bazist depremzede olmalarindan dolayr birtakim sikintilar yagsamislardir. Yasamig
olduklari bu sikintilar derslere diizenli bir sekilde katilmalarini engellemistir. Katilimcilarin ifadelerinin bir
kismi agagida verilmistir.

“...Maras ta oldugum donem vesaire ¢ok katilamadim. Evimiz agir hasar aldigi icin baska yere tasinmak

zorunda kaldik o arada katilamamistim derslere.” (G1)

“Ben kendim bunu sdylemeli miyim bilmiyorum. Kendim depremzede birisiyim. Benim sans faktériim bir

tik daha yiiksek olabilirdi. Depremden sonra buraya geldik.(...) Burada internet problemimiz vardu. (...).

O donem birazcik aksady ¢tinkii deprem dolayisiyla bir¢ok sey yasadik hani ailenin ayri diismesi, ailede

maddi gegcim ondan sonra bir¢ok sebepten dolayt ben o donem online olarak ders saatlerinde tam

katilamadim ama videolarin hepsini teker teker izleyip telafisini yaptim kendi adima.” (G5)

“Evde c¢atlaklar vardi o an sikinti yoktu ama evde kalamiyorsun ¢iinkii biitiin bina bosaliyor sen

kalamiyorsun. Yer degisikligi oluyor. Baskasimin evine gidiyorsun, belki baska bir akrabamin evine
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sigmmryorsun. Her yerde bir diizen olugturulmuyor. Her yerde internet erisimi saglanamiyor. Bingél’'de
kaldik bir siire dedigim gibi her yerde diizeni olusturamiyorsun. Bu da derse girmeyi etkiledi maalesef.”
(G12)

3.3. Internetin Kisith Olmast

Katilimcilarin bazis1 derslere mobil internet kullanarak girmislerdir. Ancak internet yeterli gelmedigi
icin derse diizenli girme noktasinda problem yasamiglardir. Ayrica bazi katilimcilar maddi durumdan dolay1
internet faturasint 6deyemediklerini ve bu nedenle derslere diizenli bir sekilde katilamadiklarini ifade
etmislerdir. Katilimcilariin ifadelerinin bir kismi agagida verilmistir.

“Yok aktif katilamiyordum derse. (Neden peki?) Internetle alakal, dedigim gibi ogrenci evinde kaltyoruz.

Internet faturasi ddemeyi unutuyorduk, giinii ne zaman oldugunu bilmiyorduk. Internetimiz yetismiyordu

bazen dayanmuyordu o yiizden. ”(G3)

“...telefonun internetinden kullaniyordum o da yetmiyordu yani. Internetim bittiginde derse
katilamiyordum.” (G4)

3.4. Ev Ortamu

Katilimeilar ev ve okul ortaminin birbirinden farkli oldugunu, ev ortaminda derslere odaklanmanin
okul ortamina gore daha zor oldugunu belirtmislerdir. Ayrica bazi katilimcilar ev ortaminda diger aile
tiyelerinin ve eve gelen gidenlerin olmasinin derslere girmelerini ya da uzun siire derste kalmalarini olumsuz
etkiledigini de ifade etmislerdir. Katilimcilarin konu ile ilgili ifadelerinin bir kismi agagida verilmistir.

“...ister istemez siniftaki odaklanmayla evdeki odaklanma hi¢bir sekilde ayni olmuyor.(...)” (G2)

“(...). Evde bir defa o diizeni kacirinca kagiyor. Ciinkii diistiniin yani evde bes alti kisi var ve bir siire
sonra artik sey yapiyor ‘bos ver, gel suraya gidelim, yok su geliyor’ yani onlara miidahale edemiyorsun,
bir yere kadar miidahale edebiliyorsun.(...)"” (G4)

“Evde ders olmuyor. Okul olunca bir gérevinin oldugunu biliyorsun, bilingli bir sekilde sorumluluk
sahibi oluyorsun ve o derse giriyorsun. Ister istemez zaten o dersten verim alabiliyorsun. Ama uzaktan
egitimde evde derse girmeyebiliyorsun. (...).” (G12)

4. Acil Uzaktan Egitimde Yasamilan Sorunlar

Katilimcilara “Uzaktan egitimde yasadiginiz sorunlar nelerdi?” sorusu sorulmustur. Katilimcilardan
alan cevaplar incelendiginde uzaktan egitimde birgok konuda sorun yasandigi goriilmektedir. Bu nedenle
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“acil uzaktan egitimde yasanilan sorunlar” temasi belirlenmis ve bu tema; “internet kisitliligi1”, “sistemsel
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aksakliklar”, “uygulamali derslerin dgrenilememesi”, “teknoloji kisithiligi”, “dikkat daginikligi”, “mesleki
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endise” ve “siav ve siire aksaklig1” alt temalarina ayrilmistir.

4.1. Internet Kisuthhig

Katilimeilarin gogunlugu uzaktan egitimde internet problemi yasadiklarim belirtmislerdir. Internete
erigimin kisith olmasmin yaninda bulunulan yerde internet alt yapisinin iyi olmamasindan dolay1 da
ogrenciler internet sikintis1 yasamuslardir. Internet iyi ¢ekmedigi icin uzaktan egitim sistemine baglanma
noktasinda da problem yasandig1 goriilmektedir. Katilimcilarin konu ile ilgili ifadelerinin bir kismi1 asagida
verilmigtir.

“Internetten dolay: sikinti yasadim.” (G6)

“Internet kaynakli baglanma sikintist yasadim. Zaten problemimizin %901 orada agiga ¢ikiyor.(...).”

(G3)

“(...). Internet ¢ekme problemleri yasadim, internetin bitme problemleri yasadim. Onun disinda iste
cihaz bulamadigim oldu. Bu gibi sikintilari ¢ok fazla yasadim.” (G9)

4.2. Sistemsel Aksakliklar

Katilimeilarin bityiik ¢ogunlugu uzaktan egitimde sistemsel problemler yasadiklarini belirtmislerdir.
Uzaktan egitim sisteminin ders ve smav esnasinda sistemden atti§i ve zaman kaybina neden oldugu
belirtilmistir. Ayni1 anda bircok kisinin sisteme giriyor olmasinin sistemin ¢Okmesine neden oldugu
goriilmektedir. Ayrica sistemden kaynakli ses problemi yasandigi da belirtilmigtir. Bu gibi sistemsel
aksakliklarin dersin ve sinavlarin verimliligini olumsuz etkiledigi sdylenilebilir. Katilimcilarin ifadelerinin
bir kismi1 asagida verilmistir.
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“Yasadigimiz sikinti sistem ¢ok sik atiyordu. Biz bazen de ses sitkintisi yasadik. O yiizden girilmedigimiz
de diisiiniilebiliyor derse hani bu sikinti oluyordu. Bunun disinda bir sikinti yok.” (G1)

“...0 donem biraz sey yasadim uzaktan egitim konusunda iki tane simavim iptal oldu benim. (...).
Matematik sinavim vardi o sekilde. Tam sisteme yiikleyecegim sirada sistem beni atti.(...).” (G5)
“Stnavda ¢ok problem yasadik. Atryorum 20 dakikada ya da 30 dakikada 20 soruyu yapin diyorlardi ama
60 kisi ya da daha fazla 6grenci o sisteme giris yaptiginda sistem ¢okiiyor ve donuyordu. (...).” (G8)

4.3. Uygulamali Derslerin Ogrenilememesi

Saglik programlarinda okuyan katilimcilar uzaktan egitimde uygulamali derslerin teorik olarak
islendigini ve uygulama dersi i¢in proje 6devi verdiklerini ifade etmislerdir. Ancak uygulama derslerinde
pratik yapilmadigi icin &grenemediklerini belirtmislerdir. Katilimcilarin ifadelerinin bir kismi agagida
verilmistir.

“(...). Optisyenlik uygulama dersimiz var onda da proje édevi seklinde verdik. (Verimli oluyor mu?)

Olmuyor. Burada olsaydik hocamiz bize maketler iizerinde gosterecekti ilk yardimda. Digerinde de ornek

veriyorum biz cam kesecegiz, o aletleri bizim kendimiz gormemiz var. Bunda sadece biz proje ddevi

verdik. O yiizden olmuyor.” (G1)

“Travma dersimiz normalde uygulamali, Vaka dersi de uygulamali. Ama sistemde teorik olarak yer aldigi

icin biz bunu da online isledik. Mesela bizim i¢cin Travma dersi ¢ok ¢ok dnemli. Biitiin uzuv kopmalar

ondan sonra olusabilecek travma komplikasyonlart biz bu derste Ggreniyoruz. Ama su an hi¢bir sey yok

aklimizda. Sadece birinci sinifta ambulans servisi egitiminde gordiigiimiiz dersler akilimizda. ”(G2)

“Hocanin ne anlatmak istedigini anlamiyordum. Gostermeye ¢alistyordu mesela ilaci, ilact gormedigim
icin neyden bahsediyor onu bile bilmiyordum. Gormedigim icin verimli ge¢miyordu o agidan sorun
yasadim.” (G7)

4.4. Teknoloji Kistthlig

Katilimcilarin bazilar1 bilgisayarlariin olmadigini, telefonla derse girmeye calistiklarint ancak bazen
telefonlarin da yeterli gelmedigini belirtmislerdir. Bu nedenle baskalarindan bilgisayar ya da daha iyi
oOzelliklere sahip telefon aldiklar1 da goriilmektedir. Hatta katilimcmin biri bu nedenle bilgisayar almak
zorunda kaldigini belirtmistir. Katilimcilarin ifadelerinin bir kismi agagida verilmistir.

“(...).Kendi telefonumdan giremiyordum sistemden dolayi. Gidip sey yapryordum mesela sagdan soldan

bilgisayar telefon alryordum. O sekilde uzaktan egitim sistemine giriyordum.” (G3)

“...bilgisayarim maalesef yoktu elimizde yani alamadik. Telefonla giriyordum, telefonla girdigimiz igin

de yazilar ¢ok kiiciik yani béyle yapisiyoruz ekrana. Ama yine de yapabildigimiz kadar yapmaya ¢aligtik

agikgasi, elimizden geldigince.” (G4)

“Telefonla olmuyordu. Proje édevi veriyorlar. Telefonla olmuyordu. Mecbur bilgisayar almak zorunda

kaldim. Her giin de birinden isteyemezdim.(...).” (G7)

4.5. Dikkat Daginiklig

Katilimcilarin bazisi uzaktan egitimde derslere odaklanamadiklarini ve dikkat daginiklig1 yasadiklarini
belirtmislerdir. Ogrencilerin bilgisayar ya da telefonla derse katildiklarinda evin vermis oldugu rahatlik ve
teknolojik aletlerdeki dikkat dagitici unsurlar nedeniyle derslere odaklanamadiklar1 ve dersten verim
alamadiklar1 sdylenilebilir. Katilimcilarin ifadelerinin bir kism1 asagida verilmistir.

“(...). Dikkat daginiklig1 ¢ok fazla oluyordu. Hem evin icerisindesin, bir sinifta oldugun zaman tam
dikkatini verebiliyorsun ama bilgisayar basinda olmuyor.(...)” (G8)

“(...). Sonucta ilerde bu meslegi yapmayt planlyoruz. Bunlart égrenmemiz gerektiginin bilincindeyiz
ama uzaktan oldugu ic¢in ev ortamindaydik, rahat bir ortamdaydik bu bizim anlamamizi olumsuz
etkiliyordu ve dikkat dagimikligimizi ¢cok arttiriyordu.(...).” (G9)

4.6. Mesleki Endise

Uygulama dersi olan katilimcilar uygulama derslerini yiiz yiize gérmedikleri i¢in mesleki hayatlarinda
problem yasayabileceklerini ifade etmislerdir. Uzaktan egitimle higbir sey 6grenemeyeceklerini ve bu sekilde
saglikct olunamayacagini da belirtmislerdir. Katilimeilarin ifadelerinin bir kismi asagida verilmistir.

“(...). Hemsirelik, tip, ebelik, paramedik bu boliimlerde uzaktan egitim zor, olmuyor. Eger o kigi uzaktan

egitimle mezun olursa ise basladigi zaman hasta ona bakar, o hastaya bakar. Hi¢chir sey yapamaz. Ciinkii

herhangi bir uygulama yok uzaktan egitimde.” (G3)
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“Uzaktan egitimle saghk¢t olunmaz yani. Oliim sayisi artar. Cok degisik seyler ortaya ¢ikar.” (G7)

“Bizim Paramedik oldugu igin derslerimiz daha ¢ok sey olmast lazim uygulamali. Ondan dolay
uygulamali derslerde anlamadigimiz igin ise gegtigimizde ¢ok zorlanacagimizi diistiniiyorum o konuda.
Béyle bir sorunumuz var.(...)" (G8)

4.7. Sinav ve Siire Aksaklhig

Katilimcilar sinavlarda hem sistemsel aksakliklar yasadiklarini hem de uzaktan egitimin sinavlarinda
sorulara geri donilis yapamadiklarini, siirenin karsilarinda goriiliiyor olmasindan dolay1 stres olduklarma,
herkesin sorusunun farkli oldugunu da belirtmislerdir. Ayrica kopya ¢ekilmesin diye sorularm zorlastirildig
ve siirenin kisith tutuldugu da belirtilmistir. Bunlarin yan1 sira uzaktan egitimdeki sinav notlarinin yiiz yiize
egitimdeki sinav notlarina gore daha yiiksek oldugu ve kopya ¢ekildigi de belirtilmistir. Bu durumda uzaktan
egitim sisteminin 6lgme degerlendirme faaliyetlerinin ¢ok saglikli olmadigi sdylenilebilir. Katilimeilarin
ifadelerinin bir kismi1 asagida verilmistir.

Online egitimde sinava girdigim zaman siire oldugu i¢in orada stresli oluyordu. Sinif ortaminda sinava

girdigimiz zaman daha rahat oluyoruz. Mesela istedigimiz sorudan baslayabiliyorum. Ama online oldugu

zaman, orada siire var o stire beni boyle strese koyuyordu. Anksiyete var benim, gérdiigiim zaman elim
titriyor. O yiizden yiiz yiize egitim bence daha iyiydi. Basar: oramm daha iyiydi. ”(G2)

“Uzaktan egitimde sadece bir cihazla girmiyorduk sinava, teknolojik cihazla. Ug dort cihaz vards, en az

yammizda ii¢ dort kisi vardi. Bunu herkes biliyordu. (Kopya mui ¢ekiyordunuz?) Evet, a¢ik acik

soyliiyoruz yani.” (G3)

“(...). Biz sorulari ge¢cemiyorduk. Bir soruyu gectiginde diger soruya geri donemiyordun. Bu konuda ¢ok

stkinti ¢ektik. Ama bunu kopya ¢ekilmesin diye yapryorlardi. Bilmiyorum insallah bundan sonraki uzaktan

egitim durumunda zaman araliklarini genisletip insanlarin girmesini kolaylagtirirlar.” (G8)

TARTISMA, SONUC VE ONERILER

6 Subat Kahramanmaras depremleri ile birlikte yiiksekdgretimde yiiz yiize egitim modelinden acil
uzaktan egitim modeline gecilmistir. Bu arastirmada da acil uzaktan egitimi deneyimleyen Ogrencilerin
uzaktan egitime iligkin goriisleri incelenmistir. Acil uzaktan egitimin O0grenciler agisindan avantajli ve
dezavantajli yonlerinin oldugu tespit edilmistir. Ogrenciler uzaktan egitimin zaman ve mekan bakimindan
sinirsiz  olmasi, maliyetin diismesi, rahatlik sunmasi, zamandan tasarruf etmelerini saglamasi, ders
kayitlarinin sistemde bulunmasi ve acil durumlarda egitimden uzak kalmamalarini saglamasi bakimindan
avantajli oldugunu belirtmislerdir. Ser¢emeli ve Kurnaz (2020)’1n {iniversite 6grencileri lizerinde yapmis
olduklar1 caligmada da, ders kayitlariin tekrar izlenebilmesi, zaman tasarrufu saglamasi ve esnek bir egitim
olanaginin olmasinin uzaktan egitimde avantaj oldugu tespit edilmistir.

Ogrenciler agisindan uzaktan egitimin dezavantajlari ise derslerin verimsiz olmasi, 6gretici olmamast,
Ogrenci-0grenci, egitmen-O0grenci etkilesiminin olmamasit ve kendilerini ifade edemiyor olmalaridir.
Sergemeli ve Kurnaz (2020)’mn ¢aligmasinda da sosyal yalitilmiglik hissi ve egitmenlere ve internete
ulagamama uzaktan egitimin olumsuz yonleri olarak tespit edilmistir. Keskin ve Ozer Kaya (2020)’nin
Ogrenciler lizerine yapmis olduklar1 ¢alismada da 6grencilerin kendilerini yeterince ifade edememeleri,
yeterli doniit alamamalar1 ve Ogretilen konulari ¢gabuk unutmalar1 agisindan uzaktan egitimin dezavantajl
oldugu tespit edilmistir. Simonson, Schlosser ve Orellana (2011)’a gore orgiin egitim gibi uzaktan egitimde
etkili bir egitim seklidir. Ancak 6grencilerin derslerin 6zellikle uygulama derslerinin verimsiz ve 0gretici
olmadigina iliskin ifadeleri acil uzaktan egitimin yiiz yiize egitim kadar etkili olmadigimi gostermektedir.
Karakus ve digerleri (2020)’nin yapmis olduklari ¢alismada hem 6grencilerin hem de akademisyenlerin bir
an Once yliz yiize egitime gecilmesine yonelik elde ettikleri oneriler de uzaktan egitimin yiiz ylize egitim
kadar etkili olmadigini ortaya koymaktadir.

Ogrencilerin uzaktan egitimde derslere katilmamalarinin egitmenler icin dnemli bir sorun oldugu
goriilmektedir (Karakus vd., 2020; Ozer ve Cekici, 2020; Sen Yaman, 2022). Bu arastirmada da dgrencilerin
tamaminin derslere diizenli katilmadiklar tespit edilmistir. Ogrencilerin derslere katilmama nedenlerinin
basinda derse devam zorunluluunun olmamasi ve internet kisitliligi gelmektedir. Bunlarin yaninda
Ogrencinin depremzede olmasi ve ev ortaminda derslerin yapiliyor olmasi da 6grencilerin derse katilmama
nedenleri arasinda yer almaktadir. Ogrenciler uzaktan egitimde birtakim sorunlar yasamslardir. Bu
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sorunlarin basinda internet kisitliligi ve sistemsel aksakliklar gelmektedir. Ayrica uygulama dersleri olan
Ogrencilerin tamami uygulama derslerini uzaktan egitimde 6grenme noktasinda problem yasamislardir.
Bunlarin yani sira teknolojik cihazlara erisim sorunu, dikkat daginikligi, mesleki endise, sinav ve siire ile
ilgili yasanan aksakliklar da G&grencilerin uzaktan egitimde yasadiklar1 sorunlar arasinda yer almaktadir.
Sercemeli ve Kurnaz (2020)’1in yapmis olduklar1 ¢alismada uzaktan egitimde yasanan sorunlarin basinda
internete ulasamama gelmektedir. Kiirtiincii ve Kurt (2020)’un yapmis olduklari ¢alismada da 6grencilerin
yasamig oldugu problemlerden birinin uygulama derslerinin nasil olacagi diisiincesidir. Bunun yaninda
uzaktan egitim alt yapisinin yetersizligi nedeniyle yasanan sistemsel aksakliklar, bir¢ok 6grencinin sisteme
girmesiyle yasanan internet sorunu, derslerin takip edilememesi ve derslerden verim alamama da tespit
edilen sorunlar arasinda yer almaktadir. Baska calismalarda da teorik derslerin uzaktan yapilabildigi ancak
uygulama dersleri noktasinda sikinti yasandig tespit edilmistir (Sahu, 2020; Wang et al., 2020; Keskin ve
Ozer Kaya, 2020). Keskin ve Ozer Kaya, uzaktan egitimin teorik derslere katkisinin uygulama derslerinden
daha fazla oldugunu belirtmektedir. Ogrencinin teorik bilgiye ek olarak uygulama yapmasi mesleki
uygulama yetenegine katki saglayacaktir (2020: 65). Bu durumda 6grenciler ileride yapacaklar: meslekleri
konusunda da mesleki endise yasamamis olacaklardir.

Bu arastirmada uzaktan egitime iliskin dezavantajlarin ve yasanan sorunlarin tespit edilmesinin
uzaktan egitim sisteminin gelistirilmesine katki saglayacagi diisiiniilmektedir. Bu konuda yapilacak
aragtirmalarda kentsel ve kirsal alan farkliliklarinin goz 6niinde bulundurulmasi, kirsal ve kentsel alanlarda
yasayan Ogrencilerle ayr1 ayr ¢aligmalarin yapilmasi uzaktan egitimin avantajlari, dezavantajlar1 ve uzaktan
egitimde yasanan sorunlarin daha iyi anlagilmasi acisindan 6nemli katkilar saglayacaktir. Ayrica uzaktan
egitim sisteminin gelistirilmesi agisindan uzaktan egitimde uygulama dersleri i¢in neler yapilabilecegine dair
arastirmalar yapilmasi da 6nem arz etmektedir.
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INTRODUCTION

The development of technology day by day has led to the emergence of many alternative education
systems to formal education. One of these education systems is distance education (Tuncer & Taspinar,
2008). Distance education emerges as an alternative education system to meet the demand for education
(Bakioglu & Cevik, 2020). Distance education is an education model in which students, instructors, and
resources located in spatially different places are brought together by utilizing telecommunication systems
(Schlosser and Simonson, 2002). In other words, distance education is an economical and interactive form of
education that is realized independently of time and space by using information and communication
technologies (Gokge, 2008). In addition, one of the advantages of distance education is that it provides
flexibility to both students and instructors in terms of time and space (Usun, 2006). The aim of distance
education is to eliminate temporal and spatial barriers in education by utilizing technological developments
and to continue education in a way that is not affected by time and space (Ozbay, 2015: 378). Distance
education is important in terms of enabling education to reach wider masses in a short time and with less cost
(Banks et all, 2007).

In distance education, courses are conducted synchronously (synchronous) or asynchronously
(asynchronous). In synchronous courses, students and educators can communicate with each other. In the
asynchronous format, students can access the lectures via the internet whenever and wherever they want and
follow the lectures with the lecture recordings and videos uploaded to the system. In synchronous courses,
students can communicate with the instructor instantly and ask questions simultaneously, whereas in
asynchronous courses, students cannot ask questions to the instructor simultaneously and cannot
communicate with the instructor (Ser¢cemeli & Kurnaz, 2020).

Distance education, which offers a different education method compared to traditional education
methods, has advantages and disadvantages (Karakus et al., 2020). Some of the advantages of distance
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education are that it reduces education costs, can reach people from all age groups, provides equality of
opportunity, transfers information easily and quickly (Balaban, 2012), and enables working students to
continue their education (Bates, 2015). Traxler states that distance education is also advantageous in terms of
affordability and accessibility (2018: 4). In addition, it can be said that distance education is advantageous in
terms of providing flexibility in time and space, being shaped according to the learning speed of the student
(Arat & Bakan, 2014), providing opportunities for those who cannot access education (Odabas, 2003),
providing rich course materials and saving time (Kirik, 2016).

In order to benefit from the advantages of distance education, students must first have digital
technologies and have the skills to use and manage these technologies. Therefore, in addition to being able to
access technology within socioeconomic conditions, the ability to use technology is also important for
students to participate in and understand the lessons. This situation reveals that there are different situations
that students need to consider in distance education other than attending and succeeding in the courses (Zan
& Zan, 2020). In addition to the advantages of distance education, there are also some disadvantages. Points
such as not receiving instant feedback during the education period, being connected to technological devices,
social distancing and problems with equivalence in other universities are among the disadvantages of
distance education (Venter, 2003; Zuhairi, Wahyono, & Suratinah, 2006; Lei & Gupta, 2010; Horspol &
Lange, 2012; De Paepe, Zhu, & Depryck, 2018; Gewin, 2020). In a study conducted by Karakus et al. it was
determined that distance education limited the communication between student-student and student-educator
and negatively affected socialization skills. It is also seen that it negatively affects students' motivation
(Karakus et al., 2020). Lack of measurement and evaluation in exams, technological limitations, inequality of
opportunity, loss of motivation, technical problems, and being unprepared are among the disadvantages of
distance education (Ozdogan & Berkant, 2020). When we look at the problems experienced by students in
distance education, it is seen that they experience problems such as communication and technical problems
(Keskin & Ozer Kaya, 2020), internet connection problems and device limitations. In the study conducted by
Karakus et al. (Karakus et al., 2020), it was determined that although the students attended the courses
regularly, they could not follow all of the courses due to technical problems during the course (Karakus et
al., 2020). Especially in rural areas, where there is no internet access, there are problems in following the
lessons. In addition, the fact that not everyone has internet at home and there are situations where a person
has only a limited amount of data from his/her smartphone is among the other problems experienced in
distance education (Ramos-Morcillo et al., 2020). This situation reveals inequality of opportunity in distance
education.

Distance education model is utilized in many parts of the world. In Turkey, it is seen that distance
education activities have increased recently (Ozbay, 2015). In emergencies, distance education model can be
used at all levels of education or at certain levels of education. Due to the February 6 Kahramanmaras
earthquakes, an emergency distance education model was adopted in higher education. In this study, it was
tried to reveal the opinions of students who experienced the emergency distance education model about
distance education.

METHOD
Research Model

In this study on the transition to emergency distance education in higher education, qualitative
research method was used and the research was designed with an interpretivist approach. Phenomenological
design was preferred as the research design. Phenomenological research aims to draw common meanings
from the experiences of one or several people (Creswell, 2016). This study will focus on the experiences of
students who have personally experienced emergency distance education.

The research is shaped around three main research questions. The first one is about the advantages and
disadvantages of emergency distance education, the second one is about the problems experienced by the
students, and the third one is about whether the students follow the courses or not.

Study Group

The study group of the research was selected from the students studying at Firat University,
Kovancilar Vocational School. In this study, in which purposive sampling method was preferred, it was
aimed to reach students who experienced the emergency distance education process. In qualitative research,

126



Damla Topgu

the number of participants is determined by saturation. In this framework, a total of 12 participants were
interviewed. In-depth interviews were conducted using a pre-prepared semi-structured interview form.

In order not to reveal the identities of the participants ethically, the participants were coded according
to the order of the interview. For example, the first participant was coded as “I1”. Information about the
participants is shown in Table 1.

Table 1

Sociodemographic characteristics of the participants

InteCrZile;ver Gender Age Program Hometown Igfrzliz:
I1 Female 23 Opticianry Pr. Kahramanmarag 21
12 Female 19 First and Emergency Aid Pr. Diyarbakir 17
I3 Male 21 First and Emergency Aid Pr. Diyarbakir 20
14 Female 35 Business Management Pr. Elazig 23
I5 Male 20 Computer Programming Malatya 18
16 Female 22 First and Emergency Aid Pr. Diyarbakir 17
17 Female 19 First and Emergency Aid Pr. Elaz1g 21
I8 Female 20 First and Emergency Aid Pr. Malatya 15
19 Male 18 First and Emergency Aid Pr. Elaz1g 18
110 Female 23  Health Institutions Management Pr. Elaz1g 17
111 Female 24  Health Institutions Management Pr. Elaz1g 22
112 Female 21 Eczane Hizmetleri Pr. Elaz1g 16

As seen in Table 1, 9 of the participants are female, 3 of them are male, their ages are between 18-35
years old and they are students of Opticianry Program (1), First and Emergency Aid Program (6), Business
Management Program (1), Computer Programming Program (1), Health Institutions Management Program
(2) and Pharmacy Services Program (1). The participants' hometowns are Kahramanmaras, Diyarbakir,
Elaz1g, Malatya. As can be seen here, all of the participants live in the earthquake zone.

Data Collection Tool

The data collection technique of the research is in-depth interview, which is a technique of qualitative
research method. In-depth interviews were conducted with the participants using a semi-structured interview
form prepared in advance.

Data Collection Procedure

Interviews with Kovancilar Vocational School students residing in Elazi§ and Kovancilar were
conducted at Firat University. In the research, 12 students were interviewed and the interviews were recorded
with the consent of the participants. The interviews lasted between 15-23 minutes. The interviews were
terminated after the 12th interview because the research reached data saturation.

In this study, the principles of research ethics were observed and the necessary ethics committee
permissions were obtained. Within the scope of ethics committee permission, a document dated 05.12.2023
and numbered 20224 was obtained from Firat University, Social and Human Sciences Research Ethics
Committee.

Data Analysis

After the data obtained from the interviews were transcribed into text, codes and themes were
determined, thematic analysis was performed and interpreted. It is seen that the data obtained in the study
support the literature.

FINDINGS

From the questions asked to the participants and the answers received, codes were extracted and
themes were determined using the MAXQDA Qualitative Data Evaluation Program. Four themes were
identified in the study. These are; the advantages of emergency distance education, the disadvantages of

127



Trakya Journal of Education, 15(1) 2025, 112-137

emergency distance education, the reasons why students do not attend the course and the problems students
face in distance education. The concept map of the research is shown in Figure 1.

Figure 1
Concept Map of the Research
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In the interviews with the students, the question “What do you think about emergency distance
education?” was asked and when the answers received from the students were analyzed, advantageous and
disadvantageous opinions about distance education were encountered. Therefore, the themes of “advantages
of emergency distance education” and “disadvantages of emergency distance education” were identified.

1. Advantages of Emergency Distance Education

The theme of the advantages of emergency distance education was divided into the sub-themes of

“unlimited time and space”, “low cost”, “convenience”, “saving time”, “course recordings” and “convenient
for emergencies”.

1.1. Unlimited Time and Space

Participants stated that distance education is advantageous in terms of allowing them to attend classes
anytime and anywhere. Some of the participants' statements are given below.

“The only good thing about it is that we have to take the course while we are here, but for example, when
we were on the phone, if we had another job, we could do it at the same time. Even if we were outside, we
could open it and listen to it. This is the only good thing for me. (...)” (I1)

“As a student, transportation to class was very comfortable. We didn't go anywhere, you know, we could
go to class as soon as we woke up. (...).” (I3)

“In distance education, you can take classes from anywhere, so it is advantageous in this respect.(...)”
I11)

1.2. Cost Reduction

Participants stated that distance education is financially advantageous because they do not come to
school. Especially the students coming from Elazig to Kovancilar stated that their expenses decreased
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because they did not pay transportation and food fees. Some of the statements of the participants are given
below.
“(...).We ate our food at home, it was very good in that respect. It was good financially, but not in terms
of learning.” (13)
“I really had a lot of problems with transportation because I was in the village. Other than that, to tell
the truth, I was actually more comfortable then. There is no shuttle service in the village every morning. 1
have to come and go by private car, so it was more advantageous for me to have distance education.(...).”
I4)
“Since our school is in Kovancilar, in the district, distance education was very useful for us in terms of
transportation. Coming and going to school is torture for us. Transportation is troublesome.
Transportation vehicles are very troublesome, we cannot find them, we have problems in that regard. It
was very good for us not to have to come to school face to face.(...)” (19)
“(...). In face-to-face education, we used to come here for classes three days a week, we used to eat
during lunch breaks, and we used to pay for the cafeteria here. So it was a little bit better for us in that
respect, in terms of money.” (110)

1.3. Comfort

Students stated that distance education offered comfort. It can be said that distance education offered
comfort to the students since they did not have to prepare to go to school and there was no rush to prepare for
the lessons. Some of the participants' statements are given below.

“Because it is online, we know that the teacher does not see us, for example, the discipline when we come

here is not the same as the discipline at home. We were going to class in pajamas at home (...)." (12)

“The good things were that the flexibility of the course was a little more comfortable and the teachers

could be a little more supportive in this regard... (...).” (I5)

“What made it easier was that you were comfortable. You were letting yourself go because you were not

adapted to the lessons.(...).” (I8)

1.4. Saving Time

Students stated that they did not lose time in distance education because they did not come to school.
In this respect, it can be said that distance education provided time for students to do different things outside
the classroom. Some of the participants' statements are given below.

“..there were students preparing for exams, such as dgs, kpss. You know, it created time for them. It

made them work harder. Or we had friends who worked outside the classroom, maybe it could be an

advantage for them. Other than that, there was not much else. Maybe the time you allocate for yourself

was increasing.” (12)

“There was no loss of time.(...).” (I5)

“In face-to-face education, getting ready and going to school, being at school at noon, all of these things

cause loss of time, but in distance education, since these things do not happen, it was more advantageous

in terms of time.” (I111)

L.5. Course Registration

The fact that the courses in distance education are recorded and students can access these course
recordings from the distance education system at any time enables them to listen to the missed courses again.
In this way, unlike face-to-face education, it is seen that the ability to re-listen to missed lessons in distance
education provides an advantage to students. Some of the participants' statements are given below.

“The fact that the lectures were recorded made it possible to watch them again, but in face-to-face

education, you are responsible for taking notes, and it is a problem when you miss them or do not fully

understand them” (14)

“I am a person who loves my department, I am also interested in my lessons in the same way. In this

context, I was making an effort to attend the lessons. Even if I didn't attend the lessons, there are replay

videos of the lessons, I was trying to follow them again from the videos.(...)” (15)

“(...). I was also taking other courses, like driving courses, because it was compulsory, I was taking them

for the department. In the meantime, I couldn't enter. You had the chance to watch it afterwards, but...”

a7)
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1.6. Availability for Emergencies

Although some of the participants were not satisfied with distance education, they stated that distance
education was advantageous because they could not stay away from education in extraordinary situations.
Some of the participants' statements are given below.

“I am glad that there is such a system, at least we did not fall behind in the department, we did not fall behind

in our courses. We tried to complete them somehow. I was very satisfied in this respect, but I hope that such

extraordinary disasters will never happen to us again. It is very important to have such an advantage at least

in difficult situations.” (14)

“Distance education and face-to-face education have very different places, but distance education is a system

that has the potential to work in case of any necessity. Of course, it is not a substitute for face-to-face. But I

can say it is okay. Better than nothing (...).” (15)

“(...). Of course, distance education is definitely better than no education at all. But let me put it this way, 1

do not prefer it to face-to-face education.” (16)

2. Disadvantages of Emergency Distance Education

From the answers received from the participants, the theme of “disadvantages of emergency distance

education” was divided into the sub-themes of “inefficiency”, “not being instructive”, “lack of interaction”
and “not being able to express oneself”.

2.1. Inefficiency

Participants stated that the distance education system is inefficient. It can be said that the fact that the
distance education system is not a conventional system negatively affects students' listening and participation
in the lessons, and this situation causes students not to get efficiency from the lessons. Some of the
participants' statements are given below.

“I don't think it is as efficient as face-to-face. Yes, we were still getting efficiency, but I think face-to-face

is better for me. Because we have applied courses, first aid course, Opticianry course. I think it would
have been more appropriate to discuss these face to face. So I don't think we get much efficiency.” (11)

“(...). We could not get much efficiency in any way. Speaking for myself, I attend classes, but you know,
you are aware of the teacher, he doesn't see you, after all, you are aware of this, inevitably, the focus in
the classroom and the focus at home are not the same in any way. It was not very productive.(...).” (12)

“The efficiency of the lesson was very low because it was not face-to-face. I couldn't pay much attention,
I couldn't pay attention (...).” (I18)

“..the efficiency of the lesson was sometimes a problem, but we tried to fill it.” (110)

2.2. Non-teaching

Participants stated that the courses they took in distance education were not instructive and permanent.
When the students looked back, they stated that they did not gain any knowledge in distance education and
that they could not add new things to their profession and that distance education was not advantageous in
this respect. Some of the participants' statements are given below.

“(...). It did not stay in the mind much, the information was in the air.” (11)

“It made no contribution in terms of education. It's just good for passing the semester, just for passing
the semester. I don't think it added anything in terms of knowledge. Maybe this can be an advantage for
students who fail too many exams. You get high grades, but you get empty grades. You get notes that are
not filled in. So I don't think there was much advantage (...). For example, when it was face-to-face, 1
remembered what I wrote, but not in online education.(...).” (12)

“(...). I think that a person who graduates with distance education has not learned anything.(...).” (13)
“For example, I don't know anything. In the first semester, at least I was familiar with the lessons, even if
I had difficulties, I had some knowledge. But I had no knowledge in distance education. 1 didn't
understand anything.(...)” (I8)

2.3. Lack of Interaction

Participants stated that there is no teacher-student and student-student interaction in face-to-face
education in distance education. It can be said that while this situation negatively affects socialization on the
one hand, it also leaves the technique of mutual questioning and learning in the background. Therefore, the
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lack of face-to-face interaction also negatively affects students' learning. Some of the participants' statements
on the subject are given below.
“(...). Distance education also made students more asocial. When we were here, we were still talking to
each other, we could socialize.” (13)
“(...). In face-to-face, we can interact with the lecturer one-on-one, we can ask what we don't understand,
sometimes he comes to us and teaches us, shows us where we don't understand. It is impossible to do this
in online education (...)." (15)

“(...).In face-to-face education, there are many things that are shown to us in practice. We can face the
lecturer and ask questions. But there is no interaction in distance education.” (19)

2.4. Lack of Self-Expression

Some of the participants stated that they could not express themselves vocally on distance education
platforms, and sometimes they were late and could not attend the lesson when they wanted to answer the
questions asked as a message. Therefore, distance education can negatively affect students' ability to express
themselves and actively participate in the course. Some of the participants' statements are given below.

“In the live lesson, the lecturers asked questions, we were preparing to answer them, sometimes the

lecturer would answer them himself, we would erase what we had written, and this time, while we were

trying to write the second one, it was gone. For example, if I'm not wrong, teacher A. and you have

something called Colabrate, when you did it from there, we could turn the sound on. For example, some

teachers didn't have the sound on thing, they only had the hand raising thing. We could not speak out

loud.” (12)
“(...). When you ask, you ask, the teacher was already explaining something else until I wrote it down.”
a7

3. Reasons for Students Not Attending Class

The participants were asked the question “Were you able to attend the lessons actively/regularly? If
not, what was the reason?”. When the answers received from the participants are analyzed, it is seen that all
of the participants did not attend the lessons actively/regularly. For this reason, the theme of “reasons for
students not attending the course” was determined and this theme was divided into the sub-themes of “lack

LR I3

of obligation”, “being an earthquake victim”, “internet limitation” and “home environment”.

3.1. Lack of Obligation

The participants stated that they did not attend the lessons regularly because of the lack of attendance
obligation and the flexibility in the lessons. Some of the participants' statements are given below.
“..one of the downsides of online courses is that since there is a little more flexibility, the rate of
attending classes inevitably decreases. You know, maybe we had work at night, and as a result, we slept
late, and we might not be able to make it to the class in the morning. I can say that there were also such
bad sides. (...).” (I5)
“(...). One did not want to enter because it was not compulsory. He didn't want to devote his time to it. If
there was an obligation, at least people would say, okay, let's go in, but I never went in like that.” (I8)
“In distance education, I didn't attend the classes because I didn't understand them, I just looked at the

documents. I didn't attend the classes regularly because there was no obligation to attend the classes and
the instructors were flexible.” (I111)

3.2. Being an Earthquake Survivor

Some of the participants experienced some difficulties due to being earthquake victims. These
problems prevented them from attending classes regularly. Some of the participants’ statements are given
below.

“...d couldn't participate much when I was in Maras, etc. We had to move to another place because our
house was heavily damaged, so I couldn't attend the classes.” (I1)

“I don't know if I should say this myself. I am an earthquake survivor myself. My luck factor could have
been a bit higher. We came here after the earthquake.(...) We had internet problems here. (...). That
period was a little bit disrupted because we experienced many things due to the earthquake, you know,
the separation of the family, the financial livelihood of the family, and then for many reasons, I could not
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fully participate in the online class hours that period, but I watched all the videos one by one and made
up for it on my own behalf.” (15)

“There were cracks in the house, it was fine at the time, but you can't stay in the house because the whole
building gets evacuated and you can't stay. There is a change of location. You go to someone else's house,
maybe you take shelter in another relative's house. There is no order everywhere. Internet access is not
available everywhere. We stayed in Bingél for a while, and as I said, you cannot establish order
everywhere. Unfortunately, this affected attending the class.” (112)

3.3. Restricted Internet

Some of the participants attended classes using mobile internet. However, they had problems in
attending the lessons regularly because the internet was not enough. In addition, some participants stated
that they could not pay the internet bill due to their financial situation and therefore could not attend the
lessons regularly. Some of the statements of the participants are given below.

“No, I could not actively participate in the class. (Why?) It was related to the internet, as I said, we live

in a student house. We were forgetting to pay the internet bill, we didn't know when it was due, our

internet did not keep up, sometimes it didn't last." (13)

“..0 was using my phone's internet and that was not enough. When my internet ran out, I could not
attend the class.” (14)

3.4. Home Environment

Participants stated that home and school environments are different from each other and that it is more
difficult to focus on lessons at home than at school. In addition, some participants also stated that the
presence of other family members and people coming and going in the home environment negatively
affected their ability to attend classes or stay in class for a long time. Some of the participants' statements on
the subject are given below.

“..inevitably, the focus in the classroom is not the same as the focus at home.(...)” (12)

“(...). Once they miss that order at home, they run away. Because think about it, there are five or six
people in the house and after a while, they start to say 'never mind, let's go here, let's go there, no, that
one is coming', so you can't interfere with them, you can only interfere up to a certain point.(...)" (14)
“There are no lessons at home. When you go to school, you know that you have a duty, you become
consciously responsible and you attend that class. Inevitably, you can already get efficiency from that
lesson. But in distance education, you may not attend classes at home (...).” (112)

4. Problems in Emergency Distance Education

The participants were asked the question “What were the problems you experienced in distance
education?”. When the answers received from the participants are analyzed, it is seen that there are many
problems in distance education. For this reason, the theme of “problems experienced in emergency distance
education” was determined and this theme was divided into the sub-themes of “internet limitation”,

“systemic failures”, “inability to learn applied courses”, “technology limitation”, “distraction”, “professional
anxiety” and “exam and time disruptions”.

4.1. Internet Constraints

The majority of the participants stated that they had internet problems in distance education. In
addition to the limited access to the internet, students also experienced internet problems due to the lack of
good internet infrastructure in their location. It is also seen that there are problems in connecting to the
distance education system because the internet does not have a good signal. Some of the participants'
statements on the subject are given below.

“I had problems with the internet.” (16)

“I had internet-related connection problems. 90% of our problems are already revealed there.(...).” (15)

“(...). I had problems with internet reception, I had problems with the internet running out. Apart from
that, I couldn't find a device. I have experienced such problems a lot.” (19)

132



Damla Topgu

4.2. Systemic Disruptions

The majority of the participants stated that they experienced systemic problems in distance education.
It was stated that the distance education system throws the system out of the system during lectures and
exams and causes loss of time. It is seen that many people entering the system at the same time causes the
system to crash. It was also stated that there was a sound problem caused by the system. It can be said that
such systemic problems negatively affect the efficiency of the course and exams. Some of the participants'
statements are given below.

“The problem we experienced was that the system was beeping too often. We sometimes had sound
problems, so it could be thought that we were not allowed to enter the class, you know, this was a
problem. Other than that, there is no problem.” (11)

“.. had a bit of an experience that semester, two of my distance education exams were canceled (...). 1
had a math exam that way. Just when I was about to upload it to the system, the system kicked me
out.(...).” (I5)

“We had a lot of problems in the exam. They said to do 20 questions in 20 minutes or 30 minutes, but
when 60 or more students logged into the system, the system would crash and freeze (...).” (I8)

4.3. Failure to Learn Applied Courses

Participants studying in health programs stated that applied courses in distance education were taught
theoretically and that they gave project assignments for the application course. However, they stated that
they could not learn because there was no practice in the application courses. Some of the participants'
statements are given below.

“(...). We have an Opticianry practice course and we gave it as a project assignment. (Is it efficient?) It is
not. If we were here, our teacher would show us on models in first aid. In the other one, for example, we
are going to cut glass, we have to see the tools ourselves. In this one, we only gave project homework, so
it doesn't work.” (11)

“Our Trauma course is normally applied, and the Case course is also applied. But since it is theoretical
in the system, we also taught it online. For example, the Trauma course is very important for us. We learn
all the limb ruptures and the trauma complications that may occur after them in this course. But we have
nothing in our minds right now. We only remember the lessons we saw in the ambulance service training
in the first year." (12)

“I didn't understand what the lecturer wanted to explain. He was trying to show me the medicine, for
example, I didn't even know what he was talking about because I couldn't see the medicine. It wasn't
productive because I couldn't see it, so I had problems in that respect.” (17)

4.4. Technology Constraints

Some of the participants stated that they did not have a computer and that they tried to attend class on
their phones, but sometimes the phones were not enough. For this reason, they received computers or phones
with better features from others. One participant even stated that he had to buy a computer for this reason.
Some of the statements of the participants are given below.

“(...). I couldn't enter the system from my own phone because of the system. I had to go and do something,

for example, I had to buy a computer phone from left and right. That way, I could access the distance
education system.” (I3)

“...unfortunately, we didn't have a computer, so we couldn't buy one. I was using my phone, and since we
were using the phone, the text was very small, so we were glued to the screen. But we still tried to do as
much as we could, honestly, as much as we could.” (14)

“It wasn't over the phone. They give project assignments. It was not possible by phone. I had to buy a
computer, I couldn't ask someone every day.(...).” (17)

4.5. Distraction

Some of the participants stated that they could not focus on the lessons and experienced distraction in
distance education. It can be said that when students attend classes with computers or phones, they cannot
focus on the lessons and get efficiency from the lessons due to the comfort of home and the distractions in
technological devices. Some of the participants' statements are given below.

“(...). There was too much distraction. When you are at home, when you are in a classroom, you can pay
full attention, but not on the computer.(...)” (I8)
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“(...). After all, we plan to do this profession in the future. We are aware that we need to learn these
things, but because it was a distance, we were in a home environment, we were in a comfortable
environment, which negatively affected our understanding and increased our distraction a lot.(...).” (19)

4.6. Occupational Anxiety

Participants with practical courses stated that they may have problems in their professional lives
because they did not see the practical courses face-to-face. They also stated that they could not learn
anything with distance education and that they could not become a healthcare professional in this way. Some
of the statements of the participants are given below.

“(...). Distance education is difficult in these departments such as nursing, medicine, midwifery,

paramedic. If that person graduates with distance education, when he starts working, the patient takes

care of him, he takes care of the patient. He cannot do anything. Because there is no practice in distance

education.” (13)

“You cannot become a healthcare professional with distance education. The number of deaths increases.

Many different things will occur.” (I17)

“Since we are paramedics, our lessons should be more hands-on. Therefore, I think that we will have a

lot of difficulty when we go to work because we do not understand it in practical lessons. We have such a
problem.(...)” (I8)

4.7. Examination and Time Disruption

Participants also stated that they experienced systemic problems in the exams, that they could not
return to the questions in distance education exams, that they were stressed because the time was seen in
front of them, and that everyone's questions were different. It was also stated that the questions were made
more difficult and the time was limited in order to prevent cheating. In addition, it was also stated that the
exam grades in distance education were higher than the exam grades in face-to-face education and that
cheating was practiced. In this case, it can be said that the measurement and evaluation activities of the
distance education system are not very healthy. Some of the participants' statements are given below.

When I took the exam in online education, it was stressful because of the time limit. When we take the

exam in a classroom environment, we are more comfortable. For example, I can start from any question I

want. But when it is online, there is a time limit, and that time put me under such stress. I have anxiety,

my hand shakes when I see it. So I think face-to-face education was better. My success rate was better."

d2)

“In distance education, we didn't take the exam with just one device, with a technological device. There

were three or four devices, there were at least three or four people with us. Everyone knew this. (Were

you cheating?) Yes, we say it openly.” (13)

“(...). We couldn't pass the questions. When you passed a question, you couldn't go back to the next

question. We had a lot of trouble in this regard. But they were doing this to prevent cheating. I don't

know, I hope in the next distance education situation they will expand the time intervals and make it

easier for people to enter.” (18)

DISCUSSION, CONCLUSION AND RECOMMENDATIONS

Upon the February 6 Kahramanmaras earthquakes, the face-to-face education model in higher
education was switched to the emergency distance education model. In this study, the views of students who
experienced emergency distance education on distance education were examined. It was determined that
emergency distance education has advantageous and disadvantageous aspects for students. Students stated
that distance education is advantageous in terms of being unlimited in terms of time and space, reducing the
cost, providing comfort, saving time, having course records in the system and ensuring that they do not stay
away from education in emergencies. In the study conducted by Ser¢emeli and Kurnaz (2020) on university
students, it was determined that the ability to watch the course records again, saving time and having a
flexible education opportunity are advantages in distance education.

The disadvantages of distance education for students are that the courses are inefficient, there is no
instructor, there is no student-student, instructor-student interaction and they cannot express themselves. In
Sercemeli and Kurnaz's (2020) study, the feeling of social isolation and inability to access instructors and the
internet were identified as negative aspects of distance education. In the study conducted by Keskin and Ozer
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Kaya (2020) on students, it was determined that distance education is disadvantageous in terms of students
not being able to express themselves sufficiently, not getting enough feedback and forgetting the subjects
taught quickly. According to Simonson, Schlosser, and Orellana (2011), distance education, like formal
education, is an effective form of education. However, the students' statements that the courses, especially
the application courses, are inefficient and not instructive show that emergency distance education is not as
effective as face-to-face education. In the study conducted by Karakus et al. (2020), the suggestions of both
students and academicians to switch to face-to-face education as soon as possible also reveal that distance
education is not as effective as face-to-face education.

It is seen that students' not attending the courses in distance education is an important problem for
instructors (Karakus et al., 2020; Ozer & Cekici, 2020; Sen Yaman, 2022). In this study, it was determined
that all of the students did not attend the courses regularly. The main reasons for students not attending
classes were the lack of attendance obligation and internet limitations. In addition to these, the fact that the
students were earthquake victims and that the lessons were held at home were also among the reasons why
the students did not attend the lessons. Students experienced some problems in distance education. The most
important of these problems were internet limitation and systemic failures. In addition, all of the students
who had practicum courses had problems in learning their practicum courses in distance education. In
addition to these, the problem of access to technological devices, distraction, professional anxiety,
disruptions related to exams and time are also among the problems that students experience in distance
education. In the study conducted by Sercemeli and Kurnaz (2020), the main problem experienced in
distance education is not being able to access the internet. In the study conducted by Kiirtiincii and Kurt
(2020), one of the problems experienced by students is the thought of how the application courses will be. In
addition, systemic problems due to the inadequacy of the distance education infrastructure, the internet
problem experienced by many students entering the system, not being able to follow the lessons and not
getting efficiency from the lessons are among the problems identified. In other studies, it has been
determined that theoretical courses can be done remotely, but there are problems with practical courses
(Sahu, 2020; Wang et al., 2020; Keskin & Ozer Kaya, 2020). Keskin and Ozer Kaya state that the
contribution of distance education to theoretical courses is more than application courses. In addition to
theoretical knowledge, the student's practice will contribute to professional practice ability (2020: 65). In this
case, students will not experience professional anxiety about their future professions.

In this study, it is thought that identifying the disadvantages and problems related to distance
education will contribute to the development of the distance education system. Considering the differences
between urban and rural areas in future studies on this subject and conducting separate studies with students
living in rural and urban areas will provide important contributions in terms of better understanding the
advantages and disadvantages of distance education and the problems experienced in distance education. In
addition, it is also important to conduct research on what can be done for practice courses in distance
education in terms of developing the distance education system.
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