Aragtirma Makalesi / Research Article

The Role of Topic-Based Virtual Speaking
Club on Turkish Adult EFL Learners’ Emotional
Attitudes Towards Speaking in English

Biisra Nur KUT', Elif Ayca COSKUNZ, Eren Hakan ZEREN?, ikbal TOSUN*

Citation :Kut, B. N. ,Coskun E. A. , Zeren E. H. ,Tosun I. (2022) The role of topic-based virtual speaking club on
turkish adult EFL learners’ emotional attitudes towards speaking in English. The Journal of Turkish
Educational Review, 2, (2), 7-27.

Received :20.11.2022

Accepted :10.12.2022

Published 112.25.2022

Publisher’s Note : Istanbul Medipol University stays neutral with regard to any jurisdictional claims.

Copyright 1 © 2023 by the authors. Submitted for possible open access publication under the terms and condi-

tions of the DergiPark

ABSTRACT

English as a foreign language (EFL) is taught in Turkish schools from primary
to high school levels. However, a significant proportion of classroom time is de-
voted to grammar instruction, leaving less opportunity for speaking practice and
hindering learners’ ability to effectively develop their speaking skills. Considering
this complication, this research explored the role of a 5-week long topic-based
Virtual Speaking Club on Turkish adult EFL learners’ emotional attitudes towards
speaking in English in a group of people. Participants consisted of 20 adult Turk-
ish EFL learners across Turkey and meetings were held via online conferencing
platform. The data were collected through an online open-ended questionnaire
and reflection papers received before and after the study. The findings of this
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research indicated that after participating in the virtual topic-based speaking
club, the majority of participants’ thoughts and emotional attitudes on speaking
in English changed positively, self-confidence levels increased, levels of anxiety
decreased, observed to become more self-reliant and confident to speak in vid-
eoconferencing platform, and improved their speaking skills. Additionally, par-
ticipants had positive viewpoints regarding the idea of a Virtual Speaking Club.
Keywords: Virtual Speaking Club, EFL Learners, Attitudes, Speaking Skills
0z

Yabanei dil olarak Ingilizce (EFL), ilkokuldan liseye kadar Tiirk okullarinda
ogretilmektedir. Ancak, sinif zamaninin 6nemli bir kisminin dilbilgisi 6gre-
timine ayrilmasi konusma pratigi i¢in daha az firsat birakmakta ve 6grencilerin
konusma becerilerini etkili bir sekilde gelistirmelerini sekteye ugratmaktadir.
Bu durumu g6z 6niinde bulundurarak, bu arastirma, 5 haftalik konu temelli
bir Sanal Konusma Kuliibiiniin Ingilizceyi yabanc dil olarak 6grenen bir grup
yetiskin Tiirk 6grencinin iizerindeki Ingilizce konusmaya yonelik duygusal
tutumlarinin roliinii aragtirmigtir. Katihmeilar, Tiirkiye genelinde yabanc dil
olarak Ingilizce 6grenen 20 yetiskin Tiirk 6grenciden olusmustur ve seanslar
online konferans platformu aracihigiyla gerceklestirilmistir. Veriler, ¢evrim-
ici acgik uglu bir anket ve calismadan 6nce ve sonra alinan yansitma kagit-
lar1 araciligiyla toplanmistir. Bu arastirmanin bulgulari, sanal konu temelli
konusma kuliibiine katildiktan sonra, katihmeilarm cogunlugunun Ingilizce
konusmaya iligskin diisiincelerinin ve duygusal tutumlarinin olumlu y6nde
degistigini, 6zgiiven diizeylerinin arttigini, kayg: diizeylerinin azaldigin, vid-
eo konferans platformunda konusma konusunda kendine giivenenin arttigini
ve konusma becerilerinin gelistigini gostermektedir. Ayrica katilimcilar Sanal
Konugma Kuliibii fikrine olumlu bakmiglardir.

Anahtar Kelimeler: Sanal Konusma Kuliibii, EFL Ogrencileri, Tutumlar,
Konusma Becerileri

1. Introduction

In the field of English language teaching, teaching language skills to the learn-
ers is very important. Teaching speaking skills are more challenging and a bit
more valuable than teaching other skills, though. Depending upon the ages and
levels of the students, the teacher uses different methodologies, techniques, and
activities. However, in Turkey, especially in public schools, teaching speaking
is underestimated. Therefore, most of the learners do not improve themselves
and do not have positive attitudes towards speaking in English with self-confi-
dence, motivation, and enthusiasm. According to Banks and Woolfson (2008),
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“low self-perception of achievement and negative attributions are both asso-
ciates of low self-esteem” (p. 49). As it states that when the learners have low
achievement, their motivation decreases, as well. Attitudes of learners are very
critical in terms of increasing their motivation to speak in the English language
with self-confidence. To change their attitudes towards speaking in English,
different approaches and education modes are carried out. In Turkey, due to
the pandemic and quarantine period, all students, workers, and businesspeo-
ple were exposed to distance online education in terms of EFL context. Young
adult and adult learners can effectively use online applications and modify
their way of learning. As they have experience in this mode of education, adult
learners’ attitudes -regarding self-confidence and motivation towards speak-
ing in English can be effectively improved and changed positively. Forming
a safe speaking environment is vital for the learners to increase their motiva-
tion and attitudes, especially emotional attitudes towards speaking in English
(Ryan & Deci, 2017). Adult learners need to be surrounded by English-speak-
ing environments to inspire and motivate themselves in terms of expressing
and clarifying their ideas and feelings on various topics. Thematic programs
which look at different topics by teaching speaking skills through a topic-based
syllabus are very appropriate for this aim and learning process. Materials and
engagement are also pretty important key points to contribute to the emotional
attitudes of adult EFL learners. As the online speaking process provides dif-
ferent digital tools, the learners can improve their learning autonomy, as well.
There are various apps that allow virtual speaking sessions such as Zoom, Mi-
crosoft Teams, Skype, etc. Zoom, a synchronous videoconferencing tool, can
promote language learning as well as motivate learners. As studied in some re-
searches, Zoom can have a positive influence on learning outcomes as learners
can have the chance to engage in synchronous verbal discussions. Similarly,
they got positive attitudes as a result of having conversations in L2. It showed
that online interaction with others can decrease anxiety levels (Martin, 2021).

The goal of this study is to determine and understand the role of the top-
ic-based online speaking club on Turkish adult EFL learners’ emotional atti-
tudes towards speaking English in a group of people.

2. Literature Review

There are various scientific studies on difficulties and concerns of EFL stu-
dents in speaking skills. While some of them are related to teachers, others
are related to students themselves. For example, teachers are not planning ef-
fective speaking activities, design learner-centered classes, and leave enough
time for practicing speaking skills. Students, on the other hand, do not have
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positive attitudes towards learning English, prefer using their mother tongue,
are anxious about making mistakes, and cannot access enough resources as
well as people to practice their speaking skills. Apparently, internal and ex-
ternal factors can result in low performance in L2 speaking skills (Soomro &
Farooq, 2018).

Even though there are studies that cover the role of virtual classes or video-
conferencing on speaking skills, there is no research that studies the role of the
topic-based Virtual Speaking Club on Turkish adult EFL learners’ emotional
attitudes toward speaking in English. Hamouda (2020) investigated the effect
of virtual classes on Saudi EFL students’ speaking skills and their attitudes
toward the use of virtual classes. Findings showed that virtual classes were
beneficial in helping to improve speaking, pronunciation, and listening skills.
Additionally, virtual learning classes were useful, easy, convenient, enjoyable,
interesting, and helpful. Besides, it encouraged students to speak more, re-
duced their fear of speaking in front of others, and made them feel more confi-
dent to engage in discussions. Similar findings by Alshahrani (2016) revealed
that students had positive attitudes toward the use of videoconferencing in
speaking workshops, as they got the opportunity to involve in authentic dia-
logues and express their thoughts in L2. A positive impact of enjoyment and
enthusiasm in speaking English was found. Canals (2020) also pointed out that
through virtual exchanges, learners got motivated to learn the language, had
positive thoughts about working with other learners, had more self-confidence
while speaking, overcame shyness and insecurity, and made new friends.

Al-Jarf (2021) revealed that speaking activities during online courses were
beneficial and effective in terms of improving speaking skills, self-confidence,
relaxation, and new teaching experiences. Additionally, conversation clubs
improve the knowledge of participants who are motivated to improve them-
selves and interested in overcoming their mistakes while speaking in English.
It enables English learners to make new friends while practicing speaking
skills, as well (Mosquera Ordofiez & Villafuerte Holguin, 2021). They create
an opportunity to practice speaking in a natural context and provide a sense
of community, which helps learners to practice their speaking skills and im-
prove their fluency (Risma, 2021). This view is supported by Riyadini (2022),
who argues that the Speaking Club provides sufficient activities to improve the
speaking skills of the majority of participants and confidence in speaking in
English along with numerous opportunities to speak in various contexts. Fi-
nally, Speaking Clubs can be a helpful practice outside of classroom instruction
(Willis & Willis, 2007).
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In terms of students’ attitudes regarding the use of videoconferencing in a class-
room, a study found that most students believe videoconferencing improves
communication skills, interaction, and motivation. However, not all students
are good at technology. Insufficient instruction and maintaining learners’ in-
terest can be the drawbacks of videoconferencing technology (Martin, 2005,
as cited in Candarli & Yuksel, 2012). There are also studies on the relation-
ship between videoconferencing and language learning. For instance, students
can learn about their language learning strengths and weaknesses through the
feedback provided in videoconferencing settings. Thus, enhance their academ-
ic performance (Chen et al., 2005, as cited in Martin, 2021). Additionally, in
regards to the connection between the use of videoconferencing and students’
anxiety levels, Awaliyah and Irianti (2022) observed that the interaction pro-
cess was helpful in giving the anxious students more confidence to speak in
English and take part in the learning process. With the use of videoconferenc-
ing technology, students can lessen their speaking fear in English class. How-
ever, some students experienced anxiety and embarrassment because of their
limited language proficiency and weak internet connections, as well.

In light of these findings, it is safe to say that using virtual exchanges like virtual
classes, online videoconferencing speech workshops, and Speaking Clubs have
the power to leave positive impacts on EFL learners’ attitudes, motivation, and
speaking skills. However, as mentioned above, there is a gap in the literature
regarding the role of the topic-based Virtual Speaking Club on Turkish adult
EFL learners’ emotional attitudes toward speaking in English. Therefore, this
research paper aims to fill this gap.

3. Methodology
3.1. Research Design

This study was carried out on the basis of a multiple case qualitative study
to determine and understand the role of topic-based online speaking club on
Turkish adult EFL learners’ emotional attitudes towards speaking English.

3.2. Participants

In order to recruit participants, an online application form was shared both on
social media and through instant messaging apps. The participants that took
place in this study were 20 adult male and female Turkish EFL learners. The
age range of the participants was between 20 and 45. They live in different
parts of Turkey such as Istanbul, Hakkari, Izmir, and Karabiik. Most of the
participants were college students, but there were some participants who work
as a businessperson, nurse, chemical engineer, and designer. They had no con-
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nection to each other, as well. The participants had B1 level English compe-
tency in speaking. Most of the participants shared that they did not attend
any speaking club before, except for a few of them. The participants’ view of
speaking in English was positive from the beginning, and they were happy to
have conversations and answer the questions in an enthusiastic way.

3.3. Setting

This research and data collection is based on online communication tools as we
did not want to limit this speaking club to the people who live in Istanbul only.
The platform that the meetings were held was the Zoom application. Zoom
is a communication application that provides video and audio conference,
telephone system, chat, and webinar services through devices such as smart-
phones, tablets, and laptops. Since it was thought that it would be suitable for
every participant, the meeting time of the speaking club was determined as
6:00 p.m. every Saturday. The speaking club had different topics such as life,
media, technology, education, and sports.

3-4. Data Collection Tools

For the data collection part of this research, an online open-ended question-
naire form was created in Google Forms -before the study- and a reflection
paper -after the study- was asked from participants. The questionnaire was
adapted from Martin’s research that published as “Exploring EFL Students’
Perceptions of the Use of Synchronous videoconferencing to Develop their
Speaking Competence” in 2021, which investigated similar research questions
as this research paper. The questionnaire consisted of 7 questions. The data
that was collected is used to determine the emotional attitude changes of the
participants towards speaking in English.

3.5. Procedure

Firstly, an announcement was published on both social media and WhatsApp
to find participants for the speaking club. Information about participants such
as phone number, e-mail address, age, country, city, English proficiency, and
profession were collected with the help of an online contact form that was cre-
ated on Google Forms. Next, an online open-ended questionnaire form was
created to get information about participants’ thoughts, emotions, and atti-
tudes towards speaking in English and the Virtual Speaking Club before at-
tending the speaking club. In the light of gained data regarding the partici-
pants’ thoughts and emotional attitudes before attending the speaking club
were understood and evaluated. The speaking club’s topic-based syllabus
formed depending upon the data collected, as well. The meetings were about
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1 to 2 hours long and each session had different main topics such as life, me-
dia, technology, education, etc. The teacher-researchers in this study acted as
facilitators, participated in discussions, and used prompts (e.g. questions, pho-
tos, videos, etc.) sometimes throughout the speaking club sessions. After the
5-week-long speaking club, data about the participants’ thoughts and emotion-
al attitudes were collected again with an online questionnaire. Additionally,
reflection papers about explaining feelings, emotions, attitudes, experiences,
and comments were collected from the participants.

3.6. Data Analysis

This research is based on a qualitative research study with multiple case study
method. The data were collected through open-ended questionnaires and re-
flection papers before and after the Virtual Speaking Club. Main themes and
codes were developed by evaluating and analyzing the responses in this re-
search (See Table 1).

There are six main themes of this research along with particular codes to every
theme. The researchers categorized them into two different processes: before
and after the study. Depending upon the themes and codes formed by the re-
sponses of the participants to open-ended questionnaires and reflection pa-
pers, all data were analyzed to clearly interpret them as well as to adequately
structure the findings of this research.
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Table 1. Themes, Codes, and Interpretations

THEMES CODES INTERPRETATIONS
Before the study
lgl:ar;/ous Through the study, the
Denending on settin participants’ emotions and
Emotional Coﬁﬁortagle de end?n on tobic attitudes towards speaking
Attitudes Towards After the stud p g p in English were changed in
Speaking English Self-reliance v a positive way when it was
Relaxed compared to the answers
Ambition before the study.
Confident
Before the study
Enough Through the study,
Confident depending on the topic participants’ self-
Level of Moderate confidence was in a
After the study positive direction with

Self-Confidence

Developing skills but not enough

getting better over time and practice

Feeling more confident in daily life but not in
business life

some supportive points
but not entirely good for
every situation.

Before the study

Not so bad

Feeling nervous depending on the topic
High anxiety level

Through the study,
participants’ anxiety levels
decreased, and some

AI?;(\I/?IV After the study other positive feelings
Less stressed came to light when it was
Excited and focused compared to the findings
Less anxious before the study.
More relaxed
Before the study
ég;gg;atlgeous Thrlou.gh the stqdy, the
Effective majorlty of par't|C|pants’
) Not feeling comfortable |Qeas about using
_ Using ‘ Adter the study wdeoconferencmg N
Videoconferencing Communicating tools were in a positive
Tools No barriers direction. It was seen that
Increased self-reliance a minor negative idea was
Useful stable before and after the
Time-saver study.

Thinking face-to-face way is more effective
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Level of
Confidence and
Anxiety Through

Videoconferencing
Tools

Before the study

Being not very good

Feeling independent and confident
Feeling better

Moderate

Not feeling anxiety

Not feeling comfortable

After the study

More self-reliance

Feeling better

More confident

Decreased nervous feelings More relaxed
Less stressed

Less nervous

Through the study, the
majority of participants’
self-confidence levels
through videoconferencing
tools increased, and
anxiety levels decreased
when it was compared to
the findings before the
study.

Virtual Speaking
Club

Before the study

Advantageous Very useful

Feeling curious and excited

Pretty good

Reasonable

After the study

Beneficial

More practice with unfamiliar people
Time-saver

Effective

Helpful

Good experience

Not worrying about making mistakes

Through the study,
participants’ ideas and
attitudes towards the
Virtual Speaking Club were
completely in a positive
direction.

4. Findings

This section contains a thematic analysis of form transcriptions taken from
the online open-ended questionnaire before and after the study along with a
reflection paper. Additionally, a description regarding the frequency of words
shared by participants was included through two different word clouds. In or-
der to look for patterns and create categories, codes were assigned, as well (See
Table 1).
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4.1. Word Frequency of Questionnaire Form Before the Study

The researchers of this research used a word cloud generator website (Zygo-
matic) to arrange words that were shared by participants in questionnaire form
before the study. It displays the frequency by the size of words from the tran-
scription data of answers. The word cloud is presented down below (Figure 1).
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Figure 1. Word Cloud

The researchers found a high frequency of words containing “people”, “sub-

ject”, “nervous”, “talk”, “time”, “think”, etc. These words indicate participants’
thoughts regarding emotional attitudes toward speaking in English, level of
confidence and anxiety, the use of a videoconferencing tool (Zoom), and the
Virtual Speaking Club itself before participating in the topic-based Virtu-
al Speaking Club. The frequency of these words implies that the majority of
participants possessed nervous emotions, had speaking anxiety because of the
possible subjects of speaking, and had issues with being able to speak in time

-synchronously-.
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4.2. Word Frequency of Questionnaire Form After the Study

Same with the previous word cloud generator website, the researchers of this
study automatically arranged the words from participants’ questionnaire form
answers after the study. This word cloud demonstrates the frequency by the
size of words from the transcription data of answers, as well. The word cloud is
presented down below (Figure 2).
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Figure 2. Word Cloud

This time, the researchers discovered a high frequency of words comprising

» o« » o« »

“confident”, “speaking”, “Zoom”, “practice”, “comfortable”, “better”, etc. More-
over, the frequency for the word “nervous” was detected to be much smaller in
comparison to the previous word cloud. After participating in the topic-based
Virtual Speaking Club, participants’ answers about their thoughts and emo-
tional attitudes towards speaking in English, using the videoconferencing tool

(Zoom), and regarding the Virtual Speaking Club itself changed positively.
4.3. Emotional Attitudes Towards Speaking in English

In the questionnaire forms before the study, participants’ answers revealed
that almost all of them had negative attitudes in terms of speaking in English.
A few of them also highlighted their problem with limited vocabulary knowl-
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edge which causes them to get nervous. Additionally, some participants stated
that the changes in emotional attitude depend on the setting and the topic of
discussions.

Excerpt 1: “Since I think that my vocabulary has become quite dull late-
ly, I am faced with the fear of not remembering the necessary words
related to the subject I plan to talk about. Apart from this subject, I feel
comfortable while speaking.” (P2)

“In casual conversations, I am usually comfortable if a specific topic is
not being discussed. I've had a lot of experience with speaking over the
past few months. Sometimes when I can’t think of the verb I want to
use while talking about a subject, I get nervous and I hesitate to use the
same words all the time.” (P6)

By analyzing the questionnaire form answers, on the other hand, the research-
ers observed that participants’ emotional attitudes changed positively after
participating in the Virtual Speaking Club. They stated that their self-reliance
increased thanks to being able to practice speaking in English. Similarly, they
mentioned feeling more relaxed and ambitious. Some of them pointed out how
others influenced their attitudes to speaking in English, as well. However, one
of the participants shared that he was feeling more relaxed if he has some pre-
vious knowledge about the topic.

Excerpt 2: “I feel more self-confident now because practicing with peo-
ple I don’t know made me feel more comfortable.” (P1)

“If I have the information about the topic, I feel more self-reliant while
talking English.” (P4)

4.4. Level of Self-Confidence

Participants’ level of self-confidence before the Virtual Speaking Club was no-
ticed to be moderate according to their answers in the questionnaire before the
study. Some of them again had issues such as being nervous which was associ-
ated with the topic of conversation, limited vocabulary knowledge, etc. One of
the participants, however, shared that she overcome feeling shy in the past and
was ready to speak regardless of the topic.

Excerpt 3: “If my experience on the topic is proper or I have time to
think, I am confident; but sometimes I have difficulty in expressing my-
self due to the problem with my vocabulary.” (P2)

“In the beginning, I got rid of that shyness that exists in every human
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being. Whatever the subject is, I can say that I am at the stage where I
will try to talk.” (P6)

After the Virtual Speaking Club, most of the participants’ self-confidence lev-
els were observed to increase according to their viewpoint. However, some of
them stated that they still need some practice. By practicing with the Virtual
Speaking Club, feeling more confident in terms of daily discussions was em-
phasized, as well.

Excerpt 4: “I think my speaking skill is getting better day by day. I think
it will continue as I practice.” (P2)

“For business life, I still do not think that I am good at speaking. Howev-
er, I feel more confident for daily conversation.” (P4)

4.5. Anxiety Level

Researchers detected that participants had moderate to high anxiety levels
according to the questionnaire answers before the study. While some partic-
ipants’ anxiety levels were correlated with their prior knowledge of the dis-
cussion topic and the people in front of them, others’ were not being able to
answer a question in that synchronic moment. Apart from these, a participant
stated that his relationship with the people he is talking have an effect on his
anxiety level, as well.

Excerpt 5: “Sometimes I feel nervous, but this usually depends on my
knowledge of the subject I am talking about and the person/s in front
of me.” (P2)

“It worries me that I will never be able to answer a question asked me
about any subject at that moment.” (P6)

After analyzing questionnaire answers, the researchers found that all partici-
pants progressed and their level of anxiety decreased while speaking in English
both in face-to-face context and virtual context when they completed the Vir-
tual Speaking Club.

Excerpt 6: “Now I feel less anxious and stressed.” (P6)

“T used to feel more stressed while speaking in English with multiple
partners face to face. Now, I am better.” (P5)

4.6. Using Videoconferencing Tools

In questionnaire answers before the study, the videoconferencing tools were
accepted as advantageous, efficient, and effective to have conversations in Eng-
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lish, interacting with people, and practicing speaking skills by the majority of
participants. Most of the participants gave emphasis to the benefit that comes
with videoconferencing tools such as accessibility and saving time. Neverthe-
less, a minority of participants stated that videoconferencing tools come with
some difficulties and they do not feel comfortable while using them, as well.

Excerpt 7: “I think it is very advantageous in terms of both time man-
agement and accessibility. I use it and recommend it to my friends.” (P2)

“Of course, it has some difficulties compared to face-to-face, but I can
say that it is advantageous in general.” (P6)

Parallel to answers in the questionnaire before the study, the majority of par-
ticipants again considered videoconferencing tools as advantageous while
communicating with others. The researchers also analyzed that videoconfer-
encing tools like Zoom are accepted as accessible, time-saver, and not limited
by any barrier such as time and place, once again. In addition, videoconferenc-
ing tools are accepted as helpful to increasing self-confidence by the partici-
pants. However, one of the participants shared that she considers face-to-face
communication more effective than virtual videoconferencing tools.

Excerpt 8: “Organizing national and international video conferences in
terms of time, place, economic, social and cultural aspect are very beneficial.
It even allows the person to get rid of his/her lack of self-confidence.” (P2)

“Video conversation tools such as Zoom are very useful to easy access
and organize. I think, we can easily connect and talk.” (P4)

4.7. Level of Confidence and Anxiety Thorough Videoconferencing
Tools

Regarding the level of confidence and anxiety through videoconferencing tools,
participants had mixed stances from severe to assertive before participating in
the Virtual Speaking Club. One of them, for instance, pointed out the potential
limiting factors that take place in videoconferencing tools such as not being
able to see the facial reactions of others, although she does not have severe
anxiety.

Excerpt 9: “I feel very independent and self-confident. If I have an opin-
ion, I try to express it in the most reasonable way, which increases my
desire to speak. Listening to the other side effects it in the same way.” (P2)

“There isn’t much of an anxiety factor for me. I love interacting with peo-
ple that I don’t know in a local or foreign language. Two people can start
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talking at the same time online. Sometimes it can be difficult because the
gestures and mimics of the people around cannot be seen moment by mo-
ment.” (P6)

According to post-questionnaire transcriptions, on the other hand, it was not-
ed that after the Virtual Speaking Club, participants become more self-reliant
and confident. Similarly, most of them pointed out the positive effect of Zoom
on their anxiety regarding speaking in English through these kinds of video-
conferencing tools.

Excerpt 10: “Online platforms used to make me more nervous in terms
of doing anything in a foreign language. However, after this speaking
club, I think my anxiety has decreased a lot.” (P6)

“Before, I thought that Zoom is more stressful than face to face. Howev-
er, I feel more confident now.” (P5)

4.8. Virtual Speaking Club

All participants had positive viewpoints regarding the idea of a Virtual Speak-
ing Club. The answers in the questionnaire before the study were similar to
each other. The Virtual Speaking Club consented as something which can be
advantageous and effective. Some participants shared their excitement about
the concept of a Virtual Speaking Club, as well.

Excerpt 11: “I think it is quite reasonable to be online in terms of pre-
venting time loss. Also, the possibility of meeting people not just people
living in the same city but from all over the world is a unique advantage,
in my opinion.” (P6)

“I am excited and wondering the process.” (P4)

Corresponding with questionnaire answers before the study, participants’
views on the idea of the Virtual Speaking Club itself remained positive after
completing the Virtual Speaking Club, as well. Some participants praised the
advantages that come with being in a virtual context such as saving energy and
time while joining and practicing speaking skills at home instead of going out.
One of the participants also drew attention to some weak spots of the Virtual
Speaking Club related to the interactive atmosphere.

Excerpt 12: “It is so helpful. In this way, I could practice with other peo-
ple. Zoom is an available application for everyone. It is so useful.” (P5)

“Some additions could be made to make it more interactive. It was use-
ful, but there were shortcomings.” (P2)
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As it is mentioned before, participants were asked to write a reflection paper
about the experience they had in general in their mother tongue -Turkish- at
the end of the Virtual Speaking Club. The researchers carefully translated them
into English and proofread them. All participants’ views regarding the speak-
ing club experience were positive. Their reflections were parallel with their
answers in the post-questionnaire, as well. The Virtual Speaking Club helped
participants to practice and improve their speaking skills a bit more, feel more
confident, and connect with other people through a videoconferencing tool
while speaking about daily life topics.

Excerpt 13: “The English speaking club was a good experience for me. In
general, the chosen speaking topics were good topics... It was very ben-
eficial for me when you helped me with the words that I did not know
and had difficulty pronouncing. No matter how difficult it is to speak
English, I was comfortable while trying to express myself since you as-
sisted...” (P6)

“I felt very good throughout the speaking club project. I usually do not hesi-
tate while speaking in English but the problems I have are due to my lack of
vocabulary... This prevented speaking fluently and demotivated me... With
this project, I came to the conclusion that minor mistakes can be ignored or
implicitly conveyed so that the conversation continues without delay... Mis-
takes in grammar, pronunciation, etc. can be made while speaking in Eng-
lish, but with this project, I have experienced once again that this can be over-
come with practice...” (P2)

Table 2 below shows the key points and a summarized version of the findings.
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Table 2. Key Points and Summarized Findings

FINDINGS

Word Frequency of Questionnaire
Form Before the Study

The researchers found a high frequency
of words containing “people”, “subject”,

“nervous”, “talk”, “time”, “think”, etc.

These words can imply that the majority
of participants possessed nervous
emotions, had speaking anxiety.

Word Frequency of Questionnaire
Form After the Study

The researchers discovered a high
frequency of words comprising

“confident”, “speaking”, “Zoom”,

“practice”, “comfortable”. better etc.

After participating in the topic-based
virtual speaking club, participants’
thoughts and emotional attitudes changed
positively.

Emotional Attitudes Towards Speaking in English

It is observed that negative emotions and
thoughts are replaced with positive ones.

Level of Self-Confidence

By practicing with the virtual speaking
club, self-confidence levels increased.

Anxiety Level

Researchers found that participants had
moderate to high anxiety levels according
to the questionnaire answers before the
study.

After analyzing questionnaire answers
after the study, the researchers found that
all participants progressed positively, and

their level of anxiety decreased.

%

Using Videoconferencing Tools

Mostly, videoconferencing tools
were considered as something that
advantageous before and after the study.

Level of Confidence and Anxiety Thorough
Videoconferencing Tools

Participants had mixed stances from
severe to assertive before participating in
the virtual speaking club.

After the virtual speaking club,
participants become more self-reliant and
confident.

Virtual Speaking Club

All participants had positive viewpoints
regarding the idea of a virtual speaking club.

Reflection Papers

Participants practiced and improved
their speaking skills a bit more, felt more
confident, and connected with others
through a videoconferencing tool while
speaking about daily life topics.
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5. Discussion

The aim of this research was to determine and understand the role of the top-
ic-based Virtual Speaking Club on Turkish adult EFL learners’ emotional at-
titudes towards speaking in English. This research is important in terms of
seeing that when people are given a chance to practice speaking, which is one
of the most critical points of learning a foreign language, they develop emo-
tional attitudes towards speaking English. As a result of this research, it was
observed that the participants had a positive experience and viewpoint during
the Virtual Speaking Club in general. They seemed to feel more self-reliant
and comfortable expressing themselves and discussing their thoughts in L2,
and the positive atmosphere encouraged them to speak the language. Similar-
ly, their self-confidence levels and anxiety levels were observed to positively
change. The majority of participants’ attitudes towards the use of videoconfer-
encing tools were positive, as well. These findings show that when people who
have insecurities or limited experience/vocabulary knowledge start practicing
speaking in English instead of absconding, they can overcome the negative
emotional attitudes and improve their English no matter how small it is. So,
the more they practice the more they feel better. Similarly, using Zoom for the
speaking club was useful since all of the participants had access to it. Thanks
to these aspects, their experiences and emotional attitudes turn out positive in
general at the end of the day.

A similar result was also seen in the research conducted by Alshahrani (2016)
with an online videoconferencing speech workshop. Using L2 in an authentic
environment had a positive impact on participants in the study. Additionally,
the research conducted by Canal (2020) has the same findings with this re-
search that through virtual interactions, participants got motivated to learn the
language, had positive thoughts about working with other learners, had more
self-confidence while speaking, overcame shyness and insecurity, and made
new friends. Therefore, the results that were found in this study corroborate
with previous research.

6. Conclusion

Before the Virtual Speaking Club, the majority of participants’ confidence and
anxiety towards speaking in English were negative. At the end of the study, it
was analyzed that there were positive improvements in the participants’ emo-
tional attitudes towards speaking in English. This study also revealed the im-
provement that participants had with using videoconferencing tools. It also
revealed that even though there is a debate on whether online education, on-
line courses or clubs are beneficial or not, it can be declared that there are still
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positive improvements on emotions by an online speaking club regardless of
scope. So, these speaking clubs can be helpful to improve confidence, get rid
of shyness, reduce anxiety, and also indirectly can help participants to fix their
grammar, sentence structure, and pronunciation.

7. Implications

This qualitative research study conducted with multiple case study method
clearly infers the fundamental points of the structural framework that the
study has. Based on the data analysis, the emotional attitudes and self-confi-
dence level while speaking in English, the anxiety level while speaking in Eng-
lish, using videoconferencing tools such as Zoom which is the online platform
used in this study as a setting, confidence level of the participants through vid-
eoconferencing tools, anxiety level of the participants through videoconferenc-
ing tools, and the attitudes of the participants towards virtual English speaking
club were clearly and effectively handled during the study to understand and
evaluate the participants’ changes in emotional attitudes. Therefore, the find-
ings demonstrated that both emotional changes of the participants and their
attitudes towards speaking English via an online platform positively improved
and the participants showed satisfaction of being in this speaking club. The
videoconferencing tools were also valuable and useful for the participants. The
speaking club was observed to contribute to the participants’ attitudes towards
the videoconferencing tools while speaking English and changed emotional at-
titudes towards speaking English with self-reliance and self-confidence. The
one important implication of this study is that the maintainability of similar
projects as speaking clubs can be conducted with the help of a topic-based syl-
labus and a comfortable online setting which is one of the fundamental com-
ponents of this project.

8. Limitations and Future Studies

Despite the successful carrying out of this research study with completely
maintained structures and components, there have been some limitations. One
of them was the decreasing number of participants in the study. The term “par-
ticipant loss” clearly explains the situation. Although all participants filled out
the open-ended questionnaires before the study, their number decreased when
the speaking club project officially started. Another limitation was the limited
time of the Zoom application, which was the setting of the study. Occasionally,
the 40-minute time period on Zoom did not let the meetings go on without
damaging the flow of conversations. This made some meetings challenging.
One more limitation was that apart from using open-ended questionnaires and
reflection papers, other tools such as voice recordings or short videos could be
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used to see the changes and improvements of emotional attitudes of the par-
ticipants more effectively.

In the light of the data analysis and findings of this research, similar projects and
further studies to elaborate, develop concepts and goals of the current study can
be conducted by considering the different points and required improvements
that this study clarifies. For example, with the help of extra diverse topics like
moral dilemmas, cultural differences; longer time period such as monthly or
yearly meetings instead of weekly meetings; and via different online platforms
such as Microsoft Teams, Google Meets. Turkish EFL learners can improve their
speaking skills, perceptions, and attitudes with the help of different instruments
or materials such as literature, films, story critics and some debates about par-
ticular titles or topics. In order not to encounter some possible problems such as
participant loss, the concept and the methodology of the project should be thor-
oughly constructed. Additionally, for different participant groups such as Turk-
ish young EFL learners, speaking club projects via games and storytelling can
be carried out. As mentioned before, future studies can search this topic with
using different ways like a task-based approach including the emotional attitude
differences between genders by having a homogeneous participant group.
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Appendix A: Questionnaire Form (Bilingual)

Form

Q1. How do you feel while speaking in English?
TR: Ingilizce konusurken nasil hissediyorsunuz?

Q2. How would you describe your level of confidence with your English speaking skills?
TR: Ingilizce konugsma becerilerinize olan giiven seviyenizi nasil tanimlarsiniz?

Q3. How would you describe your level of confidence with your English speaking skills while using videocon-
ferencing tools (such as Zoom)? )

TR: Video konferans araglarini (Zoom gibi) kullanirken ki Ingilizce konugma becerilerinize olan giiven seviye-
nizi nasil tanimlarsiniz?

Q4. How would you describe your anxiety level while speaking in English with multiple partners face-to-face?
TR: Birden fazla partnerle yiiz yiize eszamanl olarak Ingilizce konusurken ki kaygi seviyenizi nasil tanimlar-
siniz?

Q5. How would you describe your anxiety level while speaking in English via videoconferencing tools (such
as Zoom) with multiple partners synchronously? )

TR: Birden fazla partnerle eszamanli olarak video konferans araglari (Zoom gibi) araciligiyla Ingilizce konusur-
ken ki kaygi diizeyinizi nasil tanimlarsiniz?

Q6. What do you think of the use of videoconferencing tools (such as Zoom) to have conversations in English,
interact with people, and practice speaking skills?

TR: Ingilizce sohbet etmek, insanlarla iletisim kurmak ve konusma becerileri pratigi yapmak igin video konfe-
rans araglarinin (Zoom gibi) kullanimi hakkinda ne diigtinilyorsunuz?

Q7. What do you think about the virtual English-speaking club?
TR: Sanal Ingilizce konugma kuliibii hakkinda ne diigtiniiyorsunuz?
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Konu Tabanli Sanal Konusma Kultibiiniin
Yabanci Dil Olarak ingilizce Ogrenen Yetiskin
Tiirk Ogrencilerin ingilizce Konusmaya
Yonelik Duygusal Tutumlanindaki Rolii

Genis Ozet

Yabana dil olarak ingilizce, Tiirkiye de ilkokuldan lise son simifa kadar 6gretil-
mektedir. Egitim hayatimizin biiyiik bir béliimiinde Ingilizce dersi alsak bile,
zamanin biiyiik bir kismi konusmaktan ¢ok gramer kurallarina harcanmakta
ve dezavantaj haline gelmektedir. Ogrenenler pratik yapma sans1 bulamadik-
lar1 icin konusma becerilerini etkili bir sekilde edinemiyorlar. insanlar okul
hayatlarinda ve/veya is hayatlarinda ingilizce konusamama konusunda gii-
vensizlik duyabiliyorlar. Ingilizce 6gretimi alaminda, 6grencilere dil becerile-
rinin 6gretilmesi ¢ok 6nemlidir. Yine de konusma becerilerini 6gretmek, diger
becerileri 6gretmekten daha zorlayic1 ve biraz daha degerlidir. Ogrencilerin
yaslarina ve seviyelerine bagl olarak, 6gretmenler farkli metodolojiler, teknik-
ler ve etkinlikler kullanir. Ancak Tiirkiye’de, 6zellikle devlet okullarinda, ko-
nusma becerileri 6gretimi hafife alinmaktadir. Bu nedenle, 6grencilerin ¢ogu
kendilerini gelistiremez, 6zgiiven, motivasyon ve Ingilizce konusmaya kars
olumlu tutumlara sahip olamazlar. Basar1 diisiik oldugunda motivasyonlari-
nim da diistiigii gézlemlenmektedir. Ogrencilerin tutumlari, Ingilizceyi 6zgii-
venle konusma motivasyonlarim artirmak acisindan ¢ok kritik bir noktadir.
Ingilizce konusmaya yonelik tutumlarim degistirmek icin farklh yaklasimlar
ve egitim bicimleri uygulanmaktadir. Rahat bir konusma ortami olusturmak,
6grencilerin motivasyonlarin ve tutumlarin, 6zellikle de ingilizce konusmaya
yonelik duygusal tutumlarimi artirmak icin hayati 6nem tasir (Ryan ve Deci,
2017). Yetigkin 6grencilerin, cesitli konularda fikirlerini ve duygularim ifade
etme, aciklama acisindan motive olmalari icin ingilizce konusulan ortamlarda
bulunmalar1 gerekir. Konusma becerisini konu temelli bir miifredatla 6grete-
rek farkl konulara bakan tematik programlar, bu amag ve 6grenme siireci i¢in
¢ok uygundur. Eszamanh bir video konferans araci olan Zoom, dil 6grenimini
tesvik etmenin yani sira 6grencileri motive edebilir. EFL (Yabanc: Dil olarak
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Ingilizce) 6grencilerinin konusma becerilerindeki zorluklar1 ve endiseleri iize-
rine ¢esitli bilimsel ¢aligmalar mevcuttur. Hamouda (2020), sanal simiflarin
Suudi EFL 6grencilerinin konusma becerileri ve sanal siniflarin kullanimina
yonelik tutumlari iizerindeki etkisini arastirdi. Bulgular, sanal siniflarin ko-
nusma, telaffuz ve dinleme becerilerini gelistirmede faydali oldugunu gosterdi.
Ek olarak, sanal 6grenme siniflar1 yararli, kolay, kullanigli, eglenceli, ilging ve
faydaliydi. Ayrica, 6grencileri daha fazla konusmaya tesvik etti, baskalarinin
oniinde konugma korkularini azaltti ve tartigmalara katilma konusunda ken-
dilerine daha fazla giivenmelerini sagladi. Alshahrani’nin (2016) benzer bul-
gulari, yabanc dili otantik bir ortamda kullanan katilimeilar {izerinde olumlu
bir etki yaratti. Canals (2020) ayrica sanal etkilesimler yoluyla 6grencilerin
dili 6grenmek icin motive olduklarina, diger 6grencilerle calisma konusunda
olumlu diisiincelere sahip olduklarina, konusurken daha fazla 6zgiivene sahip
olduklarina, utangaclik ve giivensizligin iistesinden geldiklerine ve yeni arka-
daglar edindiklerine dikkat cekti. Al-Jarf (2021), cevrimici kurslar sirasinda
konusma etkinliklerinin konusma becerilerini gelistirme, 6zgiiven, rahatlama
ve yeni 6gretim deneyimleri agisindan faydal ve etkili oldugunu ortaya koy-
du. Ayrica konusma kuliipleri, kendilerini gelistirmek i¢in motivasyonu olan
ve Ingilizce konusurken yaptiklar1 hatalarin iistesinden gelmek isteyen kati-
limcilarmn bilgilerini gelistirmekte. Ek olarak, ingilizce grenenlerin konusma
becerileri pratigi yaparken yeni arkadaslar edinmelerini de sagliyor (Mosquera
Ordofiez & Villafuerte Holguin, 2021). Konugma Kuliipleri dogal bir ortamda
konugma pratigi yapma firsat1 yaratir ve konusma akiciliklarim gelistirmeleri-
ne yardimci olarak bir topluluk duygusu saglar (Risma, 2021). Bu goriis, Ko-
nusma Kuliibiiniin konusma becerisini ve Ingilizce konusmaya olan 6zgiiveni
gelistirmeye yardimcei oldugunu ve cesitli konularda konugsmak i¢in sayisiz fir-
sat sagladigini savunan Riyadini (2022) tarafindan da desteklenmektedir. Son
olarak, Konugma Kuliipleri, sinif egitimi diginda kullanilabilecek faydal bir
uygulama olabilir (Willis & Willis, 2007). Bu bulgularin 1s1¢inda, sanal siniflar,
cevrimici video konferans konusma atolyeleri ve Konusma Kuliipleri gibi sanal
iletisim kurmanin, EFL 6grencilerinin tutumlari, motivasyonlar1 ve konugma
becerileri lizerinde olumlu etkiler birakma giiciine sahip oldugu soylenebilir.
Ancak, konu temelli Sanal Konusma Kuliibii'niin Ingilizceyi yabana dil ola-
rak dgrenen Tiirk yetiskin 6grencilerin Ingilizce konusmaya yonelik duygusal
tutumlar tizerindeki roliine iligkin literatiirde bir bosluk bulunmaktadir. Bu
nedenle, bu arastirma makalesi bu boslugu doldurmay: amaclamaktadir. Ca-
lisma, coklu durum nitel arastirmasina dayal olarak gerceklestirilmistir. Ka-
tilmeilar Tiirkiye genelinde yabanci dil olarak Ingilizce 6grenen 20 yetigkin
Tiirk’ten olustu ve toplantilar Zoom uygulamas: iizerinden gerceklestirildi.
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Bu arastirmanin veri toplama kismi icin Google Forms’ta ¢evrimici agik uclu
bir anket formu olusturuldu ve katihmcilardan bir geri bildirim yazis1 isten-
di. Anket, Martin’in 2021'de “EFL Ogrencilerinin Konusma Yetkinliklerini
Gelistirmek icin Eszamanl Video Konferans Kullanimina iliskin Algilarim
Kesfetmek” baghkh aragtirma makalesi ile uyarlandi ve 7 sorudan olusuyor.
Toplanan veriler, katihmeilarin Ingilizce konusmaya yonelik duygusal tutum
degisikliklerini belirlemek icin kullanildi. Konusma Kuliibii seanslar yaklagik
1ila 2 saat siirdii ve her oturumda yasam, medya, teknoloji, egitim vb. konu-
lar konusuldu. 5 hafta siiren konusma kuliibiiniin ardindan veriler ¢evrimici
acik uclu bir anket ve geri bildirim kagidi araciligiyla toplandi. Bu ¢calismanin
bulgular1 ¢cogunlukla olumluydu. Bulgular, Sanal Konusma Kuliibii'nden 6nce
katilimeilarin Ingilizce konusmaya yonelik 6zgiivenlerinin ve kaygilarinin co-
gunlugunun olumsuz oldugunu gosterdi. Calismanin sonunda, katilimeilarin
ingilizce konusmaya yonelik duygusal tutumlarinda olumlu gelismeler oldugu
analiz edildi. Sonuclar ¢cogunlukla olumlu olsa da bazi sonuglarin, baz1 kati-
Iimcilar igin yeterli olmadig1 gozlemlendi. Bu ¢aligma ayni zamanda katihm-
cilarin video konferans aracglarini kullanmakla elde ettikleri gelismeyi de orta-
ya koydu. Sonug olarak, bu calisma bir Sanal Konusma Kuliibiine katilmanin
onemli oldugunu da gosterebilir. Ayrica, cevrimici egitim, ¢evrimici kurslar
veya kullipler yapmanin yararl olup olmadig tartisilsa da, kapsami ne olur-
sa olsun ¢evrimici konusma kuliibii ile duygular {izerinde olumlu gelismelerin
olabilecegi ortaya ¢ikti. Dolayisiyla, bu konusma kuliipleri 6zgiiveni artirma-
ya, utangacliktan kurtulmaya, kaygiy1 azaltmaya yardimci olabilir ve dolayh
olarak katihmeilarin dilbilgisini, ciimle yapilarim ve telaffuzlarini diizeltme-
lerine yardimci olabilir. Benzer bir sonug¢ Alshahrani (2016) tarafindan gev-
rimigi video konferans konugsma atélyesi ile yapilan arastirmada da goriildii.
Yabanci dili otantik bir ortamda kullanmak, arastirmaya katilanlar iizerinde
olumlu bir etki yaratti. Ek olarak, Canal (2020) tarafindan yapilan arastirma,
sanal etkilesimler yoluyla katiimeilarin dili 6grenmek icin motive olduklarini,
diger o6grencilerle calisma konusunda olumlu diisiincelere sahip olduklarini,
konusurken daha fazla 6zgiiven sahibi olduklarini, utangaghklarini yendikle-
rini ve yeni arkadaslar edindiklerini ortaya cikartti. Bu nedenle, bu calismada
bulunan sonugclar 6nceki aragtirmalarin sonuglari ile uyumludur.
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