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Research Article

The aim of the study is to determine the experiences of English teachers through
Erasmus+ projects and to examine their views on the reflection of these experiences in
school/classroom environments. The research was conducted in a phenomenological
design. The participants of the study consisted of 10 English teachers working at
different levels and school types affiliated with the Ministry of National Education. Focus
group interview technique was used to collect the data. In this context, data were
collected through a semi-structured interview form prepared by the researchers. The
data obtained from two focus group interviews were analyzed using the content analysis
method. As a result, it was determined that English teachers gained different personal,
socio-cultural, and professional experiences through Erasmus+ projects. It was
concluded that teachers reflected these experiences to their school/classroom
environments by supporting them with examples, using web 2 tools, sharing newly
recognized cultural characteristics, using different teaching methods, techniques, and
materials in their lessons, and giving assignments for the use of technology. It was
determined that teachers had difficulties in reflecting on their experiences gained in
project processes in school/classroom environments due to the curriculum,
examination system, physical environment of the school, students, teachers, and
administrators.

ingilizce Ogretmenleri Deneyimledikleri Erasmus+ Projelerini Okul/Sinif

Ortamlarina Nasil Yansitiyor?

Makale Bilgisi

0z

DOI: 10.14812/cuefd.1439913

Makale Gegmisi:

Gelis 19.02.2024
Dizeltme 14.05.2024
Kabul 25.08.2024

Anahtar Kelimeler:
Erasmus+ Projeleri,
ingilizce Ogretmeni,

Arastirmanin amaci, ingilizce 6gretmenlerinin Erasmus+ projeleri araciligi ile edindikleri
deneyimlerin belirlenmesi ve bu deneyimlerin okul/sinif ortamlarina yansitilmasina
iliskin goruglerinin incelenmesidir. Arastirma olgubilim deseninde gergeklestirilmistir.
Arastirmanin katihmcilarini Millt Egitim Bakanlig’'na bagh farkli kademelerde ve okul
tirlerinde gdrev yapan 10 ingilizce gretmeni olusturmustur. Verilerin toplanmasinda
odak grup gorusmesi teknigi kullanilmistir. Bu kapsamda arastirmacilar tarafindan
hazirlanan yari yapilandiriimis gériisme formu araciligiyla veriler toplanmistir. iki odak
grup gorismesinden elde edilen veriler, igerik analizi yontemi kullanilarak analiz
edilmistir. Sonug¢ olarak arastirmada ingilizce 6gretmenlerinin Erasmus+ projeleri
araciliglyla kisisel, sosyo-kiltirel ve mesleki tirde farkli deneyimler kazandiklari
belirlenmistir. Ogretmenlerin kazandiklari bu deneyimleri; érneklerle destekleyerek,
web 2 araglari kullanilarak, yeni taninan kultir 6zelliklerini paylasarak, farkh 6gretim
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Kisisel ve Sosyo-kultiirel Deneyim, yontem, teknik ve materyalleri derslerinde kullanarak ve teknoloji kullanimina yonelik
Mesleki Deneyim. ddevler vererek okul/sinif ortamlarina yansittiklar sonucuna ulagilmistir. Ogretmenlerin

proje sureglerinde kazandiklari deneyimleri okul/sinif ortamlarina yansitirken; 6gretim
Arastirma Makalesi programi, sinav sistemi, okulun fiziki ortami, 6grenci, 6gretmen ve yonetici kaynakli

zorluklar yasadiklari belirlenmistir.

Introduction

Today, accelerating scientific and technological developments have caused the European Union states
to interact not only in economic but also in political, social, and cultural contexts (Bulut, 2021). European
Union education policies have been established to support the socio-cultural interaction between
member states (Genger, 2009). Educational policies, which pave the way for the integration and
intercultural interaction of the European Union countries, aim to provide cooperation between member
countries at international, national, regional, or local levels (James, 2013).

When the education policies of the European Union are analyzed, promoting lifelong learning has
started to be among the priority objectives of these policies since the beginning of the 2000s. In this
context, education policies are based on realizing goals such as making education open and accessible to
all, improving the quality of vocational education, and making lifelong learning accessible to individuals
(Bulut, 2021; Saglam, 2009). Therefore, it is seen that European Union education policies cover a wide
range of areas and forms of education from parents to students, teachers, and school administrators,
from university institutions to professional institutions, and experts to ministers (Cansever, 2009; Gencger,
2009; Oztiirk, 2009).

These objectives set by the European Union are implemented through some basic programmes on
relevant fields and groups. These programmes include the COMMET and Erasmus programme launched
in 1987, the Socrates I-Il programme implemented between 1995 and 2006, the Lifelong Learning and
Youth Programme which was active between 2007 and 2013, and the Erasmus+ programme implemented
between 2014 and 2020 (European Commission Education & Training, 2013). All programmes supported
by the European Commission were gathered under the umbrella of Erasmus+ between 2014 and 2020
(National Agency, 2020). In this context, the Erasmus+ programme consists of three main action plans and
two special action plans under the titles of learning mobility of individuals (main action plan 1),
cooperation for innovation and exchange of good practices (main action plan 2), support to policy reform
(main action plan 3), Jean Monnet (special action plan) and sports activities (special action plan) (National
Agency, 2022).

Within the framework of the action plans, the main objective of the Erasmus+ programme is to
improve the quality of education by providing support to prospective teachers, teachers, and
administrators in implementing new methods and tools. In addition, the programme has objectives
focusing on school education such as improving teachers' professional knowledge and skills, supporting
basic skills (mathematics, science, and literacy) with more efficient teaching methods where student
achievement is low, cooperating with schools on early school leaving and improving the quality of pre-
school education (Center for European Union Education and Youth Programmes, 2017). Through the
Erasmus+ programme, opportunities are provided for educational staff and students to explore different
cultures, acquire the necessary life skills and improve their teaching skills internationally (Cantez & Atar,
2021; Dinger et al., 2017; Doslu-Kirath, 2019; Karakus et al., 2017).

In addition to the objectives of the programme on school education, there are also some objectives
on teacher education. These objectives include teachers' exploring different learning environments,
taking into account individual differences in multicultural environments, and developing and using
innovative and technology-supported materials and methods (D&sli- Kiratli, 2019; Genger, 2009). In this
respect, it is seen that the Erasmus+ programme offers learning experiences that support teachers'
professional development as well as their social skills (Barzano, 2002; Fansa, 2021; Romano, 2002).
Teachers' experiences the gains from the projects in their school environments also play an important
role in the aims of the project processes (Cantez & Atar, 2021; Fansa, 2021). Therefore, the experiences
offered to the participants in Erasmus+ projects, the knowledge, and skills gained through these
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experiences, as well as the reflections of these experiences on educational environments are seen as
another research area that needs to be examined.

When national literature on the subject is evaluated, it is seen that the Erasmus+ programme is
examined in the context of cultural experience and intercultural interaction (Bulut, 2021; Ersoy & Oncill,
2016; Giiler, 2020; Kiigiikcene & Akbaslh, 2021; Ozmen, 2019; Yontem & Yildiz, 2017); It is seen that the
difficulties experienced in the process are determined by focusing on the opinions and perceptions of
individuals from different groups who have carried out project mobility (Adanir & Susam, 2019; Akay &
Yanpar-Yelken, 2012; Basaran et al., 2021; Bozak et al., 2016; Bozkur, 2019; Dinger et al., 2017; Fansa,
2021; Hacioglu-Bahadir & Giirsoy, 2020; Karli & Ozel, 2020; Mizikaci & Aslan-Ugur, 2019; Unal, 2016). In
other studies, in the literature, the contribution of the Erasmus+ programme to the development of
foreign language skills was examined (Cangil, 2004; Ceylan & Yorulmaz, 2010; Fidan & Karatepe, 2021;
Kuloglu, 2020; Mirici, 2019; Semiz & Salman, 2017; Ungan, 2015).

The results of international studies on the subject show that Erasmus+ projects offer important
experiences in the development of participants' perceptions of identity, personal development,
communication and language skills (Cairns, 2019; Deakin, 2013; Fansa 2021, Jacobone & Moro, 2015;
Junknyte-Petreikiene & Pukelis, 2007; Souto-Otero et al., 2013) and contribute to the familiarisation of
education professionals with innovative teaching approaches (Barzano, 2002; Romano, 2002;
Thorsteinsson & Page, 2008). In addition, these positive experiences have also been found to contribute
to the development of the institutions to which the mobility individuals are affiliated (Jansone & Dislere,
2016; Leung 2012).

The results of national and international studies show that Erasmus+ projects provide positive
contributions to participants in the fields of personal, social, and cultural development, foreign language
development, and professional development. Among these participants, especially the positive
experiences of teachers from different branches have been researched more (Akay & Yanpar-Yelken,
2012; Basaran et al., 2021; Barzano, 2002; Bozak et al.,2016, Fansa, 2021; Karakus et al., 2017; Kesik &
Beycioglu, 2020; Romano, 2002; Thorsteinsson & Page, 2008). However, in the related literature review,
no research was found that examined the extent to which English teachers who frequently take part in
projects reflect their experiences in different dimensions of the implementation process. According to
Mirici (2019), teachers who experience European educational practices in their learning environments are
expected to naturally reflect these experiences in their teaching environments. In this context, it is
necessary to examine in depth the reflection of the experiences of English teachers involved in Erasmus+
projects in their classroom and school environments.

Based on these requirements, this study aimed to determine the experiences of English teachers
through Erasmus+ projects and to examine their views on the reflection of these experiences in
school/classroom environments. In line with this purpose, answers to the following research questions
were sought.

e What are the experiences of English teachers through Erasmus+ projects?

e What are the views of English teachers on the reflection of their experiences gained from
Erasmus+ projects in the school/classroom environment?

e What are the challenges that English language teachers face when reflecting on their project
experiences in their school/classroom environments?

The results obtained from the study are expected to provide important contributions to curriculum
development experts in the development of English curricula by supporting them with Erasmus+ project
outcomes. In addition, it is thought that the results will guide English teachers in reflecting on their
experiences gained in projects in the classroom environment.
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Method

Research Model

The research was conducted in a phenomenological design, which is one of the qualitative research
designs. In phenomenological research, it is aimed to explore the problem in certain dimensions through
the perspectives or perceptions of individuals who experience the phenomenon (Patton, 2002). In this
study, the phenomenological design was preferred since it was aimed to examine in depth the experiences
of English teachers who experienced Erasmus+ projects and their views on the reflection of these
experiences in school/classroom environments.

Participants

The participants of the study consisted of 10 English teachers working at different levels and school
types affiliated with the Ministry of National Education in a province in the Aegean Region in the second
semester of the 2021-2022 academic year, who took part in Erasmus+ projects and carried out at least
one mobility. The participants of the study were determined in two stages. In this context, firstly, the
maximum diversity sampling method and then the criterion sampling method were used. For this purpose,
firstly, the R&D unit of the Provincial Directorate of National Education was contacted and the list of
schools that realized and accepted Erasmus+ projects was taken. Then, to provide rich data for the
research, English teachers who teach at different school types and levels and who work as coordinators
or participants in Erasmus+ projects were identified. Again, to obtain inclusive and rich data in the study,
among the English teachers identified in the firs n t stage, volunteer teachers who showed at least one
mobility within the scope of Erasmus+ projects were included in the study.

Six of the teachers included in the study were female and four were male. One of the teachers had a
professional seniority of less than 10 years and the other teachers had a professional seniority of 10 years
or more. Six of the teachers work in secondary schools at different socio-economic levels and four of them
work in high schools (two social sciences high schools, one science high school, one religious vocational
high school). Four of the teachers have worked in Erasmus+ projects only as participants, two of them
only as coordinators, and four of them as both coordinators and participants. Within the scope of
Erasmus+ projects, six of the teachers have mobilized once, one teacher has mobilized twice, one teacher
has mobilized three times, one teacher has mobilized eight times and one teacher has mobilized nine
times.

Data Collection Process

Focus group interview technique was used to collect the data. In focus group interviews, a semi-
structured interview form prepared by the researchers was used. The draft interview form prepared in
line with the purpose of the research was submitted to the opinions of five experts who are experienced
in qualitative research and have a doctorate degree in the field of curriculum and instruction. In line with
the expert opinions, reorganizations were made to make two question items clearer and the interview
form was finalized. The interview form included six basic questions to determine the demographic
characteristics of the participants, their experiences in Erasmus+ projects, their reflections on these
experiences in school/classroom environments, and the problems they experienced in the process.

Focus group interviews were conducted in two sessions five days apart. Six English teachers were
interviewed in the first session and four in the second session. The date and place of the focus group
interviews were determined in line with the views and wishes of the participants. In this context, the
interviews were conducted online due to the difference in the appropriate periods and transportation
possibilities indicated by the participants. Before the interview, the interview permission form was sent
to the teachers via e-mail. and asked them to sign electronically. The first session lasted approximately
two and a half hours and the second session lasted one and a half hours.
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Data Analysis

In the study, the data obtained from two focus group interviews were analyzed using the inductive
content analysis method (Patton, 2002). For this purpose, firstly, the data obtained from the focus group
interviews were transcribed and the data were coded. In this process, four main themes explaining the
codes were reached. The codes under the themes were re-examined and their similarities and differences
were determined, and the themes were revised by bringing the similar ones together.

In line with the strategies suggested in the literature to ensure the validity and reliability of qualitative
research (Bogdan & Biklen, 2007; Brantlinger et al., 2005; Erlandson et al., 1993; Patton, 2002), depth-
oriented data were collected from the participants during the interviews to ensure credibility; data source
triangulation was achieved by including participants with different professional seniority and working in
different types of schools. In addition, member checking was obtained by ensuring that the participants
checked their responses and expert review was carried out by consulting the opinions of two experts who
are experienced in qualitative research. In the same direction, it was aimed to describe all the studies in
detail and to ensure transferability by using criterion and maximum diversity sampling methods from
purposeful sampling methods. The findings obtained in the research were evaluated separately by each
researcher and consistency review was examined, and finally, confirmability was ensured by supporting
the raw data with direct quotations.

Research Ethical Approvals

For the ethics committee report required for the research, an application was made to Kiitahya
Dumlupinar University Scientific Research and Publication Ethics Committee with the requested content.
After the ethics committee report numbered 2022/111401, the participants were interviewed, and the
necessary permissions were obtained.

Findings

The findings of the research are presented under the titles of "personal experiences gained through
projects and reflection of these experiences to school/classroom environment", "socio-cultural
experiences and reflection of these experiences to school/classroom environment", "professional
experiences and reflection of these experiences to school/classroom environment", "difficulties
encountered in reflecting the experiences gained through projects to school/classroom environment ".

1. Personal Experiences Gained through Projects and Reflecting These Experiences to the
School/Classroom Environment

The findings regarding the personal experiences of English teachers through Erasmus+ projects and
the reflection of these experiences in school/classroom environments are presented in Figure 1.

Figure 1
Personal Experiences Gained through Projects and Reflection of These Experiences in the

School/Classroom Environment
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When Figure 1 is analyzed, it can be seen that English teachers stated that the Erasmus+ projects they
were involved in increased their self-confidence the most. T2, one of the English teachers, emphasized
the happiness created by the realization of a project that she mentally designed and stated that "..it
improves our self-confidence. This makes me very happy: The realization of what | once thought, designed,
and wrote. In other words, it is a sense of self-confidence to realize what came out of the tip of my pen
and ... to enable others to live and experience it". Emphasizing that she had the opportunity to compare
herself with the participant teachers in the project partner countries in terms of her professional
competencies through Erasmus+ projects, T5 stated her opinion as follows: "When we go there, we say
that yes, we are successful and good in our profession. When we get feedback from the teachers and
students of other countries, | say that we are doing this job well". T1, one of the teachers who emphasized
that Erasmus+ projects developed a positive attitude towards the teaching profession and gained self-
confidence, expressed his opinion as follows "The truth of the matter is that it was these projects that
made me more attached to teaching and gave me more self-confidence both in the school, in the society
and my environment."

English teachers stated that the Erasmus+ projects in which they took part also provided them with
positive personal experiences in the use of technology. T10, one of the participants who emphasized
especially the use of web 2 tools in the related subject, stated his opinion as follows:

"I developed myself technologically in line with the tasks | received. | was already interested in making
e-journals. While designing journals with children, | discovered Canva a little bit. And | started to use it
professionally... It improved me in terms of web 2 tools", while T5 of the participants stated, "At the same
time, these Erasmus+ web 2 tools provide you with an experience for many other materials that can be
used in education”.

Participants stated that the Erasmus+ projects they took part in also provided them with positive
personal experiences in terms of creating new areas of interest. Emphasizing that Erasmus+ projects
create a desire to acquire new knowledge even in a subject that they are not normally interested in, T3 of
the participants said: "As a teacher with little geographical knowledge and interest, | have the opportunity
to get to know the cultures | work with a little more. This makes you want to learn about a subject you are
not interested in. And it adds a lot to me personally in terms of culture. You want to learn more about that
country, that culture. It provides permanent learning...". Again, T1, one of the participants, emphasized
that he had never conducted in-depth research on contemporary art and the contribution of sports to
health before the Erasmus+ projects, but emphasized the contribution of the projects in this regard and
stated his opinion as follows

"I have asked myself the question of what contemporary art is many times. | mean, is contemporary
art, art, art, painting, music? It doesn't exist. It includes video, music, this, and that. | read the world's
articles about it, | researched many artists. | even discovered that there are artists in Turkey, | contacted
them and included them in the project. | mean, apart from that, a very good example was this, our big
project, healthy life through sports, during this project process, | seriously read the publications of the
World Health Organization on the relevant subject. | have always learned and experienced these in this
process. Apart from that, | had not researched this subject. | think the only reason why | have this
knowledge equipment now is Erasmus+ projects."”

It is seen that another dimension mentioned by the participants regarding positive personal
experiences is gaining the ability to work with the team. T6, one of the teachers who defended this view,
emphasized that the teachers who took part in Erasmus+ projects were generous in sharing information
and learning together and said: "The generosity of the people who do the projects over time, the fact that
they like sharing... | think these make people happy. It multiplies. | think we multiply by doing projects.”
Again, T5, one of the teachers who emphasized that Erasmus+ projects increased student-teacher and
teacher-teacher interaction, stated his opinion as follows: "...teamwork between students and teachers is
also very useful in the development of this feature. When we go to the national agency for training, the
first thing they advise us is to establish a core team and have a good interaction with that team. So, we
learn this during this process. We learn from each other..."
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English teachers also stated that Erasmus+ projects raised awareness about the importance of
knowing a foreign language. Among the teachers who defended this view, T9 stated that "Teachers saw
practically how valuable English is in these places" and T10 stated that "/ was speaking English in the
lessons but... There was an environment for my students to use the language they learned. Of course, | can
say that my personal motivation increased because | used the language." English teachers stated that
Erasmus+ projects also provided them with positive personal experiences in time management. T1, one
of the teachers who defended this view, said: "With the experiences you gain from here, you enter into
different research methods or a different project execution process. In other words, you write down what
you will do in this project in two years. This means a very serious time management, programme
management... it adds other experiences to you".

In addition to these findings, the participants stated that by using web 2 tools effectively in their
lessons through Erasmus+ projects, they reflected their personal experiences on the use of technology to
the school/classroom environment and that the new knowledge they gained through the projects enabled
them to present rich examples related to the course content. S3, one of the teachers who defended this
view, stated that she gave examples from different experiences related to the subject she was teaching
and thus enriched the lesson as follows: “In the 9th grade, we read ‘Charles Dickens’ A Tale of Two Cities'.
The French Revolution was described there. Thanks to the project, | was able to be in Paris. There, for
example, | experienced the pages we read by walking on that street and observing them. Then, when |
return, it is a great thing to be able to say yes, | observed this, this was like this, this was like this while |
was explaining it in that lesson.” English teachers stated that thanks to the self-confidence they gained
through Erasmus+ projects, they became enthusiastic while carrying out their teaching profession and
developed a positive attitude towards their profession. The teachers stated that this positive attitude is
reflected in the classroom environment in the form of "making students realize the importance of
language learning and increasing their motivation for language learning"”. T9, one of the teachers who
defended this view, said:

"We tell the students about something we experienced there. Then we tell them that this is an
advantage of knowing English. This attracts students' attention and interest in the lesson and increases
their motivation. We tell the students that 'you will have many opportunities in the context of mobility at
the university, English is essential for you to prepare yourself, you need to put it in your life’, it is effective".

The observation of a teacher who carried out more than one mobility on other teachers who carried
out mobility is as follows: "I mean, after participating in various activities, they come with such energy. |
see this energy in them very well. | mean, our teacher has great energy on his/her return. He directly
transfers what he has seen and observed to his students. He shares one-to-one photographs and videos."

2. Socio-Cultural Experiences Acquired through Projects and Reflecting These Experiences to
School/Classroom Environment

The findings related to the social-cultural experiences of English teachers through Erasmus+ projects
and the reflection of these experiences in school/classroom environments are presented in Figure 2.
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Figure 2
Socio-Cultural Experiences Gained through the Projects and Reflection of These Experiences in the
School/Classroom Environment

O

Making new
friendships

Appl)ci%g the
observed school
cultures in their own
schools
Shaan the
characteristics of the
newly recognised
culture

o Q

REFLEC%O.\'S ON

Recognising new SOCIO- SCHOOL-
cultures Eg}&%& i CLASSROOM
=2 ENVIRONMENT

Use in the attention
attracting phase of
the lesson

Q

Effective
communication

Providing rich
examples in the
lesson

As seen in Figure 2, English teachers stated that the Erasmus+ projects they were involved in enabled
them to make new friends in a socio-cultural context. T3, one of the teachers with this view, stated "We
can establish good bonds. We even made good friendships at the end of the project”. English teachers also
stated that Erasmus+ projects in the socio-cultural context improved their effective communication skills.
Emphasizing that Erasmus+ projects are carried out with teamwork, T2, one of the teachers, expressed
his opinion as follows: "We need to have good communication skills because we need to make people love
this job and make them do it voluntarily during the execution of the project. In other words, | think it
improves this skill to provide that balance". English teachers also stated that Erasmus+ projects enable
them to recognize new cultures in a socio-cultural context. T7, one of the teachers who defended this
view, emphasized that he also went abroad with his means but Erasmus+ projects enabled him to
experience the culture of the country where mobility was carried out and stated his view as follows: "/
have traveled abroad with a tour, but going abroad with Erasmus+ is a different dimension. Because you
enter into a life that you cannot find on the internet, you enter into a living world, our partners attach
great importance to cultural values." Emphasizing that Erasmus+ projects provide the opportunity to
observe the cultural structure of the countries where mobility is carried out, T9 of the teachers said: "We
saw many things about their festivals and sadness, for example in Spain, they hung the portrait of the King,
who exhibited a wrong administration, upside down in the museum. This is a clue about that place, to
learn something culturally... Of course, they always told us what happened in the museums, festivals and
celebrations we visited. We learned about their culture and food".

It was determined that English teachers reflected the socio-cultural experiences they gained through
Erasmus+ projects to their school/classroom environments in the form of "sharing the characteristics of
the newly recognized culture, applying the observed school cultures in their own schools, using them in
the attention attracting phase of the lesson and presenting rich examples in the lesson". Emphasizing that
teachers share the characteristics of the newly recognized culture with documents, T1 stated his opinion
as follows: "When we participate in these activities, everyone comes back with a video, a photograph, even
with writings, notes, memories brought from there, and this lasts for a really long time, that is, memories
told for a very long time, ... memories told for a very long time, the culture lived there, always curious
things are asked". Emphasizing that they would like to implement the good practice examples among the
school cultures observed through Erasmus+ projects in their own schools, T3 stated his opinion as follows
"Teachers used to do the cleaning of each class themselves. The principal wanted to take it immediately
and share it with the teachers when we returned to school."

T7, one of the teachers who stated that they used the socio-cultural experiences they gained through
Erasmus+ projects while teaching the lesson, emphasized that they used the materials they brought from
the countries they went to at the attention-attracting stage of the lesson and stated his opinion as follows:
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"There is a subject of tourism in the eighth grade. We buy magnets when we go to countries. There are
also culture-specific gifts given by the partners in the countries we visit. When we make the introduction
of the lesson with them, it has an incredible effect". Emphasizing that they use the socio-cultural
experiences they have gained through Erasmus+ projects to present rich examples in their lessons, T8,
one of the teachers, said: "The content of my lesson is quite rich, for example, we have a culinary unit in
eight grades. We are now encountering examples from the culinary culture of many countries. We can
explain and exemplify our experiences in situations we encounter in the lessons".

3. Professional Experiences Gained through Projects and Reflecting These Experiences to
School/Classroom Environment

The findings related to the professional experiences of English teachers through Erasmus+ projects
and the reflection of these experiences in school/classroom environments are presented in Figure 3.

Figure 3
Professional Experiences Gained through Projects and Reflection of These Experiences in the
School/Classroom Environment
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As can be seen in Figure 3, English teachers stated that Erasmus+ projects enabled them to observe
the application of different teaching methods and techniques. T8, who stated that they could use the
methods and techniques they observed through the project in the classroom environment, stated his
opinion as follows: "Actually, we have such a game, but | don't know, but I didn't see it or | thought that |
couldn't do it because | didn't see it. Here, | saw how children from different countries who don't know
each other at all can form a group and serve a purpose. In that respect, it was useful."

English teachers also stated that Erasmus+ projects provided the opportunity to question their
professional competencies. T1, one of the teachers who emphasized that she was affected by a lesson
she watched within the scope of the project and questioned herself, stated her opinion as follows: "We
attended an English lesson in the lesson presentation. An airplane mode is given in the middle, there is a
stewardess in the front. The students are sitting on the airplane seat. And they are traveling in a plane.
They animated this for us. We watched it like this, it was very good. And | was very impressed by it, |
questioned myself. You question yourself professionally. Of course, you see positive aspects, but you also
see negative aspects".

Participants also stated that Erasmus+ projects provided professional satisfaction. T3, one of the
teachers who is in the sixteenth year of his/her profession and questioning his/her professional life, stated
his/her opinion on this subject as follows: "I mean, having experienced this in the 17th-16th year of the
profession, yes, | am not counting in my place, something different is happening in my life. In this sense, in
terms of satisfaction, it gives people professional satisfaction”. T5, one of the teachers, emphasized that
the project studies were the most enjoyable moments of his professional life and stated his opinion as
follows: "For example, | can say that the most enjoyable moments | have experienced in my profession
were the interactions | had in the projects | participated in".
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English teachers also stated that Erasmus+ projects enable them to practice their language. T8, one of
the teachers who defended this view, emphasized that the mobility carried out in the projects moved the
language practice from manipulated environments into life and said "In other words, the project creates
an area where we can use English. The more we can use English in our lives, everywhere, the more our
skills improve. | think it has such a contribution to myself, | feel this". T9, one of the teachers, stated his
opinion on the related issue as follows: "We used English in the places we went to in a way that we have
never used it effectively here. We had the opportunity to use it practically."

Participants stated that they reflected their professional experiences gained from the projects to their
school/classroom environments by applying the methods, techniques and materials they learned in their
lessons and giving assignments for the use of technology. T5, who expressed this view, emphasized that
he enabled students to communicate with students from different cultures by reflecting the video
conferencing systems they used in the project to the classroom environment and said "My lessons are
generally skills lessons. In other words, it is a course based more on listening and speaking. In my lessons,
we connected with French students and Italian students via video conferencing and did activities from time
to time. This was enjoyable for the students." Again, T10, one of the teachers who emphasized that he
applied an activity carried out during the project process in the classroom environment and that the
students learned vocabulary with pleasure, stated his opinion on the related subject as follows: "Imagine
that | divided an A4 paper into 8 pieces. | divided the class into 3. Here we formed 3 groups. The groups
turned around and wrote the most difficult words on the papers. .... You know, at least they learned the
word they had difficulty with".

4. Difficulties Encountered in Reflecting Experiences Gained Through Projects to School/Classroom
Environments

The findings regarding the difficulties encountered by English teachers in reflecting on their
experiences gained through Erasmus+ projects in the school/classroom environment are presented in
Figure 4.

Figure 4
Difficulties Encountered in Reflecting Experiences Gained Through Projects to School/Classroom
Environments
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When Figure 4 is analyzed, it is seen that English teachers stated that they could not reflect their
experiences gained through Erasmus+ projects in school/classroom environments due to the content-
intensive curricula. T4, one of the teachers who defended this view, stated "Because the curriculum is
intensive, and this is a big obstacle for us in teaching English. You know, there are about 100 words from
two units. | am only talking about vocabulary; the other parts are pluses. There is a shortage of time. |
think the curriculum is an obstacle." 1t is seen that other difficulties encountered by English teachers are
related to central exams. In this context, T8 expressed his opinion as follows: "Since there is preparation
for the exam, our students cannot be directed to these activities as easily as them. | mean, they have
hundreds of questions waiting to be solved at home."
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English teachers stated that they could not reflect the experiences they gained through Erasmus+
projects in the school/classroom environments due to the inadequacy of the school's physical
environment. Emphasizing that basic needs could not be met in schools, T9 said "The physical facilities of
the schools in Europe are very high level. In Prague, there was a swimming pool in a school we went to...
We are looking at the basic needs once we finish them." T2, who stated that they could not reflect on the
experiences they gained through Erasmus+ projects in the school/classroom environments because of the
students, expressed his opinion as follows "Maybe more than half of our school is foreign students. In
other words, there are many students from Iraq, Iran, Syria, and Afghanistan. Turkmen are coming from
Afghanistan and so on. In other words, it is very difficult for us to harmonize with them in many ways or
for us to help them in these matters. This situation becomes even more difficult when we are limited to the
classroom. These children have problems other than learning and education, that is, they have adaptation
problems." T1, one of the teachers who expressed an opinion on the related subject, compared the
student profile of the partner countries with the students in Turkey and said "/ think we have a lot of
problems in terms of readiness. | mean, | think that we do not have students with the same profiles.
Because my school profile is certain”.

Participants stated that they could not reflect on their experiences gained through Erasmus+ projects
in school/classroom environments because of teachers. T1, one of the teachers who defended the related
view, emphasized that teachers were not open to learning, their perspectives on projects were negative
and they saw projects as excursions and said "There are stereotyped teaching methods and methods, it is
difficult for many teachers to go beyond these, going beyond these is considered strange. It is probably
related to the lack of open vision of our teachers. Provided that it depends on the energy of the teacher,
because some of the teachers who will participate in the activity that we have selected through a very
difficult process may not be able to benefit from the project completely due to their age, family problems,
or their view of the project.”

It is seen that other difficulties experienced in reflecting on project experiences are related to school
administrators. Emphasizing that it is difficult to carry out such projects if school administrators do not
support, hinder, or mob the projects, T8, one of the teachers, stated that;

"In big projects such as Erasmus+, some school administrators, instead of being behind the teacher,
being supportive, being a team, can become rivals as the project grows or a war can break out between
the teacher and the administrator. Unfortunately, we heard silent screams from many schools during the
period when | was doing a project. For this reason, some teachers are afraid of doing projects. Because it
is very difficult and exhausting to carry out a big project on the one hand and to be at war with someone
in authority on the other. It is almost a kind of mobbing. The teacher knows everything in the kitchen. But
he has no authority. The teacher has a good command of the subject and works in good faith. But he may
be oppressed. In other words, | think that if there is a mechanism that supervises the project schools from
the outside and can stop when something wrong happens, more projects will come out".

T1, one of the teachers who expressed an opinion on the related subject, emphasized that the
administrators perceived the projects as excursions and stated his opinion as follows: "There were
administrators who saw the projects only as excursions. | had to take him there with regret. | had very
serious problems in my heart".

Discussion & Conclusion

In this study, the experiences gained through Erasmus+ projects and the reflection of these
experiences on school/classroom environments were analyzed through teachers' opinions. The findings
were categorized under four dimensions: "personal experiences and reflection of these experiences in the
school/classroom environment, socio-cultural experiences and reflection of these experiences in the
school/classroom environment, professional experiences and reflection of these experiences in the
school/classroom environment, and difficulties encountered in reflecting the experiences gained through
the projects in the school/classroom environment". Within the scope of personal experiences, it was
determined that Erasmus+ projects provided English teachers with self-confidence through experiences
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such as "realization of a mentally designed project, finding the opportunity to compare themselves with
the teachers of project partner countries in terms of their professional competences, and developing
positive attitudes towards the profession".

The fact that EFL teachers who took part in the projects stated that they gained self-confidence may
be because they had the opportunity to express themselves in an international context and received
positive feedback. This finding obtained in the study is in line with the research results of Adanir and
Susam (2019), Bagci et al. (2018), Endes (2015), Ozdem (2013) and Papatsiba (2005). Fansa (2021), in his
research conducted with participants who undertook the role of youth workers in projects, concluded
that the participants increased their self-confidence by traveling to a country whose language and culture
they did not know at all for the first time. Dolga et al. (2015) concluded that the self-confidence gained by
the participants through the projects was realized in the academic context. In other findings of the study,
it was determined that the projects provided teachers with positive personal experiences in the use of
technology as they provided the opportunity to use web 2 tools at a professional level. When the related
researches are analyzed, it is seen that similar results are obtained. For example, Basaran et al. (2021),
who examined the effects of Erasmus+ projects on schools, determined that the use of technology in
educational environments increased through projects and concluded that the quality of education
increased through digital content created by teachers with web 2 tools. In Kaynar-Cebeci's (2022) study,
it was determined that participant teachers' presentation skills improved, and they started to use web 2
tools in their lessons. Therefore, it is seen that web 2 tools used at different stages of the projects
contribute positively to the personal development of teachers who try to keep up with the rapidly
changing technology.

It has been determined that Erasmus+ projects provide teachers with the opportunity to create new
reading and interest areas by providing in-depth research and access to information on different subjects.
This situation can be associated with the fact that teachers who produce projects on different subjects
discover new areas while conducting research and reach mental satisfaction. This finding obtained from
the research supports the research results of Ersoy and Onciil (2019). In this study, it was concluded that
doctoral students had the opportunity to compare the new information they reached with their existing
knowledge and make discoveries. Similarly, Adanir and Susam (2019) concluded that project participants
gained skills such as developing different perspectives and being open to learning and research through
projects. In other findings, it was determined that Erasmus+ projects provide teachers with positive
personal experiences in gaining teamwork skills by providing teacher-student, teacher-teacher, teacher-
teacher, and student-student interaction and information sharing. It is seen that this is because the
participants produce different products by working in cooperation and that the participants enjoy this
process (Dolga, et al., 2015; Fansa, 2021).

In the other dimension of the findings, it was found that Erasmus+ projects provided teachers with
positive personal experiences about the importance of knowing a foreign language. This finding can be
explained by the fact that EFL teachers had the opportunity to improve their English-speaking skills by
communicating with people from different nationalities in a common language in a real environment.
This view is supported by Kohn's (2015) and Rodriguez-Gonzalez et al. (2011) studies, in which it is stated
that the projects raise awareness about knowing a foreign language. In addition, it has been determined
that Erasmus+ projects provide teachers with positive personal experiences in time management due to
their stages and processes. The fact that English teachers gain positive personal experiences in the context
of time management can be associated with the fact that the projects are a process with intensive content
that requires the obligation to comply with the determined schedule. The results of the studies in the
literature also show that projects contribute to the development of time management skills and support
the findings (Demir & Demir, 2009; Demirer & Dak, 2019; Hatirasu, 2017). In the study, it was determined
that the personal experiences gained through Erasmus+ projects were reflected in school/classroom
environments in the form of "reflecting positive energy -positive attitude, increasing student motivation,
using web 2 tools, giving examples of experience". This situation shows that teachers endeavor to
transform their personal experiences gained during the mobility process into positive experiences for
school/classroom environments. In Fansa's (2021) study, it was determined that teachers who
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participated in the projects saw their personal experiences as an advantage and transformed them into
positive experiences. This result supports the research findings.

Other findings show that Erasmus+ projects provide teachers with positive socio-cultural experiences
in terms of getting to know new cultures and gaining communication skills. This finding of the study is in
parallel with the results of the research in the literature. In these studies, it was concluded that
participants who carried out mobility through projects gained socio-cultural experiences such as getting
to know new cultures, gaining different perspectives, creating awareness of their own culture, and
eliminating prejudices (Barzano, 2002; Demir & Demir, 2009; Elmali, 2013; Ersoy & Onciil, 2016; Karakus
et al., 2017; Kosar, 2020; Ozdem, 2013; Romano, 2002; Sahin 2013; Unal, 2016). In this context, it is
thought that the realization of projects with partners from different countries with different cultures
provides teachers with positive socio-cultural experiences in getting to know new cultures. In some
studies, it was determined that the social networks established among the participants continued after
the projects and positive environments were created as a result of mutual interaction (Basaran et al.,
2021; Ersoy & Onciil, 2016). These results show that social networks established during and after the
project processes contribute to the development of communication skills and support the research
findings. In the study, it was determined that the socio-cultural experiences that teachers gained through
Erasmus+ projects were reflected in the school classroom environments in the form of "sharing the
characteristics of the newly recognized culture, applying the observed school cultures in their schools,
presenting rich examples in the lesson and using them in the attention-grabbing phase of the lesson".
Teachers' efforts to reflect on their project experiences in different areas can be related to the fact that
the language teaching process has a broad content including culture teaching.

It was determined that other experiences gained by Erasmus+ projects were related to professional
development. In this context, it was determined that the projects provided positive experiences in the
fields of language practice, observing the application of teaching methods and techniques, and providing
professional satisfaction. The research results of Cantez and Atar (2021) also show that the projects
contribute to fluent foreign language speaking and the development of foreign language learning
motivation. In the same direction, Dinger et al. (2017), Ersoy and Onciil (2016), Jacobone and Moro (2015),
Kagnici (2016) Kosar, (2020), Papatsiba (2005) concluded that projects contribute to foreign language
development in their studies with different participants. In addition, it is seen that teachers who have the
opportunity to get to know different teaching methods and techniques applied by their colleagues during
the project processes gain new professional experiences. In studies on the subject, it has been determined
that projects provide teachers with the opportunity to observe different education systems, get to know
new teaching methods and techniques, and transfer them to classroom environments (Acar et al., 2021;
Karakus et al.,, 2017). These results show that the projects make significant contributions to the
development of teachers' awareness of current teaching methods and techniques and their foreign
language skills.

In the study, it was found that teachers' professional experiences gained through Erasmus+ projects
were reflected in the school-classroom environments in the form of "using different teaching methods,
techniques and materials in their lessons and giving assignments for the use of technology". In the studies
conducted by Kaynar-Cebeci (2022) and Basaran et al. (2021), it was concluded that teachers used the
professional experiences they gained after the projects, which supports this finding. The reflection of
professional development experiences on classroom environments in the relevant dimensions shows that
the projects are effective in teachers' orientation towards innovative teaching materials and integrating
technology into their lessons. In this context, it is thought that project processes support teachers'
continuous professional development in different areas.

Other findings show that English teachers have difficulties in reflecting their experiences gained
through Erasmus+ projects to school/classroom environments due to reasons such as intensive content
of curricula, central exams, inadequacy of the school's physical environment, students' readiness level,
teacher profile that is not open to learning, and school administrators' lack of support for the projects. In
the study, it is seen that the difficulties encountered by English teachers are related to an unsupportive
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implementation environment. Reflecting the experiences gained in the project processes to the
school/classroom environment can be considered as a process that requires the adaptation of the
curriculum to different areas. This view is supported by the results of different studies examining the
experiences related to the curriculum (Ural-Saltan & Karatas, 2018; Yesilpinar-Uyar, 2022), which show
that the unsupportive implementation process makes this process difficult.

As a result, it was determined that English teachers gained different personal, socio-cultural, and
professional experiences through Erasmus+ projects. It was concluded that teachers reflected these
experiences to their school/classroom environments by supporting them with examples, using web 2
tools, sharing newly recognized cultural characteristics, using different teaching methods, techniques, and
materials in their lessons, and giving assignments for the use of technology. While reflecting on the
experiences they gained in their teaching project processes in their school/classroom environments, it
was determined that they experienced difficulties due to the curriculum, examination system, physical
environment of the school, students, teachers, and administrators.

These results are limited to the data obtained from the focus group interviews with 10 English
teachers. The results obtained from the reflection of teachers' experiences gained from the projects in
school/classroom environments show that teachers and school administrators need professional
development activities for project processes. Within the scope of these studies, activities that support the
participants to gain awareness about the aims and contributions of the projects and change the
participants' perspectives positively can be planned. The processes of reflecting on the personal,
sociocultural, and professional experiences of teachers involved in Erasmus+ projects in classroom
environments can be examined in depth through case studies.
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Tiirkge Siirimui

Giris
Gunumuzde ivme kazanan bilimsel ve teknolojik gelismeler, Avrupa Birligi devletlerinin sadece
ekonomik degil siyasal, sosyal ve kiltiirel baglamlarda da etkilesim icinde olmalarina neden olmustur
(Bulut, 2021). Uye (ilkelerin kendi aralarinda gergeklestirdigi sosyo-kiiltiirel etkilesimi desteklemek
amaciyla Avrupa Birligi egitim politikalari olusturulmustur (Genger, 2009). Avrupa Birligi tlkelerinin
butlinlesmesine ve kiltlrlerarasi etkilesimine zemin hazirlayan egitim politikalari; Gye Ulkeler arasinda
uluslararasi, ulusal, bolgesel ya da yerel diizeyde is birligi saglamayi hedeflemektedir (James, 2013).

Avrupa Birligi egitim politikalari incelendiginde, 2000'li yillarin basindan itibaren yasam boyu
0grenmeyi tesvik etme, bu politikalarin 6ncelikli hedefleri arasinda yer almaya baslamistir. Bu kapsamda
egitim politikalari; egitimin herkese acik ve erisilebilir olmasi, mesleki egitimde kalitenin iyilestiriimesi ve
yasam boyu Ogrenmenin bireyler icin ulasilabilir hale gelmesi gibi hedefleri gerceklestirme Uzerine
kurulmustur (Bulut, 2021; Saglam, 2009). Dolayisiyla Avrupa Birligi egitim politikalarinin; velilerden
O6grenci, 6gretmen ve okul yoneticilerine, Universite kurumlarindan mesleki kurumlara, uzmanlardan
bakanlara kadar uzanan genis bir alani ve egitim seklini kapsadigi gériilmektedir (Cansever, 2009; Genger,
2009; Oztiirk, 2009).

Avrupa Birligi tarafindan belirlenen bu hedefler, ilgili alanlar ve gruplar lizerinde bazi temel programlar
aracihigi ile hayata gecirilmektedir. Bu programlar arasinda 1987 yilinda baslatilan COMMET ve Erasmus
programi, 1995 ve 2006 yillari arasinda uygulanan Sokrates I-ll programi, 2007 ve 2013 yillari arasinda
faaliyette olan Hayat Boyu Ogrenme ve Genglik Programi ve 2014 ile 2020 yillari arasinda uygulanan
Erasmus+ programi gibi programlarin oldugu bilinmektedir (European Commission Education & Training,
2013). Avrupa Komisyonu tarafindan desteklenen tiim programlar, 2014 ve 2020 yillari arasinda Erasmus+
¢atisi altinda toplanmistir (Ulusal Ajans, 2020). Bu kapsamda Erasmus+ programi; bireylerin 6grenme
hareketliligi (ana eylem plani 1), yenilik ve iyi uygulamalarin degisimi icin is birligi (ana eylem plani 2),
politika reformuna destek (ana eylem plani 3), Jean Monnet (6zel eylem plani) ve spor etkinlikleri (6zel
eylem plani) basliklari altinda (¢ ana eylem planindan ve iki 6zel eylem planindan olusmaktadir (Ulusal
Ajans, 2022).

Eylem planlari cercevesinde Erasmus+ programinin temel amaci; 6gretmen adaylarina, 6gretmenlere
ve yOneticilere yeni yontem ve araglari uygulama noktasinda destek saglayarak egitimin kalitesini
artirmaktir. Bunun yani sira programin; 6gretmenlerin mesleki bilgi ve becerilerini gelistirmek, 6grenci
basarinin diisiik oldugu temel becerileri (matematik, fen ve okuryazarlik) daha verimli 6gretme yontemleri
ile desteklemek, erken okul terki konusunda okullarla is birligi icerisinde olmak ve okul 6ncesi egitiminin
kalitesini artirmak gibi okul egitimine odaklanan hedefleri bulunmaktadir (Center for European Union
Education and Youth Programmes, 2017). Erasmus+ programi araciliglyla, egitim personelinin ve
ogrencilerinin farkh kaltirleri kesfetmelerine, gereksinim duyulan yasam becerilerini kazanmalarina ve
uluslararasi alanda o6gretim becerilerini gelistirmelerine yonelik firsatlar sunulmaktadir (Cantez &
Atar,2021; Dinger vd., 2017; Doslu-Kirath, 2019; Karakus vd., 2017).

Programin okul egitimi Gizerine hedeflerinin yani sira 6gretmen egitimi lizerine de bazi hedeflerinin
bulundugu gorilmektedir. Bu hedefler arasinda; 6gretmenlerin farkli 6grenme ortamlarini kesfetmeleri,
cok kaltlrli ortamlarda bireysel farkliliklari dikkate almalari, yenilik¢i ve teknoloji destekli materyal ve
yontemleri gelistirerek kullanmalari yer almaktadir (D6sli-Kiratli, 2019; Genger, 2009). Bu dogrultuda,
Erasmus+ programinin; 6gretmenlerin sosyal becerilerinin yani sira mesleki gelisimlerini de destekleyen
6grenme deneyimleri sundugu gorulmektedir (Barzano, 2002; Fansa,2021; Romano, 2002).
Ogretmenlerin projelerden elde ettikleri kazanimlari, kendi okul ortamlarinda deneyimlemeleri de proje
sireglerinin amaglarinda 6nemli rol oynamaktadir (Cantez & Atar, 2021; Fansa, 2021). Dolayisiyla
Erasmus+ projelerinde katilimcilara sunulan deneyimlerin, deneyimler araciligiyla kazanilan bilgi ve
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becerilerin yani sira, bu deneyimlerin egitim ortamlarina yansimalari incelenmesi gereken diger bir
arastirma alani olarak gorulmektedir.

Konuyla ilgili yurt i¢i arastirmalar degerlendirildiginde, Erasmus+ programinin; kiltirel deneyim ve
kiiltirlerarasi etkilesim baglaminda incelendigi (Bulut, 2021; Ersoy & Oncil, 2016; Giiler, 2020;
Kiiclikgene & Akbasl, 2021; Ozmen, 2019; Yontem & Yildiz, 2017); farkli gruplardan proje hareketliligi
gerceklestirmis bireylerin gorls ve algilarina odaklanilarak siirecte yasanan zorluklarin belirlendigi
gorilmektedir (Adanir & Susam, 2019; Akay & Yanpar-Yelken, 2012; Basaran vd., 2021; Bozak vd., 2016;
Bozkur, 2019; Dinger vd., 2017; Fansa, 2021; Hacioglu-Bahadir & Giirsoy, 2020; Karl & Ozel, 2020; Mizikaci
& Aslan-Ugur, 2019; Unal, 2016). Alandaki diger arastirmalarda ise Erasmus+ programinin yabanci dil
becerilerinin gelisimine katkisinin incelendigi belirlenmistir (Cangil, 2004; Ceylan & Yorulmaz, 2010; Fidan
& Karatepe, 2021; Kuloglu, 2020; Mirici, 2019; Semiz & Salman, 2017; Ungan, 2015).

Konuylailgili yurt disi arastirmalarin sonuglari ise Erasmus+ projelerinin; katilimcilarin kimlik algilarinin,
kisisel gelisimlerinin, iletisim ve dil becerilerinin gelisimi konusunda énemli deneyimler sundugunu (Cairns,
2019; Deakin, 2013; Fansa 2021, Jacobone & Moro, 2015; Junknyte-Petreikiene & Pukelis, 2007; Souto-
Otero vd., 2013) ve egitim c¢alisanlarinin yenilik¢i 6gretim yaklasimlarini tanimalarina katki sagladigini
gostermektedir (Barzano,2002; Romano, 2002; Thorsteinsson & Page, 2008). Ayrica, bu olumlu
deneyimlerin; hareketlilik gerceklestiren bireylerin baglh oldugu kurumlarin gelisimine de katki sagladig
belirlenmistir (Jansone & Dislere, 2016; Leung 2012).

Yurt ici ve yurt disi arastirmalarin sonuglari Erasmus+ projelerinin; katilimcilara kisisel, sosyal, kiiltirel
gelisim, yabanci dil gelisimi ve mesleki gelisim alanlarinda olumlu katkilar sagladigini géstermektedir. Bu
katilmcilar arasinda o6zellikle farkli branslardan 6gretmenlerin edindigi olumlu deneyimlerin daha fazla
arastinldigi belirlenmistir (Akay & Yanpar-Yelken, 2012; Basaran vd., 2021; Barzano, 2002; Bozak vd.,2016,
Fansa, 2021; Karakus vd., 2017; Kesik & Beycioglu, 2020; Romano, 2002; Thorsteinsson & Page, 2008).
Ancak ilgili literatiir taramasinda; projelerde siklikla gérev alan ingilizce 6gretmenlerinin farkli boyutlarda
edindikleri deneyimleri uygulama siirecine ne diizeyde yansittiklarini inceleyen herhangi bir arastirmaya
rastlanmamistir. Mirici’'ye (2019) gore, Avrupa egitim uygulamalarini kendi 6grenme ortamlarinda
deneyimleyen 6gretmenlerin bu deneyimlerini dogal olarak kendi 6gretme ortamlarina da yansitmalari
beklenmektedir. Bu kapsamda Erasmus+ projelerinde gérev alan ingilizce dgretmenlerinin projeler
aracihgiyla ile edindikleri deneyimleri sinif ve okul ortamlarina yansitma durumlarinin derinlemesine
incelenmesi gerekmektedir.

Bu gereksinimlerden hareketle gerceklestirilen arastirmada, ingilizce &gretmenlerinin Erasmus+
projeleri aracilig: ile edindikleri deneyimlerin belirlenmesi ve bu deneyimlerin okul/sinif ortamlarina
yansitilmasina iliskin gorislerinin incelenmesi amacglanmistir. Bu amag dogrultusunda asagida belirtilen
arastirma sorularina yanit aranmistir.

e ingilizce 6gretmenlerinin Erasmus+ projeleri araciligi ile edindikleri deneyimler nelerdir?

e ingilizce dgretmenlerinin Erasmus+ projelerinden edindikleri deneyimlerini okul/sinif ortamina
yansitma durumlarina iliskin gorisleri nelerdir?

e ingilizce 6gretmenlerinin proje deneyimlerini okul/sinif ortamlarina yansitirken karsilastiklari
zorluklar nelerdir?

Arastirmadan elde edilen sonuglarin; ingilizce 6gretim programlarinin Erasmus+ proje kazanimlariyla
desteklenerek gelistirilmesinde program gelistirme wuzmanlarina 6nemli katkilar saglamasi
beklenmektedir. Bunun yani sira ulasilan sonuglarin; ingilizce 6gretmenlerinin projelerde kazandiklari
deneyimleri sinif ortamina yansitmalarinda yol gosterici olacagi dusinilmektedir.

Yontem
Arastirma Modeli

Arastirma, nitel arastirma desenlerinden biri olan olgubilim deseninde yiritilmustir. Olgubilim
arastirmalarinda olguyu deneyimleyen bireylerin bakis acilari ya da algilari yoluyla ele alinan problemin
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belli boyutlariyla kesfedilmesi hedeflenmektedir (Patton, 2002). Gergeklestirilen bu ¢alismada Erasmus+
projelerini deneyimleyen ingilizce 8gretmenlerinin elde ettikleri deneyimlerin ve bu deneyimleri okul/sinif
ortamlarina yansitma durumlarina iliskin gorislerinin derinlemesine incelenmesi amaglandigi igin
olgubilim deseni tercih edilmistir.

Katilimcilar

Arastirmanin katilimcilarini, 2021-2022 egitim 6gretim yil ikinci doneminde, Ege Bélgesi’'nde bulunan
bir ilin Milll Egitim Bakanligina bagli farkli kademelerde ve okul tiirlerinde gérev yapan, Erasmus+
projelerinde gérev almis ve en az bir kez hareketlilik gerceklestirmis 10 ingilizce &gretmeni
olusturmaktadir. Arastirmanin katimcilari iki asamada belirlenmistir. Bu baglamda 6ncelikle maksimum
cesitlilik 6rnekleme yéntemi, ardindan &lgiit 6rnekleme yéntemi kullaniimistir. Bunun igin éncelikle il Milli
Egitim Madarligu Ar-Ge birimine ulasilarak Erasmus+ projesi gergeklestirip kabul edilen okullarin listesi
alinmistir. Ardindan arastirmanin amacina dénik zengin veri saglanmasi amaciyla farkli okul tirleri ve
kademelerde egitim veren, Erasmus+ projelerinde koordinatdr ya da katimci olarak gérev alan ingilizce
ogretmenleri belirlenmistir. Yine arastirmada kapsayici ve zengin veri elde etmek icin ilk asamada
belirlenen ingilizce 6gretmenleri arasindan Erasmus+ projeleri kapsaminda en az bir kez hareketlilik
gosteren gonilli 6gretmenler arastirmaya dahil edilmistir.

Arastirmaya dahil edilen 6gretmenlerden altisi kadin, dérdii erkektir. Ogretmenlerden biri 10 yilin
altinda, diger 6gretmenler ise 10 yil ve {izeri mesleki kideme sahiptirler. Ogretmenlerden altisi farkli sosyo-
ekonomik dizeylerdeki ortaokullarda, dordii liselerde (ikisi sosyal bilimler, biri fen lisesi, biri imam hatip
lisesi) gbrev yapmaktadir. Ogretmenlerden dérdii Erasmus+ projelerinde yalnizca katilimcr olarak, ikisi
yalnizca koordinator olarak, dordii ise hem koordinator hem katilimci olarak gérev yapmistir. Erasmus+
projeleri kapsaminda 6gretmenlerden altisi bir kere, bir 6gretmen iki kere, bir 6gretmen Ug¢ kere, bir
o6gretmen sekiz kere, bir 6gretmen ise dokuz kere hareketlilik gerceklestirmistir.

Veri Toplama Sireci

Verilerin toplanmasinda odak grup goértismesi teknigi kullanilmistir. Odak grup gorismelerinde,
arastirmacilar tarafindan hazirlanan vyari yapilandiriimis goériisme formundan yararlaniimistir.
Arastirmanin amaci dogrultusunda hazirlanan taslak goriisme formu; nitel arastirma konusunda
deneyimli, egitim programlari ve 6gretim alaninda doktora derecesine sahip bes uzmanin gorisiine
sunulmustur. Uzman gorisleri dogrultusunda, iki soru maddesinin daha agik hale getirilmesine yonelik
diizenlemeler gergeklestirilmis ve goriisme formuna son sekli verilmistir. Gériisme formunda katilimcilarin
demografik 6zelliklerini ve Erasmus+ projelerinde edindikleri deneyimleri, bu deneyimleri okul/sinif
ortamlarina yansitma durumlarini ve slirecte yasadiklari sorunlari belirlemeye yonelik alti temel soru yer
almustir.

Odak grup gériismeleri, bes giin arayla iki oturum halinde gerceklestirilmistir. ilk oturumda alti, ikinci
oturumda ise dort Ingilizce 6gretmeni ile goriisme yapilmistir. Odak grup goriismelerinin
gerceklestirilecegi tarih ve yapilacagi yer katilimcilarin goris ve istekleri dogrultusunda belirlenmistir. Bu
baglamda gorismeler, katiimcilarin belirttikleri uygun zaman dilimlerinin ve ulagim imkanlarinin
farklilagmasi nedeniyle ¢evrimici ortamda gergeklestirilmistir. Goriisme dncesinde 6gretmenlere, e-posta
araciligyla goriisme izin formu génderilerek elektronik ortamda imzalamalari istenmistir. ilk oturum
yaklasik iki buguk saat, ikinci oturum ise bir buguk saat stirmastdr.

Veri Analizi

Arastirmada iki odak grup gérismesinden elde edilen veriler, timevarimsal icerik analizi yontemi
(Patton, 2002) kullanilarak analiz edilmistir. Bunun icin 6ncelikle odak grup gériismelerinden elde edilen
verilerin dokiimi yapilmis ve verilerin kodlanmasi islemine gecilmistir. Bu slrecte, ulasilan kodlar
aciklayan dort ana temaya ulasiimistir. Temalar altinda yer alan kodlar yeniden incelenerek benzerlik ve
farkhhiklari belirlenmis, benzer olanlar bir araya getirilerek temalar gézden gegirilmistir.

Literatlirde nitel arastirmalarin gecerlik ve glvenirligini saglamak amaciyla 6nerilen stratejiler
dogrultusunda (Bogdan & Biklen, 2007; Brantlinger vd., 2005; Erlandson vd., 1993; Patton, 2002)
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inandiricihgl saglamak amaciyla gorismeler sirasinda katilimcilardan derinlik odakli veri toplanmisg; farkl
mesleki kideme sahip olan ve farkli tirdeki okullarda gérev yapan katilimcilar arastirmaya dahil edilerek
veri kaynagi cesitlemesine gidilmistir. Bunun yani sira katilimcilarin verdikleri yanitlari kontrol etmeleri
saglanarak katilimci teyidi alinmis ve nitel arastirma konusunda deneyimli iki uzmanin goérislerine
basvurulmasi ile uzman incelemesi gergeklestirilmistir. Ayni dogrultuda, yapilan bitin c¢alismalarin
ayrintili betimlenmesi, amagh ornekleme yontemlerinden 6lgit ve maksimum c¢esitlilik 6rnekleme
yontemleri kullanilmasiyla aktarilabilirligin saglanmasi amaglanmistir. Arastirmada ulasilan bulgular her
bir arastirmaci tarafindan ayri ayri degerlendirilerek tutarlk incelemesi yapilmis, son olarak ham verilerin
dogrudan alintilarla desteklenmesiyle teyit edilebilirlik 6zellikleri saglanmistir.

Arastirma Etik izinleri

Arastirma icin gerekli etik kurulu raporu icin Kiitahya Dumlupinar Universitesi Bilimsel Arastirma ve
Yayin Etigi kuruluna talep edilen icerikle basvuru yapilmistir. Alinan 2022/111401 nolu etik kurulu raporu
ardindan katilimcilarla gorisiilmis ve gerekli izinler ahinmustir.

Bulgular

Arastirmanin bulgulari, projeler aracihgi edinilen “kisisel deneyimler ve bu deneyimlerin okul/sinif

n o«

ortamina yansitiimasi”, “sosyo-kiltirel deneyimler ve bu deneyimlerin okul/sinif ortamina yansitilmasi”,
” “

“mesleki deneyimler ve bu deneyimlerin okul/sinif ortamina yansitilmasi”, “projeler araciligi ile edinilen
deneyimlerin okul/sinif ortamina yansitilmasinda karsilasilan zorluklar” basliklari altinda sunulmustur.

1. Projeler Araciligi ile Edinilen Kisisel Deneyimler ve Bu Deneyimlerin Okul/Sinif Ortamina
Yansitilmasi

ingilizce dgretmenlerinin Erasmus+ projeleri araciligi ile edindikleri kisisel deneyimler ve bu
deneyimlerin okul/sinif ortamlarina yansitilmasina iliskin bulgular Sekil 1’de sunulmustur.

Sekil 1
Projeler Araciligi Edinilen Kisisel Deneyimler ve Bu Deneyimlerin Okul/Sinif Ortamina Yansitiimasi

e Ogrenci
Zamnivonei motivasyonunu artirma
Deneyim drnekleri
verme

Ve dilin%nemine Web2 a%glﬂlnl
iligkin farkmdalik kullanma
i 8 itif o luml
Yeni ilgi alanlari Ekip calismas: Pozitif enerji-olumlu
olugturma tutum yansitma

Sekil 1 incelendiginde, ingilizce 6gretmenleri gérev aldiklari Erasmus+ projelerinin en ¢cok ézgiivenlerini
arttigina iliskin goris bildirmislerdir. ingilizce 6gretmenlerinden 02, zihinsel olarak tasarladigi bir projenin
gerceklesmesinin kendisinde yarattigi mutluluga vurgu yaparak gériisiint “...6zglivenimizi gelistiriyor. Beni
su ¢ok mutlu ediyor: Bir zamanlar disiiniip tasarladigim, yazdigim seyin su an yasiyor olmak. Yani
kalemimin ucundan ¢ikan seyi su an gergeklestiriyor olmak ve ... baskalarinin da bunu yasamasini, tecriibe
etmesini saglamak gergekten bir 6zgiiven duygusu” biciminde belirtmistir. Erasmus+ projeleri araciligiyla
proje ortagi olan llkelerdeki katilimci 6gretmenlerle kendini mesleki yeterlilikleri agisindan karsilastirma
firsatt bulduguna vurgu vyapan ogretmenlerden 05 goérisini  “Ogretmenlik mesleki alaninda
yeterliliklerimizi oraya gittigimizde, evet meslegimizde basarillymisiz, iyiymisiz diyoruz. Baska (iilkenin
égretmenlerinden, égrencilerinden doniit aldigimizda, ya biz bu isi gercekten giizel yapiyormusuz diyorum”
biciminde belirtmistir. Erasmus+ projelerinin 6gretmenlik meslegine iliskin olumlu tutum gelistirdigine
vurgu yaparak 6zgiiven kazandirdigi belirten &gretmenlerden 01 gériisinii sdyle ifade etmistir: “Isin

OKUEZSINIF
ORTAMINA
YANSIMALARI

Tekioloji
kullanim
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gercedi beni égretmenlige daha ¢ok baglayan, bana daha ¢ok 6zgiiveni veren gerek okul igerisinde gerek
toplum igerisinde gerekse cevremde bu projeler olmustur.”

ingilizce 6gretmenleri, gbrev aldiklari Erasmus+ projelerinin kendilerine teknoloji kullanimi konusunda
da olumlu kisisel deneyimler sundugunu belirtmislerdir. ilgili konuda &zellikle web 2 araglarinin
kullanimina vurgu yapan katilimcilardan 010 goriisiinii su sekilde ifade etmistir:

“Aldigim gdérevler dogrultusunda teknolojik anlamda gelistirdim kendimi. Zaten ilgiliydim, iste e-dergi
yapma odur budur. Cocuklarla dergi tasarlarken ne biliyim Canva’yr biraz kesfettim. Ve profesyonel
kullanmaya basladim... web 2 araclari anlaminda beni gelistirdi” biciminde belirtirken katilimcilardan 05
ise “Ayni zamanda bu Erasmus+ web 2 araglari diger bircok egitimde kullanilabilecek materyal iin size bir
deneyim saglyor”

Katihmcilar gorev aldiklari Erasmus+ projelerinin kendilerine yeni ilgi alanlari olusturma konusunda da
olumlu kisisel deneyimler sundugunu belirtmislerdir. Katihmcilardan O3 Erasmus+ projelerinin, normalde
ilgisi olmayan bir konuda bile yeni bilgiler edinme istegi yaratmasina vurgu yaparak “Codrafi bilgisi ve ilgisi
biraz az olan bir 6gretmen olarak ¢alistigim kiiltiirleri biraz daha tanima firsati buluyorum. Bu da ilginiz
olmayan bir konuda égrenme istegi uyandiriyor. Ve hakikaten kisisel olarak kiiltiirel anlamda da ¢ok sey
katiyor. Ee o lilkeye dair, o kiiltiire dair daha ¢ok sey égrenmek istiyorsunuz. Kalici 6grenme saghyor...”
bigiminde gorus bildirmistir.

Yine katimcilardan O1 de gorev aldigi Erasmus+ projeleri dncesi drnegin ¢agdas sanat ve sporun
saghga katkisi konularinda derinlemesine hig arastirma yapmadigina ancak projelerin bu konuda sagladigi
katkiya vurgu yaparak gorisini séyle belirtmistir:

“Cagdas sanat nedir sorusunu ben kendime defalarca sordum. Yani ¢agdas sanat, sanat iste resim
miizikten ibare degil midir? Yok iste. Video giriyor igerisine, miizik giriyor, o giriyor bu giriyor. Bununla ilgili
diinyanin makalesini okudum, bir¢cok sanatgiyi arastirdim. Hatta Tiirkiye'de bununla ilgili sanatgilar
oldugunu kesfettim, onlarla irtibata girip projeye kattim. Yani bunun haricinde ¢ok iyi bir érnekte suydu,
biiyiik projemiz, spor araciligiyla saghkli yasam, bu proje siirecinde ben ciddi anlamda ilgili konuda Diinya
Saglik Orgiiti’niin yaymnlarini okudum. Ben bunlari hep bu siireg icerisinde 6§rendim, tecriibe edindim.
Onun haricinde bu konu (izerine arastirma yapmis dedildim. Su anda bu bilgi donanimina sahip olmamim
tek sebebi de Erasmus+ projeleridir diye diisiiniiyorum.”

Katihmcilarin olumlu kisisel deneyimlere iliskin belirttikleri diger bir boyutun ekiple ¢alisma becerisi
kazanma oldugu goriilmektedir. Bu gériisii savunan 6gretmenlerden O6 Erasmus+ projelerinde gorev alan
ogretmenlerin bilgi paylasimi, birlikte 6grenme konusunda cémert olduguna vurgu yaparak goriisiini
“Projeleri yapan insanlarin zamanla cémert olusu, paylasimi sevmeleri... Bunlar da insani bence mutlu
ediyor. Cogaltiyor. Biz hakikaten proje yaparak ¢ogaliyoruz bence.” biciminde belirtmistir. Yine Erasmus+
projelerinin, 6grenci-6gretmen, 6gretmen-6gretmen etkilesimini artirdigina vurgu yapan 6gretmenlerden
05 gorisiinii sdyle belirtmistir: “..6grenci ve 6Gretmenler arasindaki takim ¢alismasi da bu ézelligimizin
gelismesinde ¢ok faydali. Ulusal ajansa egitime gittigimizde ilk séyledikleri sey, iste bir cekirdek ekip kurun,
o ekiple etkilesiminiz iyi olsun gibi bir tavsiyede bulunuyorlar. Yani bunu da bu siire¢ esnasinda 6greniyoruz.
Birbirimizden égreniyoruz...”

ingilizce ®6gretmenleri, Erasmus+ projelerinin kendilerinde yabanci dil bilmenin &nemine iliskin
farkindalik olusturdugunu da belirtmislerdir. Bu gorisii savunan o6gretmenlerden 09 gdrisinii
“Ogretmenler, buralarda hakikaten Ingilizcenin ne kadar kiymetli oldugunu uygulamali olarak gérdii”
biciminde; 010 ise “ingilizce konusuyordum derslerde ama... Odrencilerim icin &grendikleri dili
kullanmalari icin bir ortam olustu. Tabii dili kullandidim igcin benim de kisisel olarak motivasyonum artti
diyebilirim” bigciminde belirtmistir.

Katihmcilar, Erasmus+ projelerinin kendilerinde zaman yoénetimi konusunda da olumlu kisisel
deneyimler sundugunu belirtmislerdir. Bu goriisi savunan &gretmenlerden O1 gériisiini “Buradan
edindiginiz tecriibelerle farkl arastirma yéntemlerine ya da farkli bir proje yiiriitme siirecine giriyorsunuz.
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Yani iki yillik siireg icerisinde neler yapacadinizi bu proje de yaziyorsunuz. Bu ¢ok ciddi bir zaman ydnetimi,
program yénetimi anlamina geliyor... size baska deneyimler katiyor” biciminde belirtmistir.

Bu bulgularin yani sira katiimcilar; Erasmus+ projeleri araciliiyla web 2 araglarini derslerinde etkin bir
sekilde kullanarak teknoloji kullanimina iliskin kisisel deneyimlerini okul/sinif ortamina yansittiklarini ve
projeler araciligiyla edindikleri yeni bilgilerin ders igerigiyle ilgili zengin 6rnekler sunmalarini sagladigini
belirtmislerdir. Bu gériisii savunan 6gretmenlerden 03, isledigi konuyla ilgili farkl deneyimlerden érnekler
verdigini ve bu sayede dersi zenginlestirdigini su sekilde ifade etmistir “9. sinifta 'Charles Dickens'in iki
Sehrin Hikayesi’ kitabini okuduk. Orada Fransiz Devrimi anlatiliyordu. Proje sayesinde Paris'te
bulunabildim. Orada mesela okudugumuz sayfalari o sokakta yuriyerek, gozlemleyerek yasadim. Sonra
déndigumde o derste anlatirken evet ben bunu gézlemledim, bu séyleydi, bu boyleydi diyebilmek harika
bir sey.”

ingilizce &gretmenleri, Erasmus+ projeleri araciligi ile kazandiklari 6zgiiven sayesinde 6gretmenlik
meslegini yiratirken coskulu olduklarini, mesleklerine yoénelik olumlu tutum gelistirdiklerini
belirtmislerdir. Ogretmenler, proje araciliiyla kendilerinde gergeklesen bu olumlu tutumun sinif ortamina
“6grencilerin dil 6§renmelerinin dnemini fark etmelerini saglama ve dil 6§renmeye iliskin motivasyonlarini
artirma” biciminde yansidigini belirtmislerdir. Bu gériisii savunan dgretmenlerden 09 gériisiinii séyle
belirtmistir:

“Ogrencilere orada yasadi§imiz bir seyi anlatiyoruz. Sonrasinda iste bunun ingilizce bilmenin bir artis
oldugunu séyliiyoruz. Bu, 6grencilerin derse iliskin dikkatini ve ilgisini gekiyor, motivasyonlarini artiriyor.
Ogrencilere ‘Sizlerin de iiniversitede hareketlilik badlaminda elinize ¢ok firsatlar gececek, kendinizi
hazirlamaniz icin Ingilizce ¢ok énemli, hayatinizda énemli yerine koymaniz gerekir” diye anlatiyoruz,
hakikaten etkili oluyor.”

Birden fazla hareketlilik gergeklestiren bir 6gretmenin, hareketlilik gerceklestiren diger 6gretmenler
Uzerindeki gozlemi ise soyledir: “Yani cesitli etkinliklere katildiktan sonra éyle bir enerjiyle geliyorlar ki..
Ben bu enerjiyi onlarda ¢ok iyi gériiyorum. Yani déniisiinde muhtesem bir enerji var 6gretmenimizde.
Direkt gérdiigii, gézlemledigi seyleri 6grencilerine aktariyor. Birebir fotograflarini paylasiyor, videolarini
paylasiyor.”

2. Projeler Aracihigi ile Edinilen Sosyo-Kiiltiirel Deneyimler ve Bu Deneyimlerin Okul/Sinif Ortamina
Yansitiimasi

ingilizce 6gretmenlerinin Erasmus+ projeleri aracilig ile edindikleri sosyo-kiiltiirel deneyimler ve bu
deneyimlerinin okul/sinif ortamlarina yansitilmasina iliskin bulgular Sekil 2’de sunulmustur.

Sekil 2
Projeler Araciligi Edinilen Sosyo-Kiiltiirel Deneyimler ve Bu Deneyimlerin Okul/Sinif Ortamina Yansitilmasi
&

Yeni arkadasliklar
edinme

Gézlemxgen okul
kiltiirlerini kendi
okullarmda
uygulama

Yeni tanman
kiiltiiriin 6zelliklerini

: 9 3 OKI,‘I?SL\‘I}‘ paylagma
Yeni kiiltiirler o
= YANSIMALARI

%4
Dersin dikkat gekme
agamasmda kullanma

%
Etkili iletisim
kurma

L%
Derste zengin

Smekler sunma
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Sekil 2'de gérildiigi Gzere, ingilizce dgretmenleri, gérev aldiklari Erasmus+ projelerinin sosyo-kiiltiirel
baglamda vyeni arkadagliklar edinmelerine olanak sagladigini belirtmiglerdir. Bu gorlste olan
dgretmenlerden O3 goériisiinii “Giizel bag kurabiliyoruz. Hatta proje sonunda giizel dostluklar kurduk”
biciminde belirtmistir. ingilizce 6gretmenleri, sosyo-kiiltiirel baglamda Erasmus+ projelerinin etkili iletisim
kurma becerilerini gelistirdigini de belirtmislerdir. Erasmus+ projelerinin ekip ¢alismasi ile yurttildagine
vurgu yapan 6gretmenlerden O2 goérisiinii “insanlara, gercekten n projeyi yiiriitme esnasinda bu isi
sevdirerek ve goniillii olarak yapmalarini saglamamiz gerektidi igin iletisim becerilerimizin iyi olmasi
gerekiyor. Yani o dengeyi saglayabilmek icin bu becerimizi de gelistirdigini diisiiniyorum ben” bigiminde
belirtmistir. ingilizce &gretmenleri, Erasmus+ projelerinin sosyo-kiiltiirel baglamda yeni Kkiiltiirler
tanimalarina olanak sagladigini da belirtmislerdir. Bu gériisii savunan égretmenlerden 07, yurt disina
kendi olanaklariyla da giktigini ancak Erasmus+ projelerinin hareketlilik gerceklestirilen Glkenin kaltGrand
yasamaya olanak sagladigini vurgulayarak goriisiinu soyle belirtmistir: “Ben turla da yurtdisina ¢iktim ama
Erasmus+ ile yurt disina ¢ikmak daha farkli bir boyut. Ciinkii internette bulamayacagiz hayatin igine
giriyorsunuz, yasayan bir diinyanin igine giriyorsunuz, bizim ortaklarimiz kiiltiirel degerlere ¢cok énem
veriyorlar.” Erasmus+ projelerinin, hareketlilik gergeklestirdikleri tlkelerin kiiltiirel yapisini gézlemlemeye
olanak sagladigini vurgulayan dgretmenlerden Q9 gériisiinii “Festivallerini iiziintiilerini bircok seyi gérdiik,
Ispanya’da mesela yanhs bir yénetim sergileyen Kral’in portresini miizeye ters asmislar. Bu orayla ilgili bir
ipucu, bir sey dgrenmek kiiltiirel agidan... Tabi bununla beraber gittigimiz miizelerde, festivallerle,
kutlamalar da olanlari hep anlattilar. Kiiltiirlerini, yemeklerini 6grendik” biciminde belirtmistir.

ingilizce 6gretmenlerinin Erasmus+ projeleri aracihgl ile edindikleri sosyo-kiltiirel deneyimleri,
okul/sinif ortamlarina; “yeni taninan kilttrin 6zelliklerini paylasma, goézlemlenen okul kilturlerini kendi
okullarinda uygulama, dersin dikkat cekme asamasinda kullanma ve derste zengin 6rnekler sunma”
biciminde yansittiklari belirlenmistir. Ogretmenlerin yeni tanidiklan kiiltiiriin &zelliklerini belgelerle
paylastigina vurgu yapan égretmenlerden O1 gériisiinii “Bu etkinliklere katildigimiz zaman herkes elinde
bir videoyla, bir fotografla, hatta yazilarla, notlarla, oradan getirdigi hatiralarla déniiyorlar ve bu ciddi
anlamda uzun bir siire, yani ¢ok uzun bir siire anlatilan hatiralar, i1 iste orada yasanilan kiiltiir, hep merak
edilen seyler soruluyor” bigciminde belirtmistir. Erasmus+ projeleri araciligiyla gozlemlenen okul kiiltirleri
arasinda iyi uygulama 6rneklerini kendi okullarinda uygulamak istediklerine vurgu yapan 6gretmenlerden
03 goriisiini sdyle belirtmistir: “Ogretmenler, her sinifin temizligini kendileri yapiyordu. Miidiir bey onu
hemen alip okula déndiigiimiizde de égretmenlerle paylasmak istedi.”

Erasmus+ projeleri aracili§lyla edindikleri sosyo-kiltiirel deneyimleri ders islerken kullandiklarini
belirten 6gretmenler égretmenlerden 07, gittikleri iilkelerden getirdikleri materyalleri, dersin dikkat
cekme asamasinda kullandigina vurgu yaparak gorlsiuniu soyle belirtmistir: “Sekizinci siniflarda turizm
konusu var. Ulkelere gittigimizde magnetler aliyoruz. Gittigimiz (ilkelerdeki ortaklarin verdidi kiiltiire 6zqii
hediyeler de oluyor. Dersin girisini onlarla yaptigimizda inanilmaz bir etki oluyor”. Erasmus+ projeleri
aracihgiyla edindikleri sosyo-kiiltirel deneyimleri derslerinde zengin 6rnekler sunmak amaciyla
kullandigina vurgu yapan égretmenlerden 08 ise gériisiinii “Dersimin iceridi oldukca zengin, mesela sekiz
siniflarimizda mutfak Gnitemiz var. Bircok ilkenin mutfak kiiltiiriinden 6rnekler ¢ikiyor karsimiza su an.
Derslerde karsilastigimiz durumlarda deneyimlerimizi anlatabiliyoruz, 6rnekleyebiliyoruz” bigiminde
belirtmistir.

3. Projeler Araciligi ile Edinilen Mesleki Deneyimler ve Bu Deneyimlerin Okul/Sinif Ortamina
Yansitilmasi

ingilizce ®gretmenlerinin Erasmus+ projeleri araciligi ile edindikleri mesleki deneyimler ve bu
deneyimlerin okul/sinif ortamlarina yansitilmasina iliskin bulgular Sekil 3’te sunulmustur.
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Sekil 3
Projeler Araciligi Edinilen Mesleki Deneyimler ve Bu Deneyimlerin Okul/Sinif Ortamina Yansitiimasi

Y

Dil pratigi vapma

C*l
Teknoloji kullanmmina
vénelik 8devler verme

Ogretim te%nikl erinin
uvgulanma bigimlerini
gdzlemleme

OKIS‘_;)S]:\TF
ORTAMLARINA
YANSIMALARI

2
Mesleki veterlikleri
sorgulama

®
Mesleki doyum
saflama

Ogrenilen vontem,
teknik ve materyalleri
derslerinde uygulama

Sekil 3'te gérildigl lzere ingilizce 6gretmenleri, Erasmus+ projelerinin farkli dgretim yéntem ve
tekniklerinin uygulanma bigimlerini gbzlemlemelerine olanak sagladigini belirtmislerdir. Proje araciligiyla
gdzlemledikleri ydntem ve teknikleri sinif ortaminda kullanabilecegini belirten 08 gériisiini “Aslinda bizim
de var illaki 6yle oyunumuz ama ne bileyim ama ben gérmedim ya da gérmedigim icin yapamayacadi
diistiniiyordum. Burada aslinda birbirini hi¢c tanimayan farkl (lkelerden cocuklarin nasil éyle bir grup
oluverdigini, bir amaca hizmet edebildigini gérdiim. O agidan hani faydasi oldu” bigciminde belirtmistir.

ingilizce dgretmenleri, Erasmus+ projelerinin, mesleki yeterliklerini sorgulama olanagi sagladigini da
belirtmislerdir. Proje kapsaminda izledigi bir dersten etkilendigine ve kendini sorguladigina vurgu yapan
dgretmenlerden O1 gériisiinii “Ders sunumunda Ingilizce dersine katildik. Ortaya dizilmis bir ugak modu
verilmis, 6n tarafta bir tane hostes var. Odrenciler ugak koltudunda oturuyorlar. Ve ucakta seyahat
ediyorlar. Bunu canlandirdilar bize. Biz béyle izledik, gayet giizeldi yani. Ve ondan ¢ok etkilenmistim,
kendimi sorgulamistim. Mesleki agidan kendinizi sorguluyorsunuz. Elbette ki arti yénler gériiyorsunuz, eksi
yénler de gériiyorsunuz” biciminde belirtmistir.

Katilimcilar, Erasmus+ projelerinin mesleki doyum sagladigini da belirtmislerdir. Mesleginin on altinci
yilinda olan ve mesleki yasamini sorgulayan 6gretmenlerden 03 ilgili konudaki gériisiinii “Yani meslegin
17.-16. yihinda bunu deneyimlemis olmak aa evet yerimde saymiyorum, farkli bir seylerde oluyor
hayatimda. Bu anlamda da doyum agisindan gercekten insana mesleki acidan doyum veriyor” bigiminde
belirtmistir. Ogretmenlerden O5 ise proje calismalarinin mesleki yasaminin en keyifli anlari olduguna
vurgu yaparak gorisiini “Ben mesela mesledimde yasadigim en keyifli anlari bu katildigim projelerdeki
yasadigim etkilesimlerde gegirdim diyebilirim” biciminde belirtmistir.

ingilizce ®gretmenleri, Erasmus+ projelerinin, dil pratigi yapmalarina olanak sagladigini da
belirtmislerdir. Bu gériisii savunan dgretmenlerden 08, projelerde gergeklestirilen hareketliligin, dil
pratigini manipile edilmis ortamlardan yasamin igine tasidigini vurgulayarak gériisiinii “Yani ingilizceyi
aslinda kullanabilecedimiz bir alan olusturuyor proje bize. ingilizcenin ne kadar hayatimizin icinde, her
yerde kullanabilirsek becerilerimiz de o kadar ilerlemis oluyor. Béyle bir katkisi oldugunu diisiiniiyorum ben
kendime, bunu hissediyorum” biciminde belirtmistir. Ogretmenlerden 09 ise ilgili konudaki gériisiini sdyle
belirtmistir: “Gittigimiz yerlerde ingilizceyi hi¢ burada etkin olarak kullanmadigimiz sekilde kullandik.
Pratik olarak kullanma firsatimiz oldu.”

Katihmcilar projelerden edindikleri mesleki deneyimlerini; 6grendikleri yontem, teknik ve materyalleri
derslerinde uygulayarak ve teknoloji kullanimina yonelik odevler vererek okul/sinif ortamlarina
yansittiklarini belirtmislerdir. Bu goriisi belirten 05, projede kullandiklari video konferans sistemlerini
sinif ortamina yansitarak ogrencilerin farkli kiiltirdeki 6grencilerle iletisim kurmasina olanak sagladigini
vurgulayarak gorisinl “Benim derslerim genelde skills dersi. Yani daha ¢ok dinleme ve konusmaya dayall
bir ders. Derslerimde video konferansla Fransiz 6drencilerle, italyan édrencilerle badlanip ara ara
etkinlikler yaptiGimiz oldu. Ogrenciler icin gercekten ¢ok keyifli oldu bu.” bigiminde belirtmistir. Yine proje
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surecinde yapilan bir etkinligi sinif ortaminda uyguladigini ve 6grencilerin keyif alarak kelime 6grendigini
vurgulayan &gretmenlerden 010 ilgili konudaki gérisiini “ Disarda bir a4 kagidini 8’e béldiigimii
diisiiniin. Sinifi 3’ e béldiim. Iste 3 grup olusturduk. Gruplar déniip déniip kaditlara en zor kelimeleri
yazdilar. .... Hani en azindan ¢ok zorlandiklari kelimeyi 6grendiler” bigiminde belirtmistir.

4. Projeler Araciligiyla Edinilen Deneyimlerin Okul/Sinif Ortamlarina Yansitilmasinda Karsilasilan
Zorluklar

ingilizce 6gretmenlerinin Erasmus+ projeleri araciligi ile edindikleri deneyimleri okul/sinif ortamina
yansitmada karsilastiklari zorluklara iliskin bulgular Sekil 4’te sunulmustur.

Sekil 4
ingilizce Ogretmenlerinin Erasmus+ Projeleri Aracilidiyla Edindikleri Deneyimleri Okul/Sinif Ortamlarina
Yansitmada Karsilastiklari Zorluklar

DENEYIMLERIN
YANSIVILMASINDA
KARSILASILAN

ZORLUKLAR

ok

o} ﬁdm
ot vineticileri
MBeri .-
4 Ogremmenler
—5 e
Olculdt fiziki
ortami1

Sekil 4 incelendiginde, ingilizce 6gretmenleri; Erasmus+ projeleri araciligi ile edindikleri deneyimleri,
okul/sinif ortamlarina 6gretim programlarinin yogun olmasi nedeniyle yansitamadiklarini belirtmislerdir.
Bu goriisii savunan dgretmenlerden 04 gériisiinii “Ciinkii miifredat gercekten cok sikisik ve bu Ingilizce
6gretme konusunda bizim igin biiyiik bir engel tasiyor. Hani zaten iki liniteden yaklasik 100'e yakin kelime
var. Sadece kelimeden bahsediyorum. Diger kisimlar artilari artik. Yetistirme sikintisi oluyor gergekten.
Miifredat bir engel bence.” bigiminde belirtmistir. ingilizce 6gretmenlerinin karsilastigi diger zorluklarin
merkezi sinavlarla iliskili oldugu gériilmektedir. Bu kapsamda 08 gériisiini “Sinava hazirlik s6z konusu
oldugu icin bizim égrencilerimiz onlar kadar bu etkinliklere rahat yénlenemiyor. Yani onlarin ¢6ziilmeyi
bekleyen yiizlerce sorusu var evde” seklinde belirtmistir.

ingilizce &gretmenleri, Erasmus+ projeleri aracihigi ile edindikleri deneyimleri, okul/sinif ortamlarina
okulun fiziki ortaminin vyetersizlig§i nedeniyle yansitamadiklarini belirtmislerdir. Okullarda temel
ihtiyaglarin karsilanamadigina vurgu yapan égretmenlerden 09 gériisiinii “Avrupa’daki okullarin fiziki
imkanlari ¢ok (st diizey. Prag’da, gittigimiz bir okulda yilizme havuzu vardi... Biz temel ihtiyaglari bir
bitirelim de onlara sira gelsin diye bakiyoruz” bigiminde belirtmistir. Erasmus+ projeleri araciligi ile
edindikleri deneyimleri, okul/sinif ortamlarina égrenciler nedeniyle yansitamadiklarini belirten 02 ise
goriisiinl su sekilde ifade etmistir: “Belki bizim okulun yarisindan fazlasi yabanci uyruklu égrenci. Yani
Irak’tan, iran’dan az da olsa Suriye’den, Afganistan’dan ¢ok var. Afganistan lizerinden gelen Tiirkmenler
falan var. Yani birgok yénden uyum saglamamiz ya da bizim onlara bu konularda da yardim saglamamiz
¢ok zor oluyor. iste sadece dersle sinirli kaldigimizda daha da giiclesiyor bu durum. Bu ¢ocuklarin 6§renmek
ve egitim égretim disinda problemleri var yani bir adaptasyon problemleri var.” Yine ilgili konuda goris
bildiren dgretmenlerden O1 ortak Ulkelerin 6grenci profili ile Tirkiye’deki 6grencileri karsilastirarak
gorlsinl “Hazirbulunusluk noktasinda ¢ok sikintilarimiz oldugunu diisiiniiyorum. Yani ayni profillerde
ogrencilerimizin olmadigini diistiniiyorum ben. Ciinkii benim okul profilim belli” biciminde belirtmistir.

Katilimcilar, Erasmus+ projeleri araciligi ile edindikleri deneyimleri, okul/sinif ortamlarina 6gretmenler
nedeniyle yansitamadiklarini belirtmislerdir. ilgili gériisii savunan &gretmenlerden O1 dgretmenlerin
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0grenmeye aglk olmamasina, projelere bakis agilarinin olumsuz olmasina, projeleri gezi olarak
goérmelerine vurgu yaparak gorusiini “Kaliplasmis 6gretim yéntem ve metotlari vardir ya, bunlarin disina
¢ctkmak bircok dgretmene zor geliyor, bunlarin disina ¢ikmak tuhaf karsilaniyor. Muhtemelen de
dgretmenlerimizin vizyonunun agik olmamasiyla alakali. Ogretmenin enerjisine bagl olmak kaydiyla ¢iinkii
cok zor bir siiregten gegerek sectigimiz etkinlige katilacak 6gretmenlerin bir kisminin yasi, bir kisminin ailevi
sikintilar1 ya da projeye bakislarindan dolayi projeden dért dértliik yararlanamayabiliyorlar” bigiminde
belirtmistir.

Proje deneyimlerinin yansitiimasinda yasanan diger zorluklarin ise okul yoneticileriyle iligkili oldugu
gorilmektedir. Okul yodneticilerinin projeleri desteklememesi, engel olmasi, mobing uygulamasi
durumunda bu tiir projelerin yiiritiilmesinin zor olduguna vurgu yapan 6gretmenlerden O8 ilgili konudaki
gorisiini su sekilde belirtmistir:

“Erasmus+ gibi biiyiik projelerde bazi okul idarecileri 6gretmenin arkasinda olmak, destek olmak, ekip
olmak yerine proje biiyiidiikce rakip olabiliyor ya da 6gretmen ile idareci arasinda savas cikabiliyor.
Maalesef proje yaptigim dénemde sessiz ¢igliklar duymustuk ¢ogu okuldan. Bu nedenle bazi égretmenler
korkuyor proje yapmaya. Ciinkii bir yandan biiyiik proje yliriitmek bir yandan da yetkili biri ile savas halinde
olmak cok zor ve yipratici. Bir nevi mobing nerdeyse. Ogretmen isin mutfaginda her seyi biliyor. Ama hicbir
yetkisi yok. Ogretmen konuya hdkim ve gercekten iyi niyetle calisiyor. Ama eziliyor olabilir. Yani proje
yapan okullari disaridan denetleyen, yanlis bir sey oldugunda dur diyebilecek bir mekanizma olsa daha ¢ok
projeler ¢ikacaktir diye diisiiniiyorum.”

ilgili konuda goris bildiren gretmenlerden 01 yéneticilerin projeleri gezi olarak algiladiklarina vurgu
yaparak gériisiinlii “Projeleri sadece gezi olarak géren yéneticilerimiz vardi. Uziilerek onu oraya gétiirmek
zorunda kaldim. Génliimde ¢ok ciddi sorunlarla karsilasmistim” bigiminde belirtmistir.

Tartisma ve Sonug

Bu arastirmada, Erasmus+ projeleri araciligiyla edinilen deneyimler ve deneyimlerin okul/sinif
ortamlarina yansitilma durumlari 6gretmen gorisleri aracihgiyla incelenmistir. Ulasilan bulgular, “kisisel
deneyimler ve bu deneyimlerin okul/sinif ortamina yansitilmasi, sosyo-kiiltiirel deneyimler ve bu
deneyimlerin okul/sinif ortamina yansitilmasi ve mesleki deneyimler ve bu deneyimlerin okul/sinif
ortamina yansitilmasi ve projeler araciligi ile edinilen deneyimlerin okul/sinif ortamina yansitiimasinda
karsilasilan zorluklar” olmak lizere dort boyutta kategorize edilmistir. Kisisel deneyimler kapsaminda,
Erasmus+ projelerinin ingilizce 6gretmenlerine, “zihinsel olarak tasarladigi bir projenin gerceklesmesi-
yasam bulmasi, proje ortagi ulkelerin 6gretmenleri ile kendilerini mesleki yeterlilikleri agisindan
karsilastirma firsati bulmalari, meslege iliskin olumlu tutum gelistirmeleri” gibi deneyimler araciligiyla
ozgliven kazandirdigi belirlenmistir.

Projelerde gorev alan ingilizce 6gretmenlerin 6z giiven kazandiklarini belirtmeleri; dégretmenlerin
uluslararasi bir baglamda kendilerini ifade edebilme firsati bularak olumlu geribildirimler almalarindan
kaynaklanmis olabilir. Arastirmada elde edilen bu bulgu, Adanir ve Susam (2019), Bagci ve digerleri (2018),
Endes (2015), Ozdem (2013) ve Papatsiba’nin (2005) gerceklestirdigi arastirma sonuglariyla paralellik
gostermektedir. Fansa (2021) projelerde genglik galisani roli Ustlenen katiimcilarla gergeklestirdigi
arastirmasinda katilimcilarin dilini kiltlirind hi¢ bilmedikleri bir Glkeye ilk kez giderek 6zguvenlerini
ylkselttikleri sonucuna ulasmistir. Dolga ve digerleri (2015) ise katiimcilarin projeler araciligiyla
kazandiklari 6zgiivenin akademik baglamda gercgeklestigi sonucuna ulasmislardir. Arastirmanin diger
bulgularinda, projelerin web 2 araglarini profesyonel diizeyde kullanabilme olanagi sunmasi nedeniyle
o6gretmenlere teknoloji kullanimi konusunda olumlu kisisel deneyimler kazandirdigi belirlenmistir.
Konuyla iliskili arastirmalar incelendiginde de benzer sonuglara ulasildigi goriilmektedir. Ornegin,
Erasmus+ projelerinin okullar Gizerindeki etkilerini inceleyen Basaran ve digerleri (2021), projeler aracilig
ile egitim ortamlarinda teknoloji kullaniminin arttigi belirlemis ve 6gretmenlerin web2 araglar ile
olusturduklari dijital icerikler yoluyla egitimim kalitesinin arttigl sonucuna ulagsmistir. Kaynar-Cebeci’nin
(2022) arastirmasinda katilimci 6gretmenlerin sunum yapma becerilerinin gelistigi ve derslerinde web 2
araclarini kullanmaya basladiklari belirlenmistir. Dolayisiyla projelerin farkli asamalarinda kullanilan web
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2 araglarinin; hizla degisen teknolojiye ayak uydurmaya galisan 6gretmenlerin kisisel gelisimine olumlu
katkilar sagladigi gortlmektedir.

Erasmus+ projelerinin farkli konulara iliskin derinlemesine arastirma yapma ve bilgiye ulagsma deneyimi
saglayarak 6gretmenlere yeni okuma ve ilgi alanlari olusturma olanagi sundugu belirlenmistir. Bu durum
farkh konularda projeler Greten 6gretmenlerin arastirma yaparken yeni alanlar kesfetmeleriyle ve zihinsel
doyuma ulasmalariyla iliskilendirilebilir. Arastirmadan elde edilen bu bulgu, Ersoy ve Onciil’iin (2019)
arastirma sonuglarini destekler niteliktedir. Bu aragtirmada doktora 6grencilerinin ulastiklari yeni bilgileri
mevcut bilgileri ile kargilastirma ve yeni kesifler yapma firsati bulduklari sonucuna ulagiimistir. Benzer
sekilde Adanir ve Susam (2019) proje katiimcilarinin projeler araciligi ile farkh bakis agilari gelistirebilme,
0grenmeye ve arastirmaya agik olma gibi beceriler kazandigi sonucuna varmistir. Ulasilan diger bulgularda
Erasmus+ projelerinin, 6gretmen-6grenci, 6gretmen-6gretmen, Ogrenci-0grenci etkilesimini ve bilgi
paylasimi saglayarak 6gretmenlere ekiple birlikte ¢alisma becerileri kazandirma konusunda olumlu kisisel
deneyimler kazandirdigl belirlenmistir. Bu durumun, katiimcilarin is birligi icerisinde calisarak farkh
Uranler ortaya koymalarindan ve katilimcilarin bu sdregten keyif almalarindan kaynaklandigi
goriilmektedir (Dolga vd., 2015; Fansa, 2021).

Ulasilan bulgularin diger boyutunda ise Erasmus+ projelerinin 6gretmenlere yabanci dil bilmenin
dnemine iliskin olumlu kisisel deneyimler kazandirdigi belirlenmistir. Bu bulgu, ingilizce 6gretmenlerinin
gercek bir ortamda farkli uluslardan insanlarla ortak bir dilde iletisim kurarak ingilizce konusma
becerilerini gelistirebilme firsati bulmalariyla agiklanabilir. Bu goériis, Kohn’un (2015) ve Rodriguez-
Gonzalez ve digerlerinin (2011) yapmis oldugu calismalarla desteklenmekte, projelerin yabanci dil bilme
konusunda farkindalik olusturdugu belirtilmektedir. Bunun yani sira Erasmus+ projelerinin asamalari ve
sireci geregi Ogretmenlere zaman yonetimi konusunda olumlu kisisel deneyimler kazandirdig
belirlenmistir. ingilizce &gretmenlerinin zaman yoénetimi baglaminda olumlu kisisel deneyimler
kazanmalari; projelerin belirlenen takvime uyma zorunlulugu gerektiren, yogun igerige sahip bir siireg
olmasiyla iliskilendirilebilir. ilgili literatiirdeki calismalarin sonuglari da projelerin zaman yénetimi
becerisinin gelisimine katki sagladigini gostermekte ve ulasilan bulgulari desteklemektedir (Demir &
Demir, 2009; Demirer & Dak, 2019; Hatirasu, 2017). Arastirmada Erasmus+ projeleri araciligiyla edinilen
kisisel deneyimlerin, okul/sinif ortamlarina “pozitif enerji -olumlu tutum vyansitma, O6grenci
motivasyonunu artirma, web 2 araglarini kullanma, deneyim &rnekleri verme” biciminde yansidig
belirlenmistir. Bu durum, 6gretmenlerin hareketlilik sirecinde kazandiklari kisisel deneyimleri; okul/sinif
ortamlarina yonelik olumlu yasantilara donistiirme g¢abasinda olduklarini géstermektedir. Fansa’nin
(2021) arastirmasinda da projelere katilan 6gretmenlerin yasadiklari kisisel deneyimleri bir avantaj olarak
goriip olumlu yasantilara dontstirdiikleri belirlenmistir. Bu sonug arastirma bulgularini desteklemektedir.

Ulasilan diger bulgular Erasmus+ projelerinin 6gretmenlere yeni kiltirler tanima ve iletisim becerileri
kazanma konusunda olumlu sosyo-kiltirel deneyimler sagladigini gostermektedir. Arastirmanin bu
bulgusu literatirdeki arastirma sonuglariyla paralellik géstermektedir. Bu arastirmalarda projeler aracihig
ile hareketlilik gerceklestiren katimcilarin yeni kiltirler tanima, farkh bakis agilari kazanma, kendi
kiltirinde farkindalik olusturma, 6n yargilari ortadan kaldirma gibi sosyo- kiltiirel deneyimler
kazandiklari sonucuna ulasiimistir (Barzano, 2002; Demir & Demir,2009; Elmali, 2013; Ersoy & Onciil, 2016;
Karakus vd., 2017; Kosar, 2020; Ozdem, 2013; Romano, 2002; Sahin, 2013; Unal, 2016). Bu kapsamda
projelerin farkli tlkelerden farkli kiltiirlere sahip ortaklarla gercgeklestiriimesinin, 6gretmenlere yeni
kiltdrler tanima konusunda olumlu sosyo-kiltirel deneyimler kazandirdigi dislintilmektedir. Bazi
arastirmalarda ise katilimcilar arasinda kurulan sosyal aglarin projelerden sonra da strdirildigi ve
karsilikli etkilesim sonucu olumlu ortamlar olusturuldugu belirlenmistir (Basaran vd., 2021; Ersoy & Onciil,
2016). Ulasilan bu sonuglar proje siireglerinde ve sonrasinda kurulan sosyal aglarin iletisim becerilerinin
gelisimine katki sagladigini gostermekte ve arastirma bulgularini desteklemektedir. Arastirmada,
o6gretmenlerin  Erasmus+ projeleri aracihigiyla edindikleri sosyo-kiltiirel deneyimlerin okul sinif
ortamlarina, “yeni taninan kiltiirtin 6zelliklerini paylasma, gozlemlenen okul kiltirlerini kendi okullarinda
uygulama, derste zengin 6rnekler sunma ve dersin dikkat ¢ekme asamasinda kullanma” bi¢ciminde
yansidigi belirlenmistir. Ogretmenlerin proje deneyimlerini farkli alanlarda yansitma gabalari, dil 6gretimi
strecinin klltir 6gretimini de kapsayan genis bir icerige sahip olmasiyla iliskilendirilebilir.
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Erasmus+ projelerinin 6gretmenlere kazandirdigi diger deneyimlerin mesleki gelisimle iliskili oldugu
belirlenmistir. Bu kapsamda projelerin dil pratigi yapma, 6gretim ydntem ve tekniklerin uygulanma
bigimleri gbzlemleme, mesleki doyum saglama alanlarinda olumlu deneyimler kazandirdigi belirlenmistir.
Cantez ve Atar’in (2021) arastirma sonuglari da projelerin yabanci dilin akici bicimde konusulmasina ve
yabanci dil 6grenme motivasyonun gelisimine katki sagladigini gostermektedir. Ayni dogrultuda Dinger,
Aslan ve Bayraktar (2017) Ersoy ve Onciil (2016), Jacobone ve Moro (2015), Kagnici (2016) Kosar, (2020),
Papatsiba (2005), farkh katilimcilarla gergeklestirdikleri calismalarinda, projelerin yabanci dil gelisimine
katki yaptigi sonucuna ulagmislardir. Bunun yani sira proje sureglerinde meslektaslarinin uyguladigi farkl
Ogretim yontem ve tekniklerini tanima firsati bulan 6gretmenlerin mesleki agidan yeni deneyimler
kazandig1 gorilmektedir. Konuyla ilgili arastirmalarda da projelerin 6gretmenlere farkl egitim sistemlerini
gozlemleyerek yeni 6gretim yéntem ve tekniklerini tanima ve bunlari sinif ortamlarina aktarma firsati
sunuldugu belirlenmistir (Acar vd., 2021; Karakus vd., 2017). Ulasilan bu sonuglar projelerin 6gretmenlerin
gincel 6gretim yontem ve tekniklerine yonelik farkindaliklarinin ve yabanci dil becerilerinin gelisimine
onemli katkilar sagladigini gostermektedir.

Arastirmada, 6gretmenlerin Erasmus+ projeleri araciligiyla edindikleri mesleki deneyimlerinin, okul-
sinif ortamlarina “farkli 6gretim yontem, teknik ve materyalleri derslerinde kullanma, teknoloji
kullanimina yénelik 6devler verme” bigiminde yansidigi belirlenmistir. Kaynar-Cebeci'nin (2022) ve
Basaran ve digerlerinin (2021) yapmis oldugu ¢alismalarda 6gretmenlerin edindikleri mesleki deneyimleri
projeler sonrasinda kullandiklari sonucuna ulasilmasi bu bulguyu desteklemektedir. Mesleki gelisime
yonelik deneyimlerin ilgili boyutlarda sinif ortamlarina yansimasi; projelerin 6gretmenlerin yenilikgi
o6gretim materyallerine yénelmesinde ve teknolojiyi derslerine entegre etmelerinde etkili oldugunu
gostermektedir. Bu kapsamda proje sireglerinin; 6gretmenlerin sirekli mesleki gelisimlerini farkli
alanlarda destekledigi distinilmektedir.

Ulagilan diger bulgular ingilizce 6gretmenlerinin, Erasmus+ projeleri araciligi ile edindikleri
deneyimleri, 6gretim programlarinin yogun icerigi, merkezi sinavlar, okulun fiziki ortaminin yetersizligi;
ogrencilerin hazirbulunusluk diizeyi, 6grenmeye acik olmayan 6gretmen profili ve okul yoneticilerinin
projeleri desteklememesi gibi nedenlerle okul/sinif ortamlarina yansitmada zorluk yasadiklarini
gdstermektedir. Arastirmada ingilizce 6gretmenlerinin karsilastiklari zorluklarin destekleyici olmayan bir
uygulama cevresiyle iliskili oldugu goriilmektedir. Proje slreglerinde kazanilan deneyimleri okul/sinif
ortamina yansitma, 6gretim programinin farkl alanlara adaptasyonunu gerektiren bir siire¢ olarak
distndlebilir. Programa iliskin deneyimlerin incelendigi farkli arastirmalarda da destekleyici olmayan
uygulama siirecinin bu sureci guglestirdigine iliskin sonuglara ulasiimasi (Ural-Saltan & Karatas, 2018;
Yesilpinar-Uyar, 2022) bu gorisi desteklemektedir.

Sonug olarak arastirmada ingilizce dgretmenlerinin Erasmus+ projeleri araciligiyla kisisel, sosyo-
kiiltirel ve mesleki tiirde farkli deneyimler kazandiklari belirlenmistir. Ogretmenlerin kazandiklari bu
deneyimleri; orneklerle destekleyerek, web 2 araglari kullanilarak, yeni taninan kultir ozelliklerini
paylasarak, farkh 6gretim yontem, teknik ve materyalleri derslerinde kullanarak ve teknoloji kullanimina
yonelik ddevler vererek okul/sinif ortamlarina yansittiklari sonucuna ulasiimistir. Ogretmenlik proje
stireclerinde kazandiklari deneyimleri okul/sinif ortamlarina yansitirken; 6gretim programi, sinav sistemi,
okulun fiziki ortami, 6grenci, 6gretmen ve yonetici kaynakli zorluklar yasadiklari belirlenmistir.

Ulasilan bu sonuglar 10 ingilizce 8gretmeniyle gerceklestirilen odak grup gériismelerinden elde edilen
verilerle sinirhdir. Ogretmenlerin projelerden kazandiklari deneyimleri okul/sinif ortamlarina yansitma
durumlarindan elde edilen sonuglar; 6gretmenlerin ve okul yoneticilerinin proje sireclerine yonelik
mesleki gelisim etkinliklerine gereksinim duyduklarini gostermektedir. Bu c¢alismalar kapsaminda
katimcilarin projelerin amaglarina ve katkilarina yonelik farkindalik kazanmalarini destekleyen,
katilimcilarin bakis agilarini olumlu ydonde degistiren etkinlikler planlanabilir. Erasmus+ projelerinde gérev
almis 6gretmenlerin kisisel, sosyo-kiiltiirel ve mesleki deneyimlerini sinif ortamlarina yansitma sirecleri
durum calismalari araciligiyla derinlemesine incelenebilir.
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Yazar Katki Orani

Yazarlar, calismaya esit oranda katki sunmuglardir.

Etik Beyan

“Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tiim kurallara

uyulmus ve yonergenin ikinci bélimiinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemlerden”
hicbiri gerceklestirilmemistir.

Catisma Beyani

Yazarlar ¢alisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar ¢atismasi bulunmadigini beyan
etmektedirler.
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