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ABSTRACT

The purpose of this study is to investigate early childhood preservice teachers' perceptions of the
“Child in Turkish Culture” through metaphors. The study group consists of 117 undergraduate
students enrolled in the early childhood education program of a state university. The research
data are based on the Personal Information Form and the participants' statements “In Turkish
culture, a child is like... because...,” which were obtained by filling in the blanks in the
expression. The data were analyzed using the content analysis method. In the research, a
phenomenological study was conducted as part of the qualitative research approach. As a result,
99 valid metaphors, 76 of which were different, were examined in terms of their common features
and classified into 11 categories. According to the findings, the most frequently produced
metaphors were joy, flower, gold, dough, tree, and puppet. The categories in which the most
metaphors were produced are, respectively, “a precious asset”, “the future of society”,
"manipulable and moldable™, “natural and source of happiness”. Freshmen preservice teachers
mostly produce metaphors belonging to the “natural and source of happiness”, while the
metaphors created by senior preservice teachers intensify in the categories of “a precious asset”
and “the future of society .
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0z

Bu arastirmada, okul oncesi 6gretmen adaylarimin “Tiirk kiiltiiriinde ¢ocuk” kavramina yénelik
algilarmmin metafor yoluyla incelenmesi amaglanmaktadwr. Ankara’da bir devlet iiniversitesinin
egitim fakiiltesi okul oncesi 6gretmenligi programinda ogrenimine devam eden ve goniillii olarak
kattlim  saglayan 117 lisans dgrencisi arastirmanin  ¢aliyma grubunu  olusturmaktadir.
Arastirmada nitel arastirma yontemlerinden fenomenoloji (olgubilim) deseni kullanilmistir.
Verilerin elde edilmesi amaciyla arastirmacilar tarafindan bir veri toplama araci tasarlanmigtir.
Aragtirmanmin verileri, Kigisel Bilgi Formu ve katilimcilarin “‘Tiirk kiiltiiriinde ¢ocuk ........
gibidir., ¢inkii ......... "’ ifadesindeki bogsluklarin doldurulmasi ile elde edilmistir. Verilerin
¢oziimlenmesinde igerik analizi yontemi kullamilmustir. Elde edilen 76’s: farkli olmak iizere 99
gecerli metafor ortak ozellikleri acisindan incelenerek 11 kategori altinda toplanmistir. Arastirma
bulgularina gére en ¢ok iiretilen metaforlar nese, ¢igek, altin, hamur, agag ve kukla olmustur. En
¢cok metaforun iiretildigi kategoriler ise siraswyla degerli bir varlik, toplumun gelecegi,
yonlendirilebilir ve sekillenebilir, dogal ve mutluluk kaynagi kategorileridir. Birinci sinifta
ogrenim géren okul oncesi dgretmen adaylarimin en fazla “dogal ve mutluluk kaynagi”
kategorisine ait metafor iirettigi goriilmektedir. Dérdiincii smif okul oncesi 6gretmen adaylarinin
olusturdugu metaforlar ise “degerli bir varlik” ve “toplumun gelecegi” kategorilerinde
yogunlasmaktadir.

Anahtar Sozciikler: Tiirk kiiltiiriinde cocuk, Okul éncesi 6gretmen adayi, Metafor.

INTRODUCTION

Culture is often defined as the beliefs, behaviors, customs, and values that characterize a
particular social group (Lansford, 2022). Culture is not fixed; it is influenced over time
by various factors, such as globalization, technology, social media, and urbanization
(Lansford, Badahdah & Ben Brik, 2021). Culture has emerged as a product of many
components and is constantly changing. Language, religion, history, customs and
traditions, economy, geography, and values are examples of cultural elements. The
value and perception of children, who are a part of culture and are affected by the

culture in which they live, vary from culture to culture (Kagitgibasi, 2017).

The fundamental cultural difference between Western and Asian cultures lies in their
concepts of independence and interdependence (Wang & Leichtman, 2000). The United
States and Europe exemplify independent/individualistic cultures in which personal
goals take precedence. Conversely, in interdependent/collectivist societies, such as

those in Asia, there is greater emphasis on family and communal goals over individual
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needs. Consequently, in Western cultures, children are encouraged to express
themselves and to foster independence, competitiveness, and self-sufficiency. However,
in Asian cultures, there is more emphasis on children obeying, being harmonious,
showing respect to elders, and emphasizing social interdependence (Keller & Otto,
2009). As a result of various cultural norms, the way adults perceive children varies
among cultural groups, with differing impacts on children’s developmental outcomes
(Huang, Cheah, Lamb & Zhou, 2017).

The expectations from children in different cultures have evolved over time. For
instance, in Chinese culture, shyness has been previously seen as a desirable trait
associated with social competence and group conformity. However, with increasing
Westernization and the transition to a market-based economy in Chinese culture, where
personal initiative is rewarded, views on children's shyness have changed. Adults now
consider shyness as an indicator of social inadequacy and tend to avoid reinforcing it
(Chen, 2019). Contrasted with different cultures, while “obedience to parents” is chosen
by 60% of Turkish parents as the most desired trait among children, only 18% chose
“independence and self-confidence” (Kagit¢ibagi, 1982). In  Turkish families,
demanding obedience from children is widespread. Turkish mothers, even when living
apart from their culture, tend to adhere to Turkish cultural values, emphasizing

obedience, regardless of their social background (Yagmurlu & Sanson, 2009).

In the study titled “Value of children and family change: A three-decade portrait from
Turkey” conducted by Kagit¢ibasi and Ataca (2005), the reasons why mothers desire
children, their expectations from their children when they become adults, and the
numbers of existing, desired, and ideal children were examined. The value of the child
was analyzed in three separate categories: economic, psychological, and social.
Economic value refers to the child's support of the parents as they age, assistance in
household chores, and financial contribution to the family. Psychological value includes
the satisfaction of seeing the child grow, happiness derived from having young children
around, and having someone to love and care for. Social value involves the continuation

of the family’s surname through the acceptance of the child by society. When
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examining the reasons for desiring children, it is evident that in 2003, according to
mothers, the psychological value of the child was significantly more important, whereas
in 1975, according to mothers, the economic/utilitarian value of the child and “bearing a
male child” were more important. When examining the expectations of their adult
children, it was observed that in 2003, mothers' expectations of their adult children were
much lower than in 1975. This applies to the expectations of both the daughters and
sons. A comparison between mothers in 1975 and 2003 revealed a significant decrease

in the number of existing, desired, and ideal children.

In another study conducted in Turkey by Kagitgibasi, Sunar, and Bekman (2001),
mothers emphasized politeness (37%) and obedience (35%) more than other qualities
when defining the concept of a “good child”. However, very few mothers mentioned
being autonomous and self-sufficient (3.6%). Among the behaviors that most please
mothers in children, positive relationship behaviors such as “treating the mother well”
are among the most commonly mentioned. Positive social-relational behaviors
(including being obedient, showing kindness, and getting along well with others)
account for almost 80% of desired behaviors in children, according to mothers.
Therefore, in Turkish culture, there is generally a high value placed on positive social
orientation, appropriate behavior, and particularly on obedient tendencies. Kagitcibasi
(2017) also notes that the education levels of adults influence their perceptions of
children. For example, many less-educated traditional Turkish mothers talk more about
their children's growth than their upbringing. Raising children is more often used to

ensure their physical growth.

Although metaphors provide insights into how people conceptualize their experiences,
they are also closely related to culture. There are many different definitions of
metaphors, especially in the social sciences. Holman (1980) defines metaphor as “a
covert comparison that identifies one object with another imaginatively”. Massengill,
Shaw, and Mahlios (2008), on the other hand, define metaphor as “a tool for describing
experience to give meaning to a person's life”. According to Zhao, Coombs, and Zhou

(2010), metaphor is not only a figure of speech but also constitutes a fundamental
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mechanism of the mind that allows the modeling and concretization of previous
experiences. Therefore, metaphors can be understood as a psychological modeling
experience that leads to new conceptual insights. The significant relationship between
metaphor and culture has been noted by Alger (2009): “Metaphors are often
traditional”. This indicates that metaphors are commonly found within cultures, and

their meanings are shared across cultural contexts.

In research conducted with different study groups, metaphorical perceptions related to
the concept of “child” have been investigated. For instance, studies have been carried
out with early childhood preservice teachers (Akgiin, 2016; Ergin, Sahin & Erisen,
2013; Koger, Unal & Eskidemir Meral, 2015), early childhood teachers (Ertul, 2020;
Kuyucu, Sahin & Kapicioglu, 2013; Liile-Mert, 2021; Ozdemir, Adigiizel & Yildiz,
2019), students in child development departments (Demirbas, 2015; Giilen & Donmez,
2020; Giingdr & Ogelman, 2022), students in recreation departments (Unal, Silik &
Cetinkaya, 2021), and parents (Ercan, 2014; Pesen, 2015). Previous research has
focused on the general metaphorical perception of the concept of “child”, making it
particularly important for this study to specifically examine the concept of “child”
within the context of Turkish culture. Early childhood preservice teachers represent the
educators of the future, and the role of the teacher in a child's early years holds
significant value. Hence, it is crucial to collaborate with preservice teachers and explore
their perceptions of the concept of children in Turkish culture through metaphors.
Examining the metaphors of early childhood preservice teachers regarding the concept
of “child in Turkish culture” and evaluating them based on their university education
will contribute to the literature. Due to the cultural differences in the perception of
children and the values attributed to them, this research will facilitate a better
understanding of the perception of children in Turkish culture, thereby providing
professional contributions to future teachers. Upon reviewing existing research, no
studies specifically investigating the metaphorical perceptions of early childhood
preservice teachers regarding the concept of “child in Turkish culture” have been found.

Therefore, the main aim of this research is to investigate the metaphorical perceptions
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of early childhood preservice teachers regarding the concept of “child in Turkish
culture”. In line with this main objective, answers were sought to the following

questions:

1- What are the metaphors of early childhood preservice teachers regarding the

concept of “child in Turkish culture”?

2- What are the metaphors of early childhood preservice teachers regarding the

concept of “child in Turkish culture” according to their grade levels?

METHODS

Research Model

In this research, the phenomenological design, one of the qualitative research methods,
was used to better understand the participants' perceptions regarding the concept of
“child in Turkish culture” through the lens of metaphor. Qualitative research methods
provide detailed information for a deeper understanding of the subject matter in an
exploratory and interpretative manner (Creswell, 2013). Because of its focus on
phenomena that we are aware of but do not have an in-depth and detailed understanding
of, phenomenological design was preferred for this research. The metaphor method
allows for a rich and in-depth data collection in qualitative studies, enabling the
description, understanding, and comparison of social phenomena through metaphors
(Patton, 2015; Yildirim & Simsek, 2016). In this study, the phenomena mentioned by
early childhood preservice teachers regarding the concept of “child in Turkish culture”

were examined.
Study Group

The study included 117 preservice teachers who were enrolled in the undergraduate
program for early childhood education at a state university faculty of education in
Ankara. Among the participants, 23.07% were freshman, 35.04% were sophomore,

25.64% were junior, and 16.23% were senior. The majority of the group, comprising
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94.87%, were female, with only 5.12% being male students. In terms of age
distribution, 11.11% were aged 18 years or below, 16.23% were 19 years old, and the
majority, accounting for 63.24%, were aged 20 years or older. When it comes to
siblings, 1.70% of preservice teachers had no siblings, 19.65% had one sibling, 32.47%
had two siblings, 25.64% had three siblings, and 20.51% had four or more siblings.

Data Collection Tools

Data were collected using a metaphor form comprising two sections. The first section
required early childhood preservice teachers to provide demographic information. In the
second section, participants were prompted to complete the statement “In Turkish
culture, a child is like...” in order to elucidate the metaphors associated with the concept
of “child in Turkish culture”. Additionally, participants were required to fill out a
personal information form, which included questions about gender, age, number of

siblings, and grades.
Data Analysis

The research data were analyzed using the content analysis method, which aims to
create a conceptual model by categorizing words into fewer categories related to
content. In this study, content analysis was conducted in four stages: coding and
classification, category formation, naming categories, and transferring them to the

computer.

1- Coding and classification: Initially, the expressions of early childhood
preservice teachers regarding the metaphor of “child in Turkish culture” were sorted
alphabetically for data analysis. Coding was performed based on the generated
metaphors, excluding codes where the reason was not stated or where the relationship
between the metaphor and reason was not understood. The participants in the study
group were coded as ECPT-1 (Early childhood preservice teacher-1), ECPT-2,
...ECPT-117.

2- Category formation: Next, the metaphors provided by early childhood

preservice teachers were grouped into categories based on their common characteristics.
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Metaphors lacking characteristics belonging to any created categories were excluded

from classification.

3- Naming categories: The categories formed by grouping the metaphors

according to relevant literature were named by the researchers.

4- Transfer to the computer environment: In the final stage, the metaphors and
categories were transferred to a computer environment, and frequency values were

calculated for further analysis.
Ethics Issues

The participants indicated their willingness to participate in the study by signing a
voluntary consent form. The data for the research were obtained with ethical approval
from the Gazi University Ethics Committee at the meeting held on 05.09.2023, under
decision number 15, and approved with Ethics Committee conformity approval number
E-77082166-604.01.02-743837.

FINDINGS

In this section, the findings obtained from the research data are presented in two parts:
metaphors created by early childhood preservice teachers and metaphors created by

them according to their grade levels.

Metaphors Created by Early Childhood Preservice Teachers

A total of 76 different metaphors were generated by 117 early childhood preservice
teachers participating in the research regarding the concept of “child in Turkish
culture”, resulting in 99 valid metaphors in total. The most frequently used metaphor by
early childhood preservice teachers was “joy (n=7)”. Additionally, other frequently used
metaphors include “flower (n=4), gold (n=3), dough (n=3), tree (n=3), puppet (n=3),
heritage (n=2), water (n=2), sun (n=2), light (n=2), mirror (n=2)". In accordance with
the research data, preservice teachers’ perceptions of the concept of “child in Turkish
culture” are presented within the framework of categories. The established categories

are determined as “A precious asset, future of society, manipulable and moldable,
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natural and source of happiness, in need of attention and care, harboring negative

emotions, reason for societal acceptance, reflective, reason for being a family, labor-

intensive, pure and clean”. The metaphors expressed by early childhood preservice

teachers and the categories formed from these metaphors are presented in Table 1.

Table 1. Categories Formed from Preservice Teachers' Metaphors Related to the
Concept of “Child in Turkish Culture”

Categories Metaphors Frequency (f)
A precious asset Water (2), sun (2), gold (3), light (2), 20
diamond (1), fish (1), pupil of eye (1),
blessing (1), treasury (1), heritage (1), jewel
(1), miracle (1), a piece of people
themselves (1), valuable object (1), pearl
grain (1)
The future of society Heritage (2), small adult (1), tree (1), root 16
of the tree (1), candlelight (1), bread (1),
water (1), assurance (1), investment (1),
present (1), miniature adult (1), future of
the state (1), foundation for the future (1),
light (1), seed of culture (1)
Manipulable and moldable  Dough (3), tree (3), puppet (3), robot (1), 15
domino stones (1), copy (1), parental
imprint (1), sapling (1), wood (1)
Natural and source of Joy (7), flower (2), rainbow (1), sun (1), 12
happiness Eid (1)
In need of care and Flower (4), tree (1), seed (1), sapling (1), 9
attention baby (1), glued to the family (1)
Harboring negative Obiject (2), prisoner (1), obligation (1), 7
emotions worthless (1), Mom and dad's second life
(1), adult motif (1)
Reason for societal Necessity (1), tool (1), status (1), object (1), 7
acceptance salt in food (1), purpose (1), fruit (1)
Reflective Mirror (2), plentifulness (1), river (1)
Reason for being a family Reason for becoming a family (1), tool (1),
obligation (1), basic entity that keeps the
family together (1)
Labor-intensive Fruit (1), coal (1), sapling (1) 3
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Pure and clean Water (1), angel (1) 2

Total 76 99

Table 1 shows the metaphors, the categories they belong to, and the number of
participants. According to Table 1, the metaphor most frequently expressed by
participants was found in the “A precious asset” category. This category is followed by
the categories of “Future of society, manipulable and moldable, natural and source of
happiness”. Examples of categories, relevant metaphors, and rationales for metaphors
are as follows:
1%t Category: A Precious Asset
This category included 20 participants (20.20%) and 15 metaphors (19.73%),
respectively. The most frequently used metaphors in the “A precious asset” category are
“water (2), sun (2), gold (2), light (2)”. These metaphors emphasize children's ability to
illuminate their surroundings and values. The following are examples of metaphors in
this category, along with their rationale.

ECPT-36: “In Turkish culture, a child is like the sun. Because they illuminate the
house where they are born”.

ECPT-53: “In Turkish culture, a child is like heritage. Because the child
represents the future and is valuable”.

ECPT-70: “In Turkish culture, a child is like a jewel. Because children are
valued in Turkish culture”.

ECPT-90: “In Turkish culture, a child is like a miracle. Because it is a precious
gift that comes when people lose hope™.'
2" Category: The Future of Society
This category included 16 participants (16.16%), and 15 metaphors (19.73%). The most
frequently used metaphor in this category is “heritage (2)”. The metaphors in this

category emphasize that children are the future of society, state, and culture. The

following are examples of metaphors in this category, along with their rationale.
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ECPT-47: “In Turkish culture, a child is like a tree. Because, just like a tree, they
start from a seed, are nurtured, and when they grow up, they benefit from their shade
and fruit”.

ECPT-78: “In Turkish culture, a child is like the future of the state. Because the
child represents the continuity of the generation. If the generation continues, the future

of the state also continues”.

ECPT-92: “In Turkish culture, a child is like light. Because light symbolizes
hope, life means the future, and the child is the light that illuminates our future”.

ECPT-101: “In Turkish culture, a child is like the valuable legacy left to the
world. Because Turks want to raise their children perfectly in every aspect and leave

them as beneficial individuals to the country and nation after them”.
3" Category: Manipulable and Moldable

This category included 15 participants (15.15%) and 9 metaphors (11.84%). The most
frequently used metaphors in the “Manipulable and moldable” category are “dough (3),
tree (3), puppet (3)”. The common characteristic of metaphors in this category is that
children are open to guidance and can be shaped according to interventions. The

following are examples of metaphors in this category, along with their rationale.

ECPT-6: “In Turkish culture, a child is like dough. Because they are raised
within the framework of our traditions and customs, and children are shaped
accordingly”.

ECPT-10: “In Turkish culture, a child is like a robot being directed according to

instructions. Because most parents in Turkey do not know how to raise a child”.

ECPT-32: “In Turkish culture, a child is like a copy of the family’s desire to be
based on their own thoughts. Because even though they support their development,
when children have a different opinion, situations like judgment and lack of

understanding occur. But there has been improvement in this regard lately”.

ECPT-52: “In Turkish culture, a child is like a puppet. Because the family
believes they have a say in every aspect of the child's life”.
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ECPT-108: “In Turkish culture, a child is like wood. Because they become
whatever shape they are given”.
4™ Category: Natural and Source of Happiness
This category included 12 participants (12.12%) and 5 metaphors (6.57%). The most
frequently used metaphors in the “Natural and source of happiness” category are “joy
(7), flower (2)”. The common characteristic of metaphors in this category is that
children are natural sources of joy, happiness, and peace to their surroundings. The
following are examples of metaphors in this category, along with their rationale.
ECPT-56: “In Turkish culture, a child is like a flower that ties you to life.

Because it makes you forget all your bad moments”.

ECPT-63: “In Turkish culture, a child is like the sun. Because children bring
happiness and peace to families”.

ECPT-69: “In Turkish culture, a child is like the joy of the home. Because when
all family members come together in the evenings, they are the reason for the smiles on
everyone's faces”.
5t Category: In Need of Care and Attention
This category included 9 participants (9.09%) and 6 metaphors (7.89%). The most
frequently used metaphor in the “In need of care and attention” category is “flower (4)”.
The metaphors in this category emphasize that children need care, attention, and love.
The following are examples of metaphors in this category, along with their rationale.

ECPT-9: “In Turkish culture, a child is like a flower. Because, just like a flower,
a child is carefully protected, nourished, and nurtured every day”.

ECPT-76: “In Turkish culture, a child is like a sapling. Because patience,
kindness, love, and attention are necessary for healthy growth”.

ECPT-87: “In Turkish culture, a child is like a baby. Because they forget that the
child is an individual. No matter how much they grow, they are treated like a baby”.

ECPT-102: “In Turkish culture, a child is like glued to the family. Because the
family believes that the child cannot do anything on their own and wants to be there for
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them from the smallest to the largest situation. They do not allow the child to solve their

problems on their own”.
6™ Category: Harboring Negative Emotions

This category comprised 7 participants (7.07%) and 6 metaphors (7.89%). Metaphors in
this category emphasize that children evoke negative feelings. The following are

examples of metaphors in this category, along with their rationale.

ECPT-29: “In Turkish culture, a child is like a prisoner. Because they are never
allowed to leave the family's wings and are expected to live according to their family's

decisions”.

ECPT-55: “In Turkish culture, a child is like an object or limb. Because they are
raised under societal pressure with a traditionalist perspective. If the child rejects this
and insists on their own thoughts, they are either rejected by the family or faced with
increased pressure. They are not accepted as individuals and are controlled like a limb

attached to the parents”.

ECPT-105: “In Turkish culture, a child is considered worthless. Because they

are thought to have no place, and therefore, they are considered insignificant”.
7 Category: Reason for Societal Acceptance

This category included 7 participants (6.8%) and 7 metaphors (9.21%). The
fundamental characteristic of metaphors in the “Reason for societal acceptance”
category is that families are accepted by society through their children. The following

are examples of metaphors in this category, along with their rationale.

ECPT-49: “In Turkish culture, a child is like salt in food. Because those who
have never eaten food without salt throughout their lives do not know the taste of salt,
and they have no complaints about this situation; they get used to it and carry on. They
have never attempted to add salt to food. However, those who know the taste of salt,
even once it has been tasted, cannot give it up. They even try to add salt immediately
without tasting food because they make it a habit and even become addicted to it.

Especially in today’s Turkish society, with factors such as the level of education, some
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adults may choose to have children or a childless life, but they do not complain about
this situation. In such cases, individuals or families with children are like salted dishes.
In families with traditional, extended family structures, children are seen as the
fundamental building blocks of a family, and they are considered necessary and
indispensable because everyone around them imposes this perspective on them,
influencing their view of children, and they do not complain about this situation;

therefore, these families can also be likened to salted dishes”.

ECPT-54: “In Turkish culture, a child is like necessity. Because they believe

there cannot be a family without children”.

ECPT-59: “In Turkish culture, a child is like status. Because it is believed that
respectability is achieved through children”.

8™ Category: Reflective

This category consisted of 4 participants (4.04%) and 3 metaphors (3.94%). The most
frequently used metaphors in this category are “mirror (2)”. The metaphors in this
category suggest that children reflect the attitudes and behaviors displayed towards
them. The following are examples of metaphors in this category, along with their

rationale.

ECPT-8: “In Turkish culture, a child is like the plentifulness in the house.
Because just as the care and love shown to a sprout in the field reflect on the abundance
of its yield, the child's joy, assistance to the family, communication style with the
family, being a good person to the family and society, and doing good deeds also reflect
accordingly”.

ECPT-61: “In Turkish culture, a child is like a mirror. Because you see yourself

in them”.

ECPT-68: “In Turkish culture, a child is like a mirror. Because they reflect their

family and culture”.

9™ Category: Reason for Being a Family
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This category consists of 4 participants (4.04%) and 4 metaphors (5.26%). The
fundamental characteristic of the metaphors in the “Reason for being a family” category
is that children are seen as the fundamental building block of a family. The following

are examples of metaphors in this category, along with their rationale.

ECPT-98: “In Turkish culture, a child is like an obligation. Because I think the

condition for being a family is tied to whether there are children at home.

ECPT-107: “In Turkish culture, a child is the basic entity that keeps the family
together. Because even unhappy families usually do not divorce and they are beings for
whom efforts are made to be happy”.

10t Category: Labor-Intensive

This category consists of 3 participants (3.03%) and 3 metaphors (3.94%). The
metaphors in the “Labor-intensive” category emphasize that children require effort and
labor. The following are examples of metaphors in this category, along with their
rationale.

ECPT-4: “In Turkish culture, a child is like a fruit. Because to grow fruit, a lot of
effort, hard work, and using the right methods are necessary, and as a result, we have
very sweet, beautiful, well-grown fruits. Similarly, to raise a child, much effort,
sacrifices, and using the right methods are necessary. And as a result, we raise very

beautiful, sweet, compassionate, kind, and hardworking children”.

ECPT-5: “In Turkish culture, a child is like coal. Because it's like coal, which
waits to be discovered and is extracted with difficulty”.

ECPT-23: “In Turkish culture, a child is like a sapling. Because just like how
much yield you get from a sapling when you take care of it with great care, the same
applies to children. Because if you look after them, they thrive, but if you neglect them,

they become wild”.

11™ Category: Pure and Clean
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This category consists of 2 participants (2.02%) and 2 metaphors (2.63%). The
metaphors in this category emphasize that children are pure and clean. The following

are examples of metaphors in this category, along with their rationale.

ECPT-73: “In Turkish culture, a child is like water. Because a child is pure and

clean”.

ECPT-80: “In Turkish culture, a child is like an angel. Because a child is born

pure and clean. But it gets corrupted because of us”.

Metaphors Created by Early Childhood Preservice Teachers According to Grade
Levels

The distribution of metaphors created by early childhood preservice teachers according
to grade levels is presented in Table 2. According to Table 2, freshman early childhood
preservice teachers produce the most metaphors belonging to the category of “natural
and source of happiness”. Metaphors created by senior early childhood preservice
teachers are concentrated in the categories of “a precious asset” and “future of society”.
While freshman early childhood preservice teachers produce the most metaphors in the
“natural and source of happiness” category, senior early childhood preservice teachers

have not produced any metaphors in this category.

Table 2. Metaphors Created by Preservice Teachers According to Grade Levels

Categories Freshman Senior
A precious asset 3 5
The future of society 2 5
Manipulable and moldable 3 1
Natural and source of 4 -
happiness

In need of care and attention 1

Harboring negative emotions 2 2
Reason for societal

acceptance

Reflective 3 -

Reason for being a family 1 -
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Labor-intensive - 2
Pure and clean 2 -
Total 23 17

DISCUSSION AND CONCLUSION

This study aims to examine perceptions of the concept “child in Turkish culture”
through metaphors, 99 valid metaphors were obtained from 117 early childhood
preservice teachers, resulting in 76 different metaphors. The obtained metaphors were
analyzed under 11 different categories. The results obtained from the data can be
summarized as follows: Among the generated 76 metaphors, the most repeated
metaphor was “joy” (n=7), followed by “flower” (n=4), “gold” (n=4), “dough” (n=3),
“tree” (n=3), and “puppet” (n=3). Early childhood preservice teachers produced the
most metaphors in the category of “a precious asset” (n=20). The other categories with
the highest number of metaphors are respectively “future of society” (n=16),
“manipulable and moldable” (n=15), and “natural and source of happiness” (n=12)
categories. In similar studies, the most frequently used metaphors include tree, sapling,
dough, mirror, and flower (Giingér & Ogelman, 2022; Koger et al., 2015; Kuyucu et al.,
2013; Liile-Mert, 2021; Saban, 2009).

In studies conducted with preservice teachers and teachers, emphasis is placed on
children being “manipulable” and “in need of care, attention, and love” in the
conceptual categories where metaphors related to the concept of children are included
(Akgiin, 2016; Demirbas, 2015; Ergin et al., 2013; Giilen & Donmez, 2020; Koger et
al., 2015; Kuyucu et al., 2013; Ozdemir et al., 2019). However, in studies conducted
with parents, conceptual categories containing metaphors related to the concept of
children emphasize children being a “a precious asset”, “source of happiness”,
“promising for the future” and “the joy of life” (Bolat & Abbasoglu, 2023; Ercan, 2014;

Pesen, 2015). Upon examining the relevant literature, it is evident that the participants'
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profession, educational background, age group, and other personal characteristics

influence the image of children in their minds.

When examining the metaphors related to the concept of “child in Turkish culture”
across different grade levels to unveil the development and changes of early childhood
preservice teachers over the years, it was found that freshman early childhood
preservice teachers produce the most metaphors in the category of “natural and source
of happiness”, while senior early childhood preservice teachers did not produce any
metaphors in this category. It is observed that first-year students in the early childhood
education undergraduate program produce the most metaphors belonging to the
category of “natural and source of happiness”. The metaphors created by senior early
childhood preservice teachers are concentrated in the categories of “a precious asset”
and “future of society”. Similarly, Saban (2009) found that among 2847 preservice
teachers studying at first and fourth grade levels in different programs, one of the
categories with the most metaphors produced was “a precious asset”. According to a
longitudinal study conducted by Kildan et al. (2012) with preservice teachers in
different departments, it is observed that although they create more structuralist
philosophy-based metaphors (e.g., researcher, curious bird) when they reach the fourth
grade compared to the first grade, there are still a considerable number of preservice
teachers who, despite being in the fourth grade, perceive the child as a passive recipient

and believe that their lives are shaped by their family, teacher, and environment.

In addition to contributing to the relevant literature, the findings of this research provide
important insights into the perceptions of early childhood preservice teachers regarding
the concept of “child in Turkish culture”, indicating that metaphor can be a powerful
tool in revealing such perceptions. This study was conducted with a limited humber of
preservice teachers at a state university in Ankara. Similar studies conducted with
participants from different higher education institutions and teacher training programs
will shed light on the mental images of preservice teachers regarding the concept of
“child in Turkish culture”. In this study, only the views of university students

continuing their education in different grade levels of early childhood education
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programs were examined. Examining the responses of the same participants to similar
questions after they graduate can provide an opportunity for comparison. Thus, it can
offer insight into the development and changes in their knowledge, experiences gained
during the four-year undergraduate program, and their professional experiences after

graduation.
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GENIS OZET

Giris

Kiiltiir genellikle belirli bir toplumsal grubu karakterize eden inanglar, davranislar, gelenekler ve
degerler olarak tamimlanwr (Lansford, 2022). Kiiltiir bir¢ok bilesenin tiriinii olarak ortaya ¢ikar ve
stirekli degisim icindedir. Dil, din, tarih, orf ve adetler, ekonomi, cografya ve degerler kiiltiiriin
ogelerine ornek olarak verilebilir. Kiiltiiriin bir parcas: olan ve icinde bulunduklar: kiiltiirden
etkilenen ¢ocuklara verilen deger ve ¢ocuk algisi kiiltiirden kiiltiire degismektedir (Kagit¢ibasi,
2017). Bati ve Asya kiiltiirleri arasindaki temel kiiltiirel fark, bagimsizlvk ve karsilikli bagimhlik
kavramidir (Wang ve Leichtman, 2000). Amerika Birlesik Devletleri ve Avrupa, kisisel hedeflerin
on planda oldugu bagimsiz/bireyci kiiltiirlerin drnekleridir, Asya gibi karsilikly bagimli/kolektivist
toplumlarda ise bireysel ihtiyaglarin iizerinde aile ve ortak hedeflere daha fazla vurgu yapilir. Bu
nedenle, Bat kiiltiirlerinde ¢ocuklarin kendisini ifade etmesi, bagimsiziigi, rekabet¢iligi ve kendi
kendine yeterliligi tesvik edilirken, Asya kiiltiirlerinde ¢ocuklarin itaat etmesi, uyumlu olmast,
biiyiiklere saygi duymast ve sosyal karsilikl bagimliliga daha fazla vurgu yapmaktadr (Keller ve
Otto, 2009). Cesitli kiiltiirel normlarin bir sonucu olarak, yetiskinlerin ¢ocuklara bakis agisinin
cocuklarin gelisimsel sonuglar: iizerindeki etkileri kiiltiirel gruplar arasinda da farklilik
gostermektedir (Huang, Cheah, Lamb ve Zhou, 2017).

Okul dncesi 6gretmen adaylarimin “Tiirk kiiltiiriinde ¢ocuk” kavramina iliskin metaforlarinin
incelenmesi ve aldiklart iiniversite egitimine gore degerlendirilmesi literatiire katki saglayacaktir.
Bu aragtirmanin temel amaci okul oOncesi ogretmen adaylarmin “Tiirk kiiltiiriinde cocuk”
kavramina iliskin metaforik algilarint incelemektir. Bu temel amag dogrultusunda asagidaki
sorulara cevap aranmistir:

1- Okul oncesi ogretmen adaylarmmn “Tiirk kiiltiiviinde ¢ocuk” kavramina iliskin
metaforlar: nelerdir?

2- Okul oncesi 6gretmen adaylarimin sinif diizeylerine gore “Tiirk kiiltiiviinde ¢ocuk”
kavramina iligkin belirttikleri metaforlar nelerdir?

Yontem

Okul éncesi ogretmen adaylarimin “Tiirk kiiltiiriinde ¢cocuk” kavramina iligkin algilarini metafor
ile incelemek amaciyla gergeklestirilen bu arastirmada katilmcilarin algilarimin daha iyi
anlasilabilmesi i¢in nitel arastirma yontemlerinden fenomenoloji deseni kullanilmigtir.
Arastirmanmin ¢alisma grubunu Ankara’da bir devlet iiniversitesinin egitim fakiiltesinin okul
oncesi ogretmenligi lisans programinda ogrenim gorven 117 dgretmen adayi olusturmaktadir.
“Tiirk kiiltiiviinde ¢ocuk” kavramina iligkin sahip olduklar: metaforlar: belirlemek iizere
kattlhimcilardan  “Tiirk kiiltiiriinde ¢ocuk... .... gibidir, ¢iinkii... .... " ifadesini tamamlamalar
istenmigtir. Ayrica, cinsiyet, yas, kardes sayisi, smifa iliskin bilgileri iceren kisisel bilgi formunu
doldurmalart istenmigtir. Arastirma verileri icerik analizi yontemi ile ¢oziimlenmistir.

Bulgular

Elde edilen 76°s: farkli olmak tizere 99 gegerli metafor ortak ozellikleri agisindan incelenerek 11
kategori altinda toplanmigtir. Arastirma bulgularina gére en ¢ok iiretilen metaforlar nese, ¢igek,
altin, hamur, agag ve kukla olmustur. En ¢cok metaforun iiretildigi kategoriler ise sirasiyla degerli
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bir varhk, toplumun gelecegi, yonlendirilebilir ve sekillenebilir, dogal ve mutluluk kaynag:
kategorileridir. Birinci sinifta ogrenim goren okul éncesi 6gretmen adaylarimin en fazla “dogal
ve mutluluk kaynagi1” kategorisine ait metafor iirettigi goriilmektedir. Dérdiincii sinif okul éncesi
ogretmen adaylarimin olusturdugu metaforlar ise “degerli bir varlik” ve “toplumun gelecegi”
kategorilerinde yogunlasmaktadr.

Tartisma ve Sonug

Ogretmen adaylart ve ogretmenler ile yapian arastmalarda ¢ocuk kavramina iliskin
olusturduklar: metaforlarin yer aldigi kavramsal kategorilerde ¢ocuklarin “yéonlendirilebilir ile
bakima, ilgiye ve sevgiye muhta¢” olmasina vurgu yapilmaktadwr (Akgiin, 2016, Demirbag, 2015;
Ergin ve dig., 2013; Giilen ve Donmez, 2020; Koger ve dig., 2015, Kuyucu ve dig., 2013;
Ozdemir ve dig., 2019). Ebeveynler ile yapilan arastirmalarda ise ¢ocuk kavramina iliskin
olusturulan metaforlarin yer aldigi kavramsal kategorilerde ¢ocuklarm “degerli bir varlik,

>

mutluluk kaynagi, gelecek vaat eden, hayatn nesesi” olmast vurgulanmaktadir (Bolat ve
Abbasoglu, 2023; Ercan, 2014, Pesen, 2015). Okul oncesi ogretmenligi lisans programindaki
birinci sinif 6grencilerinin en fazla “dogal ve mutluluk kaynag1” kategorisine ait metafor iirettigi
goriilmektedir. Dordiincii sinif okul oncesi ogretmen adaylarimin olusturdugu metaforlar ise
“degerli bir varlik” ve “toplumun gelecegi” kategorilerinde yogunlasmaktadr. Benzer bir
sekilde Saban (2009) farkl branslarda birinci ve dérdiincii sinif diizeyinde 6grenim goren 2847
ogretmen aday tarafindan en fazla metaforun iiretildigi kategorilerden birinin “degerli bir
varlik” oldugunu bulmustur. Kildan ve digerlerinin (2012) farkli branslarda &gretmen
adaylaryla  gerceklestirdigi  boylamsal bir arastirma sonucuna gore, dordiincii snifa
geldiklerinde birinci simifa gore daha fazla yapisalct felsefeye dayali metafor (6rnegin,
arastirmact, merakl kug) olusturduklar: goriilse de dordiincii sinif olmasina ragmen ¢ocugu pasif’
bir alici olarak goren, ailesi, 0gretmeni ve c¢evresi tarafindan hayatimin sekillendirildigini

diigiinen ogretmen aday: sayisi oldukga fazladr.
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