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ABSTRACT  Starting bilingual education from birth and early childhood allows the child to be introduced to the
advantages of bilingualism at an early age. This study was conducted to explore the perspectives of early
childhood teachers working in private preschools that offer education in a foreign language and
monolingual teachers working in public preschools on bilingualism and bilingual education in Ankara,
Tiirkiye. The sample consisted of 16 early childhood teachers, 8 of whom were bilingual and 8 of whom
were monolingual. Five themes were identified through content analysis. The sub-themes and codes that
emerged from these overarching themes were further elucidated using selected sample statements. The
findings revealed that early childhood teachers' perspectives about bilingualism and bilingual education
may vary depending on whether they are bilingual or monolingual. Despite the differences in teachers'
views on bilingualism and some gaps in their knowledge about educational programs, all of them
acknowledged bilingualism as an advantage and emphasized the need for the proliferation of bilingual
schools in Tirkiye. The conditions of bilingual education in Tirkiye were taken into account in
interpreting the results, and recommendations were made accordingly.
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Cift dilli egitim okul oncesi 6gretmenleri i¢in bir handikap mi?

Oz iki dilli egitimin dogumdan ve erken cocukluk déneminden itibaren baslamasi, cocugun iki dilliligin
avantajlar ile erken donemde tanigmasini saglar. Bu arastirma Ankara ilinde yabanci dille egitim yapan
0zel anaokullarida ¢alisan ¢ift dilli okul dncesi dgretmenleri ile devlet anaokullarinda gorev yapan tek
dilli 6gretmenlerin ¢ift dillilige ve ¢ift dilli egitime bakis acilarini incelemek amaciyla yapilmistir.
Arastirmanin ¢aligma grubunda 8’1 ¢ift, 8’1 tek dilli olmak iizere 16 okul 6ncesi 6gretmeni yer almaktadir.
Yapilan igerik analizi sonucunda 5 adet tema belirlenmistir. Bu temalardan ortaya ¢ikan alt tema ve
kodlar, 6rnek ifadeler esliginde yorumlanmustir. Buna gore okul dncesi 6gretmenlerinin ¢ift veya tek
dilli oluglarma gbre ¢ift dillilige ve ¢ift dilli egitime bakis agilar1 degisebilmektedir. Ogretmenlerin ¢ift
dillilige iliskin goriislerinde farkliliklar ve egitim programlariyla ilgili konularda eksik bilgileri olsa da
tamamu ¢ift dilliligin bir avantaj oldugunu ve Tiirkiye’de iki dilli okullarin yayginlastirilmasi gerektigini
belirtmislerdir. Arastirmadan ¢ikan sonuglar yorumlanirken Tiirkiye’deki iki dilli egitimin kosullar1 goz
ontinde bulundurulmus ve bu dogrultuda 6neriler getirilmistir.
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INTRODUCTION

In contemporary times, numerous cultures have had the opportunity to encounter one another owing to
changes in working conditions, economic status, and levels of education. The most notable illustration
of this phenomenon is observed in international migration between countries. Individuals not only take
their cultures to the places they migrate to but also bring along their native languages. Consequently, a
multicultural structure has notably manifested itself, particularly in countries such as the United States,
Sweden, and Canada.

In North America and many parts of the world, children are exposed to bilingualism at an early age
(Byers-Heinlein & Lew-Williams, 2013). Some countries make efforts to preserve and support the local
languages brought by immigrant citizens, while others may perceive this as a threat. Bilingualism and
bilingual education have emerged as a result of these dynamics, and their advantages and disadvantages
continue to be subjects of debate today. Even in culturally diverse nations, there may exist a
disapproving stance toward bilingual education in the name of preserving national unity (Aydin &
Ozfidan, 2014; Garcia & Lin, 2016).

In addition to negative perspectives, there is also an approach that highlights the advantages of
bilingualism. Numerous scientific studies have demonstrated the positive effects of bilingualism on
children's cognitive development (Goriot vd., 2016). Indeed, these studies indicate that bilingual
individuals, compared to monolinguals, are capable of more intense language analysis, have richer
vocabulary (Wu et al., 2020), can distinguish the meanings of words from their sounds 3 to 4 years
earlier, have intense neural connections in their language-related brain regions, and excel in abilities
such as selective attention, executive function (Li et al., 2023), and reasoning (Berk, 2015). It is further
stated that bilingual individuals are more successful in identifying conflicting structures, making sense
of them, and formulating assumptions (Bialystok et al., 2005; Cengiz, 2006; Hohle et al., 2020; Kovacs
& Mehler, 2009). Moreover, it is argued that the language proficiency of bilingual children can enhance
their social competence. Proficient language skills facilitate communication, both for monolingual and
bilingual children (Toppelberg & Collins, 2010). Initiating bilingualism, particularly during the
preschool years, results in increased language proficiency among children in subsequent years
(Schneider & Kozintseva, 2019; Wallin & Cheevakumjorn, 2020). Establishing the foundations of
bilingualism at an early age makes it easier to address potential issues that may arise in later years. It is
important to recognize that for children to acquire a second language effectively, they should first have
a solid foundation in their native language (Castro & Prishker, 2019; Sun, 2019). However, there are
also studies showing the negative aspects of bilingualism. These studies indicate that bilingual children
often lag behind monolingual children on standardized measures of language acquisition, such as
vocabulary tests. The reason for this may be related to the fact that bilinguals have less experience with
the target language than monolinguals (Nicoladis et all., 2024).

Bilingualism in Early Childhood

Bilingualism can have very different meanings depending on the context in which it is used. In everyday
life, it can encompass the knowledge and use of two or more languages, as well as the presentation of
knowledge (Grosjean, 2012; Wei, 2000). In other words, bilingualism refers to an individual's ability to
use a second language with a level of proficiency that is close to or similar to their first language. This
also implies the ability of individuals to express themselves with equal competence in both languages
across all areas of life and social contexts. A common thread in the definitions of bilingualism is the
ability to use two languages at a level comparable to or close to one's native language (Orug, 2016).

Due to the differences in the process of acquiring a second language in children, bilingualism can be
defined differently in early childhood years. When children are exposed to two languages from the
moment of birth, this is referred to as simultaneous bilingualism. On the other hand, when a language is
acquired from birth, and a second language is acquired at a later time, for example, in a school or another
environment, this is referred to as sequential bilingualism (Fierro-Cobas & Chan, 2001; Tabors, 1997).
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Children who acquire a language different from their native language during early childhood become
sensitive to when they should use each language in different situations. Research in neuroscience has
shown that the brain develops two distinct language systems (Kuhl, 2010). Thus, children can learn both
languages by distinguishing between the two language systems. This ability allows them to decide with
whom, when, in what types of situations, and in which language they should communicate, thus
enhancing their cognitive skills (Kroll et al., 2014; McLaughlin et all., 2010). Particularly, transitioning
from one language to another in their social interactions, constantly changing their spoken language,
fosters cognitive flexibility and enhances children's motor skills and creativity (Cetintas & Yazici, 2016;
MccCarty, 2013; Werker & Byers-Heinlein, 2008).

Bilingual Education Programs

Effective and ongoing early childhood education programs play a crucial role in children's acquisition
of both their native language and the language of the society in which they reside. Commencing
language education during the preschool period is crucial for a child to acquire both their native language
and the dominant language of the community, which will contribute to their success in their future
educational endeavors (Wortham, 2010). In a study conducted in the United States, schools providing
bilingual education emphasized the goal of "developing and maintaining children's self-esteem in both
cultures” the most. Supporting children's self-esteem, one of the primary objectives of bilingual
education programs, enhances their ability to communicate with people from different cultures,
encourages them to participate in various communities, and helps them adapt (Baker & Jones, 1998).

There are various types of bilingual education programs, and they can vary depending on the region,
culture, and country. Traditional bilingual education programs are designed to transition the language
used by minorities towards the dominant language of the majority in society. These programs, known
as the "submersion" model, can have different levels. However, the primary goal is to encourage children
with a different native language to use and assimilate into the dominant language of the community. In
different variations of this model, the usage and frequency of languages may vary, but the desired
outcome is typically monolingualism or limited bilingualism. Programs that use the "immersion" model
are considered strong forms of bilingualism. In these programs, both individuals' native language and
the dominant language of the community can be used in education. The primary goal here is to
strengthen native language and cultural differences, create a multilingual society, and promote pluralism
(Baker & Jones, 1998). One of the most important principles of the immersion model is the "one
language - one person” principle. In this context, languages are used distinctly and separately. Teachers
are capable of speaking different languages, with one speaking English while another may speak a
different language like German. For instance, an English-speaking preschool teacher would need to
communicate in English with both the children and all other staff members. Parents who wish to raise
their children bilingually also apply this principle at home (Kuyumcu, 2017).

Bilingual education programs align their objectives with the purposes they embrace. Baker (2021) has
categorized these objectives into ten main areas. The objectives of bilingual education include
assimilating individuals or groups into the mainstream of society, creating a multilingual society,
facilitating people's communication with the outside world, imparting language skills that are
marketable and contribute to employment and status, preserving ethnic and religious identity,
reconciling and mediating between different linguistic and political communities, promoting the use of
a colonial language, empowering elite groups and maintaining their position in society, providing equal
status in legal terms to unequal-status languages in everyday life, and deepening the understanding of
language and culture (Baker, 2021). One of the objectives mentioned above, facilitating people's
communication with the outside world, is related to the ability of bilingual individuals to communicate
not only with individuals in their immediate environment but also with those outside their close circles.
This objective, closely tied to how bilingual education enhances individuals' social competence,
promotes the integration of people from diverse cultures and their capacity to adapt when interacting
together. It promotes harmony and effective communication when different cultural groups interact.
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Current Study

Research has demonstrated that monolingual and bilingual teachers may hold distinct viewpoints on
bilingual education, with bilingual teachers often exhibiting greater tolerance for children's native and
second languages and showing increased awareness of cultural differences. Nonetheless, exceptions do
exist, such as monolingual teachers with a broad perspective and bilingual teachers with a limited view
on language instruction (McCarty, 2013). Various studies exploring teacher views and beliefs about
bilingualism can be found in the literature (Belet, 2009; Cetintas & Yazici, 2016; Flores, 2001; Flynn,
2015; Garrity & Wishard, 2015; Gort & Pontier, 2013; Schwartz, 2013; Shin & Krashen, 1996; Vaish,
2012). These studies shed light on the diverse range of opinions and perspectives within the field of
bilingual education. However, no research has been identified that explores the approaches of
monolingual teachers in monolingual schools and bilingual early childhood teachers in bilingual schools
towards bilingualism and bilingual education. It is hypothesized that discrepancies in the views of
monolingual and bilingual teachers working in distinct school settings may exist regarding bilingualism
and bilingual education. Furthermore, this study seeks to investigate whether teachers hold divergent
viewpoints regarding the benefits of bilingual education. Therefore, the primary aim of this research is
to explore the perspectives of monolingual and bilingual teachers working in early childhood education
institutions on bilingualism and bilingual education. Within this framework, the following questions
were explored, and the themes of the research were determined based on these questions.

(1) According to teachers, what are the benefits of bilingual education?

(2) What are the views of teachers on bilingual children attending monolingual schools?

(3) How should bilingual education programs be structured according to the teachers?

(4) What are the opinions of teachers regarding the challenges encountered in bilingual education?

(5) According to the teachers, what is the impact of bilingualism on children's development?

METHODOLOGY
Research Model

In this study, we have employed a qualitative research method called phenomenology. The reason for
using the phenomenological design is that it is thought that it can provide more in-depth answers to the
research questions and it is a stronger model in revealing the current experiences and perceptions of the
participants. The phenomenological design centers on phenomena that individuals are cognizant of but
may not possess an in-depth understanding of. Phenomenological research, in line with the nature of
gualitative research, may not provide precise and generalizable results, yet it helps gain better insight
and understanding of a phenomenon and provides explanations (Yildinm & Simsek, 2008). The
phenomenon here is bilingualism. In the study, the perceptions and experiences of bilingual and non-
bilingual preschool teachers regarding bilingualism were explored.

Research Ethics

Ethical approval was obtained from the Yozgat Bozok University's Ethics Committee (Date: February
22, 2023; Decision No: 02/35). The participants were informed about the aims of the research. Consent
forms were signed by the early childhood teachers who volunteered to participate in the research. The
participants were assured that their names would be kept confidential, and they were assigned codes as
P1, P2, P3, etc. to ensure anonymity.

Sample

In this study, extreme case sampling, one of the purposeful sampling methods, was used. The reason for
using this sampling was that the research group selected with extreme case sampling would have
different perceptions and experiences regarding the phenomenon under exploration. Here, it was
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assumed that the thoughts of bilingual and monolingual teachers regarding the phenomenon of
bilingualism would be different from each other. The aim here is not to compare the two groups; but to
reveal their perceptions and experiences regarding this phenomenon in depth. The sample consisted of
16 early childhood teachers who work in three private and two independent state preschools, selected
through extreme or outlier sampling method. Extreme or outlier cases can provide richer data compared
to normal cases and can assist in a deeper understanding of the research problem (Yildirm & Simsek,
2008). Therefore, deliberate efforts were made to incorporate both bilingual teachers, who exhibit a
native-like fluency in English alongside their mother tongue, and monolingual teachers within the study
cohort. In this context, early childhood educators who demonstrate English proficiency akin to native
speakers, in addition to their mother tongue, were recruited from private preschools, while monolingual
teachers were recruited from state preschools.

Table 1.
Information about the Early Childhood Teachers Included in the Study
Variables n=16 f
Language Monolingual 8
Bilingual 8
Seniority 1-10 years 9
11-20 years 4
21 years and above 3
Major Early Childhood Education 10
Other 6
Age 20-30 9
31-45 5
46 and above 2
Level of Education Bachelor’s degree 13
Master’s degree 3

As seen in Table 1, 8 teachers are bilingual, and 8 are monolingual. Nine teachers have been working
for 1-10 years, 4 for 11-20 years, and 3 for more than 21 years. A majority of the teachers (n=10)
graduated from the Early Childhood Education Department, while others have degrees from various
departments such as English Language and Literature, English Language Teaching, and Pedagogy. It
was found that 9 teachers are between 20-30 years old, 5 are between 31-45 years old, and 2 are over 46
years old. Nearly all teachers who graduated from different departments work in preschool education
institutions that provide bilingual education. Furthermore, the majority of the participants hold
undergraduate degrees, while 3 of them have postgraduate degrees.

Data Collection Tools

In this study, data was gathered using the interview technique, and a semi-structured interview form
created by the researchers was utilized during the interviews. Prior to the preparation of interview
questions, the relevant literature (Baker & Jones, 1998; Baker, 2021; Butler & Hakuta, 2006; Cetintas
& Yazici, 2016; Demirdéven & Okur, 2017; Eyiip & Giiler, 2020; Flores, 2001; Gkaintartz &
Tsokalidou, 2011; Menéndez, 2011; Saribas & Demir, 2020; Sénmez, 2020; Sengiil & Yokus, 2021;
Tercan & Tercan, 2020) was reviewed, and the opinions of experts and experienced individuals in the
field were sought. As a result of feedback from experts, complex or unclear expressions were changed.
Questions that were off-topic or superficial were removed. Considering the duration of the interview,
the number of questions was reduced. Questions that were thought to not serve the purpose of the
research were removed from the interview form. After receiving feedback and recommendations from
the experts, the interview form was tested by conducting preliminary interviews with three early
childhood teachers who did not participate in the research. The aim of this pilot study was to assess the
effectiveness of the interview form before implementation. After the pilot study, a few more questions
were added to better cover the research topic and deepen the answers. Questions that took too much time
were made shorter and more concise. Questions with similar answers were corrected and turned into a
single question.
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Data Collection Procedure

To prevent data loss during the interviews, permission was obtained from the interviewees, and the
interviews were recorded using an audio recording device while also employing note-taking techniques.
To enhance reliability, the researchers exercised caution during the interviews to prevent any influence
on the interviewees' responses and refrained from providing guidance. Interviews were conducted in a
quiet environment where only the interviewee and researcher were present. Each interview lasted
approximately 35-40 minutes. The interviews were completed in a two-month period between March-
April 2023. After the interviews were completed, the recorded data was transcribed, resulting in a 45-
page data transcript.

Data Analysis

The analysis of the data was performed using the content analysis technique, which is one of the
qualitative analysis methods. Content analysis aims to reduce or interpret voluminous qualitative data
to uncover their core consistencies and meanings, resembling a process of pattern formation (Patton,
2014). In this study, the interviews were transcribed for the purpose of analysis, and the transcripts were
diligently reviewed by listening to the interviews repeatedly to identify potential themes aligning with
the research's objectives. The researchers individually assigned codes to the data within the interview
transcripts and determined the relationships between these codes.

The researchers then convened to compare the codes they had developed. They reached a consensus on
common and distinct coding and established themes. To ensure the consistency of the findings, an expert
in qualitative research and the subject matter of this study was provided with the research's purpose,
interview transcripts, and emerging themes (Merriam & Tisdell, 2015). Independently reviewing the
data, the expert then met with the researchers to compare the analyses, resulting in the final analysis
findings. The results of this research were organized into tables, including themes, sub-themes, codes,
and frequencies. Additionally, comments were provided below the tables, and exemplary statements
from the participant teachers were included to emphasize the significance of the findings.

Validity and Reliability

In qualitative research, ensuring credibility involves paying attention to both internal and external
validity, as well as reliability and objectivity (Baskale, 2016). In this study, the interview technique was
used, and it was ensured that the participants felt comfortable in a neutral environment, where they were
asked the questions from the interview form and encouraged to respond. This method enabled the
researcher to share the same environment as the participants, engage in direct communication with them,
observe their interactions, and ensure precise comprehension of the questions, thereby fostering a more
meticulous and attentive study. According to Kirk and Miller (1986), it is important for researchers to
convey the researched subject without any interference and to observe it impartially for the validity of
the research. While the application of the interview technique by researchers and the presence of
researchers and participants in the same environment initially raised some concerns among the
participants, engaging in a conversation with the researcher ultimately contributed to the participants'
relaxation and the alleviation of their anxieties, consequently yielding more objective responses. The
researchers abstained from conveying their personal emotions and thoughts throughout the interviews,
leading to participants offering more genuine and unfiltered responses. According to Biiyilikoztiirk et al.
(2008), it is essential for the topics identified by researchers to correspond with the responses provided
and for researchers to present an accurate representation of reality, which is crucial for the internal
validity of the research. In addition, the participants were given the opportunity to review, add, or amend
their responses when their answers were read back to them by the researchers at the end of the interviews.
This approach facilitated participant validation, fostering confidence in both the researchers and
participants regarding the interview responses. Securing consent from participants to voluntarily take
part in the study prior to commencing the interviews is also pivotal for ensuring the study's validity.
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In qualitative research, although there is generally no concern about the generalizability of the results
obtained from the study, the ability to generalize the results to the same or similar groups contributes to
external validity when the researcher provides a detailed explanation of the study (Biiyiikoztiirk et al.,
2008). In this study, the selection of participants based on criteria defined by the researchers (residing
in Ankara, being early childhood teachers in either monolingual or bilingual schools) positively
contributes to the external validity of the study. Furthermore, including participants in the study based
on whether they meet specific criteria and considering their experience and age characteristics also
enhances external validity.

In research, reliability is associated with the thorough documentation of all pertinent information within
the study's domain (McMillan, 2000). In this study, interviews were conducted with monolingual and
bilingual early childhood teachers using a semi-structured interview form. The researcher ensured the
reliability of the responses by reading the interview transcripts to the teachers without making any
interventions that could influence their opinions. The responses obtained from the participants were
included in the study without any changes. Furthermore, the study involved the coding of responses,
with direct examples extracted from participants' expressions to augment the study's reliability.
Additionally, inter-coder reliability was calculated during data analysis, and it was found to be 95%.

The researchers introduced themselves to the participants by providing sufficient information about their
backgrounds and the research field. The participants were informed that their responses would be
incorporated into the study anonymously to ensure objectivity and neutrality. The participants were
assured that their responses would be used solely for scientific purposes. By doing so, the researchers
aimed to establish trust with the participants and emphasize their own impartiality, contributing to the
objectivity of the study.

FINDINGS

In this section, the findings and interpretations obtained from the interviews with bilingual and
monolingual early childhood teachers regarding their views on bilingualism and bilingual education are
presented. The data obtained were analyzed under five themes: benefits of bilingual education, bilingual
children attending monolingual schools, bilingual education programs, issues in bilingual education,
and the impact of bilingualism on children's development.

Theme 1: Benefits of Bilingual Education
The teachers' views on the benefits of bilingual education are presented in Table 2.

As presented in Table 2, all the teachers highlighted the advantages of bilingual education for children.
Within the overarching theme of the benefits of bilingual education, two distinct sub-themes came to
the forefront: individual and social development. Within the sub-theme of individual development, the
codes encompassed ‘career,’ 'self-esteem,’ ‘travel to different countries,’ and 'brain advancement.’
Meanwhile, within the sub-theme of social development, the codes encompassed ‘communication skills,'
'social awareness," and ‘global citizenship.'
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Table 2.
Benefits of Bilingual Education
Theme Sub-Theme Codes Bilingual Monolingual
education (f) education (f)
Benefits of Individual Career 5 5
bilingual development Self-esteem 3 3
education Travel to different countries 3 1
Brain development 2 2
Total 13 11
Social Communication skills 3 2
development Social awareness 2 1
Global citizenship 2 -
Total 7 3

Bilingual teachers have articulated the benefits of bilingual education to a greater extent than their
monolingual counterparts. The majority of teachers, whether bilingual or monolingual, have
underscored the advantages of bilingual education in equipping children for a successful future career.
Both groups of teachers, encompassing bilingual teachers (5 individuals) and monolingual teachers (5
individuals), have underscored that proficiency in multiple languages would confer a competitive
advantage in terms of career prospects. In particular, bilingual teacher P5, who resided abroad for several
years before returning to Tiirkiye, emphasized the significance of this experience within the Turkish
context, expressing it as follows:

"Instead of learning English later on, they will have learned English that they can use throughout
their lives here in the preschool period, and they will incorporate English academically into their
educational life. In the end, this will also benefit them economically. Acquiring a foreign language
is a notable advantage, and proficiency in two languages will facilitate their ability to learn
additional languages, a skill that will greatly benefit them throughout their lives.” Another bilingual
teacher, P11, also emphasized that bilingual education is an advantage: "Bilingual education is an
advantage. Children who receive bilingual education from an early age will gain competence in
both languages and will benefit from it in their educational life in the later years. Learning a
different language other than one's native language facilitates learning other languages as language
learning processes are similar to each other. Especially by learning English, which is widely
recognized as a global language, a child can easily learn similar language groups such as German,
Spanish, Portuguese, etc. | believe that individuals who communicate in different languages can be
confident individuals."

These statements highlight that being bilingual not only offers advantages in terms of career
opportunities but also has social and communication benefits, enhances self-confidence, and makes
individuals more inclined to learn other languages.

Bilingual teacher P7 highlights the advantage of bilingual individuals being immersed in two distinct
cultures: "A language is a culture. When children learn a language, they also become aware of different
cultures, gain knowledge about them, and thus become more open-minded in life." According to the
teachers, bilingual education not only contributes to career development but also helps children gain
self-confidence. Monolingual teacher P2 articulated her perspective by remarking,

"An individual who possesses knowledge of a foreign language is more fortunate than those who do
not. Proficiency in a language acquired during early childhood differs from learning a foreign
language later in life. For instance, children who learn a language at an early age often exhibit a
high level of self-confidence."

Teacher P2 further highlighted that bilingual children, particularly in terms of self-expression, tend to
display increased confidence, attributing this phenomenon to their early language acquisition.
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Theme 2: Bilingual Children Attending Monolingual Schools

Teachers held diverse perspectives on the idea of bilingual children attending monolingual schools, with
a majority of teachers suggesting it might pose a disadvantage for the child. Nonetheless, some teachers
argued that this scenario would not necessarily be a drawback. In Table 3, the teachers' viewpoints have
been categorized into two sub-themes: 'advantage' and 'disadvantage .

Table 3.
Bilingual Children Attending Monolingual Schools
Theme Sub-Theme Codes Bilingual Monolingual
education (f) education (f)
Bilingual Disadvantage  The loss of one of the languages 8 6
Children The loss of cultural identity 2 -
attending Total 10 6
monolingual ~ Advantage Improvement in the native language - 3
Schools Acquisition of daily spoken language - 2
Specialization in a single language - 1
Total 6

As depicted in Table 3, the 'disadvantage' sub-theme encompasses the codes 'the loss of one of the
languages' and 'the loss of cultural identity." Within the 'advantage' sub-theme, the codes include
‘enhancement of the native language,' ‘acquisition of daily conversational language,' and 'specialization
in a single language.' The majority of teachers have expressed concerns that bilingual children attending
monolingual schools may gradually lose their second language, leading them to perceive this as a
disadvantage. However, this viewpoint is more pronounced among bilingual teachers. For instance, P16,
a bilingual teacher, articulated, "Children learn through activities at school. However, if they do not
actively use their known foreign language during the educational process, they may forget it, and this
could be considered a disadvantage for them."

Monolingual teachers who find it advantageous for bilingual children to continue attending monolingual
schools have cited the necessity for children to learn the language used daily and the need to improve
their proficiency in native language as reasons for their perspective. The monolingual teacher P3 stated
that, "Receiving education in a school that provides education in the native language of children will
not be seen as a disadvantage." Thus, the teacher argues that this situation does not create a
disadvantage. Similarly, one monolingual teacher P8 also stated that, "Attending a school that provides
education in a different language can be an advantage, but it is not a disadvantage for the child to
receive education solely in the native language." Thus, they advocate focusing on the language used in
the child's environment as the more appropriate approach.

Bilingual teachers have presented contrasting viewpoints on the matter of bilingual children attending
monolingual schools without perceiving it as a disadvantage. For instance, bilingual teacher P1
expressed,

"If the language of instruction is Turkish, essentially the native language, | believe it is a
disadvantage. English, on the other hand, is advantageous. After all, they will acquire Turkish in
their daily interactions and conversations; that's how people communicate in the country. Parents
will certainly use Turkish at home. However, | think exposure to English in a school setting would
be highly beneficial for them. Nevertheless, if the school exclusively teaches in Turkish, the child
may eventually forget English."”

According to this viewpoint, if children enroll in monolingual schools that provide exclusive English

education, it is considered advantageous, whereas schools offering only Turkish education are viewed
as a disadvantage for these children.
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Theme 3: Bilingual Education Programs

The interviews revealed that teachers did not have sufficient knowledge about how bilingual education
programs should be and how they should be implemented. Due to their lack of knowledge, very few
teachers expressed their views on bilingual education programs. The teachers' opinions on bilingual
education programs are presented in Table 4 below.

Table 4.
Bilingual Education Programs
Theme Sub-Theme  Codes Bilingual Monolingual

education (f) education (f)
Bilingual  Curriculum  Programs where the community's language 3 -

education is used less frequently
programs Programs where the community's language 2 -
is not used at all
School Staff ~ Using both languages effectively 6 6
Using the community's language during 2 -
the orientation process
Environment Having different stimuli in both languages 4 1
within the school
Bilingual books 3 -
Total 20 7

As seen in Table 4, there are three sub-themes under the theme of bilingual education programs. These
sub-themes pertain to "curriculum,” "school staff," and "environment." Within the "curriculum™ sub-
theme, there are codes denoting programs where the community's language is used less frequently and
those where the community's language is not utilized at all. In the "school staff" sub-theme, codes are
associated with the effective use of both languages and the use of the community's language during the
orientation process. Within the "environment” sub-theme, codes encompass the presence of diverse
stimuli in both languages within the school and the utilization of bilingual books.

Early childhood teachers have predominantly conveyed their views concerning the desired staff
qualifications for bilingual programs. Most teachers are of the opinion that staff employed in bilingual
schools should be competent in both languages. In this context, bilingual teacher P4 articulated, "The
staff working in educational institutions should be capable of using both languages, as language
development and permanent learning occur through their daily use.” Similarly, monolingual teacher P6
concurred, stating, "Without a doubt, all staff should be fluent in both languages, both for educational
purposes and daily operations.” These remarks underscore the significance of staff members in bilingual
schools being proficient in both languages.

It is evident that teachers possess limited knowledge about the various forms of bilingual education
employed in bilingual schools. Bilingual teacher P1 mentioned a seldom-used education program, which
is akin to the "immersion" method frequently applied in many schools abroad, and where the dominant
community language is rarely employed. P1 emphasized,

"There can be more than two languages, but in bilingual schools, everyone, from the janitor to the
kitchen chef, from the secretary to teachers, should be proficient in English, and | believe the
atmosphere is crucial. Even when the janitor converses in English, I have no doubt that the children
will acquire proficiency in the language. | aim to minimize the use of Turkish. My preference is for
it to be as follows: Turkish may be used for one-on-one meetings with students and teachers, but |
wish for English to be the primary language during lessons."

Bilingual teacher P11, who stressed that the dominant community language should not be utilized at all

in bilingual programs, asserted,
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"In certain schools, there is one Turkish-speaking and one English-speaking teacher in each
classroom. Children primarily communicate with the teacher who shares their mother tongue, thus
placing English in a secondary role. Naturally, this arrangement may pose challenges for language
acquisition. When children are encouraged to communicate in English within the classroom, they
exert effort to learn, and that's when the learning occurs."

Monolingual teacher P8 expressed support for a form of limited bilingual education in conjunction with
instruction in the dominant language. The teacher stated,

"I am opposed to having solely a foreign language teacher in schools and conducting education
entirely in a foreign language. This situation greatly troubles me as it relegates the Turkish language
and the teacher who instructs it to the background. It would be more preferable for the foreign
language to be exclusively used during activity sessions, with the foreign language instructor taking
a secondary role. Nevertheless, it is also crucial that the staff members be proficient in both
languages."

In this context, P8 drew a comparison between the approach used in bilingual education programs, where
the dominant language serves as the medium of instruction and the second language is taught to a limited
extent, to a milder version of the "immersion” method observed in foreign countries. In these programs,
the community's dominant language is employed as the language of instruction, while the second
language (often considered a minority language) is taught to a limited degree.

When sharing their insights regarding bilingual education settings, teachers, notably P9, a bilingual
teacher, raised concerns about instructional materials, particularly books: "Many of the books in use may
not be in English, and we find ourselves needing to translate them. The absence of books in both
languages is certainly a limitation." Building upon this, P2 underscored the significance of selecting
materials in bilingual education environments that are suitable for both languages. Additionally, P10,
another bilingual teacher, emphasized the importance of incorporating elements in the environment that
serve as reminders of both languages, stating, "The environment should encompass elements from both
languages employed within the school. This includes posters, books, models, wall inscriptions, and other
stimuli, all of which should convey the impression that both languages are actively utilized in the
school." This underlines that creating a bilingual environment extends beyond materials and
encompasses visual and physical elements that reinforce the use of both languages.

Theme 4: Issues in Bilingual Education

The teachers identified four sub-themes under the theme of "Issues in Bilingual Education," which are:
‘personnel and resources,' ‘children,' ‘families,’ and ‘program.

Table 5.
Issues in Bilingual Education
Theme Sub- Codes Bilingual Monolingual
Theme Education (f) Education (f)
Issues in Personnel/  Ineffective use of both languages by teachers 7 1
Bilingual Resources  Shortcomings in financial and human resources 4 -
Education Quality of personnel 2 1
Children Deficiencies in their native languages 3 2
Lack of proficiency in the second language 2 -
Negative attitudes towards the second language 2 -
Individual variations - 1
Families Cultural conflicts 3 0
Lack of familiarity with the second language 2 -
Program Failure to implement plans on time 2 -
Balanced distribution of both languages in the - 1
program
Total 27 6
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As depicted in Table 5, within the sub-theme of "Personnel and Resources,” the codes encompass
"Ineffective use of both languages by teachers," "Shortcomings in financial and human resources," and
"Quality of personnel." In the sub-theme of "Children," the codes comprise "Deficiencies in their native
languages,” "Lack of proficiency in the second language,” "Negative attitudes towards the second
language," and "Individual variations." Under the sub-theme of "Families," the codes involve "Cultural
conflicts" and "Lack of familiarity with the second language." Lastly, within the sub-theme of
"Program,” the codes include "Failure to implement plans on time" and "Balanced distribution of both
languages in the program.”

In terms of the difficulties encountered or potentially faced in bilingual education, bilingual teachers
have expressed a greater number of viewpoints than monolingual teachers, with the most frequent code
being " Ineffective use of both languages by teachers." Bilingual teachers emphasized this code, while
monolingual teachers did not touch upon the issue of financial and human resource inadequacy. The
quality of personnel, which was previously underscored by teachers under the theme of bilingual
education programs, also emerged within this theme. Teachers anticipate that educators in bilingual
schools should be proficient in both languages, yet they have emphasized that achieving this is quite
challenging in school settings. In this context, bilingual teacher P12 remarked, "I am highly proficient
in English, but my competence in Turkish is not as strong. That's why not being proficient in both
languages is a problem for me." This teacher highlighted the difficulty of lacking proficiency in the
second language, Turkish.

Similarly, Teacher P9 mentioned, "Children exclusively use their mother tongue at home. Families are
not familiar with the second language. However, speaking English in daily school routines is essential
to enhance the children's language skills. The disparity between the languages spoken at school and at
home is problematic. Additionally, | encounter challenges when using Turkish to communicate with the
children.” This teacher emphasized the deficiency in the second language and the fact that families do
not use the second language at home, which hampers the children's progress in acquiring the second
language.

P16 addressed the issue of deficiencies in financial and human resources while also underscoring the
gualifications of the personnel in preschool educational institutions that offer bilingual education:

"Bilingual education requires a conscious infrastructure concerning program and personnel.
However, in preschool educational institutions providing bilingual education, there is a greater
emphasis on the foreign language teacher's proficiency in the second language rather than their
understanding of children's development. This situation results in inappropriate practices that
hinder children's development. Furthermore, many early childhood teachers do not prioritize
foreign language acquisition and emphasize that knowing a second language is unnecessary.
However, overseas, there is an emphasis on exposing children to multiple languages from a young
age, allowing them to become proficient in a foreign language in their later years."

Highlighting the need for teachers in preschool educational institutions to hold degrees in the field, P16
underscores the importance of teachers being proficient in multiple languages.

Similarly, bilingual teacher P4 expresses that financial and personnel inadequacy could pose challenges
in bilingual education by stating, "The insufficiency of resources in foreign languages for both teachers
and children is a significant issue. Furthermore, the shortage of qualified personnel proficient in both
languages is another major challenge. ”

Bilingual teacher P3 pointed out that individual differences among children can lead to difficulties in
language learning: "Individual differences among children can sometimes lead to problems in language
learning. Some children's cognitive abilities accelerate language learning, while others may learn more
slowly." Teacher P8 also emphasized the significance of the native language in bilingual education
during the preschool period and underscored the potential problems that might arise due to the unequal
distribution of the curriculum within the program: "Bilingual education institutions require a well-
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structured program that actively incorporates both languages. However, this is often seen as a problem.
Native language should also be included in bilingual programs.” This teacher emphasized the need for
a balanced curriculum in bilingual education, where both languages are equally prioritized.

Bilingual teacher P15 asserted that some parents may not welcome the cultural differences that come
with bilingual education in schools: "Language is a cultural transmission. However, some parents react
to certain cultural activities included in bilingual programs. They emphasize that their child should only
learn the foreign language and not participate in cultural activities." This teacher emphasized the
significance of the parents' perspective on the second language. The teacher believes that if parents also
embrace the second language from a cultural standpoint, there won't be any issues. This underscores the
pivotal role of parental support and comprehension in the success of bilingual education programs.

Theme 5: The Impact of Bilingualism on Children's Development

Teachers' opinions on how bilingual children's development in Tiirkiye compares to monolingual
children have been collected. In Table 6, nine codes representing factors influencing the social skills of
bilingual children have surfaced. These codes encompass: 'Bilingual children having self-confidence in
their communication skills," 'Bilingual children communicating better with people,' '‘Bilingual children
being in multicultural environments,' 'Bilingual children being perceived differently by their peers,'
‘Bilingual children having enhanced brain development,’ 'Bilingual children being more outgoing,'
'Bilingual children not feeling a sense of belonging to the community,' 'Bilingual children not mastering
the dominant language of society," and 'Bilingual children being more adap/table.’

Table 6.
The Impact of Bilingualism on Children's DevelopmentStudents
Theme Sub- Codes Bilingual Monolingual
Theme Education (f)  Education (f)
The Impact of Positive Having communication skills 1 4
Bilingualism on Having self-confidence 1 3
Children's Awareness of other cultures 3 -
Development Cognitive skills 1 2
Negative Peer rejection 1 -
Not knowing the language of the 1 6
community
Total 8 15

As shown in Table 6, monolingual teachers have shared more insights than bilingual teachers concerning
the factors influencing the development of bilingual children. Teacher P13 articulated,

“Not knowing the language of the community can be problematic. For instance, in a monolingual
school like a French school, a child who doesn’t have a strong command of French might face
challenges. However, if they are proficient in both French and English, | believe it would be easier
for them. In terms of social skills, if a child is well-versed in French, there shouldn’t be an issue, but
if they aren 't, they might encounter difficulties. For instance, | know a child who speaks Arabic but
has limited knowledge of Turkish. He often struggles to express himself. Insufficient proficiency in
the local language can make it challenging for a child to integrate into their surroundings. ”

This teacher emphasized the potential impact of not knowing the language of the community on
children's development.

Likewise, P14, a monolingual teacher, specifically highlighted the necessity of assisting children in
becoming proficient in the dominant language of the community, especially for children arriving from
abroad whose proficiency in both languages may not be equivalent. This teacher stressed the
significance of providing support for children in both the languages spoken at school and at home:
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"If a child is proficient in only one language and not the other, it could pose a problem. Therefore,
the child requires support. Both languages spoken at school should be reinforced in the family
environment. Particularly for children coming from other countries, they should receive language
assistance to aid in their adaptation to the country and school."

Contrary to this viewpoint, one of the bilingual teachers, P7, posited that bilingual children would adapt
more readily to society and encounter no issues with their social skills:

"Children who go abroad later in life face problems with bilingualism. For example, I am one of
them. My family and | immigrated to another country. Then, when | returned to my home country, |
faced many difficulties. But bilingual children will not have such problems because they can think
in both languages and embrace both cultures."

Teacher P7 elucidated the impact of children being bilingual on their development through their
exposure to diverse cultural environments and their capacity to comprehend multiple cultures.

Similarly, bilingual teacher P12 expressed the opinion that individuals who are bilingual would adapt
better to their environment and would not face problems in this regard: "Being able to speak in both
languages increases a person's self-confidence. This is also true for children. If children can express
themselves in both languages, both their communication skills and self-confidence increase." Teachers
have emphasized that bilingual children tend to have greater self-confidence.

P11, a bilingual teacher, drew attention to the fact that in Tiirkiye, bilingual children are often perceived
as strange and different by their surroundings. The teacher further indicated that in social settings,
monolingual children may exhibit a negative attitude towards bilingual children, stating,

"Children who are bilingual in the school environment in Tiirkiye may face peer rejection compared
to monolingual children. They are often viewed as if they were aliens. However, the ability of a child
to speak two languages is naturally accepted in foreign countries. In Tiirkiye as well, children's
skills in different languages should be developed, and multiculturalism should be promoted. If a
child receives support in both languages, language atrophy can be prevented."

The teacher emphasized the need for supporting the social skills of bilingual children and addressing
these issues through multiculturalism.

DISCUSSION

In light of the findings pertaining to the opinions of early childhood teachers regarding bilingual
education, this section presents the conclusions and discussions, respectively.

It is observed that both bilingual and monolingual teachers are in agreement regarding the advantages
of bilingual education. Teachers who consider bilingualism important for gaining employment and
having a successful career in Tiirkiye further state that bilingualism fosters self-confidence in children
and enhances their communication skills with different communities. The fact that there are very few
bilingual individuals in Tiirkiye and that foreign language courses in the education system do not provide
children with sufficient language acquisition may contribute to the prevalence of these views.

It is widely recognized today that knowing multiple languages is important for having a successful
career. Similarly, Tercan and Tercan (2020) identified, based on teachers' opinions, that bilingual
children gain self-confidence, develop attention skills, and establish positive social relationships.
Additionally, Garrity et al. (2019), in their research involving teachers participating in the Head Start
Program, found that bilingual children are more tolerant, creative, and possess higher problem-solving
skills compared to monolingual children. Ee (2019) and Takala (2016) also emphasized similar findings
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in their research. In Takala's (2016) Keydeniers’s (2022) studies, families included in the research
reported that thanks to bilingualism, children may find it easier to secure jobs in the future and they
might be more inclined to learn other languages as well. Similarly, Dikilitas & Mumford (2020) and De
Houwer (2023) stated that bilingual students' performance in terms of language development is more
advanced than monolingual students. Mattheoudakis et al. (2017) noted in their research that teachers
were divided when it came to the benefits of being bilingual. While some teachers talked about the
advantages of being bilingual and multicultural, others expressed a more conservative stance on this
matter. Likewise, Bernstein et al. (2021) stated in their study that Spanish-speaking teachers who were
less confident in their English skills were more likely to see 'multiple languages as a problem' and ‘as a
standard of intelligence".

Similarly, in research conducted with primary and secondary school teachers in Spain and Greece,
teachers emphasized the advantages of bilingualism. Additionally, they supported refugee families in
speaking their native languages at home (Brady & Garcia-Pinar, 2019; Maligkoudi et al., 2018). In
various studies, researchers (Costa et al., 2009; Dewi et al., 2021) have reported results similar to those
mentioned here, stating that bilingual children have advantages in terms of brain development. They can
focus on multiple stimuli at once and have better attention levels compared to monolingual children.
Bilingual individuals are considered to excel in executive functions and may be more advanced in verbal
development. Similarly, Nicoladis et al. (2016) emphasized in their research that as they know multiple
languages and thus different cultures, bilingual individuals have an advantage in becoming global
citizens compared to others. Hernandez et al. (2013) and Chu & Joseph (2024) reported that bilingual
children have advantages in executive functions because the development of cognitive structures related
to words is easier for them before word production. This allows them to regulate their attention and
behavior, thus enhancing their executive function skills.

Teachers have similar views on bilingual children receiving education in monolingual schools,
suggesting that in such a situation, the child's second language may die down and eventually be
forgotten. However, among monolingual teachers, there are those who argue that this situation is not a
disadvantage for the child. These teachers emphasize that the child needs to learn Turkish, the dominant
language of society, and going to a monolingual school is not a disadvantage, but going to a bilingual
school would be an advantage for the child. Sayer (2013), through a case study, emphasized the
importance of teachers using both languages in classroom and extracurricular activities for children's
bilingualism to develop and for them to form their own identities in schools. Giinay (2015) argues that
education solely in the mother tongue is not suitable because it does not reflect children's bilingual
environments and deprives them of the benefits of bilingualism.

Regarding the expansion of bilingual schools, both bilingual and monolingual teachers have emphasized
the absence of bilingualism in Tiirkiye. Therefore, they have highlighted the need for bilingual education
in Turkiye and the insufficient personnel and resources that may accompany the increase in the number
of bilingual schools. Some teachers have pointed out that bilingual schools are a good starting point for
children's development and their future education. They also emphasize that being bilingual can bring
advantages in professional life.

It has been observed that teachers do not have a sufficient level of knowledge about how bilingual
education programs should be, with many teachers indicating that they have no opinion on this matter
or preferring to remain silent. Both bilingual and monolingual teachers believe that all personnel
working in schools should be bilingual. Similarly, Kersten et al. (2010) emphasized in their research
that teachers and other staff in bilingual schools should be proficient in both languages and have an
educational background in these languages. They argued that only in this way can bilingualism be
effectively used in early childhood education, and collaboration among personnel can be achieved. As
a result, children can see both other staff members and teachers as role models. In contrast to the findings
in the current study, De Jong et al. (2023) also discussed the continuity of programs in their research.
The middle school students who participated in the study stated that bilingual education programs should
continue starting from preschool or elementary school so that they can be together with the same teachers
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for many years, which would contribute to their sense of belonging and overall success. Therefore, it
can be considered that if bilingual education programs provide continuity, they may enhance students'
achievement and sense of belonging to the school.

Teachers who provided comments on program types were mostly bilingual teachers, while monolingual
teachers made comments primarily about the qualifications of personnel working in bilingual schools.
Bilingual teachers described programs similar to immersion programs where the dominant language of
the community is used very little or not at all. According to Kuyumcu (2017), bilingual programs require
pedagogical personnel with bilingual competencies. Finding qualified and suitable pedagogical staff can
be challenging for preschools that want to work bilingually. Although recent years have seen discussions
of bilingualism and multilingualism in preschool teacher education, there is currently no opportunity for
specialization in bilingualism. In the Germany example provided by Kuyumcu (2017), there are
pedagogical staff members who speak their native languages such as Turkish, Russian, Kurdish, etc.,
due to migration. These individuals have become bilingual in Germany or are immigrants who learned
German after coming to the country. However, these individuals generally have not received education
on "bilingualism in preschool,” and they are not equipped to apply scientific knowledge and practices
related to bilingualism in their daily work.

Vine (2006) has noted that children who do not sufficiently know the dominant language of the
community can effectively use both languages in bilingual schools with rich content curricula in terms
of language and resources. Vine (2006) particularly emphasized the importance of teachers using both
languages in their daily classroom routines. Bjork-Willén and Cromdal (2009) found that children
attending bilingual education schools often speak the language used by the teacher in classroom
practices. This suggests that children can use both languages more effectively by modeling their
teachers. De Jong et al. (2023), in their research with students attending bilingual schools offering
education in Spanish and English, noted that students particularly emphasized teacher qualifications.
Students reported that their teachers supported them in speaking and writing both languages, were
understanding, and patient in this regard. This indicates the need for qualified personnel among teachers
working in bilingual education schools.

Baker and Jones (1998) have categorized bilingual education programs into two as weak and strong.
Weak programs often use the submersion method, while strong programs use the immersion method.
Children enrolled in weak forms of bilingual education programs are typically from minority groups in
the country, and the aim here is to teach the dominant language of the society to children to transition
them into monolingualism or provide limited bilingual education. In strong forms of bilingual education
programs, the goal is to provide balanced education in both languages to children from both the
dominant majority group and minority groups. In these programs, multilingualism and multiculturalism
are considered assets, and the country's education policy aligns with this perspective.

There are some essential characteristics that schools implementing bilingual education programs should
possess. These include that all combined language and culture pairs are of equal importance, the "one
language-one person" principle applies where early childhood teachers communicate with children only
in the language they represent, and that teachers are native speakers of the language or individuals with
extensive experience in the represented culture. Additionally, there are the qualifications that individuals
implementing bilingual education programs should possess, such as having adequate pedagogical and
linguistic qualifications, working according to a comprehensible didactic concept, and using materials
that are appropriate for the child and based on learning theory and language psychology (Doy¢, 2017).

Hansell and Bjorklund (2022) stated in their research that in preschool bilingual education curricula,
teachers can encourage children by using both languages during circle time, daily routines, and
activities. Therefore, it is important for teachers working in bilingual education programs to have good
pedagogical qualifications, adopt a child-centered approach, and exhibit a collaborative attitude. Jayanti
and Sujarwo (2019) reported the difficulty of finding teachers for bilingual schools in Indonesia, stating
that most teachers did not have sufficient proficiency in their second language, which was English in
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this case. They also noted that bilingual teachers were generally not willing to work in schools with
bilingual education curricula. Additionally, the researchers pointed out that bilingual schools in
Indonesia were believed to exacerbate the socioeconomic gap between low and high-income groups
within the society.

Teachers have different views on the challenges that may arise in bilingual education. Monolingual
teachers often state challenges related to children's deficiencies in their native languages and second
languages, as well as the qualifications of the personnel working in preschool institutions. On the other
hand, bilingual teachers see the lack of proficiency in both languages among school teachers and the
inadequacy of personnel and resources as difficulties in bilingual education. Tarim (2015) found in their
research that the majority of teacher candidates did not express their views on the challenges that could
arise in multilingual education. Among the teacher candidates who did provide feedback, many stated
the need for personnel proficient in multiple languages, which they believed would take time to address.
Tarim (2015)'s results align with the findings obtained from this research.

Similarly, Cetintas and Yazict (2016) gathered the opinions of teachers in preschool education
institutions that provide education in a foreign language. In their research, teachers mentioned issues of
unconformity between the foreign language teacher and the Turkish-speaking teacher. Additionally, the
study emphasized that teachers should not only possess language proficiency but also be knowledgeable
about the methods they employ, which is crucial for the success of bilingual foreign language teaching.
Cetintag and Yazici (2016) pointed out that a significant problem is the absence of courses related to
bilingual foreign language teaching and its methods in the undergraduate programs of higher education
institutions that train teachers for early childhood education. The lack of comprehensive proficiency in
both languages among the personnel in bilingual education schools and the resulting personnel
inadequacy are a common issue, as indicated by findings from other research. Furthermore, another
study emphasized that teachers' lack of any educational background in bilingualism made it challenging
to teach the language effectively using the appropriate methods and techniques (Huang, 2013).

All teachers unanimously emphasized the importance of parental support in the education of bilingual
children. It is seen as crucial for parents to provide support to their children in acquiring two languages.
Similarly, Huang (2013) drew attention to the same conclusion, stating that parents' lack of proficiency
in both languages makes it difficult for them to support their children in acquiring their second language.
Parental support is considered significant in bilingual education. In their research, King and Fogle (2006)
pointed out that parents with different native languages provide bilingual education in Spanish-English
to help their children acquire two languages, and they develop their family language policies
accordingly.

Teachers' views vary regarding the support parents can provide for their children in bilingual education.
Bilingual teachers advocate for families to speak the second language at home. The number of teachers
expressing this desire is lower among monolingual teachers. Bilingual teachers primarily emphasize the
advantages of parental support in terms of children acquiring the second language more quickly. On the
other hand, monolingual teachers also consider parental support important for enhancing proficiency in
both languages. The difference in these perspectives may be due to monolingual teachers believing that
children should also improve their proficiency in their native language, which is the dominant language
in Turkish society, in addition to learning the second language effectively. Similarly, Bedore et al.
(2011) emphasized the importance of support from family members in the home environment for
children to become proficient in both languages. They noted that if parents are not proficient in this
regard, the support of siblings or peers is also important. The reason why bilingual teachers focus on
children making faster progress in their second languages may be attributed to the fact that these teachers
work in preschool institutions where English is the medium of instruction.

On the other hand, Lemberger (1997) argues that bilingual teachers do not realize that children forget
their local languages while parents want their children to learn English, which deterred children from
communicating with their families. The views of monolingual teachers in this study align with the

348

LGRS A= MR SIaUE| 2024, Volume 13, Issue 4 www.turje.org


http://www.turje.org/

KOYUNCU SAHIN & KORKMAZ; Is bilingual education a handicap for early childhood education teachers?

perspectives of bilingual teachers in the study by Lemberger (1997). Both groups emphasized the
importance of bilingual children not forgetting their native languages, which parents often overlook.
Vaish (2012) also reached similar conclusions. The majority of English teachers working in an early
intervention reading program in Singapore's Learning Support Program stated that even if families are
not proficient in English, they should support their children in this regard at home. However, teachers
emphasized the importance of the native language despite adopting the immersion approach as the focus
of the educational program. Consistent with the results of this study, Alisaari et al. (2021) investigated
the views of Finnish teachers on bilingual education policies in immigrant families. The research found
that 53.3% of teachers believed it was necessary for parents to speak their native languages at home,
31.7% believed both the native language and Finnish, the dominant language in society, should be used
at home, and only a small percentage of teachers emphasized speaking only Finnish at home. The overall
result of the study suggests that the beliefs of many teachers are in line with the current educational
stance that supports multilingualism.

Teachers could not reach a consensus on the developmental areas that need to be supported for bilingual
children. Bilingual teachers expressed the view that all developmental areas of these children can be
supported, while monolingual teachers focused more on language development. Monolingual teachers
stated that the reason for this emphasis on language development is to support bilingual children who
do not know the dominant language of society well enough, while also emphasizing the importance of
supporting the children's knowledge of second language. In their research, Gort and Pontier (2013)
reported that the teachers in their study supported bilingual children academically through bilingual
interactions.

In contrast to our findings, Gkaintartz and Tsokalidou (2011) noted that, in their research, there were
teachers who supported not only the importance of children's bilingualism and their mother tongue but
also those who advocated for the complete rejection of the mother tongue and the promotion of
bilingualism. In Belet's (2009) study on the education of bilingual Turkish children living in Norway,
teachers emphasized factors such as developing the native language, facilitating the teaching of the
second language, and acquiring the ability to express oneself and communicate as reasons for supporting
the children's native language, Turkish. The results obtained from this research are similar to the findings
of Belet’s study. In our study, the reasons for teachers to support bilingual children also include
increasing their communication with their surroundings and facilitating the learning of the second
language. Some previous studies have also highlighted that bilingual teachers tend to have a more
positive attitude toward bilingual children's native languages compared to monolingual teachers (Flores
& Smith, 2009; Lee & Oxelson; 2006).

Another significant finding of the current study is that teachers have different views on the social skills
of bilingual children living in Tiirkiye. In this regard, there are differences of opinion both among
bilingual teachers themselves and among monolingual teachers themselves. Among monolingual
teachers, some believe that children's social skills will vary depending on the language spoken in their
environment, while others believe that bilingual children's social skills will be better than those of
monolingual children. Bilingual teachers, on the other hand, did not reach a clear consensus on this
issue, stating that children's social skills could be better or worse, or there might be no difference. Among
the monolingual teachers, the group that believes children's social skills vary depending on the language
spoken in their environment highlights that children who do not know the dominant language of the
society well enough may remain passive, especially in the school environment, and may sometimes have
difficulty establishing communication. Among bilingual teachers, the group that sees bilingual children
as having an advantage in social skills attributes this to the fact that children are growing up in a
multicultural environment.

Han and Huang (2010), in their longitudinal study, similarly found that bilingual children tend to have
better social and emotional well-being compared to monolingual children, consistent with the results
presented here. They found that bilingual children exhibit fewer problem behaviors. Similarly, Baxter
et al. (2021) conducted research on the social and empathy skills of bilingual children and found that
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teachers perceive these children as more socially capable and successful in empathy skills compared to
parents. Teachers also reported that bilingual children exhibit fewer externalized problems than
monolingual children. In addition, the research conducted by Sun et al. (2018) examined the relationship
between bilingualism and children's social, emotional, and behavioral skills. The study found that
bilingual children tend to have high levels of receptive and expressive language proficiency, feel more
comfortable expressing themselves in various settings, experience fewer emotional complexities, and
perform better in their social relationships. Stephens (1997) noted that bilingual children have better
interpersonal problem-solving skills compared to monolingual children. Similarly, Fan et al. (2015)
reported research findings indicating that bilingual children have better social skills.

While early childhood teachers may have gaps in their knowledge regarding educational programs, all
of them have expressed the belief that bilingualism is an advantage and that bilingual schools should be
more widespread in Tirkiye. They have emphasized the importance of early initiation of bilingual
education for children who represent the future of Tiirkiye. The findings of this current study are
consistent with the results of Tarim's (2015) research. Tarim (2015) conducted a study with prospective
early childhood teachers and found that the majority of the prospective teachers had a positive view of
multilingualism. However, it was highlighted that prospective teachers may not possess sufficient
knowledge concerning the practical implementations and challenges in education.

It is believed that early childhood teachers, regardless of whether they are bilingual or monolingual and
whether they work in bilingual or monolingual schools, should have knowledge about bilingualism and
practices in bilingual education to support a bilingual child's second language in their classrooms. The
majority of early childhood teachers in the study stated that they had not received any training, courses,
or seminars related to bilingual education. However, it is also important for teachers who will work in
bilingual preschool educational institutions to be proficient in both languages and have relevant
qualifications. Many of the bilingual teachers included in the research indicated that they did not have
qualifications in this field. This situation poses a significant challenge for bilingual education and
foreign language instruction in Turkish preschool education institutions.

Given the importance of children's language development and their overall development, it is suggested
that personnel who are not qualified in this field should not be employed in these schools. Doyé (2017)
emphasized the importance of educators working with multilingual children being proficient in both
languages. It has specifically been emphasized that educators should have a strong command of their
own languages, including knowledge of grammar rules. Being well-versed in educational sciences,
having an understanding of cultural differences and cultural studies, and being effective communicators
are also some of the essential qualities for educators in bilingual education (Doy¢, 2017). Zheng et al.
(2024) examined how educators supported the learning and development of bilingual infants through
various interlingual practices in Australian preschools. Accordingly, as teacher strategies; making sense
of and acknowledging children's bilingual repertoires during play-based interactions; it has emerged to
introduce connections between two languages during reading-writing and play activities and to provide
emotional support or regulate behavior using the home language. It has also been stated that it is
important for educators to use language supporting strategies such as repetition, expanding their own
and their child's expressions, labeling and questioning during practices. Accordingly, it has been
emphasized that language transfer is important to support bilingual learning in babies. In a similar study,
it was found that teachers were effective on children’s receptive and expressive language development
regarding second language acquisition (Rojas et al., 2023). Likewise, Ramirez et al. (2021) emphasized
in meta-analysis studies that teachers' emotional support has a positive effect on children's bilingual
development levels. In this context, in-service training programs related to bilingualism and bilingual
education programs can be provided to early childhood teachers who aim to work in bilingual schools
in the future. Extending these training programs to be included in teachers' undergraduate education can
increase awareness among prospective teachers about bilingual education and provide them with
practical knowledge about implementation. Furthermore, considering the importance of early childhood
teachers being proficient in both languages, undergraduate programs for early childhood education can
be developed to incorporate curricula that use more than one language. The debate on whether the
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acquisition of a second language at a young age is on par with adult language acquisition remains
controversial. In this context, various projects can be developed at the national and international levels
to increase both the quantity and quality of early childhood services offering bilingual education
programs in Tiirkiye.

Limitations of the Study

The study sample was limited to 16 early childhood teachers, evenly split between bilingual and
monolingual educators. Although generalization is not among the main objectives due to the nature of
qualitative research this relatively small sample size may not fully represent the diverse perspectives
and experiences of all early childhood teachers in Ankara. Additionally, the sample was limited to
private preschools offering foreign language education and public preschools, which may not capture
the views of teachers in other educational settings. The study was conducted only in Ankara, Tiirkiye.
As aresult, the findings may not be generalizable to early childhood teachers in other regions of Tiirkiye
or in different countries with different educational contexts and bilingualism policies. There are
differences in educational backgrounds, teaching experience, or training related to bilingual education
among the participants. These factors may influence teachers’ perspectives and understandings of
bilingualism, which may lead to variability in their responses. The study provides a snapshot of teachers’
perspectives at a specific point in time. It does not address how these views may evolve over time or in
response to changes in educational policies and practices related to bilingualism. The findings of the
study are based on teachers’ self-reported perspectives, which may be influenced by personal biases.
These subjective perspectives may not fully reflect the objective impact or effectiveness of bilingual
education programs.

CONCLUSION AND IMPLICATIONS

This study highlights that both bilingual and monolingual early childhood teachers in Ankara, Tiirkiye,
generally agree on the benefits of bilingual education. Teachers agree that bilingualism can enhance
children’s self-confidence, communication skills, and career prospects. However, there are different
views on the effectiveness of bilingual and monolingual educational environments. Monolingual
teachers express concern the need for Turkish language proficiency. Both groups of teachers support the
expansion of bilingual education and acknowledge current limitations, such as insufficient staffing and
resources. Despite gaps in their understanding of bilingual education programs, all teachers agree on the
importance of bilingualism and the need for more bilingual schools. The study also highlights the critical
role of parental support in bilingual education, with bilingual teachers advocating the use of the second
language at home. However, teachers differ on the specific developmental needs and social skills of
bilingual children. The lack of comprehensive training for teachers in bilingual education is a challenge
and highlights the need for better professional development and competency standards for educators in
bilingual settings.

There is a clear need for targeted professional development for early childhood educators in bilingual
education. Training programs can address both the theoretical aspects of bilingualism and practical
strategies for implementing effective bilingual education programs. Policy makers and education
authorities can focus on developing and providing resources that support bilingual education. This
includes creating robust bilingual curricula and ensuring that bilingual schools are well-equipped to
meet the educational needs of their students. To improve the quality of bilingual education, a focus can
be placed on improving the competence of bilingual teachers. This can include specialized training and
certification programs to ensure that educators are adequately prepared to teach in bilingual settings.
Schools can promote the importance of parental support in bilingual education. Workshops and
resources for parents can help them understand how to effectively support their children’s language
development. Increasing the number and quality of bilingual schools can be accompanied by a strategic
plan that also addresses the potential challenges of scaling bilingual education, including educational
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requirements and resource allocation. More comprehensive studies are needed to explore the specific
challenges and successes of bilingual education in different contexts in Tirkiye. These studies could
aim to identify best practices and effective strategies for supporting bilingual children in various
educational settings.
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TURKCE GENISLETILMIS OZET

Kuzey Amerika ve diinyanin pek ¢ok yerinde gocuklar erken donemde ¢ift dillilige maruz kalmaktadirlar
(Byers-Heinlein & Lew-Williams, 2013). Baz iilkeler gogle gelen vatandaslarin getirdikleri yerel
dillerine sahip ¢ikip korumaya calisirken; bazilar1 bunu bir tehdit olarak gérebilmektedir. Iki dillilik ve
iki dilli egitim bunun sonucu olarak dogmustur ve giiniimiizde avantajlar1 ve dezavantajlar1 hala
tartisilmaktadir. Cok kiiltiirlii ilkelerde bile tilke birligini koruma adina ¢ift dilli egitime kars1 bakis agis1
olumsuz olabilmektedir (Aydin & Ozfidan, 2014; Garcia & Lin, 2017). Olumsuz bakis acilarinin yani
sira ¢ift dilliligin avantajlarini siralayan bir yaklasim da s6z konusudur. iki dilliligin cocuklarim bilissel
gelisimi lizerinde olumlu etkilere sahip oldugu birgok bilimsel arastirmayla kanitlanmistir. Nitekim bu
arastirmalar; ¢ift dilli kisilerin tek dillilere oranla; dili daha yogun olarak analiz edebildiklerini, kelime
hazinelerinin daha zengin oldugu (Wu vd., 2020); kelimelerin anlamlarini seslerinden 3-4 yil daha erken
ayirt edebildiklerini, beyinlerinde dil alanlarina iligskin sinirsel baglantilarin yogun oldugunu; segici
dikkat, ytriitiicii islev (Li vd., 2023), muhakeme gibi yetenekler agisindan (Berk, 2015) daha ileride
olduklarini; celisen yapilar1 bulmada ve anlamlandirmada daha basarili olduklarini ve varsayimlar
ortaya koymada daha yetkin olduklarini ortaya koymustur (Bialystok et al., 2005; Cengiz, 2006; Hohle
vd., 2020; Kovacs & Mehler, 2009). Bununla birlikte iki dilli ¢ocuklarin dildeki yetkinlikleri sosyal
acgidan da yetkin olmalarini saglayabilmektedir. Dil becerilerinin iyi diizeyde olmasi hem tek dilli olan
cocuklarda hem de iki dilli cocuklarda iletisim agisindan kolaylik saglar (Toppelberg & Collins, 2010).
Ozellikle okul éncesi dénemde iki dillige baslamak cocuklarim ilerleyen yillarda dilde yetkinliginin
artmasina yol agmaktadir (Schneider & Kozintseva, 2019; Wallin & Cheevakumjorn, 2020).

Tek dilli ve ¢ift dilli 6gretmenlerin iki dilli egitime yonelik bakis acilarmin farklilik gosterdigi; ¢ift dilli
Ogretmenlerin cocuklarin anadillerine ve ikinci dillerine kargi daha toleransli olduklari; kiiltiirel
farkliliklart gozettikleri yapilan aragtirmalarda ortaya ¢ikmistir. Bununla birlikte genis bir bakis acisina
sahip tek dilli 6gretmenler ve dil 6gretimi konusunda dar bir bakis acisina sahip iki dilli 6gretmenler
gibi istisnalar da s6z konusudur (McCarty, 2013). Alanyazin incelendiginde, iki dillilige iliskin
Ogretmen goriislerini ve inanglarini inceleyen gesitli arastirmalar (Belet, 2009; Cetintas & Yazict, 2016;
Flores, 2001; Flynn, 2015; Garrity & Wishard Guerra, 2015; Gort & Pontier, 2013; Schwartz, 2013;
Shin & Krashen; 2013; Vaish, 2012) bulunmaktadir. Ancak tek dilli okullarda ¢alisan 6gretmenler ile
yabanci dille egitim veren okullarda ¢alisan ¢ift dilli okul 6ncesi 6gretmenlerinin iki dillilige ve iki dilli
egitime yaklagimlarini inceleyen aragtirmalara rastlanamamustir. Farkl okullarda gorev yapan tek ve ¢ift
dilli ogretmenlerin iki dillilik ve iki dilli egitim ile ilgili goriislerinde farkliliklar olacagi
diisiiniilmektedir. Ayn1 zamanda 6gretmenlerin iki dilli egitimin avantajlarin1 yansitma diizeylerinde
farkli goriislere sahip olup olmamalar1 da bu aragtirmanin merak konusudur. Bu nedenle arastirmanin
temel amaci okul dncesi egitim kurumlarinda galisan iki ve tek dilli 6gretmenlerin iki dillilige ve iki
dilli egitime yonelik bakis acilarint incelemektir.

Bu aragtirmada nitel arastirma yontemlerinden olgubilim (fenomenoloji) deseni benimsenmistir.
Aragtirmanin ¢alisma grubunu asir1 (aykir1) durum ornekleme yontemiyle belirlenen, {i¢ 6zel ve iki
bagimsiz devlet anaokulunda gérev yapmakta olan 16 okul dncesi 6gretmeni olusturmaktadir. Buna gore
arastirmanin ¢aligma grubunu olusturan 6gretmenlerin bir kisminin iki dilli 6gretmenler olmasina, bir
kisminin ise tek dile sahip olmalarma dikkat edilmistir. Bu baglamda ana dillerinin yaninda Ingilizceyi
anadili gibi konusan okul oOncesi Ogretmenleri 6zel anaokullarindan secilmistir. Tek dilli olan
Ogretmenler, devlet anaokullarinda c¢alismaktadirlar. Bu aragtirmada veri toplama yontemi olarak
gorlisme teknigine bagvurulmus ve Goriismelerde arastirmacilar tarafindan olusturulan yari
yapilandirilmis goriisme formu kullanilmistir. Goriisme sorulart hazirlanmadan 6nce ilgili alan (Baker,
2011; Baker & Jones, 1998; Butler & Hakuta, 2006; Cetinbas & Yazici, 2016; Demirdéven & Okur,
2017; Eytip & Giiler, 2020; Flores, 2001; Gkaintartz & Tsokalidou, 2011; Melendez, 2011; Saribas &
Demir, 2020; S6nmez, 2020; Sengiil & Yokus, 2021; Tercan & Tercan, 2020) yazin taranmis, alaninda
uzman ve deneyimli kisilerin goriisleri alinmistir. Gelen elestiri ve dnerilerden sonra goriisme formunun
calisip calismadigini 6lgmek i¢in, uygulamadan Once, arastirmaya katilmayacak olan ii¢ okul dncesi
Ogretmeni ile 6n goriisme yapilarak goriisme formu diizenlenmistir. Verilerin analizinde nitel analiz
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yontemlerinden igerik analizi teknigi kullanilmistir.

Aragtirma sonuglarina gore ¢ift ve tek dilli 6gretmenlerin iki dilli egitimin avantajlar1 konusunda hem
fikir oldugu gozlenmistir. Tiirkiye’de is sahibi ve iyi bir kariyere sahip olma ac¢isindan iki dilli olmay1
onemli goren Ggretmenler ayni zamanda iki dilliligin ¢ocuklara 6zgiiven kazandirdigimi ve farkli
topluluklarla iletisim becerilerini artirdigi yoniinde goriislerini bildirmislerdir. Goriislerin bu yonde
¢ikmasinda, Tiirkiye’de iki dilli insan sayisinin ¢ok az olusu ve egitim sisteminde yabanci dil derslerinin
cocuklara yeterli diizeyde dil kazanimi vermemesi etken olabilir.

Ogretmenler cift dilli ¢ocuklarin tek dilli okullarda egitim almasi konusunda benzer goriislere sahip
olup, boyle bir durumda g¢ocugun ikinci dilinin korelecegini ve bir siire sonra unutulacagini
belirtmiglerdir. Ancak tek dilli 6gretmenler arasinda bu durumun g¢ocuk i¢in bir dezavantaj
olusturmadigini savunanlar da var. Bu 6gretmenler ¢ocugun toplumun baskin dili olan Tiirkgeyi
o6grenmek zorunda oldugunu vurgulayip, tek dilli okula gitmesinin dezavantaj olmadigini ancak iki dilli
okula giderse bunun ¢ocuk i¢in bir avantaj oldugunu dile getirmislerdir.

Cift dilli okullarin yaygimlastirilmasiyla ilgili olarak iki ve tek dilli 6gretmenler en ¢ok Tiirkiye’de ¢ift
dilliligin olmayisi lizerinde durmuslardir. Bu nedenle Tiirkiye’nin iki dilli egitim veren okullara ihtiyaci
oldugunu; bu okullarin sayilarin artmasiyla birlikte okullarda gorev alacak personel ve kaynak
yetersizligine de vurgu yapmiglardir. Bazi 6gretmenler ¢ocuklarin gelisimleri ve daha sonraki egitimleri
icin iki dilli okullarin iyi bir baslangi¢c olduguna, is hayatinda iki dilli olmanin kolaylik getirecegine
dikkat ¢ekmislerdir.

Ogretmenlerin iki dilli egitim programlarinin nasil olmas1 gerektigi hakkinda yeterli diizeyde bilgi sahibi
olmadiklar gdriilmiistiir, pek ¢cok 6gretmen bu konuda fikrinin olmadigini belirtmis ya da sessiz kalmay1
tercih etmistir. Hem ¢ift hem de tek dilli 6gretmenler okulda gdrev yapacak personelin tamaminin ¢ift
dilli olmasi gerektigine inanmaktadirlar. Program ¢esitleri hakkinda yorum yapan 6gretmenler daha ¢ok
cift dilli 6gretmenler olup, tek dilli 6gretmenler 6zellikle iki dilli okullarda ¢alisacak personelin nasil
olmasi gerektigiyle ilgili yorumlarda bulunmustur. Cift dilli 6gretmenler toplumun baskin dilinin ¢ok
az veya hi¢ kullanilmadigi daldirma yontemini kullanan iki dilli egitim programlarina benzer
programlart tarif etmislerdir.

Ogretmenler iki dilli egitimde ¢ikabilecek zorluklarla ilgili olarak farkli gériislere sahiptirler. Tek dilli
ogretmenler karsilasilabilecek zorluklar arasinda c¢ocuklarin anadilleri ve ikinci dillerindeki
yetersizlikler ile okul oncesi kurumunda galisacak personelin niteliginden séz ederken; ¢ift dilli
ogretmenler, okullardaki O0gretmenlerin her iki dili birden bilmemesi ile personel ve kaynaklarin
yetersizligini zorluk olarak gérmiiglerdir.

Ogretmenlerin tamamu iki dilli gocuklarin egitiminde aile desteginin dnemli oldugunu vurgulamislardir.
Ailelerin ¢ocuklara iki dili edinmeleri konusunda destek vermeleri énemli goriilmektedir. Ogretmenlerin
goriisleri, ailelerin ¢ocuklarina iki dilli egitim konusunda verebilecekleri destekler agisindan farkliliklar
gostermektedir. Cift dilli 6gretmenler ailelerin evde ikinci dili de konusmasini istemektedirler. Bunu
isteyen 0gretmen sayisi tek dilli 6gretmenlerde sayica daha azdir. Cift dilli 6gretmenler aile desteginin
avantajlar1 arasinda en ¢ok g¢ocuklarin ikinci dili daha hizli 6grenmelerini vurgularken, tek dilli
Ogretmenler aile destegini her iki dildeki yetkinligi artirma agisimdan da 6nemli gérmektedir. Buradaki
farkli goriisiin nedeni, tek dilli 6gretmenlerin ¢ocuklarim anadillerindeki yetkinliklerinin de artmasi
gerektigini disiindiiklerinden kaynakli olabilir. Ciinkii tek dilli 6gretmenler Tiirkiye’de bir¢ok ¢ocugun
anadili olan toplumun baskin dili Tiirk¢eyi de en iyi sekilde 6grenmeleri gerektigine dikkat ¢ekmistir.

Ogretmenler iki dilli cocuklarin desteklenmesi gereken gelisim alanlar1 konusunda da fikir birligine
sahip degildirler. Cift dilli 6gretmenler bu cocuklarin tiim gelisim alanlarinin desteklenebilecegi
yoniinde gors bildirirken, tek dilli 6gretmenler daha ¢ok dil gelisimi lizerinde durmuslardir. Tek dilli
Ogretmenler bunun nedenini toplumun baskin dilini yeterince bilmeyen gift dilli ¢ocuklar: bu yonde
desteklemek oldugunu belirtirken, bir yandan da ¢ocuklarin bildigi diger ikinci dili desteklemenin de
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6nemli oldugunu vurgulamislardir.

Mevcut aragtirmanin sonuglarindan bir digeri de dgretmenlerin Tiirkiye’de yasayan iki dilli ¢ocuklarin
sosyal becerileriyle ilgili goriislerinde baz1 farkliliklara sahip olmalaridir. Bu konuda hem iki dilli
Ogretmenlerin kendi aralarinda hem tek dilli 6gretmenlerin kendi aralarinda fikir ayriliklar so6z
konusudur. Tek dilli 6gretmenler arasinda bu durumun gocuklarin bulunduklari ortamda konusulan dile
bagli olarak sosyal becerilerde degisimler olacagini savunan dgretmenler ile birlikte ¢ift dilli gocuklarin
sosyal becerilerinin tek dilli cocuklara gore daha iyi olacagini savunan 6gretmenler de vardir. Cift dilli
Ogretmenler ise bu konuda bir ¢ogunluk saglamayip ¢ocuklarin sosyal becerilerinin daha iyi/kotii
olabilecegini ya da fark olmayacagi konusunda goriis bildirmiglerdir. Tek dilli 6gretmenlerden,
cocuklarin sosyal becerilerinin bulunduklar1 ortamda konusulan dile bagli olarak degistigini savunan
grup, toplumun baskin dilini yeterince bilmeyen ¢ocuklarin 6zellikle okul ortaminda pasif kalacaklaring;
iletisime gecerken bazen zorlanabileceklerini vurgulamistir. Cift dilli 6gretmenlerden, iki dilli ¢ocuklar
sosyal beceriler konusunda daha avantajli géren grup ise bunun nedenini daha ¢ok ¢ocuklarin ¢ok
kiiltiirlii ortamda yetismelerine baglamistir. Okul 6ncesi 6gretmenlerinin egitim programlariyla ilgili
konularda eksik bilgileri olsa da tamam ¢ift dilliligin bir avantaj olduguna ve Tiirkiye’de iki dilli
okullarin yayginlastirilmasi gerektigine inandiklarini belirtmislerdir. Tiirkiye’nin gelecegi olan gocuklar
acisindan iki dilli egitime erken donemde baslanmasinin 6nemli oldugunu dile getirmislerdir.
Arastirmanin sonuglar1 dogrultusunda su oneriler getirilebilir: Ileride cift dilli okullarda gérev yapmak
isteyen iki dile sahip okul dncesi 6gretmenlerine iki dillilik ve iki dilli egitim programlariyla ilgili hizmet
ici egitimler verilebilir. Bu egitimlerin Ogretmenlerin lisans egitimlerine de taginmasi Ogretmen
adaylarinin iki dilli egitime yonelik farkindaliklarinin artmasina ve uygulamalarla ilgili daha pratik
bilgilere sahip olmalarma katki saglayabilir. Bununla birlikte ¢ift dilli okullarda hizmet verecek
Ogretmen adaylarinin her iki dile de hakim olmasinin énemli oldugunu diisiiniildiigiinde, okul 6ncesi
ogretmenligi lisans programlarinda birden fazla dilin kullamldig: bir miifredat gelistirilebilir. Tkinci bir
dilin kiigiik yaslarda ediniminin, yetigkin yastaki dil edinimiyle ayn1 seviyede olup olmamasi tartismali
bir konudur. Bu baglamda Tiirkiye’de iki dilli egitim programlari sunan erken g¢ocukluk hizmetlerinin
hem nicelik hem de nitelik olarak artirilmasi i¢in ulusal ve uluslararasi diizeyde cesitli projeler
iiretilebilir.
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