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Abstract

Social responsibility is one of the most critical issues expected to be included in education
programs today, as the need for socially responsible individuals is ever-increasing.
Education is vital in transferring values to students that align with societal ideals. Teachers
are the most essential component of values education and transmission, since teachers are
the ones who represent and lead values education. It is stated that values education
programs carried out through social activities significantly affect the social skills of
individuals. In this context, teachers who attach importance to and model social skills will
contribute positively to their students’ social skills. Students are considered to learn more
through extracurricular educational experiences than through experiences in the
traditional classroom. This also applies to teacher candidates. In this regard, the university
is critical in terms of the effectiveness of institutions that train teacher candidates, who
will in turn impact the future by teaching new generations. The teacher candidates cannot
learn these abilities solely through formal schooling. Hence, individual effort and research,
participation in group activities, and getting support from non-governmental
organizations (NGOs) are now essential to learn the skills. This study, which was prepared
based on this approach, is based on the findings of several social responsibility exercises
for future teachers as part of the “Teachers of the Future Project”. Social responsibility
activities implemented within the scope of the project that has been carried out can be
summed up as teacher candidates engaging in educational activities for the
underprivileged, marking down the positive experiences that experienced teachers have
had throughout their careers, meeting with secondary and high school students during
social activities and informing them about the universities and departments they are
currently enrolled in. The social responsibility activities in this project aim to increase
teacher candidates' sense of responsibility. This research aims to reveal the effect of this
project, which teacher candidates participated in, on their acquisition of values.
Accordingly, the study aims to investigate the impact of the social responsibility activities
that teacher candidates participate in within the project’s scope on gaining the necessary
skills for values education and the social responsibility activities they will implement while
teaching. The study used an experimental methodology and involved 174 teacher
candidates enrolled in several university departments in the Turkish Republic of Northern
Cyprus in 2021. The research used two scales and a semi-structured interview form to
reveal the effect of social and cultural activities on the acquisition of values. The research’s
findings showed that the teacher candidates’ participation in social responsibility projects
led to considerable improvements in their values, which are believed to be associated with
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social responsibility. These values are honesty, responsibility, patience, respect,
helpfulness, unity, patriotism, and the importance of family. The increase in these values
shows that the collaborative and project-based training and practices organized within the
scope of values education are effective. One of the most important results of the research
is that education, activity and project-based practices applied beyond the courses in the
faculty increase the acquisition of values of teacher candidates. In addition, it has been
revealed that values acquisition is more effective and higher for teacher candidates who
have participated in similar practices and training before. The reason for this is a reflection
of previous positive experiences. In the interviews, pre-service teachers said that the social
responsibility activities they participated in within the project’s scope led to an awareness
of values education and positively affected the acquisition of values. Another result that
emerged from the interviews was the statement that it was beneficial for them to see model
applications. In addition, if they are still university students, they also said that
participating in activities with secondary school students gave them an empathetic
perspective. Pre-service teachers emphasized that thanks to the project, they developed
both personally and professionally, and could better understand students and find the
correct methods. It may be suggested that in addition to their formal education at the
university, teacher candidates take part in unofficial training, social responsibility
initiatives, and values-based activities. In addition, it is recommended that university
teacher training departments carry out more joint projects with other educational
institutions and NGOs that provide education-related services and even include these
activities in their training programs.
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Sosyal sorumluluk sahibi bireylere yonelik ihtiyacin giderek arttigi giiniimiizde egitim
programlarinda yer almasi beklenen en 6nemli konulardan birisi de sosyal sorumluluktur.
Ciink{i egitim, toplumsal idealler dogrultusunda degerlerin Ggrencilere aktarilmasinda
dnemli bir rol oynamaktadir. Ogretmenler ise degerler egitiminin ve aktariminin en temel
bilesenidir. Giinkii 6gretmenler, degerler egitimini temsil eden ve y6nlendiren kisilerdir.
Sosyal etkinlikler yoluyla yiiriitilen degerler egitimi programlarinin ise bireylerin sosyal
becerilerini 6nemli Slgiide etkiledigi ifade edilmektedir. Bu baglamda sosyal becerilere 6nem
veren ve modelleyebilen &gretmenler, 6grencilerinin sosyal becerilerine olumlu katki
saglayacaktir. Ogrencilerin ders disi egitim deneyimleri yoluyla 6grendiklerinin geleneksel
sinuftaki deneyimlerinden daha fazla oldugu kabul edilir. Bu durum 6gretmen adaylari i¢in de
gecerlidir. Bu bakimdan yeni nesillere egitim vererek gelecege etki edecek Ggretmen
adaylarini yetistiren kurumlarin etkililigi agisindan {iniversite kritik 6neme sahiptir.
Ogretmen adaylar1 bu becerileri sadece 6rgiin egitim yoluyla 3grenemezler. Bu nedenle,
bireysel ¢aba ve arastirma, grup etkinliklerine katilim ve STK’lardan destek almak, bu
becerileri elde etmek icin ¢ok 6nemlidir. Bu yaklasimdan yola ¢ikilarak hazirlanan arastirma,
“Gelecegin Ogretmenleri Projesi” kapsaminda gergeklestirilen 6gretmen adaylarina yénelik
bir dizi sosyal sorumluluk faaliyetinin sonuglarma dayanmaktadir. Proje kapsaminda
uygulanan sosyal sorumluluk faaliyetleri, 5gretmen adaylarinin dezavantajli gruplara yonelik
egitim faaliyetleri yiiriitmeleri, deneyimli 6gretmenlerin kariyerleri boyunca yasadiklart iyi
drneklerin kayit altina alinmasi, 6gretmen adaylarinin okuduklar: {iniversite ve boliimler
hakkinda ortadgretim Ggrencilerine bilgiler vermesi ve sosyal etkinlikler araciligiyla
ortadgretim 6grencileriyle kaynasmalari olarak 6zetlenebilir. Bu projedeki sosyal sorumluluk
faaliyetlerinin amaci, &gretmen adaylarinin sorumluluk duygusunu arttirmaktir. Bu
arastirmanin amact ise 6gretmen adaylarinin katildiklar: bu projenin degerleri kazanmalar:
izerindeki etkisini ortaya koymaktir. Buna bagl olarak calismanin konusu, 6gretmen
adaylarinin proje kapsaminda katildiklar: sosyal sorumluluk etkinliklerinin, degerler egitimi
icin gerekli becerileri kazanmalarina ve 6gretmenlik yaparken uygulayacaklari sosyal
sorumluluk faaliyetlerine yonelik etkilerinin arastirilmasidir. Arastirma, 2021 yilinda Kuzey
Kibris Tiirk Cumbhuriyeti'ndeki tniversitelerin farkli béliimlerinde 6grenim géren 174
Sgretmen adayu ile yiirtitiilmiistiir. Arastirmada deneysel bir yaklasim olan “tek grup 6n-test-
son-test modeli” kullamilmistir. Arastirmada sosyal ve kiiltiirel faaliyetlerin degerlerin
kazamlmasindaki etkisini ortaya koymak amaciyla hazirlanmis iki olgek ve yar
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yapilandirilmis goriisme formu kullarulmustir. Arastirma sonuglarina gére 6gretmen
adaylarinin katildiklar1 sosyal sorumluluk projeleri sonucunda sosyal sorumlulukla ilgili
oldugu distiniilen degerlerde 6nemli kazanimlar elde ettikleri belirlenmistir. Bu degerler;
diirtstliik, sorumluluk, sabir, sayg, yardimseverlik, birlik, beraberlik, vatanseverlik bilinci ve
ailenin 6nemi seklindedir. Ozellikle bu degerlerdeki artis, degerler egitimi kapsaminda
diizenlenen is birligine dayali ve proje temelli egitim ve uygulamalarin etkili oldugunu
gostermektedir. Arastirmanin en 6nemli sonuglarindan biri de fakiiltedeki derslerin 6tesinde
uygulanan egitim, etkinlik ve proje tabanl uygulamalarin 6gretmen adaylarmin deger
kazanimlarini arttirdig1 yoniindeki sonugtur. Ayrica bu uygulama ve egitimlerin benzerlerine
daha dnce katilmis 6gretmen adaylar1 igin deger kazaniminin daha etkili ve yiiksek oldugu da
ortaya ¢ikmustir. Bunun nedeninin daha dnceki olumlu deneyimlerin bir yansimasi oldugu
sOylenebilir. Yapilan goriismelerde ise 6gretmen adaylari, proje kapsaminda katildiklar:
sosyal sorumluluk faaliyetlerinin degerler egitimi ile ilgili kendilerinde bir farkindalik
olusmasina yol actigim ve degerlerin kazanilmasinda olumlu etkilerinin oldugunu
soylemislerdir. Goriismelerden ortaya c¢ikan bir diger sonug ise sosyal sorumluluk
faaliyetlerinin §gretmen adaylarinin model uygulamalar1 gérmeleri agisindan oldukga faydali
oldugudur. Ayrica Ogretmen adaylari heniiz iiniversite Ggrencisi iken ortadgretim
dgrencileriyle beraber etkinliklerde yer almalarinin onlara empatik bir bakis agist
kazandirdigini da ifade etmislerdir. Proje sayesinde Ggretmen adaylari, kisisel ve mesleki
olarak gelistiklerini, Ggrencileri daha iyi anlayabildiklerini ve dogru yontemleri
bulabildiklerini vurgulamislardir. Bu sonuglara bagl olarak &gretmen adaylarinin
{iniversitede aldiklar1 orgiin egitimin yaninda sosyal sorumluluk projelerine ve degerler
egitimine ydnelik faaliyetlere katilmalari énerisinde bulunulabilir. Ayrica, tiniversitelerdeki
3gretmen yetistiren boliimlerin egitimle ilgili hizmet veren diger egitim kurumlar: ve sivil
toplum kuruluglar1 ile daha fazla ortak projeler yiiriitmeleri ve hatta bu faaliyetleri egitim
programlarina dahil etmeleri 6nerilebilir.
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Introduction

Individuals in our globalizing culture are expected to uphold their responsibilities and
act with a sense of societal responsibility. Social responsibility is “work done for the welfare
of other people and the benefit of the whole world”.! Social responsibility requires
individuals to assist their society,” adopt values that are in harmony with society,’ be an
excellent example to those around them, and take social action.* Considering that the need
for socially responsible individuals increases daily, social responsibility is one of the most
critical issues expected to be included in education programs.’ This is because social
responsibility consists of an effective teachable process. This process involves having
individuals see society’s problems and realize projects for this; it consists of implementing,

not determining situations.

It is stated that education is vital in transferring universal and cultural values that align
with societal ideals to students.” Schools have a critical responsibility to teach the values
that are either explicitly or implicitly included in their curricula about the transfer of
culture and values and prepare children for life within the framework of these values, in
addition to contributing to students’ moral development and positively influencing their
character and identity formation.® Values can be said to have a social quality,’ as values
are not inherited but rather have a structure that gains functionality while interacting with

! Sheldon Berman, “Educating for Social Responsibility”, Educational Leadership 48/3 (1990), 75.
Courtney Droms - Sheryl-Ann Stephen, “Examining the Effectiveness of Social Responsibility
Courses in Higher Education”, Journal of Learning in Higher Education 11/2 (2015), 15.

John J. Sosik et al., “Gender and Contextual Differences in Social Responsibility in Thai Schools:
A Multi-Study Person Versus Situation Analysis”, Journal of Beliefs & Values 38/1 (2017), 46.
Nezahat Giiglii et al., “Liderlik Kapasitesi: Okul Yoéneticilerinin Sosyal Sorumluluk
Davranislarinin Belirlenmesine Y6nelik Nitel Bir Arastirma”, ¢agdas Yonetim Bilimleri Dergisi
2/1(2015), 71.

Onder Eryilmaz - Handan Deveci, “Ortaokul Ogrencilerine Yénelik Sosyal Sorumluluk Olgegi'nin
Gelistirilmesi”, Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi 20/2 (2019), 752.

ilknur Asar, Lisansiistii Ogrencilerinin Kisilik Yapilariyla Bireysel Sosyal Sorumluluk Bilincleri
Arasindaki [liskiler (Karabiik: Karabiik Universitesi, Sosyal Bilimler Enstitiisii, Yiiksek Lisans
Tezi, 2017), 68.

Neslihan Kadriye Uzuner, “Degerler Egitimine iliskin Siif Ogretmenlerinin Goriisleri”, PESA
Uluslararasi Sosyal Arastirmalar Dergisi 5/2 (2019), 43.

Nazli Cihan, “Okullarda Degerler Egitimi ve Tiirkiye’deki Uygulamaya Bir Bakis”, Turkish
Studies-International Periodical for the Languages, Literature and History of Turkish or Turkic
9/2(2014), 435.

Beyza Karabulut et al., “Ilkokul Hayat Bilgisi Dersinde Vatanseverlik Degerinin Etkinliklerle
Ogretimi”, Temel Egitim Dergisi 2/2 (2020), 35.
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one’s surroundings and continues with the approval of those around them. Because of this
feature, values can be more easily achieved based on observation and experience.'

Realizing values education through active student-centered teaching methods and
enabling students to learn through discovery have been stated to be effective in increasing
the efficiency of the course.” Values education programs conducted through social
activities have been said to affect children’s social skills significantly.”” Teachers who
attach importance to and can model social skills will contribute positively to their students’
social skills.” It is accepted that students learn more through extracurricular educational
experiences than through experiences in the traditional classroom;'* these experiences
contribute to the socialization of students and positively affect their values.”

A university accessible to stakeholders and where students interact with the people
around them is critical to the effectiveness of institutions that train teacher candidates who
will impact the future by teaching new generations. Values such as awareness of social
responsibility, self-confidence, and unity are vital to educating teachers. Teachers with
such values will inevitably have positive effects on their students.'® Teachers are the most
essential component of values education, since teachers are the ones who represent and
lead values education.

For this reason, teachers must have sufficient equipment, knowledge, and skills to value
education and fit its purpose.”” Raising an independent generation with personality is only
possible through education carried out through a metaphysical meaning. The achievement

1 Mehmet Zeki Aydin - Sebnem Akyol-Giirler, Okulda Degerler Egitimi (Ankara: Nobel Yayincilik,
2018), 47.

Berrin Bayburt - Dogan Duman, “Degerler Egitimi A¢isindan Milli Miicadele’yi Anlatmanin ve
Aktarmanin Onemi”, Belgi Dergisi2/19 (2020), 1716.

Alpaslan Gézler et al., “Degerler Egitimi Kapsaminda Hazirlanan Akademik Calismalarin Farkl
Degiskenler Gére incelenmesi”, Ahi Evran Universitesi Sosyal Bilimler Enstitiisii Dergisi 6/1
(2020), 233.

Murat Cetinkaya, “Topluma Hizmet Uygulamalar1 Etkinliklerinin Ogretmen Adaylarinin Sosyal
Becerileri ve Oz Yeterlik inang Diizeylerine Etkisi”, Ordu Universitesi Sosyal Bilimler Enstitiisii
Sosyal Bilimler Arastirmalari 8/3 (2018), 624.

Ozkan Ginesar - Ahmet Katilmus, “Sosyal Bilgiler Ogretmenlerinin Degerler Egitimine Yénelik
Sinif icinde ve Diginda Gergeklestirdikleri Faaliyetlerin incelenmesi”, Degerler Egitimi Dergisi
19/41 (2021), 65.

Tugba Selanik-Ay - Omer Erbasan, “Views of Classroom Teachers about the Use of out of School
Learning Environments”, Journal of Education and Future 10 (2016), 48.

Cetinkaya, “Topluma Hizmet Uygulamalar1 Etkinliklerinin Ogretmen Adaylarinin Sosyal
Becerileri”, 624.

Uzuner, “Degerler Egitimine iliskin Simf Ogretmenlerinin Gériisleri”, 56.
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of such an education is directly related to the human competence of the teacher.”® The
teacher candidates cannot learn these abilities solely through formal schooling. Hence,
individual effort and research, participation in group activities, and getting support from
NGOs are now essential to understanding the skills mentioned previously. For this reason,
teacher candidates need to participate in social responsibility projects and researches that
increase and aid their interactions with those around them, their schools, and their
students; including these values in teacher training is also essential."

1. Project and Research

This study is based on the findings of several social responsibility exercises, training
activities and workshops for teacher candidates that were carried out as part of the
Teachers of the Future Project. During the 9-month project, the teacher candidates
volunteered in activities that contributed to their professional development and university
education. The project consisted of two main parts. The first focused on the personal
development of teacher candidates. At this stage, online trainings were held, training books
were read, and training films were discussed. The second part of the project focused on the
social development of teacher candidates. In this section, which was carried out in
coordination with the other, social responsibility activities were implemented.” This
project’s social responsibility activities aim to increase teacher candidates’ sense of social
responsibility. These types of individual and applied professional development activities
are said to be more productive.”” Within the project's parameters, the teacher candidates
carried out a regular book reading and discussion activity related to education. The teacher
candidates were expected to develop a reading culture and different perspectives on
education through the books taught within the project's parameters, in which the teacher
candidates participated in a regular education-related book reading and review program.
Another activity within the project's scope is for the teacher candidates to come together
with experienced teachers who can be their role models. Meeting with the role model,
teachers aim to share experiences and establish a bridge between generations. In addition,
they also took note of the best practices experienced teachers have gone through during
their careers. Another activity within the project's scope was the teacher candidates
carrying out educational activities such as teaching, answering questions of, and helping
them solve tests for disadvantaged middle and high school groups. In addition, they shared

Ahmet Erhan $ekerci, “Epistemik Oznenin Ontik Ben idraki: Egitime Metafizik Bir Anlam
Kazandirmak”, Darulfunun Ilahiyat 32/2 (2021), 527.

Gokhan Izgar et al., “Ogretmen Aday1 Universite Ogrencilerinin insani Degerleri Uzerinde Bir
inceleme (Bayburt Ornegi)”, Kastamonu Egitim Dergisi 26/2 (2018), 544.

Ahmet Kog et al. “Investigating Teacher Candidates’ Levels of Teacher Readiness and Usage Of
21st Century Skills”, International Journal of Curriculum and Instruction 14/1 (2022), 681.

' Giilsen Unver, “Program Galismalar1 i¢in Ogretmen Egitimi”, Ogretmen Egitimi ve Ogretim 2/2

(2021), 46.
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information about their university and departments with middle and high school students.
The teacher candidates also met with middle and high school students at social events such
as football tournaments, tea talks and picnics. All these activities enabled the teacher
candidates to adapt to the teaching profession more efficiently and increase their
belonging to the high school they graduated from.

This research aims to establish the effect the Teachers of the Future Project - which the
teacher candidates participated in - has on their acquisition of national and moral values.
As a result of the importance individualization has in the process of modernization, the
dominance of material values such as selfishness and success increases the importance of
practice and research on spiritual values such as altruism, sharing, cooperation, and
responsibility.”” The research question of the study is as follows: “What effects do the social
responsibility projects and group activities that teacher candidates participate in within
the scope of the Teachers of the Future Project have on gaining the skills necessary for
values education and the social responsibility activities they will apply when teaching?”

2. Methodology
2.1. General Background

The basis of every teacher’s practice is the values that make up their personal and
professional fabric. In addition, teachers as individuals have specific responsibilities toward
their society and their students. These skills and awareness are defined through the
concept of social responsibility, and they consist of an effective teachable process. In this
context, having the teacher candidates participate in social responsibility activities within
the scope of this research and performing certain pre-profession activities are expected to
positively affect how they prepare for the profession and transfer values to their students.
This research was carried out by applying experimental research methods to
comprehensively measure the effect of the social responsibility activities that teacher
candidates participated in within the scope of the Future Teachers Project on value
acquisition. In the research, pre-test and post-test applications were made to determine
the status of teacher candidates before and after the project. Thus, it aimed to understand
the project's impact on teacher candidates more efficiently.

The “single group pre-test-post-test model”, which is an experimental approach, was
used in the study. In this model, a group is subjected to an independent variable. In contrast
to other experimental designs, measurements are taken from the same group before and
after the procedure.”” Since all the teacher candidates participating in the project were

Servet Uztemur et al., “Sosyal Bilgiler Ogretiminde Miize ve Tarihi Mek4n Kullaniminin 7. Siruf
Ogrencilerinin Sosyal Bilgiler Algilarina Etkisi: Bir Eylem Arastirmas1”, Kuramsal Egitimbilim
Dergisi11/1(2018), 166.

»  Sener Biiyiikéztiirk et al. (2019). Bilimsel Arastirma Yontemleri (Ankara: Pegem Akademi

Yayincilik, 2019), 117.
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open to participating in social responsibility activities and research, the study was
conducted with just one group. The pre-test and then the post-test were used before the
implementation of the projects. The impact of the independent variable (social
responsibility activities) on the dependent variable (acquisition of national and moral
values) was examined in the study.

2.2. Sample

The research study group comprises 174 teacher candidates enrolled in the education
and theology faculties of colleges in the Turkish Republic of Northern Cyprus in 2021. The
demographic characteristics of the teacher candidates in terms of gender are as follows:
121 are female (69.5%) and 53 are male (30.5%). According to the faculty, 103 were enrolled
in the faculty of education (59.2%), and 71 were enrolled in the faculty of theology (40.8%).
Concerning having previously participated in any project, 86 had previously participated
in a project (49.4%), and 88 had not (50.6%). Since the semi-structured interview form was
utilized with the scale in the research, the interviews were conducted with 22 teacher
candidates selected from 174 participants using the simple random method. The
demographic characteristics of 22 teacher candidates who participated in this part of the
study are as follows: 13 are female (59%) and nine are male (41%). According to the faculty,
12 studies were conducted in the faculty of education (54.5%), and 10 were conducted in
the faculty of theology (45.5%). Concerning having previously participated in any project,
eight had previously participated in a project (36.4%), and 14 had not (63.6%). Twenty-two
teacher candidates voluntarily participated in the qualitative section of the study. Written
consent was obtained from them before the application, which was conducted as face-to-
face interviews. The teacher candidates in the study group were coded from T1 to T22. The
participant encodings reveal T1-T13 to be the females and T14-T22 to be the males.
Participants have also been grouped according to their demographic characteristics. For
example, TM16 means teacher candidate, male, 16th participant.

2.3. Instrument and Procedures

The parametric features of the two scales used in the study and the content of the
interview form are as follows:

The first is the “Scale of the Effect of Social and Cultural Activities on the Gain of
Spiritual Values”. The scale was also developed by Kog and Budak (2021a). The exploratory
factor analysis (EFA) results determined the scale to have 18 items and three factors that
explain 66.6% of the total variance. The load values for honesty and responsibility, patience
and respect, and helpfulness have been determined to range between 0.55 and 0.82. The
confirmatory factor analysis (CFA) stage observed an “X?=2.64 and RMSEA=0.078", with the
other fit indices being “NFI=0.97, NNFI=0.98, CFI=0.98, RFI=0.96, RMR=0.060, SRMR=0.046,
and IF1=0.98". These values show that the scale has good structural compatibility. According

Yakin Dogu Universitesi Islam Tetkikleri Merkezi Dergisi | e-ISSN: 2687-4148



360 « The Impact of Social Responsibility Activities on Gaining Values

to the correlation study, all factors on the scale have positive and significant correlations,
with their relationships varying between 0.68 and 0.74.*

The second is “The Impact of Social and Cultural Activities on Gaining National Values
Measure”. The scale was also developed by Ko¢ and Budak (2021b). The EFA results
determined the scale to have 20 items and three factors that explain 63.3% of the total
variance. The load values for the factors of unity and solidarity, patriotic consciousness,
and importance of family range between 0.57 and 0.82. The CFA stage observed “X*=1.61
and RMSEA=0.051", with the other fit indices calculated as “NFI=0.97, NNFI=0.99, CFI=0.99,
RFI=0.96, RMR=0.055, SRMR=0.043, GFI=0.90, and IF1=0.99”. These values show that the scale
has good structural compatibility. According to the correlation study, all factors on the
scale have positive and significant correlations, with their relationships varying between
0.60 and 0.75.%

The semi-structured interview form used in the qualitative part of the research was
presented to expert academicians in the fields of teacher training and values education for
their opinions. The necessary corrections were made in regards to the expert's views, and
the interview form was finalized, containing the following two questions directed toward
the teacher candidates:

1. Do you think the social responsibility projects you have participated in as part of the
Teachers of the Future Project impact values such as responsibility, respect, helpfulness,
unity, togetherness, and solidarity? Can you explain your positive/negative answer with
examples?

2. Do you think the social responsibility projects you've participated in as part of the
Teachers of the Future Project will contribute to your teaching profession in the coming
years? Were there any studies in the project that could serve as a model for the values
education activities that you will do while practicing your profession? Can you explain your
positive/negative answer with examples?

2.4. Data Analysis

The study was conducted in 2021 with the permission of the Near East University
Scientific Research Ethics Committee. Written consent was acquired from the participants
before the study. The program SSPS 26.0 was used for the statistical analyses. Arithmetic
averages were calculated to calculate the teacher candidates’ status concerning gaining
national and spiritual values. The “Paired Samples Statistics” test was utilized to determine

Ahmet Kog - Yusuf Budak, “Manevi Degerlerin Kazaniminda Sosyal ve Kiiltiirel Faaliyetlerin
Etkisi Olgegi: Gegerlik ve Giivenirlik Calismas1”, Dinbilimleri Akademik Arastirma Dergisi 21/1
(2021), 343.

25

Ahmet Kog - Yusuf Budak, “Milli Degerlerin Kazaniminda Sosyal ve Kiiltiirel Faaliyetlerin Etkisi
Olgegi: Gegerlik ve Giivenirlik Calismas1”, Marmara Universitesi Atatiirk Egitim Fakiiltesi Egitim
Bilimleri Dergisi 54 (2021), 71.

https://dergipark.org.tr/tr/pub/yaduitmed


https://dergipark.org.tr/tr/pub/yaduitmed

Stimeyye KOC * 361

the pre-test and post-test results. The t-test was used to identify variance in terms of
demographic characteristics. Reliability and normality tests were applied before
progressing to the study’s results. These values have been ascertained to be sufficient for
the analyses. Cronbach’s alpha of reliability was determined for both scales; it was
calculated as 0.88 for the overall Scale of the Effect of Social and Cultural Activities on the
Gain of Spiritual Values, and for the sub-dimensions of this scale, it was determined as 0.92,
0.87 and 0.81, respectively. The item-total correlations of this scale vary between 0.57 and
0.78. Cronbach’s reliability alpha was determined as 0.95 for the overall The Impact of Social
and Cultural Activities on Gaining National Values Measure. The sub-dimensions of this
scale were determined to be 0.90, 0.92, and 0.80, respectively. The item-total correlations
of this scale vary between 0.58 and 0.75.

Both scales can be said to be highly reliable. These outcomes show both scales to be
usable as valid and reliable measurement tools in the research. The skewness scores for
both scales were determined to be between -1.069 and -0.219, and the Kurtosis scores to be
between -0.328 and 0.750. Following these values, which fall between #1.5, the data can be
said to show the normal distribution and parametric tests are applicable.” The qualitative
part was evaluated using content analysis. The content analysis process involves encoding
similar data, classifying these in the light of specific themes, and interpreting them in a
way readers understand.” Based on the findings, two themes have been created. Then, the
coding frequencies and the teacher candidates’ opinions were presented.

3. Results

The tables present the results from the analyses to ascertain the effect social
responsibility projects in which the teacher candidates participated have had on their
acquisition of national and moral values. The effects of these social responsibility projects
regarding values acquisition are shown in Table 1:

Table 1. The Effects the Social Responsibility Projects Teacher Candidates Participated in
Have on Values Acquisition

Paired Samples Statistics

Scale Factor Test N X SD t P
Honesty and Post-test 174 3,96 0,86
o 19,54 0,00%*
. Responsibility  Pre-test 174 3,46 0,66
The Spiritual—
Patience and Post-test 174 3,42 0,97
Values Scale 34,13 0,00**
Respect Pre-test 174 2,69 0,95
Post-test 174 3,91 0,90

Sener Biiyiikdztiirk, Sosyal Bilimler Igcin Veri Analizi El Kitabr (Ankara: Pegem Akademi
Yayincilik, 2020), 183.
Ali Yildirim - Hasan Simsek, Sosyal Bilimlerde Nitel Arastirma Yontemleri (Ankara: Seckin
Yayincilik, 2016), 259.
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Helpfulness Pre-test 174 3,33 0,94 14,31 0,00%*
Unity and Post-test 174 3,86 0,85 -
. . 8,67 0,00
Solidarity Pre-test 174 3,52 0,74
The National Patriotic Post-test 174 4,10 0,93
. 20,61 0,00%*
Values Scale Consciousness  Pre-test 174 3,53 0,69
Importance of  Post-test 174 3,91 0,84 s
. 20,60 0,00
Family Pre-test 174 3,41 0,66

**P<0,00

According to Table 1, when the scores given by the teacher candidates to the national
and spiritual values scale before and after the project are compared, it is seen that there is
a notable difference between the groups in all factors. It was established that the scores
after the project increased in all dimensions. Especially before the project, the patience-
respect (X=2.69) and helpfulness (X=3.33) factors of the spiritual values scale were
moderate, while the scores given by the teacher candidates to these two factors after the
project (X=3.42 and X=3.91) was found to be high. Accordingly, the social responsibility
projects the teacher candidates participated in can be said to have significantly impacted
their acquisition of national and spiritual values.

3.1. Investigating the Impact the Social Responsibility Projects Had on the
National and Spiritual Values the Teacher Candidates Acquired in Terms of
Gender

Table 2 presents the data showing the level to which the teacher candidates gained

values concerning gender:

Table 2. The Level to Which the Teacher Candidates Gained Values Concerning Gender.

Pre-test Post-test Difference
Factor Gender N —_ —
X sb t P X SD t P between
Honesty and Female 121 3.46 0.63 3.97 0.83
o 130 0.89 ————— 0.10 0.91 No
Responsibility Male 53  3.47 0.73 3.95 0.95
Patience and Female 121 2.65 0.96 3.39 0.98
0.81 041 —— 0.71 0.47 No
Respect Male 53 2.78 0.93 3.50 0.96
Female 121 3.41 0,96 3.97 0.88
Helpfulness 1.64 010 ———— 1.18 0.23 No
Male 53 3.13 0.90 3.79 0.93
, _ Female 121 358 0.5 3.90 0.83
Unity and Solidarity 1.36 0.17 ————— 0.80 0.42 No
Male 53 3.41 0.73 3.79 0.88
Patriotic Female 121 3.52 0.72 411 0.97
, 0.23 0.81 —— 0.29 0.76 No
Consciousness Male 53 3.55 0.64 4.07 0.86
Importance of Female 121 3.41 0.68 3.93 0.86
X 0.24 0.80 — 0.47 0.63 No
Farmly Male 53 3.39 0.62 3.86 0.80

When examining the effect the social responsibility projects the teacher candidates
participated in had on national and moral values in terms of gender, no significant
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difference is observed between the groups. In accordance with no notable variance
between the groups, it is seen that the scores given by the teacher candidates to the
national and spiritual values scales increased after the application of all factors. Male
participants evaluated the patience and respect factor with higher scores before and after
the project; female participants evaluated helpfulness, unity-solidarity, and importance of
family factors with higher scores.

3.2. Investigating the Impact the Social Responsibility Projects Had on the
Teacher Candidates’ National and Spiritual Values in Terms of Faculty

Table 3 presents the data showing the level to which teacher candidates had gained
values concerning faculty:

Table 3. The Level to Which Teacher Candidates Gained Values Concerning Faculty

Pre-test Post-test Difference
Factor Faculty N — - — between
X sp Diff p X sp ot P
Honesty and  Theology 71 3.47 0.66 3.96 0.89
o : 012 090 —————— -0.03 0.96 No
Responsibility Education 103 3.46 0.66 3.97 0.85
Patience and Theology 71 2.75 0.87 3.53 0.86
; 071 047 —————— 118 0.23 No
Respect Education 103 2.65 1.00 3.35 1.04
Theology 71 3.24 0.84 4.02 0.81
Helpfulness ; 1.00 031 ——— 123 0.1 No
Education 103 3.39 1.00 3.84 0.95
Unity and Theology 71 3.48 0.59 3.98 0.75
. 071 047 ————— 145 0.14 No
Solidarity Education 103 3.56 0.83 3.79 0.90
Patriotic Theology 71 3.57 0.61 413 0.86
) - 0.60 054 ————— 0.39 0.69 No
Consciousnes Education 103 3.50 0.74 4.08 0.98
Importance  Theology 71 3.50 0.53 4.02 0.73
. 148 014 ————— 140 0.16 No
of Family Education 103 3.34 0.74 3.83 0.91

When examining the effect of social responsibility projects on the teacher candidates’
national and spiritual values in terms of the faculty they are enrolled in, no significant
difference is seen between the groups. Although there is no significant variance between
the groups, it is seen that the scores given by the teacher candidates to the national and
spiritual values scales increased after the project in all factors. It was determined that the
participants studying at the Faculty of Theology had a higher increase in helpfulness, unity,
and solidarity factors after the project.

3.3. Investigating the Effects the Social Responsibility Projects Had on the
National and Spiritual Values the Teacher Candidates Acquired Concerning
Having Participated in a Previous Project or Not

Table 4 presents the data showing the level to which the teacher candidates gained
values concerning having participated in a previous project or not:
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Table 4. The Level to Which the Teacher Candidates Had Acquired Values Concerning
Having Participated in a Previous Project or Not

Previously Pre-test Post-test Differen
Factor participated - - between
. . X SsD ¢t p X SD ¢t p
in a project tests
Honesty and Yes 86 3.51 0.62 4.02 0.82
o 0.85 039 ————— 081 041 No
Responsibility No 88 3.42 0.70 3.91 091
Patience and Yes 86 2.73 0.94 3.50 0.93
0.60 054 — 093 0.35 No
Respect No 88 2.65 0.96 3.36 1.01
Yes 86 3.45 0.87 4.07 0.77 Post-test
Helpfulness 1.61 010 ———— 2.32 0.02*
No 88 3.21 1.01 3.76  0.99 > pre-test
Unity and Yes 86 3.60 0.65 4.00 0.72 Post-test
1 140 0.16 —————— 2.10 0.03*
Solidarity No 88 3.45 0.82 3.73 0.94 > pre-test
Patriotic Yes 86 3.61 0.57 422 0.83
. 151 013 — 165 0.09 No
Consciousnes No 88 3.45 0.79 3.98 1.02
Importance Yes 86 3.48 0.58 4.02 0.75
. 146 014 —————— 1.65 0.10 No
of Family No 88 3.33 0.72 3.80 0.92

*p<0.05

When examining the effects of social responsibility projects on national and moral
values concerning whether if the participants have been previously involved in any
professional development activities while at university, a significant difference is seen
between the groups in two dimensions, one from each scale, the teacher candidates who
had previous experience participating in a project had significantly higher (p<.05) scores
for the dimensions of helpfulness and unity-solidarity compared to those with no prior
project experience. Considering the scores given by the participants to these two factors
before the project, it is seen that there is no variance between the groups, but there is a
difference after the project. Therefore, it has been determined that teacher candidates
demonstrate the importance of participating in social responsibility projects to acquire
pre-professional values.

4. Qualitative Results

The findings from the interviews carried out to determine the effect the social
responsibility projects had on the teacher candidates’ acquisition of national and moral
values are shown in Table 5 with themes and codes:

Table 5. Qualitative Results

Theme Code n
o Positive effect 22
Values acquisition
Awareness 17
Model applications 20
Contribution to the profession Pp -
Empathic perspective 14
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This section provides the themes and codes along with the participants’ views. Two
themes were created according to the participants’ opinions. The first theme was named
values acquisition, under which the two codes of positive effect and awareness were
established by considering the topics on which participants' opinions were most
concentrated. The second theme was named contributions to the profession, under which
the two codes of empathetic perspective and model applications were determined by
considering the areas in which the participants' opinions were the most concentrated.

The first theme of values acquisition emphasizes teacher candidates’ awareness
through the project about teachers' role in values acquisition and transfer of values. Under
the theme of value acquisition, all the teacher candidates stated that the project positively
affected them and improved their values acquisition in the process. TF5 stated, “As teachers
of the future, I think we must embody values such as responsibility, respect, helpfulness,
unity, solidarity, and togetherness. I think this project also emphasizes these values
through these aspects.” TF3 stated, “This project drew my attention to unity, togetherness,
and solidarity. I understood that the teaching profession requires having and maintaining
your stated values. I realized I also need to have this awareness and responsibility.”

Another point the teacher candidates emphasized under this theme was that they’d
gained awareness of values education. The teacher candidates stated that even though they
have these values, they lack the knowledge and skills to understand why these values
should be taught and how they can be transferred. They stated the project had contributed
much in this sense. TM16 said, “The training I have received and the activities I participated
in during this project have significantly improved the situation I feel responsible for. There
is a need to teach within society, technically and emotionally.”

The second theme of contributions to the profession emphasizes that, due to the
project, the teacher candidates had personally and professionally developed and could
understand students better and find the correct methods. Almost all the teacher candidates
stated that they had acquired model applications thanks to the experts' activities and the
meetings with experienced teachers. TF8 said, “Yes, first of all, I think this project will help
me in my profession in the future. Secondly, I think I will use the methods and techniques
included in the practical activities in this project in my teaching life.” TM19 said, “I believe
it will be beneficial for my job. When I become a teacher, I will be able to transfer more
permanent and effective information with what I have learned while teaching future
generations thanks to this project.” Another issue the teacher candidates focused on under
this theme was the development of their empathic perspectives. The reason for this is that
they had both met students and experienced teachers. They said these activities had
improved their ability to look from multiple perspectives. TF11 said, “I think I've gained
excellent and valuable knowledge and experience that I had not received in previous
courses or seminars, expertise and experience that I will use when I enter the field directly.
In addition, the most crucial point that made this project different was that we met both
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students and experienced teachers. This gave me an empathetic perspective. I hope to use
this knowledge soon while working in my teaching profession.

5. Discussion

This study includes the results of the social responsibility projects as part of the
Teachers of the Future Project. The research was conducted using experimental methods
to examine the impact the social responsibility activities the teacher candidates had
voluntarily participated in had on their acquisition and transfer of national and spiritual
values. The following findings were collected from the study carried out with 174 teacher
candidates studying in various departments of universities in the Turkish Republic of
Northern Cyprus in 2021:

The social responsibility activities in which the teacher candidates participated were
determined to have significantly affected their acquisition and transfer of national and
spiritual values. When examining the literature, it is seen that individuals are accepted to
learn more from experiences in traditional classrooms through the experiences related to
extracurricular education® that contribute to their socialization and have positive effects
on their values.”” The literature states that one of the models that can be used effectively
in values education is project-based learning models that encourage active cooperation.®
The literature additionally states values education positively contributes to individuals’
personality development and helps them realize their social responsibilities.” Cetinkaya’s
research revealed the social skills and self-efficacy levels of the teacher candidates from all
departments who had participated in studies within the scope of the Social Work Practice
course to show a significant and positive difference.”

As an outcome of the social responsibility projects in which the teacher candidates
participated, the teachers were determined to have achieved significant gains regarding
honesty, responsibility, patience, respect, helpfulness, unity, solidarity, patriotism, and the
importance of family. A study on transferring values recommended applying different
values-teaching activities such as analyzing books, watching documentaries and movies,

Yusuf Yildirim, Oku/ Disi Etkinlik Temelli Degerler Egitimi Programinin Ogrencilerin Etkin
Vatandaslik Degerlerine Etkisi (Sakarya: Sakarya Universitesi, Egitim Bilimleri Enstitiisii,
Doktora Tezi, 2019), 58.

Aykut Emre Bozdogan - Necati Yalgin, “Bilim Merkezlerinin ilkégretim Ogrencilerinin Fene
Kars1 ilgi Diizeylerinin Degismesine ve Akademik Basarilarina Etkisi: Enerji Parki”, Ege Egitim
Dergisi7/2 (2006), 97.

Seyma Sahin et al., “Karakter ve Degerler Egitimi Dersinin Proje Tabanli Ogrenmeye Gore
Diizenlenmesi”, Ondokuz Mayis Universitesi Egitim Fakiiltesi Dergisi 39/2 (2020), 361.

Hiiseyin Algur, “Adaylik Egitimi Alan Ogretmenlerin Deger Ogretimi Etkinlikleri Hakkindaki
Gériisleri”, Amasya [lahiyat Dergisi 12 (2019), 324.

Cetinkaya, “Topluma Hizmet Uygulamalar1 Etkinliklerinin Ogretmen Adaylarinin Sosyal
Becerileri”, 633.
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and visiting historical places and museums.” The current project had the teacher
candidates meet experienced teachers, listen to their experiences in their professional
lives, and take notes, after which the group also brainstormed about. The literature has
stated that students gaining values benefit from activities that enable them to learn by
doing and experiencing.” This study evaluated teacher candidates as having the highest
score in the dimension of patriotism. Tarhan’s study stated that teachers’ patriotism
contributes to teaching history and national values excellently.”® Faiz et al.’s study also
emphasized the importance of values education and teaching national values to acquire a

sense of patriotism.*®

When examining the teacher candidates’ acquisition of national and moral values
concerning gender, no difference was observed between the groups. The literature has
stated female teacher candidates have a stronger sense of global social responsibility.”’
When examining the national and moral values of the teacher candidates concerning their
faculty of study, no difference was observed between the groups neither. However, despite
the lack of any significant difference between them, it can be said that the students in the
faculty of theology have been evaluated with higher scores in general for both scales. This
is because theology departments require higher social skills as a field of study. Also, the
teacher candidates studying in the departments of psychology or theology can be said to
have higher levels of spirituality, empathy and greater social values compared to those
studying in mathematics or science departments.*®

When examining the teacher candidates’ national and moral values acquisition
concerning having participated or not in any previous professional development activities
related to teaching, those with prior experience participating were determined to have
significantly higher levels of values acquisition in the dimensions of benevolence and
unity-solidarity compared to those without. When looking at the literature, one study

Siilleyman Yigittir - Adem Ocal, “Lise Tarih Ogretmenlerinin Degerler ve Degerler Egitimi
Konusundaki Gériisleri”, Karamanoglu Mehmetbey Universitesi Sosyal ve Ekonomik
Arastirmalar Dergisi 13/20 (2011), 123.

Ginesar - Katilmus, “Sosyal Bilgiler Ogretmenlerinin Degerler Egitimine Yonelik Sinf icinde ve
Disinda Gergeklestirdikleri Faaliyetlerin incelenmesi”, 63.

Emine Tarhan, Vatandaslik Baglaminda Sosyal Bilgiler Ogretmen Adaylarinin Vatanseverlik
Tutumlari ve Goriisleri (Bolu: Bolu Abant izzet Baysal Universitesi, Egitim Bilimleri Enstitiisii,
Yiiksek Lisans Tezi, 2019), 97.

Melike Faiz et al., “Simf Egitimi Ogretmen Adaylarinin Vatanseverlik Degerine iliskin
Goriisleri”, Tiirkiye Bilimsel Arastirmalar Dergisi 6/1 (2021), 84.

Fatih Yazic1 - Fadime Seggin, “Tarih ve Sosyal Bilgiler Ogretmen Adaylarinin Kontrol Odaklar:
ve Kiiresel Sosyal Sorumluluk Diizeyleri Arasindaki iliski”, OPUS Uluslararasi Toplum
Arastirmalari Dergisi 8/15 (2018), 1281.

Izgar et al., “Ogretmen Aday1 Universite Ogrencilerinin insani Degerleri Uzerinde Bir inceleme”,
543.
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examined the effects of community service activities on the teacher candidates’ social skills
and self-efficacy belief levels. It stated that these studies benefit the teacher candidates by
raising their social sensitivity and awareness and being efficacious regarding their
socialization.” Another survey on activities in values education stated the average scores
for participants who’d taken the values education course to be higher than the average
scores for those who hadn’t.*” Another survey on teacher candidates recommended things
such as including case studies, modelling, making applications, watching historical films
and documentaries, and taking trips to historical places to gain the values of patriotism,
justice, and honesty."

Conclusions and Implications

This research has examined the effects of professional development programs, group
activities, and social responsibility projects for teacher candidates as part of the Teachers
of the Future Project on their acquisition/transfer of national and spiritual values. The
“single group pre-test-post-test model”, which is an experimental approach, was used in
the study. The research study group comprises 174 teacher candidates enrolled in the
education and theology faculties of colleges in the Turkish Republic of Northern Cyprus in
2021. The research used two scales and a semi-structured interview form to reveal the
effect of social and cultural activities on the acquisition of values. The most important
result of the research is that education and activity-and-project-based practices applied
beyond regular classes increase teacher candidates’ level of acquired values. In addition,
these practices and training have been determined to be more effective for teacher
candidates who have previously participated in similar practices. The reason for this can
be said to be the reflection of previous positive experiences. As an outcome of the activities
within this project's scope, in particular, the increase in the teacher candidates’ values
levels for benevolence and unity-togetherness shows that cooperation-based and project-
based education and practices are adequate concerning values education.

To adapt to the needs of the age, teacher education should be encouraged by giving
information and having teacher candidates actively participate in events that will
contribute to their professional development. In this way, the teacher candidates can
develop their personal and professional skills while becoming more professionally involved
in society. The activities used in the learning-teaching process have been said to make
positive contributions to learning and transform it into an enjoyable and entertaining

Alper Kesten et al., “Topluma Hizmet Uygulamalari Dersinin Toplumsal Biling Kazandirmadaki
Etkisi”, Uludag Universitesi Egitim Fakiiltesi Dergisi 27/2 (2014), 405.

40

Algur, “Adaylik Egitimi Alan Ogretmenlerin Deger Ogretimi Etkinlikleri Hakkindaki Goriisleri”,
349.

' Tercan Yildirim, “Tarih Ogretmen Adaylarmin Programdaki Degerlere iliskin Deger

Hiyerarsileri, Gerekgeleri ve Onerileri”, OPUS Uluslararas: Toplum Arastirmalari Dergisi 8/14
(2018), 312.
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environment for students, motivating them to learn and arousing their curiosity. When
considering this case, having the teacher candidates who will implement the activities in
the classroom environment get acquainted with the activity concept early on is essential.

Based on these findings, it is recommended that teacher candidates engage in informal
training, social responsibility initiatives, and values-based activities alongside their formal
university education. It is also advised that university programs for teacher preparation
collaborate more with other academic institutions and NGOs that offer educational services

and even incorporate these initiatives into their training curricula.
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