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elements, preserving and evolving cultural traditions, strengthening national identity, and
cultivating engaged citizens. In light of this, this study aims to determine the educational
outcomes of incorporating Gobeklitepe, a historical site, into the cultural heritage education
component of the fifth grade Social Studies course. In this research, the most common type of Language Versions:
qualitative research, the basic interpretive research approach, was preferred. The study group, English, Turkish

comprising 22 fifth-grade students from a middle school, was selected through the use of

criterion sampling, case sampling, and purposeful sampling. The data collection tools Corresponding Author:

employed in the study included clay studies, talking object worksheets, student diaries, a Kibar AKTIN

Gobeklitepe newspaper, and a self-assessment form. The data were subjected to content D0
analysis and descriptive statistical analysis. The findings of the study indicated that
engagement in cultural heritage activities enhanced students' comprehension of the historical
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Sanliurfa. In accordance with the nature of history, it was determined that students realized
the impossibility of acquiring exhaustive knowledge about Gobeklitepe. In their diaries,
students proposed the implementation of further research, excavations, and the utilization of
knowledgeable individuals to elucidate the enigma of Gobeklitepe's history. However, it was
determined that students encountered challenges in applying the skills of perceiving change

and continuity.
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INTRODUCTION

Culture is a human-centric phenomenon and can vary across local,
regional, and national levels. It encompasses the behaviors, ideas,
material, and immaterial elements developed by humanity
throughout history. These values and behaviors are preserved as
remnants of cultural heritage (Polat, 2019). These remnants are
valuable artifacts that carry the accumulated experiences of human
history across millennia to the present day (Sag & Unal, 2018).
According to Maroevi¢ (1982), cultural heritage is a complex issue.
However, it is the value of the past that we distinguish in the
present to preserve for the future. Aird (2005) defines cultural
heritage in a broader sense, encompassing elements such as
traditions, language, folklore, literature, art, sculptures, theater,
music, handicrafts, archaeological sites, sacred places, cemeteries,
museum collections, quarries, ruins, historical
landmarks, and so on. Among these elements, constructions such
as archaeological excavations and architectural structures are
referred to as tangible cultural heritage, while elements that
largely depict the way of life of the people, such as customs,
traditions, speaking language, music, tales, and lullabies, are
referred to as intangible cultural heritage (Giirel & Cetin, 2018;
Polat, 2019). These cultural elements differentiate individuals
and/or societies from each other (Atilkan, 2022). They reflect the
mentality and lifestyle of the civilization to which they belong

(Polat, 2019).

buildings,

During a period of rapid development and change,
cultural heritage conveys past experiences and messages to the
present. The expansion of knowledge regarding these contents
(Maroevi¢, 1982), coupled with their significant influence on
identity, loyalty, and behavior, as well as their crucial role in
intercultural communication and social cohesion, has heightened
interest in cultural heritage. This interest has led to greater
awareness of archives, libraries, museums, and other elements of
culture (Buckland, 2015). As the importance of cultural heritage
increases, many countries have enacted laws and agreements to
protect this heritage. For example, in the 2030 Agenda for
Sustainable Development by the United Nations, it is emphasized
that to "make cities and human settlements inclusive, safe,
resilient, and sustainable,” support should be provided for "the
protection and preservation of the world’s cultural and natural
heritage" and "the provision of inclusive and equitable education
for all and the promotion of lifelong learning opportunities for all."
The agenda also highlights the need for "ensuring that everyone
acquires the necessary knowledge and skills for sustainable
development, including the contribution of culture to sustainable
development, education, human rights, gender equality, the
promotion of a peaceful and non-violent culture, global
citizenship, and the appreciation of cultural diversity." (UNESCO,
2022). Similarly, the International Centre for the Study of the
Preservation and Restoration of Cultural Property, the
International Council on Monuments and Sites (ICOMOS), the
International Union for Conservation of Nature (IUCN), the
United Nations Educational, Scientific and Cultural Organization
(UNESCO), and the Convention Concerning the Protection of the
World Cultural and Natural Heritage (1972), which Turkey joined

in 1982, emphasize that all nations of the world should recognize
cultural heritage as a “common interest” to prevent the
deterioration or destruction of any element of cultural or natural
heritage (Resmi Gazete, 1982).

The goal of ensuring the preservation, evaluation, and
transmission of cultural heritage is both individual and
community-based (Achille & Fiorillo, 2022). This has underscored
the need for educational programs that reflect and promote
cultural values, enhance awareness, and foster a sense of
responsibility for preserving cultural heritage (Pehlivan, 2015).
Cultural heritage education is a teaching and learning approach
that uses tangible (material) and intangible (immaterial) heritage
as primary teaching resources to enhance students' understanding
of history and culture (Boxtel, Klein & Snoep, 2011). The aim of this
type of education is not merely to convey knowledge as it is but to
contribute to the facilitation of individual and community life
through culture within the framework of lifelong learning (Utku,
2023). This type of education primarily begins and develops within
the family environment and natural surroundings and is later
implemented in schools through necessary educational activities
within the curriculum (Achille & Fiorillo, 2022; Kiil¢ii, 2015).

The Social Studies course can be identified as a subject
that significantly contributes to cultural heritage education
(Kantekin, 2023). The general objectives, learning areas, and
outcomes of the Social Studies Curriculum include many elements
related to cultural heritage (Demirezen & Aktas, 2020). Particularly
with the 2005 curriculum update efforts, more emphasis was
placed on cultural topics, and these elements were mainly grouped
under the "Culture and Heritage" learning area (Ministry of
National Education [MEB], 2005). In this learning area, students
are expected to recognize the basic features of Turkish cultural
elements, develop national consciousness, preserve and enhance
the cultural structure, and pass it on to future generations. Within
this framework, the Social Studies course introduces students to
both tangible and intangible elements of cultural heritage and
enables them to discover the cultural assets in their surroundings
through local history studies (MEB, 2018). In the 2024 revised
Social Studies Curriculum, the learning area of "Culture and
Heritage" was changed to "Our Common Heritage". This change
substituted the term “elements of national culture” in the previous
program with “common cultural heritage,” adopting a more
universal perspective. The new program integrates detailed
statements and explanations concerning elements of common
cultural heritage into the learning outcomes and instructional
content for 4th and 5th grades. It emphasizes the creation of
content by students aimed at recognizing, protecting, and
developing elements of common cultural heritage, as well as
fostering sensitivity towards it. This adjustment reflects a
strengthened focus on common cultural heritage within the
educational content (MEB, 2024).

A review of the existing literature indicates that studies
in Social Studies education predominantly address various facets
of intangible cultural heritage education. These studies typically
focus on identifying elements of cultural heritage and assessing the
attitudes of both teachers and students towards it (Cakmak, 2023;
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Tuncel & Altuntas, 2020; Yesilbursa, 2011). Moreover, research
frequently involves identifying elements of intangible cultural
heritage within Social Studies textbooks and curricula (Acun &
Ding, 2018, Ava & Taser, 2020; Batmaz & Yurtbakan, 2022;
Cengelci, 2012; Giirel & Cetin, 2018; Kafadar, 2021; Pehlivan, 2015;
Uztemur & Polat, 2019; Tagdemir, 2018; Toksoy, 2022). Other
studies explore teachers' and students' perceptions of intangible
cultural heritage (Atilkan, 2022; Cagrinur & Unal, 2019; Demirezen
& Aktas, 2020; Dere, 2021; Kafadar, 2021; Kartal, 2022; Polat &
Bekdemir, 2017; Selanik Ay & Kurtdede Fidan, 2013; Sidekli &
Karaca, 2013; Toksoy, 2022) and evaluate the outcomes of activities
related to cultural heritage education in Social Studies (Biilbiil,
2016; Hiindiir, 2022; Kantekin, 2023; Sag & Unal, 2019; Sevigen,
2021). However, there is a limited number of activity-based local
history studies that associate the Social Studies course with
tangible cultural heritage (Gilan, 2021; Ozbek Giil, 2022; Oztaggl,
2017; Topgu, 2022; Yilmaz, 2019).

Gobeklitepe, located in southeastern Turkey, is a significant
archaeological site that plays a crucial role in cultural heritage
education. Dating back to the Neolithic Period, approximately
from 12,000 BCE to 11,000 BCE, this site is recognized as the largest
human-made cult center globally and is renowned for its unique
architectural remains and sculptural fragments (Isik et al., 2023).
Situated in the Fertile Crescent— the region between the
Euphrates and Tigris rivers, which was pivotal for the
domestication of various animals such as sheep, cattle, goats, and
pigs— Gobeklitepe highlights its significance as a center for early
human civilization and animal domestication (Giizel et al., 2023).

Gobeklitepe is believed to have served as a ritual center
where hunter-gatherer communities convened for ceremonies,
feasts, and potentially funeral rites (Seyfzadeh & Schoch, 2019).
Recent research underscores Gobeklitepe's role in challenging
established narratives of human history, particularly regarding the
transition from hunter-gatherer societies to settled agricultural
communities (Henley & Reysen, 2023). The site's monumental
architecture, including T-shaped pillars and limestone statues (see
Image 1), reflects significant ritualistic and symbolic meanings,
indicating the presence of an advanced belief system and complex
social organization (Gresky et al., 2017).

This image was accessed from

https://www kulturportali.gov.tr/portal/gobeklitepe.

Image 1. Gobeklitepe Archaeological Site!

Incorporating Gobeklitepe into cultural heritage education
can provide students with a tangible connection to the past,
allowing them to explore and understand the cultural and
religious practices of ancient civilizations. Studying Gobeklitepe
can offer students a hands-on experience in archaeology and
historical interpretation, enhancing critical thinking skills and
fostering an appreciation for the complexities of ancient societies.
Studying the history of Gobeklitepe enables students to
understand the significance of cultural heritage preservation and
the role of archaeological research in uncovering humanity's past
(Schmidt, 2010). Moreover, including Gobeklitepe in cultural
heritage education can increase students' awareness of the
evolution of human civilization and the development of religious
beliefs and practices over time. Through examining this site,
students can gain insights into the social, economic, and religious
aspects of ancient communities, enriching their understanding of
the interconnectedness of historical events and cultural practices
(Schmidt, 2010). Interacting with Gobeklitepe can help students
develop a deeper appreciation for the value of preserving
historical sites and artifacts for future generations, fostering a
sense of responsibility towards cultural heritage conservation
(Karakose & Safran, 2023).

In conclusion, Gobeklitepe represents a valuable
educational resource that enhances cultural heritage education by
offering students a direct connection to the past. It fosters critical
thinking skills, promotes the preservation of cultural heritage, and
deepens their understanding of ancient civilizations and religious
practices. It is believed that using Gébeklitepe in cultural heritage
education offers a significant opportunity to shape students'
perspectives on cultural heritage, their perceptions of the nature of
history, and their views on the preservation and development of
cultural heritage. This study endeavors to provide a
comprehensive evaluation of the educational outcomes associated
with integrating Gobeklitepe, a historical site, into cultural
heritage education.
framework are intended to:

The activities conducted within this
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e identify students' perspectives on the tangible cultural
elements at Gobeklitepe,

e  determine the insights gained by students regarding the
nature of history through their exploration of
Gobeklitepe,

e  assess their views on the preservation and development
of Gobeklitepe's cultural structure.

METHOD
Research Model

In this research, the basic interpretive research approach, which is
the most common type among qualitative research, has been
preferred. This method involves examining and interpreting
detailed descriptions of a phenomenon, establishing relationships
between conceptual categories and existing research, and
providing new insights (Rueter et al., 2018). Such studies typically
involve triangulation of data through multiple methods such as
observation, interviews, and document analysis to understand
how individuals interpret their experiences, construct their
worlds, and make sense of their encounters (Kazemian et al., 2023).
The objective of these studies is to provide comprehensive
descriptions and interpretations, rather than to generalize the
findings (Carminati, 2018).

Study Group

The study group for this research comprises 22 fifth-grade
students attending a public school during the 2022-2023 academic
year. The study group was determined using criterion sampling,
one of the purposeful sampling methods. In criterion sampling, the
sample consists of individuals, events, objects, or situations that
possess qualities related to the problem being studied (Yildirim &
Simsek, 2013). The selection of participants was carried out using
the criterion sampling method based on specific criteria. In
determining these criteria, the aim was to maximize diversity and
representativeness to obtain in-depth and comprehensive
information relevant to the study's objectives. The first criterion
was that the school where the study would be conducted is a
middle school close to Gobeklitepe. According to Yesilbursa
(2011), the cornerstone of cultural heritage education is for
individuals to understand the history and significance of their
natural surroundings. This is because such knowledge enhances
awareness of cultural heritage by building on information
obtained from the immediate environment. Another criterion was
the selection of the study group within the school. The Social
Studies Curriculum (2018) includes the learning objective in the
"Culture and Heritage" domain, "SB.5.2.2. Introduces natural
assets, historical sites, objects, and artifacts in their surroundings,"
which points to local historical sites; thus, fifth-grade students
were selected as the sample. One of our important criteria was the
voluntary participation of the participants. Voluntary
participation increases the accuracy and reliability of the data
obtained. Voluntary participation means that individuals are
interested in the topic and willing to openly share their
experiences, which allows for richer and more detailed data

collection (Creswell, 2014). Therefore, the criterion of
voluntariness was also emphasized in this study. In determining
the study group, the proximity of the selected school to
Gobeklitepe was considered an important criterion. The students
have visited this site at least twice with their teachers, and since a
third visit is not planned, this criterion was prioritized to ensure

equality within the group. The work group is presented in Table 1.

Table 1.
Work group
Gender Student
Female S1, S3, S5, 57, 510, S11, S12, S13, S14, S17, S19, S20
Male S2, 54, S6, S18, S9, S15, S16, S21, S17, S22
Total 22

The work group consists of 12 female and 10 male students.
In the research, students were identified with code names such as
S1, S2, etc.

Data Collection Tools

In the present study, the materials and documents utilized as data
collection instruments include the following:

Clay Work: This activity involves students modeling objects and
figures from Gobeklitepe, a cult site, to assess their awareness of
the site’s artifacts and structures.

Talking Objects Worksheet: This worksheet is intended to assess
students' perspectives on the history of Gobeklitepe. Students are
asked to identify the object or figure they modeled with clay and
to conceptualize what the modeled artifact would convey about
Gobeklitepe if it could come to life.

Gébeklitepe Student Journal: This journal consists of six questions
aimed at capturing students' feelings, learnings, and perceptions
of history after watching a video about Goébeklitepe, attending an
exhibition, and participating in a lesson presentation. It also seeks
their views on how to increase the awareness of Gobeklitepe. The
questions were reviewed and revised based on feedback from a
field expert. A pilot application was conducted with five students
to ensure the clarity of the questions, resulting in minor
adjustments and the finalization of the journal.

Goébeklitepe Newspaper: In this activity, students are divided into
small groups and tasked with creating newspaper content using
provided photos of Gobeklitepe. The selected photos include clues
that help students explain the historical process of Gobeklitepe,
convey information about the site’s remains, and highlight its
significance as an important cultural heritage.

Self-Assessment Form: At the end of the Gobeklitepe activities, an
8-item, three-point Likert scale self-assessment form was prepared
for students to evaluate their learning. The form includes
statements with responses ranging from "Strongly Agree" to
"Undecided" to "Disagree." The statements address understanding
the historical process of Gobeklitepe, explaining ambiguities about
its purpose in history, comparing the continuity and change of
figures found at the site with contemporary counterparts, and
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understanding why Gobeklitepe should be preserved as cultural
heritage.

Data Collection Process
The data collection stages were carried out as follows:

1. Selection of the Learning Outcome and Topic: In the first
stage of the research, the learning outcome "SB.5.2.2.
Introduces natural assets, historical sites, objects, and
artifacts in the surrounding environment" in the "Culture
and Heritage" learning area at the 5th grade level in the
Social Studies Curriculum (2018) was determined.

2. Literature Review and Selection of Resources: In the
second stage, informative written and visual sources
related to Gobeklitepe were accessed. Existing sources
were examined in detail, and the written and visual
content to be used in the activities was determined.

3. Design of Data Collection Tools and Activities: A
presentation was prepared based on the examined
sources about Gobeklitepe. Large-sized prints of selected
photos related to Gobeklitepe were produced for display.
Information notes about Gobeklitepe, a "Talking Objects"
worksheet, self-assessment forms, a worksheet for a
newspaper activity, and student journals were prepared.

4. Implementation Process: The study was conducted
during the Fall semester of the 2022-2023 academic year.
The researcher who designed and implemented the
activities completed the process within 7 class periods.
Since the students have visited this site at least twice with
their teachers, a trip to Gobeklitepe has not been planned
as an activity. Students were asked to watch the "Rafadan
Tayfa Gobeklitepe" cartoon before the activities. The
rationale for this decision was based on the pilot
implementation, where students who watched the
cartoon during a virtual museum visit to Gobeklitepe
referred to the cartoon for describing the site and
discussing details about it. Therefore, the main study
omitted the museum or virtual museum visit, and
students were asked to watch the Rafadan Tayfa cartoon
before the activities. This was aimed at increasing
students' preparedness for the lesson. The 7-hour data
collection process of the research took 3 weeks. In the first
week (3 class periods), an introductory presentation
about Gobeklitepe was conducted. Following this, an
exhibition displaying eight large-sized photos of
Gobeklitepe was visited in the classroom. This exhibition
conveyed details about Gobeklitepe  through
photographs. After the activity, students filled out
Gobeklitepe journals. During the second week (spanning
two class periods), students created clay models of
various objects and figures from Gobeklitepe. After this
activity, they filled out the "Talking Objects" worksheet.
In the third week (over two class periods), students were
organized into groups and created newspaper-style
content on A3 paper using the provided photos of
Gobeklitepe. Following the activity, students completed
self-assessment form.

Data Analysis

The research data were analyzed through content analysis,
descriptive analysis and descriptive statistical frequency and
percentage calculations.

Content Analysis: In the study, content analysis technique was
used. The fundamental process of content analysis involves
grouping similar data within specific concepts and themes,
organizing them in a way that is understandable to the reader,
describing them with direct quotes, and presenting the results with
a realistic picture to the reader (Yildirim & Simsek, 2013). For this
purpose, data obtained from the "Talking Objects Worksheet,"
"Gobeklitepe Student Journals," and "Gobeklitepe Newspapers"
were analyzed using content analysis technique. Each question in
the student journals was identified as a theme, and opinions
related to each question were read and systematically coded.
Categories were created based on similarities and differences
among the codes.

Category Codes Student Opinions
Questions “Dragon “... What were people like.
Awaiting statues”, How were the dragon statues
Answers at “hidden made. There was a mysterious
Gobeklitepe room in the room in the temple, but it had
temple” no door, and no one could
enter it. It was a hiding room.”
(510).
“What kind of place it was,
“What kind interesting things about it, how
of place” they made them, how they
survived” (S11).
“Why  did “Their mysteries, the mystery
they ~make of theTletter,. the people of that
foxes, lions”, time. Why .dld they make the
“T letter” foxes and lions?” (513) “Why

am I the letter T?” (S21).

Descriptive Statistical Analysis: In the study, the products
produced in the "Clay Activities" and the results obtained from the
"Self-Assessment" form were analyzed using descriptive statistical
The descriptive statistics method facilitates the
conversion of complex and irregular data into understandable
information (C)zgiiven, 1994, p. 50).

analysis.

Descriptive Analysis: In the study, the student-produced
Gobeklitepe newspapers were analyzed using a descriptive
analysis approach. Data obtained through descriptive analysis are
carefully presented according to the predetermined themes or
dimensions of the research questions. Direct quotes are frequently
used to vividly reflect the data in descriptive analysis. These
descriptions are then explained, interpreted, and analyzed within
cause-and-effect relationships to reach conclusions. The goal of
this analysis type is to present the findings in a summarized and
interpreted form to the reader (Yildirim & Simsek, 2013).
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Based on the data obtained from the "Gd&beklitepe
Newspaper" activity, four themes were established: informative
news from Gobeklitepe, questions awaiting answers, remnants of
mysterious history, and the theme of artifacts preserved in the
museum. The data obtained according to the specified thematic
framework were subjected to a process of careful reading and
organization, with findings supported by direct quotations. The
results were written in an easily understandable language and
explained within cause-and-effect relationships.

Validity and Reliability

In a qualitative study, the detailed reporting of obtained data and
the explanation of how and in what way research results were
reached are important criteria for validity. In this study, to enhance
the internal validity of the research, the research process was
expressed in detail, and the data collection tools, collected data,
and how the data were analyzed were explained thoroughly. To
enhance the external validity of the research, detailed information
was provided about all stages of the research, student products,
newspapers, and objects modeled with clay (Yildirim & Simsek,
2013). When presenting the findings, students' direct statements
were conveyed to the reader while maintaining their authenticity.
To ensure internal reliability (consistency) in the research, the
researcher's role was clearly defined, data were collected in
accordance with the research purpose, and the research results
were explained in detail (Yalman & Uzundz, 2021). A strategy used
to enhance internal reliability in this study was triangulation.
Triangulation involves “comparing the results of two or more data
collection methods (e.g., interviews and observations) or two or
more data sources (e.g., individual interviews with different group
members)” (Baskale, 2016, p. 25).

In this study, both method and researcher triangulation
were employed in data collection. Method triangulation involved
the use of various data collection tools, including clay-modeled
objects, the Talking Objects Worksheet, student journals,
Gobeklitepe  newspapers, forms. For
researcher triangulation, an expert in the field was consulted

and self-assessment
during the analysis and interpretation of the data. Expert review
prevents errors such as “addressing inadequate results, themes
based on closed responses, and misinterpretation of data, which
could jeopardize the reliability of the qualitative study” (Creswell,
cited in Bagkale, 2016, p. 25). To this end, expert opinions were
sought throughout all processes, from planning the research to
preparing student journals, from data collection to analysis, and
from writing up the results to minimizing these errors.

FINDINGS

This section presents the findings obtained from student products,
which include clay works, talking objects worksheets, student
journals, Gobeklitepe newspapers, and self-assessment forms.

Findings Obtained from Clay Works

Findings from the worksheet on Gobeklitepe clay artifacts and the
objects that speak about these artifacts in the context of cultural
heritage education are presented under the relevant headings.

Findings from the Clay Artifact Studies

The results of the models created by students based on objects or
figures from Gobeklitepe that interested them during the clay
activity are shown in Image 2.

Image 2. Students’ Gobeklitepe clay works

If Image 2 is carefully examined, it can be seen that a large
number of objects and figures related to Gobeklitepe were
modeled by students using clay (n=35). Among these products,
models of the T and H letters, snakes, dragons, scorpions, temples,
rings, and baskets are found. It is notable that students
predominantly modeled the T letter and the snake.

Findings from the Worksheet on Talking Objects

In the Talking Objects Worksheet, students were asked to describe
what information their modeled object or figure would convey
about Gobeklitepe if it could speak. The responses were
categorized into three main themes, which are as follows:

Continuity of Mystery: Approximately one-quarter of the
students indicated that if their modeled object or figure could
speak, it would convey the mystery of Gobeklitepe. The students'
comments, such as “Gizemlitepe” (54, S16, S19), “The T letter,
Gizemlitepe” (S17), and “It would tell its features, its mystery, and
who made it” (S15), indicate that Gobeklitepe's historical mystery
is still preserved.

Revelation of Mystery: About half of the students believe that if
the object or figure they modeled in their clay work could speak, it
would reveal “Gobeklitepe's mysteries and letters and shapes that
no one knows” (S2), “It would say that the temple was built by
people, that there was an earthquake, and everything was
destroyed” (S3), “It would tell me the unknown mysteries of
Gobeklitepe and the temple stones, revealing the full mysteries
there” (S7), “'The temple stones would tell me about the people”
(S8), “'It would describe the people who lived there in the past, the
animals, and the important aspects of life” (S14), and “Historical
artifacts, the T letter, and the ring stone” (520). These views
suggest that the mysterious history of Gobeklitepe would be
brought to light.

Unanswered Questions at Gobeklitepe: Student opinions within
this category suggest that they believe they would gain answers to
their questions about Gobeklitepe if the figures they modeled
could speak. These questions include those about the Komodo
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dragon, mysterious rooms, people who lived there in the past, the
T letter, and the round ring. Students proposed views such as
“What was the Komodo dragon used for?” (S1), “It would describe
mysterious things, what people were like, how dragon statues
were made, and there was a mysterious room in the temple with
no door that no one could enter; it was a hiding room” (510),
“What kind of place it was, interesting things, how they were
made, and how people survived” (S11), “... Why they made foxes,
lions” (S13), and “The round shape might represent the World”
(522). These views play a key role in forming this category.

Findings from Student Journals

The findings obtained from the journals are presented under the
theme heading.

The Most Impressive Thing at Gobeklitepe

Findings from students regarding the question “What most
impacted you about Gobeklitepe today?” are presented in Table 2.

Table 2.
Students’ views on the question “What most impacted you about
Gébeklitepe today?”

Categories  Opinions f
. . “Structures from the past.” (S3)

Ip_iiitg;f:l “Historical artifacts.” (S5, S10, S11) 5
“Statues.” (510)
“Komodo dragon.” (52, S6, S518)

Animals “Lion.” (S9, 516) 6
“Foxes.” (S21)

T Letter “T letter.” (S1, S4, S12, S14, S20, S22) 6
“From the king of Gobeklitepe.”
(513)

Gobeklitepe  “From the people who built 5

People Gobeklitepe.” (S15)
“Other/ancient people.” (57, S17,
520)
“Mysterious stones.” (S8, S14)

Stone " . .

Artifacts Stones and the pictures on them. 3
(S19)

Total 25

When Table 2 is examined, it can be seen that, in response
to the question “What most impacted you about Gobeklitepe
today?”, students were most influenced by the animals depicted
on the walls (f=6) and the T letter (f=6) represented by the standing
stones. Other responses indicate that students were also affected
by the historical artifacts in the site (f=5) and the people of
Gobeklitepe (£=5).

Findings from the students' responses to the question
“What did you learn about Gobeklitepe today?” are presented
below under category headings:

Information about Gobeklitepe Ruins: Opinions in this category
reveal that nearly half of the students acquired information about
the historical ruins of Gébeklitepe and the animal depictions found
on these ruins. Some of these opinions are as follows: “Why were

the pig and dragon next to each other?” (S1), “I learned about the
king.” (513), “Lion structures, structures with the T letter.” (53), “...
I learned about the circle” (522), “There were stones.” (S11).

Recognizing Its Historical Significance: Approximately half of
the students recognize Gobeklitepe as a historical site, describing
it with phrases such as “Very old” (S5, S6, S18), “Historical artifact”
(52), “First temple” (58), “Great mysteries” (519), and “Unknown
mysteries” (S514).

Appreciating the Past: This category includes students' opinions
expressing that they recognize the importance of past people and
their achievements, and that they appreciate the past. For example:
“I learned that ancient people were very skilled.” (520) and “There
were significant things.” (512).

Is it possible to know everything about Gobeklitepe?

Regarding the question “Is it possible to know everything about
Gobeklitepe?”, it is observed that twenty students, excluding two,
responded that it is not possible to know everything about
Gobeklitepe. The students who answered “Yes” expressed their
views as follows: “It is very possible because it is very important
to us.” (S22) and “'Yes, research will teach us.” (S14). These
responses indicate that they believe it is possible to know
everything through research due to the historical significance of
Gobeklitepe.

Three students who answered “No” to the question “'Is it
possible to know everything about Gobeklitepe?” did not provide
reasons for their response. Findings from the 17 students who
answered “No” and provided reasons are presented in Table 3.

Table 3.
Students’ reasons for answering ‘It 1s not possible to know everything
about Gobeklitepe’

Categories Student Opinions f
Abundance “Unknown artifacts...” (S1, S4, S5, S6, S8),
of Unknowns  “...nothing has been explained” (517), 8
at “...there are historical artifacts.” (52)
Gobeklitepe “...there are unexplored areas.” (520).
“The T letter has not been resolve.” (S3,
S9).
Unresolved “The mystery of the T letter is unknown.
Mystery of T (S16). 5
Letter “No, because nobody knows the T letter.”
Structures (513).
“Because... nothing is known about it.”
(510).
Impossibility ~ “It is not possible to know everything
of Knowing about history” (515).
Everythingin  “No, it is not possible to know history.” 4
Mysterious (512, S18, S19).
History
Total 17

When Table 3 is examined, it is observed that among
students who answered “No” to the question “Is it possible to
know everything about Gobeklitepe?”, views related to the
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abundance of unknowns at Gébeklitepe (f=8) and the unresolved
mystery of T letter structures (f=5) are prominent. Additionally,
there are opinions in the category of the impossibility of knowing
everything in mysterious history (f=4).

What can be done to promote Gébeklitepe to the public?

Three students did not provide answers to the question “What
should be done to illuminate the unknowns at Gobeklitepe?”.
Additionally, the opinion of S8, who answered 'historical
artifacts”, could not be evaluated. Findings from the 18 students
who answered the question are presented in Table 4.

Table 4.
Students’ opinions on the question "What should be done to clarify the
unknowns in Gobeklitepe?”

Categories Student Opinions f

"We should ask people questions to know
about Gobeklitepe." (517),
"We should tell our brothers and fathers."
people who 5
(518),
"We should ask the people there." (S1, 54),
"Don't tell people who don't know." (56).

"Don't make excavations." (S11, S20),

Benefiting from

know

Excavation "We need to do more excavations." (519). 3
"It is necessary to do everything. It is
important." (S2),
Conducting "It is necessary to research." (53, 512, S13),
research "It is necessary to explore it." (S10, S14),
"Let's find the dates.” (S15),
"We bring scientists" (522).
"Going to Gobeklitepe" (S5),
Other "Activity (S16). 2
Total 18

When Table 4 is examined, it is seen that the answers given
to the question "What should be done to clarify the unknowns in
Gobeklitepe?" include the categories of having research done (f=8),
benefiting from people who know (f=5) and having excavations
(f=3). It is seen that the other answers (f=2) to the question are
different opinions including visiting Gobeklitepe, activity-based
learning and teaching, which enable people to learn about
Gobeklitepe.

Should Everyone Visit Gobeklitepe?

In response to the question "Would you recommend your friends
and elders to visit Gobeklitepe? Why?," it was determined that
four students coded S3, S19, S18 and S20 answered yes, but did not
explain why. It was concluded that one student coded S21 left the
question unanswered, and two students coded S5 and S6 did not
give any explanation although they answered no to the question.

"Would you recommend your friends and elders to visit
Gobeklitepe? Why?" The findings obtained from 15 students who
expressed their opinions on the question are given in Table 5.

Table 5.
Students’ opinions on the question “Would you recommend your friends
and elders to visit Gobeklitepe? Why?

Categories  Student Opinions f
"Because they should see it, for them to see
. it for learning." (52),
ir}iocrematlve "Because so that they know this." (S8), 3
"There are unknown mysterious T letters
there." (S14).
Attractive "...a very beautiful place." (S4, S10, S11, S22). 4
place
"To see the history." (S57),
"... a historical place." (S1),
"Historical artifact.” (S9, S16),
"Yes, to see the museum." (S13),
Historical "I would like them to know Gobeklitepe.” 8
place (517),
"Yes, because they should also recognize
Gobeklitepe." (S15),
"Yes, because there are important things
there." (S12).
Total 15

When Table 5 is analyzed, it is seen that the answers to the
question "Would you recommend your friends and elders to visit
Gobeklitepe? Why?", most of the answers to the question included
the category of historical place (f=8). In other answers to the
question, there are expressions that can be evaluated in the
categories of attractive place (f=4) and informative place (f=3).

Findings Related to the Question "What should be done to
introduce Gébeklitepe to the public?”

Since S21 did not answer the question "What should be done to
increase the recognition of Gobeklitepe?" and the answers given
by S14 and S11 were not associated with the question, they were
not evaluated. The findings obtained from 19 students who
expressed opinions on the question are given in Table 6.

Table 6.
Students’ opinions on the question "What should be done to increase the
recognition of Gobeklitepe?”

Categories Student Opinions f
"Taking them on a trip to Gobeklitepe.” (S1,

Organizin 53, 57, S10),

excg rsion & '"We take our family. We tell about 6

actil\lzities Gobeklitepe and the ancient people..." (S2),
"T would recommend (him/her) to visit there."
(512).
"Making a newspaper or something else." (54),
"Showing a newspaper." (S5),

Using ::Don't.hang. posters." (59., 816),"

. Showing pictures and videos." (519),
social " C 11
. I make them watch movies." (S8),
media

"Publishing a newspaper." (S22),
..... make news" (515),
"We should introduce Gébeklitepe." (517).
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"We should give information." (518),
"It should be explained" (520).

"Don't put it in a museum" (513),
"We should work hard." (S6), 3
"Digging." (S15).

Other

Total 20

When Table 6 is examined, it is seen that the students'
responses to the question "What should be done to promote
Gobeklitepe?" are mostly related to the category of using social
media (f=11). Opinions on organizing excursion activities (f=6)
constitute the second most important category. In the other
category, the necessity of musealizing the place, excavation
activities and hard work are different opinions expressed.

Findings from the Gobeklitepe Newspaper Event

This section presents the findings obtained from the students'
"Gobeklitepe Newspaper" activity. Within the scope of the activity,
students prepared five different newspapers with the titles
"Gobeklitepe Mysteries", "Gobeklitepe Interesting”, "Interesting
Life in Gobeklitepe", "God Life in Gobeklitepe" and "Masterpieces
Revealed in Gobeklitepe". The findings obtained from these
newspaper contents under four categories are given below:

Remains of Mysterious History: In the analyzed newspaper, there
are expressions and visuals emphasizing the mysterious history of
Gobeklitepe and highlighting its ruins (See Image 3)

Image 3. Newspaper with the headline “Gdobeklitepe Mysteries”

When Image 3 is analyzed, it is seen that in the newspaper
with the headline "Gobeklitepe Mysteries", Gobeklitepe building
community, Hittites and Gobeklitepe Lions are presented together
with the title "Hidden History". Under this headline in the
newspaper, there are statements like “Writing about extraordinary
mysteries in the world. Writing about unknown historical artifacts.
Read above. The greatest masterpieces describing Gobeklitepe.”
The article in the newspaper claims that the writings about
unknown historical artifacts in the world are featured in their
newspaper.

whg
Image 4. Newspaper with the headline “God'’s Life in Gobeklitepe”

When Image 4 is analyzed, it is seen that in the newspaper
titled "God's Life in Gobeklitepe", a T-shaped obelisk with a fox
relief, Gobeklitepe building community, an anthropomorphic
obelisk depicting hands and arms, people in the chipped stone age,
photographs expressing the similarity of Gobeklitepe with temples
and a photograph of a Komodo dragon are presented to the reader
with the title "Mysterious Stones". It can be argued that a similar
emphasis is again emphasized in the newspaper with pictures of
the same content under the subheading "stones and mysteries".

Questions Waiting for Answers: In the analyzed newspaper, it is
asked what the objects and figures represent (See Image 5).

Tl
e @

e eidel M3C

o laf? do R y—
Lol j'l.'f ’h/' kom :D ./

T - ———

Image 5. Newspaper with the headline “Gobeklitepe Mysteries”

When Image 5 is analyzed, the newspaper asks what the
relief Komodo dragon, pig, half-moon, letter H, ring and lions on
Gobeklitepe columns mean with the title "Gobeklitepe Mysteries".
It is seen that this question is sometimes represented with a
question mark.
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Image 6. Newspaper with the headline "Interesting Life in Gobeklitepe”

When Image 6 is analyzed, it is seen that the newspaper
featured an anthropomorphic obelisk depicting hands and arms
and a photograph of a fox relief on a T-shaped obelisk with the title
"Interesting Life in Gobeklitepe". The text related to the
photograph reads as follows: "Why did they carve a picture of a
fox there [and not] any other animal? Will [this question] be
answered?". Similarly, on the other T-shaped obelisk with a relief
of a fox, the question "where did this fox come from" points to one
of the unsolved questions about Gobeklitepe that awaits an answer
in history.
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Image 7. Newspaper with the headline ”Gobeklitepe Interesting”

When Image 7 is examined, it is observed that the question
“Why is it the letter T instead of A, B, or C?” is posed in the first
photo on the left in the newspaper, questioning the letter T in
Gobeklitepe. In the question for the photograph on the right, it is
understood that the theory put forward in the class about the
relationship between New Zealand and Gobeklitepe was

questioned with the question "how could this fox go from [New]
Zealand to [Sanliurfa]?".

Informative news from Gobeklitepe: Among the analyzed
newspapers, the category "Informative News from Gobeklitepe" is
encountered. The visuals and expressions found in this newspaper
are given below:
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Image 8. Newspaper with the headline “Masterpieces Emerged in
Gdbeklitepe”

When Image 8 is analyzed, informative explanations are
found in the newspaper with the title "Masterpieces Emerged in
Gobeklitepe" over two photographs of Gobeklitepe. In one of these
photographs, there is an informative sentence written with the
subtitle "The first image of Gobeklitepe". Under the second
photograph of the obelisk with depictions of hands and arms,
informative explanations about the physical characteristics of the
gods with the expression "these gods have big hands" draw
attention. In the content of the column titled "Gobeklitepe Gods",
there are expressions pointing to change and continuity in the
historical process, including the inference that people in the past
made their gods out of stone unlike us and that these people were
stronger than us.

Image 9. Newspaper with the headline “God Life in Gobeklitepe”

When Image 9 is analyzed, an informative explanation such

as "Making lion stones, drawing rings on stones, drawing the letter

" is found just below the photographs titled "God Life in
Gobeklitepe" in the newspaper.

The museum where the artifacts are preserved: Among the six
newspapers analyzed, only one newspaper mentions the museum
where the artifacts are preserved with the headline "Interesting
Life in Gobeklitepe".
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Image 10. Newspaper with the headline " Interesting Life in Gébeklitepe”

When Image 10 is examined, it is seen that in the newspaper
with the headline "Interesting Life in Gbeklitepe”, the first state
of Gobeklitepe before the excavation is expressed as the place
where historical artifacts were unearthed and then the artifacts
were taken to the museum, and under the second photograph and
in the next sentence, it is stated that everyone can see the artifacts
in the museum and that the artifacts are protected in the museum.
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Image 11. Newspaper with the headline "Gobeklitepe Interesting”

When Image 11 is analyzed, it is seen that in the newspaper
content titled "Gobeklitepe Interesting”, even if inaccurate, a great
deal of information is given through the photographs of
Gobeklitepe, including the age/year in which it was discovered,
where in Turkey it is located, how it was built, the characteristics
of the structures, the animals in this place, and what animals mean
to humans.
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Image 12. Newspaper with the headline "Interesting Life in Gobeklitepe”

When Image 12 is examined, it is seen that the photographs
in the newspaper with the title "Interesting Life in Gobeklitepe"
include informative explanations on the letter H found on the
stone columns, the Komodo dragon, the fact that Gobeklitepe
stone columns were made by breaking other stones and the
representative meanings of the symbols on the stones.

Findings Related to Self-Assessment Results

At the end of Gobeklitepe activities, a self-evaluation form was
prepared for students to evaluate their own learning. In the results
of this form, it was determined that 54 did not express an opinion
on the 2nd proposition, S16 on the 6th proposition and S19 on the
8th proposition. The results of the students' "Self-Assessment" are
given in Table 7.

Table 7.
Self-assessment results

S
c —

Propositions § sE=g=
-t - 0T =T

n n n

I can explain the historical process of 16 5

Gobeklitepe.

I can explain the opinions about the purpose 9 7 6

of the finds in Gobeklitepe.

I can explain the uncertainties about the 9 10 2

historical use of Gobeklitepe.

I can give examples from Gobeklitepe while

conveying historical artifacts and ruins. 12 5 5

I can compare the figures in the finds with
their modern counterparts and express the 5 9 8
similarities between them.

I can associate the history of Gdobeklitepe

with the history of Sanliurfa. 16 3 2
I can explain why the cultural heritage of 6 9 7
Gobeklitepe should be protected.

I can express the artistic value of the artifacts 10 3 8

in Gobeklitepe.
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When Table 7 is examined, it is seen that the students
mostly expressed positive opinions as "I can explain the historical
process of Gobeklitepe" (n=16) and "I can associate the history of
Gobeklitepe with the history of Sanliurfa" (n=16). Although not at
the same rate, about half of the students were of the opinion that
"I can give examples from Gobeklitepe while conveying historical
artifacts and ruins" (n=12) and "I can express the artistic value of
the artifacts in Gobeklitepe" (n=10). In contrast to this situation, it
is seen that the students stated that "I can explain the uncertainties
about the use of Gobeklitepe in history” (n=10), "I can compare the
figures in the finds with the figures that are equivalent to the
figures in the present day and express the similarities between
them" (n=9) and "I can explain why the cultural heritage in
Gobeklitepe should be protected". It is seen that less than half of
the students expressed negative opinions as "I cannot" in the
propositions "I can compare the figures in the findings with their
present-day counterparts and express the similarities between
them" (n=8) and "I can express the artistic value of the artifacts in
Gobeklitepe" (n=8).

DISCUSSION, CONCLUSION and RECOMMENDATIONS

Cultural heritage often mirrors the historical narrative of a society.
Through cultural heritage education, children gain insights into
past events, developments, and transformations. This educational
approach not only fosters an understanding of and appreciation
for local heritage but also emphasizes the importance of preserving
universal heritage. Such education plays a crucial role in shaping
informed and active future citizens (Avci, 2016). In this context, the
study aims to conduct a thorough evaluation of the educational
outcomes derived from integrating Gobeklitepe, a significant
historical site, into cultural heritage education.

Findings from student journals and newspaper activities
revealed that students were notably influenced by the T-shaped
pillars at Gobeklitepe, the animal reliefs on these pillars, and the
enigmatic history of the site. Their awareness of the artifacts from
Gobeklitepe was clearly demonstrated. These observations align
with previous research by Avci (2014), Giirel and Cetin (2018), Sag
(2018), Sevigen (2021), and Cakmak (2023), which indicates that
cultural heritage education enhances students' awareness of
cultural heritage elements. The results indicate that students
recognized Gobeklitepe as a significant cultural heritage site
replete with mysteries and historical artifacts. Additionally,
studies by Kafadar (2021), Lépez-Fernandez et al. (2021), and
Pedroso (2021) confirm that cultural heritage education can
substantially improve students' awareness of cultural heritage.

In the journals and newspaper activities, some students
expressed that illuminating Gobeklitepe's mysterious history
would be challenging, if not impossible. Students voiced their
questions and narratives about various animal figures and objects
whose purpose or representation was unknown. Indeed, Kurt and
Goler (2017) noted that there are no written sources at Gobeklitepe,
and it maintains its historical mystery as a site from the early
Neolithic period with limited archaeological data. Students argued
that solving this mystery would require research, excavation, and
oral interviews, consistent with the nature of historical inquiry.

These results indicate that cultural heritage education through a
local historical site helps students employ historical thinking skills.
Arias-Ferrer and Egea-Vivancos (2017) found that working with
supports historical thinking and
reasoning, while Fuente, Chaparro-Sainz, and Rodriguez-Pérez
(2020) emphasize the need and importance of using tangible and
intangible heritage in developing historical thinking skills.

archaeological evidence

The self-assessment results of the study revealed a negative
aspect in students' abilities to compare and perceive changes and
continuities in the depictions of Gobeklitepe artifacts. This finding
contrasts with significant data obtained from newspaper activities.
This discrepancy suggests that students struggle with abstract
concepts when measurement and evaluation tools are not
supported by visual
Additionally, the complexity and variety of interpretations related
to the current counterparts of Gobeklitepe's figures might explain
this negative outcome. This situation may have led to a limited
perspective among students.

materials or interactive activities.

Consistent with studies by Avcr and Memisoglu (2016),
Gilan (2021), and Giillithan and Bekiroglu (2022), the newspaper
activity results emphasize that local history and cultural heritage
education activities consistently enhance students' perception of
change and continuity. Such educational interventions have been
shown to improve students' ability to perceive and interpret
historical transformations. Programs focused on local history and
cultural heritage can effectively enhance students' skills in
understanding change and continuity over time. Educators can
involve students in activities analyzing and comparing historical
artifacts like Gobeklitepe to deepen their understanding of the
evolution of art and culture.
appreciation of the artistic value in these artifacts and their ability

This can enhance students'

to perceive change and continuity.

In the research findings, students suggested increasing the
recognition of Gobeklitepe by using social media, organizing field
trips, and working hard. These
suggestions indicate that students recognized Gobeklitepe's

continuing excavations,

importance as a cultural heritage site and suggested some actions
and responsibilities to ensure its sustainability. According to
Yesilbursa (2011), cultural heritage education raises awareness
among students and helps them realize that they can take on
significant roles and responsibilities for preserving this heritage.
However, in the self-assessment results, the number of students
partially explaining why Gobeklitepe's cultural heritage should be
preserved was higher than those providing positive or negative
opinions. This result indicates a need for a more comprehensive
approach to the preservation and management of culture in
cultural heritage education. As emphasized by Blake (2000) and
Cleere (1991), preserving cultural heritage is a complex and
multifaceted issue. The international legal framework for the
preservation of cultural heritage established by UNESCO is based
on preventing destruction and looting during times of conflict
(Blake, 2000). However, the use and consumption of heritage as a
cultural and economic resource can lead to conflicts and tensions
(Graham, Ashworth & Tunbridge, 2000). Silverman and Ruggles
(2007) further complicate the issue by discussing dilemmas and
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challenges at the intersection of cultural heritage and human
rights. These perspectives underscore the need for a
comprehensive and nuanced approach in cultural heritage
education that considers different uses and values of heritage, the
potential for conflict, and the protection of human rights.

The self-assessment results reflected that students had
knowledge about the history of Gobeklitepe and could relate it to
the history of Sanlurfa. Similarly, Yilmaz (2019) and Aktin and
Karagal1 Taze (2021) reported significant findings that students
related information obtained from local historical sites and
museum visits to national history.

To reduce negative results in cultural heritage education
and achieve consistent outcomes, teachers should employ various
methods in Social Studies classes. Innovative technologies such as
virtual learning environments and augmented reality can be
utilized to capture students' attention and make learning processes
more effective. Researchers can conduct various projects and
studies to explore the potential of these technologies in cultural
heritage education.
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Tarihin Sifir Noktas1 Gobeklitepe’nin Kiiltiirel Miras Egitiminde

Kullanilmas1*
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ABSTRACT

Kiiltiirel miras egitimi; gecmisin izlerini tasiyan kiiltiirel ogelere merakin artirilmasina,
kiltiirtin korunup gelistirilmesine, ulusal kimligin giiclendirilmesine ve etkin vatandaslarin
yetistirilmesine 6nemli katkilar saglamaktadir. Bu baglamda ¢alismada 5. sinuf Sosyal Bilgiler
dersinde yerel tarihi bir mekan olan Gobeklitepe'nin kiiltiirel miras egitiminde
kullanilmasmin egitsel sonuclarini belirlemek amaclanmaktadir. Bu arastirmada, nitel
aragtirmalar arasinda en yaygmn tiir olan temel yorumlayici aragtirma yaklasimi tercih
edilmistir. Aragtirmanin ¢alisma grubunu ortaokulda 6grenim goéren 22 besinci sinif 6grencisi
olusturmaktadir. Calisma grubu amagh ornekleme yontemlerinden olgiit 6rnekleme ile
belirlenmistir. Arastirmanin veri toplama araglar1 kil calismalari, konusan objeler calisma
kagidi, Ogrenci giinliikleri, Gobeklitepe gazetesi ve 0z degerlendirme formundan
olusmaktadir. Verilerin analizinde igerik analizi ve betimsel istatistiki analiz kullanilmigtir.
Aragtirma sonuglari; kiiltiirel miras etkinliklerinin 6grencilerin Gobeklitepe tarihi hakkinda
farkindaliklarini artirdigini, mekanin tarihsel siirecini 6grendiklerini ve bu siireci Sanliurfa
tarihi ile iligkilendirebildiklerini ortaya koymustur. Ogrencilerin tarihin dogasina uygun
olarak Gobeklitepe hakkinda her seyi bilmenin miimkiin olmadigmi kavradiklar1 tespit
edilmistir. Ogrenci giinliiklerinde Gobeklitepe tarihinin gizemini ¢6zmek igin arastirma
yapilmasi, kazilar gergeklestirilmesi ve bilgi sahibi kisilerden faydalanilmas: gerektigi ileri
suriilmiistiir. Ancak 6grencilerin degisim ve siirekliligi algilama becerilerini ise kosmada
zorlandiklar1 belirlenmistir.
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Kiiltiir, insanlara ait bir olgudur ve yerel, bolgesel ve ulusal
diizeyde farkliliklar gosterebilir. Kiiltiir, insanligin tarih boyunca
gelistirdigi davranis bigimlerini, diisiince tarzlarini, maddi ve
manevi degerleri kapsar. Bu degerler ve davramglar, kiiltiirel
miras olarak adlandirilan kalintilar seklinde giiniimiize ulasir
(Polat, 2019). Bu kalintilar insanlik tarihinin binlerce yillik hayat
deneyimini giiniimiize tagiyan zenginliklerdir (Sag ve Unal, 2018).
Maroevic'e (1982) gore kiiltiirel miras karmagik bir konudur.
Ancak gelecege saklayabilmek icin simdiden ayirt ettigimiz
gecmisin degeridir. Aird (2005) ise kiiltiirel mirasi, gelenekler, dil,
folklor, edebiyat, sanat, heykeller, tiyatro, miizik, el sanatlari,
arkeolojik alanlar, kutsal yerler, mezarliklar, miize koleksiyonlari,
tas ocaklari, binalar, harabeler, goriilecek tarihi yerler vb. unsurlari
icerecek sekilde daha genis bir sekilde tanimlamaktadir. Bu
unsurlardan arkeolojik kazilar ve mimari yapilar gibi ingalar
somut kiiltiirel miras olarak adlandirilirken, halkin yasam bigimini
biiyiik olgiide gosteren Orf, adet, gelenek, gorenek, konusma dili,
miizik, masal ve ninni gibi unsurlar somut olmayan kiiltiirel miras
olarak adlandirilmaktadir (Giirel ve Cetin 2018; Polat, 2019). Bu
kiiltiirel unsurlar insanlar1 ve/veya toplumlar: birbirinden farkli
kilmaktadir (Atilkan, 2022). Ait olduklar1 medeniyetin zihniyetini
ve yasam tarzini yansitirlar (Polat, 2019).

Hizli1 bir gelisim ve degisim siirecinde kiiltiirel miras
gecmis deneyimleri ve mesajlar1 gliniimiize aktarmaktadir.
Kiiltiirel mirasin, insanlarin bu igeriklerle ilgili Dbilgilerini
genigletmesi (Maroevig, 1982) kimlik, sadakat ve davramslarin
glclii bir sekilde etkilemesi, kiiltiirleraras1 iletisim ve sosyal
uyumda o6nemli bir rol oynamas: kiiltiirel mirasa olan ilgiyi
artirmustir. Bu ilgi arsivler, kiitiiphaneler, miizeler ve kiltiiriin
diger unsurlar1 hakkinda daha genis bir farkindaliga yol agmistir
(Buckland, 2015). Kiiltiirel mirasin 6nemi arttik¢a, bircok iilke bu
miras1 korumak igin yasalar ve sozlesmeler gikarmustir. C)rnegin,
BM Siirdiiriilebilir Kalkinma i¢in 2030 Giindemi'nde “Sehirleri ve
yerlesim yerlerini kapsayici, giivenli, giiglii ve siirdiiriilebilir
kilmak” igin “Diinya’nin kiiltiirel ve dogal mirasini koruma ve
muhafaza etme calismalarinin desteklenmesi” ve “Herkes igin
kapsayic ve esitlikci egitimin saglanmasi ve herkes i¢in yasam
boyu o6grenme firsatlarmin tesvik edilmesi” stirdiiriilebilir
kalkinma ve stirdiiriilebilir yasam tarzlar1 icin “egitim, insan
haklari, toplumsal cinsiyet esitligi, baris¢il ve siddet icermeyen
kiltirin  tegvik edilmesi, diinya vatandaghgr ve kiiltiirel
gesitliligin  degerinin Dbilinmesi ile kiiltiirtin siirdiiriilebilir
kalkinmaya olan katkisi da dahil olmak tizere, herkesin
siirdiirtilebilir kalkinmanin yayginlasmasi igin gerekli bilgi ve
becerileri edinmesinin saglanmas1” istenmektedir (UNESCO,
2022). Benzer sekilde, Uluslararas: Kiiltiir Varliklarimi Koruma ve
Restorasyon Calismalar1 Merkezi, Uluslararas1 Anitlar ve Sitler
Konseyi (ICOMOS) ve Uluslararast Doga ve Dogal Kaynaklar
Koruma Birligi (IUCN), Birlesmis Milletler Egitim, Bilim ve Kiiltiir
Orgiitii (UNESCO) ve Tiirkiye'nin 1982 yilinda katildig1 Diinya
Kiiltiirel ve Dogal Mirasinin Korunmasina Dair S6zlesme (1972),
kiiltiirel veya dogal mirasin herhangi bir unsurunun bozulmasin

veya yok edilmesini 6nlemek i¢in tiim diinya uluslarinin kiiltiirel
miras1 "ortak ¢ikar" olarak kabul etmesi gerektigini
vurgulamaktadir (Resmi Gazete, 1982).

Kiiltiirel mirasin  korunmasi, degerlendirilmesi ve
aktarilmasinin saglanmast hedefi hem birey hem de toplum
temelli (Achille ve Fiorillo, 2022), kiiltiirel degerleri yansitan,
kiiltiirel degerleri tegvik eden, farkindalik yaratan ve kiiltiirel
mirasin korunmasina yonelik sorumluluk bilinci kazandiran bir
egitim verilmesini gerekli kilmistir (Pehlivan, 2015). Kiiltiirel
miras egitimi, 6grencilerin tarih ve kiiltiir anlayigini artirmak igin
somut (maddi) ve somut olmayan (manevi) mirasi birincil 6gretim
kaynag1 olarak kullanan bir 6gretme ve 6grenme yaklagimidir
(Boxtel, Klein & Snoep, 2011). Bu egitim tiirliniin amac bilgiyi
oldugu gibi aktarmak degil, yasam boyu 6grenme cercevesinde
kiiltiir yoluyla bireyin ve toplumun yasamim kolaylastirmaya
katkida bulunmaktir (Utku, 2023). Bu tiir egitim oncelikle aile
ortaminda ve dogal gevrede baglar ve gelisir, daha sonra miifredat
kapsaminda gerekli egitim faaliyetleri ile okullarda uygulanir
(Achille & Fiorillo, 2022; Kiil¢ii, 2015).

Sosyal Bilgiler dersi kiiltiirel miras egitimine onemli
katkilar saglayabilecek bir ders olarak gosterilebilir (Kantekin,
2023). Sosyal Bilgiler Dersi Ogretim Programimin genel
amaglarinda, 6grenme alanlarinda ve kazamimlarinda kiiltiirel
mirasla ilgili bircok unsur bulunmaktadir (Demirezen ve Aktas,
2020). Ozellikle 2005 program giincelleme calismalar ile kiiltiirel
konulara daha fazla agirhik verildigi ve bu unsurlarin daha ¢ok
"Kiltiir ve Miras" 6grenme alaninda toplandigi goriilmektedir
(MEB [Milli Egitim Bakanligi], 2005). Bu o6grenme alaninda
ogrencilerin Tiurk kiltir wunsurlarinin  temel  6zelliklerini
tanimalari, milli biling olusturmalari, kiiltiirel yapiy1r koruyup
gelistirmeleri ve gelecek nesillere aktarmalar1 amaglanmaktadir.
Bu cercevede Sosyal Bilgiler dersi, 6grencileri somut ve somut
olmayan unsurlariyla kiiltiirel mirasla tarmstirir ve yerel tarih
calismalar1  yoluyla  gevrelerindeki  kiiltiirel ~ varliklar
kesfetmelerini saglar (MEB, 2018). 2024 yilinda yenilenen Sosyal
Bilgiler Ogretim Programi'nda "Kiiltiir ve Miras" 6grenme alani
"Ortak Mirasimiz" olarak degistirilmistir. Bu degisiklikle 6nceki
programda kullanilan "milli kiiltiir unsurlar1” ifadesi yerini daha
evrensel bir yaklagimla "ortak kiiltiirel miras" kavramina
birakmustir. Yeni programda 4. ve 5. sinuf diizeyindeki kazanim ve
aciklamalarda dogrudan ortak kiiltiirel mirasin unsurlariyla ilgili
ifadeler ve detayli agiklamalar yer aliyor. @grencilerden ortak
kiiltiirel miras unsurlarmi tanimaya, korumaya ve gelistirmeye
yonelik igerik {iretmeleri ve kiiltiirel mirasa karst duyarhilik
gelistirmeleri istenmektedir. Yeni programla birlikte ortak kiiltiirel
mirasa verilen 6nemin arttig1 goriilmektedir (MEB, 2024).

Alan yazinda mevcut ¢alismalar incelendiginde genellikle
Sosyal Bilgiler egitiminde somut olmayan kiiltiirel miras egitimi,
kiiltiirel miras Ogeleri ve kiiltiirel mirasa iliskin 6gretmen ve
ogrenci tutumlarimi belirleyen (Cakmak, 2023; Tuncel ve Altuntas,
2020; Yesilbursa, 2011), Sosyal Bilgiler ders kitaplari ve/veya
Ogretim programinda somut olmayan kiiltiirel miras ogelerini
tespit eden (Acun ve Ding, 2018; Ava ve Taser, 2020; Batmaz ve
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Yurtbakan, 2022; Cengelci, 2012; Giirel ve Cetin, 2018; Kafadar,
2021; Pehlivan, 2015; Uztemur ve Polat, 2019; Tasdemir, 2018;
Toksoy, 2022), somut olmayan kiiltiirel mirasa iligkin 6gretmen ve
ogrenci goriislerini belirleyen (Atilkan, 2022; Cagrinur ve Unal,
2019; Demirezen ve Aktasg, 2020; Dere, 2021; Kafadar, 2021; Kartal,
2022; Polat ve Bekdemir, 2017; Selanik Ay ve Kurtdede Fidan, 2013;
Sidekli ve Karaca, 2013; Toksoy, 2022) ve sosyal bilgilerde kiiltiirel
miras egitimine yonelik etkinlik sonuglarini ortaya koyan (Biilbiil,
2016; Hiindiir, 2022; Kantekin, 2023; Sag ve Unal, 2019; Sevigen,
2021) calismalara rastlanmaktadir. Ancak Sosyal Bilgiler dersini
somut kiiltiirel mirasla iliskilendiren sinurl1 sayida etkinlik temelli
yerel tarih ¢alismas: (Gilan, 2021; Ozbek Giil, 2022; Ozta@gl, 2017;
Topcu, 2022; Yilmaz, 2019) oldugu goriilmiistiir.

Tiirkiye'nin ~ giineydogusunda bulunan Gobeklitepe,
kiltiirel miras egitiminde biiylik 6nem tasiyan ©nemli bir
arkeolojik alandir. Neolitik Dénem'e (M.O. 10.000 ile M.O. 3.000)
kadar uzanan bu alan, kiiresel olarak en biiyiik insan yapimi kiilt
merkezi olarak kabul edilir ve benzersiz mimari kalintillar1 ve
heykel parcalariyla tinliidiir (Isik vd., 2023). Koyun, si81r, kegi ve
domuz gibi ¢esitli hayvanlarin evcillestirilmesi igin 6nemli bir
bolge olan Bereketli Hilal'de (Firat ve Dicle nehirlerinin arasindaki
bolge), yer alan Gobekli Tepe, erken insan uygarli§1 ve hayvan
evcillestirmesi icin bir merkez olarak 6nemini gostermektedir
(Guzel vd., 2023). Gobekli Tepe, avci-toplayici topluluklarin
torenler, solenler ve muhtemelen cenaze torenleri igin bir araya
geldigi bir ritiiel merkezi olarak kabul edilir (Seyfzadeh & Schoch,
2019). Son aragtirmalar, Gobekli Tepe'yi, 6zellikle avci-toplayict
toplumlardan yerlesik tarim topluluklarina gecisi (Henley &
Reysen, 2023) olmak {izere insanlik tarihinin 6nceki kavramlarina
meydan okuyan bir alan olarak vurgulamustir. T seklinde stitunlar
ve kiregtasi heykelleri de dahil olmak {izere Goébekli Tepe'nin
anitsal mimarisi (Bkz. Gorsel 1), agik bir ritiielistik ve sembolik
Oneme isaret ederek, gelismis bir inang sisteminin ve sosyal
organizasyonun varligini gostermektedir (Gresky vd., 2017).

Gorsel 1. Gobeklitepe Arkeolojik Alani®

Higili

adresinden ulagilmigtir.

gorsele https://www kulturportali.gov.tr/portal/gobeklitepe

Gobeklitepe'yi kiiltiirel miras egitimine dahil etmek,
Ogrencilere ge¢misle somut bir bag saglayarak, eski
medeniyetlerin kiiltiirel ve dini uygulamalarin kesfetmelerine ve
anlamalarina olanak tamiyabilir. Gobeklitepe'yi —incelemek,
ogrencilere arkeoloji ve tarihsel yorumlama konusunda tarihin
dogasina uygun olarak uygulamali bir deneyim sunabilir, elestirel
diisiinme becerilerini ve eski toplumlarin karmasikliklarina dair
bir takdiri tesvik edebilir. Ogrenciler, Gobeklitepe'nin  tarihini
aragtirarak, kiiltiirel mirasin korunmasimin 6nemini ve insanligin
gecmisini ortaya cikarmada arkeolojik aragtirmanin 6nemini
kavrayabilirler (Schmidt, 2010). Dahasi, Gobeklitepenin kiiltiirel
miras egitimine dahil edilmesi, 6grencilerin insan medeniyetinin
evrimi ve zaman icinde dini inanglarin ve uygulamalarin gelisimi
konusundaki farkindaliklarini artirabilir. Ogrenciler bu alam
inceleyerek, eski topluluklarin sosyal, ekonomik ve dini yonleri
hakkinda fikir edinebilir ve tarihi olaylarin ve Kkiiltiirel
uygulamalarin baghligma  dair  anlayislarimu
zenginlestirebilirler (Schmidt, 2010). Ogrenciler Gobeklitepe ile
etkilesime girerek, gelecek nesiller icin tarihi yerleri ve eserleri
koruma degerine dair daha derin bir takdir gelistirebilir ve
kiiltiirel miras1 korumaya yonelik bir sorumluluk duygusu
gelistirebilirler (Karakdse ve Safran, 2023).

birbirine

Sonug olarak, Gobeklitepe, 6grencilere gegmisle dogrudan
bir baglant1 saglayarak, elestirel diisiinme becerilerini gelistirerek,
kiiltiirel mirasin korunmasini tesvik ederek ve eski medeniyetler
ve dini uygulamalar hakkindaki anlayislarini gelistirerek kiiltiirel
miras egitimini zenginlegtirebilecek degerli bir egitim kaynag:
gorevi gormektedir. Bu noktada Gobeklitepe'nin kiiltiirel mirasin
egitimde kullamilmasinin 6grencilerin kiiltiirel mirasa bakis
agilarini, tarihin dogasma iliskin algilarmi, kiiltiirel mirasin
korunmasi ve gelistirilmesine iliskin goriislerini belirlemek icin
onemli bir firsat saglayacag: diistiniilmektedir. Bu g¢alisma, bir
tarihi alan olan Gobeklitepenin kiiltiirel miras egitiminde
kullanilmasinin egitim ¢iktilarini biitiinsel olarak degerlendirmeyi

amaglamaktadir. Bu ama¢ kapsaminda  gergeklestirilen
etkinliklerle 6grencilerin;
o Gobeklitepe’deki somut kiiltiirel unsurlara bakis

agilarinin tespit edilmesi,

e  Gobeklitepe’yi kesif yolculuklarinda tarihin dogasina
iliskin kazanimlarmin tespit edilmesi,

e  Gobeklitepenin  kiiltiirel yapisinin  korunmasi ve
gelistirilmesi konusundaki goriislerinin belirlenmesi
amaglanmigtir.

YONTEM
Aragtirmanin Modeli

Bu arastirmada, nitel aragtirmalar arasinda en yaygin tiir olan
temel yorumlayict arastirma yaklasimi tercih edilmistir. Bu
yontem, bir olgunun detaylh agiklamalarimi  inceleyip
yorumlayarak, kavramsal kategoriler ile mevcut arastirmalar
arasinda iligkiler kuran ve yeni i¢goriiler saglayan bir yaklagimdir
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(Rueter vd., 2018). Bu tiir caligmalar genellikle bireylerin
deneyimlerini nasil yorumladiklarmi, diinyalarmi nasil inga
ettiklerini ve karsilasmalarina nasil anlam yiiklediklerini anlamak
i¢in gozlem, goriisme ve dokiimanlarin analiz gibi birden fazla
yontemle verilerin tiggenlenmesini icerir (Kazemian vd., 2023)). Bu
calismalar bulgular1 genellestirmek yerine derinlemesine
aciklamalar ve anlamlar saglamay1 amaglamaktadir (Carminati,
2018).

Calisma Grubu

Arastirmanin calisma grubunu, 2022-2023 egitim 6gretim yilinda
bir devlet okulunda 6grenim goren ortaokul 5. sinif diizeyinde 22
Ogrenci olusturmaktadir. Calisma grubu, amagh Ornekleme
yontemlerinden biri olan 6lgiit 6rnekleme ile belirlenmistir. Olciit
orneklemede orneklem, problemle ilgili olarak belirlenen
niteliklere sahip kisiler, olaylar, nesneler ya da durumlardan
olugmaktadir (Yildirrm ve Simsek, 2013). Katilimcilarin segimi,
belirli kriterlere dayali 6l¢iit ornekleme yontemi kullanilarak
gergeklestirilmistir. Bu Olciitlerin belirlenmesinde, ¢alismanin
amacmna uygun derinlemesine ve kapsamli bilgi elde etmek iizere
gesitliligi ve temsil giiclinii maksimize etme amaci gidiilmistiir.
Secilen  kriterlerden ilki ¢alismanin yapilacagi okulun
Gobeklitepe'ye yakin bir ortaokul olmasidir. Yesilbursa'ya (2011)
gore kiiltiirel miras egitiminin temel tasi, bireyin yasadig1 dogal
cevrenin tarihini ve 6nemini kavramasidir. Ciinkii bu sekilde
yakin gevreden elde bilgiler artarak kiiltiirel mirasa yonelik
farkindaliklar daha da giiglenmektedir. Diger bir kriter okulda
calisma grubunun belirlenmesidir. Sosyal Bilgiler Dersi Ogretim
Programi'nda (2018) “Kiltiir ve Miras” ogrenme alaninda
“SB.5.2.2. Cevresindeki dogal varliklar ile tarihi mekanlar,
nesneleri ve eserleri tanitir” kazanimi yerel tarihi mekan isaret
etmesinden dolayr 5. Smif Ogrencileri Orneklem olarak
belirlenmistir. Onemli kriterlerimizden biri de katilimcilarin
gontlliliigiidiir. Katihmalarin  calismaya goniillii  olarak
katilmasi, elde edilen verilerin dogrulugu ve giivenilirligini artirr.
Goniillii katilim, bireylerin konuya ilgi duymas: ve deneyimlerini
acik bir sekilde paylagma istekliligi anlamma gelir, bu da daha
zengin ve igerikli veri toplamay1 miimkiin kilar (Creswell, 2014).
Bu ¢alismada da goniilliliik kriteri 6nemsenmistir. Calisma
grubunun Gobeklitepeyi ziyaret etmis olmasi diger 6nemli bir
kriter olmustur. Calisma grubunun belirlenmesinde, secilen
okulun Gobeklitepe'ye yakin olmasi onemli bir kriter olarak
degerlendirilmistir. Ogrenciler, Ogretmenleriyle birlikte bu alani
en az iki kez ziyaret etmislerdir ve {igiincii bir ziyaret
planlanmadigindan, grupta esitligi saglamak amacryla bu kriter
oncelikli hale getirilmistir. Calisma grubu Tablo 1’de sunulmustur.

Tablo 1.
Caligma grubu
Cinsiyet  Ogrenci kodlart
01, 03, 05, 07, 010, 011, O12, 013, 014, O17, O19,
Kizlar -
020
Erkekler 2, 04, 06, 018, 09, 015, 016, 021, 017, O22
Toplam 22

Calisma grubu 12 kiz, 10 erkek 6grenciden olusmustur.
Arastirmada, Ogrenciler 01, O2 gibi  kod
tanimlanmustir.

isimleriyle

Veri Toplama Araglar

Bu calismada veri toplama araci olarak kullanilan malzeme ve
dokiimanlar sunlardir;

Kil Calismalari: Etkinlik, ogrencilerin kiilt bir mekan olan
Gobeklitepe'deki kalintilara iliskin farkindaliklarmni belirlemek
amaciyla buradaki obje ve figiirleri modellemelerinin istendigi kil
calismasidir.

Konusan Objeler Calisma Kagidi: Ogrencilerin  Gobeklitepe
tarihine iligkin bakis agilarini belirlemek amagli hazirlanan bir
calisma kagididir. Calisma kagidinda 6grencilere kille hangi obje
ya da figiirti modelledikleri ve modelledikleri iiriiniin canlanmasi
halinde Gobeklitepe ilgili neler anlatacag1 sorusu sorulmustur.

Gébeklitepe  Ogrenci  Giinliigii: Bu giinlik  grencilerin;
Gobeklitepe ile ilgili izledikleri video, katildiklar1 sergi,
gergeklestirilen ders sunusu sonrasinda Gobeklitepe ile ilgili neler
hissettiklerini, 6grendiklerini ve tarihin dogasina iliskin olusan
algillarin1 ve Gobeklitepe'nin taninirhigini artirmak igin neler
yapilacagina iligskin goriislerini ortaya koymak amagh hazirlanan
alt1 sorudan olugan bir formdur. Sorular alan uzmaninin gériisiine
sunulmus ve geri bildirimler gergevesinde tekrar diizenlenmistir.
Uygulama sirasinda sorularin anlagiirhigimi tespit igin bes
ogrenciyle pilot uygulama yapilmustir. Geri bildirimler sonucu
sorularda kiigiik diizeltmeler yapilmis ve 6grenci giinliigiine son
sekli verilmistir.

Gobeklitepe Gazetesi: Bu etkinlikte kiigiik gruplara ayrilan
ogrencilerden kendilerine verilen Gobeklitepe fotograflarim
kullanarak gazete igerigi olusturmalar1 istenmistir. Secilen
fotograflar, oOgrencilerin Gobeklitepenin tarihsel siirecini
anlatmalarina yardimcr olabilecek, mekanin kalintilar1 hakkinda
bilgi aktarabilecek ve mekanin énemli bir kiiltiirel miras oldugunu
gosterebilecek ipuglari icermektedir.

Oz Degerlendirme Formu: Gobeklitepe etkinlikleri sonunda
ogrencilerin kendi 6grenmelerini degerlendirebilmeleri igin
"Kesinlikle ~Katiliyorum", "Kararsizzim" ve "Katilmiyorum"
ifadelerini iceren 8 maddelik, tiglii likertli bir 6z degerlendirme
formu hazirlanmistir. Formda yer alan énermeler Gobeklitepe'nin
tarihsel siirecini kavrama, Gobeklitepe'nin tarihteki amacina
iliskin belirsizlikleri agiklama, buluntulardaki figiirleri siireklilik
ve degisim agisindan giiniimiizdeki karsiigi olan figiirlerle
karsilastirma ve Gobeklitepe'nin neden kiiltiirel miras olarak
korunmasi gerektigini anlamayi igeren ifadelerden olusmaktadir.

Verilerin Toplanma Siireci
Veri toplama asamalari sirasiyla su sekilde gerceklesmistir:

1. Kazamm wve Konunun Segilmesi: Arastirmanin ilk
agamasinda Sosyal Bilgiler Dersi Ogretim Programi'nda
(2018) 5. sif diizeyinde “Kiiltiir ve Miras” 6grenme
alaninda “SB.5.2.2. Cevresindeki dogal varliklar ile tarihi
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mekanlari, nesneleri ve eserleri tamitir” kazarnumi  Icerik Analizi:
belirlenmistir.

2. Literatiir Taramast ve Kaynaklarm Secimi: Tkinci
asamada Gobeklitepe ile ilgili bilgilendirici yazili ve
gorsel kaynaklara ulagilmistir. Mevcut kaynaklar detayli
bir sekilde incelenerek etkinlikte yer alacak yazili ve
gorsel igerikler belirlenmistir.

3. Veri Toplama Araglar1 ve Etkinliklerin Tasarlanmasi:
Gobeklitepe’ye iligkin incelenen kaynaklardan sunum
hazirlanmigtir.  Gobeklitepe  ile ilgili  belirlenen
fotograflarin biiyiik boy baskisi sergilenecek sekilde
bastirilmistir. Gobeklitepe ile ilgili bilgi notlari, konusan
objeler ¢alisma kagidi, 6z degerlendirme formlari, gazete
etkinligi i¢in calisma kagidi ve Ogrenci glinliikleri
hazirlanmistir.

4. Uygulama Siireci: Calisma 2022-2023 Egitim-Ogretim yil
Gliz  doneminde  gerceklestirilmistir.  Etkinlikleri
tasarlayan ve uygulayan arastirmaci, 7 ders saati
icerisinde bu slireci tamamlamistir. Ogrenciler,
Ogretmenleriyle birlikte bu alani en az iki kez ziyaret
etmis olduklarindan Gobeklitepe ziyareti etkinlik olarak
planlanmamusgtir. Ogrencilerden etkinlik 6ncesi Rafadan
Tayfa Gobeklitepe ¢izgi filmini izlemeleri istenmistir. Bu
kararin temel gerekgesi, calismanin pilot uygulamasinda,
Gobeklitepe’ye yapilan sanal miize ziyareti sirasinda,
Rafadan Tayfa ¢izgi filmini
Gobeklitepe hakkinda konusurken ¢izgi film tizerinden
mekani  tamimlamalar1  ve  ayrintilar  hakkinda
konusmalar1 olmustur. Bu nedenle, temel calismada
miize veya sanal miize gezisinden vazgecilmis etkinlik
oncesinde Gobeklitepe’yi eden c¢ocuklarin
Rafadan Tayfa ¢izgi filmini izlemeleri istenmistir. Boylece
ogrencilerin derse hazir bulunusluk diizeylerinin
artirllmasi1 amaglanmistir. Aragtirmanin 7 saatlik veri
toplama siireci 3 hafta siirmiistiir. {lk hafta (3 ders saati)
derste  Gobeklitepe  hakkinda tamitim  sunumu
yapilmustir. Ardindan sinifta sekiz biiyiik boy fotografin
sergilendigi Gobeklitepe sergisi gezilmistir. Bu sergide,
Gobeklitepe’ye dair detaylar fotograflar ile aktarilmistr.
Etkinligin sonrasinda, ogrenciler Gobeklitepe
giinliiklerini doldurmuslardir. Tkinci hafta (2 ders saati)
ogrenciler, kil hamuruyla Gobeklitepe’den gesitli obje ve
figiirler modellemislerdir. Bu etkinligin ardindan
Konusan Objeler Calisma Kéagidi'm: doldurmuslardir.
Ugiincii hafta (2 ders saati) 6grenciler gruplara ayrilarak,
kendilerine verilen Gobeklitepe fotograflarindan A3
kagid1 tizerinde birer gazete igerigi olusturmuslardir.
Etkinlik sonrasinda ise Ogrenciler, 6z degerlendirme
formlarin1 doldurmusglardir.

izleyen ogrencilerin

ziyaret

Veri Analizi

Aragtirma verileri igerik analizi, betimsel analiz ve betimsel
istatistiksel frekans ve yiizde hesaplamalari ile analiz edilmistir.

Calismada igerik analizi teknigi kullanilmustir. fcerik analizinde
temel siireg, birbirine benzeyen verileri belirli kavramlar ve
temalar cercevesinde bir araya getirmek, bunlar1 okuyucunun
anlayabilecegi bir bi¢cimde diizenlemek, dogrudan alintilarla
betimlemek ve sonuglar1 gercek¢i bir resimle okuyucuya
sunmaktir (Yildirrm ve $imsek, 2013). Bu amag kapsaminda
“Konugan Objeler Calisma Kagidi”, “Gobeklitepe Ogrenci
Gunliikleri” ve “Gobeklitepe Gazeteleri’nden elde edilen veriler
icerik analizi teknigi kullamilarak analiz edilmisgtir. Ogrenci
glnliiklerinde yer alan her bir soru tema olarak belirlenmis ve her
bir soruya iligkin goriisler okunarak sistematik kodlamaya
gecilmistir. Kodlamada kodlar arasindaki benzerlik ve
farkliliklardan kategoriler olusturulmustur.

Kategori Kodlar Ogrenci Goriisleri
Gobeklitepe’de “Ejder “... Insanlar nasildi. Ejder
cevap bekleyen heykeller”,  heykelleri nasil yapildi.
sorular “tapinaktaki Tapmakta gizemli bir oda
gizli oda” varmig o odanin kapis1 yokmus
ve o odaya kimse giremiyormus.
Saklanma odastymis” (O10).
“Nasil bir yer oldugunu, ilging
“Nasil bir seyler oldugunu, onlar1 nasil
yer” yaptiklarini hayatta
“Tilkileri, kaldiklarmi” (O11).
aslanlar1 niye “Gizemlerini, Te harfinin
yaptilar”, “T  gizemini, o zamanin insanlarini
harfi” anlatird. Tilkileri, aslanlari niye
yaptilar” (O13)
“Ben niye te harfiyim” (O21).
Betimsel Istatistik Analizi: Calismada "Kil Cahsmalar1"

etkinliginde iiretilen tiriinler ve "Oz Degerlendirme" formundan
elde edilen sonuglar betimsel istatistik analizi ile ¢oziimlenmistir.
Betimsel istatistik yontemi, karmasik ve diizensiz verilerin
anlasilabilir verilere doniistiirtilmesini saglar (Ozgijven, 1994, s.
50).

Betimsel Analiz: Calismada 6grenci triinleri olan Gobeklitepe
gazeteleri betimsel analiz yaklasimi kullanilarak analiz edilmistir.
Betimsel analiz yoluyla elde edilen veriler, arastirma sorularinin
onceden belirlenen temalaria ya da boyutlarina goére dikkatlice
sunulur. Betimsel analizde verileri ¢arpic bir sekilde yansitmak
icin dogrudan alintilara siklikla bagvurulur. Daha sonra bu
betimlemeler agiklanir, yorumlanir ve neden-sonug iliskisi iginde
analiz edilerek sonuglara ulasilir. Bu analiz tiirlinde amag,
bulgular1 6zetlenmis ve yorumlanmis bir bicimde okuyucuya
sunmaktir (Yildirim ve Simsek, 2013). "Gobeklitepe Gazetesi”
etkinliginden elde edilen gazete verilerine dayanarak 4 tema
olusturulmustur. Gobeklitepe'den bilgilendirici haberler, cevap
bekleyen sorular, tarihin  kalintilar
korundugu miize temasi. Bu tematik cerceveye gore elde edilen
veriler okunarak diizenlenmis ve bulgularda dogrudan alintilarla

gizemli ve eserlerin
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desteklenmistir. Bulgular kolay anlasilir bir dille yazilmaya ve
neden sonug iligkisi icinde aciklanmaya ¢alisilmustir.

Gecgerlilik ve Giivenirlik

Nitel bir arastirmada elde edilen verilerin ayrintili olarak
raporlanmas1 ve arastirma sonuglarina nasil ve ne sekilde
ulasildiginin aciklanmas: gegerliligin 6nemli olgiitlerinden biridir.
Bu calismada da arastirmanin i¢ gegerliligini artirmak icin
aragtirma siireci ayrintili olarak ifade edilmis, veri toplama
araglari, toplanan veriler ve verilerin nasil analiz edildigi ayrintil
olarak agiklanmaya calisilmistir. Arastirmanin dis gegerliligini
artirmak igin ise aragtirmanin tiim asamalari, 6grenci tiriinleri,
gazeteler ve kil ile modellenen nesneler hakkinda detayl bilgilere
yer verilmistir (Yildirim ve Simsek, 2013). Bulgular sunulurken
dgrencilerin dogrudan ifadeleri aslina sadik kalinarak okuyucuya
aktarilmistir. Arastirmada i¢ giivenirligi (tutarliligr) saglamak igin
arastirmacinin rolii agikca belirtilmis, veriler aragtirmanin amacina
uygun olarak toplanmis ve arastirma sonuglar1 ayrintili olarak
2021). Arastirmanin ig
guvenilirligini artirmak icin bir strateji olarak ticgenleme teknigi
kullamlmistir. Uggenleme, "iki veya daha fazla veri toplama
yonteminin (6rnegin, goriismeler ve gozlemler) veya iki veya daha
fazla veri kaynagmin (drnegin, farkli grup tiyeleriyle yapilan
bireysel goriismeler) sonuglarinin  karsilagtirilmasimi  igerir"
(Bagkale, 2016, s. 25).

aciklanmigtir (Yalman ve Uzundz,

Bu calismada veri toplamada yontem ve arastirmact
tiggenlemesi kullanilmistir. Yontem iiggenlemesinde veri toplama
araci olarak kilden modellenen nesneler, konusan objeler calisma
kagidi, ogrenci gilinliigli, Gobeklitepe gazetesi ve 0z
degerlendirme formu kullanilmistir. Aragtirmaci tiggenlemesinde
ise verilerin analizi ve yorumlanmasi agamasinda alan
uzmanindan destek alinmistir. Uzman incelemesi, '"yetersiz
sonuglarin ele alinmasi, kapali yanitlara dayali temalar ve verilerin
yanlis yorumlanmasi gibi hatalarin nitel calismanin giivenilirligini
tehlikeye atmasini” onler (Creswell, 2003'ten akt. Bagkale, 2016,
s.25). Bu amagcla, arastirmanin planlanmasindan 6grenci
gunliiklerinin hazirlanmasina, verilerin toplanmasindan analiz
edilmesine ve sonuglarin yazilmasina kadar tiim siireglerde bu
hatay1 en aza indirmek i¢in uzman goriisiine bagvurulmustur.

BULGULAR

Bu béliimde o6grenci iiriinleri; kil ¢alismalari, konusan objeler
calisma kagidi, ogrenci giinliikleri, Gobeklitepe gazeteleri ve 6z
degerlendirme formundan elde edilen bulgulara yer verilmistir.

Kil Calismalarindan Elde Edilen Bulgular

Kiiltiirel ~miras egitimi baglaminda  Gobeklitepe kil
¢alismalarindan elde edilen iiriinler ve bu {iriinlere yonelik
konusan objeler ¢alisma kagidindan elde edilen bulgular ilgili
bagliklar altinda verilmistir.

Kil ¢calismalarindan elde edilen bulgular

Kil etkinliginde 6grencilerin Gobeklitepe'de ilgilerini ceken obje
veya figlirlere yonelik modelledikleri iiriinlerin sonuglar1 Gorsel
2'de verilmistir.

‘*.‘,‘

Gorsel 2. Ogrencilerin Gobeklitepe kil ¢alismalar

Gorsel 2 incelendiginde, Gobeklitepe’ye ait cok sayida obje
ve figiirlin Ogrenciler tarafindan kille modellendigi (n=35)
goriilmektedir. Bu tiriinler arasinda T ve H harflerine, yilan, ejder,
akrep, tapinak, halka ve sepet modellerine rastlanmaktadir. Bu
modellerden 6grencilerin en fazla T harfi ve yilan1 modelledigi
dikkat cekmektedir.

Konugan objeler calisma kagidindan elde edilen bulgular

Konusan objeler calisma kagidinda ogrencilere modelledikleri
obje ya da figiiriin konusmasi halinde kendisine Gobeklitepe’yle
ilgili neler aktarabilecegi sorulmustur. Yanitlardan elde edilen
bulgular iig¢ kategoriyle iliskili bulunmustur. Bu kategoriler su
sekildedir:

Gizemin Siirekliligi: Ogrencilerin yaklagik dortte biri kil
calismalarinda modelledikleri obje/figiiriin konusmas: halinde
kendilerine = Gobeklitepe'nin  gizemini aktaracagimi ifade
etmislerdir. Ogrencilerin “Gizemlitepeyi” (04, O16, O19). “Te
harfi, Gizemlitepeyi” (017), “Ozelligini, gizemini ve kimin
yaptigmi sdylerdi” (O15) ifadeleri Gobeklitepe nin tarihi gizemini
halen koruduguna isaret eden goriislerdir.

Gizemin Agiga Cikis: Ogrencilerin  yaklasgik yarisi, kil
calismalarinda  modelledikleri ~ obje/figliriin ~ konusmasi
durumunda “Gobeklitepe’nin  gizemlerini ve hi¢ kimsenin
bilmedigi harfler ve sekilleri.” (O2), “Konugsayd tapinag1 insanlar
yapti derdi. Orda deprem oldu derdi ve her sey yikildi” (O3),
“Gobeklitepe’de bilinmeyen gizemleri ve tapmak taslar1 bana
oradaki tam gizemleri anlatirdi” (O7), “Tapinak taslari bana
insanlar1 soyler” (O8), “Orda eskiden yasayan insanlar ve orda ne
tiir hayvanlar ve bir o kadar énemli olan yasamini sdylerdi” (O14)
ve “Tarihi eserleri, Te harfini, halka tagm1” (O20) gibi goriislerle
Gobeklitepe’'nin  gizemli
distinmektedirler.

tarihinin giin yliziine ¢kacagin

Gobeklitepe’de Cevap Bekleyen Sorular: Bu Kkategoriyle
iligkilendirilen 6grenci goriislerinde, 6grenciler modelledikleri
figlirtin konusmasi durumunda Gobeklitepe’deki komodo ejderi,
gizemli oda, burada ge¢miste yasayan insanlar, T harfi ve yuvarlak
halkaya iliskin merak ettikleri
ogreneceklerini diisiindiikleri anlagilmaktadir. Ogrencilerin ileri
siirdiigii “Komodo ejderinin ne ise yaradigim” (O1), “Gizemli

sorularin  cevaplarm
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seyler anlatirdi. Insanlar nasildr. Ejder heykelleri nasil yapildi.
Tapmakta gizemli bir oda varmis o odanin kapis1 yokmus ve o
odaya kimse giremiyormus. Saklanma odastymis” (O10), “Nasil
bir yer oldugunu, ilging seyler oldugunu, onlar1 nasil yaptiklarini,
hayatta kaldiklarim” (O11), “... Tilkileri, aslanlar1 niye yaptilar”
(O13) ve “Yuvarlak belki diinyadir” (022) gériisleri, kategorisinin
olusturulmasinda anahtar rol oynamaktadir.

Ogrenci Giinliiklerinden Elde Edilen Bulgular

Giinliiklerden elde edilen bulgular altinda

sunulmaktadir:

tema baghg

Gabeklitepe’de en etkileyici sey

Ogrencilerden “Gobeklitepe’yle ilgili bugiin sizi en ¢ok ne
etkiledi?” sorusuna iliskin bulgulara Tablo 2’de yer verilmektedir.
Tablo 2.

Ogrencilerin “Gobeklitepe'yle ilgili bugiin sizi en cok ne etkiledi?”
sorusuna yonelik goriigleri

Kategoriler ~ Goriigler f
“Eskiden kalma yapilar.” (O3)
Tarihi eser “Tarihi eser.” (05, 010, O11) 5

“Heykeller.” (O10)
“Komodo ejderi.” (02, 06, O18)

olan yapilar.” (03), “.. Cemberi 6grendim” (022), “Tasglar
varmug.” (O11).

Tarihsel Onemini Fark Etme: Ogrencilerin yaklagik yaris1
Gobeklitepe'nin tarihsel bir mekan oldugunu “Cok eski” (05, O6,
O18), “Tarihi eser” (02), “Ilk tapmak” (O8), “Biiyiik gizemler”
(B19), “Bilinmeyen gizemler” (O14) ifadeleriyle belirtmektedir.

Gegmisi Takdir Etme: Bu kategori 6grencilerin, “Eski insanlarin
cok becerikli oldugunu 6grendim.” (020) ve “Onemli seyler
varmis.” (012) seklinde gecmisteki insanlarin ve yaptiklariin
onemli oldugunu, ge¢misi takdir ettiklerini ifade eden goriisleri
icermektedir.

Gobeklitepe'yle ilgili her seyi bilmek miimkiin mii?

“Gobeklitepe’yle ilgili her seyi bilmek miimkiin mii?” sorusuna iki
ogrenci disinda kalan yirmi 6grencinin Gobeklitepe’yle ilgili her
seyi bilmenin miimkiin olmadigina yonelik yanitlar verdikleri
goriilmektedir. Evet yanit1 veren “Cok miimkiin ¢linkii bizim igin
cok onemlidir.” (022), “Evet, yapilan arastirmalar bize 6gretir.”
(O14) ogrenci goriislerinden Gobeklitepe'nin  tarihi 6nemi
nedeniyle yapilacak arastirmalarla her seyi bilmenin miimkiin
olacagina inandiklar1 anlagilmaktadir.

“Gobeklitepe’yle ilgili her seyi bilmek miimkiin mii?”
sorusuna hayir yanitin1 veren 6grencilerden {i¢ kisinin sorunun

Hayvanlar “Aslan.” (O?, O16) 6 nedenine yonelik goriis bildirmedikleri tespit edilmistir. Soruya
“Tilkiler.” (921)“ _ _ _ hayir yanitin1 verip goriis bildiren 17 6grencinin yanitlarindan
T Harfi T harfi.” (01, 04, O12, O14, 020, 6 elde edilen bulgulara Tablo 3’te yer verilmektedir.
©22) Tablo 3
= ablo 3.
“Gobeklitepe’nin kralindan.” (013 "
, Gobelditepe'nin kralindan.” (O13) Ogrencilerin “Gobeklitepe'yle ilgili her seyi bilmek miimkiin degildir”
Gobeklitepe . COPeklitepe’y yapan 4 Senine fiskin ointislort
popedit P insanlardan” (O15). 5 yanitlarinin nedenine iliskin goriisleri
’.’.Diger/eski insanlar.” (07, 017, Kategoriler Ogrenci Goriisleri f
020) - “Bilinmedik eserler...” (01, O4, O5,
“Gizemli taglar.” (08, 014) Gobeklitepe'de 06, O8),
Tas yapitlar ~ “Taslar ve tizerindeki 3 bilinmezliklerin . higbirsey agiklanmamuis” (O17), 8
resimlerden.” (O19) goklugu “. tarihi eserleri vardur. ...” (O2)
Toplam 25 . kazilmamus yerler var.” (O20).
Tablo 2 incelendiginde “Gobeklitepe’yle ilgili bugiin sizi en T harf.l (f*ozuh.nerm?. (93’ 0,9)'
i qemn e T e o . . “T harfinin gizemi bilinmiyor.”
¢ok ne etkiledi?” sorusuna iliskin goriislerden 6grencilerin en ¢ok T harfli 16
duvarlarda resmedilen hayvanlardan (f=6) ve T harfi (f=6) olarak yapilarin (016). e .
. . . g1 . . e . . .. “Hayir , ¢linkii T harfi hi¢ kimse 5
ifade ettikleri dikilitaglardan etkilendikleri goriilmektedir Soruya gizeminin bilmivor.” (13
iligkin diger yamitlardan 6grencilerin mekandaki tarihi eserlerden ¢oziilmemesi imiyor.” (O13)

(n=5) ve Gobeklitepe insanlarindan (f=5) etkilendikleri
anlasilmaktadir.
Ogrencilerin “Gobeklitepe ile ilgili bugiin neler

ogrendiniz?” sorusuna iliskin verdikleri yamitlardan elde edilen
bulgular kategori bagliklar1 halinde asagida yer almaktadir:

Gobeklitepe Kalintilar1 Hakkinda Bilgi: Bu kategoriyle
iligkilendirilen goriislerden 6grencilerin yaklasik yariya yakininin
Gobeklitepe tarihi kalintilar1 ve bu kalintilar {izerinde resmedilen
hayvan tasvirleri hakkinda bilgi edindikleri anlasilmaktadir. Bu
goriislerden bazilar1 su sekildedir: “Domuz ve ejderha niye yan

yanaydi.” (O1), “kralim ogrendim.” (O13), “Aslan yapilari, T harfi

“Clnkd... bunun hakkinda bir sey
bilinmiyor.” (O10).

Gizemli tarihte ~ “Tarihle ilgili her seyi bilmek
herseyi miimkiin degil” (O15). 4
bilmenin “Hayir tarihi bilmek miimkiin degil”
imkansizlig1 (012, 018, 019).

Toplam 17

Tablo 3 incelendiginde “Gobeklitepe’yle ilgili her seyi
bilmek miimkiin miidiir?” sorusuna hayir yanitin1 veren 6grenci
goriislerinde; Gobeklitepe’de bilinmezliklerin ¢oklugu (f=8) ve T
harfli yapilarin gizeminin ¢oziilememesi (f=5) kategorilerini isaret
eden goriiglere rastlanmaktadir. Soruya iliskin diger kategoride
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gizemli tarihte her seyi bilmenin imkansizligi (f=4) kategorisine
rastlanmaktadir.

“Gébeklitepe’de bilinmezlikleri aydinlatmak icin neler yapmak
gerekir?” sorusuna iliskin bulgular

“Gobeklitepe’de bilinmezlikleri aydinlatmak icin neler yapmak
gerekir?” sorusuna ii¢ 6grencinin cevap vermedigi goriilmektedir.
Ayrica “tarihi eserler” seklinde cevap veren O8'in goriisii de
degerlendirilememistir. 22 6grenciden yalnizca 18 Ogrencinin
“Gobeklitepe’de bilinmezlikleri aydinlatmak icin neler yapmak
gerekir?” sorusuna verdikleri yanitlardan tespit edilen bulgulara
Tablo 4'te yer verilmektedir.

Tablo 4.
Ogrencilerin  “Gobeklitepe’de bilinmezlikleri aydinlatmak icin neler
yapmak gerekir?” sorusuna yonelik goriisleri
Kategoriler Ogrenci Goriisleri f
“Gobeklitepe’yi bilmek igin insanlara
soru sormaliyiz.” (O17),
Bilen “Abilerimize ve babalarimiza
insanlardan soylemeliyiz.” (O18), 5
faydalanma “Ordaki insanlara sormaliyiz.” (O1,
04),
“Bilmeyen kisilere sdyleme.” (O6).
“Kazilar yaptirma.” (O11, O20),
Kaz yaptirma “Daha faZlapkam yap(mak lazmz." (019).
“Her sey yapmak gereklidir.
Onemlidir.” (02),
Arastirma “Arastirmak gerekir.” (03, QlZ, @13), 8
yaptirma “Onu kesfetmek gerekir.” (010, O14),
“Tarihleri bulalim.” (O15),
“Bilim adamlarmi getiririz.” (022).
» “Gobeklitepe'nin yanina gitmek” (O5),
Diger “Etkinlik” (O16). 2
Toplam 18

Tablo 4 incelendiginde “Gobeklitepe’de bilinmezlikleri
aydinlatmak icin neler yapmak gerekir?” sorusuna iligkin verilen
cevaplarda aragtirma yaptirma (f=8), bilen insanlardan
faydalanma (f=5) ve kazi yaptirma (f=3) kategorilerini igeren
goriiglere rastlanmaktadir. Soruya iligkin diger cevaplarin (f=2)
insanlarin Gobeklitepe’yle ilgili bilgiler edinmesini saglayici
Gobeklitepe’yi ziyaret, etkinlik temelli 6grenme 6gretmeyi iceren
farkli goriisler oldugu goriilmektedir.

Gobeklitepe'yi herkes gezmeli mi?

Ogrencilerin “Arkadaslarmiza ve biiyiiklerinize Gobeklitepe’yi
gezmelerini tavsiye eder misiniz? Neden?” sorusuna 03,019, 018
ve 020 kodlu dért 6grencinin evet cevabim vermelerine karsin
nedenine yonelik aciklama yapmadiklar: tespit edilmistir. 021
kodlu bir 6grencinin ilgili soruyu cevapsiz biraktig, ayrica 05 ve
06 kodlu iki 6grencinin soruya hayir cevabi vermelerine karsin
herhangi bir agiklama yapmadiklar1 sonucuna ulagilmistir.

“Arkadaslarmiza ve  biiyiiklerinize = Gobeklitepe’yi
gezmelerini tavsiye eder misiniz? Neden?” sorusuna iligkin goriis

bildiren 15 o6grenciden elde edilen bulgulara Tablo 5te yer
verilmektedir.

Tablo 5.
Ogrencilerin ~ “Arkadaslarmiza  ve  biiyiiklerinize ~ Gébeklitepe'yi
gezmelerini tavsiye eder misiniz? Neden?” sorusuna yonelik goriigleri

Kategoriler Ogrenci Goriisleri f

“Clnkii gormeliler, 6grenmesi igin
gormesi igin.” (02),

“Clinkii onlar da bunu bilsin diye.”
(08),

“Orda bilinmeyen gizemli T harfleri
var.” (014).

“...cok giizel bir yer.” (04, O10, O11,
O22).

“Tarihi gérmek igin.” (O7),

“_. tarihi bir yer.” (O1),

“Tarihi eser.” (69, 616),

“Evet, miizeyi gormek icin.” (O13),
“Gobeklitepe’yi isterdim.”
(617),

“Evet, clinkii onlar da Gobeklitepe’yi
tarusm.” (O15),

“Evet, ¢iinkii orda 6nemli seyler var.”
(012).

Toplam 15

Bilgilendirici
mekan

Cezbedici
mekan

- tanisin
Tarihi mekan

Tablo 5 incelendiginde “Arkadaslariniza ve biiyiiklerinize
Gobeklitepe’yi gezmelerini tavsiye eder misiniz? Neden?”
sorusuna iligskin verilen cevaplarda en ¢ok tarihi mekan (f=8)
kategorisini iceren goriislere rastlanmaktadir. Soruya iligkin diger
cevaplarda cezbedici mekan (f=4) ve bilgilendirici mekan (f=3)
kategorisinde degerlendirilebilecek ifadeler goriilmektedir.

Gabeklitepe’yi halka tanmitmak igin neler yapilabilir?

Ogrencilerden “Gobeklitepenin tanmirligimi artirmak igin neler
yapmak gerekir?” sorusuna O21’in yanit vermedigi ve 014 ve
O1l’in ise verdigi yanitlar soruyla iligkilendirilemedigi igin
degerlendirmeye alinmamustir. Soruya iligkin goriis bildiren 19
ogrenciden elde edilen bulgulara Tablo 6’da yer verilmektedir.

Tablo 6.
Ogrencilerin “Gobeklitepe'nin taninirligint artirmak icin neler yapmak
gerekir?” sorusuna iligkin goriigleri

Kategoriler ~ Ogrenci Goriisleri f
“Gobeklitepe’ye gezmeye
gotiirmek.” (O1, 03, 07, 010),
Gezi “Ailemizi gotiiriiriiz.
faaliyetleri Gobeklitepe’'yi  eski  insanlari 6
diizenleme soyleriz...” (O2),
“Oray1 gezmesi(ni) tavsiye
ederim.” (012).
Sosyal ”Gafet? yapma ya da bagka bir
medyay1 ?Iey. (04)f. s 11
tullanma Gazete gostermek.” (O5),

“Afis asma.” (09, 016),
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“Resimleri ve videolar1
gostermek.” (O19),

“Film izletirim.” (O8),

“Bir gazete yaymlamak.” (O22),

“..... haberler ¢cikarmak” (O15),
“Gobeklitepe’yi tanitmaliy1z.”

(O17).

“Bilgi verdirmeliyiz.” (O18),

“ Anlatmak gerekir” (020).

“Miizeye koyma” (O13),

“Cok galismaliyiz.” (O6), 3
“Kazi yapmak.” (O15).

Toplam 20

Diger

Tablo 6 incelendiginde “Gobeklitepe’yi tanitmak igin neler
yapmak gerekir?” sorusuna iliskin yaritlarda 6grencilerin en ¢ok
sosyal medyayr kullanma (f=11) kategorisine iliskin goriis
bildirdikleri goriilmektedir. Gezi faaliyetleri diizenlemeye (f=6)
iligkin goriigler ikinci 6nemli kategoriyi olusturmaktadir. Diger
kategorisinde mekani miizelestirme, kazi faaliyetleri ve g¢ok
calismanin gerekligi ifade edilen farkli goriislerdir.

Gobeklitepe Gazetesi Etkinliginden Elde Edilen Bulgular

Bu boliimde o6grencilerin “Gobeklitepe Gazetesi” etkinliginden
elde edilen bulgulara yer verilmektedir. Etkinlik kapsaminda
ogrencilerin  “Gobeklitepe Gizemleri”, “Gébeklitepe Ilging”,
“Gobeklitepe’de flging Yasam”, “Gobeklitepe’de Tanr1 Yagsami1” ve
“Gobeklitepe’de Saheserler Ortaya Cikt1” baghgiyla bes farklh
gazete hazirladiklar1 goriilmektedir. Bu gazete igeriklerinden
belirlenen dort kategori baghg: altinda elde edilen bulgular
asagida yer almaktadir:

Gizemli Tarihin Kalmtilar:: Incelenen gazetede Gobeklitepe nin
gizemli tarihinin vurgulandigi, kalintilarinin 6ne ¢ikarildig:
ifadelere ve gorsellere rastlanmaktadir (bkz. Gorsel 3).

Gorsel 3. “Gobeklitepe Gizemleri” mangetli gazete

Gorsel 3 incelendiginde “Gobeklitepe Gizemleri” mangetli
gazetede Gobeklitepe yap1 toplulugu, Hitit ve Gobeklitepe
Aslanlariin bir arada “Giz[len}mis Tarih” baghgiyla sunuldugu
goriilmektedir. Gazetede ilgili baslik altinda “[DJiinyadaki olagan
dis1 gizemli gizemler yaziyor. Diinyada hi¢ bilinmeyen tarihi
eserler yaziyor. Yukarida okuyunuz. Gobeklitepe’yi anlatan en
biiyiik saheserler” seklinde ifadelere rastlanmaktadir. Gazetedeki
metinde diinyada hi¢ bilinmeyen tarihi eserleri anlatan yazinin
kendi gazetelerinde yer aldig: ifade edilmektedir.

Gorsel 4. “Gobeklitepe’de Tanrt Yagan” mansetli gazete

Gorsel 4 incelendiginde Gobeklitepe’de Tanri Yagamu
baslikl gazetede T bigimli tilki kabartmali dikili tas, Gobeklitepe
yap1 toplulugu, el ve kol tasvirini igeren insan bigimli dikilitas,
yontma tas ¢aginda insanlar, Gobeklitepe’nin tapmaklarla olan
benzerligini ifade eden fotograflar ve komodo ejderi fotografinin
“Gizemli Taglar” baghigiyla okuyucuya sunuldugu goriilmektedir.
Benzer vurgunun “taslar ve gizemler” alt bashig: icerisinde ayni
igerikteki resimlerle gazetede tekrar One qkarildig ileri
siiriilebilir.

Cevap Bekleyen Sorular: Incelenen gazete igerisinde obje ve
figiirlerin neyi temsil ettigi sorulmaktadir (bkz. Gorsel 5).
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Gorsel 5. “Gobeklitepe Gizemleri” mangetli gazete

Gorsel 5 incelendiginde gazetede “Gobeklitepe Gizemleri”
bashigiyla Gobeklitepe siitunlarinda yer alan kabartma komodo
ejderi, domuz, yarim ay, H harfi, halka ve aslanlarin ne ifade ettigi
sorulmaktadir. Bu sorunun bazen soru isareti ile temsil edildigi
goriilmektedir.
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Gorsel 6. “Gobeklitepe’de flging Yasam” mangetli gazete
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Gorsel 6 incelendiginde gazetede “Gobeklitepe’de Tlging
Yagsam” basligiyla el ve kol tasvirini iceren insan bicimli dikilitasa
ve T bicimli dikilitas {izerinde tilki kabartmasi igeren fotografa yer
verildigi goriilmektedir. Fotografa iliskin metinde “neden bagka
bir hayvan degil [de] tilki resmini kazmuglar oraya. Bu soruya
cevap verilecek [mi?]” sorusu yazilmus. Diger tilki kabartmali T
yapili dikilitas {izerinde de benzer sekilde “bu tilki nereden geldi”
sorusu gizemi ¢Oziilmemis, Gobeklitepe’yle ilgili tarihte cevap
bekleyen sorulardan birine isaret edilmektedir.
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Gorsel 7. “Gibeklitepe Tlgin[¢]” mangetli gazete

Gorsel 7 incelendiginde gazetede soldaki ilk fotografta
“Gobeklitepe neden A, B, C degil de T harfi” sorusu ile
Gobeklitepe’de T harfinin sorgulandigi goriilmektedir. Sagdaki
fotografa yonelik soruda sinif ierisinde Yeni Zelanda Gobeklitepe
iligkisine yonelik ileri siiriilen teorinin “Bu tilki [Yeni]zelandadan
nasil san[lijurfaya gidebilir” sorusu ile teorinin sorgulandigi
anlasilmaktadir.

Gébeklitepe'den  bilgi wverici haberler: Incelenen gazeteler
igerisinde Gobeklitepe’den Bilgi Verici Haberler” kategorisiyle
kargilagilmaktadir. Bu gazetede rastlanan gorseller ve ifadelere
asagida yer verilmektedir:
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Gorsel 8. “Gobeklitepe’de Saheserler Ortaya Ciktr” mangetli gazete

el

i
1!

Gorsel 8 incelendiginde s6z konusu gazetede
“Gobeklitepe’de  Saheserler  Ortaya  Cikti”  bashgiyla
Gobeklitepe’ye ait iki fotograf {izerinden bilgi verici agtklamalara
rastlanmaktadir. Bu fotograflarin birinde “Gobeklitepe'nin ilk
gorlintiisii” tst basligiyla yazili bilgilendirici bir ctimleye yer
verilmektedir. El ve kol tasvirleri bulunan dikilitasa ait ikinci

fotografin altinda “bu tanrilar biiyiik ellere sahiptir” ifadesiyle
tanrinin fiziksel Ozelliklerine yonelik bilgi verici agiklamalar
dikkat cekmektedir. “Gobeklitepe Tanrilar1” baghigiyla yer verilen
kose yazist igeriginde ge¢misteki insanlarin bizden farkli olarak
tanrilarini tagtan yaptiklar: ve bu insanlarin bizden daha giiglii
oldugu cikarimini igeren tarihsel siirecte degisim ve stirekliligi
isaret eden ifadelere rastlanmaktadir.
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Gorsel 9. “Gobeklitepe’de Tanrt Yaganu” mansetli gazete

Gorsel 9 incelendiginde gazetede “Gobeklitepe’de Tanr1
Yasami1” bagligiyla yer verilen fotograflarin hemen altinda “Aslan
tast yapmalar1 taglara halka gizmeleri H harfi ¢izmeleri” seklinde
bilgi verici bir aciklamaya rastlanmaktadir.

Eserlerin korundugu mekdn miize: Incelenen alti gazete igerisinde
yalnizca bir gazetede “Gobeklitepe’de flging Yasam” mangeti ile
eserlerin korundugu mekan miizeden bahsedilmektedir.

Al 2ede 'Yﬂer ke S
o Torint Efiecwr? AdSr~a

L XY= Vg © cde

— 3 ~ e
GCER=Yar 12Padal
“oPileo Eexzceco

Songec— Te "-'hl' Go v Fezle lngeo {

ClCrLeCIor 514040 Cocd—

GEOCI DI v& 1520 %

Vo S (d (e g— —
| - o —————— R Y

Gorsel 10. “Gobeklitepe'de Tlging Yasam” mansetli gazete

Gérsel 10 incelendiginde “Gobeklitepe’de Ilging Yasam”
mangetli gazetede Gobeklitepe'nin kazi oncesi ilk hali tarihi
eserlerin ¢ikarildigi mekan olarak ifade edildigi ve daha sonra
eserlerin miizeye gotiiriildiigii, ikinci fotograf altinda ve diger
ciimlede miizedeki eserleri herkesin gorebildigi ve miizede
eserlerin korundugu belirtilmektedir.
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Gorsel 11. “Gobeklitepe llginlc]” mansetli gazete

Gorsel 11 incelendiginde “Gobeklitepe Tlgin[c]” baglikl
gazete ieriginde Gobeklitepe fotograflari iizerinden yanls da olsa
hangi cagda/yilda kesfedildigi bilgisine, Tiirkiye'nin neresinde
oldugu, nasil yapildigi, yapilarin 6zelligine, bu mekanda yer alan
hayvanlara, hayvanlarin insanlar igin ne anlam ifade ettigine
kadar ¢ok sayida bilgiye yer verildigi goriilmektedir.
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Gorsel 12. “Gobeklitepe’de flging Yasam” Mangetli Gazete

Gérsel 12 incelendiginde “Gobeklitepe’de Ilging Yasam”
bashigiyla gazetede yer verilen fotograflar {izerinde tas siitunlarda
rastlanan H harfine, komodo ejderine, Gobeklitepe tas
siitunlarinin  bagka taglarin kirilmasiyla yapildigina ve taslar
tizerinde yer alan sembollerin temsili anlamlarini ifade eden bilgi
verici actklamalara yer verildigi goriilmektedir.

Oz Degerlendirme Sonucuna iliskin Bulgular

Gobeklitepe  etkinliklerinin  sonunda  6grencilerin ~ kendi
ogrenmelerini degerlendirmeleri ic¢in 6z degerlendirme formu
hazirlanmigtir. Bu formun sonuglarinda 6grencilerden O4'tin 2.
Snermede, O16'nin 6. 6nermede ve O19’un 8. dnermede fikir
belirtmedigi tespit edilmistir. Cgrencilerin “Oz Degerlendirme”
sonuglarina Tablo 7’de yer verilmektedir.

Tablo 7.
Oz degerlendirme sonuglar

£
s g
S E s
5 & E =z
Onermeler = 5 -
< g <
g 22
= 25 =
n n n
Gobeklitepe nin tarihsel siirecini
s 16 1 5
aciklayabilirim.
Gobeklitepe’de yer alan buluntularin ne
amagcla yapildigma iliskin ileri siiriilen 9 7 6
goriisleri agiklayabilirim.
Gobeklitepe’nin  tarihteki  kullanim
amactyla ilgili belirsizlikleri 9 10 2
aciklayabilirim.
Tarihi eser ve kalintilani aktarirken 12 5 5
Gobeklitepe’den drnekler verebilirim.
Buluntulardaki figiirlerin gliniimiizdeki
karsilig1 olan figiirlerle karsilagtirabilirim 5 9 8
ve aralarindaki benzerlikleri ifade
edebilirim.
Gobeklitepe tarihini, Sanliurfa’nin tarihi 16 3 )
ile iligkilendirebilirim.
Gobeklitepe’deki kiiltiirel mirasin neden
e o 6 9 7
korunmasi gerektigini aciklayabilirim
Gobeklitepe’deki  eserlerin  sanatsal 10 3 ]

degerini ifade edebilirim.

Tablo 7 incelendiginde 6z degerlendirme sonuglarmnda
ogrencilerin  en ¢ok “Gobeklitepe'nin tarihsel siirecini
agiklayabilirim” (n=16) ve “Gobeklitepe tarihini, Sanliurfa’nin
tarihi ile iliskilendirebilirim” (n=16) 6nermelerine yapabiliyorum
seklinde olumlu goriis bildirdikleri goriilmektedir. Ayn1 oranda
olmasa da o6grencilerin yaklasik yaris1 “Tarihi eser ve kalintilar:
aktarirken Gobeklitepe’den Ornekler verebilirim” (n=12) ve
“Gobeklitepe’deki eserlerin sanatsal degerini ifade edebilirim”
(n=10) 6nermelerinde yapabiliyorum goriisiinde bulunmustur. Bu
duruma karg1 6grencilerin “Gobeklitepe’nin tarihteki kullanim
amaciyla  ilgili  belirsizlikleri  aciklayabilirim”  (n=10),
“Buluntulardaki figiirlerin gliniimiizdeki karsilig1 olan figiirlerle
kargilagtirabilirim ve aralarindaki benzerlikleri ifade edebilirim”
(n=9) ve “Gobeklitepe’deki kiiltiirel mirasin neden korunmasi
gerektigini aciklayabilirim” Onermelerinde kismen yapabilirim
seklinde goriis bildirdikleri  goriilmektedir. Ogrencilerin
“Buluntulardaki figiirlerin gliniimiizdeki karsilig1 olan figiirlerle
karsilagtirabilirim ve aralarindaki benzerlikleri ifade edebilirim”
(n=8) ve “Gobeklitepe’deki eserlerin sanatsal degerini ifade
edebilirim” (n=8) dnermelerinde yarisindan azinin yapamiyorum
seklinde olumsuz goriis bildirdikleri goriilmektedir.
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TARTISMA, SONUC ve ONERILER

Kiiltiirel miras genellikle bir toplumun tarihini yansitir. Kiiltiirel
miras egitimi sayesinde gocuklar ge¢misteki olaylari, gelismeleri
ve degisimleri anlama sansma sahip olurlar. Bu tiir bir egitim,
gelecegin aktif vatandagini yetistirmek igin g¢ocuklarin sadece
kendi yerel miraslarin1 degil, evrensel diinya mirasim1 da
anlamalari, tanimalar1 ve sorumluluk bilinciyle korumalar1 igin
farkindalik saglar (Avci, 2016). Bu baglamda ¢alismada, tarihi bir
alan olan Gobeklitepenin  kiiltiirel ~miras  egitiminde
kullanilmasmin  egitsel sonuglarmi  biitiinciil olarak
degerlendirmek amaglanmaktadir.

Calismada o6grenci giinliikleri ve gazete etkinliklerinden
elde edilen sonuglarda, 6grencilerin Gobeklitepe'de bulunan T
seklindeki siitunlardan, tiizerlerinde tasvir edilen kabartma
hayvan cizimlerinden ve Gobeklitepenin gizemli tarihinden
etkilendikleri ve buradaki eserlere yonelik farkindaliklariin
olustugu tespit edilmistir. Arastirma sonuglaria benzer sekilde
Ava (2014), Giirel ve Cetin (2018), Sag (2018), Sevigen (2021) ve
Cakmak (2023) da kiiltiirel miras egitiminin 6grencilerin kiiltiirel
miras unsurlarina yonelik farkindaliklarini artirdigin bildirmistir.
Arastirma sonuglarinda ogrencilerin  Gobeklitepe'nin  bir¢ok
gizemi ve tarihi eseri barindiran o6nemli bir kiiltiirel miras
oldugunu anladiklar1 goriilmiistiir. Aragtirmalar kiiltiirel miras
egitiminin Ogrencilerin  kiiltiirel miras unsurlarmna iliskin
farkindaligini  6nemli Olglide artirabildigini gostermektedir
(Kafadar, 2021; Lopez-Fernandez vd., 2021; Pedroso, 2021).

Gunliikler ve gazete etkinliklerinde, Gobeklitepe'nin
gizemli tarihini aydinlatmanin kolay olmayacagi, hatta imkansiz
oldugu yoniinde 6grenci goriislerine rastlanmistir. Bu durumu
ogrenciler etkinliklerinde, neden yapildigi/neyi temsil ettigi
bilinmeyen cesitli hayvan figiirleri ve nesnelerle ilgili sorular ve
anlatilarla dile getirmistir. Nitekim Kurt ve Goler (2017)
Gobeklitepe'de yazili kaynak bulunmadigini ve simrli arkeolojik
veriyle Neolitik donemin erken evresine ait bir yer olarak tarihteki
gizemini korudugunu belirtmistir. Ogrenciler giinliiklerinde bu
gizemi ¢6zmek igin tarihin dogasina uygun olarak arastirma, kazi
ve  sozlii  goOriismelerden  yararlamilmasi  gerektigini
savunmusglardir. Bu sonuglar, yerel bir tarihi alan araciligiyla
kiiltiirel miras egitiminin, 6grencilerin bir tarihgi gibi diisiinme
becerilerini kullanmalarimi sagladigini gostermektedir. Arias-
Ferrer ve Egea-Vivancos (2017), Ispanya'da bir egitim ve arkeoloji
projesi {iizerine yaptiklar1 arastirmada, arkeolojik kanitlarla
¢alismanin tarihsel diistinme ve muhakemeyi destekledigini
bulurken, Fuente, Chaparro-Sainz ve Rodriguez-Pérez (2020)
tarihsel diisiinme becerilerinin gelistirilmesinde somut ve somut
olmayan mirasin kullanilmasimnin gerekliligini ve Onemini
vurgulamaktadir.

Calismanin 6z degerlendirme sonuglari, 6grencilerin
Gobeklitepe eserlerinin tasvirlerindeki degisim ve siireklilikleri
karsilagtirma ve algilama yeteneklerine olumsuz bir durum ortaya
koyarken, bu bulgu gazete etkinligi sirasinda elde edilen 6nemli
verilerle celismektedir. Bu ¢eligkili durum, O&lgme ve
degerlendirme araglarmin gorsel materyaller veya interaktif
etkinliklerle desteklenmediginde, 6grencilerin soyut kavramlari

somutlastirmada  zorlandiklarimi ~ gostermektedir.  Ayrica,
Gobeklitepe'deki  figtirlerin ~ giintimiizdeki  karsiliklarryla
karsilastirilmasina yonelik yorumlarin karmasikligr ve gesitliligi
bu olumsuz durumu agiklayabilir. Bu durum, 6grencilerin smurh
bir bakis agisina sahip olmalarina yol agmis olabilir.

Avca ve Memisoglu (2016), Gilan (2021) ve Giillithan ve
Bekiroglu (2022) tarafindan yapilan calismalar gibi, gazete
etkinligi arastirma sonuglari da yerel tarih ve kiiltiirel miras egitim
etkinliklerinin, Ogrencilerin degisim ve stireklilik algisiu
gelistirdigini tutarl bir sekilde vurgulamaktadir. Bu tiir egitim
miidahalelerinin, 6grencilerin tarihsel doniisiimleri algilama ve
yorumlama yeteneklerini gelistirdigi gosterilmis olup, yerel tarih
ve kiiltiirel mirasa odaklanan egitim programlarinin, 6grencilerin
zaman iginde degisim ve siirekliligi anlama becerilerini etkili bir
sekilde  gelistirebilecegini  diistindiirmektedir.  Egitimciler,
ogrencileri Gobeklitepe gibi tarihi eserleri analiz etme ve
karsilastirmayi iceren etkinliklere dahil ederek, sanat ve kiiltiiriin
evrimini daha derinlemesine anlamalarini saglayabilir. Boylece,
Ogrencilerin bu eserlerdeki sanatsal degeri takdir etme ve degisim
ile siirekliligi algilama becerileri artirilabilir.

Arastirma sonuglarinda &grenciler, yerel tarihi alan
Gobeklitepenin tanmurligmi artirmak igin sosyal medyanin
kullanilmasi, alana geziler diizenlenmesi, kazilarin devam etmesi
ve ¢ok calisilmasi gerektigini Onermislerdir. Bu goriislerden
Gobeklitepenin bir kiiltiir miras1 olarak 6neminin &grenciler
tarafindan fark edildigi tespit edilmis olup 6grenciler bu 6nemin
surdiirtilebilirligi baz1
sorumluluklarin almmas: gerektigini bildirmislerdir. Nitekim
Yesilbursa'ya (2011) gore kiiltiirel miras egitimi Ogrencilerde
farkindalik yaratmakta ve bu mirasin korunmasi icin 6nemli
gorevler {iistlenebileceklerinin ve sorumluluk alabileceklerinin
bilincine varmalarim1 saglamaktadir. Ancak calismanin 6z
degerlendirme sonuglarinda, Gobeklitepe'deki kiiltiirel mirasin
neden korunmasi gerektigini kismen agiklayabildigini belirten
Ogrenci sayisin, olumlu ve olumsuz goriis belirten 6grenci
sayisindan daha fazla oldugu goriilmiistiir. Bu sonug, kiiltiirel
miras egitiminde kiiltiiriin korunmas1 ve yonetilmesine iliskin
daha kapsamli bir yaklagima ihtiya¢ oldugunu gostermektedir.
Ciinkii Blake (2000) ve Cleere (1991) tarafindan da vurgulandig:
gibi, kiiltiirel mirasin korunmasi karmasik ve ¢ok yonlii bir
konudur. UNESCO tarafindan kiiltiirel mirasin korunmasi igin
olusturulan uluslararas1 yasal gerceve, catisma zamanlarinda
yikim ve yagmanin Onlenmesine dayanmaktadir (Blake, 2000).
Ancak, kiiltiirel ve ekonomik bir kaynak olarak mirasmn kullanimi
ve tiiketimi catismalara ve gerilimlere yol agabilir (Graham,
Ashworth & Tunbridge 2000). Silverman ve Ruggles (2007)
kiiltiirel miras ve insan haklarinin kesistigi noktadaki ikilemleri ve
zorluklar: tartisarak konuyu daha da karmagik hale getirmektedir.
Bu perspektifler, kiiltiirel miras egitiminde, mirasin farklh
kullanimlarin1 ve degerlerini, ¢atisma potansiyelini ve insan
haklarnin korunmasim dikkate alan kapsamli ve incelikli bir
yaklasima duyulan ihtiyacin altini ¢izmektedir.

igin gorevlerin  yapilmast  ve

Arastirmaya yansiyan 0z degerlendirme sonuglarinda
ogrencilerin Gobeklitepe tarihi hakkinda bilgi sahibi olduklar: ve
Sanlurfa tarihi ile iligkilendirebildikleri goriilmiistiir. Benzer
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sekilde Yilmaz (2019) ile Aktin ve Karacali Taze (2021) de
ogrencilerin yerel tarih alan1 ve miize ziyaretlerinden elde ettikleri
bilgileri ulusal tarihle iliskilendirdiklerine dair énemli sonuglar
bildirmistir.

Kiiltiirel miras egitimine iliskin olumsuz sonuglari
azaltmak ve tutarli sonuglar elde etmek i¢in 6gretmenler, Sosyal
Bilgiler derslerinde cesitli yontemler kullanmalidir. Ogrencilerin
dikkatini gekmek ve 6grenme siireclerini daha etkili hale getirmek
i¢in sanal 6grenme ortamlar1 ve artirilmis gergeklik gibi yenilikgi
teknolojilerden yararlanilabilir. Bu teknolojilerin kiiltiirel miras
egitimindeki potansiyelini arastirmak amaciyla arastirmacilar
cesitli projeler ve galismalar gerceklestirebilirler.

Katki Orami Beyanu: Birinci yazar %60, ikinci yazar %40 oraninda
aragtirmaya katki saglamisgtir.

Etik Kurul Belgesi: Verilerin toplamilabilmesi icin ¢alismanin
gerekli etik izni 19/10/2022 tarihinde Sinop Universitesi Insan
Aragtirmalar1  Etik Kurulu'mun 2022/163-189 karar sayisit ile
alimmusgtr.

Cikar Catismas1 Beyani: Yazarlar herhangi bir c¢ikar catismasi
beyan etmemislerdir.
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