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Abstract

This study aims to identify the deficiencies in knowledge, and skills among students transitioning
to high school in terms of their readiness levels in classroom learning environments, and to
propose solutions within the realm of Social Studies education, from the perspective of history
teachers. In the study, the research design chosen was phenomenological, which is a qualitative
research method. The study group of the research consists of 23 history teachers from the state
schools in Turkey. The study group was determined by convenience sampling, as one of the
purposive sampling methods. A questionnaire form was used as a data collection tool. Data were
analyzed through frequency analysis and content analysis. According to the results of the study,
history teachers stated that students starting high school lacked basic historical knowledge and
conceptual knowledge, did not acquire map literacy skills, did not have critical thinking, research,
and political literacy skills to a great extent. They also stated that the students” historical thinking
skills, perceiving time and chronology, perceiving change and continuity, perceiving space and
using evidence skills were not sufficient. History teachers identified the source of the problems
related to learning and skills the students face at the readiness level as lack of motivation, students'
inability to understand what they read, lack of reading habits, insufficient study habits, exam-
oriented education system, lack of history topics in the curriculum, course hours and course books
The study has once again shown the importance of meaningful and motivating learning in solving
the problems associated with teaching history. However, it is necessary to move away from the
exam-oriented education system and give more importance to history teaching. For this purpose,
history courses can be considered to find a larger place in the Social Studies curriculum or be
presented as a separate discipline. In addition, the adoption of active teaching methods and
techniques and the use of out-of-school learning environments can make the teaching of history
more effective.

Keywords: History education, historical thinking skills, social studies education, social studies
curriculum
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Introduction

The first encounter of students with history education is through Social Studies
courses. This programmed education begins in the 4th grade of primary school and
continues from secondary school to high school and from high school to university. Social
Studies is based on the knowledge and methods obtained from social science disciplines
(Doganay, 2008, p. 80; Erden, 2000, p. 487; Oztiirk, 2012, p- 4; Sozer, 1998, p. 7). It is a course
that enables individuals to develop as a whole with their cognitive, social, physical,
personal, and moral qualities and aims to provide them with basic knowledge, attitudes,
skills, values, and habits related to social life that they can use throughout their lives (Erdem,
2020, p. 487) It offers students access to the structures, foundations, and results of life
(Dewey, 2008, p. 197). In this context, Dewey stated in his 1924 report on the problems in
the Turkish education system that history, which is taught in primary and secondary
schools with a single disciplinary approach, should not be separated from the Social Studies
course. He emphasized that students lost time and energy because they could not establish
a connection between the flow of the courses and their interest in history lessons decreased.
Depending on both Dewey's report and the world conjuncture, history, geography, and
civics courses were combined under the name of "Society and Country Studies" course in
1962 in our country. In 1968, this course, which was taught under the name of Social Studies
course, was interrupted in 1985, and since 1998, with an interdisciplinary approach, it has
been taught to students in primary and secondary schools together with history and other
disciplines in the field under the roof of Social Studies (Oztiirk, 2006).

In the 2000s, there has been rapid change and development in individual, social, and
economic areas all over the world. In this process, factors such as technological
developments, globalization, increased communication opportunities, and easier access to
information have affected the structure and needs of societies. In 2005, the Social Studies
program was established in primary education with a student-centered approach based on
learning by doing and experiencing (MoNE, 2005). Based on the "social studies as social
sciences" and "Social Studies as reflective thinking" approach, the new curriculum aims to
provide students with skills such as following the traces of the past, establishing cause and
effect relationships, analyzing sources, and developing a historical perspective while
studying history-related topics (Yilmaz & Kaya, 2011). In the Social Studies curriculum,
which was updated in 2018 in line with the constructivist approach (MoNE, 2018) and
maintained its continuity in 2023 (MoNE, 2023), students are expected to "identify
similarities and differences between people, objects, events, and phenomena, and perceive
change and continuity by questioning historical evidence from different periods and
places". Students are expected to "comprehend the basic elements and processes that make
up Turkish culture and history", develop historical sensitivity and national consciousness
for the protection and development of cultural heritage, and develop historical learning
skills as historians through oral history and local history studies by utilizing out-of-school
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learning environments. While these objectives aiming to enable students to use historical
thinking skills, serve the disciplinary objectives of history, the objectives aiming to transfer
cultural values to students, to adopt democratic values, and to socialize them serve the non-
disciplinary objectives of history. The disciplinary aims of history teaching include engaging
students with historical texts, creating historical meaningfulness, defining change and
continuity, analyzing cause and effect, looking from a historical perspective, and the ethical
dimensions of historical interpretations (Psaltis vd., 2017). The extra-disciplinary aims of
history develop social and cultural consciousness by contributing to students'
understanding of the relationship between their own historical learning and their societies,
environments, and histories (Ulusoy & Giiliim, 2009). However, researchers who oppose
setting extra-disciplinary goals in history education argue that such a situation is a
transparent attempt to incorporate ideology or social engineering into the curriculum
(Barton & Levstik, 2004 as cited in Kovac, 2021). On the other hand, John White, Paddy
Walsh and other researchers have argued that the extrinsic value of history is morally or
socially significant (White 1994 cited in Kovac, 2021). Wineburg (2018) also argues that
history education helps students distinguish truth from distortion, develop skepticism in a
rational way, and resist the tendency to confirm their own prejudices.

History education, which provides significant benefits for society, is seen as more
vital than ever (Wineburg, 2018 as quoted by Nuttall, 2021). The relationship of man and
the society he lives in with the past has an organic and inevitable structure (Safran, 2010, p.
19). Therefore, the importance of history courses is increasing in schools in terms of raising
generations who respect social values, have responsibility, can build bridges between the
past and the future, adopt research, know democratic values and adopt and maintain their
national culture (Yildiz, 2003).

The Social Studies course is a supportive course that forms the basis for providing
students' cognitive readiness level in history courses at the high school level and gaining
historical thinking skills. The realisation of the achievements determined in the disciplinary
and nondisciplinary objectives of history education depends on the smooth functioning of
this process. However, qualitative and quantitative studies that identify problems in history
teaching in Social Studies courses (Atbasi, 2007; Ozta§ & Turan, 2009; Er & Bayindir, 2015;
Topgu, 2016) and reveal the results that history education is deficient in achieving its goals
are increasing (Akengin, 2015; Aslan, 2005; Atay, 2021; Avci Akcali & Aslan, 2016; Bal, 2011;
Demircioglu, 2004; Ding, 2006; Safran, 2002; Simsek & Giiler; Ulusoy, 2009; Turan, 2015;
Yildiz, 2003; Yilmaz & Avci, 2018).

These studies have a critical importance for evaluating history teaching in Social
Studies courses and determining the functioning, suitability and standards of the current
Social Studies program. Regular review of the curriculum in the context of history teaching
provides an important opportunity to keep student learning, teaching methods and course

content up-to-date (Aksoy, 2020). The adequacy of the readiness levels of students who
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graduate from secondary school and who start history courses at high school will
undoubtedly increase students' interest in history courses and these courses’ overall
efficiency. However, there is no national study on the adequacy of the readiness levels of
students taking Social Studies courses in high school history courses in Turkey. According
to Akdemir (2006), "solving the problems experienced by history teachers in line with their
suggestions will lead to more successful history education" (as quoted by Bal, 2011). In this
context, from the perspective of history teachers, this study aims to determine the
deficiencies in the readiness levels of students who have just started high school regarding
their knowledge and skills in classroom learning environment and to develop solutions to
these problems in the context of Social Studies courses.

In line with this purpose, answers to the following questions were sought:

e What are the learning deficiencies detected by history teachers in the cognitive
readiness levels of students who have just started high school?

e What are the solutions that history teachers suggest in the context of Social Studies
education in order to eliminate the learning deficiencies they detect in students'
cognitive readiness levels?

e What are the views of history teachers on the status of students starting high
school having skills related to the discipline of history?

e What are the suggestions of the history teachers in the context of Social Studies
education for the development of the skills that need to be gained by the students?

Method

In this section of the study, research design, study group, data collection tools, and
data analysis procedures were explained in detail.

Research Design

In this study, phenomenology design, one of the qualitative research methods, was
used. This design aims to explain and describe how people experience a phenomenon in a
methodological, meticulous and in-depth way. In order to collect data in this way,
interviews are conducted with people who directly experience the phenomenon. In this
way, in-depth information is obtained about the meaning and nature of experiences (Patton,
2014, p. 104).

Study Group

The study group was determined by convenience sampling, which is one of the
purposeful sampling methods. In convenience sampling, the researcher selects a sufficient

number of samples within the existing possibilities. This method ensures that less money
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and effort is spent (Baltaci, 2018). For this reason, the study group consists of 23 history

teachers working in high schools within the provincial borders.

The general characteristics of the study group are shown in Table 1.
Table 1
Findings Related to Gender of the Study Group

Gender Number of participants
Female 9
Male 14
Total 23

When Table 1 is examined, it is seen that the study group of the research consists of

a total of 23 history teachers, 9 female and 14 male teachers.
Table 2

Findings Regarding the Years of Professional Work of the Study Group

Years of Professional Work f
6 —10 Years 2
11-15 Years 4
16 — 20 Years 2
More than 21 Years 15
Total 23

When the working years of the study group are analyzed in Table 2, it is
understood that the teachers participating in the study have been working for more than
21 years (f=15) in general.

Table 3

Findings Related to the School Type of the Study Group

School Type

Anatolian High School 11
Vocational Technical Anatolian High School 7
Science High School 1
Social Sciences High School 4
Total 23

When Table 3 is analyzed according to school types, it is seen that the majority of
teachers work in Anatolian High Schools (f=11), followed by Vocational Technical
Anatolian High Schools (f=7) and a small number of teachers work in Social Sciences High
School(f=4) and Science High Schools (f=1). For ethical reasons, the study was coded as T1,
T2 etc. instead of the teachers” names.
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Data Collection Tools

In this study, a questionnaire form was used as the data collection tool. A
questionnaire is a frequently used research technique in studies aimed at identifying a
situation, investigating a relationship, or testing a hypothesis (Aziz, 2011, p. 83). The
questionnaire developed in the research consists of four sections. The first part includes
questions to determine the participants' personal information such as gender, professional
seniority, field of graduation and type of school where they teach. The second part consists
of two semi-structured interview questions to determine the cognitive readiness of students
who are new to history courses and teachers’ suggestions for solutions to the problem. The
third part consists of five-point Likert-type questions about the 8 skills related to historical
thinking that students are targeted to acquire in Social Studies courses and two semi-
structured questions to identify other skills that students lack and to develop solutions for
these skills. Expert opinion was obtained for the prepared form, and a pilot application of
the questionnaire was conducted with ten teachers. In this way, the comprehensibility of
the questionnaire items was tested. Necessary adjustments were made, and the
questionnaire was finalized. Ethical approval for data collection was obtained from Sinop
University Human Research Ethics Committee with decision number 2022/163-189 on
19/10/2022. Subsequently, permissions for the research were obtained from the Provincial
Directorate of National Education where the study would be conducted. The questionnaire
was converted into a Google Form, and teachers' opinions were collected via Google Form.

Analysis of Data

Frequency analysis and content analysis methods were used in data analysis.
Frequency analysis is a table showing the frequency of repetition of each data (Karasar, 2012,
p- 209). In the study, frequency tables were used to determine the frequency of a particular
response option in Likert scale items, to define the study group and to show the frequency
of data belonging to a category in content analysis. Teachers' responses to the open-ended
questions of the questionnaire were analyzed through content analysis. The categorization
process starts with an inductive approach and proceeds deductively. First, codes are created
on small pieces that are analyzed in detail. Then, these codes are reviewed, and provisional
categories are determined. Each piece of data is assessed to see if it fits into these provisional
categories. In this process, it is important whether the category has reached the highest level
(inductive process). The categorization process is completed when the highest levels
reached with the inability to generate new information, perspectives or concepts (Celik et
al.,, 2020). In this framework, the first stage of content analysis involved coding the
questionnaire data using an inductive approach. The coding process entailed breaking
down the data into meaningful parts while ensuring coherence between them. Similar
processes were followed in categorizing the codes, where codes with meaningful
relationships were grouped into specific categories.
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For example: The findings obtained from the teachers' opinions on the learning

deficiencies encountered at the students' readiness level were coded and categorized as

follows:
Opinions Codes Category
“I encounter problems related to Comprehension, The problem of
understanding and interpretation” interpretation, comprehending what
(T7), making comments, they read
“In reading comprehension and expressing what they
expression” (T10), understand

“Reading is text-oriented,
interpreting what he/she reads,
deficiencies in all necessary subjects”
(T22).

After both the coding and categorization processes, the datasets were subjected to
expert scrutiny (Peer Debriefing). In this review, the expert critically examined the processes
from the research design to the analysis of the collected data and writing of the results,
providing feedback to the researcher (Bagkale, 2016, p. 23). In this way, the "consistency" of
the findings analyzed by a researcher and a field expert was tried to be ensured (Patton,
2014, p. 248). In addition, the triangulation technique was used to increase the reliability of
the results. This technique enables research results to be made more robust and credible by
triangulating different data collection methods or sources (Baskale, 2016, p. 25). The
questionnaire form included interview questions along with Likert scale questions, thus
making the findings more detailed and verifiable. In order to ensure external validity in the
study, data collection tools, data collection process and data analysis method were
explained in detail (Yildirim & Simsek, 2013). The aim of this approach is to increase the
reliability of the results by balancing the strengths and weaknesses of the research.

Results

Findings Regarding Learning Deficiencies in the Cognitive Readiness Levels of

Students Newly Enrolled in High School According to History Teachers

This section presents findings regarding the learning deficiencies identified by
history teachers in the cognitive readiness levels of students newly enrolled in high school,

as well as the solutions proposed for these issues.

The responses of history teachers to the question "Do you encounter learning
deficiencies in the cognitive readiness levels of students newly enrolled in high school?" are

presented in Table 4.
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Table 4

Views of History Teachers on Learning Deficiencies Encountered in the Cognitive Readiness Levels
of Students Newly Enrolled in High School

Teachers Yes % No %

History 22 95,6 1 44

As seen in Table 4, 95.6% of history teachers report encountering learning deficiencies

in the cognitive readiness levels of students newly enrolled in high school.

The findings obtained from the responses of history teachers to the question "In
which topics do you encounter learning deficiencies in the cognitive readiness levels of

students?" are presented in Table 5.
Table 5

History Teachers’ Opinions on Learning Deficiencies Encountered in Students’ Readiness Levels

Category Codes f
Deficiency in historical 5th, 6th and 7th grade social 15
knowledge studies subjects, important

events, Ottoman History,
Revolutionary History, Turkish
History, Early Turkish History,
Republic Period, general history

knowledge.
Conceptual deficiency Basic concepts, words, terms, 6
vocabulary
Problem in comprehending Difficulty in comprehending, 3
what is read: interpreting, and expressing
understanding
Deficiency in map reading skills Map Information 3
Deficiency in chronological Chronology information 1

knowledge

In Table 5, history teachers express that they encounter the most deficiencies in
historical knowledge (f=15) in students' readiness levels. In the second place, conceptual
knowledge (f=6) is reported, and in the third place, a few participants indicate deficiencies
in students' comprehension of what they read and map reading skills (f=3). Only one teacher

claims to encounter deficiencies in students' chronological knowledge.

Below are the teacher opinions related to the relevant categories presented in headings:
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Deficiency in historical knowledge. History teachers expressing their opinions state

that students are mostly (f=15) insufficiently prepared in general history topics. Their views

are as follows:

"In general, in everything. Unfortunately, incoming students come without a
foundation... there are deficiencies in all areas where they need to interpret what they
have read." (1T22),

"General historical knowledge" (T5),
"... there are deficiencies in all topics" (T18),
"Almost all topics" (T15),

“Other participating history teachers also point out specific topics. These views are
as follows:

"Topics of Middle School 1 and 2" (T1),

"Sixth and seventh-grade achievements" (T13),

"Turkish History and History of Revolution" (T6),

"17th-century Ottoman history" (T14),

"Ottoman history, history of revolution" (T2),

"Important events in history" (T16),

"I would expect at least a foundation from middle school level" (T11).

When examining the views of teachers on students' deficiencies in history

knowledge, it is seen that they include opinions covering the topics of 5th, 6th, and 7th-

grade Social Studies courses and 8th-grade Republic of Turkey History lessons.

Conceptual deficiency. Some views in this category (f=6) are as follows: "... they have

many deficiencies in terms" (T5A), "... basic concepts" (T8), "Conceptual knowledge..." (T18),

When the views of teachers above are examined, it is understood that students have

deficiencies in their readiness level in knowing the basic concepts of the lesson.

Problem in comprehending what is read. The views of history teachers in this

category (f=3) are as follows:

"To understand, to interpret..." (T7),
“To understand what is read and express it" (T10),

“The emphasis is on reading texts, there are deficiencies in interpreting what they
read in all subjects” (1T22).

When examining the views of teachers, it is seen that the fundamental problem of

students is the problem of understanding, interpreting, and expressing what they read.

)
= [

TURK

HIST[IRY EDUCATION 178

JOUR



Kahveci, S. & Aktin, K.

Deficiency in map reading skills. The views of teachers in this category (f=3) are as

follows:
"Map knowledge" (T17),
"The most basic map knowledge..." (T8).

When examining the views of teachers, it is understood that the fundamental

problem of students is the lack of map knowledge.

Deficiency in chronology knowledge. Only one teacher's opinion is found in the
category of deficiency in chronology knowledge, stating "... they have many deficiencies in
chronology..." (T5). This view indicates that the readiness level of a student starting high
school is deficient in chronology knowledge.

Findings Regarding the Causes of Learning Deficiencies Encountered in the
Preparedness Readiness Level of Students Starting High School According to History
Teachers

Table 6 presents the findings regarding the question "In your opinion, what could be

the reasons for the learning deficiencies encountered in the readiness level of students
starting high school?" as answered by history teachers.

Table 6

Views of History Teachers on the Causes of Learning Deficiencies Encountered in the Readiness Level
of Students

Categories Codes

Lack of motivation Disinterest, lack of motivation, perception of educationas 8
unimportant

Comprehension problem Age, lack of understanding, rote learning, comprehension 5
deficiencies

Lack of reading habits Insufficient reading of books, indifference to reading, lack 4
of reading habits

Inadequate study habits Laziness, lack of research, inadequacies in studying

Problem in the class passing Passing the class without learning, promotion without 3

system understanding, no repetition of the failed class

Exam-oriented education system Fear of exams, test technique, University Entrance Exam 3

Insufficient historical topics in Weakness in the curriculum, weakness of historical topics in 2

the curriculum primary and middle school programs

When examining Table 6, it is observed that history teachers primarily attribute the
learning deficiencies encountered in the preparedness level of students starting high school
to a lack of motivation (f=8). Teachers associate the second fundamental problem with
comprehension issues (f=5) and the third fundamental problem with students' lack of
reading habits (f=4) and inadequate study habits (f=4). Other issues raised include problems
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in the class passing system (f=3), an exam-oriented education system (f=3), and the scarcity

of historical topics in the curriculum (f=2).

Below are the views of teachers regarding the relevant categories presented in
headings:

Lack of motivation. Some of the opinions of history teachers regarding the lack of
motivation encountered at the readiness level of students (f = 5) in teaching history subjects
are as follows:

“Disinterest and lack of enthusiasm in students" (T15),
"...lack of desire to learn and motivation..." (T3),
"Failure to generate sufficient interest in students" (T5),
"...weariness, fatigue, resignation..." (T20).

Upon examination of the above opinions, it is seen that history teachers attribute the
most important cause of learning deficiencies encountered in the readiness level of students
starting high school to the inability to attract students' interest in history topics, lack of
desire to learn, and their indifferent attitude towards the subject.

Comprehension problem. Some opinions of history teachers regarding the
comprehension issues encountered in the readiness level of students (f=5) in teaching

history topics are as follows:
"Rote learning" (T6), "Deficiency in understanding what is read" (T7),
"Lack of comprehension” (T13).

Upon examination of the above opinions, it is noticeable that history teachers
highlight memorization and difficulties in understanding what is read as the reasons for
learning deficiencies encountered in the readiness level of students starting high school.

Lack of habit of reading books. The opinions of history teachers (f=4) regarding the
lack of book reading habit encountered at the readiness level of students in teaching history

subjects are as follows:
"Inadequate reading of books" (T10),
"Lack of interest in reading" (T16),
"Our students... have never read a book in their lives, nor felt the need to" (T20).

Upon examination of the above opinions, it is observed that history teachers attribute
the reasons for learning deficiencies encountered in the readiness level of students to their
lack of interest in reading, not feeling the need for it, and inadequate reading habits.

Inadequate study habits. The opinions of history teachers (f=4) regarding the
inadequate study habits encountered at the level of students' readiness in teaching history
subjects are as follows:
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"...laziness" (T18),
"...lack of studying habits..." (T1),
"Lack of effort" (T23).

Upon examination of the above opinions, it is noted that history teachers associate
the deficiency in the readiness level of students with their lack of productive study habits

and lack of curiosity for research.

Problem in the class passing system. History teachers' (f=3) views on the problems
they encounter in about the class passing system which affect the readiness of students
teaching history subjects are as follows:

"Passing without understanding..." (T11),
"There are no conditions that force class repetition or failure" (T4),
"Ability to easily pass grades" (T8).

When the above views are examined, it is shown that the main reasons for students'
lack of readiness are their ability to advance to higher grades without grasping the subjects
and the absence of conditions in the class promotion system that would encourage repeating
grades. These conditions are highlighted as significant factors contributing to students' level
of readiness.

Exam-oriented education system. History teachers' (f=3) opinions about the exam-
oriented education system that influence students’ readiness level

in teaching history subjects are as follows:
"Education which increases anxiety of exams in middle school" (T9),
“Preparation for test technique" (1T22),
"...few questions asked in university entrance exams about history lessons" (T5).

Upon examination of the above opinions, it is observed that teachers relate the
reasons for learning deficiencies encountered in the readiness level of students to the exam-

oriented education system.

Insufficient historical topics in the curriculum. Only one history teacher's negative
opinion regarding the weakness of historical topics in the curriculum in teaching history
topics is encountered, with the view "In previous years, not much emphasis was placed on
this topic in the curriculum" (T14).

Findings Regarding Solutions Proposed by History Teachers for Addressing Learning

Deficiencies of Freshman Students' Readiness Levels in Social Studies Education
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The proposed solutions by history teachers for addressing freshmen students'
learning deficiencies in high school, specifically in Social Studies education, are listed in
Table 7.

Table 7

Recommendations Put Forth by History Teachers to Address Students’ Readiness Level Deficiencies

Category Codes f

Motivation Generating interest, arousing curiosity, instilling 6
confidence, fostering love for the subject, reducing
exam anxiety

Syllabus adjustments in Social Studies Increasing class hours, simplifying the curriculum, 6
Course arranging chronology in the in the program
content, enriching the content within the course

Material-supported instruction Working on maps, working with atlases, visually- 6
supported instruction

Developing comprehension skills Instruction based on comprehension, 5
comprehension exercises, fostering a habit of
reading books, establishing contextual

relationships in comprehension

Adjustments in measurement and Moving away from exam-focused education, 4
evaluation methods increasing the number of questions, increasing
history questions in university entrance exams

Teaching basic concepts Acquiring conceptual knowledge, teaching 3
concepts in textbooks, acquiring vocabulary
knowledge

Editing in textbooks Expertise in textbook writing, objectivity, 3

simplification in textbook writing

Excursions and observations to Visits to archaeological sites, museums, 2
historical sites excursions, observations

Adherence to teaching principles Preparation for class, principle of from near to far 2
Stakeholder support Family education, fostering love for books in 2

Turkish lessons

Upon examining Table 7, it can be observed that history teachers predominantly
advocate for motivation (f=6), adjustments in the Social Studies Course Curriculum (f=6),
and material-supported instruction (f=6) in the context of Social Studies education to
address students' readiness level deficiencies. These suggestions are followed by proposals
for developing comprehension skills (f=5), adjustments in measurement and evaluation
methods (f=4), teaching basic concepts (f=3), and editing in textbooks (f=3), with excursions
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and observations to historical sites (f=2), adherence to teaching principles (f=2), and

stakeholder support (f=2).

Below are the teacher opinions regarding the relevant categories presented in

headings:

Motivation. Some of the proposals offered by history teachers for motivating

students in history lessons (f=6) are as follows:
"Interest and curiosity should be increased" (T1),
"Making the lesson enjoyable" (T21),

"... students should be taught that they need to have this knowledge without exam
anxiety" (122),

"... learning by feeling the need" (T20).

In the above opinions, history teachers provide motivational suggestions aimed at
increasing students' interest in history in Social Studies classes, making them enjoy the
subject, and creating learning environments that encourage learning by feeling the need

instead of exam-focused learning.

Regulation in social studies curriculum. Some of the proposals of history teachers
related to the Social Studies curriculum (f=6) for addressing students' learning deficiencies

in teaching history topics are as follows:
"The class hours should be increased... The curricula should be simple" (T5),
"The curriculum should be applied more chronologically" (T10),
"We can say more academic loading" (T11).

Upon examination of the above opinions, it is observed that history teachers propose
solutions such as increasing class hours, simplifying the curriculum, organizing the content
chronologically, and transferring more academic knowledge to address the learning
deficiencies of students who are new to high school.

Material-supported teaching. Some of the opinions of history teachers (f=6)
concerning material-supported teaching related to Social Studies education for addressing

students' learning deficiencies in teaching history topics are as follows:
"Basic map knowledge should be provided..." (T8),
"To work hard... to spend time on map knowledge..." (T9),
"Curiosity and interest can be created with visuals" (T3),
"Using visual elements..." (T23).
In the above opinions, history teachers suggest that students' deficiencies in basic

map knowledge can be addressed through the use of map-based and other visual materials.
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Regulation in measurement and evaluation methods. History teachers propose
adjustments in measurement and evaluation methods (f=4) to address students' learning
deficiencies in teaching history topics. These opinions can be grouped into two categories:
one group of history teachers reject the provision of test techniques and exam-focused
education in Social Studies education by stating "They should not be prepared for the exam"
(T19) and "Test technique should be set aside..." (T22), while the second group of teachers,
with a contrasting view, advocate solving students' learning deficiencies through question
solving and exam-focused education by stating "Increasing the capacity to create patterns
by answering many questions..." (T1) and "...more questions should be asked in TYT and
AYT" (T5).

Teaching of basic concepts. Some of the proposals of history teachers (f=3) related to
the teaching of basic concepts aimed at addressing students' learning deficiencies in
teaching history topics are as follows:

"The textbooks should be written to provide basic concepts..." (T8),
"...providing general historical concept knowledge" (T3),
"To work hard, to spend time on word knowledge..." (T9).

Upon examination of the above opinions, it is seen that history teachers suggest
solutions such as including concept teaching in textbooks and providing general historical
concept knowledge to address students' learning deficiencies.

Regulation in textbooks. Some of the proposals of history teachers (f=3) related to
the regulation of textbooks aimed at addressing students' learning deficiencies in teaching

history topics are as follows:

"The books should be written by knowledgeable people, should be free from
unilateral thoughts like Turkish-Islamic synthesis" (T5),

"The textbooks should be written by experts..." (T8), "The textbooks should be
simplified a bit..." (T12).

Upon examination of the above statements, it is observed that history teachers
advocate for expert support, objectivity, and simplification of textbooks in textbook writing.

Visits to historical sites and observations. In solution proposals aimed at addressing
students' learning deficiencies in history lessons, history teachers emphasize visits to
historical sites and observations (f=2) by stating "...students should be actively involved in
visits to archaeological sites and museums" (T12) and "...to instill national consciousness,

visits, observations should be made" (1T23).

Compliance with teaching principles. In solution proposals aimed at addressing
students' learning deficiencies in history lessons, history teachers emphasize the
implementation of the curriculum in accordance with teaching principles (f=2) by stating
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"Come prepared for the lesson" (T18) and "...from near to far, ... (such as their own village,

town, province, country)" (T20).

Stakeholder support. Some of the proposals of history teachers (f=2) related to
collaboration with stakeholders in addressing students' learning deficiencies in history
lessons emphasize collaboration with stakeholders such as "Family education” (T2) and

"Instilling the love of reading books in Turkish education" (T16).
Findings on the Students' Proficiency in Skills Associated with the Discipline of
History

The findings regarding the proficiency of new high school students in skills

associated with the discipline of history, based on the opinions of history teachers, are
presented in Table 8 and Table 9.

Tablo 8

History Teachers’ Views on Students’ Proficiency in Skills Associated with the Discipline of History

Skill Disagree Undecided Agree
f f f
Perception of time and 11 5 7
chronology
Perception of change and 10 5 8
continuity
Use of evidence 10 11 2
Spatial perception 11 7 5
Map literacy 20 3 -
Political literacy 15 5 3
Critical thinking 20 3 -
Research skills 16 4 3

According to Table 8, all history teachers indicate that high school freshmen lack map
literacy (f=20) and critical thinking (f=20) skills. Additionally, a significant majority of
history teachers believe that students lack research skills (f=16) and political literacy (f=15).
It is observed that only about one-third of the teachers have a positive opinion regarding
students' possession of the fundamental components of historical thinking skills, such as
perceiving time and chronology (f=7) and perceiving change and continuity (f=8).
Unfortunately, only one-fourth of the teachers suggest that students have the skill to
perceive space, while only one-tenth suggest they have the skill to use evidence.
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Only fifteen out of twenty-three history teachers provided their opinions in response
to the question 'Are there any other skills that you find lacking in students apart from these
fundamental skills? Since six of these opinions are related to values, they were not analyzed.
The findings obtained from the opinions of the remaining nine teachers are presented in
Table 9.

Table 9

Views of History Teachers on Other Skills They Find Lacking in Students Apart from the Skills
Associated with the History Discipline

Category Codes f

Comprehension skills Understanding, studying by 2
understanding

Reading skills Reading 2

Other skills Visual reading, research, social 5

participation, rote learning,
empathy

Upon examining Table 9, it can be observed that there are limited opinions provided
by history teachers in response to this question, with only a few views regarding
comprehension (f=2) and reading skills (f=2). It is understood that the other skills that
history teachers find lacking in students include visual reading, research, social

participation, rote learning, and empathy skills.
The opinions of teachers regarding the relevant categories are presented below:

Comprehension skills. The opinions of history teachers who emphasize the lack of
comprehension skills in students (f=2) are as follows:

"Skill in understanding what is read" (T4),
"Studying with understanding instead of memorization" (17).

Upon examination of the above opinions, it is understood that history teachers
associate the inadequate comprehension skills of new high school students with negative

situations related to understanding what is read and resorting to memorization.

Reading skills. It is observed that the few history teachers who expressed their
opinions drew attention to the deficiencies in the students' book reading habits with
answers such as "No reading habit..." (T8) and "There is no reading habit" (1T22).

Other skills. It is seen that the other skills (f=5) studying students lack according to
history teachers. These opinions are as follows

"No ability to empathize" (T5),
"Visual reading skills" (T16),
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"Interest in historical subjects is sometimes at a political level but is based on what is

written on social media. There is no desire for research and investigation" (T10),
"Memorization" (TM),
"Social participation” (T13).

Upon examining the statements above, it is noteworthy that teachers express
negative opinions about students' abilities in areas such as empathy, visual reading,

research and investigation, memorization, and social participation.
Findings on Enhancing Skills Unattained in History Discipline in the Context of Social
Studies Education

It is observed that only fifteen teachers provided their opinions in response to the
question "If you have any suggestions for developing skills that cannot be acquired in terms

of Social Studies education, please write them down". The findings obtained from these
opinions are presented in Table 10.

Table 10

Suggestions Put Forward by History Teachers in the Context of Social Studies Education for the
Development of Skills Unattained by the Students

Category Codes f
Using active teaching Historical trips, practical activities, assigning 7
methods and techniques research, case studies, group work, active
participation

Using teaching materials Visual content, 3D materials, map usage 3
Developing the habit of Book reading, encouraging reading 3
reading books

Developing inquiry skills Inquiry, integration of philosophy into lessons 2
Other opinions Training stakeholders in line with the needs of 3

the era, taking examples from different countries,
single-discipline approach

Upon examination of Table 10, it is seen that history teachers mostly (f=7) propose
encouraging the use of active teaching methods and techniques for the development of skills
unattained. Among other suggestions put forward are using teaching materials (f=3),
instilling reading habits in students (f=3) and developing inquiry skills (f=2). In addition,
under the category of 'Other' (f=3), teachers mentioned opinion including taking examples
from the education systems of developed countries, adopting a single-discipline approach,
and training stakeholders according to the needs of the new generation.

Below are the teacher opinions related to the relevant categories:
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Using active teaching methods and techniques. The majority of history teachers
(n=7) offer encouraging suggestions for using various teaching methods and techniques to
develop skills that cannot be acquired in Social Studies education. Some of these suggestions
include:

"...historical sites should be visited..." (T10),

"There could be application-oriented studies" (T1M),

"...students should be directed towards research" (T2),

"Analysis of sample cases" (TO16M), "Group work should be conducted" (T21).

Upon examining the above opinions, it can be observed that history teachers
recommend the use of active teaching methods and techniques such as historical field trips,
activity-based studies, research assignments, group work, and analysis of sample cases to
enhance skills that cannot be acquired by the students.

Instilling a habit of reading books. History teachers who express views on
developing skills that cannot be acquired in Social Studies education generally suggest
"instilling a habit of reading" (T4), "guiding towards reading and storytelling..." (T10), and
"Encouraging students to engage in extensive reading" (T22).

Using teaching materials. The recommendations put forward by history teachers
(n=3) for the development of skills that cannot be acquired in Social Studies education
through the use of teaching materials are as follows:

“Using more visuals" (T13), “

"Our lessons should be supplemented with visual media, and there should be a
resource that can present the entire world geography in 3D as a teaching aid" (1T22),

"...increasing map literacy" (TO2).

Upon examining the above opinions, it is evident that history teachers offer
suggestions involving visual content, map literacy, visual media, and 3D materials for

enhancing skills that cannot be acquired.

Developing inquiry skills. Some history teachers (f=2) who express views on
developing skills that cannot be acquired in Social Studies education suggest enhancing
students' inquiry skills. While one of these teachers directly uses the expression "Inquiry
and data analysis" (T6), the other emphasizes the necessity of adding philosophy classes to
the Social Studies curriculum by stating "The inclusion of philosophy classes is necessary"
(T7).

Other. Some history teachers (f=3) express various opinions regarding the
development of skills that cannot be achieved in Social Studies education. These opinions
are as follows:
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“I believe that the education systems of developed countries should be examined and
adapted to our country” (T18A),

"When we try to teach everything, we end up teaching nothing. There should be a
simpler curriculum, and subjects like Turkish, Mathematics, and History... should

have complementary and integrative curricula” (T20),

“It is important to educate families and for teachers to develop themselves according
to the needs of this new generation" (T5).

Upon examining the above opinions, it can be seen that history teachers develop
suggestions for the improvement of skills in Social Studies education, such as emulating the
education systems of developed countries, teaching history lessons with a single-discipline
approach as in many other disciplines and educating families and teachers according to the
needs of the new generation.

Conclusion

This his study was conducted in order to determine history teachers” views as to the
deficiencies in the readiness level of the students who are new to high school in terms of
their knowledge and skill dimensions within the classroom learning environments and to
propose solutions to these problems in the context of Social Studies education. According
to the results of the study, a significant number of history teachers stated that students who
are new to high school have significant deficiencies in historical knowledge, basic concept
knowledge and reading comprehension at the readiness level. Among these deficiencies,
they pointed out that the most important problem was the lack of knowledge about specific
and general history subjects. Yilmaz and Kaya (2011) pointed out a similar problem in their
research results. In their research, they explained the source of the problem as the lack of
adequate coverage of history subjects in the Social Studies curriculum and the simplified
and superficial treatment of these subjects in the textbooks. In a similar study, Acar (2003)
and Arslantas (2006) stated that some history topics were superficially included in the
creation of the 6th and 7th grade Social Studies course content, while in others, students'
learning levels were ignored. The results of the research suggest that history topics in Social

Studies courses are more superficial and not suitable for student level.

Yilmaz and Kaya (2011, p. 89), who pointed out the lack of basic conceptual
knowledge found in students in line with the results of the research, pointed out in their
study that historical concepts and state names are given under different names in the Social
Studies textbooks historical concepts are not used consistently, their names change, and this
situation paves the way for concept confusion in students. Kostiiklii (2011, p. 311) argued
that "[t]he correct use of concepts is very important in achieving the desired success in
history teaching" and stated that there are "serious problems in history research in Turkey
and especially in history textbooks" and that the problem "stems from the influences of
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modern history and orientalism developed in the West, postmodern understanding of
history and some ideological approaches" (Kostiiklii, 2011, p. 321). This view reveals that
the source of the problem should be evaluated not only in terms of Social Studies education
but also in a broader context.

History teachers explained that the most important reason for the problems they
encountered in students' readiness level was the lack of motivation. In many studies in the
literature, it has been reported that Social Studies teachers have complained about students'
lack of interest in teaching history subjects (Goksu, 2020; Goneng & Acikalin, 2016; Tokdemir
& Hayta, 2014; Yilmaz & Kaya, 2011). In many studies on history education, the source of
this problem is the lack of funds of MoNE and problems in accessing technological
equipment and teaching materials related to the course in schools (Er & Bayindir, 2016;
Ulusoy & Giiltim, 2009), not using appropriate methods/techniques and materials for
history subjects, and the unwillingness of teachers/administrators to take responsibility in
out-of-school field trip observation activities in the face of bureaucratic obstacles consisting
of excessive procedures and responsibilities (Atbasi, 2007; Er & Bayindir, 2016; Kaya &
Giiven, 2011), limited time allocated for the lesson and textbooks overwhelmed with
unnecessary details/repetitions (Agikalin, 2016; Goksu, 2020; Goneng & Tokdemir & Hayta,
2014; Yilmaz & Kaya, 2011). In addition, Goneng and Agikalin (2016) drew attention to the
negative attitudes and behaviours of teachers, which led to the dislike of history subjects in
the Social Studies course in particular due to their negative attitudes and behaviours in the
lessons.

In Tiinkler's (2019) study aiming to determine students' motivation sources for the
Social Studies course, when positive motivation sources are examined, intrinsic motivation
sources pointing to the discipline of history such as "liking history subjects", "being curious
about history", "having knowledge about historical, cultural and geographical issues" and
"wanting to be a history teacher" are encountered. In the same study, students' opinions
pointing to extrinsic motivation sources such as the usefulness of history subjects in their
daily lives, being effective in the formation of their identity and developing their
questioning skills were encountered. However, in the study, Tiinkler (2019) also drew
attention to the views that history subjects constitute negative motivation sources in Social
Studies courses, such as students' dislike of history subjects and the view of history as a
memorisation course. Similarly, Kaya and Giiven (2012) reported in their study that
students learn about their past/ancestors from history, find history enjoyable and fun, and
enjoy learning history to a great extent, but they sometimes get bored or even dislike
learning history because history is difficult to understand, contains boring subjects, is based
on rote learning, consists of lifeless and monotonous subjects due to the attitudes of the
teacher.

According to Velayutham and Awang (2023), students often perceive history to be

uninspiring and merely a compilation of facts and data, leading to a lack of interest in the
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subject. This problem, as pointed out by Velayutham and Awang, once again draws
attention to the importance of meaningful and motivating learning. Students' apathetic
attitude towards history is more than a national problem. The reasons for this problem have
been investigated in studies conducted in different countries. A 1994 international
comparative study by Angvik and Von Borries (1997) found that 14-year-old students in
Germany, Denmark and the Netherlands were more likely than their European peers to
believe that history was "dead and finished and has nothing to do with my present life". In
a study conducted with Dutch high school students, it was reported that students found
history significantly less useful than English, economics and maths (as quoted by Straaten
et al., 2016). Haydn and Harris (2010) found in their study that many students do not know
why history is useful or important and what the purposes of learning the subject are.
According to the researchers, if students cannot answer this question, they are less likely to
personalize the past and see it as relevant to their own lives. With these conclusions in mind,
they point out that curriculum designers, teachers and students need to have clarity about
the overall aims of history education and related content.

In this study, history teachers have listed several issues affecting students' readiness
levels, foremost among them being a lack of motivation, inability of students to comprehend
what they read, absence of reading habits, inadequate study habits, lack of repetition for
students failing in class, exam-oriented education system, and insufficient inclusion of
history topics in the curriculum. Similarly, in a study by Goneng and Acikalin (2016) in
Social Studies classes, it was reported that students were "unwilling to participate in
activities, did not do their assignments or did them reluctantly, did not bring course
materials, approached their lessons with a focus on exams rather than regular study, did
not take notes in class, and some students harbored prejudices against history," leading to
the observation that "lessons sometimes turned into torture" due to these situations. These
identified problems deeply indicate issues with students' interest in and comprehension of
history topics. Making students eager to learn history is critically important for history
education. The impact of issues related to an exam-oriented education system on history
education has been reflected in the results of many studies (Bal, 2011; Kaya and Giiven, 2012;
Goneng and Agikalin, 2016). According to Akdemir (2006), students in history classes "think
about whether the topics taught will contribute to their exams or not" (as quoted by Bal,
2011, p. 374). In their study, Kaya and Giiven (2012) found that only 17.8% of 7th-grade
students expressed the opinion that learning history topics would bring them success in
"exams, classes, and education" contexts. These results suggest that education driven by
exam anxiety inadvertently leads students to engage in learning aimed at meeting the needs

of exams rather than increasing their interest and curiosity in history topics.

In order to overcome the problem of lack of motivation in students, history teachers
offered suggestions to move students away from rote memorization and to create active
learning environments where knowledge can be reproduced to ensure meaningful learning.
In order to solve other problems, they suggested solutions such as teaching supported by
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maps and other visual materials, making trips and observations to historical places,
transferring the subjects in accordance with the teaching principle, gaining the habit of
reading books, developing historical comprehension skills and creating environments that
meet learning needs instead of exam-oriented learning. They also advocate for adjustments
in assessment methods, teaching fundamental concepts in textbooks, organizing the Social
Studies curriculum, adjusting textbooks, and seeking support from parents and other
stakeholders. Among these recommendations, different views regarding adjustments in
assessment methods have been encountered: while one group of history teachers rejects the
use of test techniques and exam-focused education, another group suggests that motivation
and readiness level deficiencies in students can be addressed through an approach
involving extensive solving of questions and exam-focused education. Goneng and A¢ikalin
(2016, p. 31) reported that "students lack reading habits and struggle to form sentences,"
leading teachers to often prepare their exams in a multiple-choice format. These results not
only demonstrate variations in the use of multiple-choice/test techniques for assessing
history topics according to teacher approaches but also indicate that assessment techniques
are not aligned with the nature of historical science. However, in history education, an active
learning environment can be created with a learning approach to be carried out in
accordance with the nature of history, comprehensive projects in cooperation with different
institutions and organizations, performance assignments, visits to historical sites and
museums, reading activities, watching historical films, documentaries, etc. and different
types of activities such as drama. In such an environment, alternative assessment techniques
can be employed to prevent the class from becoming boring.

Among the suggestions put forward by history teachers regarding the problems
encountered at the students' level of readiness, there were opinions such as increasing the
course hours, simplifying the content of the program, organizing the content
chronologically and conveying more academic information. These opinions are seen to be
related to the restructuring of the Social Studies curriculum. Similarly, in their research,
Goneng and Acikalin (2016) reported teachers' criticisms such as "too many topics in the
social studies curriculum, lack of emphasis on chronological order in history topics, and a
program prepared without considering regional differences." These research findings
indicate that the history topics in Social Studies classes are not sufficient to prepare students
for understanding high school-level history topics. However, according to Social Studies
teachers, the content of the Social Studies curriculum is sometimes inadequate and
superficial (Goksu, 2020) and sometimes excessive (Goneng & Acgikalin, 2016). This
excessiveness has been reported in some studies as "an abundance of political history topics
rather than cultural history" (Oztas & Turan, 2009, p. 912). Workshops jointly organized by
Social Studies and history teachers, along with studies revealing the views of students,
parents, and other stakeholders, will contribute to identifying the problems in history

education and developing permanent solutions to these problems.
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Research findings, based on the views of history teachers, have shown that students
lack sufficient historical thinking skills such as perception of time and chronology,
perception of change and continuity, spatial perception, and use of evidence. Most studies
have revealed that the majority of teachers feel "inadequate” in skills such as research,
perception of change and continuity, critical thinking, use of evidence, spatial perception,
political literacy, and perception of time and chronology (Cetin, 2022; Seker, 2021;). Indeed,
Celikkaya vd., (2019) reported that Social Studies teachers never prefer skills such as
"financial literacy, use of evidence, location analysis, spatial perception" among the skills
they want to see in students during department meetings, and they rarely prefer skills such
as "observation, political literacy." The research findings partially explain why students fail
to acquire sufficient historical thinking skills due to problems originating from teachers. For
this purpose, providing in-service training to Social Studies teachers on historical thinking
skills, as well as offering elective/mandatory courses based on skill acquisition to teacher
candidates in undergraduate programs as stated in the Social Studies curriculum is
important. In Social Studies classes, teachers can organize activities that engage students
and enhance historical comprehension and thinking skills, such as adapting primary and
secondary historical sources (biographies, historical stories) to students' levels, organizing
tield trips to places outside the school, and employing active teaching methods and
techniques. They can also prepare worksheets and develop activities to ensure effective use
of these resources. However, as evidenced by the views of history teachers, skill education
can be developed not only through Social Studies classes but also through a holistic
education approach involving stakeholder support. The goal of imparting each skill in
Social Studies classes poses a significant responsibility for Social Studies teachers.

The results of the study showed that students who were new to high school were
generally disinterested in history lessons, found the subjects boring, had difficulty in
understanding historical concepts, lacked general knowledge of history, and did not have
sufficient level of many skills specific to the discipline of history. The study once again
demonstrated the importance of meaningful and motivating learning in solving problems
related to history education. Starting from social studies education, it seems very important
to associate history knowledge with daily life experiences and real-life problems. However,
it is necessary to move away from the exam-oriented education system and to give more
importance to history lessons. To this end, history courses could be considered to find a
larger place in the Social Studies curriculum or to be presented as a separate discipline.
Adopting active teaching methods and techniques and utilizing out-of-school learning
environments can make history teaching more effective. It is also important that an expert
commission takes part in the preparation of Social Studies textbooks. This commission
should include various experts such as an expert in the field of history, a measurement and
evaluation expert, and a visual designer, and the opinions of the students who will use the
book should also be taken into consideration. In this way, history teaching will become more
meaningful, and students will undoubtedly be more motivated.
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Oz

Bu calismada tarih 6gretmenlerinin perspektifinden liseye yeni baslayan ogrencilerin sinif igi
o0grenme ortamlarinda hazir bulunusluk diizeyinde bilgi ve beceri boyutundaki eksikliklerinin
tespit edilmesi ve bu sorunlara Sosyal Bilgiler egitimi baglaminda ¢6ziim Onerileri getirilmesi
amaclanmistir. Arastirmada nitel arastirma yontemlerinden fenomenolojik arastirma deseni
kullanilmistir. Arastirmanin ¢alisma grubunu 23 tarih 6gretmeni olusturmaktadir. Calisma grubu
amagh Ornekleme yontemlerinden kolay ulasilabilir durum Orneklemesi ile belirlenmistir. Veri
toplama araci olarak anket formu kullanilmistir. Veriler frekans analizi ve igerik analizi yoluyla
analiz edilmistir. Arastirma sonuglarina gore tarih 6gretmenleri, liseye yeni baglayan 6grencilerin
temel tarih bilgisi ve kavram bilgisinde eksiklikleri oldugunu, harita okuryazarlig1 becerilerini
kazanmadiklarini, elestirel diisiinme, arastirma ve politik okuryazarligr becerilerine biiyiik
Olctide sahip olmadiklarini; tarihsel diisiinme becerileri, zaman ve kronolojiyi algilama, degisim
ve strekliligi algilama, mekani algilama ve kanit kullanma becerilerinin yeterli olmadigini
belirtmislerdir. Tarih Ogretmenleri, 0grencilerin hazir bulunusluk diizeyinde karsilastiklar:
ogrenme ve becerilere iligkin sorunlarin kaynagini motivasyon eksikligi, ogrencilerin
okuduklarin1 anlayamamasi, okuma aligkanliginin olmamas, yetersiz ¢alisma aliskanligi, smnav
odakli egitim sistemi, miifredatta tarih konularinin eksikligi, ders saati ve ders kitaplarmin
yetersizligi gibi sorunlarla iliskilendirmistir. Ogretmenler sorunlarin ¢dziimii igin 6grencilerde
motivasyonun artirilmasi, Sosyal Bilgiler ders saatlerinin artirilmasy, ilgili programda tarihle ilgili
konularin genisletilmesi, gereksiz konularin c¢ikarilmasi, tarihi konularin kronolojik olarak
programda yer almasi, harita ve gorsel 6gelerin yer aldi1 materyal destekli bir 6gretim, gezi,
gozlem ve arastirma gibi aktif 6gretim yontem ve teknikleriyle zenginlestirilmis bir ders olmasi
yoniinde Oneriler sunmuslardir. Arastirmada, tarih egitimine iliskin sorunlarin ¢oziimiinde
anlamli ve 6grencileri motive edici 6grenmenin énemini bir kez daha anlasilmistir. Ayrica, sinav
odakli egitim sisteminden uzaklagmak. Tarih derslerine daha fazla 6nem vermek. Bu, amagla tarih
derslerinin Sosyal Bilgiler miifredatinda daha genis bir yer bulmasi veya ayr1 bir disiplin olarak
sunulmas: diisiiniilebilir. Ayrica aktif 6gretim yontem ve tekniklerinin benimsenmesi ve okul dig1
ogrenme ortamlarindan faydalanilmasi tarih 6gretiminin daha etkili hale gelmesini saglayabilir.

Anahtar Kelimeler: Tarih egitimi, tarihsel diisiinme becerileri, sosyal bilgiler egitimi, sosyal
bilgiler dersi 6gretim programi
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Giris

Ogrencilerin tarih egitimi ile ilk karsilasmalari, Sosyal Bilgiler dersleri araciliiyla
olmaktadir. Bu programli egitim ilkokul 4. sinifta baglar ve ortaokuldan liseye, liseden de
universiteye kadar devam eder. Sosyal Bilgiler, sosyal bilim disiplinlerinden elde edinilen
bilgi ve yontemlere dayali olarak (Doganay, 2008, s. 80; Erden, 2000, s. 487; Oztiirk, 2006, s.
4; Sozer, 1998, s. 7) bireylerin biligsel, sosyal, fiziksel, kisisel ve ahlaki nitelikleriyle bir biitiin
olarak gelismesini saglayan ve onlara yasamlar1 boyunca kullanabilecekleri toplumsal
yasama iligkin ilgili temel bilgi, tutum, beceri, deger ve aliskanliklar kazandirmay:
amaclayan bir derstir (Erdem, 2020, s. 487). Ogrencilere yasamin yapilarina, temellerine ve
sonugclarma erisim imkan sunar (Dewey, 2008, s. 197). Bu baglamda Dewey, Tiirk egitim
sistemindeki sorunlara iligskin 1924 tarihli raporunda, ilk ve ortaokullarda tek disiplinli bir
yaklagimla okutulan tarihin Sosyal Bilgiler dersinden ayrilmamasi gerektigini belirtmistir.
Ogrencilerin dersler arasinda baglant: kuramadiklari igin zaman ve enerji kaybettiklerini ve
tarih derslerine olan ilgilerinin azaldigini vurgulamistir. Hem Dewey'in raporu hem de
diinya konjonktiiriine bagl olarak iilkemizde 1962 yilinda tarih, cografya ve yurttashk
bilgisi dersleri "Toplum ve Ulke Incelemeleri” dersi ad1 altinda birlestirilmistir. 1968 yilinda
Sosyal Bilgiler dersi ad1 altinda okutulan bu ders 1985 yilinda kesintiye ugramis, 1998
yilindan itibaren ise Sosyal Bilgiler catis1 altinda tarih ve diger disiplinlerle birlikte
disiplinler arasi bir yaklasimla ilk ve orta dereceli okullarda Ogrencilere okutulmaya
baslanmustir (Oztiirk, 2006).

2000'li yillarda tiim diinyada bireysel, toplumsal ve ekonomik alanlarda hizli bir
degisim ve gelisim yasanmistir. Bu siirecte teknolojik gelismeler, kiiresellesme, iletisim
olanaklarmin artmasi ve bilgiye erisimin kolaylagsmasi gibi faktorler toplumlarin yapisin ve
ihtiyaglarini etkilemistir. 2005 yilinda ilkogretimde 6grenci merkezli, yaparak yasayarak
O0grenmeyi esas alan bir yaklasimla Sosyal Bilgiler programi olusturulmustur (MEB, 2005).
“Sosyal bilimler olarak sosyal bilgiler” ve “yansitici diisiinme olarak sosyal bilgiler”
yaklagimini temel alan yeni programda, tarihle ilgili konular islenirken 6grencilere ge¢misin
izlerini takip etme, neden sonug iliskisi kurma, kaynaklar1 analiz etme ve tarihsel bir
perspektif gelistirme gibi beceriler kazandirmak hedeflenmistir (Yilmaz & Kaya, 2011).
Yapilandirmaci yaklasim dogrultusunda 2018 yilinda giincellenen (MEB, 2018) ve 2023
yilinda devamliligini koruyan Sosyal Bilgiler Dersi Ogretim Programi'nda (MEB, 2023)
ogrencilerden “Farkli donem ve mekanlara ait tarihsel kanitlar1 sorgulayarak insanlar,
nesneler, olaylar ve olgular arasindaki benzerlik ve farkliliklar1 belirlemeleri, degisim ve
surekliligi algilamalar1” beklenmektedir. “Tiirk kiiltiirlinii ve tarihini olusturan temel 6ge
ve stiregleri kavrayarak” kiiltiirel mirasin korunmasi ve gelistirilmesi i¢in tarihsel duyarlilik
ve milli biling gelistirilmeleri, okul dis1 6grenme ortamlarindan yaralanarak sozlii tarih ve
yerel tarih calismalariyla birer tarih¢i gibi tarihsel 6grenme siireclerinde sorumluluk

almalar1 ve kendi 0grenme siireclerini yonlendirmeleri hedeflenmektedir. Ogrencilerin
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tarihsel diistinme becerilerini kullanmalarin1 amaglayan bu hedefler tarihin disiplin igi
amaglarma hizmet ederken; kiiltiirel degerlerin Ogrencilere aktarilmasi, demokratik
degerlerin benimsetilmesi ve sosyallesmelerini hedefleyen amaglar ise tarihin disiplin dis1
amaglarma hizmet etmektedir. Tarih 6gretiminin disiplin i¢i amaglar1 arasinda 6grencileri
tarihsel metinlerle mesgul etmek, tarihsel anlamlilik olusturmak, degisim ve siirekliligi
tanimlamak, neden ve sonug analizi yapmak, tarihsel perspektiften bakmak ve tarihsel
yorumlarin etik boyutlar1 yer almaktadir (Psaltis vd., 2017). Tarihin disiplin dis1 amaglar:
ise 0grencilerin kendi tarihsel 6grenmeleri ile toplumlari, gevreleri ve tarihleri arasindaki
iliskiyi anlamalarina katkida bulunarak, sosyal ve kiiltiirel biling gelistirmektedir (Ulusoy
& Giiltim, 2009). Ancak tarih egitiminde disiplin dis1 amagclar belirlenmesine karsi ¢ikan
aragtirmacilar, boyle bir durumun ideoloji ya da toplum miihendisligini miifredata dahil
etmeye yonelik seffaf bir girisim oldugunu savunmaktadir (Barton & Levstik, 2004'ten akt.
Kovac, 2021). Ote yandan John White, Paddy Walsh ve diger aragtirmacilar, tarihin digsal
degerinin ahlaki veya sosyal agidan 6nemli oldugunu savunmuglardir (White 1994'ten akt.
Kovac, 2021). Wineburg (2018) da tarih egitiminin, 6grencilerin gergegi carpitmadan ayirt
etmelerine, siipheciligi rasyonel bir gsekilde gelistirmelerine ve kendi Onyargilarim
dogrulama egilimine direnmelerine olanak taniyan araglar ve anlayislar gelistirebilecegini
belirtmektedir. Toplum icin 6nemli faydalar saglayan tarih egitimi, her zamankinden daha
hayati goriilmektedir (Wineburg, 2018'den akt. Nuttall, 2021). insanin ve icinde yasadig1
toplumun ge¢misle olan iliskisi organik ka¢inilmaz bir yapiya sahiptir (Safran, 2010, s. 19).
Bu nedenle okullarda toplumsal degerlere saygili, sorumluluk sahibi, gecmisle gelecek
arasinda koprii kurabilen, arastirmayi benimseyen, bilingli, demokratik degerleri bilen,
milli kiiltiirtinii benimseyen ve yasatan yeni nesillerin (Yildiz, 2003) yetistirilmesinde tarih
derslerine verilen Onemi artirmaktadir.

Sosyal Bilgiler dersi, lise diizeyindeki tarih derslerinde 6grencilerin biligsel hazir
bulunusluk diizeyinin saglanmasina ve tarihsel diisiinme becerilerinin kazandirilmasina
temel olusturan destekleyici bir derstir. Lise diizeyindeki tarih egitiminin disiplin ici ve
disiplin disi1 amaclarinda belirlenen kazanimlarin gerceklesmesi bu siirecin sorunsuz
islemesine baghdir. Ancak Sosyal Bilgiler derslerinde tarih 6gretimindeki sorunlar: tespit
eden (Atbasi, 2007; Er & Bayindir, 2015; Ozta§ & Turan, 2009; Topgu, 2016) ve tarih
egitiminin amaglarina ulasmada yetersiz kaldig1 sonuglarini ortaya koyan nitel ve nicel
calismalar giderek artmaktadir (Akengin, 2015; Aslan, 2005; Avci, 2018; Avca Akcall &
Aslan, 2016; Bal, 2011; Ding, 2006; Demircioglu, 2004; Safran, 2002; Simsek & Giiler, 2013;
Turan, 2015; Ulusoy, 2009; Yildiz, 2003; Yilmaz & Atay, 2021). Bu ¢alismalar, Sosyal Bilgiler
derslerinde tarih Ogretiminin degerlendirilmesi, mevcut Sosyal Bilgiler programinin
isleyisi, uygunlugu ve standartlarinin belirlenmesi icin kritik bir éneme sahiptir. Tarih
Ogretimi baglaminda programin diizenli olarak gozden gegirilmesi, 6grenci 6grenimi,
Ogretim yontemleri ve ders igeriginin giincel tutulmasina 6nemli bir firsat sunar (Aksoy,
2020). Programin ciktilarini olusturan ortaokuldan mezun olup liseye baslayan 6grencilerin

tarih derslerinde hazir bulunusluk diizeylerinin yeterliligi, stiphesiz 6grencilerin lise tarih
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derslerine olan ilgisini ve bu derslerin verimliligini artiracaktir. Ancak lise tarih derslerinde
Sosyal Bilgiler dersi alan 6grencilerin hazir bulunusluk diizeylerinin yeterliligine iliskin
ulusal diizeyde yapilmis bir ¢alismaya rastlanmamaktadir. Akdemir’e (2006) gore, tarih
ogretmenlerinin yasadiklari sorunlarin “onlarin nerileri dogrultusunda [¢oziilmesi], daha
basarili bir tarih egitimine yol acacaktir” (Akt. Bal, 2011). Bu baglamda calismada tarih
ogretmenlerinin bakis acisiyla liseye yeni baslayan oOgrencilerin siuf igi Ogrenme
ortamlarinda hazir bulunusluk diizeyinde bilgi ve beceri boyutundaki eksikliklerinin tespit
edilmesi ve bu sorunlara Sosyal Bilgiler egitimi baglamimnda ¢oziim onerileri getirilmesi

amaglanmaigtir.
Bu amag dogrultusunda asagidaki sorulara cevap aranmugtir:
Tarih 6gretmenlerinin liseye yeni baglayan 6grencilerin,
¢ Bilissel hazir bulunusluk diizeylerinde tespit ettikleri 6grenme eksiklikleri nelerdir?

e Bilissel hazir bulunusluk diizeylerinde tespit ettikleri 6grenme eksikliklerinin
giderilmesine iliskin Sosyal Bilgiler egitimi baglaminda ¢6ziim onerileri nelerdir?

e Tarih O0gretmenlerinin liseye yeni baslayan 6grencilerin tarih disipliniyle iligkili;
becerilere sahip olma durumuna iliskin goriisleri nelerdir?

e Kazandirilamayan becerilerin gelistirilmesine yoOnelik Sosyal Bilgiler egitimi

baglaminda ¢oziim Onerileri nelerdir?

Yontem

Bu boliimde, arasgtirma deseni, ¢alisma grubu, veri toplama araci ve veri analizi
hakkinda gerekli agiklamalar yapilmigtir.

Aragtirmanin Deseni

Bu calismada, nitel arastirma yontemlerinden biri olan fenomenoloji (olgubilim)
deseni kullanilmistir. Bu desen, insanlarin bir olguyu nasil deneyimlediklerini metodolojik,
ozenli ve derinlemesine bir sekilde tarif ve tasvir etmeyi amagclar. Bu sekilde veri toplamak
icin olguyu dogrudan deneyimleyen kisilerle gortismeler yapilir. Bu sayede deneyimlerin
anlami1 ve dogas1 hakkinda derinlemesine bilgi elde edilir (Patton, 2014, s. 104).

Calisma Grubu

Arastirmanin ¢alisma grubunu ortadgretim kurumlari olan liselerde gorev yapan 23
tarih ogretmeni olusturmaktadir. Calisma grubu, amagli 6rnekleme yontemlerinden biri
olan kolay ulasilabilir durum 6rneklemesi ile belirlenmistir. Kolay ulasilabilir 6rneklemede
arastirmaci, mevcut imkanlar igerisinde yeterli sayida 6rneklem seger. Bu yontem, daha az
para ve ¢aba harcanmasimi saglar (Baltaci, 2018). Bu nedenle c¢alisma grubu il sinirlar
icerisinde lisede gorev yapan tarih 6gretmenlerinden olusmaktadir.
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Calisma grubunun genel 6zellikleri Tablo 1’de gosterilmistir.
Tablo 1
Calisma Grubunun Cinsiyetine [liskin Bulgular

Cinsiyeti Katilima Sayis1
Kadin 9
Erkek 14
Toplam 23

Tablo 1 incelendiginde arastirmanin ¢alisma grubunun 9 kadin ve 14 erkek 6gretmen
olmak tizere toplam 23 tarih 6gretmeninden olustugu goriilmektedir.

Tablo 2

Calisma Grubunun Mesleki Calisma Yilina Iliskin Bulgular

Mesleki Calisma Yili f
6-10Yil 2
11-15 Y1l 4
16 — 20 Yil 2
21 Yildan fazla 15
Toplam 23

Tablo 2’de arastirmanin ¢alisma grubunun meslekte calisma yillar1 incelendiginde,
arastirmaya katilan Ogretmenlerin genel olarak (f=15) 21 yildan fazla stiredir calisti1
anlagilmaktadir.

Tablo 3

Calisma Grubunun Okul Tiiriine Iliskin Bulgular

Okul Tiirii f
Anadolu Lisesi 11
Mesleki Teknik Anadolu Lisesi 7
Fen Lisesi 1
Sosyal Bilimler Lisesi 4
Toplam 23

Tablo 3 okul tiirlerine gore incelendiginde 6gretmenlerin ¢cogunlugunun Anadolu
Lisesinde (f=11), ardindan Mesleki Teknik Anadolu Lisesinde (f=7) ve az sayida
ogretmenin de Sosyal Bilimler Lisesi (f=4) ve Fen Lisesi'nde (f=1) gorev yaptig1
goriilmektedir. Calismada etik nedenlerle 6gretmen isimleri yerine O1, O2 seklin bir
kodlama yapilmaistir.
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Veri Toplama Araci

Bu ¢alismada veri toplama araci olarak anket kullanilmistir. Anket, durum belirleme,
iliski arastirma veya hipotez test etme amacgh calismalarda sik¢a kullanilan bir arastirma
teknigidir (Aziz, 2011, s. 83). Arastirmada gelistirilen anket formu dort boliimden
olusmaktadir. [k boliim, katihmailarin cinsiyet, mesleki kidem, mezuniyet alan1 ve
ogretmenlik yapilan okul tiirii gibi kisisel bilgilerini belirleyen sorulari igermektedir. Ikinci
boliim, tarih derslerine yeni baslayan 6grencilerin biligssel hazir bulunusluk durumunu ve
soruna iliskin ¢6ziim Onerilerini belirlemek icin iki yar1 yapilandirilmis miilakat
sorusundan olusur. Ugiincii boliim, Sosyal Bilgiler derslerinde 6grencilerin kazanmasi
hedeflenen tarihsel diisiinme ile iligkili 8 beceriye iliskin besli likert tipi sorulari ve
ogrencilerde eksik bulunan diger becerileri belirlemeyi ve bu becerilere yonelik ¢oziim
onerilerini gelistirmeye yonelik iki yar1 yapilandirmis sorulari icermektedir. Hazirlanan
form i¢in uzman gortisii alinmis ve on 6gretmenle anketin pilot uygulamasi yapilmistir. Bu
sekilde anket maddelerinin anlasilirlig: test edilmistir. Gerekli diizeltmeler yapilarak anket
formu son haline getirilmistir. Veri toplama igin gerekli etik onay, Sinop Universitesi Insan
Arastirmalar1 Etik Kurulunun 2022/163-189 karar numarasi ile 19/10/2022 tarihinde
alinmistir. Ardindan, calismanin gergeklestirilecegi 11 Milli Egitim Miidiirliigii'nden
arastirma igin gerekli izinler almmistir. Anket Google Form'a doniistiiriilmiis ve

ogretmenlerin goriisleri Google Form tizerinden toplanmustir.

Verilerin Analizi

Veri analizinde frekans analizi ve igerik analizi yontemi kullanilmistir. Frekans
analizi, Frekans analizi, her bir verinin yinelenme sikligin1 gosteren bir tablodur (Karasar,
2012, s. 209). Calismada Likert olgegi maddelerinde belirli bir yanit segeneginin sikligim
belirlemek, ¢alisma grubunun tanimlanmasinda ve igerik analizinde bir kategoriye ait
verilerin sikligin1 gostermede frekans tablolar: yapilmistir. Anketin agik uglu sorularina
ogretmenlerin verdigi yanitlar igerik analizi yontemiyle analiz edilmistir. Kategori
olusturma stireci, timevarimsal bir yaklasimla baslar ve tiimdengelim yontemiyle ilerler.
Ik olarak, detayl olarak incelenen kiiciik pargalar tizerinde kodlar olusturulur. Ardindan,
bu kodlar gozden gecirilir ve gecici kategoriler belirlenir. Her bir verinin bu gegici
kategorilere uygun olup olmadigi degerlendirilir. Bu siirecte, kategorinin doygunluga
ulasip ulasmadigl onemlidir (tlimevarimsal siireg). Kategori olusturma siireci, yeni bilgi,
bakis agis1 veya kavramlarin iiretilememesiyle doygunluga ulasildiginda tamamlanmais olur
(Celik vd., 2020). Bu gergevede, igerik analizinin ilk asamasinda, yar1 yapilandirilmis agik
uglu sorulara verilen yamtlar kodlanmistir. Kodlama siireci, veriyi anlamli parcalara
ayirirken bu parcalar arasinda uyum saglama islevini icermektedir. Benzer stirecler
kodlarin tiimevarimcr bir yaklasimla kategorize edilmesinde de izlenmistir. Anlamh
iliskilere sahip kodlar belirli kategorilere gruplandirilmistir.
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Ornegin; Ogretmenlerinin dgrencilerin hazir bulunusluk diizeyinde rastlanilan
ogrenme eksikliklerine iliskin goriislerinden elde edilen bulgular su sekilde kodlanmis ve
kategorilestirilmistir:

Gortigler Kodlar Kategori
“Anlamaya, yorumlamaya  Anlama, yorumlama, Okudugunu kavrama
iliskin sorunlarla yorum yapma, anladigin sorunu

kargilasmaktayim” (O7), ifade etme

“Okudugunu anlama ve
ifade etmede” (O10),

“Okuma metin agirlikls,
okudugundan yorum
yapmasi, gereken tiim
konularda eksikler” (O22).

Hem kodlama hem de kategorizasyon islemlerinden sonra, veri setleri uzman
incelemesine tabi tutulmustur (Peer Debriefing). Bu incelemede uzman, arastirma
tasarimindan toplanan verilerin analizine kadar olan siiregleri elestirel bir bigimde
incelemistir (Baskale, 2016, s. 23). Bu sekilde bir arastirmaci ve bir alan uzmani tarafindan
analiz edilen bulgularin “tutarlili$1” saglanmaya calisilmistir (Patton, 2014, s. 248). Ayrica,
sonuclarmn giivenilirligini artirmak icin ticgenleme teknigi kullanilmigtir. Bu teknik, farkh
veri toplama yontemlerinin veya kaynaklarinin gesitlendirilmesiyle, arastirma sonuglarinin
daha saglam ve inandirici hale getirilmesini saglar (Baskale, 2016, s. 25). Anket formu,
Likert Olcegi sorulariyla birlikte goriisme sorularini igermistir, boylece elde edilen bulgular
daha detayli ve dogrulanabilir hale gelmistir. Calismada dis gegerligi saglamak amaciyla,
veri toplama araclari, veri toplama siireci ve veri analiz yontemi ayrintih sekilde
agiklanmistir (Yildirim ve $Simsek, 2013). Bu yaklasimin amaci, arastirmanin giiglii ve zayif

yonlerini dengeleyerek sonuglarin giivenilirligini artirmaktir.

Bulgular

Tarih Ogretmenlerinin Liseye Yeni Baglayan Ogrencilerin Biligsel Hazir Bulunusluk

Diizeylerindeki égrenme Eksikliklerine iliskin Gériisleri

Bu boliim, tarih 6gretmenlerinin liseye yeni baglayan ogrencilerin biligsel hazir
bulunusluk diizeylerinde tespit ettikleri 6grenme eksikliklerine ve bu sorunlara yonelik

onerilen ¢oziimlerine iliskin bulgular1 sunmaktadir.

Tarih 6gretmenlerinin “Liseye yeni baslayan ogrencilerin hazir bulunusluk diizeylerinde
ogrenme eksiklikleriyle karsilasmakta misin1z?” sorusuna verdikleri yanmitlar Tablo 4’te yer
almaktadir:
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Tablo 4
Tarih Ogretmenlerinin Liseye Yeni Baslayan Ogrencilerin Hazir Bulunusluk Diizeylerinde
Rastlanan Ogrenme Eksikliklerine Iliskin Goriisleri

Evet % Hayr %
22 95,6 1 4,4

Tablo 4'te, tarih 6gretmenlerinin %95,6'sinin liseye yeni baslayan 6grencilerin hazir
bulunusluk diizeylerinde 6grenme eksiklikleriyle karsilastigini bildirdigi goriilmektedir.

Tarih 6gretmenlerinin, "Hangi konularin 6gretiminde 6grencilerin hazir bulunusluk
diizeyinde 6grenme eksikliklerine rastlamaktasiniz?" sorusuna verdikleri yanitlardan elde
edilen bulgular Tablo 5'te sunulmaktadr.

Tablo 5
Tarih  Ogretmenlerinin  Ogrencilerin Hazir Bulunugluk Diizeyinde Rastlamilan Ogrenme
Eksikliklerine Iliskin Goriisleri

Kategori Kodlar f

Tarih bilgisinde eksiklik 5, 6 ve 7. sinuf sosyal bilgiler konulari, 6nemli olaylar, 15
Osmanli Tarihi, inkﬂap tarihi, Tiirk tarihi, Tlk Tiirk
tarihi, Cumhuriyet donemi, genel tarih bilgisi

Kavramsal eksiklik Temel kavramlar, kelime, terimler, kelime dagarcig: 6
Okudugunu kavrama Anlama, yorumlama, yorum yapma, anladigini ifade 3
sorunu etme

Harita okuma becerisi Harita bilgisi 3
Kronoloji bilgisinde Kronolojik bilgisi 1
eksiklik

Tablo 5’te tarih 6gretmenleri 6grencilerin hazir bulunusluk diizeyinde en fazla tarih
bilgisinde eksikliklerle (f=15) karsilastiklarini belirtmektedir. Ikinci sirada kavramsal
eksiklik (f=6), oldugu bildirilmekte ve {iglincii sirada sayili birka¢ katilimer 6grencilerin
okuduklarmi anlama ve harita okuma becerilerinde (f=3) eksiklikler oldugunu
belirtmektedir. Yalnizca bir 6gretmen, ogrencilerin kronolojik bilgilerinde eksikliklerle
karsilastigini iddia etmektedir.

llgili kategorilere iliskin 6gretmen goriisleri bagliklar halinde asagida sunulmaktadir:

Tarih bilgisinde eksiklik. Goriis bildiren tarih 6gretmenleri 6grencilerin en ¢ok
(t=15) genel tarih konularinda hazir bulunusluk diizeylerinin yeterli olmadiklarini ifade
etmektedirler. Bu goriisler su sekildedir:

“Genel olarak her seyde. Maalesef gelen Ogrenciler alt yapi olmadan geliyor...
okudugundan yorum yapmasi gereken tiim konularda eksikler” (022,)

“Genel tarih bilgileri” (O5),
“... tim konularda eksiklik var” (O18),

“Hemen hemen tiim konular” (O15).
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Diger katilima tarih 6gretmenleri arasinda belirli konular: isaret eden goriislere de

rastlanmaktadir. Bu goriisler su sekildedir:
“Ortaokul 1 ve 2. siuf konular1” (O1),
“Alt1 ve yedinci siif kazanimlar1” (O13),
“Tiirk Tarihi ve Inkilap Tarihi” (O6),
“17.ylizyilda Osmanh tarihi” (O14),
“Osmanl tarihi inkilap tarihi” ©2),
“Tarihteki 6nemli olaylar” (O16),
“En azindan ortaokul seviyesinden bir temel olmasim beklerdim” (O11).

Ogretmenlerin 6grencilerin tarih bilgisindeki eksikliklerine iliskin goriisleri 5, 6 ve 7.
simif Sosyal Bilgiler dersi ile 8. Siuf T.C. Inkilap Tarihi dersi konularim igeren goriisler
oldugu goriilmektedir.

Kavramsal eksiklik. Bu kategorideki bazi goriisler (f=6) su sekildedir:
“... terimler konusunda cok eksiklikleri var” (O5A),

“... temel kavramlar” (O8),

“Kavram bilgisi...” (O18).

Ogretmenlerin yukaridaki goriisleri incelendiginde o6grencilerin dersin temel
kavramlarim1 bilme konusunda hazir bulunusluk diizeyinde eksiklikleri oldugu
anlagilmaktadir.

Okudugunu kavrama sorunu. Tarih 6gretmenlerinin bu kategorideki goriisleri (£=3)
su sekildedir:

“Anlamaya, yorumlamaya yonelik sorunlarla karsilasmaktayim...” (O7),
“Okudugunu anlama ve ifade etme” (O10),

“Okuma metin agirlikli, okudugundan yorum yapmas: gereken tiim konularda
eksikler” (O022).

Ogretmenlerin goriisleri incelendiginde 6grencilerin temel probleminin okudugunu

anlama, yorumlama ve ifade etme sorunu oldugu goriilmektedir.

Harita okuma becerilerinde eksiklik. Bu kategorideki 6gretmen gortisleri (f=3) su
sekildedir:

“Harita bilgisi” (017), (O21),
“En basit harita bilgisi...” (O8S).

Ogretmenlerin goriisleri incelendiginde 6grencilerin temel probleminin harita bilgisi
eksikligi oldugu anlasilmaktadir.
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Kronoloji bilgisinde eksiklik. Kronoloji bilgisinde eksilik kategorisinde yalnizca bir
ogretmenin “... kronoloji ... konusunda ¢ok eksiklikleri var” (O5) gériisiine rastlanmaktadir.
Bu goriis liseye yeni baslayan 6grencinin hazir bulunusluk diizeyinde kronoloji bilgisinin
eksik olduguna isaret etmektedir.

Tarih Ogretmenlerinin Liseye Yeni Baslayan Ogrencilerinin Hazir Bulunusluk
Diizeyindeki Ogrenme Eksikliklerinin Sebebine iligkin Gériigleri

Tarih O0gretmenlerinin cevaplarina dayanarak "Liseye baslayan 6grencilerin hazir
bulunusluk diizeyindeki 6grenme eksikliklerinin nedenleri sizce neler olabilir?" sorusuna
iliskin bulgular Tablo 6'da sunulmaktadir.

Tablo 6

Tarih Ogretmenlerinin Liseye Baslayan Ogrencilerin Hazir Bulunusluk Diizeyindeki Ogrenme
Eksikliklerinin Nedenlerine Iliskin Goriisleri

Kategori Kodlar f
Motivasyon eksikligi Ilgisizlik, isteksizlik, motivasyon yok. Egitimin 8
onemsizligi

Kavrama sorunu Yas, anlama eksigi, ezber, kavrama eksikligi 5
Kitap okuma Yeterli kitap okumama, okumaya ilgisizlik, 4
aliskanliginin okuma aliskanliginin olmamasi

olmamasi

Yetersiz ¢alisma Tembellik, arastirma eksikligi, calisma 4

alisgkanliklarinin yetersiz olmasi

Sinif gegme sisteminde sorun 3
Sinav odakli egitim sistemi 3
Ogretim programinda tarih konularmin azlig: 2

Tablo 6 incelendiginde, tarih ogretmenlerinin liseye baslayan 6grencilerin hazir
bulunusluk diizeyindeki oOgrenme eksikliklerinin nedenlerini Oncelikle motivasyon
eksikligiyle (f=8) iligkilendirdikleri goriilmektedir. Ogretmenler ikinci temel sorunu
kavrama sorunuyla (f=5) ve {glincii temel sorunu ise Ogrencilerin kitap okuma
aliskanliginin eksikligi (f=4) ve yetersiz ¢alisma aliskanliklariyla (f=4) bagdastirdiklar:
anlasilmaktadir. Diger belirtilen sorunlar arasinda sinif ge¢me sisteminde sorun (f=3), sinav

odakli egitim sistemi (f=3) ve miifredattaki tarih konularmin azlig1 (f=2) yer almaktadir.

Liseye baslayan Ogrencilerin hazirbulunusluk diizeyinde Kkarsilagsilan 0Ogrenme
eksikliklerinin nedenlerine iliskin tarih 6gretmenlerinin gortisleri asagida basliklar halinde
sunulmustur:
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Motivasyon eksikligi. Tarih oOgretmenlerinin tarih konularinin 6gretiminde
ogrencilerin (f=5) hazir bulunusluk diizeyinde karsilasilan motivasyon eksikligine iliskin

ileri stirdiikleri baz1 gortisleri soyledir:
Bu kategoride yer alan tarih 6gretmenlerinin bazi goriisleri (f=8) su sekildedir:
“Ogrencilerdeki isteksizlik ve ilgisizlik” (TO15),
“...6grenme istegi ve motivasyonlari yok ...” (TO3),
“QOgrencilerde yeterince ilgi yaratamamak” (TO5),
“... bikkinlik bezginlik, vazge¢mislik...” (TO20),

Yukaridaki goriisler incelendiginde tarih Ogretmenlerinin liseye baslayan
ogrencilerin hazirbulunusluk diizeyinde karsilastiklar1 6grenme eksikliklerinin en énemli
sebebini 6grencilerin tarih konularna ilgilerinin ¢ekilememesi, 6grenme isteginin olmamasi

ve konuya kars1 kayitsiz tutumlariyla agikladiklar: goriilmektedir.

Kavrama sorunu. Tarih 6gretmenlerinin tarih konularinin 6gretiminde 6grencilerin
(£=5) hazir bulunusluk diizeyinde karsilagilan anlama sorunlarina iliskin baz1 goriisleri

sOyledir:
“Ezber” (TO6),
“Okudugunu anlama konusunda eksiklik” (TO7?),
“Kavrama eksikligi” (TO13).

Yukaridaki goriisler incelendiginde tarih Ogretmenlerinin liseye baslayan
ogrencilerin hazirbulunugluk diizeyinde karsilastiklar1 ogrenme eksikliklerinin nedeni
olarak ezber ve okudugunu anlama gtigliiklerini 6ne ¢ikardiklar: dikkat cekmektedir.

Kitap okuma aligkanliginin olmamasi. Tarih 6gretmenlerinin (f=4) 6grencilerin
tarih konularmin oOgretiminde hazirbulunusluk diizeyinde karsilasilan kitap okuma

alisgkanliginin olmamasina iligkin goriisleri soyledir:
“Yeterince kitap okunmamas1” (TO10),
“Okumaya ilgisizlik” (TO16),

“Bizim Ogrencilerimiz ... hayatinda heniiz hi¢ kitap okumamus, ihtiya¢ da
hissetmemis” (TO20).

Yukaridaki goriisler incelendiginde tarih Ogretmenlerinin  6grencilerinin
hazirbulunusluk diizeyinde karsilastiklar: 6grenme eksikliklerinin nedenlerini okumaya
ilgi duymamalarina, okuma ihtiyaci hissetmemelerine ve okuma aligkanliklarmin yetersiz

olmasina bagladiklar1 goriilmektedir.
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Yetersiz calisma. Tarih Ogretmenlerinin (f=4) Ogrencilerin tarih konularinin
ogretiminde hazir bulunusluk diizeyinde karsilasilan yetersiz calisma aliskanliklarina
iliskin goriisleri soyledir:

“Tembellik" (TO18A), "...eksiklik" “... tembellik” (TO18),
“...ders calismada eksiklikleri var ...” (TO1),
“Calisma eksikligi” (TO23).

Yukaridaki gortisler incelendiginde tarih Ogretmenlerinin  6grencilerinin
hazirbulunusluk diizeyindeki eksikligi, onlarin verimli ¢alisma aliskanliklarinin olmayist
ve arastirma merakinin eksikligi ile bagdastirdiklar: goriilmektedir.

Sinif ge¢me sisteminde sorun. Tarih Ogretmenlerinin (f=3) Ogrencilerin tarih
konularmin 6gretiminde hazir bulunusluk diizeyinde simif gegme sisteminde karsilagtiklar:

soruna iligskin goriisleri soyledir:
“Kavranmadan sinif gegiliyor...” (TO11),
“Sinifta kalmamak veya smif tekrarini zorlayan sartlar yok” (TO4),
“Kolayca sinif gecebilmeleri” (TOS).

Yukaridaki goriislere gore, 6grencilerin hazir bulunusluk diizeyindeki eksikliklerin
ana nedenleri, 6grencilerin konular1 kavramadan iist siniflara gecebilmeleri ve sif ge¢me
sisteminde sinif tekrarini tesvik edecek kosullarin bulunmamasi olarak belirtilmektedir. Bu
durum, 6grencilerin hazir bulunusluk diizeyindeki eksikliklerin 6nemli sebeplerinden biri

olarak ortaya konulmaktadir.

Smav odakli egitim sistemi. Tarih Ogretmenlerinin (f=3) Ogrencilerin tarih
konularinin ogretiminde karsilastiklar1 sinav odakli egitim sistemine iliskin gortisleri
sOyledir:

“Ortaokuldaki snav kaygisiyla verilen egitim” (TO9),
“Test teknigine yonelik hazirlanma” (TO22),
“..tarih derslerinde tiniversite sinavinda az soru sorulmast” (TO5).

Yukaridaki goriisler incelendiginde 6gretmenlerin, 6grencilerin hazir bulunusluk
diizeyinde karsilastiklar: 6grenme eksikliklerinin nedenlerini sinav odakli egitim sistemine
bagladiklar1 goriilmektedir.

Ogretim programinda tarih konularinin azligi. Tarih konularmin 6gretiminde
miifredatta yer alan tarihi konularin zayiflig1 konusunda sadece bir tarih 6gretmeninin
"Geg¢mis yillarda miifredatta bu konuya ¢ok fazla vurgu yapilmiyordu" goriisiine iliskin

olumsuz goriisiine rastlanmaktadir (TO14).
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Tarih Ogretmenlerinin Liseye Yeni Baglayan Ogrencilerinin Hazir Bulunusluk

Diizeyindeki Ogrenme Eksikliklerini Gidermeyle ilgili Goriisleri

Tarih 0gretmenlerinin, liseye yeni baslayan dgrencilerin Sosyal Bilgiler egitiminde
karsilastiklar1 6grenme eksikliklerini giderme konusundaki ¢6ziim Onerileri, Tablo 7'de
listelenmektedir.

Tablo 7
Ogrencilerin Hazir Bulunus Diizeyindeki Eksikliklerini Gidermeye Yonelik Sosyal Bilgiler Egitimi
Baglaminda Coziim Onerileri

Kategori Kodlar f

Gudileme Istek, ilgi uyandirma, giiven verme, dersi 6
sevdirme, sinav kaygisini azaltma

Sosyal Bilgiler Dersi Ogretim Ders saati artisi, Ogretim programimn 6

Programi'nda diizenleme sadelestirilmesi, program igeriginde
kronolojik diizenlenme, ders igeriginde
zenginlestirme

Materyaller destekli 6gretim Harita  {izerinde  calighrma,  atlasla 6
calistirma, gorsel destekli 6gretim

Kavrama becerisi gelistirme Kavratma temelli Ogretim, kavrama 5

calismalari, kitap okuma  aliskanlig
kazandirma, kavramada baglamsal iligki

Olgme ve degerlendirme Smmav odakli egitimden vazge¢me, soru 4

yontemlerinde diizenleme sayismi artirma, tiniversite sinavinda tarih
sorularinda artig

Temel kavramlarmn 6gretimi Kavram bilgisi edindirme, ders kitaplarinda 3

kavram 6gretimi, kelime bilgisi edindirme
Ders kitaplarinda diizenleme Ders kitaplar1 yaziminda uzmanlk, 3
nesnellik, sadelestirme.

Tarihi mekanlara gezi gozlem Oren yerleri, miizeler, gezi, gozlem 2
Ogretim ilkesine uygunluk Derse hazirlik, yakindan uzaga ilkesi 2
Paydag destegi Aile egitimi, Tiirkce dersinde kitap sevdirme 2

Tablo 6 incelendiginde tarih Ogretmenlerinin Ogrencilerin hazir bulunusluk
diizeyindeki 6grenme eksikliklerinin gidermek icin Sosyal Bilgiler egitiminde en fazla
gidiileme (f=6), Sosyal Bilgiler programinda diizenleme (f=6) ve materyal destekli 6gretim
kategorisine yonelik (f=6) onerilerde bulunduklar1 goriilmektedir. Bu Onerileri kavrama
becerisi gelistirme (f=5), 6l¢cme ve degerlendirme yontemlerinde diizenleme (f=4), temel
kavramlarin 6gretimi (f=3) ve ders kitaplarinda diizenleme (f=3) kategorileri izlemektedir.
Tarihi mekanlara gezi ve gozlem (f=2), 6gretim ilkesine uygunluk (f=2) ve paydas destegi
(f=2) kategorileri ise bu Onerileri takip etmektedir.

lgili kategorilere iligkin 8gretmen goriigleri bagliklar halinde asagida sunulmaktadir:
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Giidiileme. Tarih 6gretmenlerinin, 6grencilerin tarih konularmi 6grenme siirecinde
motive olmalarmi saglamaya yonelik (f=6) sunduklar1 ¢oziim Onerilerinden bazilar
sunlardir:

“Istek ve ilgi artirilmal” (O1),
“Dersi sevdirme” (021),

‘"

. Ogrencilere smav kaygisi olmadan bu bilgilere sahip olmalar1 gerektigi
ogretilmeli.” (022),

“... ihtiyag hissederek 6grenme” (O20).

Yukaridaki goriislerde tarih 6gretmenleri, 6grencilerin Sosyal Bilgiler derslerinde
tarihe olan ilgilerini arttirmayi, dersi sevmelerini saglamayi, stnav odakli 6grenme yerine
ihtiya¢ duyularak Ogrenmeyi tesvik edici Ogrenme ortamlari olusturmayi igeren

motivasyona yonelik oneriler sunmaktadirlar.

Sosyal bilgiler dersi 6gretim programinda diizenleme. Tarih 6gretmenlerinin, tarih
konularii Ogretiminde Ogrencilerin 6grenme eksikliklerini gidermeye yonelik Sosyal
Bilgiler programina (f=6) iliskin 6nerilerinden bazilar1 sunlardir:

"Ders saatleri artirilmals... Miifredatlar sade olmali” (O5),
“Miifredatin daha ¢ok kronolojik sira takip edilerek uygulanmasi” (O10),
“Daha fazla akademik yiikleme diyebiliriz” (O11).

Yukaridaki goriisler incelendiginde, tarih Ogretmenlerinin, liseye yeni baslayan
ogrencilerin 6grenme eksikliklerini gidermeye yonelik programla ilgili onerilerinde ders
saatlerinin artirilmasi, miifredatin basitlestirilmesi, icerigin kronolojik olarak diizenlenmesi

ve daha fazla akademik bilgi aktarimina yonelik 6neriler sunduklar: goriilmektedir.

Materyal destekli 6gretim. Tarih O0gretmenlerinin, tarih konularmi 6gretiminde
ogrencilerin 6grenme eksikliklerini gidermeye yonelik materyal destekli ogretimle ilgili
(t=6) gortiislerinden bazilar1 sunlardir:

“Temel harita bilgisinin verilmesi...” (O8),

“Cok cabalamak... harita bilgisi iizerinde mesai harcamak...” (O9),
“Merak ve ilgi gorsellerle birlikte olusturulabilir” (O3),

“Gorsel unsurlar kullanilmast...” (023).

Yukaridaki goriislerde tarih Ogretmenleri, Ogrencilerin temel harita bilgisi
eksikliklerinin; harita igerikli ve diger gorsel unsurlarla desteklenmis materyallerin
kullanilmasiyla giderilebilecegini ileri siirmektedirler.
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Kavrama becerisi gelistirme. Tarih 6gretmenlerinin, tarih konularimi 6gretiminde
ogrencilerin 6grenme eksikliklerini gidermeye yoOnelik tarihsel kavrama becerisini
gelistirmeye (f=5) iligskin Onerilerinden bazilar1 sunlardir:

“Anlamaya, yorumlamaya yardimci olacak sekilde &gretim yapilmali” (O7M),
“Kitap okuma aligkanhig1 kazandirmak” (O4),
“... zorunlu kitap okuma ¢aligmasz ...” (Q9).

Yukaridaki goriislerde tarih Ogretmenlerinin, Ogrencilerin kavrama becerisini
gelistirmeye yoOnelik kitap okuma aligkanliklarinin kazandirilmas: ve gerektiginde bu isin
zorunlu hale getirilmesi yoniinde goriis belirttikleri goriilmektedir.

Ol¢me ve degerlendirme yontemlerinde diizenleme. Tarih 6gretmenleri tarih
konularinin ~ 6gretiminde  Ogrencilerin  hazir bulunusluk diizeyindeki 6grenme
eksikliklerinin gidermeye yoOnelik 6l¢me ve degerlendirme yontemlerinde diizenlemeler
yapilmasma (f=4) iliskin Oneriler sunmaktadir. Bu goriisler iki farkli sekilde
gruplandirilabilir: Bir grup tarih 6gretmeni “Smav odakli hazirlanmamalilar” (O19) ve
“Test tekniginin kenara atilmali...” (O22) seklinde Sosyal Bilgiler egitiminde test teknigi ve
smav odakli bir egitimin reddedilmesini savunurken ikinci grup 6gretmenler daha zit bir
goriigle “Cok soru cevaplanarak oriintii yapma kapasitesi artirilmali” (O1) ve “TYT ve AYT
de daha ¢ok soru sorulmali” (O5) ifadeleriyle soru ¢dziimii ve sinav odakli bir egitimin
ogrencilerin hazir bulunusluk diizeyindeki oOgrenme eksikliklerinin ¢oziilecegini
savunduklar1 anlagilmaktadair.

Temel kavramlarin 6gretimi. Tarih 6gretmenlerinin tarih konularinin 6gretiminde
ogrencilerin hazir bulunusluk diizeyinde rastladiklar1 6grenme eksikliklerinin
giderilmesine yonelik temel kavramlarin 6gretimine (f=3) iliskin Onerilerinden bazilar1 su
sunlardar.

“Ders kitaplarinn ... temel kavramlar1 verecek sekilde yazilmasi...” (O8),
“... genel tarihi kavram bilgisi verilmesi” (O3),
“Cok cabalamak bolca kelime bilgisi iizerinde mesai harcamak...” (O9).

Yukaridaki gortiisler incelendiginde, tarih O0gretmenlerinin 6grencilerin 6grenme
eksikliklerini gidermek icin ders kitaplarinda kavramlar1 6gretme ve genel tarihi kavram

bilgisi saglama seklinde ¢oziim Onerileri sunduklar1 goriilmektedir.

Ders kitaplarinda diizenleme. Tarih 6gretmenlerinin, tarih konularmi 6gretiminde
ogrencilerin 6grenme eksikliklerini gidermeye yonelik olarak ders kitaplarinin
diizenlenmesiyle ilgili (f=3) baz1 onerileri sunlardir:

“Kitaplar isi bilen kisiler tarafindan yazilmal Tiirk-Islam sentezi gibi tek tarafl

diisiincelerden armdirmali” (O5),
“Ders kitaplarinin uzmanlarca... yazilmasi” (O8),
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“Ders kitaplar1 biraz daha sadelestirilmeli...” (O12).

Yukaridaki ifadeler incelendiginde, tarih Ogretmenlerinin, ders kitaplarimin
yazimimnda uzman desteginin saglanmasi, nesnelligin saglanmasi ve ders kitaplariin

basitlestirilmesi yoniinde goriisler ileri stirdiikleri goriilmektedir.

Tarihi mekanlara gezi ve gozlem. Tarih Ogretmenlerinin, tarih konularim
ogretiminde ogrencilerin 6grenme eksikliklerini gidermeye yonelik ¢oziim oOnerilerinde
tarihi mekanlara yapilan geziler ve gozlemlerle ilgili (f=2) vurguladiklar1 bazi1 Oneriler
sunlardir: "..0grencilerin arkeolojik sitelere ve miizelere aktif olarak katilmasi
gerekmektedir" (012) ve ".milli biling kazandirmak icin geziler, gozlemler vb.
yapilmalidir" (O23).

Ogretim ilkesine uygunluk. Tarih 6gretmenlerinin, tarih konularini 6gretiminde
ogrencilerin 6grenme eksikliklerini gidermeye yonelik ¢oziim Onerilerinde ders igeriginin
ogretim ilkesine uygun olarak (f=2) ytriitiilmesini vurguladiklar: baz1 oneriler "Ders igin
hazirlikli gelme" (O18) ve "...yakindan uzaga, ... (kendi kdy, kasaba, il, iilke gibi)" (O20)
seklindedir.

Paydas destegi. Tarih 6gretmenlerinin, tarih konularin1 6gretiminde 6grencilerin
ogrenme eksikliklerini gidermeye yonelik ¢oziim Onerilerinde paydaslarla is birligini (f=2)
ifade ettikleri baz1 &neriler sunlardir: "Aile egitimi" (O2) ve "Tiirkge dersinde kitap okuma

aligkanliginin kazandirilmasi” (O16).
Tarih Ogretmenlerinin Liseye Yeni Baglayan Ogrencilerin Tarih Disipliniyle liskili

Becerilere Sahip Olma Durumuna iliskin Goriisleri

Tarih 6gretmenlerinin goriislerine dayanarak, liseye yeni baglayan 6grencilerin tarih
disipliniyle iliskilendirilen becerilere sahip olma durumuna iliskin bulgulara Tablo 8 ve
Tablo 9’da yer verilmektedir.

Tablo 8
Tarih Ogretmenlerinin Ogrencilerin Tarih Disipliniyle Iliskili Becerilere Sahip Olma Durumuna
[liskin Goriisleri

Beceri Katilmiyorum  Kararsizzim  Katiliyorum
f f f
Zaman ve kronolojiyi algilama 11 5 7
Degisim ve siirekliligi algilama 10 5 8
Kanit kullanma 10 11 2
Mekan algilama 11 7 5
Harita okuryazarligi 20 3 -
Politik okuryazarlik 15 5 3
Elestirel diistinme 20 3 -
Arastirma becerisi 16 4 3
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Tablo 8'e gore, tiim tarih O0gretmenleri, liseye yeni baslayan Ogrencilerin harita
okuryazarligi (f=20) ve elestirel diisiinme (f=20) becerilerinden yoksun oldugunu
belirmektedir. Ayrica, tarih 6gretmenlerinin 6nemli bir ¢ogunlugu, 6grencilerin arastirma
becerilerine (f=16) ve politik okuryazarlik (f=15) becerilerine sahip olmadiklarini
diistinmektedir. Tarihsel diistinme becerilerinin temel bilesenleri olan zamani ve kronolojiyi
algilama (f=7) ile degisim ve siirekliligi algilama (f=8) becerilerine sahip olma durumuna
iliskin olumlu bir goriis sadece Ogretmenlerin yaklasik {igte biri tarafindan dile
getirilmektedir. Ne yazik ki, 6gretmenlerin sadece dortte biri 6grencilerin mekan algilama
becerisine, sadece onda biri ise kanit kullanma becerisine sahip oldugunu 6ne stirmektedir.

“Bu temel beceri disinda Ogrencide eksik buldugunuz bagka beceriler varsa
belirtiniz.” sorusuna yirmi {i¢ tarih 6gretmeninden sadece on besinin goriis bildirdigi
goriilmektedir. Fakat bu gortislerin altis1 degerlerle iliskili oldugu i¢in analiz edilmemistir.
Kalan dokuz 6gretmenden elde edilen bulgular Tablo 9'da sunulmaktadir.

Tablo 9
Tarih Ogretmenlerinin Ogrencide Eksik Gérdiigii Diger Becerilere Iliskin Goriisleri

Kategori Kod f
Kavrama becerisi Anlama, anlayarak calisma 2
Kitap okuma becerisi Okuma 2
Diger beceriler Gorsel okuma, arastirma, sosyal 5

katilim, ezber, empati

Tablo 9 incelendiginde tarih 6gretmenlerinin ilgili soruya yanit olarak 6grencilerde
eksik buldugu becerilerin kavrama (f=2), kitap okuma becerileri (f=2) ile birlikte okuma,
arastirma, sosyal katilim, ezberleme ve empati becerileri oldugu anlasilmaktadar.

lgili kategorilere iliskin 8gretmen goriisleri asagidaki bagliklarda sunulmaktadir.

Kavrama becerisi. Ogrencilerin kavrama becerilerinin eksikligine (f=2) dikkat ceken

tarih 6gretmenlerinin gorisleri su sekildedir:
“Okudugunu anlama becerisi” (O4),
“Ezber yerine anlayarak ¢alisma” Q7).

Yukaridaki goriisler incelendiginde, tarih Ogretmenlerinin liseye yeni baslayan
ogrencilerinin okudugunu anlamama ve ezber yapmaya yonelik olumsuz durumlarin
kavrama becerisinin yetersizligiyle iliskilendirdigi anlasilmaktadur.

Kitap okuma becerisi. Gortiis bildiren az sayidaki tarih 6gretmeninin “Okuma
alisgkanliinin olmamasi ...” (O8) ve “Okuma aliskanlig1 yok” (O22) yanitlariyla 6grencilerin
kitap okuma aligkanliklarindaki eksikliklere dikkat gektikleri goriilmektedir.

Diger beceriler. Tarih Ogretmenlerinin Ogrencilerde eksik oldugunu ileri
diisiindiikleri diger becerilerin (f=5) farklilik gosterdigi goriilmektedir. Bu goriisler su
sekildedir:
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“Empati kurma becerileri hig yok” (O5),
“Gorsel okuma becerisi” (016),

“Tarihsel konularla ilgilenme zaman zaman politik diizeyde olmakta ancak sosyal

medyada yazilanlarla yola ¢ikmaktadir. Aragtirma ve inceleme istegi yoktur” (O10),
“Ezber yapma” (O6),
“Sosyal katilim” (O13).

Yukaridaki ifadeler incelendiginde 6gretmenlerin 6grencilerin; empati kurma, gorsel
okuma, arastirma ve inceleme, ezber yapma ve sosyal katilim gibi becerilerde yetersiz
olduklar: yoniinde olumsuz goriis bildirdikleri dikkat ¢cekmektedir.

Tarih Disipliniyle Ilgili Kazanilamayan Becerilerin Gelistirilmesine Yonelik Sosyal

Bilgiler Egitimi Baglaminda Bulgular

Tarih Ogretmenlerine yoOneltilen "Eger Sosyal Bilgiler egitimi baglaminda
kazanilamayan becerilerin gelistirilmesine iliskin Onerileriniz varsa liitfen yaziniz."
sorusuna sadece on bes 0gretmenin goriis bildirdigi goriilmektedir. Bu goriislerden elde
edilen bulgulara Tablo 10’da yer verilmektedir.

Tablo 10
Tarih Ogretmenlerinin Kazanilamayan Becerilerin Gelistirilmesine Iliskin Sosyal Bilgiler Egitimi

Baglaminda Onerileri

Kategori Kod f
Aktif 6gretim yontem ve tekniklerini Tarihi geziler, uygulamali ¢calismalar, 7
kullanma arastirma yaptirma, ornek olay, grup
calismasi, etkin katilim
Ogretim materyalleri kullanma Gorsel igerik, 3 Boyutlu materyaller, harita 3
kullanma
Kitap okuma aligkanligi kazandirma Kitap okuma, okumaya tesvik 3
Sorgulama becerileri gelistirme Sorgulama, felsefenin derslere 2
entegrasyonu
Diger Egitim paydaslarmin ¢agin ihtiyaglarina 3

uygun egitilmesi, farkl tilkelerin 6rnek
alinmas;, tek disiplinli yaklagim

Tablo 10 incelendiginde, tarih Ogretmenlerinin kazamilamayan becerilerin
gelistirilmesi i¢in en ¢ok aktif 6gretim yontem ve tekniklerinin kullanimini tesvik ettigi (£=7)
goriilmektedir. Diger oneriler arasinda; 6gretim materyallerinin kullanimi (f=3), 6grencilere
okuma aliskanlig1 kazandirma (f=3), sorgulama becerilerinin gelistirilmesi (f=2) ve “Diger”
kategorisi altinda (f=3), gelismis tiilkelerin egitim sistemlerinden Ornek alinmasi, tek
disiplinli bir yaklasim benimseme ve egitim paydaslarinin yeni kusagin ihtiyaclarina gore

egitilmesi gibi fikirlere rastlanmaktadir.
lgili kategorilere iliskin 6gretmen goriigleri asagida bagliklar altinda sunulmaktadir:
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Aktif 6gretim yontem ve tekniklerini kullanma. Tarih 6gretmenlerinin cogunlugu,
Sosyal Bilgiler egitiminde elde edilemeyen becerilerin gelistirilmesi igin cesitli ogretim
yontemleri ve tekniklerinin kullanimi (f=7) tesvik edici Oneriler sunmaktadir. Bu

onerilerden bazilar1 sunlardir:
“... tarihsel bolgeleri gezdirilmeli...” (O10),
“Uygulamaya yonelik ¢alismalar olabilir” (O11),
“... aragtirmaya ydnlendirilmeli” (O2),
“Ornek olay ¢oztimlemesi” (O16),
“Grup caligmasi yapilmali” (O21).

Yukaridaki gortigler incelendiginde tarih Ogretmenlerinin kazandirilamayan
becerilerin gelistirilmesine iligkin tarihi alanlara gezi, etkinlik temelli ¢calismalar, arastirma
odevleri, grup calismalar1 ve Ornek olay incelemesi gibi aktif Ogretim yontem ve
tekniklerinin kullanimini tavsiye eden 6neriler sunduklar1 goriilmektedir.

Kitap okuma aliskanlig1r kazandirma. Sosyal Bilgiler egitiminde elde edilemeyen
becerilerin gelistirilmesi konusunda goriis bildiren tarih 6gretmenleri genellikle "okuma
aligkanhigi kazandirma" (O4), "okumaya ve hikaye anlatmaya yonlendirme..." (O10), ve
"Ogrencilere genis kapsamli okuma yapmalari tesvik edilmelidir’ (O22) gibi 6nerilerde
bulunmaktadir.

Ogretim materyalleri kullanmak. Tarih dgretmenlerinin 6gretim materyallerinin
kullanomu (f=3) yoluyla Sosyal Bilgiler egitiminde elde edilemeyen becerilerin
gelistirilmesine yoOnelik ileri siirdiikleri oneriler su sekildedir:

“..fazla gorsel kullanmak” (O13),

“Derslerimizi gorsel medya takviyesi ile islemeli ve ders kaynagi olarak tiim diinya
cografyasini 3D olarak sunabilecegimiz bir kaynak olmali” (022),

“... Harita bilgisi artirilmal1” (O2).

Yukaridaki goriisler incelendiginde, tarih Ogretmenlerinin, elde edilemeyen
becerilerin gelistirilmesi i¢in gorsel igerik, harita kullanimi, gorsel medya ve 3D materyalleri
iceren Onerilerde bulundugu goriilmektedir.

Sorgulama becerileri gelistirme. Sosyal Bilgiler egitiminde elde edilemeyen
becerilerin gelistirilmesi konusunda goriis bildiren bazi tarih Ogretmenleri (f=2),
ogrencilerin sorgulama becerilerinin gelistirilmesini onermektedir. Bu 6gretmenlerden biri
dogrudan "Sorgulama ve bilgi analizi" (O6) ifadesini kullanirken digeri "Felsefe derslerinin
de dahil edilmesi gerektigini" (O7) vurgulayarak Sosyal Bilgiler miifredatina felsefe
derslerinin eklenmesinin gerekliligine dikkat ¢cekmektedir.
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Diger. Sosyal Bilgiler egitiminde elde edilemeyen becerilerin gelistirilmesi
konusunda goriis bildiren bazi tarih 6gretmenleri (f=3) kategorize edilemeyen cesitli
goriisler sunmaktadir. Bu goriisler su sekildedir:

“Bu konuda gelismis tiilkelerin egitim sistemleri incelenip iilkemize uyarlanmasi
gerektigini diisiiniiyorum” (O18),

“Her seyi 0gretmeye calisinca higbir sey 6gretemiyoruz. Daha sade miifredat olmali
ve Tiirkge, Matematik gibi Tarih... miifredatlar1 olmali ve birbirlerini tamamlayici
biitiinleyici olmali” (020),

“Ailelerin egitilmesi, 6gretmenlerin bu yeni kusagin ihtiyaclarina gore kendilerini
gelistirmeleri” (O5).

Yukaridaki goriigler incelendiginde, tarih 6gretmenlerinin Sosyal Bilgiler egitiminde
beceri gelistirilmesine yonelik, gelismis tilkelerin egitim sistemlerini 6rnek almak, bir¢ok
disiplinde oldugu gibi tarih derslerini tek disiplinli bir yaklasimla 6gretmek ve yeni neslin
ihtiyaclarina gore aileleri ve Ogretmenleri egitmek gibi Oneriler gelistirdikleri
goriilmektedir.

Sonug

Bu calisma, tarih 6gretmenlerinin liseye yeni baslayan 6grencilerin sinif i¢i 6grenme
ortamlarinda hazir bulunusluk diizeyinde sahip olduklar: bilgi ve beceri boyutlarindaki
eksikliklerini tespit etmek ve bu sorunlara Sosyal Bilgiler egitimi baglaminda ¢6ziim
onerileri getirmek amaciyla yapilmigtir. Arastirma sonuglarina gore, tarih 6gretmenlerinin
onemli bir kismu liseye yeni baslayan 6grencilerin hazir bulunugluk diizeyinde tarih bilgisi,
temel kavram bilgisi ve okudugunu anlama konularinda 6nemli eksiklikleri oldugunu
belirtmislerdir. Bu eksiklikler arasinda en 6nemli sorunun 6zel ve genel tarih konulari
hakkinda bilgi eksikligi oldugunu ifade etmislerdir. Yilmaz ve Kaya (2011) arastirma
sonuglarinda benzer bir soruna dikkat ¢ekmislerdir. Arastirmalarinda sorunun kaynagini
Sosyal Bilgiler programinda tarih konularina yeterince yer verilmemesi ve ders kitaplarinda
bu konularin basitlestirilmis ve ytiizeysel islenmesi olarak agiklamislardir. Benzer bir
calismada Acar (2003) ve Arslantas (2006) 6 ve 7. smif Sosyal Bilgiler ders igeriginin
olusturulmasinda bazi tarih konularina yiizeysel olarak yer verildigini, bazilarinda ise
ogrencilerin 6grenme diizeylerinin goz ardi edildigini belirtmislerdir. Arastirma sonuglars,
Sosyal Bilgiler derslerinde tarih konularmin daha yiizeysel ve 6grenci seviyesine uygun
olmadigini gostermektedir.

Arastirma sonuglariyla uyumlu bir sekilde oOgrencilerde temel kavram bilgisi
eksikligine dikkat ceken Yilmaz ve Kaya (2011, s. 89), calismalarinda Sosyal Bilgiler
ogretmenlerinin Sosyal Bilgiler ders kitaplarinda tarihsel kavramlarin ve devlet isimlerinin
farkli isimler altinda verildigini, tarihsel kavramlarin tutarli kullanilmadigini, isimlerinin

degistigini ve bu durumun Ogrencilerde kavram karmasasma zemin hazirladigini
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belirtmislerdir. Kostiiklii (2011, s. 311), tarih Ogretiminde de istenilen basarmin elde
edilebilmesinde kavramlarin dogru kullaniminin ¢ok 6nemli oldugu yoniinde gortisler ileri
sirmiis ve “Tuirkiye’deki tarih arastirmalar: ve 6zellikle tarih ders kitaplarinda bu konuda
ciddi problemlerin” bulundugunu ve sorunun “Bati’da gelisen modern tarih ve
oryantalizmin tesirlerinden, postmodern tarih anlayisi ve bazi ideolojik yaklagimlardan
kaynaklandigimi” belirtmistir. Bu goriis, sorunun kaynaginin sadece Sosyal Bilgiler egitimi
acgisindan degil, daha genis bir baglamda degerlendirilmesi gerektigini ortaya koymaktadir.

Tarih 6gretmenleri 6grencilerin hazir bulunusluk diizeyinde rastladiklari sorunlarin
en Onemli nedeninin motivasyon eksikligiyle agiklamiglardir. Alan yazinda birgok
calismada Sosyal Bilgiler 6gretmenlerinin tarih konularinin 6gretiminde 6grencilerin derse
olan ilgisizliklerinden yakindiklar: bildirilmistir (Goksu, 2020; Goneng & Agikalin, 2016;
Yilmaz & Kaya, 2011; Tokdemir ve Hayta, 2014). Tarih egitimiyle ilgili bir¢ok ¢alismada bu
sorunun kaynagi olarak MEB’in 6denek yetersizligi ve okullarda derse iliskin teknolojik
donanim ve 0gretim materyallerine erisimde yasanan sorunlar (Er & Bayindir, 2016; Ulusoy
& Giiliim, 2009), tarih konularma uygun yontem/teknik ve materyallerin kullanilmamasi,
asirt  prosediir ve sorumluluklardan olusan biirokratik engeller karsisinda
ogretmenlerin/idarecilerin okul dis1 gezi gozlem faaliyetlerinde mesuliyet almak
istememeleri (Atbasi, 2007; Er & Bayindir, 2016; Kaya & Giiven, 2011), ders i¢in ayrilan
sirenin kisitli zaman olmasi ve gereksiz ayrintilara/tekrarlara bogulmus ders kitaplar
gosterilmektedir (Goksu, 2020; Goneng & Agikalin, 2016; Tokdemir ve Hayta, 2014; Yilmaz
ve Kaya, 2011). Ayrica Goneng ve Agikalin (2016), 6gretmenlerin derslerdeki olumsuz
tutum ve davraniglarimin Ozellikle Sosyal Bilgiler dersindeki tarih konularmimn
sevilmemesine yol actigina dikkat cekmistir.

Tiinkler (2019) 6grencilerin Sosyal Bilgiler dersine yonelik motivasyon kaynaklarim
belirlemeyi amagladig1 calismasinda olumlu motivasyon kaynaklarini incelediginde "tarih

nmnon

konularini sevme", "tarihe merakli olma", "tarihi, kiiltiirel ve cografi konular hakkinda bilgi
sahibi olma" ve "tarih Ogretmeni olmay1 isteme" gibi i¢sel motivasyon kaynaklarina
rastlanmistir. Ayni ¢alismada 6grencilerin tarih konularmin giinliik yasamlarinda faydali
olmasi, kimliklerinin olusumunda etkili olmasi1 ve sorgulama becerilerini gelistirmesi gibi
dissal motivasyon kaynaklarina da isaret edilmistir. Ancak Tiinkler (2019) ¢alismasinda
ogrencilerin tarih konularmi sevmemesi ve tarihin ezber bir ders olarak gormesi gibi
nedenlerin olumsuz motivasyon kaynag olusturduguna yonelik goriisler de bildirmistir.
Benzer gsekilde Kaya ve Giiven (2012) c¢alismalarinda oOgrencilerin tarihten
gecmislerini/atalarint  0grendiklerini, tarihi zevkli ve eglenceli bulduklarini, tarih
ogrenmekten biiyiik Olciide keyif aldiklarini ancak tarihin anlasilmasi zor, sikici1 konulardan
olusmasi, ezbere dayali, cansiz ve monoton konulardan olusmas: ve 6gretmenin tutumlar:

nedeniyle bazen tarih 6grenmekten sikildiklarini hatta sevmediklerini belirtmistir.

Velayutham ve Awang'a (2023) gore, Ogrenciler tarihi genellikle ilham verici

olmayan ve yalnizca gergeklerin ve verilerin bir derlemesi olarak algilamakta ve bu da
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konuya ilgi duymamalarina yol agmaktadir. Velayutham ve Awang'in isaret ettigi bu sorun,
anlamli ve motive edici 9¢renmenin 6nemine bir kez daha dikkat gekmektedir. Ogrencilerin
tarihe karsi ilgisiz tutumu ulusal bir sorun olmanin 6tesindedir. Farkh tilkelerde yapilan
calismalarda bu sorunun nedenleri arastirilmistir: Angvik ve Von Borries (1997) tarafindan
1994 yilinda yapilan uluslararas: karsilastirmali bir ¢alismada, Almanya, Danimarka ve
Hollanda'daki 14 yasindaki ogrencilerin Avrupali akranlarma gore tarihin "6lii ve bitmis
olduguna ve simdiki hayatimla higbir ilgisi olmadigina" inanma olasiliklarinin daha ytiksek
oldugu bulunmustur. Hollandali lise 6grencileriyle yapilan bir ¢alismada, 6grencilerin
tarihi, Ingilizce, ekonomi ve matematikten 6nemli Sl¢iide daha az yararli bulduklari
bildirilmigtir (Akt. Straaten vd., 2016). Haydn ve Harris (2010) ¢alismalarinda, birgok
ogrencinin tarihin neden yararli veya 6nemli oldugunu ve konuyu 6grenmenin amaclarimin
ne oldugunu bilmedigini tespit etmistir. Arastirmacilara gore, Ogrenciler bu soruyu
yanitlayamazlarsa, gecmisi kisisellestirme ve kendi yasamlariyla ilgili gorme olasiliklar
azalir. Bu sonuglar1 géz oniinde bulundurarak program tasarimcilarinin, 6gretmenlerin ve
ogrencilerin tarih egitiminin genel amaclar ve ilgili icerik hakkinda netlige sahip olmalar:
gerektigine dikkat cekmektedirler.

Bu ¢alismada, tarih 6gretmenleri 6grencilerin hazir bulunusluk seviyelerini etkileyen
motivasyon eksikligi basta olmak tizere, 6grencilerin okuduklarini anlamama, kitap okuma
aligkanliklarinin  olmamasi, yetersiz c¢alisma aliskanliklari, derslerde basarisiz olan
ogrencilerin smif tekrar1 olmamasi, sinav odakli egitim sistemi ve ogretim programlarinda
tarih konularina yeterince yer verilmemesi gibi gesitli sorunlari siralamislardir. Benzer
sekilde, Goneng ve Acikalin (2016) tarafindan yapilan bir calismada, Sosyal Bilgiler
derslerinde Ogrencilerin "etkinliklere isteksiz olmalari, odevlerini yapmamalar1 veya
isteksizce yapmalari, ders materyallerini getirmemeleri, derslerine sinavlara odaklanarak
diizenli calismamalari, derste not almamalar1 ve baz1 6grencilerin tarihe kars1 6n yargil
olmalar1” gibi durumlar nedeniyle "derslerin bazen iskenceye dontistiigti" bildirilmistir.
Sinav odakli egitim sistemiyle ilgili sorunlarin tarih egitimine etkisi, bir¢ok arastirmanin
sonuglarinda gortilmiistiir (Bal, 2011, Goneng & Acikalin, 2016; Kaya & Giiven, 2012;).
Akdemir’e (2006) gore tarih derslerinde 6grenciler “0gretilen konularin sinavda kendilerine
bir katkist “Olur mu?”, “Olmaz m1?” diye diistinmektedirler (Akt. Bal, 2011, s. 374). Kaya
ve Giiven (2012) yaptiklari arastirmada 7. sif 6grencilerinin yalnizca %17,8'inin tarih
konularini 6grenmenin “smavlarda, derslerde ve egitimde” kendilerine basar:
saglayacagina dair gortisler bildirmislerdir. Bu sonuglar, sinav kaygisiyla yonlendirilen
egitimin, 6grencilerin tarih konularina ilgisini ve merakini artirmak yerine sinava odakl
ogrenmeleri tesvik ettigini diistindiirmektedir. Belirlenen bu sorunlar, 6grencilerin tarih
konularina ilgi duyma ve anlama sorunlarini derinden etkilemektedir. Ogrencilerin tarih

ogrenmeye istekli olmalari, tarih egitimi i¢in son derece 6nemlidir.

Ogrencilerdeki motivasyon eksikligi sorununun iistesinden gelmek icin tarih
ogretmenleri 6grencileri ezbercilikten uzaklastirmaya ve anlamli 6grenmeyi saglamak icin
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bilginin yeniden {iretilecegi aktif Ogrenme ortamlar1 yaratmaya yonelik Onerileri
sunmuslardir. Diger sorunlarin ¢oziimiine yonelik harita ve diger gorsel materyallerle
destekli 6gretim, tarihi mekanlara gezi ve gozlem yapma, konularin 6gretim ilkesine uygun
bir sekilde aktarilmasi, kitap okuma aliskanliginin kazandirilmasi, tarihsel kavrama
becerilerini gelistirme ve smav odakli 6grenme yerine 6grenme ihtiyaglarimi karsilayacak
ortamlarin olugturulmasi gibi ¢oziim Onerilerini ileri stirmiislerdir. Ayrica, degerlendirme
yontemlerinde diizenlemeler yapilmasi, ders kitaplarinda temel kavramlarin 6gretilmesi,
ders kitaplarmin gozden gecirilmesi, velilerden ve diger paydaslardan destek alinmasi
gerekliligini dile getirmislerdir. Bu Oneriler arasinda, degerlendirme yontemlerinde yapilan
diizenlemelere iligskin farkli goriisler bulunmaktadir: Bazi tarih 6gretmenleri, test teknigi ve
smav odakli bir egitimi reddederken, digerleri ise Ogrencilerin giidiilenmesi ve hazir
bulunusluk eksikliklerinin ¢6ziilmesinin, bol miktarda soru ¢oziimii ve sinav odakli bir
egitim yaklasimiyla miimkiin olabilecegini savunmuslardir. Goneng ve Agikalin (2016, s.
31) ise "Ogrencilerin kitap okuma aligkanliklar1 olmadigimi ve climle kurmada
zorlandiklarim1” bildirerek Ogretmenlerin sinavlarmi genellikle ¢oktan seg¢meli olarak
hazirladiklarini belirtmislerdir. Bu sonuglar, tarih konularmi degerlendirme tekniklerinin
tarih biliminin dogasiyla uyumlu olmadigini ve degerlendirme tekniklerinin 6gretmen
yaklasimlarina gore farklilik gosterdigini gostermektedir. Oysaki tarih egitiminde tarihin
dogasmma uygun olarak gerceklestirilecek bir Ogrenme yaklasimi, farkli kurum ve
kuruluslarla ig birligi icerinde genis kapsamli projeler, performans 6devleri, tarihi mekanlar
ve miize gezileri, okuma etkinlikleri, tarihi film, belgesel vb. izleme etkinlikleri ve drama
gibi farkl tiirde etkinliklerle aktif bir 6grenme ortami olusturulabilir. Bu ortamda alternatif
degerlendirme tekniklerini kullanarak ders sikici olmaktan kurtarabilir.

Tarih Ogretmenlerinin Ogrencilerin hazir bulunusluk diizeyinde rastladiklar:
sorunlara iligkin ileri siirdiikleri Oneriler arasinda ders saatlerinin artirilmasi, program
iceriginin sadelestirilmesi, igcerigin kronolojik olarak diizenlenmesi ve daha fazla akademik
bilgi aktarilmasma yoOnelik goriislere rastlanmistir. Bu goriislerin Sosyal Bilgiler
miifredatinin diizenlenmesiyle iligkili oldugu goriilmiistiir. Benzer sekilde Goneng ve
Acikalin (2016) arastirmalarinda 6gretmenlerin “sosyal bilgiler 6gretim programinda ¢ok
fazla konu olmasi, tarih konularinda kronolojik siraya 0zen gosterilmemesi, bolgesel
farkliliklar gozetilmeden hazirlanan bir program olmasma” yonelik elestirilerini
bildirmislerdir. Bu arastirma sonugclar1 Sosyal Bilgiler derslerindeki tarih konularmin
lisedeki tarih konularimi kavramada Ogrencilerin hazir bulunusluk diizeyini yeterince
saglanamadigini ortaya koymustur. Ancak, Sosyal Bilgiler 6gretmenlerine gore Sosyal
Bilgiler programindaki tarih konularinin igerigi bazen yetersiz ve yiizeysel (Goksu, 2020)
bazen de fazla olabilmektedir (Goneng & Acikalin, 2016). Bu fazlalik bazi1 ¢alismalarda
“kiiltiirel tarihten ziyade siyasi tarih konularmin agirlikli olmasi” olarak bildirilmistir
(Oztas & Turan, 2009, s. 912). Sosyal Bilgiler ve tarih 8gretmenleri tarafindan diizenlenen
ortak calistaylar, Ogrencilerin, velilerin ve diger paydaslarin goriislerini de iceren
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calismalarla birlikte, tarih egitimindeki sorunlar1 belirlemeye ve kalici ¢oziimler

gelistirmeye katki saglayabilir.

Tarih 6gretmenlerinin goriislerine dayanan arastirma sonuglari, 6grencilerin zaman
ve kronoloji algisi, degisim ve stireklilik algisi, mekan algis: ve kanit kullanma gibi tarihsel
diistinme becerilerine yeterince sahip olmadiklarini gostermistir. Cok sayida galisma,
ogretmenlerin ¢ogunlugunun da arastirma, degisim ve siireklilik algisi, elestirel diisiinme,
kanit kullanma, mekan algisi, politik okuryazarlik ve zaman ve kronoloji algis1 gibi
becerilerde kendilerini "yetersiz" hissettiklerini ortaya koymustur (Cetin, 2022; Seker, 2021).
Nitekim, Celikkaya vd., (2019) Sosyal Bilgiler 6gretmenlerinin ziimre toplantilarinda
ogrencilerde gormek istedikleri beceriler arasinda "finansal okuryazarlk, kamt kullanma,
konum analizi, mekan algis1 becerilerini" hi¢ ifade etmedikleri ve "gozlem, politik
okuryazarlik" becerilerini ise ¢ok az dile getirdiklerini bildirmistir. Alan yazindaki
arastirma sonuglari, Ogrencilerin tarihsel diistinme becerilerine yeterince sahip
olamamalarinin 6gretmen kaynakli sorunlarla kismen agiklanabilecegini gostermektedir.
Bu nedenle, Sosyal Bilgiler 6gretmenlerine tarihsel diisiinme becerileri hakkinda hizmet igi
egitimler ve lisans programlarindaki 6gretmen adaylarmma beceri kazandirma odakl
se¢meli/zorunlu derslerin verilmesi 6nemlidir. Sosyal Bilgiler derslerinde tarihsel kavrama,
tarihsel diistinme ve diger becerilerini gelistirecek aktif 6gretim yontem ve teknikleri,
ogrencilerin ilgisini ¢ekecek okul dis1 mekanlara geziler, kamit temelli 6grenme metodu
(glnliikler, biyografiler, hatiratlar, seyahatnameler, gazeteler vb. kaynaklardan olusan
kanitlar), kullanilabilir. Ancak, tarih 6gretmenlerinin goriislerinde belirtildigi gibi, beceri
egitimi yalnizca Sosyal Bilgiler dersleriyle degil, paydas destegi igeren biitiinciil bir egitim
yaklasimiyla gelistirilebilir.

Arastirma sonuglari, liseye yeni baslayan ogrencilerin genellikle tarih derslerine
ilgisiz olduklarmi, konulari sikict bulduklarini, tarihsel kavramlar1 anlamakta
zorlandiklarini, genel tarih bilgisinin eksik oldugunu ve tarih disiplinine 6zgii birgok
beceriye yeterli diizeyde sahip olmadiklarim1 gostermistir. Arastirmada, tarih egitimine
iliskin sorunlarin ¢dziimiinde anlaml ve 6grencileri motive edici 6grenmenin 6nemini bir
kez daha anlasilmistir. Sosyal bilgiler egitiminden baslayarak tarih bilgisinin giinliik yasam
deneyimleri ve gercek yasam sorunlariyla iliskilendirilmesi olduk¢a énemli gortinmektedir.
Bununla birlikte, stnav odakli egitim sisteminden uzaklasmak ve tarih derslerine daha fazla
onem vermek gerekmektedir. Bu, amagcla tarih derslerinin Sosyal Bilgiler miifredatinda
daha genis bir yer bulmasi veya ayr1 bir disiplin olarak sunulmas: diisiiniilebilir. Aktif
Ogretim yontem ve tekniklerinin benimsenmesi ve okul dis1 0grenme ortamlarindan
taydalanilmasi tarih ogretiminin daha etkili hale gelmesini saglayabilir. Ayrica Sosyal
Bilgiler ders kitaplarinin hazirlanmasinda uzman bir komisyonun gorev almasi da
onemlidir. Bu komisyon igerisinde tarih alaninda bir uzman, 6l¢gme degerlendirme uzmani
ve gorsel tasarimcr gibi gesitli uzmanlar1 icermeli ve kitab1 kullanacak 6grencinin de
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gortislerini dikkate alinmalidir. Bu sekilde, tarih 6gretimi daha anlamli hale gelirken ve

ogrencilerin daha fazla motive edecegi stiphesizdir.

Katki Orani Beyani: Yazarlar, arastirmanin planlamasimdan sonug raporunun yazilmasina
kadar gegen biitiin siirecte ¢alismaya esit oranda katki saglamislardir.

Destek ve Tesekkiir Beyani: Bu arastirmay1 desteklemek i¢in dis fon kullanilmamustir.

Cikar Catismasi Beyani: Yazar(lar) ¢cikar catismasi olmadigini beyan eder.
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