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Abstract

One significant challenge in Social Studies classes is students” struggle to grasp abstract concepts
appropriate to their age. To address this issue, abstract topics outlined in the curriculum must be
translated into more tangible forms tailored to student's comprehension levels, which necessitates
the utilization of diverse teaching materials. Any material aligned with course objectives facilitates
student comprehension. Biographies are one of the materials employed in classes. This study aims
to investigate the impact of incorporating biography into Social Studies class instruction on
students' academic achievement. The research problem focuses on examining whether there is a
significant difference in academic achievements between students in the experimental group,
which is taught with biographies (the experimental group), and those instructed through a
program-based approach in the control group. To address this research question, a pre-test-post-
test control group experimental design was adopted, which involved forming two groups through
impartial assignment. One of these groups is the experimental group, and the other is the control
group. In the implementation of this research, a pre-test was administered to the experimental
and control group students. Subsequently, during Social Studies instruction, the experimental
group received lessons explained using the biography method, while the control group followed
the standard program-based approach. Measurements were taken before and after the experiment
in both groups. The collected data were analyzed using the SPSS package program. The findings
revealed that using the biography method in Social Studies instruction had a positive effect on
students’” academic achievement.
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Introduction

Education is an ongoing process throughout an individual's life, carried out
according to a specific program and plans, facilitating the achievement of both societal and
individual goals (Baytekin, 2011). Akytiz (2008), who has broadened the scope of education
through his work, defines education as the entirety of activities that help an individual
develop physically, mentally, socially, and emotionally in the most appropriate manner and

acquire new goals and knowledge that are aligned with these aims.

The overarching aim of education is expressed as enabling the individual to adapt to
society, to be accepted within the community, and to act in a controlled and supervised
manner during the process of self-actualization. The Social Studies course integrates the
subject fields of social sciences into a comprehensive teaching program at the primary
education level. The targets of Social Studies are to help individuals adapt to society as
active citizens, consider their own needs and those of the society they live in, and contribute

to the creation of a healthy society.

The Social Studies course is deeply intertwined with society. A successfully taught
Social Studies course mentors individuals in understanding rights, law, justice, respect for
society, and self-actualization. Therefore, various educational and instructional materials
are used in Social Studies, just as in other subjects. One of these materials is the biography,
a genre of literature. Social Studies is not confined to a single discipline; it encompasses
multiple disciplines. There are interdisciplinary transitions between literature and Social
Studies, which enrich the use of materials in the Social Studies curriculum. Particularly
when teaching historical topics, biographies are used in Social Studies to concretize abstract

concepts for individuals.

Defining the discipline of Social Studies is much more challenging than defining
other disciplines. This is because Social Studies is a multidisciplinary field (Doganay, 2002).
Social Studies is a field of study aimed at enabling primary school institutions to educate
skilled, responsible, and conscious citizens. It involves selected topics from the social
sciences, providing students with the fundamental knowledge, skills, behaviours, and

values of the social domain (Er, 2005).

The Social Studies course can play an effective role in terms of international
citizenship as well as national citizenship skills. Barr et al., (2013) have stated that although
the methods of Social Studies are distinct from each other, it can be regarded as a tool used
in the transition to global citizenship, and they have emphasized "citizenship" when
describing Social Studies. The National Council for the Social Studies (NCSS) has defined
Social Studies as follows: Social Studies is a system that aims to impart citizenship

JOUR

§ ﬁlsmmr EDUCATION 261



The effect of using biography in social studies teaching on academic success

competencies by integrating the disciplines of arts, literature, and social sciences through an
interdisciplinary approach. In school curriculum, Social Studies brings together appropriate
and relevant content from anthropology, archaeology, economics, geography, history, law,
philosophy, political science, psychology, religion, sociology, art, literature, mathematics,
and natural sciences to offer a coherent and purpose-driven field of study. The primary goal
of Social Studies is to support young people in enhancing their ability to make decisions
based on reason and in the public interest, as citizens of an interdependent, culturally
diverse, and democratic system (NCSS, 1993).

The introduction and advocacy of Social Studies as a subject in primary and
secondary schools, like other disciplines, was proposed by the French intellectual Condorcet
(1743-1794) (Dilaver & Tay, 2008). The societal, cultural, and economic changes occurring in
the United States led to migration movements. This wave of migration, accompanied by
industrialization, urbanization, security issues, racism, and the need for citizenship
awareness, accelerated the inclusion of Social Studies in the educational curriculum to

address these pressing problems and foster national consciousness (Safran, 2008).

The development of Social Studies education in a modern sense occurred more
rapidly in the United States compared to other countries. This was due to the country's
cosmopolitan structure, formed by a migration movement resulting in a diverse society
comprising people from various nations, and American leaders used education not only as
a goal but also as a means for these immigrants to assimilate into society. Therefore, the
National Education Council of the country convened to include Social Studies as a discipline
within the educational curriculum with the aim of embedding Anglo-Saxon culture into
society (Bilgili, 2009).

During the Ottoman Empire, people were taught social values considered as Social
Studies, along with the religious beliefs held by individuals. Within the Ottoman
educational curriculum, Geography and History, which are fundamental disciplines of
Social Sciences, were included in school programs for the first time during the Tanzimat
period. In 1869, during the Tanzimat Era, Geography and Ottoman History were included
in the curriculum of male secondary schools (riistiye) under the Maarif-i Umumiye
Regulation. Geography and Brief History were included in the curriculum of female
secondary schools (kiz riistiye), which are now equivalent to high schools (lises). In the
curriculum of institutions known as Dariilfiinuns, which are predecessors of universities,
General History, History Science, and History of Natural Sciences replaced subjects like

General History and Geography (Akytiiz, 2008).
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In the primary school curriculum of 1936, it is possible to consider history,
geography, family studies, and homeland knowledge as part of Social Studies education.
The curriculum contained the rules of education and teaching in primary schools, the
objectives of primary education, and the goals of the subjects included in the educational
program (Ustel, 2016). In the 1948 primary school education program, geography and
history courses were retained, and the subject previously known as "homeland knowledge"
was renamed "citizenship knowledge," while the class hours remained unchanged (Ministry
of National Education, 1948). In Turkey, Social Studies first appeared as a subject name in
educational programs in 1968; however, the subject areas taught under Social Studies have
encompassed a long historical period beyond that era (Aslan, 2016). By the academic year
1985-1986, while Social Studies was taught in primary school, its name was changed in
middle school to "national history" and "national geography" in the curriculum (Deveci,
2011). In 1997, Social Studies officially began to be taught as a subject in the 4th and 7th
grades (Ministry of National Education, 2017).

The objectives of Social Studies education include fostering sensitivity towards the
political, economic, traditions, and customs dynamics within the current society. Therefore,
despite the continuity of societies and states from the past to the present, Social Studies can
yield various outcomes than intended. However, due to its role in transmitting the
experiences of people living in diverse geographical areas, it is known that there is some
scientific and educational consensus on the goals of Social Studies education in modern
communities today (Aslan, 2016). The educational objectives of the Social Studies course
aim to equip individuals with skills, values, knowledge, and behaviours, and it is expected
that these objectives fulfil the intended purposes from every perspective (Beldag & Aktas,
2016). In achieving these objectives, Social Studies draws upon various fields such as
geography, history, sociology, law, economics, and one of these utilized fields is literature
(Degirmenci, 2018).

Literature is the coherence created by combining and assembling real or potentially
experienced events, situations, or subjects chosen by the artist in a deliberate manner with
selected words that evoke interest and curiosity. Literary works are creations written or
composed with an artistic purpose, driven by aesthetic concerns (Tural, 2000). The
relationship between Social Studies and literature has been a topic of discussion and debate
from the past to the present, yet it has never lost its relevance. Education philosophers in
the early 19th century emphasized the importance of literature in positively altering
students' perceptions of the social sphere. Over time, many viewpoints supporting this
notion have emerged. One such viewpoint is that literary works contribute to an

individual's understanding and learning of the past (Johnson, 1925).
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Biographies are literary works that document and examine the lives of notable
individuals, highlighting their accomplishments throughout their lives (Oguzkan, 2000).
Biography is recognized as the historical account of individuals' lives. Within social life,
biographies serve as a form of literature, whether short or long, written in an objective
manner based on documented evidence, focusing on individuals who have made
contributions to society in fields such as politics, science, art, finance, literature, sports, and

others, aiming to benefit the community (Kaymakci, 2014).

In the field of educational sciences, biography is accepted as a method to investigate
and organize educational objectives and historical subject areas by utilizing important
figures throughout history (Onciil, 2000). Individuals who have played significant roles in
the innovations and developments across various fields of society are portrayed in
biographies through their attitudes demonstrated during upbringing, events they have
experienced, and their activities as prominent figures and group members. Biographies also
encompass their thoughts, imagination, feelings, and literary works. It is essential for
biographies to be as objective as possible, grounded in evidence. The most significant
characteristic of biographies is the identification of primary sources feeding into the
portrayal of the individual and the events in their environment, ensuring they are passed

down to future generations (Agca, 1999).

In Social Studies, the primary goal is to cultivate students who will be future citizens
capable of problem-solving and decision-making, thereby preparing them to become
effective citizens in the future—individuals who are aware of their rights, knowledgeable
about their responsibilities within society and the state (Oztiirk, 2009). In a constantly
altering world, Social Studies supplies a broad field of activity for individuals to understand
and find solutions to their environments and each other. The use of biography, particularly
as a literary genre, has been supported by educators during the teaching of Social Studies
(Kaymakar & Er, 2014), becoming actively utilized as educational material (Oztiirk &
Otluoglu, 2003). From this perspective, biographers are seen somewhat as historians. The
topics covered in biographies allow students, who follow individuals' lives, to compare the

past and present (Erdem, 2010).

Events that occur within a period, no matter how chronologically ordered they are
presented, cannot be understood concretely and realistically by students unless they are
contextualized akin to a person's life. When the lives of noteworthy individuals are
documented, the traditions, spirit, and characteristics of the era are revived and brought to
life in the eyes of children. Individuals featured in biographies not only represent their era

but also reflect the aspirations, sacrifices, and ideals of their people. Especially in lessons
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where an idea or era is portrayed, without showcasing the lives of its representatives, the

desired outcome cannot be achieved (Er, 2005).

In the Social Studies elementary school textbooks, biographies are included as part
of the curriculum. Below are the sections where biographies are featured in the Social

Studies textbooks for grades 4, 5, 6, and 7:

In the 4th Grade Social Studies textbook, various biographies are included within
thematic units. Biographies of thirteen individuals are explored in the units on "Individual
and Society," "Culture and Heritage." The goal is to combine these biographies with achieve

three specific learning outcomes for students.

In the 5th Grade Social Studies textbook, biographies of individuals who have
excelled in different fields are utilized within the scope of learning areas such as "Science,
Technology, and Society," "Global Connections." Four learning outcomes are targeted by
utilizing biographies. Biographies used include those of prominent figures such as Albert
Einstein, Isaac Newton, Prof. Dr. Aziz Sancar, Cahit Arf in the unit on "Common
Characteristics of Scientists and Scientific Ethics"; Mehmet Akif Ersoy in the unit on "Our
Flag and National Anthem"; and Alexander Graham Bell, Wilbur-Orville Wright, Ali Kuscu,

Ibn El-Heysem, Voltaire, Yunus Emre in the unit on "Our Common Heritage.”

In the 6th Grade Social Studies textbook, biographies of individuals who have gained
prominence in different fields are utilized within the scope of learning areas such as

mn

"Culture and Heritage," "Science, Technology, and Society," and "Production, Distribution,
and Consumption" to achieve four learning outcomes. In the unit on "Islam and the Turks,"
the biography of '‘Biruni' is used. In the unit on "Social Sciences and Society," biographies of
'Osman Turan, Niizhet Gokdogan, Gazi Yasargil, and Aziz Sancar' are included. In the unit

n "Our Future Vision and Turning Resources into Income," biographies of 'Asik Veysel'

and 'Jules Verne' are utilized.

In the 7th Grade Social Studies textbook, biographies of individuals who have gained
notability in different fields are used within the scope of the learning area "Science,
Technology, and Society" to achieve two learning outcomes. In the unit on "Pioneers of
Science," biographies of individuals such as 'Al-Khwarizmi, Ali Kuscu, Katip Celebi, Ibn
Sina, Alhazen, Al-Farabi, Piri Reis, and Ibn Khaldun' are utilized.

These biographies are selected with the aim of demonstrating the contributions of

scholars from the Turkish-Islamic civilization to the process of scientific advancement.

In Social Studies education, the advantages of using biographies can be listed as
follows (Akbaba, 2010):
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The lives of historical figures, heroes, and leaders make abstract and complex
situations tangible. In Social Studies, the use of biographies in history classes emphasizes
the importance of drawing lessons from great leaders and their thoughts. Carlyle, an English
historian, famously stated, "The history of the world is but the biography of great men in a
great time," underscoring this reality. Therefore, it is beneficial to include significant
personalities in the field of history within the scope of Social Studies over time. Childhood
and youth are periods when individuals naturally admire heroes. Young people take

pleasure in role-modeling leaders.

Individuals who contribute to historical periods often represent an era. They embody

the ideals, sacrifices, and hopes of a society in their characters.

When discussing historical subjects, it is important to delve into the actions and lives
of significant figures. As the lives of those who represent a period or philosophical

movement are recounted, we gain detailed insights into that era or philosophical trend.

Abstract concepts become easier for students to understand in their minds. It
stimulates students' curiosity and interest in historical situations. It enhances students'

recognition of individuals who played important roles in history.

Biographies within the subject area help students learn about the significant events
and characteristics of the period's societal and cultural life. It contributes to strengthening
pride and national consciousness among students. It enhances students' ability to empathize

and think critically by putting themselves in others' shoes.

Students are influenced by biographies because the events and individuals portrayed
are real; by using historical primary sources and humanizing them, students connect with
the lives of those who have shaped history. Students feel themselves immersed in the values

and attitudes of the past.

Through the use of biographies, students comprehend how changes and similarities,

as well as differences, occur within historical processes, making learning easier.

The purpose of this study is to examine whether there is a difference in the academic
achievements between the experimental group of students taught using biographies during
the culture and heritage unit of Social Studies, and the control group taught using a

program-based approach. In this context, the sub-problems of the study are as follows:

1. Are there differences in pre-test scores between the experimental group of 6th-grade
Social Studies students taught using biographies during the culture and heritage unit

and the control group taught using a program-based approach?
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2. Are there differences in post-test scores between the experimental group of 6th-grade
Social Studies students taught using biographies during the culture and heritage unit

and the control group taught using a program-based approach?

3. Are there differences in change scores (post-test minus pre-test) between the
experimental group of 6th-grade Social Studies students taught using biographies
during the culture and heritage unit and the control group taught using a program-

based approach?

4. Are there differences in total scores between the experimental group of 6th-grade
Social Studies students taught using biographies during the culture and heritage unit

and the control group taught using a program-based approach?

5. Is there a difference between pre-test and post-test scores among the experimental
group of 6th-grade Social Studies students taught using biographies during the

culture and heritage unit?

6. Is there a difference between pre-test and post-test scores among the control group
of 6th-grade Social Studies students taught using a program-based approach during

the culture and heritage unit?

Method

Research Design

This research is designed using a pretest-posttest control group experimental design.
In a pretest-posttest control group design, two groups were created through random
assignment. One group is designated as the experimental group, while the other group
serves as the control group. Pre-test and post-test measurements were conducted in both

groups (Karasar, 2008).
Population and Sample

The research sample consisted of 6th-grade students from classes 6F and 6H
attending Namik Kemal Middle School in the Iskenderun district of Hatay province during
the 2022-2023 academic year. The study was conducted in the first semester of the 2022-2023
academic year. The implementation was primarily focused on the Culture and Heritage
Unit of the curriculum. Hence, 6th-grade students were chosen for the study. Before
conducting the study, efforts were made to ensure that the learning levels of the
experimental and control groups were similar and that each class was homogeneous in
terms of academic achievement, learning level, and similarity in cultural characteristics of

families. The experimental and control group classes were assigned randomly. Accordingly,
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class 6F constituted the experimental group, while class 6H constituted the control group.
There were 43 students in the experimental group and 35 students in the control group,
making a total of 78 students. The study was conducted after obtaining approval from the
Hatay Mustafa Kemal University Ethics Committee (02.11.2022/11/02, 1/5 date and number).

Data Collection Tools

The data collection tool used in the study is the academic achievement test
administered during the 'Culture and Heritage Unit.' In the study, the experimental group
students received instruction using biographies, while the control group students received

instruction based on the standard curriculum.
Analysis of Data

The data analysis was conducted using the SPSS 23 statistical package program. In
this study, a comparison of pre-test and post-test scores of achievement tests was carried
out between the experimental and control groups. The study employed an experimental
design with both experimental and control groups, aiming to compare achievement scores
before and after the intervention. A 2x2 experimental design was implemented, with pre-
test/post-test measures for both the experimental and control groups. Dependent samples t-
test was used to determine whether there was a significant difference between the means of

pre-test and post-test scores within each group.

Independent samples t-test was used to compare the experimental and control
groups separately. Independent samples t-test is a statistical analysis method used to test
whether the means of two independent groups are different from each other. This analysis
method requires that the groups being compared are independent of each other and that
the measurements obtained from these groups are at least on an equal interval scale
(Durmus, 2022). Independent samples t-test is employed to compare the means of two
separate groups and to determine whether the difference between them is statistically
significant or occurred by chance (Biiytikoztiirk, 2001). This test allows for the statistical
evaluation of potential differences between groups and helps to obtain reliable results in

research studies.

Results

This section will present the findings of the study. Descriptive statistics refer to
statistical procedures that involve collecting, summarizing, and presenting numerical

values related to variables. It is a process aimed at describing the characteristics of
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participants or objects in the study, using data obtained from the entire population or a

sample (Biiytlikoztiirk,2015). These data are shown in Table 1.
Table 1

Descriptive Statistics Table for the Experimental and Control Groups

Value Frequency % % Total
1 43 55,1 55,1
2 35 44,9 44,9
Total 78 100,0 100,0

In Table 1, the experimental group is coded as 1 and the control group as 2. There are
43 students in the experimental group and 35 students in the control group, making a total
of 78 students. The number of students in the experimental group represents 55.1%, while

the number of students in the control group represents 44.9%.
Table 2
Frequency Distribution Table

Statistics Standard Error
Pre-test Mean 64,94 2,07
95% Confidence Interval Lower Bound 60,81
Upper Bound 69,06

5% Margin of Error 65,21

Mean 65,00

Variance 334,09

Standard Error 18,28

Minimum 25

Maximum 95

Ratio 70

Interquartile Range 30

Skewness -17 ,23

Kurtosis -,87 ,54
Post-test Mean 78,78 2,03

95% Confidence Interval Lower Bound 74,75
Upper Bound 82,82

Mean 80,19
Variance 85,00
Standard Error 320,25
Minimum 17,89
Maximum 25
Ratio 100
Interquartile Range 75
Skewness -1,05 ,27
Kurtosis ,64 ,54
- TURKISH 269
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For the analyses to be conducted, the data must exhibit a normal distribution. Here,
the skewness and kurtosis values of the pre-tests and post-tests were examined. In Table 2,
since the skewness and kurtosis values are between -2 and +2, it is observed that the data is

normally distributed.

The first sub-problem of this study is whether the pre-test scores of the experimental
group students, who were taught using biographies, differ from those of the control group
students, who were taught using the standard curriculum while encompassing the culture

and heritage unit in the 6th-grade Social Studies course.
Table 3

t-Test Analysis Results of the Social Studies Achievement Pretest Scores of EG and CG Students

Group N X S Sd t p
Pre-test EG 43 65,93 20,51 76 ,53 ,598
CG 35 63,71 15,31

In Table 3, an independent groups t-test was conducted to determine the difference
between the pre-test scores of the experimental and control groups. There are 43 students in
the experimental group and 35 students in the control group. The average score for the
experimental group was found to be 65.93, while the average score for the control group
was 63.75. Since the significance value of the t-test is 0.598 (p>0.05), the difference between
the two groups is not significant. This means there is no significant difference between the
pre-test scores of the students in the experimental group, who were taught using
biographies during the Social Studies course on culture and heritage, and those in the

control group, who were taught using the standard curriculum.

In the study, an academic achievement test consisting of twenty questions was
administered simultaneously to both the experimental and control groups to measure
individuals' knowledge levels related to the concepts and achievements of the Culture and
Heritage unit. As a result of this application, it was revealed that the academic achievements
and readiness of students in the experimental and control groups were similar, indicating
that their prior knowledge in the subject area was not sufficient. This uniformity between
the groups also demonstrates their homogeneity, which will clearly reflect the outcome of
the biography applications in the academic achievement test.

The second sub-problem of this study is whether there is a difference in the post-test
scores between the experimental group, where biography-based instruction was used
during the teaching of the Culture and Heritage unit in the 6th-grade Social Studies class,
and the control group, where program-based instruction was used.
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Table 4

Independent Samples t-Test Analysis Results of Post-Test Scores in Social Studies for EG and CG
Students

Group N X S Sd t p
Post-test EG 43 83,95 14,46 76 2,97 0,004
CG 35 72,43 19,79

In Table 4, an independent samples t-test was conducted to determine the difference
between the post-test scores of experimental (EG) and control group (CG) students. It was
observed that 43 students in the experimental group and 35 students in the control group
participated in the post-test. The mean score for the experimental group was 83.95, whereas
the mean score for the control group was 72.43. The significance value of the t-test was 0.004
(p < 0.05), indicating that there was a significant difference in post-test scores between the
experimental and control groups. The difference observed between the post-test scores of
the experimental and control groups demonstrated that the biography application had an
effect on academic achievement. Both groups showed an increase in their post-test means.
However, the significantly higher mean score in the experimental group, where biographies
related to the Culture and Heritage unit were used, indicated a positive impact of biography
application on academic achievement. In contrast, the control group utilized traditional
presentation methods as the standard approach. The data obtained statistically confirmed
that the use of biography in Social Studies education contributed to enhancing academic

success.

The third sub-problem of this study is whether there is a difference in the difference
scores between the experimental group students taught with biographies and the control
group students taught based on the program in the 6th-grade Social Studies course, focusing

on the culture and heritage unit.

Table 5
t-Test Table of Difference Scores for EG and CG Students
Group N X S Sd t p
Difference EG 43 18,02 22,12 761 ,69 0,046
test CG 35 8,71 26,69

In Table 5 above, an independent samples t-test was conducted to determine the
difference in difference scores between the experimental and control group students. It is
observed that there were 43 students in the experimental group and 35 students in the
control group. The mean difference score for the experimental group is 18.02, while the
mean difference score for the control group is 8.714. The significance value of the t-test is

0.046 (p <0.05), indicating that there is a significant difference between the difference scores
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of the experimental and control groups. This difference highlights that the instructional
method based on using biographies in the experimental group significantly increased

students' academic achievement.

The fourth sub-problem of this study investigates whether there is a difference in the
total scores between the experimental group students taught with biographies during the
culture and heritage unit of the 6th grade Social Studies class and the control group students

taught with program-based instruction.
Table 6

t-Test of Total Scores for EG and CG Students

Group N X S Sd t p
Total test EG 43 149,88 27,74 762 ,34 0,022
CG 35 136,14 23,23

In Table 6 provided above, an independent samples t-test was conducted to
determine the difference between the total scores of the experimental group and the control
group. It is observed that the experimental group consists of 43 students, while the control
group consists of 35 students. The mean total score of the experimental group is 149.883,
and the mean total score of the control group is 136.142. With a significance value of 0.022
(p<0.05), it is evident that there is a significant difference between the total scores of the
experimental and control groups. According to the findings, the use of the biography
method in the experimental group significantly increased the academic achievement of
students compared to the control group, which followed a curriculum-based teaching

approach.

The fifth sub-problem of this study is to determine whether there is a difference
between the pre-test and post-test scores of the experimental group students taught with

biographies in the 6th-grade Social Studies class on the culture and heritage unit.

Table 7

Independent Samples t-Test Results for Pre-Test and Post-Test Achievement Scores of Experimental
Group Students in Social Studies

Group N X S Sd t p
EG Pre-test 43 65,93 20,51 42 5,34 ,000
Post-test 43 83,95 14,46

In Table 7, as provided above, a dependent samples t-test was conducted to
determine if there was a difference between the pre-test and post-test achievement scores of
the experimental group, which was taught using the biography method. It is observed that

the mean pre-test score of the experimental group is 65.93, and the mean post-test score is
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83.95. With a significance value of 0.00 (p < 0.05), a significant difference is evident. The
increase in the mean score from 65.93 to 83.95 in the experimental group demonstrates an
improvement in achievement scores. The implementation of biographies has led to a

significant difference.

The sixth sub-problem of this study investigates whether there is a difference
between the pre-test and post-test scores of the control group students in the 6th-grade

Social Studies class when the culture and heritage unit was taught based on the curriculum.
Table 8

Results of the t-Test Analysis of the Control Group Students’ Pre-Test and Post-Test Achievement

Scores in Social Studies

Group N X S Sd t P
CG Pre-test 35 63,71 15,31 34 1,93 ,006
Post-test 35 72,43 19,79

In Table 8 above, a dependent samples t-test was conducted to determine if there was
a difference between the pre-test and post-test scores of the control group students who
received curriculum-based instruction. The mean pre-test score of the control group was
63.71, and the mean post-test score was 72.43. The significance value of the t-test was 0.006
(p < 0.05), indicating a significant difference. When examining the results of the control
group of students who received curriculum-based instruction, an increase in favor of the
post-test was observed between the pre-test and post-test. However, the difference between
the pre-test and post-test scores in the experimental group, which received education using
the biography method, was more pronounced. The application of the biography method to
the experimental group has been demonstrated to increase students' academic

achievements based on the average post-test scores.

Conclusion

In this section, the results obtained from the findings of the research will be
presented. Regarding the findings of the first sub-problem of the study, this study found no
difference in the pre-test scores between the experimental group students who received
instruction with biography and the control group students who received curriculum-based
instruction. Based on this finding, it can be concluded that the academic achievements of
students in the experimental and control groups were similar. Consequently, two
academically comparable groups applied different teaching methods and techniques. This
can be considered a strength of the study. Moreover, these results enhance the reliability of
the findings.

According to the findings obtained in the second sub-problem of the research, it has

been concluded that there is a significant difference in favor of the experimental group
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students who received instruction with biography compared to the control group students
who received curriculum-based instruction in terms of their post-test scores. This significant
difference indicates that the biography used in Social Studies subjects has enhanced the

academic achievements of students within the experimental group.

Considering the findings obtained in the third sub-problem of the research, it has
been observed that there is a significant difference in favor of the experimental group
students who received instruction with biography compared to the control group students
who received curriculum-based instruction in terms of their difference scores. The higher
average difference score in the experimental group compared to the control group suggests
that the biography method used in the experimental group significantly increased students'

academic achievement.

According to the findings obtained in the fourth sub-problem of the research, a
significant difference was observed in favor of the experimental group students who
received instruction with biography compared to the control group students who received
curriculum-based instruction in terms of the sum of their pre-test and post-test scores. The
higher average total score in the experimental group compared to the control group
indicates that the biography method used in the experimental group significantly increased
students' academic achievement compared to the curriculum-based instruction provided to
the control group.

Regarding the findings obtained in the fifth sub-problem of the research, statistically
significant differences were found when comparing the pre-test and post-test achievement
test results of the experimental group where biography was used. It is observed that the use
of biography in the experimental group has contributed to an increase in students' academic
achievement.

According to the findings obtained from the sixth sub-problem of the research, when
looking at the pre-test and post-test achievement test results of the control group, it is
observed that there is an improvement in favor of the post-test. The mean pre-test score of
the control group is 63.71, and the mean post-test score is 72.43. Both groups show an
increase in their scores in the post-tests. However, the higher scores in the experimental
group, which received education with the biography method, demonstrate the impact of
biography on students' academic achievements.

Dagher and Ford (2005) concluded in their study that biography should not be used
as a sole instructional material, but it is beneficial for critical thinking, curiosity, and
historical interpretation. Biger (2019) found in their study that the use of biography
positively affects academic achievement and student attitudes.

The research concludes that the method used in Social Studies significantly
contributes to students' academic achievements, and it proposes designing activities based
on biography usage when teaching historical subjects to ensure active learning processes.
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During lessons, the materials used made the subject more enjoyable and supported
students in understanding the content. Upon examining Social Studies textbooks, it is
observed that literary texts dominate the topics covered. The use of literary works in Social
Studies textbooks enriches the book. Various literary genres used in Social Studies textbooks
include biography, anecdote, letter, play, epic, diary, etc. (Orug, 2009).

The use of biographies as materials in the classroom, and their selection tailored to
the students' levels, has facilitated learning. In the study by Erdem and Orug (2010), it was
observed that there was a significant increase in students' attitudes in the control group
where the biography method was used. According to Maxim (1999), biographies make
topics more understandable, encourage students to write, and help students better

contextualize the subject matter.

Based on the research findings and literature reviews, it is recommended that
arrangements be made that facilitate the use of biographies and literary products in the
curriculum suggested by the Board of Education for Social Studies instruction.

The Ministry of National Education selects pilot schools from various regions, such
as Siitcli Imam in Kahramanmaras, Sahin Bey in Gaziantep, and Omer Oglu Hakki in
Antalya, as significant figures from the region to be included in Social Studies materials.
This inclusion aims to facilitate students' learning about both their environment and history.
Especially by choosing personalities whose biographies are selected from historical figures
raised in the region where students live, it is expected to help students empathize with their
surroundings and adapt to their place of residence. This approach aligns with the
educational principle of "from the near to the distant.”

Using biography in teaching events and topics in Social Studies enriches students'
life experiences. Individuals cannot experience everything throughout their lives. Even
though every event happens outside of the person, individuals learn the reactions to be
given to the event plot by observing lived events and turning the behavior into a life skill.
During the application, students expressed that biographies used in the field helped them
understand the lesson more comfortably in our interviews. Some students' statements of
"Our interest and curiosity in the lesson increased" are verbal expressions that the
biographies used to benefit students.

According to the results revealed by the research, the use of biography in Social
Studies has been observed to increase academic achievement. It is recommended that social
studies teachers be provided with information about the importance of using biographies
during their district meetings each semester and that they add the use of biographies to the
agenda items for improving teaching methods.

Social Studies teachers can be provided with information about the importance of
using biography and its significance through various examples during end-of-term in-
service training seminars. Belief in the necessity and effectiveness of using biography for
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enhancing success will encourage teachers to implement biography in their teaching
practices. Therefore, it is not sufficient for biography to be supported as materials by the
curriculum alone in subject areas. Sharing studies that demonstrate how biography usage
enhances success with practitioners can encourage an increase in the use of biography.

The age of students should be taken into consideration when using biographies, and
the selection of biographies should be examined and chosen within pedagogical
approaches.

Biographies can be used to concretize abstract topics and help students better
understand the subject matter. Biographies can be differentiated according to the level of
each educational stage, making them applicable to every grade level.

It is important for students to learn not only about individuals but also about the
cultural characteristics, living conditions, and economic features of their times through
biographies. Therefore, conducting various seminars on the importance of using biography
in Social Studies classes is recommended.

The use of biographies suitable for each level in Social Studies should guide teachers
in annual plans, aligning with the content of the course. It is recommended that the use of
biography as a material, especially in historical topics, be revised within Social Studies
classes.

When narrating the lives of statesmen and founders who have changed the course of
history and shaped the destiny of their countries on the lands they lived in, it is crucial how
students learn about these figures who have become part of society. This aspect is important
for the continuity of our nation and state. Therefore, it is suggested that biographies used in
social studies subject areas be incorporated into annual plans.
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Oz

Sosyal Bilgiler dersinin 6nemli sorunlarindan biri de 6grencilerin yaslar1 geregi soyut konulari
anlamakta zorlanmasidir. Ders kazanimlarinda verilen soyut konular 6grencinin seviyesine
uygun bir bigimde somutlastirilarak verilmelidir. Bu durum da ancak egitim 6gretim de farklh
materyal kullanimiyla gergeklestirilir. Dersin kazanimina uygun kullanilan her materyal
ogrencinin konuyu daha kolay anlamasina yardim eder. Derste kullanilan materyallerden biri de
biyografilerdir. Yapilan arastirmanin amaci, Sosyal Bilgiler dersinde kullanilan biyografi
yonteminin Ogrencilerin akademik basarisina etkisini incelemektir. Aragtirmanin problem
ciimlesi, Sosyal Bilgiler dersinde biyografi ile 6gretim yapilan deney grubu ogrencileri ile
programa dayali 6gretim yapilan kontrol grubu 6grencilerinin akademik basarilarinin farklilasip
farklilasmadigini incelemektir. Problem ciimlesine yanit ararken bu arastirmanin yontemi, 6n
test-son test kontrol gruplu deneysel bir desende tasarlanmigtir. On test-son test kontrol gruplu
modelde, yansiz atama ile olusturulmus iki grup bulunur. Bu gruplardan biri deney grubu digeri
de kontrol grubudur. Bu aragtirmanin uygulamasinda uygulama yapilan deney ve kontrol grubu
ogrencilerine On test uygulanmis sonrasinda ise deney grubuna Sosyal Bilgiler programi
icerisinde ders islenirken uygulama amacina uygun olarak belirlenen konular biyografi yontemi
kullanilarak anlatilmistir. Her iki grupta da deney 6ncesi ve deney sonrasi lglimler yapilmaistir.
Calismanin uygulamasi sonucunda elde edilen veriler SPSS paket programu ile analiz edilmistir.
Biyografi ile 6gretim yapilan deney grubu 6grencileri ile programa dayali 6gretim yapilan kontrol
grubu dgrencileriyle yapilan ¢alisma sonucunda elde edilen bulgulara gore biyografi ile 6gretim
yapilan deney grubu 6grencileri ile programa dayali 6gretim yapilan kontrol grubu 6grencilerinin
son test puanlarmin deney grubu lehine anlamli bir farklilik olusturdugu sonucuna varilmustir.

Anahtar Kelimeler: sosyal bilgiler, tarih egitimi, biyografi kullanimi, akademik basar:
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Giris

Egitim; belirli bir program dogrultusunda ve planlara bagh kalarak gerceklestirilen
hem toplumun hem de bireylerin amaglarina erisebilmesine kolaylik saglayan ve bireyin
diinden bugiiniine yasami1 boyunca devam eden bir uygulamadir (Baytekin, 2011). Yaptig1
calismalariyla egitime genis bir kapsam getiren Akytiz (2008), egitimde bireyin; bedenen,
zihnen, toplumsal ve duygusal agidan davrans ve becerilerini olabilecek en uygun sekilde
gelistirecek ve amaca uygun yeni hedefler ve bilgiler elde etmesine yardim edecek olan
calismalarin biitiinii olarak kabul etmistir.

Egitimin genel olarak amaci, bireyin topluma uyum saglamasi, toplumda kabul
gormesi, bireyin kendini gergeklestirme siirecinde kontrollii ve denetimli bir sekilde hareket
etmesi olarak ifade edilmektedir. Sosyal Bilgiler dersi, sosyal bilimlerin konu alanlarmin bir
biitiinii  haline getirilerek ilkogretim kademsinde bir Ogretim programi seklinde
sunulmasidir. Sosyal Bilgilerin gerceklestirmek istedigi hedefler ise bireyin etkin bir
vatandas olarak toluma uyum saglamasi, bir birey olarak kendini ve yasadigi toplumun
isteklerini g6z oniinde bulundurup, saglikli bir toplum olusmasimi saglamaya hizmet
etmektir.

Sosyal Bilgiler dersi toplumla i¢ ige olan bir derstir. Basarili bir sekilde 6gretilen
Sosyal bilgiler dersi bireylerde hak, hukuk, adalet, topluma saygi ve kisinin kendini
gerceklesmesinde rehberdir. Bu nedenle Sosyal Bilgiler dersinde diger derslerde oldugu
gibi cesitli egitim ve 6gretim materyalleri kullanilmaktadir. Bu materyallerden bir tanesi de
edebiyatin bir tiirii olan biyografidir. Sosyal Bilgiler tek bir disiplin alan1 igerisinde degildir.
Biinyesinde birden fazla disiplin bulundurmaktadir. Edebiyat ve Sosyal Bilgiler arasinda
disiplinler aras1 gegisler vardir. Bu da Sosyal Bilgilerin ders siirecinde materyal kullanimini
zenginlestirmesine fayda saglamistir. Ozellikle tarih konular1 iglenirken bireylerin soyut
halini somutlastirmak adina Sosyal Bilgiler dersinde biyografiden faydalanilmastir.

Sosyal Bilgiler disiplinine dair bir tanim yapmak, diger disiplinler ile ilgili bir tanim
yapmaktan oldukga glictiir. Bunun nedeni ise Sosyal Bilgilerin multidisipliner bir alan
olmasidir (Doganay, 2002). Sosyal Bilgiler; ilkogretim kademesindeki okul kurumunun
becerikli ve mesuliyet sahibi, suurlu vatandas yetistirebilmesi gayesinde ve sosyal bilimlere
ait alanlardan secilmis konular ekseninde Ogrencilerin sosyal alanin temel bilgileri,
becerileri, davranig ve degerlerini kisinin kendisinde bulundurmasini saglayan bir calisma
sahasidir (Er, 2005).

Sosyal bilgiler dersi ulusal vatandaslik becerilerinin yaninda uluslararasi vatandashk
bakimindan da etkin bir rol oynayabilir. Barr vd., (2013), Sosyal Bilgilerin metodunun
birbirinden ayr1 olmasina karsin kiiresel yurttashga gecerken kullanilan bir arag olarak
kabul edilebilecegini soylemis ve Sosyal Bilgileri tarif ederken “yurttaghgin” iizerinde
durmuglardir. Sosyal Bilgiler Ulusal Konseyi (NCSS), sosyal bilgileri su sekilde
tanimlamistir: Sosyal Bilgiler, sanat, edebiyat ve sosyal bilimlerin disiplinler arasi bir
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yaklasimla birlestirilmesiyle vatandashk yeterlilikleri kazandirmay1 amaclayan sistemin
kendisidir. Okul programlarinda sosyal bilgiler, antropoloji, arkeoloji, ekonomi, cografya,
tarih, hukuk, felsefe, siyasal bilimler, psikoloji, din, sosyoloji, sanat, edebiyat, matematik ve
doga bilimlerinden uygun ve ilgili igerikleri bir araya getirerek diizenli ve ayni amaca
hizmet eden bir calisma alani sunar. Sosyal Bilgilerin temel amaci, birbirlerine bagimls,
kiiltirel agidan cesitlilik gosteren ve demokratik bir sistemin yurttaslar1 olarak, kamu
faydasini gozeten ve mantik ekseninde kararlar alabilme yetenegini arttirmak icin genglere
destek olmaktadir (NCSS, 1993).

Sosyal Bilgiler adiyla diger disiplinler gibi ilk ve orta dereceli okullarda bir ders
olarak okutulmasi Fransiz diisiiniir Condercet (1743-1794) tarafindan ortaya konulmus ve
savunulmustur (Dilaver & Tay, 2008). ABD’de meydana gelen toplumsal, kiiltiirel ve
ekonomik alanlardaki degisim go¢ hareketine neden olmustur. Bu go¢ dalgas1 beraberinde
getirdigi sanayilesme, kentlesme, giivenlik, irk¢ilik ve vatandaslik bilinci gibi oncelik arz
eden problemlere ¢6ziim bulmak ve milli biling olusturmak icin Sosyal Bilgilerin egitim
miifredatina dahil edilme siirecini hizlandirmistir. 1890’1 yillarda Amerika’ya farkl
milletlerden insanlarin go¢ etmeye baslamasi ve gog¢ edenlerin toplumla kaynasmasi,
yasama entegre olabilmesi, iyi bir yurttas olarak kisa siirede bulundugu kiiltiire uyum
saglayabilmesi i¢in Sosyal Bilgiler, egitim ve 6gretim programina dahil edilmistir. Bununla
birlikte Amerika’daki Charles Peirce, John Dewey ve William James gibi bilim insanlarinin
calismalariyla olusturulan egitim felsefelerinin igerisinde bulunan ilerlemecilik yaklagimi
“demokrasiyi benimsemis toplumlar igin yurttas yetistirme” tezi Sosyal Bilgilerin ilk ve

ortaokul kademelerinde okutulan bir ders olmasinda etkili olmustur (Safran, 2008).

Sosyal Bilgiler egitiminin modern anlamdaki gelisimi diger {ilkelere kiyasla ABD’de
daha hizli meydana gelmistir. Bunun nedeni ise gerceklesen go¢ hareketiyle toplumun
bir¢ok milletten meydana gelmis kozmopolit bir yapisinin olmasi ve goglerle gelen kisilerin
topluma uyum saglamasi icin Amerikali liderler egitimi bir amag olmaktan ziyade arag
olarak kullanilmistir. Bu nedenle tilkenin Ulusal Egitim Konseyi bir araya gelerek temelinde
Anglo Sakson kiiltiiriinii topluma yerlestirmek i¢in Sosyal Bilgiler dersini bir disiplin olarak
egitim programi igerisine dahil etmistir (Bilgili, 2009).

Osmanli Devleti zamaninda insanlara, Sosyal Bilgiler olarak kabul edilen toplumsal
degerler ve bireylerin sahip oldugu dini inanglar 6gretilmistir. Osmanli egitim miifredat:
icerisinde cografya ve tarih derslerinin bulundugu Sosyal Bilimlerin temel disiplinlerinden
olan Tarih ve Cografya dersleri Tanzimat doneminde ilk kez okul programlarina dahil
edilmistir. Tanzimat Donemi igerisinde 1869 yilinda Maarif-i Umumiye Nizamnamesi'nde
erkek riistiyelerinin programinin igerisinde bulunan Cografya ve Tarih-i Osmani, Tarih-i
Umumi Kiz Riistiyesinin Egitim Programinda Cografya ve Muhtasar Tarih, glintimiizde lise
olarak bilinen idadilerin programinda ise Tarih-i Umumi ve Cografya Dariilfiinunlar'mn
programlarinda Tarih-i Umumi, Ilm-i Tarih, Tarih-i Ulum-i Tabiliye derslerinin yerini
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almistir (Akytiz, 2008). 1936 yilindaki ilkokul programlarinda tarih, cografya, aile bilgisi,
yurt bilgisi derslerini ve igerisinde bulunan konularin biiyiik bir kismini Sosyal Bilgilerin
egitimi igerisinde degerlendirmek miimkiindiir. Yapilan programin iceriginde ilkokulun
egitim ve 0gretim kurallari, ilkdgretimin amaclari, egitim programinda yer verilen derslerin
hedefleri ve sdylediklerine yer verilmistir (Ustel, 2016). 1948 ilkokul egitim programinda
cografya ve tarih dersleri oldugu gibi kabul edilmis, yurt bilgisi olarak miifredatta yer alan
dersin ad1 “yurttaghk bilgisi’ olarak degistirilirken ders saatleri ayni kalmistir (MEB, 1948).
Tirkiye’de Sosyal Bilgiler ilk kez 1968 yilinda ders ismi olarak egitim ve Ogretim
programlarinda yerini almistir fakat Sosyal Bilgilerin 6gretimindeki konu alanlar1 sadece o
donemin igerisinde yer almayip bu egitimin gec¢misi uzun bir zaman dilimini
kapsamaktadir (Aslan, 2016). 1985-1986 6gretim yilina geldigimizde ise Sosyal Bilgiler dersi
ilkokulda okutulurken bu isim ortaokulda yerini “milli tarih” ve “milli cografya” olarak
ders programlarma konulmustur (Deveci, 2011). 1997 yilinda 4. ve 7. sinuflarda kabul edilen
Sosyal Bilgiler ders olarak okutulmaya baslamistir (MEB, 2017).

Sosyal Bilgiler egitiminin hedefleri igerisinde bulundugumuz toplumun siyasi,
ekonomik, gelenekler ve goreneklerin i¢ dinamiginde meydana gelen yeniliklere kars:
duyarlilik gostermek amact vardir. Bu sebeple diinden bugiine var olan toplumun
icerisinde ve ayn1 zamanda varligini stirdiirmiis olan devletlerde dahi Sosyal Bilgilerin
hedeflediginden farkli sonuclar olabilmektedir. Fakat degisik cografyada yasayanlarin
tecriibelerini aktarmasi nedeniyle giintimiiz modern topluluklarinda Sosyal Bilgiler egitim
ve 0gretiminin amaglari iizerinde bilimsel ve egitsel olarak az da olsa birliktelik saglandig:
bilinmektedir (Aslan, 2016). Sosyal Bilgiler dersinin egitim hedefleri kisilere beceri, deger,
bilgi ve davramis kazandirmaktir ve egitim hedeflerinin her agidan beklenilen amaclari
gerceklestirmesi istenir (Beldag ve Aktas, 2016). Bu amagclarin gergeklestirilmesinde Sosyal
Bilgiler, cografya, tarih, sosyoloji, hukuk, ekonomi gibi farkhi alanlardan faydalanilir ve
taydalanilan bu alanlardan bir tanesi de edebiyattir (Degirmenci, 2018).

Edebiyat, gercekte yasanmis ya da yasanabilecek veya sanat¢mnin istegi
dogrultusunda anlatmasini benimsedigi kisi, durum ya da olaylarin gelisigiizel degil de
se¢ilmis sozciiklerle, ilgi ve merak uyandiracak sekilde bir araya getirilmesi ve
birlestirilmesi sonucunda olusturulan biitiinliiktiir. Edebi iirtinler sanatsal bir gaye igin
yaziya dokiilmiis veya olusturulmus, estetik kaygisi olan eserdir (Tural, 2000). Sosyal
Bilgiler ve edebiyat dersi arasindaki iliski, ge¢misten giiniimiize kadar gelen ve tartisilan
bir konu olsa da giincelligini hig¢ yitirmemistir. Egitim diistintirleri tarafindan 19. ytizyil
baslarinda 6grencinin sosyal alanla ilgili algisini olumlu sekilde degistirmek i¢in ge¢misin
edebiyatla iligkili oldugunun 6neminden bahseder. Zaman ilerledik¢e de bu diisiinceye
destek veren bir¢ok goriis ortaya atilmistir. Bunlardan biri olan edebi eserler, bireyin
gecmisi anlamasi ve ogrenmesine katki saglayacaktir (Johnson, 1925). Sosyal Bilgilerde
ogrencilerin yasamis oldugu problem, ¢cogu zaman konunun ezberlenmesinden ve gergek
hayattan uzak bilgileri 6grenmeye mecbur birakildiklar: hislerden meydana gelmektedir.
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Halbuki 6gretmen tarafindan uygun goriilen edebi metinler ile var olan herhangi bir
konunun somutlastirarak Ogrencilerin daha kolay anlayabilecegi duruma getirilmesi
miumkiindiir. Edebiyat ve Sosyal Bilgiler birbirinden ayrilamaz sekilde bir biitiintin iki
parcasi gibidir. Birbirlerinden ayirmak pek de miimkiin degildir. Sosyal Bilgiler dersinin
icerdigi konu alanlar ile edebi iirtinler birbirleriyle yakindan iligkilidir ve bu durum Sosyal
Bilgiler ile edebi iirtinler arasinda rahatlikla baglanti kurmamizi saglar (Cuhadar & Yiicel
2010).

Sosyal Bilgiler konularinda 6grencilerde bulunulmasi istenilen kazanimlardaki ana
unsurlardan biri olan kiiltiirel dgeler ve bu kiiltiirel 6gelerin aktarilmasidir. Incelemede
bulundugumuz zaman kiiltiirel unsurlarin edebi iiriinlerde ¢ok fazla yer aldig:
goriilmektedir. 2005 yilinda MEB’ in hazirladigi Sosyal Bilgiler Ogretim Progranu
incelendiginde edebi eserlerden faydalanarak kisilere yurt sevgisi gibi konular Tiirkce
dersinde de verilen, “egitimdeki 6gretimi daha eglenceli bir hale getirmek icin” biyografi
masal, oykii, gezi yazisi, otobiyografi, siir, roman, ani, halk tiirkiileri ve hikaye vb. edebi
tiirlerden faydalanarak ders programinin yenilenmesine karar verilmistir. Bu durumla
iliskilendirilerek diinya tizerinde farkli cografyalarda ya da cesitli zaman dilimlerinde
hayatlarini siirdiiren kisilerin kiiltiirel degerlerine, hayatlarina yer vererek, farkindalik
olusturmak, farkl: agilardan bakabilme ve tarihsel duygudaslik saglamak bununla birlikte
tarihe elestirel bir gozle bakabilmek amaglanmistir (Kaymakci, 2013).

Hayatlar1 ve bu hayatlar1 boyunca yaptiklari ile taninmis 6nemli kigilerin yasamlarim
belgelendirerek inceleyen edebi eserlere biyografi denir (Oguzkan, 2000). Biyografi,
bireylerin yasamlarinin tarihi olarak kabul gormiistiir. Sosyal yasam igerisinde politik,
bilim, sanat, finans, edebiyat, spor vb. konu alanlarinin herhangi birinde veya birka¢inda
topluma fayda saglayarak kendini gostermis, taminmis kisilerin yasamlari belgelere

dayandirilarak ve nesnel bir davranis igerisinde yazilan kisa veya uzun edebi alanin bir tiirii
olarak kabul edilir (Kaymakci, 2013).

Egitim bilimleri yaklasiminda biyografi tanimui ise tarihin seyrinde yer alan 6nemli
kisilerden faydalanarak 6gretim hedefi ve tarihsel konu alanlarini inceleme ve diizenli hale
getirme yontemi olarak kabul edilir (Onciil, 2000). Toplumlarin bir¢ok alanda meydana
getirdigi yeniliklerde ve gelisimlerde 6nemli rol alan kisilerin, yetistirilirken sergilenen
tutumlar, yasamis olduklari olaylar ve yasanan bu olaylarda 6n plandaki kisi, ayn1 zamanda
grup lyesi olarak gosterdigi faaliyetler; diisiince ve hayal diinyasi, hisleri ile yazdig:
eserlerin ortaya konularak anlatildig: edebi bir tiir olarak yerini almistir. Yazilan eserin
olabildigince kanitlara dayandirilarak nesnel olmas: gerekmektedir. Biyografilerin tasidig:
en onemli 6zellik ise ele alian bireyin, yasadig1 ¢evresindeki olaylar ve olaylarin yazilirken
beslendigi kaynaklarin ilk elden tespiti ve bizden sonraki gelenlere aktarilmasidir (Agca,
1999).
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Sosyal Bilgilerde beklenilen temel hedef gelecegin yurttaslar1 olacak ogrencilere
sorun ¢ozme ve karar verme becerilerini kazandirmay1 amaglayarak gelecekte etkili bir
yurttas (haklarini arayan, bilen yasadig1 toplum ve devlet igerisinde sorumluluklarimin
farkinda olan bireyler) olarak yetistirilmesini saglamaktadir (Oztiirk, 2009). Siirekli degisen
diinyada bireylerin bulundugu ¢evreyi, birbirlerini anlamlandirmalarinda ve bu
dogrultuda ¢oziim bulmalarinda Sosyal Bilgiler dersinin etkinlik alan1 genistir. Sosyal
Bilgiler dersi islenirken Ozellikle bir edebi tiir olan biyografinin kullanimi egitimciler
tarafindan desteklenmistir (Kaymakct & Er, 2014). Materyal olarak aktif sekilde
kullanilabilir hale gelmistir (Oztiirk ve Otluoglu, 2003). Bu perspektiften bakilinca biyografi
yazarlar1 bir nevi tarihgi olarak goriiliir. Biyografilerde islenen konular, bireylerin
yasamlarini takip eden dgrenciler tarafindan diinii ve bugiinii kiyaslama imkani da saglar
(Erdem, 2010).

Bir donem icerisinde gerceklesen olaylar ne kadar kronolojik siralamaya gore
verilirse verilsin 6grenciler yasananlar: bir insanin hayati gibi somut ve gercek bir sekilde
anlayamazlar. Onemli kisilerin hayatlar1 kaleme alindikga yasanilan donemdeki gelenekler
donemin ruhu, 6zellikleri ¢ocuklarin goziinde yasatilmis ve canlandirilmis olur. Biyografi
alanina konu olan bireyler bulunduklar: zaman dilimi igerisinde devrini temsil etmis ayni
zamanda milletinin hevesini, fedakarliklarini ve ideallerini yansitmistir. Ozellikle derslerde
bir fikir ve c¢ag anlatilirken o c¢agin veya fikrin temsilcilerinin hayatlar1 Ornek
gosterilmedikge istenilen sonug elde edilemez (Er, 2005).

Sosyal Bilgiler 6gretim programlarinda yer alan uygulamalar dogrultusunda Sosyal
Bilgiler ilkogretim okul kitaplarinda biyografi kullanimlarina yer verilmistir Asagidaki
boliimlerde Sosyal Bilgiler 4, 5 6, 7. smif kitaplarinda bulunan biyografilere yer
verilmektedir. 4. Sinif Sosyal Bilgiler ders kitabinda, konu alanlarinda cgesitli biyografilere
yer verilmistir. Birey ve Toplum, Kiiltiir ve Miras {initelerinde on {i¢ kisinin biyografisi ele
alinmugtir. Kullanilan biyografilerle ti¢ kazanimi 6grenciye yerlestirmeyi hedeflemislerdir.
5. Smuf Sosyal Bilgiler ders kitabinda “Bilim Teknoloji ve Toplum, Ekin Vatandas, Kiiresel
Baglantilar” Ogrenme alanlarinin kapsaminda farkli alanlarda tin yapmis kisilerin
biyografileri kullanilarak dort kazanimi gergeklestirmek icin  biyografilerden
faydalamlmistir. Bilim Insanlarinin Ortak Ozellikleri Bilimsel Etik {initesinde ‘Albert
Einstein, Isaac Newton, Prof. Dr. Aziz Sancar, Cahit Arf; “Bayragimiz ve [stiklal Marst’
tinitesinde Mehmet Akif Ersoy; “Ortak Mirasimiz” iinitesinde ise Alexander Graham Bell,
Wilbur-Orville Wright, Ali Kuscu, Ibn El-Heysem, Voltaire, Yunus Emre biyografilerinden
yararlanilmaistir.

6. Smif Sosyal Bilgiler ders kitabinda “Kiiltiir ve Miras, Bilim, Teknoloji ve Toplum,
Uretim Dagitim ve Tiiketim” 6grenme alanlarinin kapsaminda farkli alanlarda iinlenmis
kisilerin biyografileri kullanilarak dort kazanimi gerceklestirmek igin faydalamilmaistir.
Islamiyet ve Tiirkler {initesinde ‘Biruni’ Sosyal Bilimler ve Toplum {initesinde “Osman
Turan, Niizhet Gokdogan, Gazi Yasargil ve Aziz Sancar” Hayalimizdeki gelecek ve
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Kaynaklarimiz Kazanca Doniistiiyor tinitesinde ise “Asik Veysel, Jurnes Verne’ biyografileri
kullanilmistir. 7. Simf Sosyal Bilgiler ders kitabinda Bilim Teknoloji ve Toplum 6grenme
alanlarinin kapsaminda farkl alanlarda tinlenmis kisilerin biyografileri kullanilarak iki
kazanimi gergeklestirmek i¢in biyografilerden faydalanilmistir. Bilimin Onciileri tinitesinde
‘Harezmi, Ali Kuscu, Katip Celebi, Ibn Sina, Hazini Cezeri, Farabi, Piri Reis, Ibn Haldun’
gibi kisilerin biyografilerinden yararlanilmistir. Bu durumda kullanilan biyografilerle
gergeklestirmek istenen kazanimlar, Tiirk-Islam medeniyetinde yetisen bilginlerin bilimsel
gelisme siirecine katkilarini gostermesi bakimindan 6nemli goriilmektedir.

Sosyal Bilgiler 6gretiminde biyografilerin kullanilmasinin saglayacag: yararlar: sdyle
siralayabiliriz (Akbaba, 2010):

Tarihte yerini almig Kkigilerin, kahramanlarin, liderlerin hayatlari, soyut ve
anlamlandirmasi zor olan durumlar1 somutlastirir. Tarihte biiyiik liderler ve liderlerin
diisiincelerinden faydalananlar Sosyal Bilgilerin igerisinde yer alan tarih deresinde
biyografi kullaniminin énemini vurgular. Carlyle bir Ingiliz tarihgisi olarak ‘bireyi yasami
icerisindeki olaylarin tarihi, gercek hayatta biiyiik adamlarin bulundugumuz zaman
diliminde yaptig1 tarihtir.” climlesi ile bu gerceklik desteklenmistir. Bu sebeple Sosyal
Bilgiler dersinin alam olan tarih konularinda zamani geldik¢e 6nemli sahsiyetlere da yer
verilmesi faydali olacaktir. Cocukluk ve genclik zamanlar1 bireylerin kahramanlara sayg1
gosterdigi donemdir. Gengler ve ¢ocuklar liderleri rol model almaktan mutluluk duyarlar.

Tarihi donemlere katki saglayan bireyler, cogu zaman bir donemi temsil etmektedir.
Karakterlerinde bir toplumun ideallerinin, fedakarliklarmin ve timitlerinin temsilcisidir.

Tarih konularinda onemli karakterlerin hareketlerine ve hayatlarina deginilmesi
gerekir. Bir felsefe veya donem agiklanirken donemin ya da felsefe akimi temsil edenlerin
hayatlar: aktarildik¢a o donem ve felsefe hakkinda detayl: bilgileri elde etmis oluruz.

Ogrencilerin soyut olan kavramlari zihninde anlamasi kolay hale gelir. Ogrencilerin
gecmise ait durumlara karsi merak ve ilgisinin artmasini saglar. Ogrencilerin tarihte 6nemli

gorevler iistlenen kisilerin daha iyi taninmasini saglar.

Biyografiler konu alaninda bireyin yasami anlatilirken, donemin 6nemli olaylar: ve
ozellikleri toplumsal kiiltiirel yasami 6grenmelerine yardimai olur. Ogrencilerde gurur ve
milli suurun gii¢lendirilmesine yardim eder. Kisinin kendini kars: tarafin yerine koyma
becerisini ve elestirel diisiinme yetenegini gelistirir.

Ogrencileri biyografilerden etkilenmesinin nedeni yagsanan olay ve kisilerin gergek
olmasidir; tarihi orijinal kaynaklar kullanarak ve insanilestirerek o6grenciler tarihi kaleme
almais kisilerin haytalarma dokunur. Ogrenciler kendilerini gecmisteki deger ve tutumlarin
icerisinde hisseder.

§ ﬁlsmmr EDUCATION 266

JOUR



Servet HALI, Giil GUNEY

Ogrenciler biyografi kullanimina bagh olarak tarihsel siireg icerisinde degisimin ve

benzerligin, farkliligin nasil olustugunu anlamlandirir ve 6grenilmesi daha kolay hale gelir.

Bu arastirmanin amaci, Sosyal Bilgiler dersinin kiiltiir ve miras tinitesi islenirken
biyografi ile 6gretim yapilan deney grubu 6grencileri ile programa dayali 6gretim yapilan
kontrol grubu Ogrencilerinin akademik basarilarinin farklilagsip farklilasmadiginm
incelemektir. Bu baglamda aragtirmanin alt problemleri sunlardir:

1. Hk(’j{;retim 6. smif Sosyal Bilgiler dersinin kiiltiir ve miras tinitesi islenirken biyografi
ile 6gretim yapilan deney grubu 6grencileri ile programa dayali 6gretim yapilan
kontrol grubu 6grencilerinin 6ntest puanlar: farklilasmakta midir?

2. [lkdgretim 6. siuf Sosyal Bilgiler dersinin kiiltiir ve miras iinitesi islenirken biyografi
ile 6gretim yapilan deney grubu 6grencileri ile programa dayali 6gretim yapilan
kontrol grubu 6grencilerinin sontest puanlar1 farklilasmakta midir?

3. Ilkdgretim 6. sinuf Sosyal Bilgiler dersinin kiiltiir ve miras {initesi islenirken biyografi
ile 6gretim yapilan deney grubu Ogrencileri ile programa dayali 6gretim yapilan
kontrol grubu 6grencilerinin fark puanlar: farklilasmakta midir?

4. Tlkdgretim 6. suf Sosyal Bilgiler dersinin kiiltiir ve miras iinitesi islenirken biyografi
ile 6gretim yapilan deney grubu Ogrencileri ile programa dayali 6gretim yapilan
kontrol grubu 6grencilerinin toplam puanlari farklilasmakta midir?

5. 1lkdgretim 6. sinif Sosyal Bilgiler dersinin kiiltiir ve miras {initesi islenirken biyografi
ile 6gretim yapilan deney grubu 6grencileri 6ntest-sontest puanlar1 arasinda farklilik
var midir?

6. 1lkdgretim 6. sinif Sosyal Bilgiler dersinin kiiltiir ve miras iinitesi iglenirken programa
dayali 6gretim yapilan kontrol grubu 6grencileri ontest-sontest puanlar1 arasinda
farklilik var midir?

Yontem

Arastirmanin Deseni

Bu arastirma, ontest-sontest kontrol gruplu deneysel bir desen ile tasarlanmistir.
Ontest-sontest kontrol gruplu desende, yansiz atamayla olusturulan iki grup
bulunmaktadir. Bir grup deney grubu olarak belirlenirken diger grup kontrol grubu olarak
kullanilmigtir. Her iki grupta da deney oncesi ve deney sonrasi olgtimler yapilmugtir
(Karasar, 2008).

Evren ve Orneklem

Arastirmamizda  Orneklem  olarak, biyografi kullanimi = uygulamamiz
gerceklestirebilmek icin programdaki ders konularinin ortiismesi nedeniyle 2022-2023

egitim-ogretim yil Hatay ili Iskenderun ilgesi Namik Kemal Ortaokulu'nda egitime devam
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eden 6F ve 6H sinufi 6grencileri segilmistir. Arastirma, 2022-2023 egitim-6gretim yilinin 1.
déneminde yapilmistir. Uygulamaya esas olarak Kiiltiir ve Miras Unitesi belirtilmis ve bu
nedenle 6. Smif Ogrencileri ile uygulamanin yapilmasina karar verilmistir. Calisma
yapilmadan 6nce deney ve kontrol gruplarinin 6grenme seviyeleri birbirine yakin tutulmus
ve her simifin kendi igerisinde de homojen (akademik basari, 6grenme seviyesi, ailelerin
kiiltiirel 6zelliklerinin birbirine yakin olmasi gibi) o6zellik gostermesine dikkat edilmistir.
deney-kontrol grubu siniflari rastgele atama yolu ile atanmistir. Buna gore 6/F deney grubu
6/H ise kontrol grubunu tegkil etmistir. Deney grubunda 43 6grenci kontrol grubunda ise
35 6grenci yer almaktadir. Toplam 78 6grenci mevcuttur. Hatay Mustafa Kemal Universitesi
Etik Kurulunun (02.11.2022/11/02, 1/5 tarih ve sayil1) onay1 alinarak ¢alismanin uygulamasi
yapilmustir.

Veri Toplama Araglar

Aragtirmada kullanilan veri toplama aracit ‘Kiiltiir ve Miras Unitesi’ iglenirken
kullanilan akademik bagar testidir. Arastirmada deney grubu 6grencilerine biyografi ile
ogretim yapilmis, kontrol grubu 6grencilerine ise programa dayali 6gretim yapilmistir

Verilerin Analizi

Verilerin analizi, SPSS 23 istatistik paket programi kullanilarak gerceklestirilmistir.
Calismada, deney ve kontrol gruplarinda basari testi puanlarimin 6n test-son test
karsilagtirmasi yapilmistir. Bu ¢alismada, deney grubu ve kontrol grubu bulunan deneysel
bir diizenleme yapilmis ve uygulama Oncesi ile sonrasinda yapilan basar1 puanlarinin
karsilastirilmasi istenmistir. Deney grubu on test / son test ve kontrol grubu ontest / sontest
seklinde bir 2x2 deney diizeni olusturulmustur. Deney grubu ve kontrol grubundaki
ogrencilerin iki ortalamalar1 arasindaki farkliligin anlamli olup olmadigini anlamak igin
bagimli 6rneklem t testi kullanilmistir.

Deney ve kontrol gruplarinin ayri ayr1 karsilagtirilmasi icin bagimsiz 6rneklem t testi
kullanilmistir. Bagimsiz 6rneklem t testi, iki bagimsiz grubun ortalamalarinin birbirinden
farkli olup olmadigini test etmek i¢in kullanilan bir istatistiksel analiz yontemidir. Bu analiz
yontemi, karsilagtirilacak olan gruplarin birbirinden bagimsiz olmasini ve bu gruplardan
elde edilen Ol¢limlerin en az esit aralikli 6lgek diizeyinde olmasini gerektirir (Durmus,
2022). Bagimsiz oOrneklem t-testi, iki ayr1 grubun ortalamalarmi kargilastirmak ve
aralarindaki farkin rastlantisal m1 yoksa istatistiksel olarak anlamli m1 olduguna karar
vermek i¢in kullanilan bir istatistiksel analiz yontemidir (Biiytikoztiirk, 2001). Bu test,
gruplar arasinda potansiyel farklarin istatistiksel olarak degerlendirilmesini saglar ve
arastirmalarda giivenilir sonuglar elde etmeye yardimci olur.

Bulgular

Bu boliimde ¢alismanin bulgularina yer verilecektir. Betimsel (tanimlayici) istatistik,
degiskenlerle ilgili sayisal degerlerin toplanmasi, 6zetlenmesi ve sunulmasini saglayan
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istatistiksel islemleri ifade eder. Arastirmanin katilhmcilar1 veya nesneleri ile ilgili 6zellikleri
betimlemeyi amaglayan bir siirectir ve evrenin tamamindan veya bir 6rneklem tizerinden
elde edilen veriler kullanilarak gergeklestirilir (Biiyiikoztiirk, 2015). Bu veriler Tablo 1’de

gorilmektedir.

Tablo 1

Deney ve Kontrol Grubu Tanimlayict Istatistik Tablosu
Deger Frekans % % Toplam
1 43 55,1 55,1
2 35 44,9 44,9
Toplam 78 100,0 100,0

Tablo 1'de yer verilen deney grubuna 1, kontrol grubuna 2 kodu verilmistir. Deney
grubunda 43 6grenci kontrol grubunda ise 35 6grenci yer almaktadir. Toplam 78 6grenci
mevcuttur. Deney grubundaki 6grenci sayis: yilizdelik olarak %55,1’i; kontrol grubundaki
ogrenci sayist ile ytlizdelik olarak 44,9'u olusturmaktadar.

Tablo 2
Frekans Dagilim Tablosu

Istatistik Standart Hata

On test Ortalama 64,94 2,07
%95 Gliven Aralignt  Alt Sinir 60,81
Ust Str 69,06
%5 Hata Pay1 65,21
Ortalama 65,00
Varyans 334,09
Standart Hata 18,28
Minimum 25
Maksimum 95
Istatistik  Standart Hata
Oran 70
Ceyrekler Arasi Aralik 30
Carpiklik -17 ,27
Basiklik -87 ,54
Son test Ortalama 78,78 2,03
%95 Giiven Araligr  Alt Smur 74,75
Ust Sinir 82,82
Ortalama 80,19
Varyans 85,00
Standart Hata 320,25
Minimum 17,90
Maksimum 25
Oran 100
Ceyrekler Arasi Aralik 75
Carpiklik -1,05 ,27
Basiklik ,64 ,54
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Analizlerin yapilabilmesi i¢in verilerin normal dagilim gostermesi gerekmektedir.
Burada on test ve son testlerin basiklik ¢arpiklik degerlerine bakilmistir. Tablo 2’de basiklik
ve carpiklik degerleri -2 ile +2 arasinda oldugu igin normal dagildig: goriilmektedir.

Bu calismanin birinci alt problemi, ilkdgretim 6. simif Sosyal Bilgiler dersinin kiiltiir
ve miras tinitesi igslenirken biyografi ile 0gretim yapilan deney grubu ogrencileri ile
programa dayali Ogretim yapilan kontrol grubu Ogrencilerinin Ontest puanlar:
farklilasmakta midir?

Tablo 3
DG ve KG Ogrencilerinin Sosyal Bilgiler Basar: Ontest Puanlarinin t-Testi Analiz Sonuclart
Grup N X S Sd t P
OnTest DG 43 6593 20,51 76 53 ,598
KG 35 63,71 15,31

Tablo 3’te deney ve kontrol gruplarinin 6n testleri arasindaki farki belirlemek
amaciyla bagimsiz gruplar t testi yapilmistir. Deney grubunda 43, kontrol grubunda 35
ogrenci bulunmaktadir. Deney grubunun ortalamas1 65,93 kontrol grubunun ortalamasi
63,75 bulunmustur. T degerinin anlamhilik degeri 0,598 ¢iktig1 (p>0,05) icin iki grup
arasindaki fark anlamsizdir. Yani Sosyal Bilgiler dersinin kiiltiir ve miras tinitesi islenirken
biyografi ile 6gretim yapilan deney grubu 6grencileri ile programa dayali 6gretim yapilan
kontrol grubu 6grencilerinin ontest puanlar: arasinda anlaml bir farklilik yoktur. Yapilan
calismada Kiiltiir ve Miras tinitesinin kavram ve kazanimlarina iligkin, bireylerin bilgi
diizeylerini 6l¢mek amaciyla yirmi sorudan meydana gelen akademik basari testi deney ve
kontrol grubuna es zamanl olarak uygulanmigtir. Bu uygulamanin sonucunda deney ve
kontrol grubundaki Ogrencilerinin akademik basarilar1 ve hazir bulunusluklariin
benzerlik gosterdigi konu alanlarinda 6n bilgilerinin yeterli olmadig1 ortaya koyulmustur.
Bu durum ayni zamanda gruplarin homojenligini gosterdigi icin verilecek biyografi
uygulamalarinin sonucu akademik basar: testinde de net bir sekilde ortaya konulacaktir.”

Bu calismanin ikinci alt problemi, ilkogretim 6. smif Sosyal Bilgiler dersinin kiiltiir
ve miras Unitesi islenirken biyografi ile 0gretim yapilan deney grubu oOgrencileri ile
programa dayali Ogretim yapilan kontrol grubu ogrencilerinin sontest puanlar:
farklilasmakta midir?

Tablo 4
DG ve KG Ogrencilerinin Sosyal Bilgiler Basar: Sontest Puanlarinin t-Testi Analiz Sonuclart
Grup N X S Sd t p
Son DG 43 83,95 14,46 76 2,97 0,004
Test KG 35 72,43 19,79

Yukarida bulunan Tablo 4’te deney ve kontrol grubu 6grencilerinin sontest puanlari
arasindaki farkliligi belirlemek amaciyla bagimsiz gruplar t testi yapilmistir. Son teste
katilan deney grubundaki 6grenci sayisinin 43, kontrol grubundaki 6grenci sayisinun da 35
oldugu goriilmektedir. Deney grubunun ortalamasi 83,95 kontrol grubunun ortalamasi
72,43'ttir. T degerinin anlamlilik degeri ,004 (p<0,05) oldugu i¢in deney grubu ve kontrol
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grubunun son test skorlar1 arasinda farklilik oldugu goriilmiistiir. Deney ve kontrol
gruplarinin son testleri arasinda olusan farklilik biyografi uygulamasimnin akademik basar1
tizerinde etkili oldugunu gostermistir. Her iki grubun da son test ortalamalar: yiikselmigtir.
Fakat biyografi uygulamasi yapilan deney grubunun ortalamasinin ¢ok daha yiiksek olmasi
biyografi uygulamasmin akademik basar1 iizerinde olumlu etkisini gostermistir. Bu
uygulama yapilirken deney grubu Ogrencilerinde Kiiltiir ve Miras tinitesi, konu alanina
uygun biyografiler kullanilmis fakat kontrol grubunda ise geleneksel yontem olarak kabul
goren sunus yontemi tercih edilmistir. Elde edilen veriler Sosyal Bilgiler dersinde kullanilan
ve Ogretim yontemi olarak uygulanan biyografi kullaniminin ders basarisini artirdiginm
istatistiksel olarak ortaya koymustur.

Bu ¢alismanin tiglincii alt problemi, ilkogretim 6. sinif Sosyal Bilgiler dersinin kiiltiir
ve miras tinitesi igslenirken biyografi ile 0gretim yapilan deney grubu &grencileri ile
programa dayal1 6gretim yapilan kontrol grubu 6grencilerinin fark puanlar: farklilasmakta

madir?
Tablo 5
DG ve KG Ogrencilerinin Fark Puanlarinin t-Test Tablosu
Grup N X S Sd t p
Fark DG 43 18,02 22,12 761 ,69 0,046
Testi KG 35 8,71 26,69

Yukarida verilen Tablo 5'te deney ve kontrol grubu 6grencilerinin fark puanlar
arasindaki farki belirlemek amaciyla bagimsiz gruplar t testi yapilmistir. Deney grubundaki
ogrenci sayisinin 43, kontrol grubundaki 6grenci sayisinin da 35 oldugu goriilmektedir.
Deney grubunun ortalama fark puani 18,02 kontrol grubunun fark puani ortalamasi
8,714’ttir. T degerinin anlamlilik degeri 0,046 (p<0,05) oldugu icin deney grubu ve kontrol
grubunun fark puanlar1 arasinda farklilik oldugu goriilmiistiir. Elde edilen bu farklilik
deney grubunda kullanilan biyografi kullanimina dayali 6gretim yonteminin 6grencinin
akademik basarisin1 anlaml diizeyde arttirdigini ortaya ¢ikarmistir.

Bu c¢alismanin dordiincii alt problemi, ilkogretim 6. sinif Sosyal Bilgiler dersinin
kiiltiir ve miras {initesi islenirken biyografi ile 6gretim yapilan deney grubu 6grencileri ile
programa dayali Ogretim yapilan kontrol grubu O6grencilerinin toplam puanlar

farklilasmakta midir?

Tablo 6
DG ve KG Ogrencilerinin Toplam Puanlarinin t-Testi
Grup N X S Sd t p
Toplam DG 43 149,88 27,74 762 34 0,022
Testi KG 35 136,14 23,23

Yukarida verilen Tablo 6’da deney grubu ve kontrol grubu 6grencilerinin toplam
puanlar: arasindaki farki belirlemek amaciyla bagimsiz gruplar t-testi yapilmistir. Deney
grubu oOgrenci sayisinin 43, kontrol grubu 6grenci sayisimin 35 oldugu goriilmektedir.

§ ﬁlsmmr EDUCATION 271

JOUR



Sosyal bilgiler 6gretiminde biyografi kullaniminin akademik basariya etkisi

Deney grubunun ortalama toplam puani 149,883 kontrol grubunun ortalama toplam puan
136,142'dir. T degerinin anlamlilik degeri 0,022 (p<0,05) oldugu icin deney ve kontrol
grubunun toplam puanlar1 arasinda farklilik oldugu goriilmektedir. Elde edilen sonuca
gore deney grubunda kullanilan biyografi yonteminin kontrol grubunda programa uygun
islenen derse gore 6grencilerin akademik basarisini anlamli dlciide arttirdig goriilmektedir.

Bu ¢alismanin besinci alt problemi, ilkdgretim 6. sinif Sosyal Bilgiler dersinin kiiltiir
ve miras iinitesi islenirken biyografi ile 6gretim yapilan deney grubu 6grencilerinin 6ntest-
sontest puanlar1 arasinda farklilik var midir?

Tablo 7
DG Ogrencilerinin Sosyal Bilgiler Ontest-Sontest Basar1 Puanlarinin t-Testi Analiz Sonuglari
Grup N X S Sd t p
DG On test 43 65,93 20,51 42 5,34 ,000
Son test 43 83,95 14,46

Yukarida verilen tablo 7'de biyografi yontemiyle egitim verilen deney grubunun
Ontest-sontest basar1 puanlar1 arasinda farkliik olup olmadigini belirlemek amaciyla
bagimli gruplar t-testi yapilmistir. Deney grubunun on test puan ortalamasi 65,93 son test
puan ortalamasinin ise 83,95 oldugu goriilmektedir. T degerinin anlamlilik degeri
0,00(p<0,05) oldugundan anlamli bir farklilik vardir. Deney grubunun puan ortalamasinin
65,93’'ten son teste 83,95’e yiikselmesi basar1 puanindaki artis1 gostermektedir. Biyografi
kullaniminin uygulanmasi anlaml bir farkliliga sebep olmustur.

Bu calismanin altinc alt problemi, ilkogretim 6. smif Sosyal Bilgiler dersinin kiiltiir
ve miras tinitesi islenirken programa dayali 6gretim yapilan kontrol grubu 6grencilerinin
ontest-sontest puanlar1 arasinda farklilik var midir?

Tablo 8
KG Ogrencilerinin Sosyal Bilgiler Ontest-Sontest Basar: Puanlarinin t-Testi Analiz Sonuclari
Grup N X S Sd t p
KG On test 35 63,71 15,31 34 1,93 ,006
Son test 35 72,43 19,79

Yukarida verilen tablo 8'de programa dayali 0gretim yapilan kontrol grubu
ogrencilerinin Ontest-sontest puanlar1 arasinda farklillk olup olmadigmi belirlemek
amaciyla bagimli gruplar t testi yapilmistir. Kontrol grubunun 6n test puan ortalamasi 63,71
son test puan ortalamasi 72,43’tiir. T degerinin anlamlilik degeri 0,006 (p<0,05) oldugundan
anlamli bir farklihk vardir. Programa dayali ogretim yapilan kontrol grubundaki
ogrencilerin sonuglar: incelendiginde 6n test ve son test arasinda son testin lehine bir artis
gorilmiistiir. Fakat biyografi yontemiyle egitim verilen deney grubundaki on test son test
puanlar1 arasindaki fark daha belirgindir. Deney grubuna uygulanan biyografi yonteminin
ogrencilerin akademik basarilarini arttirdigit son test puan ortalamasiyla ortaya
konulmustur.
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Sonug

Bu boliimde arastirmanin bulgulari neticesinde elde edilen sonuglara yer verilecektir.
Calismanin birinci alt probleminden elde edilen bulgular sonucunda biyografi ile 6gretim
yapilan deney grubu Ogrencileri ile programa dayali 6gretim yapilan kontrol grubu
ogrencilerinin 6n test puanlarinda farkliigin olmadig1 goriilmiistiir. Bu bulgudan yola
cikarak deney ve kontrol grubundaki 6grencilerin, akademik bagarilarinin birbirine yakin
olduklar1 sonucuna varilmaktadir. Sonug olarak kullanilacak farkli 6gretim yontem ve
teknikler akademik olarak birbirine denk iki grup arasinda yapilmistir. Bu durum
arastirmanin giiclii yonii olarak ifade edilebilir. Ayrica elde edilen sonuglarin giivenirligini
de arttirmaktadir.

Aragtirmanin ikinci alt probleminde elde edilen bulgulara gore biyografi ile 6gretim
yapilan deney grubu Ogrencileri ile programa dayali 6gretim yapilan kontrol grubu
ogrencilerinin sontest puanlarinin deney grubu lehine anlamli bir farklilik olusturdugu
sonucuna varimistir. Goriilen bu anlamli farkliik Sosyal Bilgiler konu alanlarinda
kullanilan biyografinin, deney grubu igerisinde yer alan 6grencilerin akademik basarilarin

arttirdigini ortaya koymustur.

Arastirmanin {giincii alt probleminde elde edilen bulgulara gore biyografi ile
ogretim yapilan deney grubu 6grencileri ile programa dayali 6gretim yapilan kontrol grubu
ogrencilerinin fark puanlarinin deney grubu lehine anlamlh bir farklilik olusturdugu
goriilmiistiir. Deney grubunun ortalama fark puanmin kontrol grubunun fark puanmnin
ortalamasindan fazla olmasi deney grubunda kullanilan biyografi yonteminin 6grencilerin

akademik basarisin1 anlamli bir bigcimde arttirdigini gostermektedir.

Arastirmanin dordiincii alt probleminde elde edilen bulgulara gore biyografi ile
ogretim yapilan deney grubu 6grencileri ile programa dayali 6gretim yapilan kontrol grubu
ogrencilerinin 6n test-son test puan ortalamasi toplami analiz sonucunda deney grubu
lehine anlamli diizeyde bir farklibk goriilmektedir. Deney grubunun ortalama toplam
puaninin kontrol grubunun ortalama puanindan fazla olmasi, deney grubunda kullanilan
biyografi yonteminin 6grencilerin akademik basarisin1 programa dayali 6gretim yapilan
kontrol buna gore anlamli 6lctide arttirdigini gostermektedir.

Arastirmanin besinci alt probleminde elde edilen bulgulara gore biyografi kullanilan
deney grubunun on test ile son test basar1 testi sonuglar1 karsilastirildiginda istatistiksel
olarak anlaml farklilik bulunmustur. Deney grubunda uygulanan biyografi kullaniminin
ogrencilerin akademik basarisinda artis sagladigi goriilmektedir.

Arastirmanin altinci alt probleminden elde edilen bulgulara gore kontrol grubunun
on test ile son test basar1 testi sonuglarina bakildiginda son test lehine farkliligin oldugu
goriilmektedir. Kontrol grubunun 6n test puan ortalamasi 63,71 son test puan ortalamasi
72,43'tir. Her iki grupta da son testlerde artis goriilmektedir. Fakat biyografi yontemi ile
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egitim verilen deney grubunun puanlarinin fazla olmasi biyografi yonteminin 6grencilerin
akademik basarilar1 {izerindeki etkisini ortaya koymaktadir. Dagher ve Ford (2005)
yaptiklar1 ¢alismada, biyografinin tek bir Ogretim materyali olarak kullanilmamasi
gerektigini ama elestirel diisiinme, merak ve tarihi anlamlandirmada biyografinin faydal:
oldugu sonucuna varilmistir. Biger (2019)'in yaptig1 calismada, biyografi kullaniminin
akademik bagar1y1 ve 6grenci tutumunu olumlu etkiledigi sonucuna varmigtir. Arastirma
sonucunda Sosyal Bilgiler dersinde kullanilan yonteminin 6grencilerin akademik
basarilarina 6nemli katkilar1 oldugu ve 6grenci akademik basarisi ile aktif 6grenme siirecini
saglamak amaciyla dersin programinda yer alan tarih konular1 islenirken biyografi
kullanimina dayali etkinliklerin tasarlanmasi onerisinde bulunulmaktadar.

Ders sirasinda kullanilan materyaller dersi daha zevkli hale getirerek konuyu
ogrencinin anlamasi bakimindan destek olmustur. Sosyal Bilgiler ders kitaplar:
incelendiginde islenen konu alanlarinda biiyiik oranda edebi metinlerin goze carptig:
gorilmiistiir. Edebi tirtinlerin Sosyal Bilgiler dersi kitaplarinda kullanilmasimin kitabi
zenginlestirdigi ifade edilmistir. Sosyal Bilgiler ders kitabinda kullanilan gesitli edebi tiirler
ise sOyle siralanabilir; biyografi, fikra, mektup, piyes, destanlar, giinliik gibi (Orug, 2010).
Biyografilerin derste materyal olarak kullanilmasi ve kullanilan biyografiler tercih edilirken
Ogrenci seviyesine uygun bir sekilde tercih edilmesi Ogrencilerin 6grenmelerini
kolaylastirmistir. Orug¢ ve Erdem (2010)in yaptigr calismada biyografi yonteminin
kullanildig1 kontrol grubunda 6grencilerin tutumlarinda anlamli seviyede artis oldugu
gérﬁlmﬁ§tﬁr Maxim (1999)'in yaptlgl gal1§mada biyograﬁnin konuyu daha anla§.1hr hale

.....

ortaya koymugtur.

Arastirmanin sonuglar1 ve literatiir incelemeleri 1s1ginda Talim Terbiye Kurulu
Sosyal Bilgiler ogretiminde kullanilmasi icin ortaya koyduklari materyallerde konu
alanlarinda edebi {iriin olan biyografilerin kullanimimi kolaylastiracak diizenlemeler

yapilmasi 6nerisinde bulunulabilir.

Milli Egitim Bakanliginin cesitli bolgelerden pilot okullar secilerek bolgenin 6nemli
isimleri 6rnegin Kahramanmarag'ta Siitcii Imam, Gaziantep’te Sahin Bey, Antalya da Omer
Oglu Hakki gibi isimler Sosyal Bilgiler dersinde kullanilan materyallere yer verilmesi
ogrencinin hem bulundugu cevreyi hem de gec¢misini 6grenmesini kolaylastirabilir.
Ozellikle biyografisi secilecek sahsiyetlerin, dgrencilerin bulundugu bolgede yetismis tarihi
sahsiyetlerden tercih ederek 6grencinin ¢evresiyle empati kurmasini ve yasadig1 yere uyum
saglamasini kolaylastiracagi igin egitimde gerceklesmesi beklenen ‘yakindan uzaga’ ilkesi
de uygulanmais olacaktir.

Sosyal Bilgiler dersinde olay ve konularin 6gretiminde biyografi kullanimini
saglamak 6grencinin yasam deneyimlerinin zenginlesmesine olanak verir. Kisiler yasamlar1
boyunca her seyi tecriibe edemezler. Aslinda yasanan her olay kisinin disinda gerceklesse
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dahi birey yasanmus olaylar1 gozlemleyerek, olay orgiisiine kars: verilmesi gereken tepkiyi
ogrenir ve davranist yasam becerisi haline getirir. Uygulama sirasinda 6grencilerle
gerceklesen gortismelerimizde konu alanlarinda kullanilan biyografilerin dersi daha rahat
anlamalarina yardim ettigini ifade etmislerdir. Baz1 6grencilerin “Derse olan ilgimiz ve
merakimiz artt1.” demis olmalar1 kullanilan biyografilerin 6grencilere fayda sagladigimin
sozlii olarak ifade edilmis bigimidir.

Yapilan arastirmanin ortaya ¢ikardigl sonuglara gore Sosyal Bilgilerde biyografi
kullaniminin akademik basariy1 artirdig1 gozlemlenmistir. Sosyal Bilgiler 6gretmenlerine
her donem gergeklestirdikleri il ziimrelerinde biyografi kullaniminin 6nemi ile ilgili gesitli
bilgiler verilmesi Onerisinde bulunulabilir ve ders anlatim yonteminin iyilestirilmesi
giindem maddelerine biyografi kullanim1 da eklenmesi 6nerisinde bulunulabilir.

Sosyal Bilgiler 6gretmenlerine biyografi kullaniminin 6nemi ile ilgili ¢alismalar:
donem sonu hizmet ici egitim seminerlerinde verilerek biyografi ve biyografi kullaniminin
Onemi cesitli Orneklerle aciklanabilir. @gretmenin biyografi kullanimin yararmin
gerekliligine inanmas1 ve basarinin gergekten artacagi diisiincesi biyografi kullaniminin
Ogretmen tarafindan gerceklesmesini saglayacaktir. Bu nedenle biyografinin konu
alanlarinda verilmesi, materyaller olarak Talim Terbiye tarafindan desteklenmesi yeterli
degildir. Uygulayiciya Sosyal Bilgiler dersinde biyografi kullanimin basariy1 artirdigini
gostermek yapilan calismalari uygulayiciyla paylasmak biyografi kullanimin artmasini
saglayabilecektir.

Biyografi kullaniminda Ogrencinin yaslar1 dikkate alinmali ve biyografi segimi

pedagojik yaklasimlar ¢ercevesinde incelenmeli ve tercih edilmelidir.

Soyut olan konularin somutlastirilmasinda ve Ogrencilerin dersi daha kolay
anlamlandirmasinda biyografilerin kullanilabilir. Her egitim kademesinde seviyeye gore
biyografiler farklilastirilabilir bu durumda biyografi her sinif diizeyine uygulanabilir hale
getirilmelidir.

Ogrencilerin biyografiler sayesinde sadece kisilerin degil donemin kiiltiirel
ozelliklerini, yasam alanlarini, ekonomik 6zelliklerini de 6grenmesi a¢isindan biyografilerin
kullanilmas1 6nemlidir. Bundan dolay1 Sosyal Bilgiler dersinde kullamilan biyografinin

onemi hakkinda cesitli seminerler yapilmasi 6nerisinde bulunulabilir.

Sosyal Bilgiler dersinin igerigine uygun her kademe icin biyografi kullanimi
ogretmene yillik planlarda yol gosterecek sekilde olmasi ve Sosyal Bilgiler dersinde,
ozellikle tarih konularinda biyografinin bir materyal olarak kullanilmas: agisindan tekrar
diizenlenmesi Onerilebilir.

Tarihin akigmi degistiren ve yasadig1 topraklarda tilkesinin kaderine yon veren
devlet yoneticilerinin ve kurucularinin hayatlar1 anlatilirken 6grencinin topluma mal olmus

bu isimleri nasil 0grendigi, milletimizin ve devletimizin devamlili§1 agisindan da 6nem
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gostermistir. Bu nedenle Sosyal Bilgiler dersi konu alanlarinda kullanilan biyografilerin

yillik planlara eklenilmesi 6nerisinde bulunulabilir.

Katki Orami Beyami: Her iki yazar da makalenin planlama ve yazim asamasma esit
miktarda katki saglamistir.

Destek ve Tesekkiir Beyani: Bu arastirmay1 desteklemek icin dis fon kullanilmamastir.

Cikar Catismasi Beyani: Yazarlar ¢ikar ¢atismasi olmadigini beyan eder.

JOUR
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