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Geleneksel egitim sisteminin ekolojik okuryazar bireyler yetistirmede eksik kaldig
bir¢ok arastirmada vurgulanmis, alternatif olarak bir¢ok yontem ve yaklagim
gelistirilmistir. Bu yontem ve yaklasimlarda, diinyadaki yasami miimkiin kilan dogal
sistemleri anlama becerisine sahip ekolojik okuryazar bireyler yetistirmek; biling, bilgi,
tutum, beceri, katilim, yeni davranis ve anlayis bigimi olusturma, oyunu 6grenme araci
olarak kullanma, yasayarak anlama, sosyal etkilesim ve is birligi anahtar sozciikleri
ile vurgulanmistir. Bu anahtar kelimelerin dogrudan karsiligi olan yontemse yaratici
drama yontemidir. Bu ¢alisma kapsaminda Tiirkiye'de 2000-2020 yillar: arasinda
ilkogretim kademesinde ¢evre egitimine iligkin kuramsal tezler, uygulamali tezler,
yaratict drama yontemi kullamilarak yapilanan tezler ve Cagdas Drama Dernegi
tarafindan yayimlanan bitirme projeleri ¢ercevesinde yaratici drama ydnteminin
cevre egitimine katkisimin olup olmadigi belirlenmeye ¢alisilmistir. Arastirma, tarama
modelinde betimsel bir arastirmadir. Bu arastirma ile ¢evre egitimi ve yaratict drama
alamindaki arastirmalarin amag, kapsam ve sonuglart analiz edilmeye ¢alisildigindan
tarama modeli kullanmimistir. Calisma kapsamina aliman tiim tezlerde, égrencilerin
merkeze alinarak pasif durumdan ¢ikarildigi, ¢oziim odakli, giinliik hayata entegre
edilebilen, akran ogrenmesi ve is birligine dayali, yasayarak ogrenmelerine alan
agan siiregler tasarlanmaya calisildigi goriilmektedir. Fakat cevre egitiminin kilit
noktasi olan yasayarak égrenme, uygulamal ¢alismalarda gezi, gozlem ve ¢alisma
kagitlarindan oteye gidememis, yaratict drama yontemiyle gerceklestirilen ¢calismalar
bu anlamda daha etkili olmustur. Ek olarak, yaratici drama yontemi ile gerceklestirilen
calismalar disindaki uygulamali tezler incelendiginde, c¢ocuklarin en iyi 6grenme
yontemi olan oyunlardan faydalanilmadig tespit edilmistir. Bu arastirma kapsaminda,
yvaratict drama yontemi ile ¢ocuklarin ekolojik sorunlart igsellestirebilmelerinin,
kaygi duymadan empati odakli diisiinebilmelerinin, kelebek etkilerini fark etmelerinin
ve ekosistemin bir parcasi olarak bu denge i¢in kendilerine diiseni kavramalarinin
miimkiin oldugu ortaya konmustur.
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Giris

Yiizyillarca doga ile uyum igerisinde yasayan insan, sanayilesme ve teknolojik gelismelerle
birlikte dogaya olan miidahalesini artirmis, doga tizerinde yikici etkiler birakarak kendini ekolojik
bir krizin ortasinda bulmustur. David Orr, bu ekolojik krizin her bakimdan bir egitim krizi oldugunu
ve slrdiiriilebilir toplumlarin yaratilmasi i¢in endiistriyel egitim sisteminin doniistiiriicii bir
sekilde yeniden yapilandirilmasini gerektirdigini ileri stirmiis (McBride ve ark, 2013) ve bu egitim
sistemini “ekolojik okuryazarlik” olarak kavramsallastirmistir. Goodwin ise bu krizin sadece ¢evre
sorunlartyla ilgili degil, ayn1 zamanda insanlarin diinya ile nasil etkilesime girdigi ile de ilgili
olarak ekolojik diisiince eksikligini igeren bir algi krizi oldugunu; bu eksikligin sadece siradan
vatandaslarin giinlik yasamlarinda degil, egitimde de mevcut oldugunu vurgulamistir (Goodwin,
2016). Ozellikle 1970’li yillardan sonra énem kazanan bu konu, 1972 yilinda, Stockholm Birlesmis
Milletler Cevre Konferansi’nda ilk kez kiiresel olarak giindeme gelmis, egitimin esas oldugunun alt1
cizilmigtir. 1975 yilinda, Belgrad S6zlesmesi’nde ise gevre egitiminin amaclari “farkindalik, bilgi,
tutum, beceri, degerlendirme yetenegi ve katilim” anahtar kelimeleri ile basliklandirilmistir. 1977
Tiflis Bildirgesi’nde ise ¢evre egitimi, “farkindalik, bilgi, tutum, beceri ve katilim” ¢ergevesinde
ele almmistir. Fakat giiniimiizde bu anahtar kelimelerin aksine, cevre egitiminde afet temelli
yaklagim goze carpmaktadir. Bu problem odakli yaklagimlar, ¢ocuklarda yiiksek diizeyde kaygiya
sebep olmaktadir. Strife tarafindan elli kentli ¢ocukla gerceklestirilen bir arastirma kapsaminda,
cocuklarm %82’sinin gevre sorunlariyla ilgili duygularini tartisirken korku, iizlintli ve 6fke hissettigi
ve bu sonuclarm, birgok ¢ocugun “ekofobik” oldugunu gosterdigi ortaya konmustur (Strife, 2012).
Bir baska caligmada ise 7-9 yas arasindaki ¢ocuklar tarafindan yapilan resimler, ¢cevresel algilarini
degerlendirmek i¢in analiz edilmistir. Cocuklarin %37’si ¢evre sorunlarini resmetmis, %54’
diinyanin 50 yil sonra daha kotii bir durumda olacagini belirtmistir (Barraza, 1999). Bu sonuglarla
birlikte, 1999 yilindan beri yasanan ekolojik gelismeler diisiiniildiigiinde, ¢ocuklarin kaygi seviyesi
endige verici olmaktadir. Yagmur ormanlarinin yok olmasi gibi kiiresel 6lgekteki felaketlerle cocuga
farkindalik kazandirmaya ¢aligsmak, yalnizca kaygi seviyesini yiikseltmekte ve cocugun bu sorunlarla
miicadele edemeyecegini diistinmesine, sorunlara kars1 kayitsizlik gelistirmesine neden olmaktadir.
Bu nedenle, ¢cevre egitiminin ¢ocuklarin kendi yasam deneyimlerinden yola ¢ikarak, simdi ve burada
ilkesiyle, yani dnce kendi kiiclik diinyasinin (evinin, okulunun, mahallesinin ve sonra sehrinin)
ekolojik etkisini neden-sonug diizleminde anlayarak ve en 6nemlisi, -m1s gibi yaparak dogadaki tim
canlilarla empati duygusunu gelistirecek sekilde verilmesi gerekmektedir. -Mis gibi yapilmasindan
kasit, cocugun insan olarak dogadaki yerini kavramasi ile birlikte, kendini bir kusun yerine koyarak
kusun ihtiyaglarini da tipki kendisininki kadar benimsemesidir (Sobel, 2019, 5.29-40).

Sobel, 1960’larda baglayan ¢evre egitimindeki geleneksel varsayimin, bilginin davranisa etki
eden tutumlara yol actig1 seklinde oldugunu, fakat ¢cevresel davranig {izerine yapilan arastirmalarin,
davranisi degistirmek icin bu dogrusal modellerin gegerli olmadigini gosterdigini belirtmistir.
Artan bilgi ve tutumlardaki degisiklik, mutlaka farkli davraniglara doniismemektedir. Finger ise
cevresel davranigin, 6grenme ve bilginin sonucu olmaktan ¢ok, belirli ¢evresel deneyimlerin sonucu
oldugunu tespit etmistir (Sobel, 2007, s.16-17). Tiirkiye’de verilen ¢evre egitiminin biiyiik oranda
ogretmen merkezli, dogadan ve empati gelistirmekten uzak, kapali mekanlarda, teori yogun soyut
bir sekilde ve afet temelli verildigini sdylemek miimkiindiir. Kocalar’a gore (2015)Tiirkiye’de okul
miifredatlar1 dogadaki tahribati anlatmakta ¢ok erkenci davranmakta, ¢ocuklarin zihinlerinde farkli
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bir diinya olusturmakta ve korkutucu olmaktadir. Ornegin Kocalar, yagmur ormanlar1 konusunun
liseye uygun bir konu olup, ilkokullarda yeri olmadigini, bunun erken soyutlama sorununa yol
actigini belirtmektedir. Milli Egitim Bakanligi resmi web sitesinden alinan Sosyal Bilgiler Dersi
Ogretim Programi’nda “Insanlar, Yerler ve Cevreler” bashg altindaki kazanimlar incelendiginde,
dordiincii sinif 6grencileri i¢in hava olaylar1 ve dogal afetler, besinci sinif 6grencileri icin afetlerin
ve dogal afetlerin toplum hayat1 iizerine etkileri gibi baslklar géze carpmaktadir. Hayat bilgisi
dersi ikinci smif programi kapsaminda ise dogal afetler ve afetlere karsi alinabilecek onlemler
vurgulanmaktadir. Olduk¢a soyut ve teorik olan bu kazanimlarda, 6zellikle ilkokul ikinci sinif gibi
cok erken bir doinemde dogaya dair sevgi ve empati kazanmasi gereken ¢ocugun, 6ncelikle afetlerle
kargilastigi, dogay1 tehdit olarak algilamasinin oldukga miimkiin oldugu goriilmektedir. Tiim bunlara
dayanarak, ilkogretim ¢aginda verilen egitimin insan merkezli, teorik, soyut ve empatiden uzak,
sorun ve dogal afet vurgusu ile ekofobiye yol agacak sekilde verildigi sdylenebilir. Ek olarak bu
kazanimlar, yillardir uluslararasi konferanslarda vurgulanan “farkindalik, bilgi, tutum, beceri,
degerlendirme yetenegi ve katilim” gibi anahtar kelimelerden uzaktir. Bu nedenle, 6grenciler
cevresel siireglerdeki etkinliklerini igsellestirememekte, kendi kelebek etkilerini gérememekte ve
dogay1 tehdit olarak algilamaktadir. Basal (2015, s. 15-27) ise bu anahtar kelimelere ¢ocuklar i¢in
en uygun 6grenme ortami olan “oyun”u eklemistir. Bu anlamda, diinyadaki yasami miimkiin kilan
dogal sistemleri anlama becerisine sahip ekolojik okuryazar bireyler nasil yetistirilmeli sorusunun
cevabinin, “biling, bilgi, tutum, beceri, katilim, yeni davranis ve anlayis bi¢cimi olusturma, oyunu
Ogrenme araci olarak kullanma, yasayarak anlama, sosyal etkilesim ve is birligi”” anahtar kelimelerini
barindirdig1 goriilmektedir. Diger yandan, son 30 yildaki en 6nemli hedefinin ¢ocuklar ile doga
arasindaki iligskiyi incelemek oldugunu vurgulayan Sobel, “yagmur ormanlari yok oluyor, o halde
cocuklara yagmur ormanlariin yok edilmesinin dehsetini 6gretelim ki onu kurtarmak icin harekete
gegsinler” anlayigini elestirmektedir. Bunun yerine ¢ocuklar ve agag arasindaki iligkileri, kendi arka
bahgelerinde nasil gelistireceklerini bulmakla daha ¢ok ilgilendigini vurgular. Ona gore, cocuklukta
agaclarla konusmak, agaclarda saklanmak, yapraklariyla yuva yapmak agaglari korumaktan 6nce
gelir (Sobel, 2008, s. 19). Bu anlamda gelistirdigi ii¢ prensip olan kinestetik 6grenme, hayal etme
ve tiirlere doniisme -hayvan miittefikleri- dogrudan yaratici drama yonteminde karsimiza ¢ikar. Ek
olarak, yaratici drama yontemi yukarida siralanan hedefler 1s181nda ortaya ¢ikan biling, bilgi, tutum,
beceri, katilim, yeni davranis ve anlayis bi¢cimi olusturma, oyunu 6grenme araci olarak kullanma,
yasayarak 0grenme, sosyal etkilesim ve is birligi anahtar kelimelerinin de dogrudan karsiligidir. Bu
anlamda, yaratic1 drama yontemi ekolojik okuryazar bireylerin yetistirilmesi agisindan anahtardir.
Cilinkii yaratici drama:

Bir grubu olusturan iiyelerin yasam deneyimlerinden yola ¢ikarak bir amacin, diisiincenin,

dogaglama, rol oynama vd. tekniklerden yararlanarak canlandirilmasidir. Bu canlandirma

stirecleri deneyimli bir egitmen esliginde yiiriitiiliirken kendiligindenlige (spontaniteye), simdi

ve burada ilkesine, -mi1s gibi yapmaya dayalidir (Adigiizel, 2019, s.73).

Sonug olarak, yaratict drama egitiminin ¢ocuklara ekolojik okuryazarlik kazandirilmasi igin
etkili bir yontem oldugu sdylenebilir. Bu kapsamda bu arasgtirmanin problem, Tiirkiye’de 2000-2020
yillart arasinda ilkdgretim kademesinde ¢evre egitimine iliskin uygulamali ve kuramsal ¢evre egitimi
tezleri ile yaratict drama yontemiyle yapilan tez ve Cagdas Drama Dernegi bitirme projelerinin
karsilagtirilmasi ve yaratici drama yonteminin ekolojik okuryazarliga katkisinin olup olmadiginin
incelenmesidir. Bu ¢alismayla, asagidaki sorulara yanit aranmistir:
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1. Yaratici drama yontemi kullanilarak yapilan tezler, yaratict drama disinda uygulamali
yontemler kullanilarak yapilan tezler ve ¢cevre egitimi ile ilgili kuramsal tezler arasindaki uygulamalar
ve sonuglar agisindan ortakliklar nelerdir?

2. Yaratici drama yontemi kullanilarak yapilan tezler, yaratici drama disinda uygulamali
yontemleri kullanarak yapilan tezler ve ¢evre egitimi ile ilgili kuramsal tezler arasindaki uygulamalar
ve sonuglar agisindan farkliliklar nelerdir?

3. Yaratic1 drama yonteminin ekolojik okuryazarlikla iliskisi nedir?

Bu galisma, hem c¢evre egitiminin mevcut durumunun analiz edilmesi hem de ekofobi
olusturmadan ¢ocuklarin igsellestirebilecekleri sekilde verilen yaratici drama yontemiyle cevre
egitiminin zenginlestirilmesi acisindan onem tasimaktadir. Bu alanda yapilan ¢alismalar oldukca
sirhidir. ilkdgretim caginda biitiinsel bir gevre egitiminin yaratici drama yoluyla nasil verilebilecegine
dair oneriler sunacak olan ¢aligmanin, alan yazinda 6nemli bir agi1g1 kapatacagi sdylenebilir.

Yontem
Arastirma Modeli

Aragtirma, tarama modelinde betimsel bir aragtirmadir. Bu arastirma ile ¢evre egitimi ve
yaratict drama alanindaki aragtirmalarin amag, kapsam ve sonuglar1 analiz edilmeye calisildigindan,
tarama modeli kullanilmistir. Betimsel arastirmalar, arastirmacinin bir durumu olabildigince tam ve
dikkatli bir sekilde tanimladigi, bireylerin, gruplarin veya fiziksel ortamlarin 6zelliklerini 6zetledigi
caligmalardir. Egitim alanindaki aragtirmalarda en yaygin betimsel yontem ise tarama c¢aligmasidir
(Biiytikoztiirk, 2010, s. 22). Tarama modelleri, gegmisteki veya mevcut bir durumu, herhangi bir
sekilde degistirmeden ve etkilemeden, var oldugu sekliyle gozleyip, betimlemeyi amaglayan
arastirmalara uygun bir modeldir (Karasar, 2009, s. 77).

Orneklem

Ulusal tez merkezi veri tabaninda tarama yapmak i¢in ‘drama’, ‘yaratici drama’, ‘creative
drama’, ‘egitimde drama’, ‘cevre egitimi’, ‘¢evre egitiminde yaratici drama’, ‘ekolojik okuryazarlik’,
‘ekolojik okuryazarlik ve drama’ ‘gevre egitiminde drama’ ve ‘drama in environmental education’,
anahtar kelimeleri yazildiginda ¢evre egitimi konulu yirmi sekiz ve yaratict drama yontemiyle ¢evre
egitimi konulu sekiz olmak {izere toplam otuz alt1 tez, Cagdas Drama Dernegi resmi web sitesinde
bulunan bitirme tezleri incelendiginde toplam on dokuz c¢evre egitimi konulu proje bulunmaktadir.
Arastirmanin ¢alisma 6rneklemini, 2000-2020 yillar1 arasinda yazilan ve erisime agik olan Tiirkiye’de
[Ikogretim kademesinde g¢evre egitimi ve gevre egitiminde yaratict drama temali toplam otuz alti
yiiksek lisans ve doktora tezi ile on dokuz bitirme projesi olusturmustur.

Verilerin Toplanmasi

Veri, ¢evremizde siradan ve agik sekilde bulunan bir bilgi degildir. Bilginin veri olup
olmayacagi arastirmacinin ilgisine, arastirdigi konuya ve bakis agisina gore degisir (Merriam, 2018).
Aragtirmada kullanilan verilerin toplanmasinda su yollar izlenmistir:

1. Cevre egitimi ve yaratici drama alan yazini taranarak kuramsal ¢erceve olusturulmustur.

2. Tlkdgretim caginda cevre egitimi alaninda yapilan arastirmalara dair verilerin dogrudan
edinilebilecegi kaynak olarak diisiiniilen YOK ’e ait web sitesinde bulunan tezlerin ve Cagdas Drama
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Dernegi resmi web sitesinde yayinlanan bitirme projelerinin incelenmesi ile elde edilen veriler temel
almmustir.

YOK Ulusal Tez Merkezi (tez.yok.gov.tr) veri tabaninda, ilkogretim kademesi kapsaminda
ve 2000-2020 yillar1 arasinda yapilmis 36 tez ile Cagdas Drama Derneginde tamamlanmig 19
bitirme projesi belirlenmistir. Tezler ve bitirme projeleri incelenmis ve dort ana baslik altinda
gruplandirilmistir:

1. Cevre Egitimi ile Ilgili Uygulamali Tezler (“TU” olarak kodlanmustir.)
2. Cevre Egitimi ile Ilgili Kuramsal Tezler (“TK” olarak kodlanmistir.)

3. Yaratict Drama Yonteminden Yararlanilarak Yapilan Cevre Egitimi ile Ilgili Tezler (“TD”
olarak kodlanmustir.)

4. Cagdas Drama Dernegi Bitirme Projeleri (“P” olarak kodlanmustir.)

Her bir tez incelenerek, ¢alisma konusu, ¢aligma grubu, amaci, yontemi, uygulamalari ve
sonuclari ¢cergevesinde gerekli veriler elde edilmis ve bilgisayar ortamina aktarilmistir.

Verilerin Analizi

Aragtirmada elde edilen veriler arastirma sorulari ¢ergevesinde belirlenen bagliklar altinda
bir araya getirilip, betimsel analizleri yapilarak yorumlanmistir. Betimsel analiz, derinlemesine
analiz gerektirmeyen verilerin islenmesinde kullanilirken icerik analizi, elde edilen verilerin daha
yakindan incelenmesini ve bu verileri agiklayan kavram ve temalara ulasilmasini gerektirir (Yildirim
ve Simsek, 2008: 89, Akt. Aktas, 2015).

Oncelikle, incelenen tezler ve bitirme projeleri, Cevre Egitimi ile Ilgili Uygulamali Tezler,
Cevre Egitimi ile lgili Kuramsal Tezler, Yaratict Drama Yonteminden Yararlanilarak Yapilan Cevre
Egitimi ile Ilgili Tezler ve Cagdas Drama Dernegi Bitirme Projeleri olmak iizere dort ana bashk
altinda bir araya getirilmislerdir. Tiim tezler ve bitirme projeleri, ¢alisma konusu, ¢alisma grubu,
amaci, yontemi, uygulamalari ve sonuglar1 ¢ergevesinde 6zetlenmistir. Her bir ana bashigin altinda
o baslikla ilgili tezlerin ve bitirme projelerinin 6zetleri verildikten sonra, belirlenen alt bagliklarda
tezlerin ve bitirme projelerinin amaglarina, yapilan uygulamalara ve sonuglara iliskin bulgular
belirtilmistir.

Buraya kadar elde edilen bulgular dogrultusunda, ¢evre egitimi ile ilgili uygulamali tezler
ve kuramsal tezler ile yaratict drama yontemiyle gerceklestirilen ¢evre egitimi ile ilgili tezler ve
projeler, ortak yonleri ve farkliliklari temalar1 altinda karsilastirilarak betimlenmis ve yorumlanmustir.
Tiim bulgularin ve yorumlarin dogrultusunda da yaratici drama ydnteminin ekolojik okuryazarliga
katkisinin olup olmadig1 yorumlanarak sonuca varilmistir.

Arastirma ve Yayin Etigi

Ankara Universitesi Sosyal Bilimler Alt Etik Kurulunun 31.05.2021 tarih ve 184 sayili
karar1 ile Gamze Esener’in “Ekolojik Okuryazarlik ile Yaratict Drama Iliskisi” baslikli tezinin insan
iizerinde yapilan bir ¢aligma olmamasi nedeniyle etik kurul onayina ihtiya¢ duymadigina oy birligi
ile karar verilmistir.
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doktora, on yedi yiiksek lisans tezi olmak iizere, toplam yirmi bir tez incelenmistir. Tezlere YOK tez
arama sayfasinda, “interaktif ¢evre egitimi”, “uygulamali ¢evre egitimi”, “etkinlikler araciliiyla
cevre egitimi” gibi anahtar sozciiklerle yapilan arama ile ulagilmistir, 2000-2020 arasinda yapilan tez
calismalar1 arastirmaya dahil edilmistir. Tezlerde deney gruplarma verilen egitim, 6gretmenin/egitmenin
yalnizca rehber olarak bulundugu 6grenci merkezli yaklagimla, kontrol gruplarina ise geleneksel 6gretim
programina dayali bir yaklasimla gerceklestirilmistir. Uygulamali tezlerde kullanilan yontemler asagidaki

tabloda 6zetlenmistir.

Bulgular

Uygulamalar A¢isindan Ortakhiklar ve Farkliliklar

Calisma kapsaminda, ¢evre egitimini etkinlikler yoluyla interaktif bir sekilde veren dort

Tablo 1
Uygulamali Tezlerde Kullanilan Yontemler
KOD TUR YIL SINIF YONTEM
TUI MA  2016-2017 7 Deney Grubu: Toulmin’in Argiimantasyon Modeli.
Kontrol Grubu: 5E 6grenme metodu
TU2 MA 2005-2006 7 Probleme Dayali Ogrenme ve Ogrenme Dongiisii
Yaklagimlart
TU3 PhD 2015-2016 5 Gezi, gozlem ve proje uygulamalari
TU4 MA 2013-2014 7 Gezi ve Gozlem
TUS PhD 2015-2016 6 Kagit geri dontisiimii lizerine uygulamalar
TU6 MA  2018-2019 4 Sunus yoluyla 6gretim, probleme dayali 6grenme,
hikayelestirme
TU7 MA  2018-2019 5 Gezi ve Gozlem
TUS MA 2017-2018 6 Kus Gozlemi
TU9 MA 2015-2016 6 Gezi ve Gozlem
TU10 MA  2017-2018 6 Gezi, gozlem, bulus yoluyla 6grenme
TUIl MA  2009-2010 7 Bahge temelli egitim modeli
TU12 MA 2018-2019 8 TGA destekli Proje Tabanli ¢evre egitimi
TUI13 MA 2018-2019 7 Yasam temelli 6grenme yaklagimi-REACT modeli
TU14 MA 2017-2018 5,6,7,8 Gezi, gozlem, bitki yetistiriciligi ve mini arastirmalar
TUI5S MA 2016-2017 5 Mobil uygulamalar ve SE metodu
TUI6 MA 2017-2018 7 Teknolojik uygulamalarla destekli ¢evre egitimi
TU17 MA  2010-2011 4 5E metodu
TU18 PhD 2014-2015 7 Konu anlatimi, tartisma, caligma kagitlari, degerlendirme
yapraklari, aragtirma 6devi, poster hazirlama
TU19 MA 2011-2012 6,7 Beyin firtinasi, deneyler, video ve animasyon gosterimi,
tahmin-g6zlem-aciklama, egitsel oyunlar
TU20 MA  2016-2017 4 Beyin firtinasi, istasyon teknigi, konusma halkasi,
hikayelestirme
TU21 PhD 2012-2013 7 Grup c¢aligmasiyla problem ¢6zmeye dayali beyin firtinasi
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Calisma kapsaminda, ¢evre egitimini yaratict drama yontemiyle veren ikisi doktora, altisi
yiiksek lisans olmak {izere ¢evre egitiminde yaratici drama yontemini kullanan 8 tez ¢aligmaya
dahil edilmistir. Tezlere YOKTEZ araciligiyla, “cevre egitimi”, “cevresel okuryazarlik”, “ekolojik
okuryazarlik”, “eko okuryazarlik” gibi anahtar kelimelerle arama yapilarak ulasilmistir. Tezlerin yil,

diizey (sinif), grup (katilimci sayisi), siire bilgileri ile amaglar1 asagidaki tabloda 6zetlenmistir.

Tablo 2

Cevre Egitimini Yaratict Drama Yontemiyle Veren Tezler

KOD TUR YIL SINIF AMAC

TDI1 MA  2018-2019 8 Fen bilimleri dersi “Enerji Doniisiimleri ve Cevre
Bilinci” tinitesinin 6gretiminde kullanilan yaratici
drama yonteminin 0grencilerin ders basarisi iizerindeki
etkisi

D2 MA 2011-2012 4 Fen ve Teknoloji Dersi, “Cevremizdeki Kirlilik”
konusunun yaratici drama yontemiyle islenmesinin,

ogrencilerin ¢evresel farkindaliklar tizerindeki etkisi
TD3 PhD 2016-2017 4 Cocuklarin ¢evre farkindalik diizeylerini belirlemek
amaciyla Cevre Farkindalik Indeksi gelistirilmesi,

drama temelli ¢gevre egitiminin hazirlanmasi,
uygulanmasi ve etkisi

TD4 MA  2010-2011 4 Fen egitiminde yaratict drama yontemi kullaniminin
bilimsel yaraticiliga ve akademik basariya etkisinin
deneysel yolla sinanmast

TD5 MA  2007-2008 7 1) Fen ve teknoloji dersinde yaratici drama yonteminin
kullanilmasina yonelik goriislerin belirlenmesi

ii) Yaratici drama yonteminin dgrencilerin ¢evreye
iligskin problem durumlarina etkisi

TD6  PhD 2015-2016 34 Fen bilimleri dersi kapsamindaki “¢evre” konularinin
Ogretiminde yaratic1 dramanin kullanilmasinin

ogrencilerin basarisina, ilgilerine ve 6grenmelerinin
kaliciligina olan etkilerinin incelenmesi

TD7 MA  2003-2004 4 Fen bilgisi dersinin yaratici drama yontemi ile
Ogretiminin 0grencilerin akademik basarilarina etkisi

D8 MA  2017-2018 5 “Insan ve Cevre” iinitesinin gretiminde yaratict drama
yonteminin kullanilmasinin dgrencilerin 21. Yiizyil
Ogrenme becerileri lizerindeki etkisini deneysel yolla
belirlenmesi

Yaratict drama yontemi kullanilan tezlerde tespit edilen eksiklikler, tezlerin sayica az
olmasi ve iyi ornekleri de dahil etmek amaciyla Cagdas Drama Dernegi bitirme projeleri de calisma
kapsaminda alinmistir. Projelerin yil, diizey (sinif) ve amaglari agagidaki tabloda 6zetlenmistir.
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Tablo 3
Cagdas Drama Dernegi Bitirme Projeleri
KOD YIL SINIF AMAC

P1 2012 5 Ogrencilerin bilissel, devinissel ve tutum olarak su bilinci
olusturmak ve suyun éneminin kavranmasi

P2 2007 3 Katilimcilarin ¢evre bilinci kazanmalari, niikleer santraller
hakkinda bilgi sahibi olmalari

P3 2006 7 Ogrencilerin popiilasyon dinamikleri konusundaki bilissel
diizeylerinin arttirilmasi

P4 2008 7 Toplum/bireylerin enerji tasarruf yollarint uygulanabilir davranig
haline getirebilmesi agisindan duyarlilik yaratilmasi

P5 2015 5 Ogrencilerin doga kirliligini 6nlemeye yonelik bilgi ve ¢evreci
uygulamalarina katkida bulunulmasi

P6  2013-2014 2 Hayat Bilgisi dersinin “Kaynaklar1 Etkili Kullanma” becerisine
iliskin kazanimlarinin YD yonetimi ile islenmesinin 6grenci
iizerindeki etkisinin belirlenmesi

P7  2010-2011 7 Ogrencilerin egitim ve dgretim siireci sirasinda gevre ve gevre
olaylarina karsi farkindalik yaratilmasi

P8 2015 3 3. Sinif 6grencilerinin ¢evre okuryazarlik diizeylerinde YD
yontemiyle farkindalik kazandirilmasi

P9 2014-2015 4 Katilimcilarda, doganin ve dogal yasamin sevilip korunmasi ile
ilgili farkindalik yaratilmasi

P10 2008 7 Cevre kirliliginin 6nemi ile ilgili katilimcilara drama yontemiyle
farkindalik kazandirilmasi

P11 2018 5 Su kaynaklarinin gelecekteki ve simdiki durumu ile ilgili
bilgilere yaratici drama zemininde bulus yoluyla ulasmalarini
saglayarak bilingli su tiiketimi ve sanal su konusunda farkindalik
yaratilmasi

P12 2018 5 Fen bilimleri dersi, “Insan ve Cevre” iinitesinin islenerek
ogrencilerin ¢evre bilincini artirip, konuyla ilgili kalici
O0grenmelerin saglanmasi

P13 2018 1 Hayat Bilgisi Dersi “Dogada Hayat” Unitesinin Yaratici Drama
Yontemiyle Islenerek dogaya dair bir farkindalik kazandirilmasi

P14 2017 3 Cocuklara g¢evre kirliliginin ne oldugu, nedenleri ve bu
nedenlere yonelik alinabilecek tedbirlerin fark ettirilmesi

P15 2014 8 Cevre okuryazarliginin kazandirilmasinda yaratici drama
yonteminin etkisinin belirlenmesi

P16 2020 2 Gelecek nesillere ¢evre bilincini kazandirmak igin yaratici
drama yontemiyle ilkokul ¢ocuklarina ¢evre kirliligi farkindaligi
konusunun islenmesi

P17 2020 2 [Ikokul ¢ocuklarinda geri doniisiim farkindaligini yaratici drama
yontemi ile irdelenmesi

P18  2018-2019 34 [lkokul 6grencilerinde ¢evre bilinci gelistirmesi
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P19 2018 8-11  Yaratici drama ile doganin dongiisiinii anlayarak dogaya karst
duyarlilik olusturulmasi, merak duygusunun gelistirilmesi, doga
ve ¢ocuk arasinda bag kurup sevdirilmesi

Tezler arasindaki uygulamalar agisindan ortakliklar degerlendirildiginde; incelenen
tim tezlerde ve projelerde, deney gruplarina uygulamalar yoluyla etkin ¢evre egitimi verilmeye
calisilmis oldugu, kontrol gruplarinda geleneksel ¢evre egitimine devam edildigi belirlenmistir.
Deney gruplarinda, grup g¢alismasi yoluyla akran 6grenmesi ve is birligi desteklenmis olup bu
iki yontemin g¢evre egitimi agisindan Onemi ortaya konmustur. Caligmalarda yeni nesil g¢evre
sorunlarmin ekofobi yaratmadan, ¢6ziim odakli olarak ve ¢ocuklarin bunlar1 hayata gecirebilecegi
sekilde verilmesi gerektigi belirtilmistir. Ek olarak ¢evre bilincine ait tutumlarin ve ¢evreye ait
bilgilerin yiiksek olmasmin 6grencinin ¢evreye yararli davraniglar gostermesine yetmedigi, bu
anlamda yeni yontemlere ihtiyacin oldugu calismalarca tespit edilmistir. Ogrencilerin uygulamalarla
desteklendiklerinde konulari igsellestirerek kendi yasamlarina katabildikleri, bu yolla davranis
degisikligi meydana geldigi tezlerde 6n plana ¢ikana ¢ikmistir. Giinliik hayattan alinmis hikayeler,
haberler vb. kullanilarak baglam kurulmasini saglamak; Ogrencilerin problem ¢6zme yoluyla
kesfederek Ogrenecekleri giindelik olaylarla, bilgilerini kullanilabilecekleri ortam olusturmak;
tartisma ortami yaratmak onlarin gevreye yonelik tutum, davranig ve basart diizeyleri anlaml
seviyede gelistirmistir. Ayni sekilde, 6grencilerin uygulamalarla desteklenince daha biitiinciil bakig
acis1 kazanabildikleri de gbzlemlenmistir.

Tezler arasindaki uygulamalar agisindan farkliliklar degerlendirildiginde ise yaratici drama
yontemini diger uygulamali ¢aligmalardan ayiran 6zelliklerden en belirgin olani; yaratict drama
stire¢lerinin —mig gibi yapmaya dayali, yasayarak 6grenilen, katilimcilar1 ve tecriibelerini merkeze
alan yapisidir. Yaratic1 drama, dramatik bir kurguya sahip ve canlandirma odaklidir. Bu odaklanma
ise “-mis gibi” yapmaya, kurguya, spontaniteye, daha ¢ok dogaglamaya ve rol almaya dayalidir. Tez
kapsamindaki uygulamali tezlerde “yasayarak 6grenme” vurgusu olsa da ¢aligmalar incelendiginde,
yasayarak 6grenmenin gezi, gdzlem, grup tartismalar1 gibi siiregler oldugu goriilmektedir. Diger
yandan yaratici drama, katilimcilarin tecriibelerine dayanir ve onlar1 merkeze alir. Katilimeilar kendi
yasam deneyimlerinden yola ¢ikarak ¢atismalardan olusan dogaglamalarda bir amaci, diislinceyi
canlandirirlar. Drama stireclerinde, birey ve grup merkezli olarak, onlarn etkilesim ve iletisimiyle,
yaparak yasayarak 6grenme yoluyla, yaraticiligi 6n plana alarak problemlere yeni ¢oziimler bulmaya
calisilir. Bu siireglerde bilgi dogrudan verilmez, katilimcilarin bireysel 6grenmeler ve kiiciik grup
tartismalariyla bilgiyi yapilandirmalarina olanak saglanir (Erem & Erdogan, 2019, s.4). Bununla
birlikte, 6grenmenin yasantisal olmasi, dramanin 6ziinii olusturur. Adigiizel, yasantilara dayal
O0grenmenin, etkin katilimla kalic1 6grenmeyi sagladigini belirtir. Hatirlama ve kaliciligin sézel agirlik
ogretimde %10 ve gorsel agirlikli 6gretimde %30°ken, yasantiya dayali egitimde %90’a ulastigini
vurgular (Adigiizel, 2006,s.32). Yaraticidramacalismalari, buanlamda diger etkinlikler yoluylayapilan
caligmalarin 6niline gegmektedir. Yaratici drama siiregleri, katilimcilarin kendileri veya bagkalarinin
yasadig1 bir sorundan yola cikarak sorunu ¢ozmeye yonelik olan, katilimcilarin tiim duyularini
harekete gegirerek yani yasayarak ogrenilen ve grup ig¢i etkilesimin bir sonucu olan siireclerdir.
Bu anlamda, katilimcilarin kendi yasamlarinda kalici izli davraniga doniisen siirecleri katilimcilara
yasatir (Adigiizel, 2006, s.33). Diger uygulamali ¢alismalar g6z Oniinde bulunduruldugunda,
yasayarak Ogrenmeyi cocuklarin kendi deneyimlerinden yola ¢ikarak deneyimlemeleri, rol
oynayarak bir digerinin penceresinden bakabilmeleri, empati siirecini deneyimlemeleri yaratici

151



Esener Kutlu, G. & Bestepe, N.E. (2024). Tez ve bitirme projelerinde ekolojik okuryazarlik ile drama iligkisi,
Yaratici1 Drama Dergisi 19 (2), 143-169

drama yontemini diger uygulamali yontemlere gore 6n plana ¢ikarmaktadir. Heathcote, “cocuklardan
okulun kapisindan girdigi andan itibaren ger¢ek yasamlarmi beslenme cantalarina koymalarini”
bekleyemeyecegimizi belirtir. Cocuklarin yasantilarini geride birakamayacaklarini, bu yasanti
deneyimleriyle okulda olmalarimin gerekliliginden s6z eder (Heathcote, 2010, s. 101). Bu nedenle
drama, merkeze ¢cocuklarin ger¢ek yasamlarini, deneyimlerini koyar. Fakat yaratici drama yontemiyle
gerceklestirilen tezlerin disinda kalan uygulamali ¢alismalarda yasantiya dayali, 6grenci merkezli
bir egitim hedeflense de ¢alisma kagitlari, mobil uygulamalar gibi araglar hala ¢ocuk ile 6grenme
arasindadir. Bu anlamda, araglar ve yonlendirmelerle aslinda geleneksel egitimin getirdigi kaliplarin
sinirlarinda kaldiklar1 goriilmektedir. San’a gore geleneksel egitimde, cocugun cevresi ve diinyasi
ile kurdugu iletisimde arada 6gretmen, ders kitabi yazar1 veya bir kitle iletigsim araci gibi bir arag
bulunmakta ve bdylece duyussal alani ile bilissel alani ayrilmakta, 6grenme yasantisal olmaktan
cikip biligsel olarak gerceklesmektedir. Bu nedenle ¢ocugun bilgiyi yararli ve iglevsel kilmasina
cok az olanak saglamaktadir (San, 1989, s. 574). Bowel & Heap okuldaki egitimin, 6grenciye ikinci
elden deneyim sagladigini, okuldaki deneyimin asil kaynaginin 6gretmenler ve kitap gibi materyaller
oldugunu belirterek, bu goriisii destekler. Deneyimin ¢ocuklara ulagirken bu aracilarin siizgecinden
gectigini belirtir. Bu durumun, duyussal diinya ile biligsel diinya arasina bir ¢izgi ¢ektigini, hisler
ile disiincelerin birbirinden ayrildigini, bu ayrimin da bilginin anlaml ve kullanilabilir hale
getirilmesini olanaksizlastirdigini ifade eder. Ciinkii bilgiyi kullanigh hale getirmeniz igin dnce
hissetmeniz gerekir. Fakat dramada deneyimler ilk elden yasanir. Drama i¢inde bir diinya yaratilir;
ogrencilerin dogrudan ve aktif olarak kendilerinden bir seyler katmasi saglanir (Bowel & Heap,
2019, s. 2). Aradaki araglar1 olabildigince azaltarak, 6grenciyi merkeze alan uygulamalar bir¢ok
ek kazanima hizmet etmektedir. Uygulamali ¢alismalardaki ¢alisma kagitlari, mobil uygulamalar
gibi araclarin kullaniminin aksine, yaratict drama c¢aligsmalarinda araglarin kaldirilarak 6grencilerin
kendi yasantisinin merkeze konulmasi, deneyime dayali bir 6grenme siireci saglar. Yaratici drama
siireglerinde, canlandirma asamalarinda ¢ocuk hayal giicii ile bas basadir. Kazanimin verildigi asama
da yine bu agsamadir. Aradan araclar ¢ekilip alinmis ve ¢ocuk kazanima giden yolda kendi yasantisal
deneyimlerinden yola ¢ikacak sekilde konumlandirilmistir. Ogrenciler, yaratici drama atdlyelerinde
aktif rol oynayarak, akran 6grenmesi ve kendi yasantist sayesinde, yapilandirilmis ¢atigmalar i¢eren
dogaglamalar sayesinde siireglerin dogrudan igerisindedir. Yaratici drama egitmenleri tarafindan
Ogrencilerin siireci giivenli bir alanda deneyimlemesi saglanmaya, ¢ocugun kendi yasantisindan
yola ¢ikarak kendi ekolojik yolunu ¢izmesine alan agilmaya ¢alisilmistir. Heathcote, yaratict drama
siireclerinde is birligi ve bilinenlerin bir araya toplanmasiyla toplumsal bir olgu yaratildigini ve bu
durumun topluma bakma olanagi sagladigini belirtir. Yaratici drama siirecinde, grup ile diistincelerin
denendigini ve toplumsal yagamdaki her yasantinin hissedildigini vurgular (Heathcote, 2010, s.100).
Ekolojik krizler de modern insanin toplumsal yasam anlayisi ve “beceri”’sinden dogar. Bu anlamda,
akranlarla birlikte toplumsal yagantinin ve dolayisiyla aligkanliklarin incelenmesi ¢evre egitimi i¢in
de oldukga 6nemli olmaktadir.

Fakat incelenen yaratict drama yonetimini kullanan tezler kapsaminda, yaratici drama alan
yazinina dair yapisal bir problem tespit edilmistir. Tezlerin bircogunda yaratici drama atolyeleri
dogru sekilde yapilandirilmamig, drama olmayan ¢aligmalar drama olarak adlandirilabilmistir. Bu
anlamda, TD1’de, jiiri iiyeleri incelenmis olup, jiiri iiyelerinin yaratici drama alaninda deneyimi
olup olmadigina dair bir bilgiye rastlanmamistir. Ocak 2020 yilinda yazilan tezde, yaratict drama
yonteminin “hazirlik, canlandirma ve degerlendirme” agamalari; “hazirlanmak, kimlige biirinmek
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ve degerlendirme-tartisma” seklinde 2006 yilinda tanimlanan sekli ile yer almaktadir. Bu durum
da jiiri ve atdlye uygulayicisinin yaratict drama alan yazinina uzak oldugunu disiindiirmektedir.
Drama atolyelerine de tez igerisinde yer verilmediginden uygulama 6rnekleri incelenememistir.
Uygulamalarin yapildig1 deney grubunun yaratici drama ile ilgili yasantilarinin olmadig1 varsayilmais,
grup ile ilgili bilgi verilmemistir. Atdlye yazim agamasinda, grubun hazirbulunuslugu, yaratict drama
geemisi olup olmamasi kritik dnemdedir. Bu nedenle, kazanimlara ulagabilmek igin yaratici drama
alaninda c¢alisma yaparken grubun yaratici drama ge¢misinin olup olmadigi bir varsayim konusu
olmamalidir. TD2’de, tezin 2012 yilinda gergeklestirilmis oldugu ve arastirmacinin smirli bir
yaraticit drama egitimi oldugu goriilmistiir. Aragtirmacinin atlye yaziminda kazanim belirtmedigi
ve dolayisiyla degerlendirmede kazanimin sorgulanamadig tespit edilmistir. Hazirlik agamasinda,
konuya hazirlayan bir oyun kurgulanmis fakat genel atolye siireci agisindan asamalar birbiriyle ¢ok
iligkili degildir. Dramatik durumlarda ¢atigmalar bazilarinda tam, bazilarinda az ve bazilarinda hig
yoktur. Canlandirmalar asagidaki drnekte goriilebildigi gibi odak problemi yasatabilecek sekilde
verilmistir:

Birinci grup: Igme suyuna karisan mikrop yiiziinden hastanedeki hasta sayisi artmustir.
Doktorlar kendi aralarinda bu durumu konusmaktadirlar.

Ikinci grup: Su kesintisi nedeniyle isleri yarim kalan kadmlar kendi aralarinda
konusmaktadirlar.

Ugiincii grup: Avdan aglar1 bos dénen balikgilar buna denizlerdeki kirliligin neden oldugunu
diisiinmektedirler. Bu konu hakkinda aralarinda konusurlar.

Dordiincii grup: Petrol tankerinin bir bagka gemiyle ¢arpismasi nedeniyle denize petrol
sizmigtir. Denizdeki canlilar aralarinda bu durum hakkinda konugmaktadirlar.

TD3 kapsaminda, 2019 yilinda sunulan doktora tezinin arastirmacisinin yaratict drama egitimi
aldig1 belirtilmistir. Arastirmaci, uygulamali ¢aligma kapsaminda yedi uzmandan uzman goriisii
almis olup, uzmanlar arasinda drama alanindan bir uzman oldugu bilgisi yer almamaktadir. Tezde
sunulan atdlye plani incelendiginde, asamalilik ve kazanim iliskisinin géz 6nilinde bulundurulmadig
goriilmistiir. Bir atdlye 6rnegi eklenmis olup, bu atélye de bir yaratici drama atdlyesi degildir. TD4,
2012 yilinda gerceklesmistir. Hazirlik, canlandirma ve degerlendirme asamalar takip edilmis olup,
asamalar arasinda bag kurulmaya calisilmistir. Atdlye planlarinda belirlenen kazanimlarin sayisi
fazladir. Degerlendirme asamalarinda tiim kazanimlar Olciilememektedir. Hazirlik asamasinda,
kazanimlardan birisine hazirlayan bir oyun kurgulanmaistir. Arastirmaci, 6grencilerin yontemle ilk kez
karsilastiklart i¢in tutukluk yasadigini, eglenme-6grenme dengesinin iyi kurulamadigini belirtmistir.
Bu anlamda, yaratict drama egitmeninin yetkinligi 6nemli olmaktadir. Tutukluk yasanmamasi i¢in
ogrencilerin hazirbulunuslugu atdlye yazim asamasinda dikkate alinmali, hazirlik agamalari ¢ok iyi
kurgulanmalidir. Arastirmaci, 6grenci doniisleri sonrasinda, uygulamalarin daha iyi hazirlanmasi
ve profesyonel uygulanma gerekliliginin altini ¢izmistir. TD5’teki atdlyeler incelendiginde atolye
planlarinda eksikler oldugu, canlandirma agsamalarinda dramatik durumlarin olmadig: goriilmektedir.
Atolyeler belirlenen kazanimlara ulasacak sekilde tasarlanmamis olup, degerlendirme asamalart da
kazanimlara yonelik degildir. Drama atdlyeleri hazirlanirken, 1sinma, canlandirma ve degerlendirme
asamalar1 arasinda kazanim ve igerik agisindan bir bag olmasi gerekmektedir. Kazanim ve igerikle
baglantisiz etkinlikler siireci aksatir, konu biitiinliiglinii bozar ve kazanima ulasmay1 engeller (Erem
& Erdogan, 2019, s.18). TD6 nin hazirlik agsamasinda, kazanima hazirlayan bir oyun kurgulanmustir.
Uzman bir drama egitmeni danismanliginda yazilmistir. Drama atdlye planlar1 gerekli niteliklere
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sahiptir. TD7, 2003 yilinda yazilan bir tez oldugu i¢in siire¢ler “Isinma ve Oyun, Dogaclama ve
Olusum, Degerlendirme” seklinde planlanmistir. Drama alaninda uzman bir akademisyenin
danigmanliginda yazilmistir. Drama planinda bir hata gézlemlenmemekle birlikte, canlandirma
asamasinda bazi planlarda dramatik durumlarin yer almadigi bazisinda ¢atismanin olduk¢a az oldugu
veya olmadigi belirlenmigstir. TD8’de canlandirmalarda dramatik durumlarda yine ciddi eksiklikler
goriilmektedir. Bu eksiklikler sonuglara yansimis ve aragtirmacinin “Yaratict drama yonteminin
ogrencilerin 21. yy 6grenme becerileri yeterlilik diizeyine bir etkisi olmadig1” sonucuna vardigi
goriilmiistiir. Arastirmact bu durumu, “uygulama siiresinin kisaligi, ilk defa yaratict dramayla
karsilasan 6grencilerin bu kisa siirede 6grencilerin adapte olamamasi ve 6grencilerin hazirbulunusluk
seviyelerinin yaratici dramayi igsellestirecek seviyede olmamasi” olarak agiklamigtir. Fakat tiim
bunlarin yaratic1 drama atdlyesinin yazim asamasinda g6z oniine alinarak atolyelerin tasarlanmast,
uygulanacak konuya uygun siire planlamasi yapilmasi, 6grencilerin hazir bulunusluk seviyelerine
uygun atdlyelerin yazilmasi egitmenin sorumlulugundadir. Bowel & Heap drama alaninda yeni olan
egitimcilerin dramay1 dar anlamiyla ele alabildigini ve avantajlarindan yeterince yararlanamadigini
vurgular (Bowel& Heap, 2019, s.5). Bu anlamda, ilgili tezler incelendiginde, atdlyeleri yazan ve
egitimi veren kisilerin drama alaninda yeterli donanima sahip olmadiklari, oturumlarda asamalar,
kazanim ve baglam agisindan kimi bosluklarin oldugu, atolyelerde hem kurgu hem de uygulama
bigimi agisindan eksikliklerin oldugu goriilmiistiir. Bu durum, yaratict drama yontemi kullanilarak
verilen ¢evre egitiminin etkililigini 6lgmede tam sonuca varmada engel olusturmustur. Bu nedenle,
cevre egitimi ile ilgili olan Cagdas Drama Dernegi Projeleri de galismaya dahil edilerek bu engelin
ortadan kaldirilmasi saglanmaistir.

Incelenen tezler kapsaminda ortaya ¢ikan onemli farklardan bir digeri, gocugun en iyi
O0grenme yontemi olan oyunlarin kullanimi iizerinedir. Uygulamali tezlerde yer alan etkinliklerden
veya incelenen tliim tezlerin igerisinde yalnizca ii¢ tezde yer alan oyun siireclerinden farkli olarak,
yaratict drama siireclerinde ele alinan oyunun, baglam agisindan 6n plana ¢iktig1, bir amacinin, bir
misyonunun oldugu goriilmektedir. Bu uygulamali tezler incelendiginde, oyunun egitsel yoniinden
faydalanilmadigi, korebe, saklambag gibi geleneksel ¢ocuk oyunlarinin piknik gibi etkinlerde
cocuklarm bir araya gelerek eglenmesi amaciyla yapildigi goriilmektedir. Diger yandan, smif
icerisindeki oyunlarin calisma kartlari, bilgi yarismalar1 gibi bilgiyi dogrudan veren etkinlikler
oldugu da ¢alisma kapsaminda ortaya konmustur. Fakat yaratici drama yontemiyle gerceklestirilen
caligmalarda hazirlik asamasinda katilimcilar oyunlarla fiziksel, duygusal ve zihinsel olarak atdlye
kapsaminda verilmesi planlanan kazanima hazirlanir ve canlandirma agamasiyla kazanima birlikte
ulagir. Bu anlamda oyun, yaratict drama at6lyelerinde grup ¢aligsmasi ile ilerleyecek siirecte cocuklari
gruba 1sindirma, kaygiyi azaltma ve 6zellikle katilimcilart hedeflenen kazanima ulastirma anlaminda
bliylik 6nem tasimaktadir. Yaratict drama yontemi ile gerceklestirilen tezler disindaki uygulamali
tezler incelendiginde, ¢ocuklarin en iyi 6grenme yontemi olan oyunlardan faydalanilmadigi da tespit
edilen bir diger farktir.

Sonuclar A¢isindan Ortakliklar ve Farkhilhiklar

Incelenen calismalar kapsaminda, sonuglar goz dniine alindiginda, kuramsal ¢alismalarin
tiim bulgulari, uygulamali calismalar ve yaratici drama yontemiyle gergeklestirilen ¢alismalarla elde
edilen sonuglar1 destekler niteliktedir.
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Calisma sonucunda geleneksel egitimin, cevre egitimi agisindan yetersiz kaldig1 gézler 6niine
serilmistir. Ogretmen merkezli, 6grenciyi pasiflestiren, diiz anlatimla islenen, monoton ve ezbere
dayali dersler, ¢ocuklarin akil yiirlitme, sorgulama gibi temel becerilerini gelistirememekte, bu durum
cevre egitimine de yansimakta ve gevreye duyarli nesiller yetistirilememektedir. Bunun yam sira,
ogretim programindaki eksikler ile birlikte 6gretmenlerin ¢evre egitimi konusundaki yetersizliginin
de ¢evreye karsi duyarlilik gelistirme acisindan bir engel olusturdugu ¢aligmalar kapsaminda ortaya
konmustur. Sistemin ezbercilige yonlendirdigi, ¢ocuklarin en etkili 6§renme yollarindan biri olan
‘yaparak yasayarak’ 6grenme metodunun neredeyse hi¢ kullanilmadigi ve yapilandirmaci yaklagimin
cevre egitimi konusunda ¢ok fazla uygulanmadig: tespit edilmistir. Diger yandan, uygulamali tezler
ve yaratict drama yontemiyle gergeklestirilen tezler incelendiginde, 6grencilerin merkeze alinarak
pasif durumdan ¢ikarildigi, ¢6ziim odakli, giinliik hayata entegre edilebilen, akran 6grenmesi ve
isbirligine dayali, yagayarak 6grenmelerine alan agan siireclerin tasarlandigi belirlenmistir.

Yaparak yasayarak Ogrenme ve bilgiyi yasantiya dahil edebilme her tezde Onemle
vurgulanmistir.  Ogrencilerin  uygulamalarla desteklendiklerinde konulari igsellestirerek kendi
yasamlarina katabildikleri, bu yolla davranig degisikligi meydana geldigi tezlerde 6n plana ¢ikan
sonuglardan olmustur. Giinliik hayattan alinmis hikayeler, haberler vb. kullanilarak baglam
kurulmasini saglamak, 6grencilerin problem ¢ézme yoluyla yaparak, yasayarak ve kendilerinin
kesfederek Ogrenecekleri, giindelik olaylarla, bilgilerin kullanilabilecekleri ortam olusturmak,
problem iceren senaryolarla ve is birligi ile ¢6zlim {iretilmesini saglamak, tartisma ortami yaratmak,
Ogrenilen bilgileri glinlik hayata uygulayabilmeleri i¢in drnek olaylar ve giinliik hayattan sorular
vermek, ¢evreye yonelik tutum, davranis ve basari diizeyleri anlamli seviyede gelistirmistir. Ayni
sekilde, Ogrencilerin uygulamalarla desteklenince daha biitiinciil bakis agist kazanabildikleri
de gozlemlenmistir. Ogrencilerin gozlem ve arastirma yapma, bilgileri yorumlama, sorgulama,
yaraticilik becerileri ile hedeflenen bilgi, beceri, tutum ve aligkanliklarini gelistirilecek sekilde
ogrenci merkezli olarak verilen ¢evre egitimi, 6grencilerin ¢evre egitimi kavramlar1 hakkinda detayli
bilgi edinmelerine ve konu lizerinde elestirel diisiinme becerilerinin gelismesine katki saglamistir.
Akran 6grenmesi de ¢evre kavramlarmi 6grenme agisindan kolaylastirict olmustur. Calismalarda
uygulamali gevre egitiminin ¢evreye yonelik olumlu duygu ve davranis kazandirdigi 6ne ¢ikan
sonuglardandir. Calismalarda cevre bilinci i¢cin de bilgi, duygu davranis tgliisiiniin birlikte ele
alimmasi gerektiginin 6nemle alt1 ¢izilmistir. Boylece, ¢evresel farkindalik; problem ¢6zme, elestirel
diisiinme ve is birligi yetkinliklerinin arttig1 ulasilan sonuglar arasindadir. Cevre egitiminde aktif
katilimin, biligsel kalicilig1 artirdigi ve ¢evresel farkindalik olusturdugu tezlerde vurgulanmaistir.

Tim uygulamali tezlerde, 6grencinin aktif konumda oldugu, probleme dayali ve/veya
tartisma ortamiyla verilen ¢evre egitimlerinin daha bagarili oldugu ortaya konmustur. Cevre egitiminin
etkinliklerle verildiginde akademik basarinin arttigi, tiim tezlerde gdzlemlenmistir. Cevre egitimi ile
ilgili kazanimlarda giincel ¢evre sorunlarina ¢ok az deginildigi belirtilmis ve strdiiriilebilir ¢evre
egitimi i¢in yeni nesil ¢evre sorunlara daha ¢ok yer verilmesi gerektigi, giincel ¢evre sorunlari
aktarilirken de ¢6ziim odakli olunmasi ve 6grencilerin bunlar1 hayata gegirebilecegi sekilde verilmesi
gerektigi belirtilmistir.

Caligmalar sonucunda, dogayla i¢ ice olanlarin ¢evre egitimi kapsaminda hem formal hem
informal 6grenmede daha basarili oldugu ortaya ¢ikmistir. Sinif ortaminda sinav kaygisiyla basari
diismektedir. Uygulamaya yonelik calismalarla ¢cocuklarin dogayla i¢ ige olmay1 deneyimlemeleri,
dogayla iligski kurmalarina firsat verilmesi, bu anlamda ekofobi ile miicadele de dnemli olmakta ve
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cevre kaygisi agisindan oldukga biiylik bir katk: saglamaktadir. Cevre egitiminde okul dis1 e§itimin
daha verimli oldugu; cevre bilgisi, tutumu, ilgisi ve becerisinin okul dis1 etkinliklerle daha fazla
gelistigi gozlemlenmistir. Cevre egitimi ile ilgili kazanimlarin daha iyi kavranabilmesi i¢in konu
ile ilgili yerlere gezi yapilmasmin gerekliligi fakat bu durumun velilerin ekonomik durumu ile
sinirlt oldugu belirtilmistir. Bu anlamda esitligin saglanabilmesi i¢in konunun devlet politikalar
ile desteklenmesi ve buna iliskin 6denek ayirilmasimin gerekliligi vurgulanmistir. Ayrica, egitim
amaclt gezilerin yapilabilmesi i¢in gereken prosediiriin 6gretmenleri caydirici nitelikte oldugu ve
onlar1 teorik egitime yonlendirdigi belirtilmistir. Diger uygulamali egitim engelleri olarak; kalabalik
siniflar, malzeme sikintisi, 6gretim programinin yogunlugu, programin tiim aileleri bilingli kabul
etmesi, teknolojik yetersizlikler ile deneylerin az sayida ve sinif i¢inde sinirli olmasi vurgulanmistir.

Uygulamali ¢aligmalarin 6grenme ve Ogrenci arasina ara¢ koyarak ve bilgiyi dogrudan
vererek geleneksel egitimin digina ¢ikmakta zorlandig tespit edilmistir. Bu anlamda yaraticit drama
yontemi farklilasmaktadir. Uygulamali ¢alismalarin yaparak yasayarak 6grenmeyi gezi, gozlem,
piknik, beyin firtinas1 ve ¢alisma kagitlar1 cercevesinde ele almasi, 6grenci merkeze alinsa da hala
ogrenci ile bilgi arasinda bir arag olmasina ve geleneksel egitimde oldugu gibi bilgilerin dogrudan
verilmesine neden olmustur. Burada vurgulanmasi gereken, bes duyu organina da hitap edebilen, rol
alma ve canlandirma siirecleriyle empati siirecini deneyimleten, giinliik yasantilara, deneyimlere,
tecriibelere dair dramatik durumlarla, yasamin bir provasina imkan sunan ve aradaki araclar
kaldirarak ¢ocugu siiregle bas baga birakan yaratict drama yonteminin etkililigidir. Fakat yaratici
drama atdlyelerinin etkililiginin ve kazanima ulasilabilmesinin de egitmenin alan yeterliligine bagh
oldugu caligmalarin sonucunda agikg¢a goriilmektedir. Kazanimlara ulasilabilmesi i¢in, atdlye yazim
asamasinda grubun hazirbulunuslugunun géz oniine alinmasi, dl¢iilebilir kazanimlarin belirlenmesi,
merak ve empati giidiilemesiyle organik bag kurularak atélyenin kurgulanmasi 6énemli olmaktadir.
Belirlenen kazanima ulagilabilmesi i¢in yeterli siirenin belirlenmesi 6nemlidir. Eglenme ve 6grenme
dengesinin iyi kurulmasi, her oyun ve canlandirmanin kazanima hizmet ediyor olmasi gerekmektedir.
Bu anlamda, yaratict drama yontemiyle gergeklestirilen tezler ve projelerin sonuglarini farklilagtiran
bu unsurlara ne oranda dikkat edildigi olmustur.

Readiness
Curiosity Measurable
Motivation Outcome
Balance
Between Fun Organic Link
and Learning
Empathy Duration
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Yaratici Drama Yonteminin Ekolojik Okuryazarhga Katkisi

Drama caligmalariin egitimde kullanilmast 1890-1910 yilina dayanir. Bu doénemde,

9399
1

diinya capinda yanki uyandiran ve Edmond G. Holmes tarafindan “egitimin gercek Incil’i” olarak
nitelendirilen deneme, Harriet Finlay Johnson tarafindan gergeklestirilir (Adigiizel, 2018, s. 174-
175). Johnson da drama c¢aligsmalarini ilk olarak ¢evre egitimi i¢in kullanmis olup doga incelemeleri
ile egitimi smif disina tagimistir. ‘diinya insani yetistirme’ amaci dogrultusunda, 6grenci, 6gretmen
ve drama iliskisini yeniden yapilandiran Heathcote’a (Ozen&Adigiizel, 2017) gére ise enerji, gog,
cevre kirliligi drama i¢in olas1 konu basliklaridir. Dramayla bir faciaya dahi ¢ocuklar agisindan
anlayis kazandirmak, konunun derin anlamlarini gérebilmelerini saglamak miimkiindiir (McCaslin,

2019, s. 263).

Cevre egitiminde karsimiza ¢ikan en Onemli unsur, ekolojiye dair problemlerin ¢6ziim
odaginda, ekofobi yaratmadan ele alinmasidir. Egitim kurgusunun, ¢oziim odakli ve empatiye
dayali olarak verilmesi bu noktada 6nemlidir. Cocuk, yagmur ormanlar1 gibi kendinden binlerce
kilometre 6tedeki biiyiik problemleri somutlastiramamakta, i¢sellestirememekte, duydugu caresizlik
sonucunda da probleme kars1 duyarsizlik gelistirebilmektedir. McKnight’in “Ekofobinin {istesinden
gelmek” makalesinde cocuklarla ekolojik temalar hakkinda iletisim kurma cabalarinin genellikle
cevresel tehditleri vurguladigini, ancak bazi ¢ocuklar i¢in bu yaklagimin, ¢ozemeyecekleri sorunlara
stirekli maruz kalmaktan kaginmaya calismalart ile sonuglanarak geri tepebilecegi belirtilir. Bu
nedenle ¢evresel empatinin 6nemi vurgulanir (McKnight, 2010). Tiirkiye’deki egitim sisteminde
de problem odakli yaklasimlar 6gretim programi incelemelerinde ortaya ¢ikmakta, cocuk zihninde
bu sorunlarin fazlasiyla soyut kaldigi ise bu tez kapsaminda incelenen caligmalarda oldugu gibi
uzmanlar tarafindan sik¢a vurgulanmaktadir. Bu nedenle dncelikle ¢ocuklarin diinyadaki yerlerini
ve iligkileri anlamalar1 gerekmektedir. Neden sonug iligkileri kurabilmeli, karsilastiklart problemin
sonuclarini deneyimleyebilmeli, gidisat1 degistirebilecekleri giiciine inanmalidirlar.

Son 30 yildaki en 6nemli hedefi ¢cocuklar ile doga arasindaki iliskiyi incelemek olan Sobel,
yetigkin diinyasindaki bir problemden baslayip daha sonra bunu ¢ocuklara asilamak seklindeki tepeden
inme zihniyeti elestirir. Yagmur ormanlari yok oluyor, o halde ¢ocuklara yagmur ormanlarinin yok
edilmesinin dehsetini 6gretelim ki onu kurtarmak i¢in harekete gecsinler anlayisi yerine, ¢cocuklar
ve agag arasindaki iliskileri, kendi arka bahgelerinde bunu nasil gelistireceklerini bulmakla daha ¢ok
ilgilenilmesi gerektigini vurgular. Ona gore, cocuklukta agaclarla konusmak, agaclarda saklanmak,
yapraklartyla yuva yapmak, iglerine kaleler insa etmek agaclari korumaktan dnce gelir (Sobel, 2008,
s. 19). Bu anlayisa uygun olarak, ¢evre egitime yonelik prensipler gelistirmistir. Prensiplerinden
birisi, ¢evre egitiminin ¢cocukta kinestetik olmas1 geregidir. Cocuklarin dogay1, diinyay: takip etmesi,
ziplamasi ve kosturmasi 6nemlidir, ¢iinkii fiziksel olarak zorlayici etkinlikler zihin-beden baglantisi
araciligiyla dogrudan gocuklarla konusur. Sobel, ¢ocuklara doga yiiriiyiisiine ¢ikalim dendiginde
sikayet edeceklerini, fakat “hadi bir maceraya atilalim” seklinde yiiriiyiisii bir maceraya ¢evirmenin
cocuklarin ilgisini ¢ekecegini belirtir. Bu sekilde, ayni arazide yiiriinse bile deneyimin tamamen farkli
olacagini vurgular. Sobel’in ikinci prensibi, “hayal etme” iizerinedir. Kiigiik cocuklarin hayallerinde
yasadiklarini vurgulayarak cevre egitimi i¢in dramatik oyun gibi programlar yapilandirilmasinin,
cocuklarin zorluklar yasayabilecekleri simiilasyonlar yaratilmasinin gerektigini belirtir (Sobel,
2008, s. 24). Ugiincii prensibi “Hayvan Miittefikleri” olarak adlandirilabilir. Etkili bir cevre egitimi
icin ¢ocuklardan canlilar1 kurtarmalarini istemeden Once hayvanlar olmak ve onlar icten disa

157



Esener Kutlu, G. & Bestepe, N.E. (2024). Tez ve bitirme projelerinde ekolojik okuryazarlik ile drama iligkisi,
Yaratici1 Drama Dergisi 19 (2), 143-169

anlamalarini saglamak gerektiginin altin1 ¢izer. Cocuklarin hayvanlarla i¢sel bir empati hissettigini,
sirayla bir dizi hayvanla 6zdesleserek diger varliklarla ortak bir zemin kesfedeceklerini sdyler ve bu
asamada antropomorfizmi esas alir. Hayvanlarin birbiriyle konusuyormus gibi yaparak duygular ve
insan Ozelliklerini hayvanlara yansitmanin, ¢ocuklar i¢in canlilarla olan iliskileri kolaylastiracagini
savunur. Bunun diger canlilar i¢in bir duygu, empati yaratmak i¢in bir firsat olarak degerlendirilmesi
gerektigini belirtir (Sobel, 2008, s. 29). Bu prensiplerin karsilig1 dogrudan yaratici dramadadir. Bu
Ozellikleriyle yaratict drama yontemiyle verilen gevre egitimi de diger uygulamali ¢aligmalardan
biitiinliyle ayrilir. Sobel’in “dramatik oyun gibi programlar yapilandirilmasi, ¢ocuklarin zorluklar
yasayabilecekleri simiilasyonlar yaratilmasi” vurgusu, yaratici drama siireclerindeki canlandirma
asamasinda ¢atisma igeren dramatik durumlara isaret eder. Yine Sobel’in vurguladigi gibi bir kus
gibi diisiinebilmek ve hissedebilmek yaratici drama yontemiyle miimkiin hale gelmektedir. Yaratici
dramada ¢ocuklarin yiiksek hayal giicii ile mekansal sinirlar asilabilir, verilen dramatik durumlarla
cocuklar—mis gibi karsilastirilabilir, neden sonug iliskisi akran 6 grenmesiyle tamamlanabilir. Cocuklar
yaratici drama atolyelerinde, oyunsu siirecler igerisinde, kendi giivenli alanlarinda, ekolojik sorunlarin
¢Oziim odaginda rol alarak, onlar1 canlandirarak deneyimleyebilmektedir. Cocuklar karsilastiklar
problemleri ¢dzebilmek i¢in plan yaparken grupla kurdugu etkilesim siirecinde dogal tepkileriyle
coziime ulasirlar (Hahn, 1991; Pinciotti, 1993, Akt. Giiven, 2006, s. 101). Baldwin’e gore drama, “Ya
bdyle olursa?” durumlart ile doludur ve ¢ocuklara ger¢ek hayat durumlarinda fayda saglayabilecek
bicimlerde prova yapma ve basarma firsatlar1 sunar, onlar1 empati kurmaya tesvik eder (Baldwin,
2019, s. 49). Bu kapsamda, McCaslin, drama katilimcilarinin birey olarak gelismek ve doniismek igin
bir sansa sahip olduklarini soyler (McCaslin, 2019, s. 15). Yaratic1 drama atdlyelerinde canlandirmalar
araciligiyla yasantiya dair bilgi ve duygular agiga ¢ikarak davranisa yonelik 151k tutulur. Kurgu ile
gerceklik arasinda oyunsu siireclerle gidip gelerek, katilimeiya 6grenenin kendisi oldugu ve sonugta
yine kendi yagsaminda izler birakan davraniglara dontisme imkani veren durumlari olusturur. Baldwin,
cocuklarm kurgusal diinyalar vasitasiyla giivenli bir bigimde, grup olarak problem ¢6zmek, fikirler
yaratmak, takim g¢alismasi gergeklestirmek gibi birgok gergek beceri kullandiklarini vurgular. Bu
becerileri kurgusal bir diinyada gelistirseler de beceri gelistirmenin kendisi gercek ve kalicidir. Bu
ylizden drama siireglerinde ¢ocuk, kurgusal bir problemin ¢éziimiine dahil olabilir (Baldwin, 2020,
s.4). Bu anlamda, yaratict drama bir egitim programinda yer alan hedeflere ulagsmak icin etkin bir
arac olabilir (Harrison, 1999, s. 89, Akt. Giiven, 2006 s. 102). Cevre egitimi de bu egitimlerden
birisidir. Giiven’e gore yaratici drama, katilimcilarin karsilasabilecekleri durumlari, ¢6ziilmesi
gereken catisma durumlarini igerir. Gergek yasamdan bir¢ok 6ge barindirdigi igin ¢ocuklarin kurgusal
diinya icinde bile olsa sosyal olaylarin ne gibi sonuglar doguracagini kavramalarimi saglar (Gtiven,
2006, s. 107). Bunu sosyal olaylar ile birlikte, ekolojik krizlere sebep olan toplumsal davranislarin
sonuclarini degerlendirebilmeleri imkani agisindan da ele almak miimkiindiir. Bu durumun en biiyiik
avantaji, cocuklara ekolojik krizleri ekofobi yaratmadan anlatabilmektir. Ciinkii yaratict drama
atolyelerindeki kurgusal ortamda yaratilan giivenli alanlarda, ¢ocuk gercek hayattaki gibi hayal
kirikligina ugramadan, g¢aresiz hissetmeden, korkuya kapilmadan karsilasabilecegi problemlerin bir
provasini yapar ve sorunlarla bas etmeyi 6grenir. Bu anlamda, O’neill” in de (1995) belirttigi gibi
drama, roller yoluyla problemlerle yiizlesme, problemi tanimlama, problem iizerine diisiinme ve
problemi ¢6zme becerileri agisindan oldukga giiglii bir aragtir (O *Neill, 1995, Akt. Vural, 2006).

Arastirma kapsaminda incelenen c¢alismalarda; g¢evre bilinci igin bilgi, duygu davranig
iicliistintin birlikte ele alinmas1 gerektiginin dnemle alt1 ¢izilmistir. Bu noktada da yaratict drama
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yontemi On plana ¢ikmaktadir. Bowel, dramanin katilimeilart duygusal bir diizeyde mesgul ettigini
ve Ogrenme icin onlara biiyiikk bir firsat sundugunu soyler. Heathcote’a gore, yaratict drama
siireclerinde katilimcilarin his ve heyecanlart ger¢ek duygular olup bu siiregler yasantilara dayali
ogrenmede etkisini gostermistir. Adigiizel, Heatcote’un bu yaklagimimin yaratict dramanin egitsel
Ozelligini vurguladigiin ve dramanin 6grenme igin etkin bir yontem oldugunun altini ¢izmistir. Bu
acidan yaratici dramay1 bir “yasam pratigi” olarak nitelemistir (Adigiizel, 2018, s. 86). Yaratici1 drama
stire¢lerinde ¢ocuklar, canlandirmalar araciliiyla yasam durumlari konusunda planlar yaparak hem
duygusal diinyalarin1 hem de farkli karakterleri kesfederler. Bu kapsamda, tutum ve davraniglarini
gozden gecirme firsati bulur ve bilissel yapilanma da saglanmis olur. Yaratici drama stirecleri,
katilimcilarin yasadigi duygusal deneyimler, problem durumlarimin kesfedilmesi ve ¢6ziim yollar
iretilmesiyle duygusal kontrol saglanarak ¢ocuklart yapict ve olumlu davranig kazanma anlaminda
gelistirir (Freeman, Suilivan ve Fulton, 2003, Akt. Akfirat, 2016). Baldwin, bir rolde yer almanin,
empati duygusunu gelistirdigini ve bu da ¢ocuklarin diger insanlarin i¢inde olduklar1 durumlari,
bakis agilarin1 ve duygularini anlamalarina yardimei oldugunu belirtir. Drama siireglerinde ¢ocuklar
asina olmadiklar1 bir durumla karsilasip bunlara tepki verirler, boylece gercek olan durumlarla nasil
basa gikabileceklerinin provasini yapmis olurlar (Baldwin, 2020, s.4). Bu anlamda yaratict drama,
diger uygulamali ¢alismalardan oldukga farklilasmaktadir.

Uygulamaya yonelik calismalarla ¢cocuklarin dogayla i¢ ice olmay1 deneyimlemeleri, dogayla
iliski kurmaya firsat verilmesi, empati becerilerinin desteklenmesi, ekolojik okuryazar bireyler
yetistirmek ve ekofobi ile miicadelede onemli olmakta, ¢evre kaygist acisindan oldukga biiyiik
bir katki saglamaktadir. incelenen calismalar kapsaminda, ¢evre egitiminde okul dis1 egitim daha
verimli oldugu; ¢evre bilgisi, tutumu, ilgisi ve becerisinin okul dis1 etkinliklerle daha fazla gelistigi
gozlemlenmistir. Ayn1 sekilde yaratici dramanin da dis mekanlarda yapilan ¢alismalari olduk¢a
etkilidir. Fakat tez kapsaminda incelenen ¢aligmalarda, dis mekan etkinliklerinin gerek maddi, gerek
biirokratik olarak bir ¢cok engelle karsilagilmasi nedeniyle gergeklestirilemediginin alt1 ¢izilmistir.
Kuramsal galigmalar baslig1 altinda incelenen tezlerde de dis mekanda gevre egitiminin velilerin
ekonomik durumu ile simirli oldugu belirtilmistir. Bu anlamda esitligin saglanabilmesi i¢in devlet
politikalar ile desteklenmesi ve O6denek ayirilmasi gerekliligi vurgulanmistir. Ek olarak, egitim
amagcl gezilerin yapilabilmesi i¢in gereken prosediiriin 6gretmenleri caydirict nitelikte oldugu ve
teorik egitime yonlendirdigi incelenen tezler kapsaminda ortaya konmustur. Ekonomik ve biirokratik
engellerin yani sira; kalabalik siniflar, malzeme sikintisi, 6gretim programinin yogunlugu, programin
tiim aileleri bilingli kabul etmesi, teknolojik yetersizlikler ile deneylerin az sayida ve sinif i¢inde
sinirli olmasi da ¢evre egitiminde ¢ocuklart dogadan koparmaktadir. Bu anlamda yaratici drama
siireglerinin “—mig gibi” yapmaya dayanmasi bu engelin dniindeki en biiyiik yardimcidir. Yaratici
drama stireclerinde, kurgusal ve hayali durumlar gercek“mis gibi” canlandirilir (Adigtizel, 2019,
$.56). Yaratici drama siiregleri, ¢ocuklarin zihninde iki diinyanin ayni anda canlandirilmasini saglar. —
mis gibi yaparak kurgusal kendileriyle, gercek olan kendilerini gézlemleme olanagi bulurlar (Giiven,
2006, s. 106). Hayal giicii potansiyeli oldukga yiiksek olan ¢ocuklar, deneyimli bir drama egitmeni
rehberliginde, organik bagi kurulmus bir drama atdlyesinde —mis gibi yaparak, kendilerine ait bir
gercekligi mekansal engelleri asarak kurabilmektedir. Grup igerisinde kendilerinin olusturdugu bu
gerceklikte, -mig gibi yaparak, dogay1r drama smifina getirebilir, kendi kurgusal gercekliklerinde
yasantiya dayali 6grenme gerceklestirebilirler. Bowel & Heap (2019) drama siireglerinde dogal
yetiyi ger¢ek deneyimler aracilifiyla kurgusal ortamlar yaratmada kullandigimizi belirtir. Gergegi

159



Esener Kutlu, G. & Bestepe, N.E. (2024). Tez ve bitirme projelerinde ekolojik okuryazarlik ile drama iligkisi,
Yaratici1 Drama Dergisi 19 (2), 143-169

askiya alabilme yetimiz bize masay1 ters ¢evirip onu bir sandal olarak diisiinme ya da istersek okul
koridorunu yagmur ormanina ¢evirme imkani tanir. Boylece, hayal ve gercegi bir araya getirerek
farkli deneyim alanlar1 arasinda baglanti kurma giicline sahip oluruz. Bu deneyimler birbirine 151k
tutar ve birbirini zenginlestirir; algilama ve kavrayista farkliliklar gerceklestirir (Bowel & Heap,
2019, s. 4).

Incelenen uygulamali tezler ve yaratict drama ydntemiyle gerceklestirilen tezlerle projeler
incelendiginde, oyunun kullanimi anlaminda 6nemli bir fark oldugu, uygulama ve sonuglar boliimiinde
detaylandirilmigtir. Winston ve Tandy’e gore, ¢ok kiigiik yaslardan itibaren oyun bigimleri ve giinlitk
yasam bigimleri arasinda ayrim yapmayi 0greniriz ve bunlar arasindaki sinirlart kesfetmek kiiciik
cocuklar i¢in biiylik bir haz kaynagini olusturur. Dogustan gelen bu oyunculuk hissini, ¢ocuklarin
hayali oyun alanlarinda gérebiliriz. Ornegin kiigiik bir ¢ocuk sandalyeleri otobiis koltuklar1 gibi
dizip arkadaslarini yolcu roliine davet ederek soforliik roliine biiriinebilir ve kimse kipirdamasa da
Londra turu atabilirler. Drama ve oyun ayni sey olmasa da dramatik etkinliklerin yapilandiriimasinda
cocuklarm dogustan getirdikleri bu oyun becerilerinden yararlanilabilir (Winston&Tandy, 2019).
Oyunlar, ¢ocuklarin kendilerini dogal ifade etme bicimleridir. Navarro, oyunu ¢ocuklarin bilgiyi
edinmesinde ve 6grenmesindeki temel ara¢ olarak niteler (Navarro, 2011, s. 35-36). Slade’e gore
ise ¢cocuk oyun yoluyla diisliniir, deneyim kazanir, dener, yaratir ve odaklanir (Slade, 1976, s.1.
Akt: Komiir, 2014). Yaratict drama siireclerindeki oyun tam da bu goriisleri destekler nitelikte ele
alinir. Sokakta oynayan ¢ocuklarin oyun siireglerinde yasadiklarini gézlemleyen Slade’e gére drama
derslerinin asil aktivitesi, miidahale edilmeden oynanan dramatik oyundur (Adigiizel, 2018). Yaratici
drama atolyelerinde, verilmek istenen bilgi ile bag ilk olarak oyunla kurulur. Katilimci, hazirlik
asamasinda oyunlarla fiziksel, duygusal ve zihinsel olarak yaratici drama siirecine hazirlanir. Bir
yandan kazanima hazirlanirken bir yandan da gruba kaynasir, bu kaynasma ile rol alma ve kendini
ifade etme gibi siireclerde rahatlar, kaygisi azalir. Bu nedenle yaratici drama stireglerindeki oyunlar,
incelenen uygulamali ¢alismalardaki gelisigiizel cocuk oyunlarindan baglam niteligiyle ayrilir.

Tartisma, Sonuc ve Oneriler

Ekolojik okuryazar bireylerin nasil yetistirilecegi sorusu yillardir tartisilan bir konu olmus,
bu kapsamda birgok yontem aragtirilmistir. Bu ¢alismalar sonucunda, ekofobiye neden olmadan,
kalic1 ve siirdiiriilebilir ¢evre egitimi i¢in doga ile insan arasindaki iligskinin iyi kavranmasi, insan
merkezli bakis agisinin bir kenara birakilmasi ve farkindalik, bilgi, tutum, beceri, katilim odaginda
yaklasilmasi gerektigi defalarca ortaya konmustur. Bu yaklasima uygun olarak bu arastirma
kapsaminda da Tirkiye’de 2000-2020 yillar1 arasinda ilkdgretim kademesinde ¢evre egitimine iligkin
kuramsal tezler, uygulamali tezler, yaratict drama yontemi kullanilarak yapilanan tezler ve Cagdas
Drama Dernegi tarafindan yayimlanan bitirme projeleri incelenmis ve yaratici drama yonteminin
cevre egitimine katkisinin olup olmadigi belirlenmeye ¢alisilmistir. Tez sonuglar1 incelendiginde
uygulamali ve kuramsal ¢aligmalarin birbirini destekledigini sdylemek miimkiindiir.

Incelenen tezlerde, 6gretmen merkezli egitim sisteminin elestirel ve 6zgiir diisiinmenin
yani sira gevre egitiminin de verimini diisiiren bir etkisi oldugu ortaya gikmustir. Ogretmenlerin
almis olduklar1 ¢evre egitiminin yetersiz oldugunun alt1 ¢izilmis, geleneksel egitimle yetistirilen
Ogretmenlerin, 6grencileri akil yiirlitmeye, sormaya, sorgulamaya yonelik olarak beceri kazandirmada
yetersiz kaldigi tespit edilmistir. Derslerin genellikle 6gretmen merkezli diiz anlatimla islenmesi,
teorik, ezbere dayali ve dogadan ve iligkilerden kopuk olmasi nedeniyle Ogrencilerin ¢evreye
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duyarl: yetistirilemedigi belirtilmistir. [Ikdgretim dgretim programimin bilgi bakimindan yeterliyken
uygulama konusunda yetersiz oldugu, cevre ile ilgili kazanimlarin 6grencileri pasif duruma
yonlendirdigi, cevre felaketlerini anlatmakta aceleci davranarak ekofobiye yol agabilecek sekilde
verildigi ortaya konmustur. Ek olarak, calisma kapsaminda incelenen tezlerde gevre egitiminde
okul dis1 egitimin daha verimli oldugu bir¢ok kez vurgulanmis olup ekonomik ve biirokratik birgok
engel sebebiyle gerceklestirilemediginin alt1 ¢izilmistir. En 6nemlisi, ¢ocuklarin en etkili 6grenme
yollarindan biri olan ‘yaparak yasayarak’ 6grenme metodunun neredeyse hi¢ kullanilmadigi tiim
arastirmalarca ortaya konmustur. Diger yandan, dogaya temas etme ve dogayla empati kurabilmenin,
neden sonug iligkilerini anlamanin ve bireyler olarak kelebek etkimizin farkinda olarak siirdiiriilebilir
davranislar gelistirmenin ekolojik okuryazar nesiller yetistirebilmek adina dnemi arastirmalarca
tespit edilmistir. Ogrencilerin uygulamalarla desteklendiklerinde, dogayla olan korku-felaket temelli
iligkileri onarildiginda konulart igsellestirerek kendi yasamlarina katabildikleri, bu yolla davranis
degisikligi meydana geldigi vurgulanmistir. Giinliik hayattan alinmis hikayeler, haberler vb.
kullanilarak giindelik olaylarla bilgilerini kullanilabilecekleri ortamlar olusturmanin, problem i¢eren
senaryolarla ve ig birligi ile ¢ozlim {iretilmesinin, tartisma ortami yaratilarak akran 6grenmesinin
saglanmasinin 6grencilerin ¢evreye yonelik tutum ve basari diizeylerini anlamli seviyede gelistirdigi,
olumlu duygu ve davranis kazandirdig1 ve bilissel kalicilig1 artirdig1 ortaya konmustur. Tiim bunlar
icinse kilit unsurun yasayarak 6grenme oldugu tez kapsaminda incelenen birgok farkli ¢aligmayla
tespit edilmistir. Fakat bu tez calismasi sonucunda, yaratict drama yontemiyle gerceklestirilen
calismalarin disindaki uygulamali tezlerin yaparak yasayarak dgrenmeyi gezi, gozlem, piknik, beyin
firtinas1 ve ¢aligma kagitlar1 cercevesinde ele aldig: tespit edilmistir. Ogrenci merkezli ¢alismalar
yapilsa da hala 6grenci ile bilgi arasinda bir arag oldugu ve geleneksel egitim kaliplarinin diginda
cikilamadigi goriilmekte olup bes duyu organina hitap edebilen, glivenli alanlarda —mis gibi yaparak
yasamin bir provasma imkan sunan, canlandirmalar sirasinda rol oynamayla empati siirecini
destekleyen ve aradaki araclari kaldirarak ¢ocugu siirecle bas basa birakan yaratict drama yonteminin
etkililigi ortaya ¢ikmaktadir. Yaratici drama siirecinin ¢ocuklar1 duyussal diizeyde etkileyerek tutum
degisimi ve davranis kazanma anlaminda da yontemi 6ne ¢ikarmaktadir. Ek olarak, biirokratik ve
ekonomik nedenlerle mekansal engellerin asilamadigi, doga ile ¢cocugun iligkisinin onarilamadigi
egitim sisteminde, yaratici drama siireglerinin “—mis gibi” yapmaya dayanmasi en biiylik avantaj
olarak goze ¢arpmaktadir. Yaratici drama siire¢lerinde, kurgusal ve hayali durumlar gergek“mis gibi”,
Oyleymis gibi, canlandirilir. Bu anlamda, hayal giicii potansiyeli oldukea yiiksek olan ¢ocuklar —mig
gibi yaparak kendi kurgusal gercekliklerinde mekansal engelleri agabilmektedir. Grup igerisinde
kendilerinin olusturdugu bu gergeklikte, -mis gibi yaparak, dogay1 drama smifina getirebilmekte,
yasantiya dayali 6grenme gercgeklestirebilmektedirler. Diger yandan yaratici drama yontemi, diger
uygulamali ¢alismalardan farkli olarak ¢ocugun en iyi 6grenme yollarindan birisi olan oyunu baglam
icerisinde ele alir. Atdlyelerde kurgulanan oyunlar, atélye kazanimlarina dogrudan hizmet eder. Bu
anlamda, uygulamali ¢aligmalarda ¢ocuklarin sadece hareket etmesi ve eglenmesi igin kullanilan kor
ebe, saklambag gibi oyunlardan biitiiniiyle ayrilir. Yaratici dramanin tiim bu 6zelliklerinin, bulgular
boliimiinde detaylandirilmis olan Sobel’in kinestetik 6grenme, hayal etme ve “tiirlere doniisme
(hayvan miittefikleri)” prensiplerinin dogrudan karsilig1 oldugu saptanmis, bu anlamda da ekolojik
okuryazar yetistirilmesi anlamindaki 6nemi vurgulanmistir. Tiim bu sonuglar degerlendirildiginde,
yaratict drama yonteminin ekolojik okuryazar nesiller yetistirilmesindeki 6nemi ortaya ¢ikmaktadir.
Fakat burada 6nemle {izerinde durulmasi gereken konu, caligma kapsaminda da tespit edildigi gibi
yaraticit drama atdlyelerinin yaratict drama alaninda uzmanlasmis kisilerce yazilmasi ve uygulanmasi
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gerektigidir. Yaratict drama alan yeterliligi olmayan kisilerce hazirlanip uygulanan atdlyelerin
kazanimlara ulasamadigi, tez kapsaminda ortaya konmustur. Kazanimlara ulasilabilmesi i¢in atdlye
yazim asamasinda grubun hazirbulunugluguna uygun olarak odlgiilebilir kazanimlarin belirlenmesi,
merak ve empati giidiilemesiyle organik bag kurularak atdlyenin kurgulanmasi, kazanim i¢in yeterli
siirenin belirlenmesi, eglenme ve 6grenme dengesinin iyi kurulmasi, her oyun ve canlandirmanin
kazanima hizmet ediyor olmasi gerekmektedir. Arastirmada elde edilen sonuglardan hareketle
Oneriler alt basliklar halinde verilmektedir.

* Ekolojik okuryazar nesillerin yetistirilebilmesi i¢in yaratici drama, verilen ¢evre egitiminin
bir parcasi haline getirilmelidir.

» Ekolojik okuryazar bireyler yetistirmek i¢in oncelikle Milli Egitim Bakanligi’na baglh
gdrev yapan dgretmenlere yaratict drama yontemiyle ekolojik okuryazarlik kazandirma {izerine bir
egitmen egitimi programi gelistirilebilir.

* Yaratici drama atdlyeleri alaninda uzman kisilerce yazilmali ve uygulanmali; yaratict drama
yontemi kullanilarak yapilacak aragtirmalarda, alandaki uzmanlig1 belgelerle ispatlanan uzman veya
akademisyenlerden destek alinmalidir.

+ Ogretim program1 yogunlugu sebebiyle yaratici drama siireclerine programda yer veremeyen
okullar, alaninda uzman kurumlarla is birligi yaparak ders saatleri disinda egitim imkani sunabilir.

» [Ikdgretim seviyesinde yapilan bu calisma, diger seviyeler de dahil edilerek genisletilebilir
veya diger seviyelerde de incelenebilir.

Katki Orani Beyani

Bu ¢alismaya, yaklasik olarak Gamze Esener Kutlu %60, Nami Eren Bestepe de %40 oraninda katki
saglamistir.

Cikar Catismasi

Bu arastirmada, arastirmacilarin herhangi bir firma, kurum ve kurulusla mali ¢ikar iliskisi
bulunmamaktadir.
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Many studies have emphasized the inadequacy of the traditional education system
in raising ecologically literate individuals. As an alternative, many methods and
approaches have been developed. Raising ecologically literate individuals who have
the ability to understand the natural systems that make life in the world possible is
emphasized with the following keywords: awareness, knowledge, attitude, skill,
participation, creating new behaviors and understandings, learning through play,
understanding through experience, social interaction, and cooperation. The direct
equivalent of these keywords is the creative drama method. Within the scope of this
thesis, it has been tried to determine whether the creative drama method contributes
to environmental education within the framework of theoretical theses, applied theses,
theses built with the creative drama method, and graduation projects published by
the Contemporary Drama Association between the years 2000-2020 in primary
education in Turkey. Within the framework of this descriptive research, the scanning
model was used to analyze the purpose, scope, and results of research in the field of
environmental education and creative drama. In all the studies included in the thesis,
the students were put in the center and removed from the passive state. They have
tried to design processes that are solution-oriented, integrated into daily life, based on
peer learning and cooperation, and open up space for learning through experience.
However, learning through experience, which is the key point of environmental
education, could not go beyond trips, observations, and worksheets in applied studies,
and the studies carried out with the creative drama method were more effective in
this sense. In addition, when the applied theses were examined, it was found that the
children did not benefit from learning through play, which is the best learning method.
Within the framework of this research, it has been shown that with the creative drama
method, it is possible for children to internalize ecological problems, to think with
empathy without worry, to recognize the butterfly effects, and to understand their part
in this balance as part of the ecosystem.
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Introduction

After centuries of living in harmony with nature, humans have increased their intervention
in nature through industrialization and technological development, leaving destructive impacts
on nature and finding themselves in the midst of an ecological crisis. David Orr, argued that this
ecological crisis is in every sense an educational crisis and requires a transformative restructuring
of the industrial education system in order to create sustainable societies (McBride et al., 2013) and
conceptualized this education system as “ecological literacy.” Goodwin emphasized that this crisis is
not only a crisis of environmental problems but also a crisis of perception, which includes a lack of
ecological thinking about how humans interact with the world; this lack exists not only in the daily
lives of ordinary citizens but also in education (Goodwin, 2016). This issue, which gained importance
especially after the 1970s, was put on the global agenda for the first time in 1972 at the United Nations
Conference on the Environment in Stockholm, where it was emphasized that education is essential.
In 1975, the Belgrade Convention identified the goals of environmental education as “awareness,
knowledge, attitudes, skills, evaluation and participation.” The 1977 Tbilisi Declaration addressed
environmental education in terms of “awareness, knowledge, attitudes, skills and participation.”
Nevertheless, today, in contrast to these keywords, a disaster-based approach to environmental
education is prominent. These problem-oriented approaches cause high levels of anxiety in children.
In a study conducted by Strife with fifty urban children, it was found that 82% of the children felt
fear, sadness, and anger when discussing their feelings about environmental issues, and these results
showed that many children were “ecophobic” (Strife, 2012). In another study, drawings made by
children between the ages of 7 and 9 were analyzed to assess their environmental perceptions. 37%
of the children depicted environmental problems, and 54% of them stated that the world would be
in a worse state in 50 years (Barraza, 1999). With these results, the level of children’s anxiety is
alarming, considering the ecological developments since 1999. Attempting to make children aware
of global catastrophes, such as the destruction of rainforests, only increases their anxiety and leads
them to believe that they cannot fight these problems and develop indifference towards them. For
this reason, environmental education should be based on children’s own life experiences, on the
principle of the here and now, that is, by first understanding the ecological impact of their own small
world (their home, school, neighborhood, and then their city) on a cause-and-effect basis, and, most
importantly, by pretending to do so in a way that develops a sense of empathy with all living things
in nature. -What is meant by “pretending” is understanding one’s place in nature as a human being,
putting oneself in the shoes of a bird, and embracing its needs as one’s own (Sobel, 2019, pp. 29-40).

Sobel explained that the traditional assumption in environmental education since the 1960s has
been that knowledge leads to attitudes that influence behavior, but research on environmental behavior
has shown that these linear models are not valid for changing behavior. Increased knowledge and
changes in attitudes do not necessarily lead to changes in behavior. Finger found that environmental
behavior is the result of specific environmental experiences rather than the result of learning and
knowledge (Sobel, 2007, pp. 16-17). It can be said that environmental education in Turkey is largely
teacher-centered, far from nature and empathy, indoor, theory-intensive, abstract, and disaster-based.
According to Kocalar, school curricula in Turkey explain the destruction of nature too early, create
a different world in children’s minds, and are frightening. For example, Kocalar states that the topic
of rainforests is suitable for high school and has no place in elementary schools, which leads to early
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abstraction problems (Kocalar, 2015). When examining the achievements under the title of “People,
Places and Environments” in the Social Studies Course Program taken from the official website of
the Ministry of National Education, titles such as “Weather Events and Natural Disasters” for fourth-
grade students and “The Effects of Disasters and Natural Disasters on Social Life” for fifth-grade
students stand out. The second-grade program of the Life Science course emphasizes natural disasters
and precautions that can be taken against disasters. In these rather abstract and theoretical acquisitions,
it is seen that the child who needs to acquire love and empathy for nature, especially in a very early
period such as the second grade of primary school, encounters disasters for the first time, and it is
quite possible to perceive nature as a threat. Based on all this, it can be said that the education given at
primary school age is human-centered, theoretical, abstract, and far from empathy, with an emphasis
on problems and natural disasters, leading to ecophobia. In addition, these results are far from the
keywords “awareness, knowledge, attitude, skills, ability to evaluate, and participation,” which have
been emphasized in international conferences for years. As a result, students are unable to internalize
their activities in environmental processes, fail to see their own butterfly effects, and perceive nature
as a threat. Basal (2015, pp. 15-27) adds to these keywords: “play” as the most appropriate learning
environment for children. In this sense, it can be seen that the answer to the question of how to raise
ecologically literate individuals who have the ability to understand the natural systems that make
life on earth possible includes the keywords “awareness, knowledge, attitude, skills, participation,
creating new behaviors and understanding, using play as a learning tool, understanding through
experience, social interaction, and cooperation.” On the other hand, Sobel, who emphasizes that
his main goal for the past 30 years has been to study the relationship between children and nature,
criticizes the understanding that “rainforests are disappearing, so let’s teach children the horror of the
destruction of the rainforest so that they will take action to save it. Instead, he emphasizes that he is
more interested in figuring out how to develop relationships between children and the trees in their
own backyards. For him, childhood is about talking to trees, hiding in them, and making nests in
their leaves before it is about protecting them (Sobel, 2008, p. 19). In this sense, the three principles
of kinesthetic learning, imagination, and “transformation into species-animal allies-” are directly
encountered in the Creative Drama Method. In addition, the Creative Drama Method is the direct
equivalent of the key words consciousness, knowledge, attitude, skill, participation, creating new
behaviors and understanding, using play as a learning tool, learning by living, social interaction, and
cooperation that emerge in the light of the above goals. In this sense, the creative drama method is
the key to educating ecologically literate individuals. Because creative drama

is the revitalization of a goal or idea based on the life experiences of the members of a group by
using techniques such as improvisation, role-playing, etc. While these revitalization processes
are carried out under the guidance of an experienced instructor, they are based on spontaneity,
the principle of here and now, and pretending (Adigiizel, 2019, p.73). The process of generating
summaries helps readers build relations among concepts contained in

As aresult, it can be said that creative drama education is an effective method for children to
gain ecological literacy. In this context, the problem of this study is to compare applied and theoretical
environmental education theses and dissertations on environmental education at the primary education
level in Turkey between 2000 and 2020 with theses and graduation projects of the Contemporary
Drama Association and to examine whether the creative drama method contributes to ecological
literacy. In this study, answers to the following questions were sought:
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1. What are the commonalities in terms of practices and results between theses using creative
drama methods and theses using applied methods other than creative drama and theoretical theses on
environmental education?

2. What are the differences in terms of practices and results between theses using creative
drama methods, theses using applied methods other than creative drama, and theoretical theses on
environmental education?

3. What is the relationship between the creative drama method and ecological literacy?

This study is important both in terms of analyzing the current state of environmental education
and in terms of enriching it with the creative drama method, presented in a way that children can
internalize without causing ecophobia. Studies in this area are rather limited. It can be said that this
study, which will provide suggestions on how a holistic environmental education can be given through
creative drama at primary school age, will fill an important gap in the literature in this sense.

Methodology
Research Model

This is descriptive research in the survey model. Since this research tried to analyze the aim,
scope, and results of the research in the field of environmental education and creative drama, the
survey model was used. Descriptive studies are studies in which the researcher describes a situation
as fully and carefully as possible, summarizing the characteristics of individuals, groups, or physical
environments. The most common descriptive method in educational research is the survey study
(Biiyiikoztiirk, 2010, p. 22). Survey models are suitable for research that aims to observe and describe
a past or present situation as it is without changing or influencing it in any way (Karasar, 2009, p. 77).

Sample

9 EEINT3

When the keywords “drama,” “creative drama,” “drama in education,” “environmental
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education,” “creative drama in environmental education,” “ecological literacy,” “ecological literacy
and drama,” “drama in environmental education” and “drama in environmental education” are
entered to search the database of the National Thesis Center, there are a total of thirty-six theses,
twenty-eight on environmental education and eight on environmental education with creative drama
method, and nineteen projects on environmental education when the graduation theses on the official
website of the Contemporary Drama Association are examined. The study sample of the research
consisted of a total of thirty-six master’s and doctoral theses and nineteen graduation projects on
the topic of environmental education and creative drama in environmental education in primary

education in Turkey, which were written between 2000 and 2020 and were openly accessible.
Data Collection

Data is not information that is ordinary and openly available in our environment. Whether
the information will be data or not depends on the researcher’s interest, the subject, and perspective
(Merriam, 2018). The following methods were followed in collecting the data used in the research:

1. The theoretical framework was developed by reviewing the literature on environmental
education and creative drama.
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2. The data were obtained by examining the theses on the website of the Council of Higher
Education (“CoHE”) and the final projects published on the official website of the Contemporary
Drama Association, which are considered as the sources from which the data on the researches
conducted in the field of environmental education at primary school age can be directly obtained.

In the CoHE National Thesis Center (tez.yok.gov.tr) database, 36 theses and 19 graduation
projects completed at the Contemporary Drama Association between 2000 and 2020 within the
scope of primary education level were identified. Theses and graduation projects were analyzed and
grouped under four main headings:

1. Applied Theses on Environmental Education (coded as “TU”)

2. Theoretical Theses on Environmental Education (coded as “TK”)

3. Theses on Environmental Education Utilizing Creative Drama Method (coded as “TD”)
4. Contemporary Drama Association Graduation Projects (coded as “P”)

Each thesis was analyzed, and the necessary data were obtained and computerized within the
framework of the study subject, study group, purpose, method, applications, and results.

Data Analysis

The data obtained in the research were grouped under the headings determined within the
framework of the research questions and interpreted through descriptive analysis. While descriptive
analysis is used to process data that do not require in-depth analysis, content analysis requires a
closer examination of the data obtained and reaching concepts and themes that explain these data
(Yildirnm & Simsek, 2008: 89, cited in Aktas, 2015).

First, the theses and dissertations were grouped into four main categories: Applied Theses on
Environmental Education, Theoretical Theses on Environmental Education, Theses on Environmental
Education using Creative Drama Method, and Graduation Projects of the Contemporary Drama
Association. All theses and final projects are summarized in terms of subject, study group, aim,
method, applications, and results. Under each main heading, summaries of theses and dissertations
related to that heading are given, followed by findings related to the goals, practices, and results of
the theses and dissertations in the subheadings identified.

In line with the findings obtained so far, applied and theoretical theses related to environmental
education and theses and projects related to environmental education carried out with the Creative
Drama Method were compared, described, and interpreted under the themes of commonalities and
differences. In line with all the findings and interpretations, it was concluded by interpreting whether
the Creative Drama Method contributes to Ecological Literacy.

Research and Publication Ethics

With the decision of Ankara University Social Sciences Sub-Ethics Committee dated
31.05.2021 and numbered 184, it was unanimously decided that Gamze Esener’s thesis titled “The
Relationship between Ecological Literacy and Creative Drama” did not need ethics committee
approval because it was not a study conducted on humans.
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Atotal of twenty-one dissertations, four doctoral theses, and seventeen master’s theses that provide
interactive environmental education through activities were reviewed in the study. The dissertations
were searched in YOKTEZ with keywords such as “interactive environmental education,

the experimental groups was carried out with a student-centered approach, where the teacher/instructor
was only a guide, while the control groups were given an approach based on the traditional curriculum.

Findings

Commonalities and Differences in Practices

99 ¢

The methods used in the applied theses are summarized in the table below.

Table 1
Methods Used in Applied Theses

CODE TYPE YEAR GRADE METHOD

TUI MA 2016-2017 7 Experimental Group: Toulmin's Argumentation Model

TU2 MA 2005-2006 7 Control Group: 5E learning method

TU3 PhD  2015-2016 5 Problem-Based Learning and Learning Cycle Approaches

TU4 MA 2013-2014 7 Travel, observation, and project applications

TUS PhD  2015-2016 6 Travel and Observation

TU6 MA 2018-2019 4 Applications for paper recycling

TU7 MA 2018-2019 5 Presentation-based teaching, problem-based learning,
storytelling

TU8 MA 2017-2018 6 Travel and Observation

TU9 MA 2015-2016 6 Bird Watching

TU10 MA 2017-2018 6 Learning through travel, observation, invention

TUll MA 2009-2010 7 Garden-based education model

TUI2 MA 2018-2019 8 TGA supported the Project Based environmental
education

TU13 MA 2018-2019 7 Life-based learning approach-REACT model

TU14 MA 2017-2018  5,6,7,8 Travel, observation, plant cultivation, and mini-research

TUIS MA 2016-2017 5 Mobile applications and the SE method

TUI6 MA 2017-2018 7 Environmental education supported by technological
applications

TU17 MA 2010-2011 4 SE method

TU18 PhD  2014-2015 7 Lecture, discussion, worksheets, assessment sheets,
research paper, poster preparation

TU19 MA 2011-2012 6,7 Brainstorming, experiments, video and animation,
prediction-observation-explanation, educational games

TU20 MA 2016-2017 4 Brainstorming, station technique, talking circle,
storytelling

TU21 PhD  2012-2013 7 Brainstorming based on problem-solving with group work
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Within the framework of the study, eight theses that used the creative drama method in
environmental education were included, of which two were Ph.D. theses and six were M.A. theses.
The theses were accessed through YOKTEZ by searching with keywords such as “environmental

9 ¢ % ¢

education,” “environmental literacy,” “ecological literacy,” and “eco-literacy.” The year, level (grade),

group (number of participants), duration, and objectives of the theses are summarized in the table below.

Table 2

Theses on Environmental Education with Creative Drama Method

CODE TYPE YEAR GRADE AIM

TD1 MA 2018-2019 8 The effect of the creative drama method used
in teaching the "Energy Transformations and
Environmental Awareness" unit of science course on
students' course achievement

TD2 MA 2011-2012 4 The effect of teaching the Science and Technology
Course, "Pollution in Our Environment" with creative

drama method on students' environmental awareness
TD3 PhD  2016-2017 4 Developing an Environmental Awareness Index to
determine children's environmental awareness levels,
preparation, implementation, and effect of drama-based
environmental education
TD4 MA 2010-2011 4 Experimental test of the effect of using the creative
drama method in science education on scientific

creativity and academic achievement
TDS5 MA 2007-2008 7 1) Determination of opinions on the use of creative
drama method in science and technology course ii) The

effect of creative drama method on students' problem
situations related to the environment

TD6 PhD  2015-2016 3-4 Investigating the effects of using creative drama in
teaching "environment" subjects in science courses
on students' achievement, interest, and retention of
learning

TD7 MA 2003-2004 4 The effect of teaching science course with creative
drama method on students' academic achievement

TD8 MA 2017-2018 5 Determining the effect of using the creative drama
method in teaching the "Human and Environment"

unit on students' 21st-century learning skills by
experimental way

Due to the shortcomings found in the creative drama theses and the small number of theses,
the Contemporary Drama Association thesis projects were included in the scope of the study to
provide good examples. The year, level (grade), and goals of the projects are summarized in the table
below.
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Table 3
Contemporary Drama Association Graduation Projects

CODE YEAR GRADE AIM

P1 2012 5 To create cognitive, kinesthetic, and attitudinal water awareness
in students and to understand the importance of water

P2 2007 3 Participants gain knowledge about nuclear power plants and
environmental awareness

P3 2006 7 Increasing the cognitive level of students on population
dynamics

P4 2008 7 Sensitizing the society/individuals to transform energy-saving
ways into applicable behaviors

P5 2015 5 To contribute to students' knowledge and environmental
practices to prevent environmental pollution

P6 2013-2014 2 Determination of the effect of teaching the acquisitions related
to the "Using Resources Effectively” skill in Life Science course
on students with CI management

P7 2010-2011 7 Raising awareness of students about the environment and
environmental problems in the education and training process

P8 2015 3 Raising awareness about 3rd-grade students' environmental
literacy levels with SA method

P9 2014-2015 4 Raising awareness among participants about the love and
protection of nature and natural life

P10 2008 7 Raising awareness of participants about the importance of
environmental pollution through drama method

P11 2018 5 Raising awareness about conscious water consumption and
virtual water by enabling them to access information about the
future and current situation of water resources through invention
on the basis of creative drama

P12 2018 5 Increasing students' environmental awareness by processing
the "Human and Environment" unit of the science course and
ensuring permanent learning on the subject

P13 2018 1 Raising awareness about nature by teaching the Life Science
Lesson "Life in Nature" Unit with Creative Drama Method

P14 2017 3 Making children aware of what environmental pollution is, its
causes, and the measures that can be taken against these causes

P15 2014 8 Determination of the effect of the creative drama method on the
acquisition of environmental literacy

P16 2020 2 Teaching the subject of environmental pollution awareness to
primary school children with creative drama method in order to
raise environmental awareness for future generations

P17 2020 2 Examination of recycling awareness in primary school children
with creative drama method

P18 2018-2019 3-4 Developing environmental awareness in primary school students

P19 2018 8-11 Creating sensitivity to nature by understanding the cycle of

nature through creative drama, developing a sense of curiosity,
establishing a bond between nature and children, and making
them love nature

150



The Relationship Between Ecological Literacy and Creative Drama in Thesis and Graduation Projects.

When evaluating the commonalities between the theses in terms of practice, all the theses
and projects examined tried to provide effective environmental education through practice in the
experimental groups while continuing traditional environmental education in the control groups. In
the experimental groups, peer learning and cooperation were supported through group work, and the
importance of these two methods in environmental education was demonstrated. The studies found
that the new generation of environmental problems should be presented in a solution-oriented way,
without creating ecophobia, and in a way that children can put into practice. The studies also found
that high levels of environmental awareness and knowledge are not enough to lead to environmentally
friendly behavior and that new methods are needed. It has been suggested that if students are supported
with applications, they will be able to internalize the issues and integrate them into their own lives,
and in this way, behavioral change will occur. Providing context by using stories, news, etc., from
everyday life, creating an environment where students can learn by exploring through problem-
solving, creating an environment where they can use their knowledge with everyday events, creating
a discussion environment, attitudes towards the environment, behavior and achievement levels
improved significantly. Similarly, it was observed that students were able to gain a more holistic
perspective when supported by practice.

In assessing the differences between the theses in terms of practice, the most striking feature
that distinguishes Creative Drama from other applied studies is the structure of the creative drama
processes, which are based on pretending, learning by living, and centered on the participants and
their experiences. Creative drama has dramatic fiction and a focus on animation. This focus is based
on pretending, fiction, spontaneity, improvisation, and role-taking. Although the applied theses in
the thesis emphasize ‘learning through experience,” when the studies are examined, it is seen that
learning through experience is processes such as field trips, observations, and group discussions.
Creative drama, on the other hand, is based on the experiences of the participants and puts them at
the center. Based on their own life experiences, participants act out a goal or idea in improvisations
consisting of conflicts. In drama processes, individual and group-centered, with their interaction and
communication, through learning by doing and learning by living, it is tried to find new solutions
to problems by emphasizing creativity. In these processes, information is not given directly, and
participants are allowed to construct knowledge through individual learning and small group
discussions (Erem & Erdogan, 2019, p. 4). However, the fact that learning is experiential is the
essence of drama. Adigiizel states that experiential learning provides continuous learning with active
participation. He emphasizes that recall and retention reach 90% in experiential education compared
to 10% in verbal education and 30% in visual education (Adigtizel, 2006, p.32). In this sense, creative
drama studies surpass the studies conducted through other activities. Creative drama processes
are processes that aim at solving the problem based on a problem experienced by the participants
themselves or others, activating all the senses of the participants, i.e., they are learned by living
and are the result of interaction in the group. In this sense, it enables the participants to experience
the processes that turn into behaviors with permanent traces in their own lives (Adigiizel, 2006,
p.33). Considering other applied studies, the fact that children experience learning by living based
on their own experiences, that they can see from the other person’s perspective through role-playing,
and that they experience the empathy process brings the creative drama method to the forefront
compared to other applied methods. Heathcote states that we cannot expect “children to put their real
lives in their lunchboxes from the moment they enter the school gates.” He mentions that children

151



Esener Kutlu, G. & Bestepe, N.E. (2004). The Relationship Between Ecological Literacy and Creative Drama in Thesis
and Graduation Projects, Yaratict Drama Dergisi, 19 (2), 143-169.

cannot leave their experiences behind and that they should come to school with these experiences
(Heathcote, 2010, p. 101). For this reason, drama places children’s real lives and experiences at the
center. However, in the applied studies outside the creative drama method dissertations, although the
aim is an experiential, student-centered education, tools such as worksheets and mobile applications
are still placed between the child and the learning. In this sense, they are seen to remain within
the confines of the patterns of traditional education with tools and guidance. According to San, in
traditional education, there is an intermediary such as a teacher, textbook author, or mass media in
the child’s communication with his/her environment and world. Thus, the affective and cognitive
domains are separated, and learning is cognitive rather than experiential. Bowel & Heap support
this view by stating that school education provides second-hand experience to the student and that
the main source of experience in school is teachers and materials such as books. They argue that
experience passes through the filter of these intermediaries before it reaches the child. He states that
this situation draws a line between the affective world and the cognitive world, that feelings and
thoughts are separated, and that this separation makes it impossible to make knowledge meaningful
and usable. Because you have to feel the information before you can use it. Nevertheless, in drama,
experiences are first-hand. A world is created in drama; students directly and actively contribute
something of themselves (Bowel & Heap, 2019, p. 2). By reducing the intermediary tools as much
as possible, student-centered practices serve many additional benefits. Unlike the use of tools such
as worksheets and mobile applications in applied studies, removing the tools in creative drama
studies and placing the students’ own experiences at the center allows for an experiential learning
process. In creative drama processes, the child is alone with his/her imagination during the animation
stages. It is also at this stage that the achievement is given. The tools are taken out of the way, and
the child is positioned in such a way that he/she starts from his/her own experience on the way to
the outcome. By playing an active role in the creative drama workshops, the students are directly
involved in the processes through peer learning and improvisations with structured conflicts from
their own experiences. Creative drama teachers try to ensure that the students experience the process
in a safe space and create space for the child to draw their own ecological path based on their
own experience. Heathcote states that in creative drama processes, a social phenomenon is created
through collaboration and the gathering of what is known, and this provides an opportunity to look at
society. He emphasizes that in the creative drama process, thoughts are tested by the group, and every
experience in social life is felt (Heathcote, 2010, p.100). Ecological crises also arise from modern
man’s understanding and ‘skill” of social life. In this sense, the study of social life, and therefore of
habits with peers, is also very important for environmental education.

However, a structural problem in the creative drama literature was identified in the dissertations
using creative drama management. In many of the dissertations, creative drama workshops were not
properly structured, and non-dramatic activities could be described as drama. In this sense, in TD1,
the jury members were examined, and there was no information on whether the jury members had
experience in the field of creative drama. In the dissertation written in January 2020, the ‘preparation,
enactment and evaluation’ stages of the creative drama method are included in a form defined in 2006
as ‘preparation, enactment, and evaluation-discussion.’ This situation suggests that the jury and the
workshop practitioner are far removed from the creative drama literature. As drama workshops were
not included in the dissertation, examples of application could not be studied. It was assumed that the
experimental group in which the applications were made had no experience of creative drama, and no
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information was given about the group. In the workshop writing phase, the willingness of the group
and whether they have a history of creative drama is critical. For this reason, it should not be a matter
of assumption whether the group has a background in creative drama or not when working in the area
of creative drama to achieve the outcomes. In TD2, it was noted that the thesis was conducted in 2012
and that the researcher had limited training in creative drama. It was noted that the researcher did not
specify the outcome in the workshop’s writing, and therefore, the outcome could not be challenged in
the evaluation. In the preparation phase, a play was designed to prepare the topic, but the phases were
not very connected in terms of the overall workshop process. In dramatic situations, conflicts are full
in some, less in others, and absent in others. As can be seen in the example below, the dramatizations
were given in a way that could cause problems of focus:

First group: The number of patients in the hospital has increased because of a germ in the
drinking water. The doctors are discussing the situation.

Second group: Women whose work has been left unfinished because of the water cut are
talking to each other.

Third group: Fishermen who come back from fishing with empty nets think that pollution in
the sea is the cause. They talk among themselves.

Fourth group: An oil tanker collided with another ship, and oil leaked into the sea. The
creatures in the sea talk about this situation.

Within the scope of TD3, it was stated that the researcher of the doctoral thesis presented in
2019 had received training in creative drama. Within the scope of the applied study, the researcher
received expert opinions from seven experts, and there is no information that one of the experts is an
expert in the field of drama. When the workshop plan presented in the thesis was examined, it was
found that the relationship between gradualism and achievement was not considered. An example of
a workshop was included, but it was not a creative drama workshop. TD4 took place in 2012. The
preparation, performance, and evaluation phases were tracked, and an attempt was made to establish
a link between them. The number of outcomes identified in the workshop plans is high. Not all
objectives can be measured in the evaluation phases. In the preparation phase, a game was designed
to prepare for one of the outcomes. The researcher noticed that the students felt stiff because it was
the first time they encountered the method and that the balance between fun and learning was not well
established. In this sense, the competence of the creative drama teacher is important. In order to prevent
students from experiencing stiffness, their readiness should be taken into account during the writing
phase of the workshop, and the preparation phases should be very well designed. The researcher
emphasized the need for better preparation and professional implementation of the exercises after
the students’ feedback. Looking at the workshops in TDS, there are shortcomings in the workshop
plans, and there are no dramatic situations in the animation phases. The workshops were not designed
to achieve the intended outcomes, and the evaluation stages were not based on the outcomes. When
preparing drama workshops, there should be a link between the warm-up, enactment, and evaluation
phases in terms of outcomes and content. Activities that are not linked to the outcomes and content
disrupt the process, disrupt the integrity of the subject, and prevent the achievement of the outcomes
(Erem & Erdogan, 2019, p.18). In the preparation phase of TD6, a game was designed to prepare for
the outcome. It was written under the supervision of an experienced drama trainer. Drama workshop
plans have the necessary qualifications. As TD7 was a dissertation written in 2003, the processes
were planned as ‘warm up and play, improvisation and formation, evaluation.” It was written under
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the supervision of an academic specializing in drama. Although no errors were found in the drama
plan, it was noted that some of the plans did not include dramatic situations in the revitalization
phase, and some of them had little or no conflict. In TDS, serious deficiencies in dramatic situations
were again observed in the dramatizations. These shortcomings were reflected in the results, and the
researcher concluded that “the creative drama method did not affect the students’ level of proficiency
in 21st-century learning skills”. The researcher explained this situation as “the short duration of
the application period, the inability of the students who were exposed to creative drama for the
first time to adapt to it in this short period, and the students’ readiness level not being at a level to
internalize creative drama.” However, it is the responsibility of the teacher to design the workshops,
taking all this into account during the writing phase of the creative drama workshop, to plan the time
appropriate to the subject to be applied, and to write workshops appropriate to the readiness level of
the students. Bowel & Heap emphasize that educators who are new to the field of drama may deal
with drama in a narrow sense and may not fully benefit from its advantages (Bowel & Heap, 2019, p.
5). In this regard, when the relevant theses were examined, it was found that the people who wrote the
workshops and gave the training were not sufficiently equipped in the field of drama; there were some
gaps in terms of stages, performance, and context in the sessions, and there were deficiencies in terms
of both fiction and application style in the workshops. This situation created an obstacle in reaching
a complete conclusion in measuring the effectiveness of environmental education delivered using
the creative drama method. For this reason, the Contemporary Drama Association’s environmental
education projects were included in the study, and this obstacle was removed.

Another important difference that has emerged in the researched theses is the use of play
as the best learning method for children. In contrast to the activities in the applied theses, or the
play processes in only three of the theses examined, it can be seen that the play used in the creative
drama processes comes to the fore in terms of context and has a purpose and a mission. When these
applied theses are examined, it is seen that the educational aspect of the game is not used, and
traditional children’s games such as korebe and hide-and-seek are played for children to get together
and have fun at events such as picnics. On the other hand, the study also revealed that the games used
in the classroom were activities such as flashcards and quizzes that provided information directly.
However, in the preparation phase of creative drama workshops, the participants are prepared
physically, emotionally, and mentally through games for the planned outcome of the workshop and
to achieve the outcome together with the animation phase. In this sense, play is of great importance
in the process of group work in creative drama workshops in terms of warming up the children to the
group, reducing anxiety, and, above all, in terms of leading the participants to the desired outcome.
If we look at the applied theses other than those carried out with the creative drama method, another
difference is that play, which is the best way for children to learn, is not used.

Commonalities and Differences in Terms of Results

Within the studies reviewed, when the results are considered, all the findings from theoretical
studies support the results obtained from applied studies and studies conducted using the creative
drama method.

As a result of the studies, it was found that traditional education is inadequate in terms
of environmental education. Teacher-centered, passive, monotonous, and memorization-based
lessons taught through lectures do not provide children with even basic skills such as reasoning
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and questioning, and this situation is reflected in environmental education and environmentally
sensitive generations cannot be raised. In addition to these situations, the studies revealed that the
shortcomings of the curriculum and the inadequacy of teachers in environmental education are an
obstacle to the development of environmental sensitivity. It was found that the system leads to rote
learning, that the method of “learning by doing and experiencing,” which is one of the most effective
ways for children to learn, is almost never used, and that the constructivist approach is rarely used in
environmental education. Conversely, an analysis of the applied theses and theses carried out with
the creative drama method reveals that the processes are structured in a manner that prioritizes the
pupils’ centrality and active engagement, fosters a solution-oriented approach, integrates them into
everyday life, emphasizes peer learning and cooperation, and facilitates learning through experiential
and participatory methods.

Learning by doing and experiencing and integrating knowledge into life was emphasized
in each thesis. One of the prominent findings of the theses was that when students are supported
with applications, they can internalize and integrate the topics into their own lives, and thus,
behavioral change occurs. Providing context through the use of stories, news, etc., from everyday
life, creating an environment where students can learn by doing, experience, and discover for
themselves through problem-solving, creating an environment where information can be applied to
everyday events, providing solutions with scenarios involving problems and cooperation, creating
a discussion environment, providing sample events and questions from everyday life to apply the
learned information to everyday life, significantly improved attitudes, behaviors, and achievement
levels towards the environment. Similarly, it was observed that students were able to gain a more
holistic perspective when supported by practice. Environmental education provided in a student-
centered way to develop students’ knowledge, skills, attitudes, and habits through observation and
research, interpretation of information, questioning, and creativity skills contributed to students’
detailed knowledge of environmental education concepts and the development of critical thinking
skills on the subject. Peer learning also facilitated the learning of environmental concepts. One of the
main findings of the studies is that applied environmental education leads to positive feelings and
behavior toward the environment. The studies emphasized that the triad of knowledge, emotions, and
behavior should be addressed together for environmental awareness. Thus, environmental awareness,
problem-solving, critical thinking, and cooperation skills are among the outcomes achieved. The
thesis emphasized that active participation in environmental education increases cognitive retention
and creates environmental awareness.

In all applied theses, it was found that environmental education in which the student is in
an active position, based on a problem-based and/or discussion environment, is more successful. In
all these, it was observed that academic achievement increased when environmental education was
delivered with activities. It was noted that current environmental problems were very rarely mentioned
in the environmental education outcomes, and it was stated that for sustainable environmental
education, more space should be given to new generation environmental problems and that when
current environmental problems are taught, they should be solution-oriented and taught in a way that
students can put them into practice.

The results of the studies show that those who are connected to nature are more successful
in both formal and informal learning in environmental education. In the classroom environment,
success is reduced due to exam anxiety. In this sense, children need to experience being connected
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to nature through practical studies to be given the opportunity to establish a relationship with
nature. In this sense, it is important in combating ecophobia and makes a great contribution in terms
of environmental anxiety. It has been observed that out-of-school education is more effective in
environmental education; environmental knowledge, attitudes, interests, and skills develop more
in out-of-school activities. It was stated that in order to understand better the achievements related
to environmental education, it is necessary to make trips to the places related to the subject, but
the economic situation of the parents limits this situation. In order to ensure equality in this sense,
it was emphasized that government policies and support and allocation of funds are necessary. In
addition, it was stated that the procedure required for educational excursions discourages teachers and
directs them toward theoretical education. Other obstacles to practical education were overcrowded
classrooms, lack of materials, the intensity of the curriculum, the program’s deliberate acceptance
of all families, technological inadequacies, and the limited number of experiments in the classroom.

It has been noted that applied studies have difficulty in going beyond traditional education by
putting tools between learning and students and giving information directly. In this sense, the creative
drama method is different. The fact that applied studies deal with learning by doing and experiencing
through excursions, observations, picnics, brainstorming, and worksheets has meant that even though
the student is at the center, it is still a tool between the student and the information, and information
is given directly as in traditional education. It is crucial to highlight the efficacy of the creative
drama approach, which engages all five senses, facilitates empathic understanding through role-
playing and animation, provides a rehearsal of life with dramatic situations drawn from everyday
experiences and events, and allows children to navigate the process independently by removing
external influences. However, it is clear from the research that the effectiveness of creative drama
workshops and the gains achieved depends on the expertise of the facilitator. In order to achieve the
outcomes, it is important to take into account the readiness of the group during the workshop design
phase, determine measurable outcomes, and construct the workshop by establishing an organic link
with curiosity and empathic motivation. It is important to allow sufficient time to achieve the desired
outcome. The balance between fun and learning should be well established, and every game and
animation should serve the outcome. In this sense, what differentiates the results of the dissertations
and projects carried out with the creative drama method is the extent to which attention is paid to
these elements.

Table 3

Contemporary Drama Association Graduation Projects

Readiness
Curiosity Measurable
Motivation Outcome
Balance
Between Fun Organic Link
and Learning
Empathy Duration
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The Contribution of Creative Drama Method to Ecological Literacy

The use of drama studies in education dates back to 1890-1910. During this period, Harriet
Finlay Johnson conducted an experiment that resonated around the world and was described by
Edmond G. Holmes as “the real Bible of education” (Adigiizel, 2018, pp. 174-175). Johnson was the
first to use drama studies for environmental education, taking education out of the classroom with
nature studies. According to Heathcote (Ozen & Adigiizel, 2017), who reconstructed the relationship
between students, teachers, and drama in line with the aim of ‘educating the people of the world,’
energy, migration, and environmental pollution are possible topics for drama. Through drama,
it is possible for children to understand even a tragedy and see the deeper meanings of the topic
(McCaslin, 2019, p. 263).

The most important element in environmental education is to approach ecological problems
in a solution-oriented way without creating ecophobia. At this point, the educational fiction must be
solution-oriented and based on empathy. Children are unable to visualize and internalize big problems
that are thousands of kilometers away, such as the rainforest, and as a result of their helplessness,
they may develop insensitivity to the problem. McKnight’s article “Overcoming Ecophobia” points
out that efforts to communicate with children about ecological issues often emphasize environmental
threats, but for some children, this approach can backfire as they try to avoid constant exposure to
problems they cannot solve. Therefore, the importance of environmental empathy is emphasized
(McKnight, 2010). In the Turkish education system, problem-oriented approaches are also emerging
in curriculum reviews, and experts often emphasize that these problems remain too abstract in
children’s minds, as in the studies reviewed in this thesis. Therefore, children first need to understand
their place in the world and how it relates to them. They should be able to establish cause-and-effect
relationships, experience the consequences of the problem they face, and believe in their power to
change the course of events.

Sobel, whose main focus for the past 30 years has been to study the relationship between
children and nature, criticizes the top-down mentality of starting with a problem in the adult world
and then teaching it to children. He insists that instead of teaching children about the horrors of
rainforest destruction so that they will act to save it, we should be more interested in finding out
how to foster relationships between children and trees in their own backyards. For him, talking to
trees, hiding in them, nesting in their leaves, and building forts in them come before protecting them
in childhood (Sobel, 2008, p. 19). In line with this understanding, he has developed principles for
environmental education. One of his principles is that environmental education should be kinesthetic
for children. Children need to follow nature around the world, jumping and running, because
physically challenging activities speak directly to children through the mind-body connection. Sobel
notes that children will complain if you ask them to go on a nature walk, but turning the walk into
an adventure by saying, “Let’s go on an adventure,” will engage them. In this way, he points out, the
experience will be completely different, even if they are walking in the same area. Sobel’s second
principle is about imagination. Emphasizing that young children live in their imaginations, he states
that environmental education programs should be structured like dramatic play, and simulations
should be created in which children can experience difficulties (Sobel, 2008, p. 24). His third principle
could be called ‘animal allies.” He emphasizes that for environmental education to be effective,
before asking children to save living things, it is necessary to become animals and understand them
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from the inside. He says that children feel an inner empathy with animals, and by identifying with
a range of animals, in turn, they discover common ground with other beings, and at this stage,
anthropomorphism is essential. He argues that projecting emotions and human characteristics onto
animals by pretending that they talk to each other will facilitate children’s relationships with living
beings. He states that this should be seen as an opportunity to create feelings and empathy for other
living beings (Sobel, 2008, p. 29). The counterpart of these principles can be found directly in
Creative Drama. With these characteristics, environmental education delivered through the creative
drama method is completely different from other applied studies. Sobel’s emphasis on “structuring
programs like dramatic play, creating simulations in which children can experience difficulties”
points to dramatic conflict situations in the animation phase of creative drama processes. Again, as
Sobel points out, creative drama makes it possible to think and feel like a bird. In creative drama,
spatial boundaries can be overcome with children’s high imagination; children can compare the
given dramatic situations as if they were real and complete the cause-and-effect relationship with
peer learning. In creative drama workshops, children can experience ecological problems in their
own safe spaces in playful processes, taking on and acting out a role at the center of the solution. As
they make plans to solve the problems they encounter, they arrive at solutions through their natural
reactions in the process of interacting with the group (Hahn, 1991; Pinciotti, 1993, cited in Giiven,
2006, p. 101). Baldwin (2019, p. 49) posits that drama is replete with “what if?”” scenarios, affording
children the chance to rehearse and excel in ways that can be beneficial in actual, real-life scenarios.
This, in turn, fosters empathy. In this context, McCaslin (2019, p. 15) posits that those engaged in
dramatic pursuits have the opportunity to develop and transform as individuals. In creative drama
workshops, participants are encouraged to reveal their knowledge and feelings about life through
enactments, thereby illuminating their behavior. Alternating between fiction and reality through
playful processes creates situations in which the participant is the learner and ultimately creates
the opportunity to transform into behaviors that leave traces in their own lives. Baldwin posits that
children can safely utilize a multitude of genuine competencies within the context of fictional worlds,
including problem-solving in a collective setting, idea generation, and teamwork. The acquisition of
these skills occurs within a fictional context, yet the very process of skill development is a tangible
and enduring one. Consequently, in drama processes, the child can engage in the resolution of a
fictional problem (Baldwin, 2020, p. 4). In this regard, creative drama can serve as an efficacious
instrument for the attainment of the objectives of an educational program (Harrison, 1999, p. 89, cited
in Gliven, 2006, p. 102). Environmental education constitutes one such training program. Giiven
defines creative drama as a methodology that incorporates scenarios that participants may potentially
encounter and conflicts that require resolution. As it incorporates numerous elements drawn from real
life, it facilitates children’s comprehension of the ramifications of social occurrences, even within
a fictitious setting (Giiven, 2006, p. 107). Furthermore, this can be viewed in terms of the potential
for evaluating the consequences of social events and social behaviors that precipitate ecological
crises. The principal advantage of this approach is that it enables the explanation of ecological crises
without instilling an irrational fear of the natural world in children. In the safe spaces created in the
fictional environment of creative drama workshops, children are able to rehearse the problems they
may encounter and learn to cope with them without experiencing the frustration, helplessness, or fear
that they might otherwise experience in real life. In this regard, O’Neill (1995) asserts that drama is
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an efficacious instrument for confronting issues through the medium of roles, defining the problem,
contemplating its nature, and devising a solution (O’Neill, 1995, cited in Vural, 2006).

The studies examined within the scope of this thesis emphasize the necessity of considering
the triad of knowledge, emotion, and behavior together in order to foster environmental awareness.
At this juncture, the creative drama method emerges as a particularly salient approach. Bowel
asserts that drama engages participants on an emotional level and presents a valuable opportunity
for learning. Furthermore, Damasio posits that emotion represents the initial stage in the learning
process. (Bowel, 2019, p. 198) Heathcote asserts that the sentiments and enthusiasm experienced by
participants in creative drama processes are genuine emotions. These processes have demonstrated
their impact on experience-based learning. Adigiizel highlighted that this approach, as outlined by
Heathcote, underscores the educational value of creative drama and asserts that drama is an efficacious
pedagogical strategy. In this regard, he defined creative drama as a “life practice” (Adigiizel, 2018,
p. 86). In creative drama processes, children engage in the exploration of their emotional worlds and
the representation of different characters through the formulation of plans pertaining to hypothetical
life situations, as exemplified by role-playing activities. In this context, the opportunity is provided
for a review of attitudes and behaviors, as well as cognitive structuring. The creative drama processes
facilitate the development of constructive and positive behaviors in children by providing emotional
control through the emotional experiences of the participants, exploring problem situations, and
generating solutions (Freeman, Sullivan & Fulton, 2003, as cited in Akfirat, 2016). Baldwin (2020)
posits that participation in a role-playing activity fosters the development of empathy, which enables
children to comprehend the circumstances, perspectives, and emotions of others. In drama processes,
children encounter and react to unfamiliar situations, thereby rehearsing how to deal with real-life
scenarios (Baldwin, 2020, p. 4). In this sense, creative drama is distinct from other applied studies.

It is crucial for children to engage with nature through practical activities, foster a relationship
with the natural world, enhance their empathy skills, develop environmentally literate individuals,
and combat ecophobia. This contributes significantly to reducing environmental anxiety. The studies
examined indicate that out-of-school education is more effective than traditional classroom-based
learning in developing environmental knowledge, attitudes, interests, and skills. Similarly, creative
drama activities conducted in outdoor settings have been demonstrated to be highly effective.
However, the studies examined within the scope of this thesis have highlighted that financial and
bureaucratic limitations often constrain outdoor activities. In the theoretical studies examined, it was
stated that the economic status of parents constrains outdoor environmental education. It is therefore
emphasized that in order to ensure equality, state policies, support, and funds should be put in place.
Furthermore, the research demonstrated that the procedure for organizing educational excursions is a
significant deterrent for teachers, leading them to favor theoretical education over practical learning.
In addition to economic and bureaucratic obstacles, overcrowded classrooms, a lack of resources,
the intensity of the curriculum, the fact that the curriculum is designed to accommodate all families,
technological limitations, and the limited number of experiments conducted in the classroom, children
are also detached from nature in environmental education. In this regard, the fact that creative drama
processes are based on the concept of “as if” represents a significant advantage in addressing this
challenge. In creative drama processes, fictional and imaginary situations are represented as if they
were real (Adigiizel, 2019, p. 56). The utilization of creative drama processes facilitates the capacity
of children to conceptualize two distinct worlds concurrently. In this manner, the act of pretending
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provides an avenue through which children can observe both their fictional and their actual selves
(Giiven, 2006, p. 106). Guided by an experienced drama instructor, children with a high potential
for imagination can construct their own reality by engaging in pretend play within the context of a
drama workshop, thereby overcoming spatial barriers and establishing an organic connection. In this
self-created reality, children can incorporate nature into their drama classroom activities through
imaginative play, thereby engaging in experience-based learning within a fictional context. Bowel
and Heap posit that the capacity to construct fictional environments through real experiences is a
fundamental aspect of drama processes. The capacity to suspend disbelief enables us to reframe our
perception of the environment, as evidenced by the ability to envision a boat from the perspective
of a ship’s captain or to transform the school corridor into a rainforest. Consequently, by uniting the
faculties of imagination and reality, we are empowered to bridge the divide between disparate domains
of experience. Such experiences serve to illuminate and enrich one another, thereby facilitating the
realization of differences in perception and understanding (Bowel & Heap, 2019, p. 4).

As detailed in the application and results section, there is a notable discrepancy in the
utilization of play when the aforementioned theses are examined and when theses and projects
are carried out with the creative drama method. Winston and Tandy posit that from an early age,
children begin to differentiate between the forms of play and the forms of daily life. They suggest that
exploring the boundaries between these two realms is a source of great pleasure for young children.
This innate sense of playfulness is evident in children’s imaginative play spaces. To illustrate, a
young child may arrange chairs in a manner reminiscent of bus seats, extend invitations to friends
to assume the role of passengers and engage in the act of driving while playing the part of a tour
guide, traversing the streets of London even in the absence of actual movement. Although drama
and play are not synonymous, the innate play skills of children can be employed in the structuring of
dramatic activities (Winston & Tandy, 2019). Play represents a natural mode of self-expression for
children. In her 2011 study, Navarro asserts that play is the primary means through which children
acquire knowledge and learn (Navarro, 2011, pp. 35-36). As posited by Slade (1976, p. 1, cited in
Komiir, 2014), children engage in a range of cognitive processes through play, including thinking,
experiencing, experimenting, creating, and focusing. The utilization of creative drama processes is
conducive to the realization of these perspectives. As observed by Slade, the primary activity within
drama lessons is the uninterrupted dramatic play (Adigiizel, 2018). In creative drama workshops, the
initial connection with the information to be conveyed is established through play. The participant
is prepared for the creative drama process at the physical, emotional, and mental levels through the
utilization of games in the preparatory phase. In the initial phase of preparation for the acquisition
of new knowledge, the individual simultaneously engages in the process of merging with the group.
This merging allows for a state of relaxation, which in turn facilitates the taking on of roles and the
expression of self. As a result, the individual experiences a reduction in anxiety. It is for this reason
that the games employed in creative drama processes are distinguished from the random games
played by children in the studies under analysis in terms of their quality of context.

Discussion, Conclusion and Recommendations

The question of how to foster the development of individuals with an ecological consciousness
has been a topic of discussion for years, and numerous methodologies have been investigated in this
context. The results of these studies have repeatedly demonstrated that for the implementation of long-
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term and effective environmental education, it is essential to have a comprehensive understanding
of the relationship between humans and the natural environment. This necessitates the rejection
of a human-centric perspective and the integration of multiple dimensions, including awareness,
knowledge, attitude, skills, and participation. In accordance with this approach, this thesis study
examined theoretical theses, applied theses, theses using the creative drama method, and graduation
projects published by the Contemporary Drama Association. The objective was to determine whether
the creative drama method contributed to environmental education in Turkey between 2000 and
2020. Upon analysis of the thesis results, it can be concluded that the findings of the applied and
theoretical studies are mutually reinforcing.

The examination of the theses revealed that the teacher-centered education system has an
adverse effect on the efficiency of environmental education and the development of critical and free
thinking. It has been emphasized that the environmental education received by teachers is inadequate,
and it has been established that teachers trained in a traditional educational system are unable to equip
students with the necessary skills for reasoning, questioning, and critical thinking. It was asserted
that students could not be encouraged to adopt environmentally sensitive attitudes and behaviors due
to the fact that the majority of lessons were typically delivered in a teacher-centered manner, with an
emphasis on theoretical learning, rote memorization, and a disconnect from the natural environment
and its relationships. While the primary education program is satisfactory in terms of content, it is
inadequate in terms of implementation. The environmental achievements direct students to a passive
state and are presented in a way that may foster an unhealthy fear of the environment, particularly if
they are hastily explained. Furthermore, the theses examined within the scope of the study repeatedly
emphasized that out-of-school education is more effective in environmental education. However, it
was highlighted that this is not achievable due to numerous economic and bureaucratic constraints.
It is of particular importance to note that all studies have revealed that the ‘learning by doing and
experiencing’ method, which is widely acknowledged as one of the most effective approaches for
children to learn, is almost never employed. Conversely, research has determined the significance of
establishing a connection with the natural world, comprehending the underlying causes and effects,
and cultivating sustainable practices by recognizing the butterfly effect at the individual level. This
approach aims to foster environmentally conscious generations. It has been emphasized that when
students are provided with opportunities to engage with nature in a supportive environment and
when their fear-based relationships with nature are transformed into more positive, constructive
relationships, they can internalize the subject matter and incorporate it into their own lives. This process
of internalization and incorporation can then lead to behavioral change. It has been demonstrated
that the creation of environments wherein students may utilize their knowledge in conjunction with
daily events, employing narratives, news, and other sources drawn from their immediate experiences,
facilitates the development of solutions to problems through scenarios involving both cooperation
and challenges. Furthermore, the establishment of a discourse-rich learning environment has been
shown to positively impact attitudes, achievement levels, and emotional and behavioral responses
towards the environment while also enhancing cognitive retention. In light of the evidence above,
it can be concluded that the most crucial factor is learning by doing. However, the results of this
thesis study indicate that the remaining theses, with the exception of those conducted using the
creative drama method, address learning through action and experience within the context of
excursions, observations, picnics, brainstorming, and worksheets. Despite the implementation of
student-centered studies, it is evident that a gap persists between the student and the information.
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Consequently, it is challenging to transcend the limitations of conventional educational paradigms.
The creative drama method, which engages the five senses, offers a unique opportunity to rehearse
life through imaginative play. This approach facilitates the development of empathy through role-
playing, allowing children to navigate emotional experiences without the influence of external tools.
The creative drama process fosters emotional connection among children, which distinguishes it as a
method for fostering attitude change and behavior acquisition. Furthermore, in an educational system
where spatial limitations are unavoidable due to bureaucratic and economic constraints and where
the relationship between nature and the child remains unresolved, the capacity of creative drama
processes to facilitate “pretending” represents a significant advantage. In creative drama processes,
fictional and imaginary situations are enacted in a manner that suggests their authenticity. In this
sense, children with high imaginative potential are able to overcome spatial obstacles within their
own fictional reality through the use of pretend play. In this self-created reality within the group,
children can incorporate nature into the drama classroom through imaginative play, thereby facilitating
experiential learning. Conversely, the creative drama method, in contrast to other applied studies,
addresses play, which is widely acknowledged as an effective learning method for children within a
contextual framework. The games designed in the workshops are directly aligned with the desired
outcomes of the workshop. In this sense, it is wholly distinct from games such as blind tag and hide-
and-seek, which are employed solely for the purpose of facilitating movement and enjoyment among
children in applied studies. The aforementioned features of creative drama were found to be directly
equivalent to Sobel’s principles of kinesthetic learning, imagination, and “transforming into species
(animal allies)” (see the findings section). In this sense, the importance of creative drama in terms of
raising ecological literates was emphasized. Upon evaluation of these results, it becomes evident
that the creative drama method plays a pivotal role in fostering ecologically literate generations. It
is crucial to highlight that creative drama workshops must be designed and executed by individuals
with expertise in the field of creative drama, as identified within the context of the study. The thesis
demonstrated that workshops prepared and implemented by individuals lacking competence in the
field of creative drama are unable to achieve the desired outcomes. In order to achieve the desired
outcomes, it is essential to determine specific, measurable outcomes in accordance with the readiness
of the group at the workshop writing stage. The workshop itself should be designed with an organic
connection to curiosity, empathy, and motivation, allowing sufficient time for the outcome to be
achieved, striking a balance between fun and learning, and ensuring that each game and animation
serves the desired outcome. In light of the findings yielded by the research, recommendations are
presented in the form of subheadings.

* Creative drama should be made a part of education in order to raise ecologically literate
generations.

* In order to raise ecologically literate individuals, first of all, an instructor training program
can be developed for teachers working under the Ministry of National Education to gain ecological
literacy through creative drama methods.

* Creative drama workshops should be written and implemented by experts in the field,
and support should be obtained from experts or academics whose expertise in the field is proven by
documents in the research to be conducted using the creative drama method.
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* Schools that cannot include creative drama processes in the curriculum due to the intensity
of the curriculum can offer training opportunities outside of class hours by cooperating with expert
institutions in the field.

* This study, which was conducted at the primary school level, can be analyzed at other levels
or by including other levels.
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