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Abstract

The aim of this study is to evaluate the effect of an “Interviewing Skills in Career Counseling”
course on the level of career decision-making self-efficacy of senior university students. In this
sense, the qualitative-quantitative category of mixed-methods was used. The Career Decision-
Making Self-Efficacy Scale and course evaluation form were utilized to examine the
effectiveness of this course, consisting of theory and practice for a total of 14 weeks. The
experimental group includes senior students from the Department of Counseling and Guidance
who chose the course, while the control group includes senior students who didn’t choose the
course and were studying in the same department. Both groups were administered the Career
Decision-Making Self-Efficacy Scale as a pre-test and post-test, and in addition to this, an
evaluation form was used for the experimental group as a post-test. When the results obtained
from the quantitative data were examined, it was seen that the experimental group made
progress and there was a significant difference between the groups’ total score for career
decision-making self-efficacy levels and the subscales of career decision-making self-efficacy
in terms of job/occupational information, career choice and ways of creating a career plan. The
qualitative findings were grouped into three categories: change as a result of the course,
limitations, and strengths of the implementation.
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In the 21st century, there have been dramatic developments in science,
technology, economics and the social world, which have had a significant impact on
individuals and the business world. The evolving landscape, characterized by
decreased predictability of professional expectations and frequent job transitions,
underscores the requirement to improve skills and competencies (Savickas et al.,
2009). In this context, in this century, where the concept of Society 5.0 has become
important, a transformative future vision in which a "super smart" society is created
by integrating technological advances such as artificial intelligence, robotics and the
Internet of Things into society is important (Fukuyama, 2018). It can be said that all
forms of relationships and behaviors have radically changed or are expected to
change, especially in this period called the VUCA world which characterized by
volatility, uncertainty, complexity, and ambiguity (U.S. Army Heritage and Education
Center, 2019). It can be said that the needs and expectations of the business world
have changed in this century. With this necessity, planning career development
interventions during university education to prepare students for the dynamic
demands of the workforce is considered to be particularly important for both effective
human power planning and for individuals to make informed career decisions. Hence,
addressing the evolving needs of the workforce through targeted career development
interventions becomes paramount.

Despite the efforts directed towards career development interventions in recent
years, limited research has examined the efficacy of these services (Gore & Carter,
2011). Notably, experimental studies and meta-analyses investigating the
effectiveness of career interventions are predominantly set in non-classroom settings,
with fewer empirical studies conducted within classroom environments, despite their
potential cost-effectiveness. This disparity in research focus highlights a gap in
understanding the effectiveness of career interventions within the university setting.

In contemporary career development, emphasis is placed on career development
skills and knowledge, recognized as essential elements for navigating the complexities
of the modern workforce (Lent & Brown, 2013; Savickas, 2013). The specter of post-
graduation unemployment looms large, necessitating collaborative efforts from
industries and universities to address this concern (Ujang, 2009). Navigating the labor
market demands and accessing pertinent job opportunities amidst a plethora of choices
pose significant challenges. Consequently, the burden falls on labor market agents to
facilitate informed decision-making processes (McEwen, 1978). Moreover, individual
commitment to activities conducive to steady employment plays a pivotal role in
managing successful transitions from education to the workforce (Ryan, 2001).
Recognizing the importance of preparing young people for the labor force,
universities and guidance and counseling services play crucial roles in bolstering
youth employment (OECD, 2008). In face of these challenges, providing university
students with specialized services to assist them in overcoming the characteristics of
this century, primarily by helping them to develop a belief in their own abilities, can
be effective in facilitating their transition into the workforce (Lent et al., 1999).
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Career Decision-Making Self-Efficacy (CDMS)

The concept of CDMS, rooted in Bandura's (1997) broader term of self-efficacy,
has garnered attention in the realm of career development. Self-efficacy, as elucidated
in social cognitive theory, influences and is influenced by behavior and the
environment, shaping individuals' ability to self-regulate and create adaptive learning
environments (Bandura, 1997). In this regard, it is worth emphasizing that the notion
of competence is closely linked to individuals' conviction in their ability to carry out
a task, and it significantly influences both their behavior and the surrounding
environment.

Based on the work of Bandura (1997), Hackett and Betz (1981) adapted the
concept of self-efficacy to the field of career development. Self-efficacy is improved
through learning experiences that interaction with personal/environmental factors
according to Social Cognitive Career Theory (SCCT; Lent et al., 1994). CDMS is the
extent to what extent one believes in one's own abilities to competently complete
certain career-related tasks (Betz & Voyten, 1997). According to Lent and Brown
(2013), self-efficacy has a direct or indirect effect on promoting adaptive career
behaviors such as career decision making. Self-efficacy expectations are thought to
be one of the main motivating factors that enable the goal-action-result process, which
includes setting career goals, acting in accordance with them and achieving results
(Lentetal., 2019). In addition to studies testing these assumptions of SCCT, numerous
studies have linked CDMS with various career-related outcomes and emphasized its
importance in guiding career trajectory (Buhédescu-Ciucd, 2023; Chung, 2002;
Chuang et al. 2020; Garcia et al. 2015; Luzzo, 1993; Prideaux & Creed, 2001; Santos
et al. 2018; Scott & Ciani, 2008; Sen Baz & Ulas Kilig, 2023; Taylor & Popma, 1990;
Wang et al. 2022). More specifically, CDMS helps university students to make
effective career decisions (Buhdescu-Ciuca, 2023; Chuang et al., 2020; Prideaux &
Creed, 2001; Sen Baz & Ulas Kilig, 2023; Taylor & Popma, 1990; Wang et al, 2022),
developing positive attitudes towards career decision-making (Luzzo, 1993),
committing to career choices (Chung, 2002), developing career optimism (Garcia et
al., 2015), coping with career decision-making difficulties (Santos et al. 2018), and
developing vocational identity (Scott & Ciani, 2008). Given the importance of CDMS
in facilitating positive career outputs, specific interventions are warranted to meet the
diverse career needs of college students.

Career Development Interventions

Career development interventions, falling under career counseling, aim to assist
university students in exploring themselves and their environments while developing
decision-making and planning skills. Meta-analyses demonstrated the effectiveness
of these interventions, with group or classroom interventions being particularly
impactful (see, Whiston et al., 1998). These interventions provide positive gains in
career decision-making, CDMS, and career decision-making challenges (Brown &
Krane, 2000; Folsom & Reardon, 2003; Ulas Kilig, 2019). In the field of career
counseling, in addition to meta-analysis studies, many studies found that career
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counseling interventions were effective in achieving positive career results for
students. Significant effects were found in psychoeducational studies examining the
effect of career counseling on university students' CDMS (Fouad et al., 2009; Grier-
Reed & Skaar, 2010; Kross & Hughey, 1999; Lam & Santos, 2018; Scott & Ciani,
2008).

There are also research results indicating that career courses, which are included
in career interventions and carried out predominantly in the process of providing
information, enable the formation of positive outcomes related to student career
development. In this sense, courses with structured content were found to improve
university students' vocational identities (Henry, 1993; Thomas & McDaniel, 2004;
Yoo et al., 2015), career planning and decision-making skills (Barker, 1981), self-
knowledge, job knowledge, career maturity and vocational information seeking
(Ware, 1981), knowledge about career options (Thomas & McDaniel, 2004), career
choice motivation (Yoo et al, 2015), career maturity (Yoo et al., 2015), cumulative
grade point averages (Hansen et al., 2016) and job search self-efficacy (McDow &
Zabrucky, 2015).

In terms of CDMS, research has found that career-related courses also provide
effective outcomes. For example, Reese and Miller (2006) conducted a study on the
effectiveness of a career development class for students facing career indecision. As
a result, students who completed the course had higher levels of career decision-
making and CDMS, especially in the domains of obtaining career information, goal
setting, and planning. Similar to this study, another study (Mahmud et al., 2020)
investigated the impact of a job readiness course on the CDMS of university students
and revealed that in terms of CDMS, a significant difference was found. Thomas and
McDaniel (2004) explored the effectiveness of a career planning course for
psychology students and they found that the students who received the career course
experienced improved levels of perceived knowledge of career options for psychology
majors, increased confidence in their ability to engage in career decision-making, and
their actions towards attaining a professional identity. All these research findings
suggest that these courses could facilitate career development and beliefs about the
competence to make appropriate career decisions.

Current Study

Despite the plethora of interventions aiming to enhance career outcomes, limited
experimental research (e.g., Mahmud et al., 2020; Reese and Miller, 2006) has
focused on increasing levels of CDMS among university students. Given the pivotal
role of CDMS in shaping career trajectories, addressing this gap is imperative. The
present study, therefore, intends to examine the effectiveness of the Interviewing
Skills in Career Counseling (ISCACO) course on students' CDMS, which is a course
intended to enhance the career development and behaviors of senior university
students.
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Furthermore, this research seeks to elucidate the strengths and limitations of the
ISCACO course, contributing to ongoing discussions regarding the efficacy of career-
focused interventions in higher education. By addressing these aims, this research
endeavors to inform educational practice and refine the design and delivery of career
counseling programs. Ultimately, understanding the impact of such interventions is
crucial in facilitating students' transition process. By highlighting existing gaps in the
literature and reviewing the effectiveness of classroom-based treatment in terms of
being more cost-effective, this research contributes to the understanding of the
effectiveness of career-focused interventions in higher education. The findings hold
implications for educational practice, informing the design and delivery of career
counseling programs to facilitate students' transition into the workforce in the
professional realm and fostering confident career decision-making. The research
questions leading to this research are as listed with the following:

1. Is the ISCACO course effective in enhancing CDMS levels of senior
university students?

2. Is there a significant difference between the CDMS posttest scores of the
students who receive the ISCACO course and the non-recipient students?

3. What are the students' evaluations of the content and execution of the ISCACO
course?

Method

The study design falls under the mixed-methods, specifically a sequential
explanatory design (Creswell, 2017). In this design, quantitative data collection and
analysis are followed by qualitative data collection and analysis, allowing for a
comprehensive understanding of the research problem. Comparing pre- and post-test
results has quantitative elements and the intervention was primarily quantitative.
However, the data gathered from the evaluation forms administered to the
experimental group were qualitative. In addition, a quasi-experimental design with a
pre-test and post-test control group, which is utilized in social sciences to evaluate the
effects of a treatment, educational program or other type of intervention, was used.
Relevant details about the research design and the implemented procedures are
provided in Table 1.
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Table 1

Research Design and Procedure Steps

Group Pre-Test Procedure Post-Test

Experimental -Applying  the Implementation of the -Applying the
Career Decision- ISCACO course, 14 weeks  Career
Making Self- Decision-
Efficacy Scale Making Self-
-Applying Efficacy Scale
Demographic -Applying
Information course
Form evaluation

form

Control -Applying  the -Carrying out career -Applying the
Career Decision- guidance activities Career
Making Self-  (providing information  Decision-
Efficacy Scale about career options and Making Self-
-Applying explaining different sections Efficacy Scale
Demographic of the CV) with volunteer
Information students by appointment
Form

Study Group

The experiment and control groups were randomized to include students who
selected the course and those who did not. Since the course selection was taken as a
criterion, no procedure was applied for assigning the participants to the experimental
and control groups. The inclusion criteria for the participants in the experiment group
were determined as follows: to be over the age of 18, to be a senior student in the
Department of Psychological Counseling and Guidance (PCG), to volunteer to
participate in the study, and to take the ISCACO course. For the participants in the
control group, the following inclusion criteria were determined: being over the age of
18, being a senior student in the same department, and volunteering to participate in
the study. The five participants' data were removed because of data loss in the pre-test
and post-test pairings. As a final result, the experimental group consisted of 26
participants (12 of whom were female), whereas the control group constituted 23
participants (14 of whom were female). The students' age average was 22.18
(sd=2.50) and their academic grade point average was 3.44 (sd=.19). Among
participants, 3 had divorced parents. All of the participants had internship experience
in an institution related to their field. When the responses of the participants regarding
the status of receiving professional support within the scope of career counseling were
examined, 10 (experimental group n=6, control group n=4) had received professional
support related to their careers, while 39 (experimental group n=20, control group
n=19) had not. Finally, 35 of the participants (experimental group n=19, control group
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n=16) needed professional support related to their careers, while 14 (experimental
group n=7, control group n=7) did not.

Data Collection Tools

Pseudonym information was given at the beginning of the application process.
In this regard, the participants were requested to determine a self-identifying
nickname in order to pair the pre-test and post-test administration forms and to provide
confidentiality of the data.

Personal Information Form (PIF). To characterize the population
demographic characteristics of the participants, the PIF included questions about
gender, age, receiving career counseling, and need for career counseling services.

Career Decision-Making Self-Efficacy Scale (CDEMS). CDEMS was
developed in Turkish by Ulas and Yildirim (2016) to assess the CDMS levels of
university students. A high score on the CDEMS demonstrates that the level of career
decision-making self-efficacy is high and thus the students view themselves as
competent in career decision-making (Ulas & Yildirim, 2016).

The construct validity of the CDEMS was examined by exploratory factor
analysis and it is seen that the factor loadings of the items in the first factor of the
CDEMS vary between .46 and .75. The results of the explanatory factor analysis also
show that the first factor explains 39.865% of the total variance and the five factors
together explain 55.948% of the total variance (Ulag & Yildinm, 2016). A
confirmatory factor analysis was then conducted for additional evidence of validity
and the overall fit coefficients were ¥2931=2770.62; p=0.00; ¥*/sd= 2.98; NFI= .97,
CFI =.98; SRMR=0.062 ve RMSEA= 0.068. In the subsequent stage, a second level
confirmatory factor analysis was performed to assess whether these five-dimensional
constructs constituted the components of a construct referred to as career decision-
making self-efficacy. The fit indices of the model, which comprised 45 items, five
sub-dimensions, and one super dimension, were as follows: ¥2 936=2876.48; p=0.00;
x2/sd = 3.07; NFI= 0.97; CFI = 0.98; SRMR=0.065; and RMSEA= 0.070 (Ulas &
Yildirim, 2016). The findings of the validity studies show that the CDEMS has five
factors and a total of 45 items: job/profession knowledge, self-knowledge, career
choice, creating a career plan, and following current professional issues (Ulas &
Yildirim, 2016).

In respect to reliability, both Cronbach's alpha coefficient and two-half
reliability coefficient were measured for the whole scale. Cronbach's Alpha was
calculated to be .97 for the CDEMS, while the test half coefficient was determined to
be rxx = .95. As a result it can be said that high coefficients were obtained (Ulas &
Yildirim, 2016). The internal consistency coefficient was calculated using the data in
this dataset, and the Cronbach Alpha reliability coefficient was determined to be .94
for the total CDEMS. For its sub-dimensions, the coefficients were found to be .88
for job/profession knowledge, .85 for self-knowledge, .90 for career choice, .89 for
creating a career plan, and .70 for following current professional issues.
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Evaluation Form. This form consists of three sections to examine the
effectiveness of the course. The first part includes three questions about changes
created by the course and the reasons for change, the second part includes criticisms
of the course, and the last part includes metaphors and explanations. Following the
recommendations of the experts, an opinion was obtained from an expert studying in
the profession of career counseling at the master's degree level and the final form was
obtained with minor modifications.

Ethical Committee Approval

The study was found ethically appropriate by the Ethics Committee decision of
Giresun University Social Sciences, Science and Engineering Sciences Research
Ethics Committee dated 06.09.2023 and numbered 08/11.

Process

The necessary ethics committee permission was first received from Giresun
University. After obtaining the necessary permissions, the students who took the
ISCACO course in the 2023-2024 fall semester and were willing to volunteer to join
the study (experimental group) and the students who did not choose this course as an
elective and were willing to participate in the study (control group) were informed
about the aim of the research. Application forms were provided to the students who
signed the Informed Consent Form. The application forms were applied in the
classroom setting by the researcher, and the pre-test and post-test applications took
approximately 15-20 and 25-30 minutes, respectively.

ISCACO Course. The researcher first prepared the course based on the relevant
literature and theoretical explanations and applied it to a group of 15 students in the
fall semester of 2021-2022. As a result, the author made changes during a few weeks
of the course as an outcome of output evaluations (Erkan, 2018) obtained with the
evaluation form applied during the last week of the semester. For example, in parallel
with the criticism that there were few practical lessons about CV preparation and the
interview process, interview simulations, and professional networking information
were added to the course content. Then, the course syllabuses of a professor and a
doctoral faculty member who conduct this course and work in the field of career
counseling were examined. As a consequence of these reviews, some minor revisions
were made to the forms of the course assignments. The Revised Course was run in the
2022-2023 semester with 46 students and the output assessment format was used to
evaluate student outcomes.

In this sense, as a consequence of the evaluation form, the program was finalized
by changing the location of some weeks (for example, CV preparation was placed in
the last week). In line with the effect size of written exercises and individualized
feedback in the program was higher than in other studies (see Brown et al., 2003),
written exercises and feedback were included in the course content. The goal of this
course is to gain detailed knowledge in the fields of interviewing skills and human
resources in career counseling and to gain knowledge about conducting effective
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interviews. In addition, the goal is to provide knowledge and application skills
regarding different interventions and techniques in the career counseling major. The
course was implemented in a 15-week academic semester and a total of 14 weeks of
syllabus was followed, excluding the one-week midterm period. Each of the lessons
was about two hours long and most of the lessons involved in-class activities and
debates. The final version of the curriculum and the weekly course outline are
provided in Table 2.

Table 2

Syllabus Summary of the ISCACO Course

Week  Goal Content
1 Giving information about the course
Giving information about the career
wheel,  flower  model, and
Participants gain awareness about application
2 activities that can be effective in  Giving information about Brott's
self-knowledge storied approach such as lifeline, life
roles, career goals and application
3 Giving information about
motivational  interviewing and
application
4 Providing individual feedback on
selected techniques
5 Following up-to-date information  Performing sample case evaluations
6 about their professions and Performing sample case evaluations
gaining awareness about career
planning stages
7 Developing effective ways to Providing  information  about
create career plans effective factors in creating career
plans
8 Conducting case studies about
Career Choice different career choices
9 Providing individual feedback on
career choices and participant
techniques

(continue)
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Table 2 (continued)

10 Giving information about
professional ~ networking  and
working on professional networks

11 Learn about and practice Providing information about resume

professional networking and tools  writing and workshops about the
that participants can use in the job  sections of the resume

12 search process Providing information about resume
writing and workshops about the
sections of the resume

13 Group seminar about interviews

14 Giving and receiving feedback on
prepared interview simulations

Data Analysis

In the present study, nonparametric statistical methods were employed to
analyze the data due to the fact that the number of participants in the experimental and
control groups was less than 30 and the group was not normally distributed (range
[.084, .114] for C.S., p < .05; scores for all variables do not meet the normality
assumptions; e.g., skewness > 3.0; Weston & Gore, 2006; Tabachnick & Fidell, 2013).
In this sense, the Wilcoxon Paired Two-Sample Test (WPTST), which is considered
appropriate to be used in paired samples (Tabachnick & Fidell, 2013), was used to
compare the pretest and posttest total scores of the experimental group. To check
whether there was a difference between the pretest and posttest scores of the
experimental and control groups, the Mann-Whitney U test (MWUT), which is
considered appropriate for two unrelated samples (Tabachnick & Fidell, 2013), was
used. Furthermore, Cohen's d was used to determine the effect sizes of the non-
parametric analysis results with Psychometrica software (Lenhard & Lenhard, 2022).
In this sense, Cohen (1988) reports the following intervals for r= .1 to .3 is a small
effect; .3 to .5 is an intermediate effect; .5 and higher is a strong effect. Nevertheless,
researchers studying individual differences are recommended to consider correlations
of 0.10, 0.20, and 0.30 as relatively small, typical, and relatively large, respectively,
as suggested by Gignac and Szodorai (2016). Missing data analysis was performed
for missing values. Missing values constitute less than 5% of the values and the
expectation-maximization technique was employed to substitute the missing values
with average values.

In the research, the evaluation form was also analyzed by content analysis.
Content analysis is a method of research that helps to draw systematic, reliable, and
reproducible inferences from texts and other forms of written communication (Drisko
& Maschi, 2016). In the content analyze phase, the researcher first read the forms and
noted possible codes. Short notes help with thinking during data analysis by
promoting insights and documenting critical thoughts regarding the data (Maxwell,
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2013). As readings were repeated, temporary codes were generated. The creation of
categories and themes was predicated on recurring phrases and trends. The goal of the
study was to identify the elements that would define categories by examining the
associations between the codes. The expert (not part of the research team) with a Ph.D.
student in counseling was given the final list of codes, categories, and themes. The
triangulation technique was then used (Patton, 2014). The expert reviewed the exact
same data and then benchmarked the findings. The reliability coefficients between
coders were 89%. These outcomes demonstrate the validity of the study's conclusions
(Miles & Huberman, 1994). SPSS 23.00 was used for the analysis of the data gathered
from the tools in the current study.

Results
Results of Quantitative Assessment

In the research results, descriptive statistics for the experimental and control
groups were calculated and presented in Table 3.

Table 3.
Descriptive Statistics
Variable  Group n Scale Mean sd Min- Max-
umum imum
Experimental 26 Pre-Test 159.3 224 99 204
CDEMS 26  Post-Test 219.3 242 112 216
Control 23  Pre-test 156.2 21.3 96 199
23  Post-test 158.4 23.3 100 201
Job/Prof  Experimental 26  Pre-Test 2829 441 21 41
essional 26  Post-Test 4737 339 35 52
Knowle  Control 23 Pre-test 30.29 359 23 42
dge 23 Post-test 3236 253 25 39
Experimental 26 Pre-Test 2822 387 17 38
Self- 26 Post-Test 4112 321 31 48
knowled  Control 23 Pre-test 2733 293 16 36
ge 23  Post-test 3518 269 28 46
Experimental 26  Pre-Test 17.18 3.67 8 21
Career 26  Post-Test 24,18 237 12 30
Choice Control 23 Pre-test 1519 295 7 19
23  Post-test 1823 145 10 21

(continue)



1110 Ozlem Ulas Kili¢

Table 3 (continued)

Creating  Experimental | 26  Pre-Test 3748 855 24 57
Career 26  Post-Test 53.66 7.43 41 67
Plan Control 23 Pre-test 3891 6.78 26 58
23  Post-test 4136 6.09 29 56
Follow-  Experimental 26  Pre-Test 1171 244 7 14
ing 26  Post-Test 1486 287 11 17
Current Control 23  Pre-test 1191 292 6 15
Profes- 23  Post-test 12.64 231 10 15
sional
Issues

When the descriptive statistics results are analyzed, it is seen that the highest
minimum score for the variables is 112 and the highest maximum score is 216. The
highest mean belongs to the mean of the CDMES variable (x=219.3; sd=24.2). The
results of the WPTST about whether there was a significant difference between the
CDMS and subscales of CDEMS before and after the university senior students took
the ISCACO course are presented in Table 4.

Table 4

WPTST Results of the Pre-Test - Post-Test CDEMS and Subscale Scores in the
Experimental Group

1. CDEMS Total Score Post-test- n  Mean Sum  of z p

Pre-test Rank Ranks

Negative Ranks 10 21.06 29.50 3.567 .024

Positive Ranks 36 22.87 800.50

Ties 3

2. Job/Professional Knowledge n  Mean Sum  of z p

Post-test-Pre-test Rank Ranks

Negative Ranks 10 20.67 27.00 3.579 .022

Positive Ranks 35 22.62 297.00

Ties 4

3. Self-knowledge Post-test-Pre- n  Mean Sum  of z p

test Rank Ranks

Negative Ranks 17 17.21 52.50 2.807 .042

Positive Ranks 28 25.83 107.50

Ties 4

4. Career Choice Post-test-Pre-test n  Mean Sum of z p
Rank Ranks

Negative Ranks 16 20.32 10.50 2.372 .008

Positive Ranks 29 2394 269.50

Ties 4

(continue)
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Table 4 (continued)

5. Creating Career Plan Post-test- n  Mean Sum of z p
Pre-test Rank Ranks

Negative Ranks 14 18.77 44.00 3.242 034
Positive Ranks 34 25.36 337.00

Ties 1

6. Following Current Professional n  Mean Sum of z p
Issues Post-test-Pre-test Rank Ranks

Negative Ranks 14 15.32 214.50 2.979 .003
Positive Ranks 28 2459 688.50

Ties 7

The findings of the analyzes indicate that the students who chose the ISCACO
course had a significant difference in CDEMS total scores and the subscale scores
before and after taking the course. The experimental group had a statistically
significant difference for the total score of CDEMS (z=3.57, p<.05) and for the
subscales of the CDEMS, namely job/professional knowledge (z=3.58, p<.05), self-
knowledge (z=2.81, p<.05), career choice (z=2.37, p<. 01), creating a career plan
(z=3.24, p<.05) and following current professional issues (z=2.98, p<.01) and
significant difference was found. Cohen's effect size was found to be 0.360 for
CDMSE total, 0.361 for job/professional knowledge, 0.283 for self-knowledge, 0.239
for career choice, 0.327 for creating a career plan, and 0.301 for following current
professional issues. This indicates a relatively large effect size for CDMSE total,
job/professional knowledge, self-knowledge, career choice, creating a career plan, and
following current professional issues.

Before comparing the post-test scores of the experimental and control groups,
it was examined whether there was a significant difference between the pre-test scores
of the groups and the MWUT results are shown in Table 5.
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Table 5

MWUT Results Regarding the Pre-test CDEMS and Subscale Scores for

Experimental and Control Groups

1. CDEMS Total Score n  Mean Sum of z p
Rank Ranks

Experimental Group 26 22.77 650.50 .685  .493

Control Group 23 2552 477.50

2.Job/Professional Knowledge n  Mean Sum of z p
Rank Ranks

Experimental Group 26 23.72 731.50 438 662

Control Group 23 25.50 493.50

3.Self-Knowledge n  Mean Sum of z p
Rank Ranks

Experimental Group 26 24.04 705.00 260 .795

Control Group 23 25.20 595.00

4. Career Choice n  Mean Sum of z p
Rank Ranks

Experimental Group 26 24.41 738.50 335 738

Control Group 23 25.79 486.50

5. Creating Career Plan n  Mean Sum of z p
Rank Ranks

Experimental Group 26 20.73 663.00 1.419 .065

Control Group 23 30.69 365.00

6.Following Current Professional n  Mean Sum of z p

Issues Rank Ranks

Experimental Group 26 29.04 692.00 1.309 .081

Control Group 23  24.67 533.00

As Table 5 shows, there are

control groups are presented in Table 6.

no significant differences between the
experimental and control groups' pretest-total score (z=.685, p>.05), job/profession
knowledge (z=.438, p>.05), self-knowledge (z=.260, p>.05), career choice (z=.335,
p>.05), ways of creating a career plan (z=1.419, p>.05), and following current
professional issues (z=1.309, p>.05) subscale scores. The results of MWUT
examining the differences between the post-test results of the experimental and
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Table 6

MWUT Results Regarding the Post-test CDEMS and subscale Scores for

Experimental and Control Groups

1. CDEMS Total Score n  Mean Sum of z p
Rank Ranks

Experimental Group 26 27.10 650.50 1.586 .001

Control Group 23 20.76 477.50

2.Job/Professional Knowledge n  Mean Sum of z p
Rank Ranks

Experimental Group 26 28.13 731.50 1.639 .000

Control Group 23 2146 493.50

3.Self-Knowledge n  Mean Sum of z p
Rank Ranks

Experimental Group 26 27.12 705.00 1.105 .074

Control Group 23 25.61 595.00

4. Career Choice n  Mean Sum of z p
Rank Ranks

Experimental Group 26 28.40 738.50 1.785 .002

Control Group 23 21.15 486.50

5. Creating Career Plan n  Mean Sum of z p
Rank Ranks

Experimental Group 26 27.63 663.00 1.853 .004

Control Group 23 20.22 365.00

6.Following Current Professional n  Mean Sum of z p

Issues Rank Ranks

Experimental Group 26 26.62 692.00 852 .39

Control Group 23 23.17 533.00

As Table 6 shows, significant difference was found between the experimental
and control groups' total score (z=1.59, p<.01), job/profession knowledge (z=1.64,
p<.001), career choice (z=1.79, p<.01) and ways of creating a career plan (z=1.85,
p<.01) subscale scores. Meanwhile, no significant difference was observed between
the CDEMS subscale mean ranks of self-knowledge (z=1.11, p>.05) and following
current professional issues (z=.85, p>.05). Cohen’s effect size was found to be 3.243
for CDMSE total, 3.240 for job/professional knowledge, 3.235 for career choice, and
3.233 for creating a career plan. All the effect sizes indicate a relatively large effect.
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Results of Qualitative Assessment

In the research, the experimental group's answers to the evaluation form, which
was administered as a post-test in order to collect their comments and suggestions
regarding the ISCACO course and the related content of this course, were examined
by content analysis.

Findings Related to the Category of Change at the End of the Process. When
the responses to the evaluation form were analyzed, the majority of the experimental
group stated that they experienced a change in themselves during this lesson (n=24),
while two people stated that they did not experience such a change. When the answers
of the experimental group regarding the direction of this change were examined, codes
about self-recognition, development of decision-making skills, and developing
efficacy emerged.

"I leave here with feelings of courage, confidence, and conviction"

"My career decision-making process has become easier. | can distinguish
between what | want and what | don't want more easily."

"l gained awareness about myself with the flower model. | realized where | was
blocked with the interview simulations."

Findings Related to the Category of Limitations. When the criticisms of the
course are analyzed within the scope of the content analysis results, a subcategory
emerged as difficulties in structuring the process. When the subcategory of difficulties
in structuring the process is analyzed, the participants mentioned factors related to
students and factors related to administrative processes. Regarding the factors about
students, the participants see "students' lack of interest” and “students' intensity of the
course” as the limitations of the course. The participants' responses included the
following: "The disinterest of some of my friends participating in the course may
affect the course...", "l am not sure that | will be able to devote enough time to the
process because we are very busy with other courses we are taking this semester."

When the factors related to administrative processes are examined, the change
of the semester in which the course is given and the high number of students taking
the course were mentioned. In this sense, the statement of one participant was as
follows: "I wish we had taken this course in previous semesters. When | took it in the
fourth year, | felt like we were late... Reducing the number of students taking the
course would make it more efficient."

Findings Related to the Category of Strengths. As the last category, the
category of the strengths during the lesson emerged within the analysis of metaphors
that the participants thought symbolized the lesson. The participant responses were
metaphors produced by the experimental group under the subcategories. Based on the
outcome of the analysis, 25 participants included in the evaluation produced 23
metaphors related to the ISCACO course. In summary, these metaphors collectively
paint a rich and diverse picture of the career course and are presented in 6
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subcategories encompassing wisdom, clarity about navigating the road, resilience,
personal growth, the pursuit of valuable insights, and adaptability.

Metaphors emphasizing wisdom involved the lecturer of the course and owl
metaphors. The metaphors in this category emphasized wisdom, associating the
course with an increase in knowledge and experience and emphasizing the importance
of expertise. Five participants described this course using these metaphors. For
example “When I think of this course, I think of the lecturer of this course, career,
competence in knowledge, ability to transfer skills, and my answer, that includes all
of them, is actually wisdom.”, “I think of an owl, because the course made me wiser,
and increased my knowledge and experience.”

Metaphors emphasizing clarity about navigating the road were hourglass, pool
table, and roundabout metaphors. The metaphors in this category emphasized the
importance of navigation and decision-making, the need to find the right path. Four
participants described this course using these metaphors. For example, “I would liken
this course to a roundabout, in the process we were able to find the exit that suited us
and leave at that exit”, “I liken it to a pool table. It provides the knowledge and
experience to place the right ball in the right place and take accurate shots.”

Metaphors emphasizing resilience were stress interview, sea, a rainbow after
the storm, and long narrow road. The metaphors in this category emphasized the
challenges, that nerves can lead to growth, but the rewards are significant. Four
participants described this course using these metaphors. For example, “I would liken
it to a rainbow after a thunderstorm. It was intense, difficult, and mindful, and even
though we got tired in the process, it was full of good things as a result.”, “I don't
think of it as negative, there were times when | had difficulty during the course, there
were times when | was stressed. But when | look at the result, I think it was at a very
good point.”

Metaphors emphasizing personal growth were saplings, coal, and tree
metaphors. The metaphors in this category emphasized continuous growth and
improvement and the potential to transform one's skills and abilities into something
valuable with the course. Four participants described this course using these
metaphors. For example, “It is like a tree, I grew up with this lesson like a tree, since
a tree is constantly pruned and improves itself.”

Metaphors emphasizing the pursuit of valuable insights were pearl, candle,
bookcase, and diamond metaphors. The metaphors in this category emphasized
discovering and refining inherent worth over time after engaging lessons. Four
participants described this course using these metaphors. For example, “I would
definitely liken this lesson to a diamond, a jewel that appreciates over time and is
waiting to be discovered,” “I would liken it to a bookshelf, all the books are there
now, but they are useless if they remain there. Over time, reading fills your soul.”

Metaphors emphasizing adaptability were clothing selection and a vase of
flowers. The metaphors in this category emphasized adaptability and the ability to
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base one's approach on the context or situation. Two participants described this course
using these metaphors. For example, “I would liken it to choosing clothes because we
choose what is appropriate according to the situation of the moment and the
environmental conditions. We shape our preferences according to the situation.”

Discussion, Conclusion and Suggestions

In evaluating the quantitative and qualitative findings together in this study, the
ISCACO course created positive career behaviors in university students. Quantitative
data revealed that the 14-week ISCACO course had a significant effect on the CDMS
of the last year students of the PCG who took the course. When the relevant literature
is examined, this finding is in accordance to the studies indicating that career courses
and psychoeducation programs prepared for students' career development increase
their CDMS levels (Fouad et al., 2009; Grier-Reed & Skaar, 2010; Kross & Hughey,
1999; Lam & Santos, 2018; Mahmud et al., 2020; Scott & Ciani, 2008; Thomas &
McDaniel, 2004). One reason why these results are consistent with previous studies
may be the structured nature of the ISCACO course, which combines both theoretical
knowledge and practical skills over an extended period of time. This approach may
allow students to internalize and apply their learning more effectively, reflecting the
comprehensive strategies outlined in the literature. Furthermore, the supportive
learning environment provided by the course, including feedback and guidance from
instructors, likely plays a critical role. This is in line with the findings of Lam and
Santos (2018) and Mahmud et al. (2020) who highlight the importance of mentoring
and feedback in career development programs. As emphasized by Scott and Ciani
(2008) and Thomas and McDaniel (2004), the interactive and reflective components
of the course such as group discussions and individual reflections also contribute to a
deeper self-awareness and confidence in career planning.

An important preventive work can be to prepare and offer programs that seek
to strengthen students' readiness to make career decisions and their self-belief in this
sense (Lent et al., 1999) during challenging transitions such as the transition from
school to work (Lent et al., 2019). Research indicates that empowering university
students in terms of CDMS is important for them to reach their career goals (Lent, et
al., 2016) and make appropriate career decisions (Buhaescu-Ciucd, 2023; Wang et al.,
2022). With these psycho-educational programs/courses, university students' beliefs
that they can make career decisions in career transitions and thus positive career
behaviors such as coping and adaptation skills could be increased.

One other quantitative outcome of the present study revealed that the pretest
scores of the experimental and control groups did not differ significantly. On the other
hand the total and the subsacales scores of the some subscale post-test scores of the
experiment group were substantially higher than the control group’s post-test scores.
Accordingly, the total score of the CDEMS and the scores received from the subscales
of job/profession knowledge, career choice and ways of creating a career plan of the
CDEMS by the senior students of the PCG who attended the ISCACO course were
higher than the control group. The finding of the study is similar to the studies in the
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related literature (e.g., Mahmud et al., 2020; Yoo et al., 2015), indicating that the
experimental group benefiting from the developed programs showed a significant
improvement. No significant difference was found significantly on the CDEMS self-
knowledge and keeping up with current professional issues subscales among the
experimental and control groups’ scores. In this respect, it was found that the students
who selected this course had improved themselves in terms of CDEMS total scores
and job/profession knowledge, career choice and ways to create a career plan, but self-
awareness and following current professional issues did not show a significant
difference. Reese and Miller (2006), in parallel with the results of this study,
concluded that a career development course increased university students' self-beliefs
in acquiring career knowledge, creating goals and making plans. The commonalities
between the control and experimental groups regarding the following current
professional issues related to their fields, may be related to learning experiences such
as internships, especially as all participants in this study group completed an
internship in their senior year. On the assumption that self-efficacy beliefs are strongly
influenced by the learning experiences, results that are similar for most of the students'
beliefs that they keep abreast of current issues are associated with having similar
internship experiences.

The fact that the post-test scores of the CDEMS self-knowledge subscale of the
control and experimental groups did not significantly differ could be related to taking
this course as an elective course. Since studies conducted with real clients are more
effective in terms of self-knowledge (see Oliver & Spokane, 1988), the studies
conducted in the classroom environment may have limitations in terms of self-
knowledge. It could be that the students in the experimental group likened the lesson
to metaphors such as candle and flower and emphasized that the lesson showed them
the ways that could be important in getting to know themselves and that the next step
was about taking action for change. The fact that the experimental group obtained
similar scores to the control group for the self-knowledge dimension may be related
to assumptions that self-knowledge and self-clarification have a very complex nature
(Super, 1990).

Finally, when the answers given to the course evaluation form implemented at
the lesson's end were reviewed by content analysis, three categories appeared at the
result of the process: change, limitations and strengths. In this meaning, while the
majority of the experimental group showed that they experienced a change during the
course, the metaphors expressed about the strengths of the course collectively draw a
rich and varied picture of the career course. Therefore, when metaphors and change
are evaluated together, the metaphors suggest that the course made an impact on the
students. Among the aspects of the course that may have resulted in these outcomes
were the career assessments that aimed to crystallize interests, values and skills, as
well as the activities that encouraged students to explore a variety of different careers
and possibilities. According to Bandura (1997), the sources of self-efficacy beliefs in
this sense are success experiences, vicarious learning, verbal persuasion,
physiological and emotional responses. In this course, students were given practical
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activities such as resume preparation, interview simulations, role modeling and
encouragement activities with feedback from the instructor and peers, and case studies
to develop success experiences. All these qualitative findings show that the lessons
and activities conducted within the framework of these four resources enhanced
students' CQMS levels and resulted in positive outcomes (Lent et al., 2019).

Another category that appeared in the qualitative data gathered was the
limitations of the process. When these limitations were analyzed, the subcategory of
difficulties in structuring the process emerged and in this subcategory, the participants
mentioned student-related factors and administrative factors. In the student-related
factors, the participants mentioned "students' lack of interest” and "the intensity of the
course"; in the factors related to administrative processes, the participants mentioned
the change in the academic year of the course and the number of students taking the
course. In this sense, taking many applied courses, including internship courses, in the
first term of the fourth year may cause students to have difficulty in focusing on the
course (see Council of Higher Education, 2018). Similarly, because of the small
number of elective courses at a few universities, students may not be able to make an
appropriate choice in line with their interests. In this sense, it can be suggested to
decision-makers to recommend increasing the frequency of elective courses in field
education and distributing them evenly across semesters. To address these issues, it
can be suggested to decision-makers to recommend increasing the frequency of
elective courses in field education and distributing them evenly across semesters.
Furthermore, elective courses should be aligned with the sub-branches of PCG, such
as career counseling and family counseling. This alignment would advocate for an
equal or nearly equal number of elective courses in these areas would help ensure
balanced coverage and provide students with the opportunity to specialize according
to their interests and career goals.

One of the powerful aspects of this research is that it contributes to the career
field intervention evidence base by investigating the effectiveness of career
development courses, which are perceived to be more cost-effective. In the context of
delivering interventions to college students, the use and effectiveness of career
courses is particularly important due to the vast underserved use of career services on
college campuses. Although educational programs such as the career planning course
of the Turkish Presidency Human Resources Office (n.d.) attempt to support students
in making career decisions, there are gaps in the effectiveness of this and similar
courses. Although there are career centers in many universities, these centers mostly
provide information-based studies such as providing information about job
opportunities, career seminars (Ozden, 2015) and career fairs (Kepir Savoly et al.,
2014), and quality of the studies and center employees is inadequate (Piskin & Ersoy-
Kart, 2019). Nevertheless, there are still questions about the number of students
benefiting from the centers and the results of their work. In this sense, with the
ISCACO course, students can learn more about the available career services and have
a more normalized approach to receiving career guidance and counseling to support
them in addressing their specific challenges in academic and career concerns.
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This research and its findings has several limitations. Firstly, the research was
carried out at a university in the Black Sea region using students from the program of
PCG. The students of the PCG may have high career awareness depending on the
practical nature of their courses. For this reason, career courses for students studying
in departments where career awareness may be lower should be further investigated.
No experimental control was conducted during this current period. The criteria for
assignment to groups in terms of variables that may affect the experimental and
control groups in terms of factors that may cause changes in the research were not
controlled. Because of the experimental and control groups in this study consisted of
students who took and did not take the ISCACO course. Consideration could be given
to other socioeconomic factors including income level and educational level of parents
when appointing participants to the experimental and control groups in further studies.
In addition, the fact that the experimental study was conducted within the scope of a
selective course and the students were informed that they were part of an experimental
study at the beginning of the study may create a potential bias that may affect the
validity of the study. Although the course was elective and it was emphasized that
those who did not volunteer in the first week could drop the course or not participate
in the study, the fact that students were evaluated with grades may create anxiety about
course success and this may create a bias on the increase in career decision self-
efficacy scores. For this reason, it may be important to offer such courses as non-credit
in future studies or alternative assessment methods can be used to minimize the impact
of the grading system of the course. A placebo group was not used in this study. In
future studies, comparisons can be made using experimental and control groups as
well as a group of this nature. Finally, follow-up studies were not conducted. In this
sense, studies can be made to determine the retention of the program outcomes at the
end of a one-year period.

University career centers can benefit from the course’s content in compliance
to the needs and turn it into a psychoeducation program. At this point, more activities
for self-knowledge can be added. A last limitation is that the participants were unable
to complete both the pre- and post-tests and the number of students attending research
was small, which significantly reduced the sample size and made the statistical tests
less robust. Larger samples may be utilized in further studies to provide more precise
and reliable outcomes.
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21. ylzyilda bilimde, teknolojide, ekonomide ve toplumda yasanan hizlh
degisimler, bireyleri ve is diinyasini 6nemli 6lgiide etkilemistir. Mesleki beklentilerde
ongoriilebilirligin azalmasi ve sik is gegisleri ile karakterize edilen gelisen ortam, yeni
beceri ve yeterliliklerin gelistirilmesinin gerekliliginin altin1 ¢izmektedir (Savickas
vd., 2009). Bu baglamda Toplum 5.0 kavraminin 6nem kazandigi bu yiizyilda yapay
zeka, robotik ve nesnelerin interneti gibi teknolojik ilerlemelerin topluma entegre
edilerek "siiper akilli" bir toplumun yaratildig1 doniistiiriicii bir gelecek vizyonu 6nem
arz etmektedir (Fukuyama, 2018). Ozellikle VUCA diinyas1 olarak adlandirilan ve
degisiklik, belirsizlik, karmagiklik ve muglaklik ile karakterize edilen bu donemde
tiim iligki ve davranis bi¢imlerinin kdkten degistigi ya da degismesinin beklendigi
sOylenebilir (U.S. Army Heritage and Education Center, 2019). Bu anlamda i¢inde
bulundugumuz yiizyilda is diinyasinin ihtiyag ve beklentilerinin degistigi sdylenebilir.
Bu gereklilik dogrultusunda, iiniversite egitim siirecinde Ogrencileri isgliciiniin
dinamik taleplerine hazirlamak icin kariyer gelisim miidahalelerinin planlanmasinin,
hem etkili insan giicii planlamas1 hem de bireylerin kendilerine uygun kariyer kararlart
verebilmeleri agisindan o6zellikle 6nemli oldugu diistiniilmektedir. Bu nedenle,
hedeflenen kariyer gelisimi miidahaleleri yoluyla isgiiciiniin gelisen ihtiyaglarinin ele
almmasinin oldukg¢a dnemli hale geldigi sdylenebilir.

Son yillarda kariyer gelisim miidahalelerine yonelik ¢abalara ragmen, bu
hizmetlerin etkililigini inceleyen arastirmalar siirhdir (Gore ve Carter, 2011).
Ozellikle, kariyer miidahalelerinin etkililigini arastiran deneysel ¢aligmalar ve meta-
analiz caligmalari agirlikli olarak sinif dis1 ortamlarda gergeklestirilmekte, potansiyel
maliyet etkinliklerine ragmen sinif ortamlarinda daha az ampirik c¢aligma
gerceklestirilmektedir. Arastirma odagindaki bu esitsizlik, Ogrencilerin gelisim
yullarmin  6nemli bir bolimiini gecirdikleri {iniversite ortamindaki kariyer
miidahalelerinin etkililigini anlamadaki boslugu vurgulamaktadir.

Cagdas kariyer gelisiminde, modern isgiiciiniin karmagikliklari ile bas etmek i¢in
temel unsurlar olarak kabul edilen kariyer gelisim becerileri ve bilgilerine vurgu
yapilmaktadir (Lent ve Brown, 2013; Savickas, 2013). Mezuniyet sonrasi issizlik
hayaleti buylk goérinmektedir ve bu endiseyi gidermek sanayi ve Universitelerin
isbirlik¢i cabalarini gerektirmektedir (Ujang, 2009). Isgiicii piyasasinin taleplerini
yonlendirmek ve ¢ok sayida segenek arasinda uygun is firsatlarina erismek 6nemli
zorluklar dogurmaktadir. Sonug olarak, uygun karar alma siireglerini kolaylastirma
yiikii isgiicli piyasasi temsilcilerinin omuzlarina diigmektedir (McEwen, 1978).
Ayrica bireylerin istikrarli istihdama olanak saglayan faaliyetlere olan bagliligi,
egitimden isgiicline basarili gegislerin yonetilmesinde dnemli bir rol oynamaktadir
(Ryan, 2001). Gengleri isgiiciine hazirlamanin 6neminin bilincinde olarak,
Universiteler ve profesyonel ruh sagh@ hizmetleri geng istihdaminin
desteklenmesinde 6nemli bir rol oynamaktadir (OECD, 2008). Bu zorluklar 1s181nda,
iiniversite dgrencilerine, oncelikle kendi yeteneklerine iliskin inang gelistirmelerine
yardimci olmak suretiyle, bu yiizyilin 6zellikleriyle bas etmelerine yardimci olacak
uzmanlagmis hizmetler sunmak, onlarin isgiiciine gecislerini kolaylagtirmada etkili
olabilir (Lent ve digerleri, 1999).
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Kariyer Karar: Verme Yetkinligi

Kariyer karar1 verme yetkinligi kavrami koklerini Bandura'nin (1977) yetkinlik
kavramindan alarak kariyer gelisimi alaninda ¢ok sayida ¢alismaya konu olmustur.
Sosyal Biligsel Teoride agiklandigi gibi yetkinlik, davranisi ve ¢evreyi etkiler ve
onlardan etkilenir ve bireylerin 6z diizenleme ve uyarlanabilir 6grenme ortamlari
yaratma yeteneklerini sekillendirir (Bandura, 1997). Bu anlamda yetkinlik kavraminin
bir gorevi yapabilmede bireylerin inanglar ile iligkili oldugu ve davranis ve ¢evre
iizerinde etkili oldugu vurgulanabilir.

Hackett ve Betz (1981), kariyer gelisimi baglaminda yetkinlik teorisini agiklama
da kadmlarin kariyer karar verme siireglerini ele almigtir. Bandura'nin (1977) Sosyal
Bilissel Teorisi’ne benzer sekilde, Sosyal Bilissel Kariyer Kurami (SBKK; Lent, vd.,
1994), yetkinligin cinsiyet, etnik koken gibi kisi/cevre degiskenleriyle etkilesime
giren 6grenme deneyimleri yoluyla gelistirildigini 6ne siirmektedir. Kariyer karari
verme yetkinligi ise, bireylerin kariyerle ilgili belirli gorevleri yetkin bir sekilde
tamamlayabileceklerinde kendi becerilerine inanma derecesidir (Betz ve Voyten,
1997). Lent ve Brown'a (2013) gore yetkinlik, kariyer karart verme gibi uyum
saglayict kariyer davraniglarini tesvik etmede dogrudan veya dolayli bir etkiye
sahiptir. Kariyer hedeflerini belirlemeyi, onlara uygun hareket etmeyi ve sonuclara
ulagmay1 iceren hedef-eylem-sonug siirecini miimkiin kilan temel motive edici
faktorlerden birinin yetkinlik beklentileri oldugu diistiniilmektedir (Lent vd., 2019).
SBKK’nin bu varsayimlarinin test edildigi ¢aligmalarin yani sira, ¢ok sayida ¢aligma
kariyer karar1 verme yetkinliginin kariyerle ilgili ¢esitli sonuglarla iliskilendirmis ve
bunun kariyer gidisatin1 yonlendirmedeki dnemini vurgulamistir (Buhédescu-Ciuca,
2023; Luzzo, 1993; Chung, 2002; Chuang ve digerleri, 2020; Garcia ve digerleri,
2015; Prideaux ve Creed, 2001; Taylor ve Popma, 1990; Santos ve digerleri, 2018;
Scott ve Ciani, 2008; Sen Baz ve Ulag Kilig, 2023; Wang vd., 2022). Daha spesifik
olarak, kariyer karari verme yetkinligini Universite 6grencilerinin etkili kariyer
kararlar1 almalarina (Buhaescu-Ciuca, 2023; Chung, 2002; Chuang vd. 2020; Garcia
vd. 2015; Luzzo, 1993; Prideaux ve Creed, 2001; Santos vd. 2018; Scott ve Ciani,
2008; Sen Baz ve Ulas Kilig, 2023; Taylor ve Popma, 1990; Wang vd. 2022), kariyer
karart vermeye yonelik olumlu tutumlar gelistirmelerine (Luzzo, 1993), kariyer
secimlerine bagl kalmalarina (Chung, 2002), kariyer iyimserligi gelistirmelerine
(Garcia vd., 2015), kariyer karar1 verme zorluklariyla basa ¢ikmalarina (Santos vd.,
2018) ve mesleki kimlik gelistirmelerine (Scott ve Ciani, 2008) yardimci1 olur. Pozitif
kariyer sonuglarimi kolaylastirmada kariyer karari verme yetkinliginin énemi goz
oniline alindiginda, 6grencilerin ¢esitli kariyer gelisim ihtiyaglarini karsilamak igin
6zel miidahaleler tasarlamak, gelistirmek ve uygulamak 6nemli goziikmektedir.

Kariyer Gelisim Miidahaleleri

Kariyer psikolojik danigsmanligi kapsamina giren kariyer gelisim miidahaleleri,
iiniversite 6grencilerinin karar verme ve planlama becerilerini gelistirirken kendilerini
ve c¢evrelerini kesfetmelerine yardimeir olmayr amaglamaktadir. Meta-analizler,
kariyer gelisim miidahaleleri igerisinde degerlendirilen grup veya simf
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miidahalelerinin 6zellikle etkili oldugunu gostermistir (Oliver ve Spokane, 1988;
Spokane ve Oliver, 1983; Whiston vd., 1998). Bu miidahaleler kariyer karar1 vermede,
kariyer karar1 verme yetkinliginde ve kariyer karar1 verme giicliiklerinde olumlu
kazanmimlar gostermistir (Brown ve Krane, 2000; Folsom ve Reardon, 2003; Ulas
Kilig, 2019). Meta-analiz ¢aligmalarina ek olarak 6grencilerde olumlu kariyer ¢iktilart
elde etmek icin kariyer psikolojik danismanligi alaninda birgok miidahalenin
etkililigini inceleyen c¢aligmalara rastlanmistir. Buradan hareketle 6grencilerin kariyer
karar1 verme yetkinligi diizeylerini gelistirmede psikoegitsel ¢alismalarin énemli bir
etkisinin oldugu goriilmektedir (Fouad vd., 2009; Grier-Reed ve Skaar, 2010; Kross
ve Hughey, 1999; Lam ve Santos, 2018; Scott ve Ciani, 2008).

Kariyer miidahaleleri icerisinde yer alan ve bilgi verme siireci agirlikli olarak
yiiriitiilen kariyer konulu derslerin 6grencilerin kariyer gelisimleri ile ilgili olumlu
ciktilarin  olugmasma olanak sagladigin1 belirten arastirma sonucglarma da
rastlanmistir. Bu anlamda igerigi yapilandirilmis derslerin; tiniversite 6grencilerinin
mesleki kimlikleri (Henry, 1993; Thomas ve McDaniel, 2004; Yoo vd., 2015), kariyer
planlama ve karar verme becerileri (Barker, 1981), kendini tanima, is diinyas1 bilgisi
ve mesleki bilgi edinme becerileri (Ware, 1981), kariyer seceneklerine iliskin bilgi
diizeyi (Thomas ve McDaniel, 2004), kariyer se¢im motivasyonu (Yoo ve digerleri,
2015), Kariyer olgunlugu (Ware, 1981; Yoo vd., 2015), akademik not ortalamasi
(Hansen vd., 2016) ve is arama yetkinligi (McDow ve Zabrucky, 2015) agisindan
etkili oldugu bulunmustur.

Kariyer karar1 verme yetkinligi agisindan da kariyer konulu derslerin etkili
sonuclar dogurdugu ¢aligmalara rastlanmustir. Ornegin, Reese ve Miller (2006)
kariyer kararsizligi yasayanlara yonelik olarak agilan kariyer gelisimi dersinin
etkililigini incelemiglerdir. Aragtirmada, dersi tamamlayan 6grencilerin kariyer karari
vermeleri ve kariyer karar1 verme yetkinliklerinin 6zellikle kariyer bilgisi edinme,
hedef olusturma ve plan yapma konularinda arttigi sonuglarina ulasilmistir. Bu
calismaya benzer bir sekilde bir baska calismada (Mahmud vd., 2020) ise Hazirlik
Dersini alan ve almayan 6grencilerin kariyer karar1 verme yetkinligi agisindan alanlar
lehine anlamli bir fark oldugu bulunmustur. Thomas ve McDaniel ise (2004) psikoloji
ogrencileri igin kariyer planlama dersinin etkinligini aragtirmis ve kariyer dersini alan
6grencilerin psikoloji boliimi 6grencilerine yonelik kariyer segenekleri hakkinda
kendi algilarina gore bilgi diizeylerinin, kariyer kararlart verme becerilerine
duyduklart giivenin ve mesleki kimlige ulasma yoniindeki hareketlerinin arttigini
gostermistir. Tiim bu arastirma sonuglari, bu tiir derslerin kariyer geligimini ve
kendilerine uygun kariyer kararlar1 almada yetkinlik inan¢larini kolaylastirabilecegini
gostermektedir.

Calismanin Amaci

Kariyer sonuglarini iyilestirmeyi amaglayan ¢ok sayida miidahaleye ragmen,
smirli deneysel arastirmalar (6rn., Mahmud vd., 2020; Reese ve Miller, 2006)
iiniversite 6grencileri arasinda kariyer karar1 verme yetkinlik diizeylerini artirmaya
odaklanmistir. Kariyer karar verme yetkinliginin kariyer yoriingelerini
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sekillendirmedeki 6nemli rolii géz Oniine alindiginda, bu boslugun ele alinmasi
zorunludur. Bu anlamda bu ¢aligmada tiniversite dordiincii sinif 6grencilerinin kariyer
geligimlerini  ve davraniglarii  gelistirmek amaciyla tasarlanan  Kariyer
Danigmanliginda Goriisme Becerileri (KAGOBE) dersinin, 6grencilerin kariyer
karar1 verme yetkinligi tizerindeki etkililigini degerlendirmeyi amaglamaktadir.

Ayrica bu calisma, KAGOBE dersinin giiglii yonlerini ve sinirlamalarini
aydinlatmayi, yiiksek Ogretimde kariyer odakli miidahalelerin etkinligine iligkin
devam eden tartigmalara katkida bulunmayi amaglamaktadir. Bu amaglara hitap
ederek, bu arastirma egitim uygulamalarini bilgilendirmeye ve kariyer psikolojik
danigmanlig1r programlarinin tasarimini ve sunumunu iyilestirmeye caligmaktadir.
Sonugta bu tir miidahalelerin etkisini anlamak, Ogrencilerin gegis siirecini
kolaylastirmak agisindan ¢ok dnemlidir. Mevcut literatiirdeki bosluklara deginerek ve
sinif temelli miidahalenin etkisini daha ekonomik olmas: acisindan inceleyen bu
arastirma, yiiksekogretimde kariyer odakli miidahalelerin etkililiginin anlasilmasina
katkida bulunmaktadir. Bulgular, 6grencilerin is giiciinden profesyonel alana gegisini
kolaylastirmak ve kariyer kararlarinin giivenli bir sekilde alinmasin1 tegvik etmek i¢in
kariyer psikolojik danigmanlig1 programlarinin tasarimi ve sunumu konusunda bilgi
veren, egitim uygulamalarina yonelik ¢ikarimlar igermektedir. Bu caligmaya yon
veren arastirma sorulari asagidaki sekildedir:

1. Universite son siif dgrencilerinin kariyer karar1 verme yetkinlik diizeylerini
gelistirmede KAGOBE dersi etkili midir?

2. KAGOBE dersini alan dgrenciler ile almayan 6grenciler arasinda kariyer
karar1 verme yetkinligi son test puanlarinda istatistiksel olarak manidar bir fark var
midir?

3. Ogrencilerin KAGOBE dersinin igerigi ve isleyisine iliskin degerlendirmeleri
nelerdir?

Yontem

Caligma tasarimi karma yontemlere, Ozellikle de sirali agiklayici tasarima
girmektedir (Creswell, 2017). Bu tasarimda, nicel veri toplama ve analizini nitel veri
toplama ve analizi takip eder ve arastirma probleminin kapsamli bir sekilde
anlasilmasina olanak tanir. On ve son test sonuglarinin karsilastiriimasi nicel unsurlara
sahiptir ve mudahale &ncelikle niceldir. Ancak deney grubuna uygulanan
degerlendirme formlarindan elde edilen veriler niteldir. Buna ek olarak, sosyal
bilimlerde bir tedavinin, egitim programinin veya baska tiir bir miidahalenin etkilerini
degerlendirmek i¢in kullanilan 6n test ve son test kontrol gruplu yar1 deneysel bir
desen kullanilmistir. Bu anlamda, arastirma tasarimi ve uygulanan prosediirlerle ilgili
detaylar Tablo 1'de verilmistir.
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Tablo 1

Arastirmanmin Islem Basamaklar:

Grup On Test Islem Son Test
Deney -KVYO’nin 14 Haftalik KAGOBE dersinin  -KVYO’nin
Uygulanmast uygulanmasi Uygulanmast
-Kigisel  Bilgi -Degerlendirme
Formunun Formunun
Uygulanmasi Uygulanmasi
Kontrol -KVYO’nin -Goniillii 6grenciler ile randevu  -KVYO’nin
Uygulanmasi usulii kariyer rehberligi  Uygulanmasi
-Kigisel Bilgi ¢aligmalarinin yiiriitiilmesi
Formunun (kariyer secenekleri hakkinda
Uygulanmasti bilgi vermek ve CV'in farkli

boliimlerini agiklamak)

Calisma Grubu

Deney ve kontrol gruplarinin se¢ilmesinde tamamiyla random olarak bu dersi
segen Ogrenciler ile segcmeyen Ogrencilerin yer almasi ele alimmistir. Dersi segme
durumu kriter olarak ele alindig1 i¢in deney ve kontrol grubuna katilimer atamada
herhangi bir prosediir uygulanmamuistir. Bu anlamda aragtirmada deney grubunda yer
alan katilimcilarin dahil edilme kriterleri, 18 yasindan biiyiik olmasi, Psikolojik
Danisma ve Rehberlik (PDR) Bolimii iiniversite son simif Ogrencisi olmasi,
goniillilik ve KAGOBE dersini almasidir. Kontrol grubundaki katilimeilari dahil
edilme kriterleri ise 18 yasindan biiyiik olmasi, {iniversite son sinif 6grencisi olmasi
ve arastirmaya katilmaya géniillii olmas olarak belirlenmistir. On test ve son test
eslestirmelerinde yasanan veri kaybi nedeni ile bes katilimcinin verisi veri setinden
¢ikarilmigtir. Sonug olarak deney grubunda 26 (12’si kadin), kontrol grubunda ise 23
(14°ii kadin) katilimet yer almaktadir. Ogrencilerin yas ortalamasi 22.18 (sd=2.50),
genel akademik not ortalamalari ise 3.44°dir (sd=.19). Katilimcilarin 3’iiniin
ebeveynlerinin bosandig1 goriilmektedir. Bununla birlikte katilimcilarin hepsinin
alanlari ile ilgili bir kurumda staj deneyiminin oldugu sdylenebilir. Kariyer psikolojik
danigmanlig1 kapsaminda profesyonel destek alma durumuna iliskin katilimcilarin
yanitlari incelendiginde ise, 10’unun (deney grubu n=6, kontrol grubu n=4) kariyerleri
ile ilgili profesyonel bir destek aldiklari, 39’unun (deney grubu n=20, kontrol grubu
n=19) ise almadiklar1 bulunmustur. Son olarak katilimcilarin 35’inin (deney grubu
n=19, kontrol grubu n=16) kariyerleri ile ilgili profesyonel destek almaya ihtiyag
duyduklari, 14’iniin (deney grubu n=7, kontrol grubu n=7) ise ihtiya¢ duymadiklari
gorilmiistiir.
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Veri Toplama Araglari

Uygulama formlarmin basinda rumuz bilgisi yer almistir. Bu anlamda
katilimeilarin 6n test ve son test formlarini eslestirebilmek ve verilerin gizliligini
saglayabilmek i¢in onlardan tanitici bir rumuz belirlemeleri istenmistir.

Kigisel Bilgi Formu (KBF). Katilimcinin demografik niteliklerini belirlemek
amaciyla KBF’nda kimlik cinsiyeti, yas, kariyer psikolojik danigmanligi alma
durumu, kariyer psikolojik danigmanligina ihtiya¢ duyma durumu gibi sorular yer
almaktadir.

Kariyer Karart Verme Yetkinlik Olcegi (KKVYO). KKVYO, Ulas ve Yildirm
(2016) tarafindan gelistirilmistir. Olgegin amaci iiniversite dgrencilerinin kariyer
karar1 vermede kendi yeteneklerine duyduklar1 inanglar1 6lgmektir. KKVY(O’den
alinan yiiksek puan, dgrencilerin kariyer kararlari alirken kendi yeteneklerine
duyduklart inancin da yiiksek oldugunu gdstermektedir (Ulag ve Yildirim, 2016).

KKVYO'in yap1 gecerliligi agimlayici faktor analizi ile incelenmis ve dlgegin
birinci faktoriinde yer alan maddelerin faktor yiiklerinin .46 ile .75 arasinda degistigi
gorillmiistiir. Agiklayict faktor analizi sonuglari da birinci faktoriin toplam varyansin
%39,865'ini, bes faktoriin birlikte ise toplam varyansin %55,948'ini agikladigim
gostermektedir (Ulas ve Yildirim, 2016). Daha sonra gegerlilige iligkin ek kanitlar i¢in
dogrulayici faktor analizi yapilmis ve genel uyum katsayilar1 42931=2770.62; p=0.00;
y¥/sd= 2,98; NFI= .97; CFl = .98; SRMR= 0.062 ve RMSEA= 0.068 olarak
bulunmustur. Sonraki agamada, bu bes boyutlu yapinin kariyer karari1 verme yetkinligi
olarak adlandirilan bir yapinin  bilesenlerini  olusturup  olusturmadigim
degerlendirmek i¢in ikinci diizey bir dogrulayici faktor analizi yapilmistir. Toplam 45
madde, bes alt boyut ve bir iist boyuttan olugan modelin uyum indeksleri asagidaki
gibidir: x2 936=2876.48; p=0.00; x2/sd = 3.07; NFI=0.97; CFI = 0.98; SRMR=0.065;
ve RMSEA= 0.070 (Ulas ve Yildirim, 2016). Gegerlilik ¢alismalarinin bulgulari,
KKVY O'nin is/meslek bilgisi, kendini tanima, kariyer secimi, kariyer plani olusturma
ve giincel mesleki konular1 takip etme olmak {izere bes faktor ve toplam 45 maddeden
olustugunu gostermektedir (Ulas ve Yildirim, 2016).

Giivenirlikle ilgili olarak, 6lgegin tamami i¢in hem Cronbach alfa katsayisi hem
de iki yan giivenirlik katsayis1 6l¢iilmiistiir. KKVYO igin Cronbach Alpha katsayisi
.97 olarak hesaplanirken, test yari katsayisi rxx = .95 olarak belirlenmistir. Sonug
olarak yiiksek katsayilar elde edildigi sdylenebilir (Ulas ve Yildirim, 2016). Bu veri
setindeki veriler kullanilarak i¢ tutarhilik katsayisi hesaplanmis ve toplam KKVYO
i¢in Cronbach Alpha giivenirlik katsayist .94 olarak belirlenmistir. Alt boyutlar1 igin
ise katsayilar is/meslek bilgisi i¢in .88, kendini tanima i¢in .85, kariyer se¢imi igin
.90, kariyer plan1 olusturma i¢in .89 ve giincel mesleki konular takip etme igin .70
olarak bulunmustur.

Degerlendirme Formu. Degerlendirme formu dersin sonunda dersin etkililigini
incelemek amaciyla olusturulmustur ve ii¢ boliimden olugmaktadir. Birinci boliimde,
dersin yarattig1 degisim ve degisimin nedenleri ile ilgili ii¢ adet soru, ikinci boliimde
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derse yonelik elestirileri ve son bolimde ise dersi benzettikleri metaforlar ve
aciklamalar yer almaktadir. Bu forma iligkin uzman goriisleri dogrultusunda kariyer
psikolojik danismanligi alaninda master diizeyinde ¢alismalar yapan bir uzmandan
goriisler alinmig ve mindr diizeyde degisikliklerden sonra formun son hali verilmistir.

Etik Kurul Karan

Calisma Giresun Universitesi Sosyal Bilimler Fen ve Miihendislik Bilimleri
Aragtirmalart Etik Kurulu’ndan 06.09.2023 tarihli ve 08/11 sayil etik kurul karari ile
etik agidan uygun bulunmustur.

islem Yolu

Gerekli etik kurul izinleri alindiktan sonra 2023-2024 Glz ddneminde
KAGOBE dersini alan ve arastirmaya katilmaya goniillii olan 6grenciler (deney
grubu) ve bu dersi se¢gmeli olarak se¢cmeyen ve arastirmaya katilmak isteyen
ogrencilere (kontrol grubu) uygulamalar esnasinda ¢alismanin amaci ile ilgili bilgi
verilmis ve Bilgilendirilmis Onam Formunu imzalayan 6grencilere uygulama formlari
dagitilmistir. Uygulama formlart grup ortaminda arastirmaci tarafindan uygulanmis
ve On test uygulamalar yaklasik olarak 15-20, son test uygulamalari ise 25-30 dakika
arast stirmiigtiir.

KAGOBE Dersi. Arastirmaci oncelikle ilgili literatiir ve kuramsal agiklamalar
esas alinarak hazirlanan egitim programi 2021-2022 Giiz Déneminde 15 &grenciden
olusan bir gruba uygulanmis ve dénem sonunda uyguladigi degerlendirme formu ile
gergeklestirdigi ¢iktt degerlendirmeleri (Erkan, 2018) sonucunda dersin birkag
haftasinda degisiklikler gerceklestirmistir. Ornegin, CV hazirlama ve miilakat siireci
ile ilgili uygulamali birka¢ dersin olmasi elestirileri dogrultusunda ders igerigine
miilakat simiilasyonlari, CV hazirlama ve profesyonel ag gelistirme ile ilgili is
diinyasima yonelik bilgiler eklenmistir. Daha sonra ise bu dersi yiiriiten ve kariyer
psikolojik danismanligt alaninda ¢aligmalar yapan bir profesor ve bir doktor dgretim
uyesinin bu dersi yarttme icerikleri ve ders izlenceleri incelenmistir. Bu incelemeler
sonucunda dersin 6dev formlarinda minér diizeyde bazi degisiklikler yapilmustir.
Revize edilmis ders 2022-2023 déneminde 46 kisilik 6grenci grubu ile yiiriitiilmis ve
ogrenci ¢iktilarinin  degerlendirilmesi i¢in ¢ikti  degerlendirme bigiminden
faydalanilmustir.

Uygulanan degerlendirme formu sonucunda bazi haftalarin yeri degistirilerek
(6rnegin, cv hazirlama son haftaya yerlestirilmistir) programa nihai hali verilmistir.
Programda yazili alistirmalar ve bireysellestirilmis  geribildirimlerin  etki
biiytikliigiiniin diger ¢alismalardan daha yiiksek oldugundan hareketle (bkz., Brown
vd., 2003), ders igeriginde yazili alistirmalar ve geribildirimlere olduk¢a genis yer
verilmistir. Bu dersin amac1 kariyer psikolojik danismanliginda gériisme becerileri ve
insan kaynaklari alanlarinda detayli bilgi sahibi olmak ve etkili miilakat yapma bilgisi
kazanmaktir. Bununla birlikte miilakat teknikleri ile kariyer psikolojik danismanligi
alaninda farkli miidahale ve tekniklere iligkin bilgi ve uygulama becerisi kazandirmak
hedeflenmektedir. Ders 15 haftalik bir egitim-6gretim doneminde uygulanmis ve bir
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hafta siiren vize haftasi ¢ikarildiginda toplam 14 haftalik bir izlence takip edilmistir.
Her bir ders yaklasik olarak iki saat siirmiistiir ve derslerin ¢cogunlugu sinif igi
aktiviteler ve beyin firtinasi ve tartismalar yontemi ile siirdiiriilmiistiir. Programin
nihai hali ve haftalik ders izlencesi Tablo 2’de goriilmektedir.

Tablo 2

KAGOBE Dersi Izlence Ozeti

Hafta Hedef Icerik
No
1 Ders ile ilgili bilgi verme
Kariyer Tekeri, Cicek Modeli
hakkinda bilgi verme ve uygulama
2 Katilimcilarin kendini tammma da  Yasam  Cizgisi, Yasam Rolleri,
etkili olabilecek etkinlikler ile Kariyer Hedefi gibi Brott’un Kariyer
ilgili farkindalik kazanmas1 Hikayesi Yaklasimi ile ilgili bilgi
verme ve uygulama
3 Motivasyonel Gortisme ile ilgili bilgi
verme ve uygulama
4 Secilen test dis1 etkinlikler ile ilgili
bireysel geribildirimler verme
5 Kariyer psikolojik  danigmanligi
Katilimcilarin meslekleri ile ilgili ~ sirecinde ornek vaka
guncel bilgileri takip etmesi ve degerlendirmelerini gergeklestirme
6 kariyer  planlama asamalarn Kariyer psikolojik  danigmanligi
hakkinda farkindalik kazanmas1  slirecinde ornek vaka
degerlendirmelerini gergeklestirme
7 Kariyer planlart olusturmada Kariyer planlart olusturma yollarinda
etkili yollar gelistirme etkili unsurlar ile ilgili bilgi verme
8 Kariyer tercihleri noktasinda vaka
analizleri gerceklestirme
9 Kariyer Tercihi Bireysel olarak kariyer tercihleri ile

katilmcilarin test dig1 teknikleri ile
ilgili geribildirim verme

(devam)
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Tablo 2 (devam ediyor)

10 Profesyonel ag  olusturma
yollar ile ilgili bilgi verme ve
profesyonel aglart iizerinde

Katilimcilarin profesyonel ag olusturma ¢aligma

11 yollan ve iy arama  sirecinde Ozgegmis yazma ile ilgili bilgi
kullanabilecekleri araglar ile ilgili bilgi verme ve 6zgegmisin boliimleri
edinme ve uygulama ile ilgili atdlye ¢aligmalari

12 Ozgegmis yazma ile ilgili bilgi
verme ve dzgegmisin boliimleri
ile ilgili atdlye ¢aligmalari

13 Milakatlar ile ilgili grup
semineri

14 Hazirlanan miilakat
simiilasyonlart ile ilgili

geribildirim alma-verme

Verilerin Analizi

Bu calismada, deney ve kontrol gruplarindaki katilimci sayisinin 30'dan az
olmast ve grubun normal dagilmamasi nedeniyle verilerin analizinde parametrik
olmayan istatistiksel yontemler kullanilmistir (C.S. i¢in aralik [.084, .114], p < .05;
tim degiskenler i¢in puanlar normallik varsayimlarini karsilamamaktadir; 6rnegin,
carpiklik > 3.0; Weston ve Gore, 2006; Tabachnick ve Fidell, 2013). Bu anlamda,
deney grubunun ontest ve sontest toplam puanlarini kargilagtirmak igin eslestirilmis
orneklemlerde kullanilmasi uygun goriilen (Tabachnick ve Fidell, 2013) Wilcoxon
Eslestirilmis ki Ornek Testi (WPTST) kullanilmistir. Deney ve kontrol gruplarinin
On test ve son test puanlari arasinda fark olup olmadigini kontrol etmek igin iliskisiz
iki orneklem i¢in uygun oldugu disiiniilen (Tabachnick ve Fidell, 2013) Mann-
Whitney U testi (MWUT) kullanmilmistir. Ayrica, parametrik olmayan analiz
sonuglarinin etki biiyiikliiklerini belirlemek i¢in Psychometrica yazilimi ile Cohen's d
kullanilmustir (Lenhard ve Lenhard, 2022). Bu anlamda Cohen (1988) r= .1 ile .3
arasint kiiciik etki; .3 ile .5 arasimi orta etki; .5 ve iizerini ise gii¢lii etki olarak
belirtmektedir. Bununla birlikte, bireysel farkliliklar1 inceleyen arastirmacilarin,
Gignac ve Szodorai (2016) tarafindan onerildigi gibi, 0.10, 0.20 ve 0.30
korelasyonlarin1 sirasiyla nispeten kiiciik, tipik ve nispeten biiyiik olarak
degerlendirmeleri onerilmektedir. Kayip degerler icin kayip veri analizi yapilmustir.
Kay1p degerler, degerlerin %5'inden azin1 olusturmaktadir ve kayip degerleri ortalama
degerlerle ikame etmek icin beklenti-maksimizasyon teknigi kullanilmigtir.

Arastirmada degerlendirme formunun analizinde igerik analizi tekniginden
faydalanmilmistir. Icerik analizi, metinler gibi iletisim bigimlerinden sistematik ve
giivenilir ¢ikarimlar elde etmeye olanak saglar (Drisko ve Maschi, 2016). Analiz
stirecinde 6ncelikle arastirmaci formlari okuyup olas1 kodlar1 not etmistir. Kisa notlar,
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icgbrilyli tesvik etmede ve verilere iliskin elestirel diisiinceleri belgelemede veri
analizi sirasinda diisiinmeye yardimci olmaktadir (Maxwell, 2013). Okumalar
tekrarlandik¢a gecici kodlar iiretilmistir. Kategorilerin ve temalarin olugturulmasi
yinelenen ifadelere ve egilimlere dayanmaktadir. Caligmanin amaci kodlar arasindaki
iliskileri inceleyerek kategorileri belirleyecek unsurlart belirlemektir. Doktora
derecesine sahip uzmana (arastirma ekibinin pargast degil) kodlarin, kategorilerin ve
temalarin son listesi verilmigtir. Daha sonra iiggenleme teknigi kullanilmigtir (Patton,
2014). Uzman ayni verileri inceleyerek sonuglar karsilasgtirmis ve kodlayicilar
arasindaki giivenirlik katsayilart %89 olarak bulunmustur. Bu sonuglar, ¢aligmanin
sonuglarinin gegerliligini gostermektedir (Miles ve Huberman, 1994). Mevcut
caligmada araglardan elde edilen verilerin analizi i¢gin SPSS 23.00 kullanilmugtr.

Bulgular
Nicel Verilere Iliskin Bulgular

Arastirma sonuglarinda deney ve kontrol gruplar igin betimleyici istatistikler
hesaplanmis ve Tablo 3'te sunulmustur.

Tablo 3.
Betimsel Istatistikler
Degiskenler  Grup n Olgek A.O ss Min- Max-
umum imu
m
Deney 26 On Test 159.3 224 99 204
KKVYO 26 Son Test 219.3 24.2 112 216
Kontrol 23 On Test 156.2 213 9 199
23 Son Test 158.4 23.3 100 201
Deney 26 On Test 28.29 4.41 21 41
Is/Meslek 26 Son Test  47.37 3.39 35 52
Bilgisi Kontrol 23 On Test 30.29 3.59 23 42
23 Son Test  32.36 2.53 25 39
Kendini Deney 26 OnTest 2822  3.87 17 38
Tanima 26 Son Test  41.12 3.21 31 48
Kontrol 23 On Test 27.33 2.93 16 36
23 Son Test 35.18 2.69 28 46
Kariyer Deney 26 On Test 17.18  3.67 8 21
Tercihi 26 Son Test  24.18 2.37 12 30
Kontrol 23 On Test 15.19 2.95 7 19
23 Son Test  18.23 1.45 10 21

(devam)
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Tablo 3 (devam ediyor)
Kariyer Deney 26 On Test 37.48 8.55 24 57
Planm 26 Son Test  53.66 7.43 41 67
Olusturma Kontrol 23 On Test 38.91 6.78 26 58
Yollar1 23 Son Test  41.36 6.09 29 56
Mesleki Deney 26 On Test 11.71 2.44 7 14
Giincel 26 Son Test  14.86 2.87 11 17
Konulari Kontrol 23 On Test 11.91 2.92 6 15
Takip Etme 23 SonTest 12.64 2.31 10 15

Betimleyici istatistik sonuglari incelendiginde, degiskenler i¢in en yiiksek
minimum puanin 112, en yiiksek maksimum puanin ise 216 oldugu goriilmektedir. En
yiiksek aritmetik ortalama KKVYO degiskeninin aritmetik ortalamasina aittir
(%=219,3; sd=24,2). Universite son sinif ogrencilerinin KAGOBE dersini almadan
once ve aldiktan sonra KKVYO ve KKVYQ'in alt 6lgekleri arasinda anlaml bir fark
olup olmadigma iliskin Wilcoxon Isaretli Siralar Testi sonuglari Tablo 4'te

sunulmustur.

Tablo 4

Deney Grubunun On Test - Son Test KKVYO ve alt 5l¢ek Puanlarina Hiskin Sonuglar

1. KKVYO Toplam Puan n  Sia Sira z p
Sontest-Ontest Ortalamas1 Toplami

Negatif Sira 10 21.06 29.50 3.567 .024
Pozitif Sira 36 22.87 800.50

Esit 3

2. Is Meslek Bilgisi Sontest- n  Sira Sira z p
Ontest Ortalamasi Toplami

Negatif Sira 10 20.67 27.00 3.579 .022
Pozitif Sira 35 22.62 297.00

Esit 4

3. Kendini Tanima Sontest- n  Sira Sira z p
Ontest Ortalamast Toplami

Negatif Sira 17 17.21 52.50 2.807 .042
Pozitif Sira 28 25.83 107.50

Esit 4

4. Kariyer Tercihi Sontest- n  Sira Sira z p
Ontest Ortalamasi Toplam1

Negatif Sira 16 20.32 10.50 2.372 .008
Pozitif Sira 29 2394 269.50

Esit 4

(devam)
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Tablo 4 (devam ediyor)

5. Kariyer Plan1 Olusturma n  Sira Sira z p
Yollar1 Sontest-Ontest Ortalamasi Toplami

Negatif Sira 14 18.77 44.00 3.242 034
Pozitif Sira 34 25.36 337.00

Esit 1

6. Mesleki Gilincel Konular1 n  Sira Sira z p
Takip Etme Sontest-Ontest Ortalamast Toplam1

Negatif Sira 14 15.32 214.50 2.979 .003
Pozitif Sira 28 2459 688.50

Esit 7

Analiz sonuglari, KAGOBE dersini segen dgrencilerin KVYO toplam puanlar
ile alt 6lgek puanlarinda dersi aldiktan dnce ve sonrasinda anlamli bir fark oldugunu
gostermektedir. Buna gore, deney grubu KVYO toplam puanina (z=3.57, p<.05) ve
KKVYOniin alt dlgekleri olan is/meslek bilgisine (z=3.58, p<.05), kendini tanimaya
(z=2.81, p<.05), kariyer tercihine (z=2.37, p<.01) , kariyer plani olusturma yollarina
(z=3.24, p<.05) ve mesleki konular1 takip etmeye (z=2.98, p<.05) iliskin O6n-test sira
ortalamalar1 ile son test sira ortalamalari arasinda manidar bir fark oldugu
gdriilmektedir. Cohen'in etki biiyiikliigii KKVYO toplam igin 0,360, is/meslek bilgisi
icin 0,361, kendini tamima igin 0,283, kariyer tercihi i¢in 0,239, kariyer plam
olusturma i¢in 0,327 ve giincel mesleki konulari takip etme i¢in 0,301 olarak
bulunmustur. Bu, KKVYO toplam, is/meslek bilgisi, kendini tanima, kariyer segimi,
kariyer plan1 olusturma ve giincel mesleki konular takip etme i¢in nispeten biiytik bir
etki biiyiikliigiine isaret etmektedir.

Deney ve kontrol gruplarinin son test puanlarini karsilastirmadan 6nce, gruplarin
On test puanlart arasinda anlamli bir fark olup olmadigi incelenmis ve MWUT
sonuclart Tablo 5'te gosterilmistir.

Tablo 5

Deney ve Kontrol Gruplart i¢in On Test CDEMS ve Alt Olgek Puanlarina Iliskin
MWUT Sonucglart

1. KKVYO Toplam n Sira Ortalamast Sira Toplami1 z p
Deney Grubu 26 2277 650.50 .685  .493
Kontrol Grubu 23 2552 477.50

(devam)
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Tablo 5 (devam ediyor)

2. Is/Meslek Bilgisi n Sira Sira z p
Ortalamast Toplami

Deney Grubu 26 23.72 731.50 438 .662

Kontrol Grubu 23 25.50 493.50

3. Kendinig Tanima n  Swra Sira z p
Ortalamast Toplamu

Deney Grubu 26 24.04 705.00 260  .795

Kontrol Grubu 23 25.20 595.00

4. Kariyer Tercihi n Sira Sira z p
Ortalamast Toplamu

Deney Grubu 26 2441 738.50 335 738

Kontrol Grubu 23 25.79 486.50

5. Kariyer Plant Olusturma n  Sira Sira z p

Yollart Ortalamasi Toplami1

Deney Grubu 26 20.73 663.00 1.419 .065

Kontrol Grubu 23 30.69 365.00

6. Mesleki Giincel Konulari n  Sira Sira z p

Takip Ortalamast Toplami

Deney Grubu 26 29.04 692.00 1.309 .081

Kontrol Grubu 23 24.67 533.00

Tablo 5'te goriildiigl tizere, deney ve kontrol gruplarinin 6n test-toplam puan
(z=.685, p>.05), is/meslek bilgisi (z=.438, p>.05), kendini tamma (z=.260, p>.05),
meslek secimi (z=.335, p>.05), kariyer plant olusturma yollart (z=1.419, p>.05) ve
giincel mesleki konulari takip etme (z=1.309, p>.05) alt 6l¢cek puanlari arasinda
anlamli bir farklilik bulunmamaktadir. Deney ve kontrol gruplarinin son testten
aldiklar1 puanlar arasindaki fark MWUT ile incelenmistir. KKVYO ve alt olcekleri
acisindan dersi alma durumuna gore deney ve kontrol grubunun son test puanlarimnin

kargilastirilma sonuglari Tablo 6’de gosterilmistir.
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Tablo 6

Deney ve Kontrol Grubunun Son Test KKVYO ve alt élgek Puanlarina Iliskin
Sonuglar

1. KKVYO Toplam n Sira Sira z p
Ortalamasi Toplami1

Deney Grubu 26 27.10 650.50 1586 .001

Kontrol Grubu 23 20.76 477.50

2. Is Meslek Bilgisi Boyutu n  Sira Sira z p
Ortalamasi Toplami1

Deney Grubu 26 28.13 731.50 1.639 .000

Kontrol Grubu 23 21.46 493.50

3. Kendini Tanima Boyutu n Swra Sira z p
Ortalamasi Toplami

Deney Grubu 26 27.12 705.00 1.105 .074

Kontrol Grubu 23 25.61 595.00

4. Kariyer Tercihi Boyutu n Sira Sira z p
Ortalamasi Toplami

Deney Grubu 26 28.40 738.50 1.785 .002

Kontrol Grubu 23 2115 486.50

5. Kariyer Plan1 Olusturma n  Sira Sira z p

Yollar1 Boyutu Ortalamasi Toplam1

Deney Grubu 26 27.63 663.00 1.853 .004

Kontrol Grubu 23  20.22 365.00

6. Mesleki Giincel Konulart n  Sira Sira z p

Takip Etme Boyutu Ortalamasi Toplami

Deney Grubu 26 26.62 692.00 852 394

Kontrol Grubu 23 23.17 533.00

Tablo 6'da goriildiigii gibi, deney ve kontrol gruplarinin toplam puan (z=1.59,
p<.01), is/meslek bilgisi (z=1.64, p<.001), kariyer secimi (z=1.79, p<.01) ve kariyer
plani olusturma yollar1 (z=1.85, p<.01) alt 6lgek puanlart arasinda anlamh fark
bulunmustur. Ote yandan, kendini tanima (z=1.11, p>.05) ve giincel mesleki konular
takip etme (z=.85, p>.05) alt Olgek sira ortalamalari arasinda anlamli bir fark
gbzlenmemisgtir. Cohen etki biiyiikliigii CDMSE toplam igin 3.243, ig/meslek bilgisi
igin 3.240, kariyer se¢imi igin 3.235 ve kariyer plan1 olusturma i¢in 3.233 olarak
bulunmustur. Ttim etki biiyiikliikleri nispeten biiyiik bir etkiye isaret etmektedir.



Kariyer Dersinin Universite Son Sunif Ogrencilerinin... 1135

Nitel Verilere iliskin Bulgular

Deney grubunun KAGOBE dersine ve bu ders igerigine iliskin elestiri ve
oOnerilerini elde etmek igin son test olarak uygulanan Degerlendirme Formu’na verilen
yanitlar igerik analizi ile analiz edilmistir.

Uygulama Siireci Sonundaki Degisim Kategorisine Iliskin Bulgular.
Degerlendirme Formu’na iliskin yanitlar incelendiginde; deney grubunun
¢ogunlugunun bu ders esnasinda kendilerinde degisim yasadiklarini belirttigi (n=24),
iki kisinin ise boyle bir degisimi yasamadiklarini ifade ettikleri goriilmektedir. Bu
degisimin ne yonde gergeklestigine iliskin deney grubunun cevaplar incelendiginde
ise kendini tanima, karar verme becerilerinin geligmesi ve yetkinlik gelistirmek
kodlarmin ortaya ¢iktig1 goriilmektedir.

“buradan cesaret, kendine giiven ve inang duygulari ile ayriliyorum”

“kariyer karar1 verme siirecin kolaylasti. Istedigim ve istemedigim noktalart
daha kolay ayirt edebiliyorum.”

“cigek modeliyle kendimle ilgili farkindalik kazandim. Miilakat simiilasyonlari
ile nerede tikandigim fark ettim.”

Uygulamalarin Stmirli Yanlart Kategorisine Iligkin Bulgular. Katilimcilarm
degerlendirme formuna verdikleri yanitlara iliskin igerik analiz sonuglari kapsaminda
derse yonelik getirilen elestiriler analiz edildiginde ise siirecin yapilandirilmasi
giigliikleri olmak tizere bir alt kategorinin ortaya ¢iktigi goriilmektedir. Slrecin
yapilandirilmasindaki  giiclilkkler alt kategorisi incelendiginde, katilimcilarin
ogrencilere iliskin faktdrler ve yonetsel siireclere iliskin faktdrlerden bahsettigi
goriilmektedir. Ogrencilere iliskin faktérler kapsaminda, katilimeilarin “Ogrencilerin
ilgi eksikligi” ve “Ogrencilerin ders yogunlugu”nun dersin sinirl yanlari olarak
gordiikleri sOylenebilir. Buna iliskin katilimcilarin yanitlar1 su sekildedir:*“Derse
katilan bazi arkadaslarin ilgisizligi etkileyebiliyordu..”, “Bu donem aldigimiz diger
dersler ile ¢ok yogun oldugumuz igin siirece yeteri kadar vakit ayirabildigimden emin
degilim.”

Yonetsel siireglere iliskin faktorler incelendiginde ise, dersin verildigi donemin
degistirilmesi ve dersi alan O&grenci sayisiin fazlaliligindan bahsedildigi
goriilmektedir. Bu anlamda bir katilimcinin ifadesi su sekildedir: “Keske daha dnceki
dénemlerde alsaydik b1 dersi. Dordiincii smifta alinca sanki ge¢ kalmisiz gibi bir
hissim oldu... Dersi alanlarin sayisini azaltmamiz dersi daha verimli kilar.”

Uygulamalarin Giiclii Yanlart Kategorisine Iliskin Bulgular. Son Kategori
olarak ders sirasindaki uygulamalarin gii¢lii yanlar1 kategorisi katilimeilarin dersi
simgeledigini diisiindiikleri metaforlarin analizi ¢ercevesinde ortaya ¢ikmigtir. Dersi
nasil bir metafora benzettikleri yoniindeki cevaplar incelendiginde deney grubu
tarafindan {retilen metaforlar alt kategoriler altinda sunulmaktadir. Analiz
sonuglarinda, degerlendirmeye dahil edilen 25 katilimcinin KAGOBE dersi ile ilgili
23 metafor {irettigi goriilmiistiir. Ozetle, bu metaforlarmn kariyer dersinin zengin ve
cesitli bir resmini ¢izdigi ve bilgelik, yolda ilerleme konusunda netlik, dayaniklilik,
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kisisel gelisim, degerli i¢gorii arayist ve uyum saglama yetenegini kapsayan 6 alt
kategoride toplanabilecegi sdylenebilir.

Bilgeligi vurgulayan metafor dersin hocasi ve baykus metaforlaridir. Bu
kategorideki metaforlarda bilgeligin vurgulandigi, dersin bilgi ve deneyim artisiyla
iliskilendirildigi, uzmanligin 6neminin ele alindig1 goriilmektedir. 5 katilimci bu
metaforlari kullanarak bu dersi betimlemistir. Buna iligkin 6rnek katilimer ifadeleri su
sekildedir: 'Bu dersi diigiiniince aklima dersin 6gretim iiyesi geliyor, kariyer, bilgide
yetkinlik, beceriyi aktarabilme ve hepsini igeren cevabim aslinda bilgelik.".. ‘Baykus
geliyor, ¢iinkii ders beni daha bilge kildi, bilgi ve deneyimimi arttird1.’

Yolda gezinmenin netligini vurgulayan metafor kum saati, bilardo masasi ve
kavsak metaforlaridir. Bu kategorideki metaforlar yon bulma ve karar vermenin
O6nemini vurgulayarak dogru yolu bulma ihtiyacini vurgulamaktadir. 4 katilimci bu
metaforlar1 kullanarak bu dersi anlatmistir. Buna iliskin 6rnek katilimcr ifadeleri su
sekildedir: “bu dersi bir doner kavsaga benzetirdim, Bu siirecte kendimize uygun olan
¢ikist bulup o ¢ikistan g¢ikabildik.', "Bilardo masasina benzetiyorum. Dogru topu
dogru yere yerlestirmek ve isabetli atiglar yapabilmek i¢in uygun bilgi birikimi ve
tecriibe saghyor.’

Dayanikliligi vurgulayan metafor stres miilakati, deniz, firtina sonrasi
gokkusagi ve uzun dar yoldur. Bu kategorideki metaforlar, biiylimeye ve mevcut
zorluklara yol acabilecek zorluklari ve gerilmeyi vurgulamaktadir, ancak bu zorluk ve
gerilimden sonraki Odillere bir vurgu oldugu goriilmektedir. 4 katilimec1 bu
metaforlar kullanarak bu dersi anlatmistir. Buna iliskin 6rnek katilimer ifadeleri su
sekildedir: “firtina sonrasi ¢ikan gokkusagina benzetirdim. Yogun, zor ve farkindalik
yaratan bu siiregte akista yorulsak da sonucunda glzellikler ile doluydu.,
‘Benzettigim sey stres miilakati olurdu. Bunu olumsuz olarak diigiinmiiyorum. Ders
esnasinda zorlandigim anlar oldu, strese girdigim zamanlar oldu. Ama sonuca
baktigimda c¢ok giizel bir noktada oldugunu diigiiniiyorum.”

Kisisel gelisimi vurgulayan metaforlar fidan, komiir ve aga¢ metaforlaridir. Bu
kategorideki metaforlar, siirekli biiyiime ve gelismeyi, kisinin beceri ve yeteneklerini
dersin degerli bir parcasina doniistiirme potansiyelini vurgulamistir. 4 katilimci bu
metaforlar1 kullanarak bu dersi anlatmistir. Ornegin, ““Agac gibidir, agac gibi bu
dersle biiyiidiim, ¢iinkii agac siirekli budanir, kendini gelistirir.".

Degerli iggoriilerin pesinde kogsmay1 vurgulayan metafor inci, mum, kitaplik ve
elmas metaforlaridir. Bu kategorideki metaforlar ilgi ¢ekici derste Ogretilenler
sonrasinda igsel degerin zaman iginde kesfedilip aritilmasina vurgu yapmustir. 4
katilimct bu metaforlar kullanarak bu dersi anlatmistir. Buna iligskin 6rnek katilimet
ifadeleri su sekildedir: 'Bu dersi kesinlikle elmasa benzetirdim. Zamanla degerlenen
ve kesfedilmeyi bekleyen miicevher’, ‘Kitapliga benzetirdim, tiim kitaplar artik orada
var ama orada siis olarak kalirsa higbir ise yaramaz. Zamanla okuduk¢a ruhunu
doyurur’.

Uyum saglamay1 vurgulayan metafor ise kiyafet se¢imi ve bir vazo ¢igcek
metaforudur. Bu kategorideki metaforlar, kisinin baglam veya duruma goére yaklagma
becerisini ve uyum saglama yetenegini vurgulamaktadir. 2 katilime1 bu metaforlari
kullanarak bu dersi betimlemistir. Buna iligkin 6rnek katilimci ifadeleri su sekildedir:
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‘Kiyafet se¢imine benzetirdim, ¢iinkii o anin durumuna ve ¢evresel kosullara gore
uygun olant se¢iyoruz. Duruma gore tercihlerimizi sekillendiriyoruz.

Tartisma, Sonug ve Oneriler

Nicel ve nitel bulgular birlikte degerlendirildiginde KAGOBE dersinin PDR
bdliimii son simnif 6grencilerinde olumlu kariyer davraniglar yarattigi sdylenebilir. Bu
anlamda arastirmanin nicel verileri kapsaminda, 14 haftadan olusan KAGOBE
dersinin dersi alan 6grencilerin kariyer karari verme yetkinligi iizerinde etkilidir. ilgili
literatiir incelendiginde bu bulgunun, 6grencilerin kariyer geligimleri ile ilgili
hazirlanan/gelistirilen kariyer derslerinin ve psikoegitim programlarinin kariyer karari
verme yetkinlik diizeylerini arttirdigini belirten galigmalar ile paralellik gosterdigi
gorilmektedir (bkz., Grier-Reed ve Skaar, 2010; Kross ve Hughey, 1999; Lam ve
Santos, 2018; Mahmud vd., 2020; Scott ve Ciani, 2008; Thomas ve McDaniel, 2004).
Bu sonuglarin dnceki ¢alismalarla tutarli olmasinin bir nedeni, KAGOBE kursunun
hem teorik bilgiyi hem de pratik becerileri uzun bir siire boyunca birlestiren
yapilandirilmig yapisi olabilir. Bu yaklagim, literatiirde belirtilen kapsamli stratejileri
yansitarak 6grencilerin dgrendiklerini daha etkili bir sekilde igsellestirmelerine ve
uygulamalarina olanak saglayabilir. Ayrica, dersin 6gretim iiyesinden saglanan geri
bildirim ve rehberlik de dahil olmak (izere ders tarafindan saglanan destekleyici
6grenme ortami muhtemelen kritik bir rol oynamaktadir. Bu durum, kariyer geligim
programlarinda mentorluk ve geri bildirimin 6nemini vurgulayan Lam ve Santos
(2018) ile Mahmud ve digerlerinin (2020) bulgulariyla da uyumludur. Scott ve Ciani
(2008) ile Thomas ve McDaniel (2004) tarafindan vurgulandig: tizere, dersin grup
tartigmalar1 ve bireysel yansimalar gibi etkilesimli ve yansitici bilesenleri de kariyer
planlamasinda daha derin bir 6z farkindalik ve giivene katkida bulunmaktadir.

Okuldan ise gegis silireci gibi zorlu gegis siirecinde (Lent vd., 1999),
iiniversitelerde dgrencilerin kariyer karar1 almaya hazir hale gelmeleri ve bu anlamda
kendilerine duyduklar1 inanglar1 arttirmay1 hedefleyen programlar hazirlamak (Lent
vd., 2019) ve Ogrencilere sunmanin Onemli bir Onleyici ¢alisma olabilecegi
sOylenebilir. Arastirmalar tiniversite 6grencilerinin kariyer karari verme yetkinligi
acisindan giiclendirmenin onlarin kariyer yollarinda hedefe ulasmalarinda (Lent vd.,
2016) ve kariyer karar1 vermelerinde (Buhdescu-Ciuca, 2023; Wang vd., 2022)
o6nemli oldugunu belirtmektedir. Bu tiir egitsel programlarla, iniversite 6grencilerinin
kariyer gegislerinde kariyer karari alabileceklerine iliskin inanglarinin ve dolayisiyla
basa ¢ikma ve uyum saglama becerileri gibi olumlu kariyer davraniglarinin artmasi
saglanabilir.

Aragtirmadan elde edilen bir diger nicel bulgu ise deney grubunun son test
olarak uygulanan KKVYO toplam ve bazi alt 6lgek puanlarinin kontrol grubunun
puanlarindan manidar diizeyde yiiksek olmasidir. Buna goére KAGOBE dersinin dersi
alan PDR béliimii son sinif égrencilerinin toplam KKVYO ile KKVYO’nin is/meslek
bilgisi, kariyer tercihi ve kariyer plani olusturma yollar1 alt dlgeklerinden aldiklart
puanlar dersi almayanlardan anlamli bir sekilde yiiksek olarak bulunmustur.
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Calisgmanin bu bulgusu 1ilgili literatiir kapsaminda gelistirilen programlardan
yararlanan deney grubunun kontrol grubundakilere gére anlamli diizeyde degisim
gosterdigini belirten ¢aligmalar ile benzerlik gostermektedir (6rn., Mahmud vd., 2020;
Y00 vd., 2015). Bununla birlikte KKVYO’nin kendini tanmima ve mesleki giincel
konular1 takip etme alt 6l¢ekleri agisindan deney ve kontrol grubunun puanlarinda
manidar bir fark yoktur. Buradan hareketle bu dersi secen Ogrencilerinin,
secmeyenlere gore toplam KKVYO ve is/meslek bilgisi, kariyer tercihi ve kariyer
plan1 olusturma yollar agisindan kendilerini gelistirdikleri, ancak kendini tanima ve
mesleki giincel konular takip etme agisindan aralarinda anlamli bir fark olmadigi
goriilmektedir. Benzer sekilde Reese ve Miller (2006) tarafindan yapilan ¢aligmada
da kariyer gelisim dersinin iiniversite d6grencilerinin kariyer bilgisi edinme, hedef
olusturma ve plan yapma konularinda kendilerine duyduklari inanglart arttirdig:
sonucuna ulagsmuslardir. Ozellikle bu calisma grubunda yer alan tiim katilimcilarin son
sinifta staj yapmis olmalar1 agisindan kendi alanlar ile ilgili giincel konular takip
etmeleri agisindan deney ve kontrol grubu agisindan benzerlikler yasanmasinin staj
gibi 6grenme deneyimleri ile iliskili olabilecedi sdylenebilir. Ozellikle yetkinlik
inanglarmin  6grenme deneyimlerinden etkilendigini belirten varsayimlardan
hareketle 6grencilerin ¢ogunun staj deneyimleri ile giincel konulari benzer bir sekilde
takip ettikleri konusundaki inanglari benzer olabilir.

Deney ve kontrol grubunun KKVYO’nin kendini tamima boyutu son test
puanlarinin manidar bir sekilde farkli olmadigi bulgusu ise segmeli olarak segilen bir
ders kapsaminda bu dersin almmus olmasi ile iligkili olabilir. Ozellikle gercek
danisanlar ile gerceklestirilen ¢aligmalarin kendini tanima agisindan da daha etkili
oldugu goriildiigiinden (bkz., Oliver ve Spokane, 1988), smf ortaminda
gerceklestirilen ¢aligmalarin kendini tanima acisindan sinirli yanlari olabilecegi
sOylenebilir. Deney grubunda yer alan 6grencilerin dersi 151k, ¢igek gibi metaforlara
benzeterek dersin kendilerini tanimada onemli olabilecek yollari gosterdigini ve
bundan sonrasinin degisim icin hareket ile iligkili oldugunu vurgulamalar: bu bulgu
ile iligkili olabilir. Kendini tanima boyutu kapsaminda deney grubunun kontrol grubu
ile benzer puanlar elde etmeleri, kendini tanimanin ve benligini netlestirmenin ¢ok
karmasik bir dogasi oldugu varsayimlart (Super, 1990) ile iligkili olabilir.

Son olarak dersin sonunda uygulanan ders degerlendirme formuna verilen
yanitlar igerik analizi ile incelendiginde, uygulama siireci sonundaki degisim,
uygulamanin sinirli ve gii¢lii yanlari olmak iizere ii¢ kategori ortaya ¢ikmigtir. Bu
anlamda deney grubu Ogrencilerinin ¢ogunlugunun ders esnasinda bir degisim
yasadiklarim1 belirttikleri ve dersin giliglii yanlari kapsaminda da belirttikleri
metaforlarin bu dersin zengin bir resmini ¢izmis olmasi oldugu goriilmektedir. Bu
anlamda metaforlar ve degisim birlikte degerlendirildiginde dersin dgrencilerde etkili
oldugu goriilmektedir. Dersin bu ¢iktilara yol agmis olabilecek yonleri arasinda ilgi
alanlari, degerler ve becerileri netlestirmeyi amaglayan kariyer degerlendirme
araglarinin yani sira 6grencileri ¢esitli kariyerleri ve segenekleri aragtirmaya tesvik
eden gorevler de yer almaktadir. Bu anlamda Bandura’nin (1997) belirttigi tizere
yetkinlik inan¢larmin kaynaklar1 bagar1 yasantilari, dolayli 6grenme, sozel ikna ve
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fizyolojik ve duygusal tepkilerdir. Bu anlamda bu ders boyunca 6grencilere CV
hazirlama, miilakat simiilasyonlart hazirlamak gibi yasantisal 6devler verilerek
onlarin basar1 yasantilart gelistirilmeye ¢aligilmis ve Ogretim iyesinden ve
akranlarindan alinan geribildirimler ve vaka c¢alismalart ile rol model ve
cesaretlendirme ¢aligmalari yiiriitilmiistiir. Téim bu nitel bulgular bu dort etki kaynag:
kapsaminda yapilan etkinlikler ile 6grencilerin kariyer karar1 verme yetkinliklerinin
arttigini ve bunun sonucunda olumlu ¢iktilar elde edildigini gostermektedir (Lent vd.,
2019).

Dersten elde edilen nitel veriler kapsaminda ortaya ¢ikan bir diger kategori ise
uygulama siirecinin sinirli yanlaridir. Bu smirli yanlar incelendiginde siirecin
yapilandirilmasindaki giigliikler alt kategorisinin ortaya ¢iktigi, bu alt kategoride ise
katilimcilarin 6grencilere iliskin faktorler ve yonetsel siireclere iliskin faktorlerden
bahsettigi goriilmektedir. Ogrencilere iliskin faktdrlerde, katilimeilarin “Ogrencilerin
ilgi eksikligi” ve “Ogrencilerin ders yogunlugu”nu; yonetsel siireglere iliskin
faktorlerde ise, dersin verildigi donemin degistirilmesi ve dersi alan 6grenci sayisinin
fazlaliligindan bahsedildigi goriilmektedir. Bu anlamda doérdiinci smifin ik
doneminde staj dersi de olmak iizere birgok uygulamali ders almalart grencilerin
derse odaklanmasinda zorluk yagamasina neden olabilmektedir (bkz., Yiiksekdgretim
Kurumu, 2018). Benzer bir sekilde {iniversitelerde 6grencilerin alan egitimi segmeli
derslerinin smirl sayida olmasi gibi nedenler ile ilgi alanlarina uygun segimler
gerceklestirememeleri s6z konusu olabilir. Bu anlamda karar organlarina alan egitimi
secmeli ders sayisinin arttirillmasit ve donemler arasinda dengeli dagilimlar
gerceklestirilmesi Onerilebilir. Bu sorunlart ele almak i¢in, karar vericilere alan
egitiminde se¢meli derslerin sikliginin artirilmasi ve donemlere esit olarak dagitilmast
Onerilebilir. Ayrica, se¢meli dersler PDR'nin kariyer danismanligt ve aile
danigmanhigr gibi alt dallariyla uyumlu hale getirilmelidir. Bu hizalama, bu
alanlardaki se¢cmeli derslerin neredeyse esit sayida olmasini savunarak dengeli bir
kapsamin saglanmasina yardimci olacak ve &grencilere ilgi alanlarina ve kariyer
hedeflerine gore uzmanlasma firsati sunacaktir.

Bu galismanm en giiclii yanlarindan biri 6zellikle daha ekonomik olarak
adlandirilan kariyer gelisim derslerinin etkinligini inceleyerek kariyer miidahalesi
arastirma tabanina bir katki saglamasidir. Kariyer derslerinin iiniversite dgrencilerine
miidahale saglamada kullanimi1 ve etkinligi, iniversite kampiislerinde kariyer
hizmetlerinin yeterince kullanilmamasi nedeniyle 6zel bir nem tasimaktadir. Her ne
kadar Tiirkiye Cumhurbaskanlhigi Insan Kaynaklar1 Ofisi’nin Kariyer Planlama dersi
(t.y.) gibi 6gretim programlart ile 6grencilerin kariyer kararlari almalarinda destek
olmaya calisilsa da, bu ve benzeri dersin etkililigi noktasinda bosluklar vardir.
Ozellikle birgok iiniversitede Kariyer Merkezi olmasina ragmen, bu merkezlerde
cogunlukla is olanaklari hakkinda bilgi verme, kariyer seminerleri (Ozden, 2015) ile
kariyer fuarlar1 (Kepir Savoly vd., 2014) gibi bilgi agirlikli ¢aligmalar yapildig: ve
calismalarin ve merkez g¢alisanlarinin niteliginin yetersiz oldugu (Pigskin & Ersoy-
Kart, 2019) gorllmektedir. Bununla birlikte merkezlerden faydalanan &grencilerin
sayist ve calismalarinin c¢iktilarina iliskin sonug¢ arastirmasina ihtiyag oldugu
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sOylenebilir. Bu anlamda KAGOBE dersi ile 6grenciler kendilerine sunulan kariyer
hizmetleri konusunda egitebilir ve akademik ve kariyer kaygilari igin kariyer
rehberligi alma deneyimini normallestirmeleri saglanabilir.

Bu c¢alismanin bazi simrliliklart bulunmaktadir. Oncelikli olarak calisma
Karadeniz Bolgesi’nde bir iiniversitenin PDR boliimii 6grencileri ile yiriitilmiistiir.
PDR Boliimil 6grencilerinin derslerinin uygulamali olmasi gibi agilardan kariyer
farkindaliklan yiiksek olabilir. Bu sebeple kariyer derslerinin kariyer farkindalig:
daha diisiik olabilecek boliimlerde 6grenim goren Ogrencilerin yetkinlik diizeyleri
iizerindeki etkisini inceleyebilir. Bu c¢aligma kapsaminda deneysel kontrol
yapilmamistir. Caligmada degisime neden olabilecek unsurlar acisindan deney ve
kontrol grubunu etkileyebilecek degiskenler agisindan gruplara atama kriterleri
kontrol edilmemistir. Bunun nedeni bu calismada deney ve kontrol gruplarinin
tamamiyla KAGOBE dersini alan ve almayan 6grencilerden olusmasidir. Bundan
sonraki ¢alismalarda deney ve kontrol grubuna atama yapilirken etkili olabilecek gelir
diizeyi, ebeveyn egitim durumu gibi sosyo-ekonomik faktorler géz dniine alinabilir.
Ayrica deneysel galismanm se¢meli bir ders kapsaminda yiiriitiilmiis olmasi ve
calismanin basinda Ogrencilere deneysel bir ¢aligmanin parcast olduklarinin
bildirilmis olmas1 ¢alismanin gecerliligini etkileyebilecek potansiyel bir yanlilik
yaratabilir. Her ne kadar dersin segmeli olmasi ve ilk hafta goniillii olmayanlarin dersi
birakabilecegi ya da ¢aligmaya katilmayabilecegi vurgulanmis olsa da dgrencilerin
notla degerlendirilmis olmasi ders basarist konusunda kaygi olusmasina neden olabilir
ve bu durum kariyer karari verme yetkinlik puanlarindaki artig {izerinde yanlilik
yaratabilir. Bu nedenle gelecek caligmalarda bu tiir derslerin kredisiz olarak sunulmasi
onemli olabilir ya da dersin not sisteminin etkisini en aza indirmek icin alternatif
degerlendirme yontemleri  kullanilabilir. Bu calismada plasebo  grubu
kullanilmamistir. Gelecekteki ¢alismalarda deney ve kontrol gruplarinin yani sira bu
nitelikte bir grup kullanilarak karsilagtirmalar yapilabilir. Son olarak, izleme
calismalar1 yapilmamistir. Bu anlamda bir yillik siire sonunda program c¢iktilarinin
kaliciligini belirlemeye yonelik ¢alismalar yapilabilir.

Ozellikle {iniversitelerin Kariyer Merkezleri, grencilerin ihtiyaglara gore bu
dersten faydalanabilir ve dersi bir psikoegitim programi haline getirebilir. Bu noktada
kendini tanima kapsaminda daha fazla etkinlikler eklenebilir. Son olarak,
katilimcilarin hem 6n hem de son anketi tamamlayamamasi ve son sinif okula devam
eden Ogrenci sayisinin diigiikliigi nedenleriyle 6rneklem biyiikliigiiniin 6nemli
Ol¢iide azalmasi ve istatistiksel testlerin daha az giiglii hale gelmesi bu ¢alismanin bir
diger sinirliligidir. Gelecekteki arastirmalarda daha bilyliik caligma gruplan ile
aritmetik ortalamalarin karsilastirildigi parametrik yontemler kullanilabilir.
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