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Ozet: Bu arastrmanin amaci 3308 Sayili Mesleki Egitim Kanunu’nda mesleki egitim
merkezlerine yonelik yapilan diizenlemeye yonelik isverenlerin goriislerini incelemektir.
Aragtirma temel nitel arastirma desenindedir. Caligma grubunda; 2022-2023 egitim 6gretim
yilinda, Sivas il merkezinde, Mesleki Egitim Merkezi 6grencilerini ¢irak olarak bulunduran 15
igveren yer almaktadir. Arastirma verisi goriisme yontemi ile toplanmigtir. Veri toplama araci
olarak arastirmacilar tarafindan yar1 yapilandirilmis goriisme formu hazirlanmistir. Elde edilen
veri timdengelimsel yaklagim izlenerek betimsel ve nvivo kodlama ile analiz edilmistir.
Ulagilan bulgulara gore isverenler, diizenlemenin; isletmelerin ¢irak bulma konusunda
yasadiklar1 sorunlara ¢oziim getirdigini ve dgrencilerin nitelikli yetismesine hizmet ettigini,
istihdam firsat1 olusturdugunu, devlet tarafindan maddi katki saglanmasinin 6nemli oldugunu
diistinmektedirler. Bununla birlikte 6grencilerde; devamsizlik, ise ge¢ gelme, isi begenmeme,
isteksizlik, etik sorunlarmn gdzlendigi belirtilmistir. Isverenler; dgrencilerin gelisimi igin
uygulamaya agirlik verilmesi, teknik, teorik, temel egitimlerin gii¢lendirilmesi, mesleki
rehberlik ile okul-isletme isbirliginin gelistirilmesi ve geri 6demede yasanan sorunlarin
giderilmesi yoniinde oneriler sunmuslardir. Sonug olarak, uygulamada yasanan bazi sorunlar
disinda igverenlerin yapilan diizenlemenin hem isletmelere hem de dgrencilerin yetismesi ve
isttihdamina olumlu etkisi oldugunu diistindiikleri sdylenebilir.

Anahtar Kelimeler: Mesleki Egitim, Cirakhk Egitimi, Mesleki Egitim Merkezi, 3308 Sayili
Kanun, Isveren Goriisleri, Egitim Politikalar1

GIRIS

Crraklik ve diger is temelli 6grenme bigimleri, okuldan ise gecisi kolaylagtirma ve ekonomiye sagladigi
faydalar sebebi ile pek c¢ok iilkede giderek daha ¢ok dikkat ¢ekilen egitim siirecleri arasinda yer almaktadir
(Ekonomik Isbirligi ve Kalkinma Orgiitii [OECD], 2018). Uluslararas1 bulgular, egitimlerinin bir pargasi
olarak en az bir staj veya ciraklik egitimi almis kisilerin yiizdesi arttikca bir iilkenin gelir grubu dagilimimin da
o kadar biiyiidiigiinii gostermektedir (Birlesmis Milletler Egitim, Bilim ve Kiiltiir Orgiitii [UNESCO], 2021).
Bu anlamda gelismis iilkelere bakildiginda g¢iraklik egitimine verilen onem goriilmektedir. Ornegin
Almanya'nin giiglii bir ¢iraklik gelenegi vardir ve 15-19 yasindaki lise 6grencilerinin yaklasik iicte biri bir
ciraklik egitimi almaktadir (OECD, 2023). Tiirkiye’nin de iginde bulundugu gelismekte olan iilkelerde ise
mesleki egitimin ve ¢iraklik egitiminin énemi daha da artmaktadir (Giinay & Ozer, 2016). Milli Egitim
Bakanlhigimin (MEB) Tiirkiye’de Mesleki ve Teknik Egitimin Goriinlimii raporunda vurguladigi iizere;
Tiirkiye’nin 1970’lerden itibaren iginde bulundugu orta gelir tuzagindan ¢ikabilmesi, kiiresel rekabette yer
almasi, nitelikli iggiicli ihtiyacinin karsilanmasi i¢in mesleki ve teknik egitimin is piyasasiin beklentilerine
gore yapilandirilarak genglerin bu cergevede bilgi ve becerilerle donatilmas1 gerekmektedir (MEB, 2018).
Ayni belgede mesleki ve teknik egitimin amac1 su sekilde agiklanmustir:

“Mesleki ve teknik egitim sosyal ve ekonomik sektorler ile is birligi iginde ulusal ve uluslararasi
mesleki yeterlilige, meslek ahldkina ve mesleki degerlere sahip, yenilikgi, girisimci, lretken,
ekonomiye deger katan ehil ig giicli yetistirmeyi amaglamaktadir. Mesleki ve teknik egitim ile
bireylerin ilgi, yetenek ve mizaglari dogrultusunda uygun 6grenme firsatlarinin sunuldugu, is ve
meslek ahlakint merkeze alan yenilik¢i, istthdama hazirlayan, iktisadi ve sosyal sektorlerin
ihtiyaclarina gore gelistirilen ve paydaslarla is birligi i¢inde siirekli yenilenen bir mesleki ve teknik
egitim sistemi olusturulmasi amaglanmaktadir.” (MEB, 2018, s. 21)

Raporda vurgulandig: lizere mesleki ve teknik egitimde, bir taraftan bireyin ilgi ve yetenegine gore
mesleki beceri kazanmas1 amaclanirken diger taraftan is piyasasinin ihtiya¢ duydugu nitelikli insan giicliniin
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karsilanmasina odaklanilmaktadir. Bu sekilde gerek genglerin nitelikli istihdami gerek isgiicii piyasasimnin
talebi karsilanarak birey, toplum ve {ilke i¢in ¢ok yonlii fayda ortaya ¢ikmasi beklenmektedir. Bu 6neme binaen
mesleki ve teknik egitim uzun yillardir iilkemizde tartisilan ve yeni diizenlemelerle sekillendirilmeye ¢alisilan
bir egitim siireci olmustur. Her kalkinma planinda mesleki ve teknik egitime 6nemli bir yer verilmesi bunu
dogrular niteliktedir. Son kalkinma plani olan 12. Kalkinma Planinda (2024-2028) da mesleki egitimin
gelistirilmesi, isgiicli piyasasinda arz-talep dengesinin saglanmasi, isgiiciiniin niteliginin yiikselmesi,
igbirliklerinin artirilmasi gibi 6nemli hedefler {izerinde durulmustur (Strateji ve Biitge Baskanligi, 2023).
Benzer sekilde MEB tarafindan hazirlanan 2023 Vizyon Belgesi’nde mesleki ve teknik egitimde birtakim
iyilestirmelerin yapilmasi hedeflenmistir. Boylece “sektdre duyarli, tilkenin onceliklerine gore kendisini
siirekli giincelleyen dinamik bir mesleki egitim ingas1” (Ozer, 2018) amaglanmistir. Bu dogrultuda mesleki ve
teknik egitime ayrilan toplam biitgenin ve 6grenci basina diisen biitgenin yillar icinde yiikseldigi goriilmektedir
(MEB, 2018). Mesleki ve teknik egitimde 2014-2023 yillar1 arasindaki degisimi inceleyen Kerkez ve
Geligli’nin (2024) ¢alismasinda da okul, derslik, 6gretmen ve 0grenci sayilari ile ayrilan biit¢enin yillar iginde
yiikseldigi tespit edilmistir.

Mesleki ve teknik egitim siirecinde Mesleki Egitim Merkezleri’nin 6nemli bir yeri vardir. Mesleki
Egitim Merkezleri, “kalfalik ve ustalik egitimi ile mesleki ve teknik kurs programlarinin uygulandig: egitim
kurumlar” olarak ifade edilmektedir (MEB, 2018). Bu egitim kurumlari ¢esitli meslek dallarinda aday ¢irak,
cirak, kalfa ve ustalara egitim verilmesi ile nitelikli isgliciinli yetistirmeyi amaglayarak hem esnaf ve
sanatkarlarin ¢irak ihtiyacinin kargilanmasi, hem de Ogrencilerin is basinda egitim alarak usta olarak
yetismesine hizmet etmektedirler (MEB, 2019). Mesleki Egitim Merkezleri, 2016 yilinda 6764 sayil1 “Milli
Egitim Bakanlig1 Teskilat ve Gorevleri Hakkinda Kanun Hiikmiinde Kararname ile Baz1 Kanun ve Kanun
Hiikmiinde Kararnamelerde Degisiklik Yapilmasima Dair Kanun” ile zorunlu egitim kapsamima alinmustir.
Programi tamamlayan &grenciler talepleri durumunda fark derslerini tamamlar ve diploma alirlarsa yiiksek
ogretime devam edebilmektedirler. Programa devam eden 6grenciler, 11. sinifin sonunda kalfalik, 12. smifin
sonunda ustalik sinavlarina girmektedirler (MEB, 2018).

Mesleki egitim merkezlerine ortaokulu bitirmis, 14 yasini doldurmus Ogrenciler basvurabilmekte,
kayitlar y1l boyu devam etmektedir. Ogrencinin sézlesme imzalayacagi is yerinde ilgili dalda “Usta Ogreticilik
Belgesi’ne sahip bir ustanin olmasi sart1 bulunmaktadir. Ogrenciler haftanin bir giinii okulda teorik dersleri
almakta, diger dort giin sdzlesme yapilan is yerinde beceri egitimi almaktadir. Siire¢ sonunda 6grenciler ustalik
belgesi, lise diplomasi ve is yeri agma firsat1 elde etmektedir (MEB, 2024a).

Diinyada birgok iilkede, isletmelerin ¢iraklik yerleri saglama ve bireylerin ¢iraklik programlarina
girmeye tesvik edilmesinde zorluklarla kargilagilmaktadir ve her iki tarafi da tesvik etmek i¢in hiikiimetler mali
ve mali olmayan birtakim tesvikler uygulamaktadir (Kuczera, 2017a). Tiirkiye’de de son yillarda bu anlamda
onemli geligmeler yasanmustir (Ozer, 2020). Mesleki Egitim Merkezi programlari &zelinde yapilan
iyilestirmeler arasinda; Mesleki Egitim Merkezi mezunlarinin lise diplomasi almasinin kolaylastirilmasi,
programlarin organize sanayi bdlgeleri ile iliskilendirilmesi, toplumsal farkindaligin artirilmasi, istihdam
garantili ve kisa siireli tamamlama programlarinin uygulanmasi bulunmaktadir (Ozer & Suna, 2022). Son
olarak 3308 Sayili Mesleki Egitim Kanunu’nda yapilan diizenleme ile de iyilestirmeler devam etmistir.
Kanunda 2021 yilinin Aralik ayinda yapilan diizenleme ile &grencilere Odenen {icrette igverenin yiikii
kaldirilmis ve kalfalarin iicretleri yiikseltilmistir. Ogrencilere 34 alan ve 184 farkli dalda ilgi ve kabiliyetine
gore mesleki egitim gorme imkani ile is kazas1 ve meslek hastaliklarina karsi sigorta sunulmus ve egitime
devam eden 9, 10 ve 11. simif 6grencilerine, asgari ticretin net tutarinin %30’u, son smif 6grencilerine ise en
az %50 sinin d6denmesi kararlastirlmistir (MEB, 2023). Bu iyilestirmeler mesleki egitime olan ragbetin
artmasini saglamistir. Milli Egitim Bakanligi’na gore, 25 Aralik 2021 tarihinde 3308 sayili Kanunda yapilan
degisiklik oncesinde Tiirkiye'deki ¢irak ve kalfa sayis1 159.000°dir. Yaklasik bir y1l sonra kayith 6grenci sayisi
1.000.033’1 bulmus ve kiz 6grenci sayist toplam Ogrenci sayisinin %30’unu olusturmustur (MEB, 2022).
Ogrenci sayis1 2023 yilinin Kasim ayinda 1.219.395’e ulasmustir (MEB, 2023). Son verilere gore 511.127
ogrencisi olan Mesleki Egitim Merkezlerinde yaklagik iki milyonu asan 6grenciye ustalik, yaklasik iki milyon
ogrenciye kalfalik ve bir milyonu asan 6grenciye usta 6greticilik belgesi verilmistir (MEB, 2024b).

3308 Sayil1 Mesleki Egitim Kanunu’nda yapilan diizenleme ile mesleki egitim merkezlerindeki 6grenci
sayilarinda artis oldugu goriilmektedir. Buna gore diizenleme ile mesleki egitim merkezlerine 6grenciler
tarafindan ilgi gosterildigi sdylenebilir. Diizenlemenin isletmelere gerek kalifiye eleman yetistirme gerek
maddi destek saglama yoOniinden avantajlari olmasi da Onemlidir. Nitekim, diinya c¢apindaki ¢iraklik
sistemlerinin analiz sonuglari, etkili egitim saglamanin merkezinde, ¢iraklik egitiminin hem ciraklar hem de
igverenler i¢in cazip olmasi durumunda iyi isleyecegini gostermektedir (OECD, 2018). Bu dogrultuda, bu
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aragtirmada giincel bir gelisme olan bu diizenlemenin igverenler agisindan degerlendirilmesi amaglanmistir.
Isveren goriislerinin incelenmesi ile yapilan diizenlemenin uygulamaya nasil yansidigi degerlendirilecek,
igverenlerin uzun zamandir yasadiklar1 ¢irak bulma sorununun nasil degistigi ele almacaktir. Diger taraftan
ciraklik egitiminin, ¢ocuk yasta bireylerin caligma hayatina atilimina sebep olmasi dolayisiyla hem hukuki
olarak hem de uygulama siireclerinde ¢iraklarin haklarinin savunulmasi, is giivenliginin titizce ele alinmasi
gerekmektedir. Aksoy’un (2017) ifade ettigi iizere ¢cocukluk 6zel bir donemdir ve biitiin sart ve durumlarda
cocuklarin yarar1 6n planda tutularak hareket edilmelidir. Cocuklarin higbir sekilde kotli muameleye maruz
kalmamalari, ihmal ve istismar edilmemeleri gerekmektedir. Bu kapsamda ¢alismada isverenlerin, ¢giraklarin
ise baglama siirecindeki uygulamalar1 ve isgilivenligi kapsamindaki c¢aligsmalari da incelenmistir. Ayrica
literatiirde mesleki egitim merkezlerini farkli agilardan konu alan caligmalar olsa da son yapilan mevzuat
diizenlemeleri sonrasinda siireci ele alan siirli sayida arastirma bulunmaktadir. Bunlar arasinda okul
yoneticilerinin gorislerinin ele alindigi (Durna & Mermer, 2024; Kazdal & Tuna, 2023) ve yoneticilerle
beraber dgretmen, dgrenci ve isveren goriislerinin birlikte incelendigi (Ozkan & Goktiirk, 2023) calismalar
bulunmaktadir. Dolayistyla arastirmanin gerek diizenlemenin etkilerini igveren perspektifinden ele almasi
gerek ilgili literatiirde arastirmaya ihtiya¢c duyulmasi sebebi ile gelecekteki diizenlemelere ve ilgili literatiire
katki saglayacag diislinlilmektedir. Ulagilan sonuglarin, MEB politikalarinin yerel diizeyde isgiicii piyasasi ile
etkilesimi agisindan 6nemli veriler sunacagi diisiiniilmektedir. Bu ¢er¢evede aragtirma sorusu soyledir:

- 3308 Sayili Mesleki Egitim Kanunun’da mesleki egitim merkezleri ile ilgili yapilan diizenleme
hakkinda igverenlerin algis1 nasildir?

YONTEM

Arastirmanin Deseni

Bu c¢alisma, temel nitel arastirma deseninde tasarlanmistir. Nitel arastirma desenlerinden biri olan bu
tasarimda insanlarin deneyimlerini nasil yorumladiklar1 temel alinir (Merriam, 2015, s.22). Bu baglamda
mesleki egitimde giincel bir gelisme olan Mesleki Egitim Merkezi Projesi uygulama siireci hakkinda
igverenlerin deneyimlerinin incelenmesi ve diizenlemenin isverenlere yansimalar1 amaglanmustir.

Calisma Grubu

Aragtirmanin ¢aligma grubunu, 2022-2023 egitim 6gretim yilinda Sivas il merkezinde, Mesleki Egitim
Merkezi 0grencisi c¢alistiran isletmelerin 15 igvereni olusturmaktadir. Tablo 1°de katilimcilarin 6zellikleri
goriilmektedir.

Tablo 1

Katilimcilarin Demografik Ozellikleri

Katihmeilar Cinsiyeti (?f:j:;::l Sektor Cz;l{llslina Ogrenci sayilar
K1 Erkek Ortadgretim Otomotiv 30 yil 3
K2 Erkek Ortadgretim Kimya 50 yil 4

- Asansor Tasarim
K3 Erkek Lisans Miihendislik 7yl 3
K4 Erkek Lisans Elektrik 25 yil 1
KS Erkek Lisans Elektrik 15 yil 1
Keé Erkek Ortaokul Otomotiv 30 yil 4

- Asansor Tasarim
K7 Erkek Lisans Miihendislik 6 yil 2
K8 Erkek Lisans Biligim 32 yil 1
K9 Erkek Ortadgretim Teknik Servis 20 y1il 1
K10 Erkek Ortadgretim Teknik Servis 15 yil 1
K11 Erkek Lisans Gida 20 y1l 10
K12 Erkek Lisans Mobilya 23yl 2
K13 Erkek Ortadgretim Kimya 30 yil 4
K14 Erkek Lisans Makina imalat 38 yil 3
K15 Erkek Ortadgretim Enerji 25 yil 3
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Katilimeilar 6lgiit érnekleme ile belirlenmistir. Olgiit érnekleme, arastirmanin amact dogrultusunda
onceden belirlenen baz kriterlere gore drneklem birimlerinin 6rnekleme dahil edilmesidir (Biiytlikoztiirk vd.,
2018). Caligmada igverenlerin arastirma grubuna dahil edilmesinde en az bir stajer 6grenciyi istihdam etmeleri
ol¢iit olarak belirlenmistir.

Tablo 1’de goriildiigii lizere ¢alisma grubunda yer alan igverenlerin tamami erkektir. Katilimcilarin
sekizi lisans, altist ortadgretim ve biri de ortaokul mezunudur. Calisma yillar1 7 ile 50 yil arasinda
degismektedir. Caligma yili, 10 yil altinda olan iki kisi, 10-20 yil arasinda ¢ kisi, 20 ve lizeri on kisi
bulunmaktadir. Isletmelerde egitim alan mesleki egitim merkezi 6grenci sayilari 1-10 arasinda degismektedir.
Bir 6grenci calistiran isletme sayisi bes, iki 6grenci galigtiran isletme sayisi iki, {i¢ 6grenci ¢aligtiran igletme
sayis1 dort, dort 6grenci ¢alistiran isletme sayisi iigtiir. Bir igletmenin ise 10 6grencisi bulunmaktadir. En fazla
Ogrencisi olan bu igletme gida sektdriindedir. Diger sektorler; otomotiv, kimya, asansor tasarim miihendislik,
mobilya, makina imalat, elektrik, bilisim ve beyaz esya teknik servisligidir.

Veri Toplama Siireci

Veri toplama silirecinde yar1 yapilandirilmis goriigme teknigi kullanilmistir. Bu teknik, goriisme
stirecinin yiriitiilmesinde esneklik saglamasi ve goriislerin daha derinlemesine elde edilmesine imkan vermesi
(Yildirm & Simsek, 2018) sebebi ile tercih edilmistir. Bu amagla yari yapilandirilmis goriisme formu
hazirlanmigtir. Gériisme formunu olusturan sorular Egitim Y 6netimi alaninda iki uzman tarafindan incelenmis
ve sorularin aragtirma amaci dogrultusunda yeterli oldugu bilgisi alinmigtir. Ardindan meslek lisesinde gorev
yapan iki dgretmen tarafindan sorularin anlagilirhgr degerlendirilmis ve uygulamaya gegilmistir. Gorlisme
formunda bes temel soru ve bu sorular altinda sekiz sonda sorusu yer almaktadir. Goriisme sorularindan
bazilan sdyledir: Mesem projesi kapsaminda 6grencilerin igse baglama sirasinda nasil bir yol izliyorsunuz? Bu
ogrencilerin is yerine uyumu konusunda neler yapiyorsunuz? Ogrencilerin is giivenligi konusunda neler
yapiyorsunuz? Diizenleme sonrasi siiregte karsilagtiginiz sorunlar var mi1? Varsa orneklerle agiklar misiniz?
Son yapilan diizenlemeler baglaminda devlet katkisinin isletmelere etkileri hakkinda ne diistiniiyorsunuz?
Ciraklik egitiminin iyilestirilmesi i¢in Onerileriniz nelerdir?

Bu calismada, bilimsel arastirma etigi ilkeleri gozetilmis olup gerekli etik kurul izinleri alinmistir. Etik
kurul izni; Ondokuz May1s Universitesi Sosyal ve Beseri Bilimler Aragtirmalar1 Etik Kurulu’ndan, 30.12.2022
tarihinde, 2022:1212 sayili belge ile alinmistir. Veri toplama siirecinde goriigmeler isverenlerin ofislerinde
goniilliiliik esas1 dikkate alinarak gerceklesmistir. Gorligmeleri birinci aragtirmaci yapmistir ve bu goriismeler
yaklasik olarak 30 dakika stirmiistiir.

Veri Analizi

Goriismelerden elde edilen dokiimanlari her iki arastirmaci bagimsiz olarak kodlamistir. Veri
doygunluguna ulagildig1 diisiiniildiigiinde goriismelere son verilmistir. Analiz siirecinde katilimeilarin her bir
arastirma sorusuna verdikleri yanitlar {izerinde tiimdengelimci bir yol izlenmis, kodlama siirecinde Saldana
(2013) tarafindan o6nerilen betimsel ve nvivo kodlama kullanilmistir. Arastimacilar yaptiklar: 6n kodlamadan
sonra bireysel olarak yeniden kodlama islemi yapmis ve daha sonra son kodlamalar karsilastirilmistir.
Kodlayicilar aras1 uzlagma igin bir tablo hazirlanmig ve Cohen’s kappa formiilii [Kappa= Pr(a)-Pr(e)/1-Pr(e)]
(Cohen, 1960) hesaplanmistir. Ulagilan .90 degeri, McHugh’a (2012) gore uzlasmin giiclii oldugunu
gostermektedir. Katilimcilarin isimleri gizli tutulmus ve her birine K1, K2...K15 biciminde kod verilmistir.
Bulgularin sunumunda katilimcilarin dogrudan goriislerine yer verilmistir.

Miles vd., (2014), nitel aragtirmalarin gecerligi ve gilivenirliginin saglanmasi i¢in arastirmacilara bazi
Oneriler sunmaktadir. Bu kapsamda nitel aragtirmanin dogasina uygun kavramlarla ifade etmek gerekirse
arastirmanin teyit edilebilirligi i¢in arastirma modeli, veri toplama araglari, verilerin toplanmasi, analizi ve
nasil diizenlendigi ayrintili bir sekilde agiklanmistir. Denetlenebilirlik i¢in veriler, arastirma sorularina uygun
olarak ilgili katilmcilardan uygun zamanlarda toplanmistir. Katilimcilarm belirlenmesinde arastirmanin
amacina uygun olarak igverenlerin deneyimi dikkate alinmistir. Ayrica kodlayicilar aras1 uyum kontrolleri
yapilmistir. Arastirmanin inandiricilign igin veri toplama siirecinde veri kaybmin oniine gegmeye dikkat
edilmistir. Bu kapsamda goriismeler boyunca izin veren igverenlerle ses kaydi alinmis ve arastirmaci tarafindan
notlar olusturulmustur. Aktarilabilirlik i¢cin bulgular katilimcilarin dogrudan ifadeleri ile sunulmustur.
Aragtirmaya katilanlarin 6zellikleri bagka galigmalarla karsilagtirmalara izin verecek sekilde yeterince ayrintili
olarak aciklanmistir. Inandiricilik kapsaminda ise katilimei teyidi alinmustir. Isverenlerden bazilarina yazili
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formlar génderilerek cevaplar teyit etmeleri saglanmistir. Bunun yaninda bulgularin kendi i¢inde tutarliginin
saglanmasina dikkat edilmistir.

BULGULAR

Isveren goriislerinin analizi sonucunda; egitimin basinda izlenen siireg, 6grencilerde gdzlenen sorunlar,
diizenlemenin isletmelere ve Ogrencilere yansimalari, ¢iraklik egitiminin gelistirilmesi igin Oneriler
kategorilerinde bulgular elde edilmistir. Ilk olarak &grencilerin ise baglamas: sirasinda istenen belgeler ve
yapilan uygulamalar incelendiginde 6grenci kendisinden istenen sdzlesme, adli sicil kaydi, saglik raporu,
ikametgah, niifus kayit 6rmegi gibi resmi evraklar1 tamamladiktan sonra koordinatdr 6gretmen ile birlikte
isletmeye giderek ise baslamaktadir. Isverenler dncelikle dgrencilere is yerini tanittiklarini belirtmis ve
ardindan onlar1 uygun ise yerlestirdiklerini ve yapacagi isin 6zelligine gore is giivenligi egitimi verdiklerini
ifade etmislerdir. Isverenlerin tamami kurumlarindaki is giivenligi uzmanlari aracilifiyla grencilere egitimler
verdirmektedir. Ogrenciler bu egitimler sonrasinda kendisine verilen is giivenligi ekipmanlari ile usta
ogreticiler kontroliinde ise baslamaktadir. K1: “... Okul yonetimiyle goriisiip sézlesme ve saglik raporunu alip
ise baslatiriz. Once biiro ortaminda is akisi bilgileri verilerek, uyum saglamasina yardimer oluyoruz... Is
saghigi ve giivenligi egitimi veriyoruz. Yapacaklari igse uygun koruyucu ekipmanlar: tedarik ediyoruz...”, K2:
“..Is giivenligi firmamiz egitim veriyor. Gerekli ekipmanlari veriyoruz. Santiye isimiz olmadigi icin siirekli i¢
mekanda ve siirekli ustalarimiz gézetiminde ¢alistyorlar.” ve K3’iin: “...Oncelikle firmada malzemeleri ve
sektorii tammast adina iki hafta hicbir is yaptirmiyoruz. Bu iki haftalik siireci gézlemci olarak geciriyor.
Takiben malzemeler tamtilarak sahaya inmeye baglaniyor.” ifadelerinde Ogrencilerin ise baslamasi ve ig
giivenligi konusunda isletmelerin izledigi slire¢ goriilmektedir. Katilimcilardan K7 is gilivenligine verdikleri
Oonemi sOyle agiklamistir: “... is giivenligi ile alakali malzemeler teslim edilip is yeri tamitimi yapiliyor ...
istasyonlar ve ustalar hakkinda bilgi verilip egitime baslaniyor... Kendi personelimize ne yapiyorsak ayni
olanaklar: égrencilere de sunmaya gayret ediyoruz. Is ayakkabisi, baret vs. tiim koruyucu ekipmanlart temin
ediyoruz.” Yaptiklart isi riskli olarak tanimlayan K10’un asagidaki ifadesinde de is giivenligine 6nem
verdikleri ve 6grencinin iyi yetismesini hedefledikleri goriilmektedir:

“..Is giivenligi uzmammuz egitim veriyor. Koruyucu ekipmanlart veriyoruz. Isimizin risk seviyesi yiiksek
oldugu i¢in 6grenci stirekli usta gozetiminde ¢alistyor. Genelde ilk yil basit isler ve gozlem ile geciyor daha
sonra yavas yavas diger isleri yaptirtyoruz. Dért yilin sonunda ogrencinin isi yapan degil igi giivenli
yapabilen usta olmasini hedefliyoruz.”

Isverenlerin mesleki egitime devam eden ogrencilerle ilgili isletmelerde karsilastigi sorunlar;
devamsizlik, igse gec gelme, isi begenmeme, diisiikk motivasyon, etik sorunlar, 6grencilerin ig giivenligine dikkat
etmemeleri bi¢cimindedir. Ulagsilan kodlar Tablo 3’te sunulmustur.

Tablo 3

Isverenlerin Ogrencilerde Gozlemledikleri Sorunlara Iliskin Goriisler

Kodlar Katilimcilar

Devamsizlik, K4, K6, K8, K10, K11

Ise gec gelme, K1, K3, K7, K10, K12, K13

Isi begenmeme, K2, K3, K5, K6, K7, K8, K10, K12
Diisiik motivasyon, K2, K4, K8, K12, K15

Etik sorunlar, K1, K2, K8, K12

Is giivenligine dikkat etmemeleri. K5, K10

Isverenlerin 6grencilerde gozlemledigi sorunlarin basinda isi begenmeme gelmektedir. K8: ... Gelen
ogrencilerin %901 iy begenmeme nedeniyle ise devam etmiyor... genelde is begenmiyorlar... Sene basinda
yedi ogrenci ile basladik. Su an bir 6grencimiz ¢alisiyor. Digerleri birakti maalesef...”, K10: “... Cok sik
isletme degistiren 6grenciler oluyor...” ve K5’in “... Bir ogrenci ¢alistiriyorum, bir 6grenci talebim daha var
ama 6grenci bulamiyoruz...” ifadesiyle bu soruna dikkat ¢ekmistir. Bu sorunla iligkili olarak devamsizlik ve
ise ge¢ gelmenin de ogrenciler arasinda gozlendigi ifade edilmistir. K6: “... Ogrenciler zaman zaman
devamsizlik yapabiliyorlar. Koordinator ogretmene bilgi veriliyor. Uyarilar yapuiyor. Siireyi asan
ogrencilerin ilisigi kesiliyor.” K1: “... Sabah mesai saatlerine uymada bazen sorunlar olmaktadir...”. K4in
su ifadesinde de devamsizligin yaninda Ogrencilerin genel anlamda motivasyonlarmin diisiik ve meslege
yonelik ilgisizlik ve isteksizlik oldugu diisliniilmektedir: “... Zaman zaman devamsiziik oluyor... Meslege
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yonelik ilgisizlik oluyor. Farkindaligi eksik. Amag ve ideal eksikligi var. Ne yapacaklarim bilmiyorlar. Sanki
aile zoruyla geliyorlar.” K4: ... Isi gercekten dgrenmek isteyen gayretli 6grenci bulmakta zorlaniyoruz...” .
Bunlarin yaninda bazi etik dis1 davranislar da birkag katilime tarafindan dile getirilmistir. Buna 6rnek olarak
KS8: “Bazen lirsizlik, lakayt davranislar, saygisizlik ve sorumsuzluk gibi sorunlarla karsilagilabiliyor...” ve
K12'nin “Ogrencilerde is ahlaki yok. Aile tolerans: yiiksek. Telefonu ellerinden birakmiyorlar, ¢ok vakit
gegiriyorlar. Yalan konusma ¢ok, dogruluk yok. Telefon, sosyal medya mesguliyeti ¢ok, bedavadan para

kazanma istegi var...” ifadeleri verilebilir.

Yapilan diizenlemenin isletmelere ve Ogrencilere yansimalar1 konusunda ulasilan kodlar Tablo 4’te
verilmistir.

Tablo 4

Diizenlemenin Isletmelere ve Ogrencilere Yansimasina Iliskin Goriisler

Kategori Kod Katihmcilar
Isletmelere Cirak sikintisi ¢oziildii. K1, K2, K3, K5, K9, K10, K11, K12, K13, K15
yansimasi Devlet katkisinin etkisi olumlu oldu. K1, K2, K4, K6, K7, K8, K9, K10, K12
Geri 6demede sikintilar mevcut. K6, K9, K10
Ogrencilere Istihdam sanslar1 artt1. K1, K2, K3, K4, K5, K9, K10, K11, K12, K13, K15
yansimasi Pratige dayali beceri kazanim K1, K2, K3, K5, K6, K7, K10, K11, K12, K13
saglandi.

Yukaridaki tabloda goriildiigii tizere igverenler genelde devlet katkisi ile ilgili diizenlemeyi olumlu
bulduklarini ifade etmis, diizenlemenin ¢irak sikintisina ¢éziim oldugunu belirtmislerdir. K1: “... Ara eleman
stkintisini ¢ozerek ileriye umutla bakilmasin saglamaktadir.”, K2: “... Eleman konusunda olmasi gereken
yapildi. Cirak konusunda ¢ok sikintimiz vard.”, K12: “Projeyle eleman stkintist azaldy...”, K10: “... Devlet
katkist ¢ok faydalr oldu. Eleman sikintimiz ¢oziildii... ”, K13: “... ara eleman ihtiyacim karsilagmakta faydali
oldugunu diisiiniiyorum. Yetismis eleman agigini kapatiyor...”, ve K3’lin “... Bu konu igin en hassas ve de en
¢oziimcti noktasidir. Gelecege dair is¢i bulma sorunu kagimilmazken bu sayede kiiciik yasta, mesleki
donamimlarini almis kalifiye ustalarin yetisiyor olmast iilkemiz adina gelecekte umut vadediyor.” ifadelerinde
katilimcilarin yapilan diizenleme ile ¢irak bulma konusunda yasadiklar1 sorunun ¢6ziildiigii dile getirilmistir.
Benzer sekilde K9 da siireci yararhi buldugunu ifade etmis ve isverenlerin Ogrenci yetistirmedeki
sorumlulugunu yerine getirerek meslek egitiminin gelecegine yonelik olumlu izlenimlerini s6yle paylasmistir:
“... Deviet katkistmin faydast oldu. Eleman sikintis1 yasamiyoruz. Biz de elemanlart isi ¢ok iyi bir sekilde
yapabilecek sekilde yetistirirsek bu konuda sorun kalmayacak...”. Bununla birlikte devlet katkisinin geri
O6denmesinde sikintilar yasandigi baz1 katilimcilar tarafindan ifade edilmistir. Bu durumu K6: “... Katkr pay
isletmeler icin faydali fakat geri odeme sistemlerinde sikintilar mevcut...” ve K9: “... Devlet katkisinda zaman
zaman sorunlar ¢ikiyor...” bigiminde agiklamislardir. Yapilan diizenlemenin 6grencilere yansimasina iligkin
K1: “...Mezun olduktan sonra %90 istihdam olacagim diisiiniiyorum.” ve K10’un: “...Kendini iyi yetistiren
ogrencinin bizde olmasa bile baska firmalarda is bulacagimi, a¢ikta kalmayacagini diisiiniiyorum. Ciinkii
ortami, malzemeyi isi bilmeyen elamana o6gretmek aylarimizi alyyor.” ifadelerinde 6grencilerin istihdam
sanslarmin arttigi vurgusu yapilmistir. Katilimeilardan K3 ise 6grencilerin is bulmanin yaninda igveren
olabileceklerini diisiinmektedir, K3: “...Bu 6grenciler geng yasta aldigi bilgi ve beceri yeteneklerini sektorde
gayet rahat ispatlayabilecekleri ve sektorde ¢ok rahat is bulacaklar kamisindayim. Hayata kiiciik yasta atilan
bu égrenciler sadece istihdam arayan degil istihdam saglayan bireyler olacaklardir.” Ogrencilerin isbasinda
yetismeleri konusunda ise K7: “... Gelecegin ustalart ancak boyle yetisir. Daha donanmimli ve girisken
olduklarm diigiiniiyorum.” ve K15: “Proje bence ¢ok faydali oluyor, meslek sahibi oluyorlar, sanat
ogreniyorlar...” ifadelerinde diigiincelerini agiklamiglardir.

Arastirmada isverenlerin siirecin iyilestirilmesi konusunda oOnerileri kapsaminda elde edilen kodlar
Tablo 5’te verilmigtir. Buna gdre siirecin iyilestirilmesi igin ortaya ¢ikan kodlar sunlardir; isyerinde teknik ve
temel egitimleri verme, pratige fazla zaman ayirma, is ahlaki ve etik egitimi verilmesi, okulda teorik
eksikliklerin giderilmesi, meslegin 6neminin kavratilmasi, okul-sanayi isbirligini giiglendirme, geri 6demede
yasanan sorunlarin giderilmesi ve i yerinde rotasyon yapmadir.
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Tablo 5

Isverenlerin Ciraklik Egitimin Iyilestirilmesine Iliskin Onerileri

Kodlar Katilimcilar

1§yerinde teknik ve temel egitimleri verme, K1, K3, K6, K7, K8, K9, K10, K13, K15
Pratige fazla zaman ayirma, K1, K2, K4, K5, K6, K7, K10, K11, K12, K15
Is ahlak1 ve etik egitimi verilmesi, K3, K6, K8, K14

Okulda teorik eksikliklerin giderilmesi, K2, K3, K5, K6, K7, K10, K11

Meslegin 6neminin kavratilmast, K3, K4, K8, K9, K10, K11, K14

Okul-sanayi isbirligini gliglendirme (Teknik geziler, K2, K4, K7,K8, K11
projeler, vs.)

Geri 6demede yasanan sorunlarin giderilmesi, K6, K9, K10

Is yerinde rotasyon yapma. K6

Katilimcilar igletmelerde pratige daha ¢ok zaman ayirilmasini, isyerinde teknik ve temel egitimlerin
verilmesini dnermislerdir. Bu diisiinceyi K1: “...Isin siirdiiriilebilirligi icin oncelikle usta 6greticiler yaninda
gerekli bilgiler verilerek zamanla pratik iglerde de firsat verilmesi, isle ilgili gelismelerin bilgilerin zamaninda
verilmesi gerekir.”, K2: “...Ogrencilere imkan vererek uygulamay birebir usta gézetiminde yapmaliyiz...”,
K5 “...Her firsatta pratik yapmalarina imkan saglamaliyiz... Is yerindeki stajda égrenilen bilgiler sorgulanip
durum tespiti yaptimali.”, K6: “...Gelen 6grencilerin alan bilgileri biraz daha artiriimali.” ve K7 nin:
“...Ogrencileri giin doldurmak ya da pasif degerlendirmekten ziyade daha aktif roller edinmelerini saglamak,
sartlart agirlastirmadan boliimii ile alakali bilmesi 6grenmesi gereken iy ve konularda isletmeler olarak
lizerimize diisen gorevleri yapmamiz lazim...” ifadelerinde gormek miimkiindiir. Bu katilimecilar gibi
isletmelerde &grencinin nitelikli bir bicimde yetismesi konusunda K10’un: “... Isi, alani, malzemeleri iyice
tamitmalyiz. Bol miktarda uygulama yaptirmaliyiz. Siire sonunda isi tek basina yapabilecek sekilde 6grenciyi
yetistirmeliyiz.” ifadesi de dikkat ¢ekicidir. Bunun yaninda okulda teorik eksikliklerin giderilmesi onerisi K2:
“...Okullarda matematik bilgisi ve elektrik formiillerinin 6gretilmesini bekliyoruz...”, K11: “... Okullarda da
isletmelerde 6gretemedigimiz, veremedigimiz teorik kisimlarin daha kalici 6gretilmesini isterim...” ve K7’nin
“...Kendimde bir meslek lisesi mezunu olarak diyebilirim ki gorsel agirlikli teorik egitimler daha basarili olur.
Derslerde anlatilan teorik bilgiler konu ile alakali video gibi materyallerle desteklemek uygun olur...”
ifadelerinde goriilmektedir. K3’{in teorik iceriklerle birlikte okullardan 6grencinin genel is ahlaki konusunda
da egitim vermesini bekledigini su ifade de gormek miimkiindiir: “... Okullardan 6grencinin egitimi tizerinde
durmasim bekleriz. Isyerinde gerek isverene gerekse arkadaslarina karsi tavir, tutum ve davraniglarini
yaklagimlarini saygi ¢ergevesinde tutabilen 6grenci yetistirmesini bekliyoruz.”. K3 ayrica meslegin 6neminin
kavratilmasi gerektigini diisiinmektedir: “...Bize diisen gérev onlara giiven verebilmek ve onlara giivenmek.
Yaptigimiz isi sevdirmek ve onlara basarii birer bireyler olmalart igin teknik ve temel egitimler
verebilmektir...” K3 sorumlulugu isletmeler icin ifade ederken K11: “...Ogrencilerin meslegin onemi
hakkinda rehberlik yapilmali...” ve K8’in “...Egitim camiamizdan beklentimiz ¢ocuklara ahlaki degerleri cok
iyi bir sekilde anlatmalart ve meslegin altin bir bilezik oldugunun bilincine varmalarini saglamalaridir...”
diisiincesinde de gorildiigii tlizere is ahlaki ve meslegi sevdirme okullarin sorumluluklar1 arasinda
degerlendirilmistir.

Geri 6demede yasanan sorunlarin giderilmesi de oneriler arasindadir. Isverenlerden bir kismi igletmenin
aradan cikarilarak devletin sagladigi ddemenin dogrudan 6grenciye yapilmasim onermislerdir: “... Devlet
katkisinda zaman zaman sorunlar ¢ikiyor. Odemenin ¢iragin hesabina yatirihp isletmenin aradan ¢ikarilmasi
gerekir.” (K9). Bu konuda K6 ise “...Geri 6deme bilgileri ayrintili olarak sisteme girilmeli. Firmalarin maas
gtinleri farkli olmasi sebebiyle dekont teslimi i¢in simirly siire getirilmesini dogru bulmuyoruz.” ifadesi ile
sistemdeki bilgilerin agiklayici olmasma vurgu yapmustir. Bir baska sunulan oneri okullar ile isletmeler
arasinda igbirliginin artirilmasi seklindedir. Bu oOneriyi K4: “...Ziyaretler, goriismeler sik sik yapilmali.
Yaptigimiz protokol kapsaminda bir okulumuza Pano Atélyesi kurduk. Isletmeler okullar: benimsemeli ve
maddi manevi her tiirlii destek olmalidir.”, K2: “... Okul- isyeri iliskileri siki tutulmalr 6grenciler sik sik kontrol
edilmeli. Bilgi ve beceri seviyelerine bakilmali.”, K7: “... Okullardan isletmelere belirli programlar
cercevesinde geziler ziyaretler diizenlenmelidir. Teorikte ogretilenlerin sahada ¢ok da farklh olmadigini ve
ogrencilerdeki bu bizim ne isimize yarayacak onyargisini yenmek gerektigini diigiiniiyorum.” ve K11’in *
okul sanayi isbirligi ¢ok onemli... mesleki alanlarda isbirlikleri artirilmali, projeler birlikte yiiriitiilmeli,
ziyaretler artirdmali, tekik geziler sikilastirdmali, ogrenciler sanayiyi daha yakindan tammali...”
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agiklamalarinda gérmek miimkiindiir. Isbirliginin artmasima yonelik bu 6nerilerin yaninda K13, “... mesleki
ve teknik liselerin daha cazip hale getirilmesi igin bazi meslek fuarlari yapilabilir...” onerisinde bulunmugtur.
Son olarak igyerinde rotasyon onerisi de bir katilimci (K6) tarafindan su sekilde oneri olarak sunulmustur:
“.s cesidi nedeniyle dgrencilere belirli zamanlarda rotasyon yaptirarak daha fazla bilgi ve beceriye
ulagmalarimi saglamalyiz...”

TARTISMA, SONUC VE ONERILER

3308 Sayil1 Mesleki Egitim Kanunu’nda 2021 yilinin Aralik aymda mesleki egitim merkezlerine yonelik
yapilan diizenlemeye iliskin igveren goriislerinin arastirildig: bu ¢alismada; diizenleme sonrasi siiregle ilgili,
ogrencilerle ilgili, diizenlemenin etkileri ve siirecin iyilestirilmesi ile ilgili baz1 sonuglar elde edilmistir.
Isletmelerdeki dgrenci sayilarinin sadece bir isletme diginda bir ile dort arasinda degistigi goriilmektedir.
Verilen destege ragmen dgrenci sayilarnin az olmasi dikkat gekicidir. Igverenler talepleri olmasina ragmen
ogrenci bulamadiklarini, sene basinda yeterli say1 ile baglayip siire¢ iginde Ogrenci sayisinin azaldigini
belirtmislerdir. Ogrencilerin siireg iginde isletmeyi birakmalarinin arkasinda 6grenciden kaynaklanan sebepler
olabilecegi gibi, isin yapisindan kaynaklanan sebepler ile is giivenligi ya da isletmede karsilagtiklar olumsuz
tavir ve durumlardan kaynakli sebepler de s6z konusu olabilir. Bu agidan ogrencilerin boliim tercihinde
bulunurken mesleki rehberligin yapilmasi dnemlidir. Bu anlamda okullardan, kariyer rehberligi ile ¢iraklik
egitimi de dahil olmak {izere farkli mesleki yollar1 tercih etme hakkinda etkili rehberlik sunmasi
beklenmektedir (OECD, 2018). Benzer bir ¢alismada da mesleki egitim almay1 gercek anlamda hedefleyen
Ogrencilerin mesleki egitim merkezlerine kaydolmasi ile alman egitimin faydali olabilecegi ve nitelikli
isgiicliniin yetisebilecegi ifade edilmis, kayit sirasinda 6grencilerin potansiyelleri ve mesleklerin ¢alisma
sartlarina yonelik bilgilendirmelerin yapilmasmin énemi vurgulanmigtir (Ozkan & Goktiirk, 2023). Diger
taraftan igletme sahipleri ve 6grencinin egitiminden sorumlu olan usta dgreticilere egitim siirecinde dikkat
edilecek hususlar konusunda egitimler verilebilir. Her isletme, isbasinda egitim verme konusunda yeterlilige
sahip olmayabilir (OECD, 2018). Bu ac¢idan staj i¢in kurum ve isletmelerin belirlenmesinde okullarin roliiniin
onemli oldugu sdylenebilir. Ayrica 6grencilerin magdur olmamasi i¢in koordinatér 6gretmenlerin bu siiregte
gozlemleri ve ydnlendirmeleri de &nemlidir. Ogrencilerin ise baslama siirecinde resmi evraklarin
tamamlanmas1 ile oryantasyon siireci baslamakta, Ogrencinin isi ve isletmeyi yakindan tanimasi
saglanmaktadir. Isverenler is giivenligi konusuna ayrica énem verdiklerini, bu konuda ihtiyag duyulan
ekipmanlan tedarik ettiklerini ve 6grencilere is glivenligi egitimi verildigini belirtmislerdir.

Calismada ulagilan diger bir sonuca gore isverenlerin Ogrencilerde gozlemledikleri sorunlar;
devamsizlik, ise ge¢ gelme, isi begenmeme, diisiik motivasyon, etik sorunlar, 6grencilerin is glivenligine dikkat
etmemeleridir. Bu sonuca benzer olarak Ozkan ve Goktiirk’iin (2023) ¢aligmasinda da ogrencilerin
devamsizlik sorunu oldugu, kaydolduklar1 programlar terk etme egilimlerinin yiiksek oldugu, bir hedeflerinin
olmadig, isteksiz olduklar ve ¢esitli disiplin sorunlarmin 6grenci profili ile ilgili sorunlar arasinda oldugu
belirlenmistir. Ozellikle 6grencilerin verilen isleri begenmemeleri sebebi ile isteksiz olduklar isverenler
tarafindan dile getirilmistir. Bunun sebebi 6grencinin isletmede uygun bir boliime yerlestirilmemesi
olabilecegi gibi dgrencinin boliim secerken yanlis tercihte bulunmasi da olabilir. Boyle bir durumda igletme
ve koordinator 6gretmen 6grencinin ilgi ve yetenegi dogrultusunda farkl bir boliime yerlesmesini saglayabilir.
Kablay (2021) da 6grencilerin beklentilerinin ve sahip olduklar1 beceri ve yeteneklerin dikkate alinmasi
gerektigini vurgulamistir. Bu durumun diger bir sebebi ise orgiin egitimde devamsizlik sorunlari olan
ogrencilerin mesleki egitim merkezi programlarina yonelmesi olabilir. Bu durumun 6niine gegmede MEB
tarafindan 6grenciler igin yasal siiregler daha sik1 bir bigimde uygulamaya konulabilir. Ogrencilerde gézlenen
bu sorunlar ¢iraklik egitimi siirecinde iizerinde durulmasi gereken énemli sorunlardir. Ozellikle is disiplini ve
meslek etiginin, egitim siirecinde kazandirilmas1 gerekmektedir. Nitekim tarihimize bakildiginda bireylerin
meslek sahibi olmalarini saglayan, meslegini icra ederken ahlaki ilkeleri benimsemelerini énemseyen, bu
ilkelere uymayanlara para cezasi, meslekten ¢ikarma gibi agir cezalar verilen bir Ahilik teskilat1 bulunmaktadir
(MEB, 2019). Gegmisteki ¢irak, kalfa, usta yetistirme siireci gerek igverenler gerek 6grenciler i¢in bu anlamda
ornek teskil etmektedir. Ulasilan bu sorunlarin bir baska sebebi 6grencilerin ¢iraklik egitimine yodnelik
farkindalik eksikligi de olabilir. Ogrencilerin ve ailelerin, ¢iraklik egitiminin gercekte neler sunabilecegi
konusunda genellikle zay1f bir anlayisa sahip oldugu uluslararas: diizeyde dile getirilmektedir (OECD, 2018).
Ozkan ve Goktiirk’{in (2023) ulastigi sonuglara gére de sosyo ekonomik durumlari sebebi ile sunulan iicret
icin kayit yaptiran ve yanlis yonlendirme ile mesleki egitim merkezlerine gegen 6grenciler bulunmaktadir.
Diger taraftan igverenler tarafindan belirtilen bu sorunlar calisma kosullarinin cesitli olumsuzluklar
barindirmasindan da kaynaklanabilir. Tozun (2019) caligmasinda &grencilerin ¢aligma hayatinda
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zorlanmalarinda, igverenlerin ve calisma kosullariin etkisi oldugu ifade edilmistir. Durna ve Mermer’in
(2024) calismasinda da okul yoneticileri, staj yerlerinin yetersizligine ve usta dgreticilerin beceri egitimi
vermede yeterli olmadiklarina vurgu yapmistir. Mesleki Teknik Anadolu Liseleri ve Cok Programli Anadolu
Lisesi’'nde 12. smifta 6grenim goren ve muhasebe alaninda staj yapan dgrencileri kapsayan bir aragtirmada
katilimcilardan bir kisminin gittikleri isletmelerde kendilerine muhasebe alani diginda birtakim igler verildigi
ve Ogrencilerin bu durumdan memnun olmadiklar1 goriilmistiir (Karkacier & Orakgi, 2021). Calisan
cocuklarm saglik sorunlarini arastiran bir ¢alismada da anksiyete ve depresyonun en sik goriilen psikolojik
saglik sorunlar1 oldugu belirlenmistir. Uzun ¢alisma saatleri, sosyal destegin diisiilk olmasi, izin hakkindan
yararlanamama, isyerinde siddet gorme ile psikolojik saglik sorunlar1 arasinda yiiksek bir iliski saptanmistir
(Kdseoglu Ornek, 2017).

Isverenlerin dgrencilerde gdzlemledikleri bir baska sorun isgiivenligine yeterli diizeyde dikkat
etmemeleridir. Isverenler bunu bir sorun olarak belirtseler de isyerinde tiim gilivenlik oOnlemlerinin
alinmasindan ve biitiin 6grencilerin farkindalik sahibi olmasindan sorumludurlar. Is giivenligi ise baslama
stirecinde verilen egitimle siirli kalmamali hem teorik olarak hem de uygulamada gerekli hassasiyetin
kazandirilmasi i¢in siirekli farkindalik yaratilmalidir. Konuyla ilgili bir ¢alismada 6grencilerin %71.4’{iniin
alt1 aylik siirede en az bir defa ig kazasi gecirdigi belirlenmistir (Geger & Caglayan, 2004). Mesleki egitim
merkezlerinde yiiriitiilen bir ¢calismada da is kazasi sikliginin %18,9 oldugu ve bu kazalarin en ¢ok makine,
metal ve ahsap teknolojilerinde oldugu ortaya ¢ikmistir (Dogan vd., 2018). Literatiirdeki bu bulgularin yani
sira medyaya yanstyan haberlerde goriildiigii {izere Istanbul’da staj yaptig1 fabrikada makineye sikisan ve vefat
eden 14 yasindaki 6grenci (Habertiirk, 2024), Kiitahya’da staj yaptig1 mobilya atdlyesinde bloklarin devrilmesi
ile vefat eden 16 yasindaki 6grenci (NTV, 2024a), yine Antalya’da viicudunun %80’1 yanan ve 15 ameliyat
geciren stajer 6grencinin (NTV, 2024b) olmas: stajerlerin egitim siirecinde isverenlere diisen sorumlulugun
biiyiikliigiinii ve isgiivenligine dikkat edilmesinin 6nemini gostermektedir.

Aragtirmada ulasilan bir bagka sonuca gore igverenler yapilan diizenlemeler neticesinde eskisi gibi ¢girak
bulma sikintis1 yasamadiklarmi ve devlet katkisinin olumlu oldugunu diisiinmektedir. Ulkemizde meslege
uygun nitelikli eleman bulamama sorunu isgiicli piyasalarinda en 6nemli sorunlardan birisi olarak kabul
edilmektedir (Egitim Reformu Girisimi [ERG], 2012). Ornegin mobilya sektdriinde yapilan bir arasgtirmada
mesleki egitim merkezleri de dahil olmak {izere sektére Ogrenci yetistiren kurumlarda 2010-2014 yillan
arasinda 0grenci sayisinin yar1 yartya diistiigii saptanmistir (Bal vd., 2019). Yapilan diizenlemenin bu sorunun
giderilmesine olumlu etki ettigi soylenebilir. Bununla birlikte aragtirmada ulagilan diger bulgulardan biri olan
siire¢ icinde Ogrenci sayisinin azalmasi sorununun bu sonugla birlikte degerlendirilmesi ve bu azalmanin
sebeplerine odaklanilmasi gerekmektedir. Bu temada ortaya ¢ikan bir bagka goriis 6deme sisteminde sorunlar
olmasidir. Devletin sundugu katki olumlu bi¢cimde degerlendirilmekle birlikte geri 6deme konusunda sorun
oldugunu diisiinen katilimcilar bulunmaktadir. Okul yoneticilerinin goriislerinin incelendigi bir ¢aligma
sonucunda da meslek liselerinde stajer dgrencilere isletmelerin yaptigi 6demenin geciktirilmesi sorunlar
arasinda gosterilmistir (Kurt & Erden, 2023). Durna ve Mermer (2024) ise okul yoneticilerinin; isletmelerin
devlet desteginden faydalanmaya odaklandigimi, iicretlerin Ogrencilere iletilmesinde sorunlar oldugunu
diistindiiklerini ortaya koymustur.

Diizenlemenin 6grencilere yansimast ile ilgili olarak igverenler, gerek beceri kazanma gerek istthdam
sanslarinin artacagmi vurgulayarak olumlu bir bigimde degerlendirmislerdir. Isverenlerin tamamina yakini
kendisini hem teoride hem de pratikte iyi yetistiren elemanin igsiz kalmayacagim diistinmektedir. Kisaca
igverenler tarafindan, yapilan diizenlemenin hem kendileri hem de ogrenciler i¢in faydali gorildigi
belirlenmistir. Nitekim ¢iraklik egitimini yayginlastirmada en 6nemli noktanin, igverenlerin ve ¢iraklarin
katlandig1 maliyet ve faydalar arasindaki dengeyi dogru kurmaktan gectigi belirtilmektedir (OECD, 2018). Bu
dogrultuda diizenlemenin belirtilen dengeyi kurmaya yardimci oldugu sdylenebilir. Kuczera’nin (2017b) da
vurguladig iizere iyi tasarlanmig ¢iraklik sistemleri; 0grenciler igin caziptir, igverenler i¢in deger yaratir ve
diger taraftan ekonomik biiyiimeyi destekler niteliktedir. Isverenlerin, diizenlemenin olumlu yansimalarina
yonelik goriislerine benzer olarak okul yoneticileri ile yapilan arastirmalarda da i yerinde uygulamali egitim
ve devlet destegi faydali bulunmus (Kazdal & Tuna, 2023), okul yoneticilerinin mesleki egitim merkezlerinin
mesleki egitim kapsaminda 6nemli bir yeri oldugunu, istihdami desteklediklerini diisiindiikleri goriilmiistiir
(Durna & Mermer, 2024). Ozkan ve Goktiirk’iin (2023) ¢alismasinda ise dgrencilerin isbasinda ve erken yasta
egitim almalar1 olumlu sonuglar arasinda gosterilmekle birlikte merkezi egitim merkezi programlarinin
amacina hizmet etmedigi, nitelikten ziyade nicelige dnem verildigi belirtilmistir.

Arastirmada son olarak siirecin iyilestirilmesi i¢in igverenlerin birtakim 6neriler sundugu belirlenmistir.
Bu acidan isverenler igletmelerin ve okullarin sorumluluklara dikkat cekmislerdir. Isletme temelinde teknik
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ve temel egitimlerin verilmesi gerektigi dnerisi 6ne ¢ikmaktadir. Ogrencilerin; isi, is ortamini, malzemeleri
tanima stireci ve ardindan uygulama siireci bagladiktan sonra isi tek bagina yapabilecek duruma gelip mezun
olana kadar takip edilmesi gerektigi vurgulanmustir. Ogrencinin seviyesi, dgrenme hizi, dgrenilecek konular
gibi durumlar g6z oniine alinarak siirecin planlanmasi ve plana uygun egitimin verilmesi gerektigi ifade
edilmistir. Bu siirecte 6grencinin sorun tespit etme ve ¢dzme kabiliyetinin gelismesi i¢in uygulamaya agirlik
verilmesi gerektigi vurgulanmistir. Kis’in (2016) vurguladigi {izere stajyerlerin isyerinde ne yapacaklarini
dikkatli bir sekilde organize etmek ve etkili 6grenme sartlar1 sunmak 6grenci ve isletmelere yiiksek faydalar
saglayacaktir. Benzer sekilde Karkacier ve Orakei (2021) da beceri egitiminin etkililiginin, igyerinin sundugu
ogrenme kosullari ile orantili oldugunu vurgulamistir. Isyerlerinde gerekli 6grenme kosullari saglandiginda
ancak ve ancak teorik bilgi ile pratik bilginin bir araya gelebilecegi ve mesleki becerilerin edinilebilecegi
belirtilmistir. Okul temelinde de teorik eksikliklerin giderilmesi, mesleklerin 6nemi, is ahlaki konularinda daha
cok calisma yapilmasi gerektigi belirtilmistir. Okullardan isletmelere yonelik teknik gezilerin artirilmasinin,
ortak projeler yiiriitiilmesinin 6nemi vurgulanmistir. Bu bulguya benzer bicimde meslek liseleri ile isgiicii
piyasasi arasindaki igbirliginin 6nemi literatiirde siklikla dile getirilen bir husustur (ERG, 2012; Giir-Erdogan
vd., 2020; Giizen & Erbas, 2023; Ozer & Suna, 2020; Ulus vd., 2015). Bu isbirligi, degisimin hizl yasandigi
glinimiizde daha elzem hale gelmektedir. Geri 6deme konusunda yasanan sorunlarin giderilmesi de bazi
katilimcilar tarafindan oneri olarak sunulmustur. isverenlerin sunduklar1 bu énerilerden farkli olarak Durna ve
Mermer’in  (2024) c¢aligmasinda okul yoneticileri; mevzuatta diizenlemenin yapilmasini, o6grenci
yonlendirmelerinin dogru yapilmasini, usta 6greticilere egitim verilmesini dnermislerdir.

Sonug olarak igverenlerin, 6grenci sayilarinin siire¢ iginde diigmesi, 6grencilerin tutum ve davraniglari
ile verilen maddi destegin geri ddemesinde yasanan bazi sorunlar ile birlikte diizenleme sonrasi siiregten
memnun olduklar1 goriilmiistiir. Isverenlerin, 6grencilerin iyi yetistirilerek istihdam edilmelerinin hem
ogrenciler hem de kendileri i¢in 6neminin farkinda olduklar1 sGylenebilir. Bu arastirmada sadece isverenlerden
veri toplanmasi bir smirliliktir. Sonraki ¢aligmalarda diizenleme sonrasi siire¢ konusunda 6grencilerin ve
koordinatdr dgretmenlerin goriisleri karsilastirmali olarak incelenerek siire¢ degerlendirilebilinir. Ozellikle is
giivenligi konusunda igverenler tiim gereklilikleri yerine getirdiklerini belirtseler de bu konuda 6grencilerin
goriislerinin aragtirtlmasinin 6nemli oldugu diisiiniilmektedir. Ayrica is giivenligi konusunda isyerinde alman
onlemler izlenmelidir. Is giivenligi ile birlikte dnemli bir diger konu dgrencilerin yetisme siirecinde gocuk
emegi somiiriisiiniin olmamasidir. Bir glin okul, dort giin isletmede bulunmasi gereken 6grencilerin haftasonu
isletmeye cagirilmasi, yetisme amaci tasimayan gorevlerin yiiklenmesi gibi durumlarin olup olmadigi siki bir
bicimde denetlenerek isletmelerin yapilan sozlesmeye ne kadar uyduklart takip edilmelidir. Arastirmada
ulagilan bir bagka sonug¢ dogrultusunda 6grencilerin siire¢ i¢inde isletmeyi birakmalarinin sebepleri sonraki
arastirmalarda ele alinabilir. Bu sorunun nedenleri ve ¢6ziim 6nerilerine yonelik nitel aragtirmalar yapilabilir.
Merkezi egitim merkezi programlarini tercih etmek isteyen 6grencilere mesleki rehberlik yapilmalidir.
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INTRODUCTION

Apprenticeship and other forms of work-based learning are among the education processes attracting
increasing attention in many countries due to their ease of transition from school to work and the benefits they
provide to the economy (OECD, 2018). Findings show that the larger the percentage of people who have
completed at least one internship or apprenticeship as part of their education, the larger a country's income
group distribution becomes (UNESCO, 2021). In this sense, developed countries emphasize apprenticeship
training. For example, Germany has a strong apprenticeship tradition, and approximately one-third of high
school students aged 15-19 receive apprenticeship training (OECD, 2023). In developing countries, including
Tiirkiye, the importance of vocational education and apprenticeship training is increasing (Giinay & Ozer,
2016). As emphasized by the Ministry of National Education (MoNE) in its report titled “The Outlook of
Vocational and Technical Education in Turkey,” in order for Turkey to get out of the middle-income trap it
has been in since the 1970s, to take its place in global competition, and to meet the need for a qualified
workforce, vocational and technical education must be structured according to the expectations of the labor
market and young people must be equipped with knowledge and skills within this framework (MoNE, 2018).
The purpose of vocational and technical education is explained in the same document as follows:

"Vocational and technical education aims to train a competent workforce that possesses national and
international vocational qualifications, professional ethics, and values, and is innovative, entreprencurial,
productive, and contributes to the economy, in cooperation with social and economic sectors. It is aimed to
establish a vocational and technical education system that offers suitable learning opportunities in line with
individuals’ interests, abilities, and dispositions, centers on work and professional ethics, prepares
individuals for employment, is developed according to the needs of economic and social sectors, and is
continuously renewed in cooperation with stakeholders." (MoNE 2018, p. 21)

As emphasized in the report, while vocational and technical education aims to provide vocational skills
aligned with the individuals’ interests and abilities, it also seeks to meet the demand for a qualified workforce
in the labor market. In this way, it is expected that both the qualified employment of young people and the
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demand of the labor market will be met, and multifaceted benefits will emerge for the individual, society,
and the country. Given this importance, vocational and technical education has been an educational
process discussed in our country for many years, and new regulations are shaping the field. The
consistent emphasis on vocational and technical education in national development plans confirms its
importance. The last plan, the 12th Development Plan (2024-2028), highlighted key goals such as
strengthening vocational education, ensuring the supply-demand balance in the labor market, improving
labor force quality, and enhancing cooperation (Strategy and Budget Presidency, 2023). Similarly, the
2023 Vision Document prepared by the Ministry of National Education aimed to improve vocational
and technical education. Accordingly, it envisioned “a dynamic vocational education structure that is
responsive to sectoral needs and continuously updated according to national priorities” (Ozer, 2018). In
this direction, it is seen that the total budget allocated to vocational and technical education and the
budget per student has increased over the years (MoNE, 2018). A study by Kerkez and Gelisli (2024),
which examined changes in vocational and technical education between 2014-2023, reported increases
in the number of schools, classrooms, teachers, and students and the allocated budget.

Vocational training centers play a vital role in the vocational and technical education process.
They are defined as “educational institutions where journeyman and master training and vocational and
technical course programs are implemented” (MoNE, 2018). These institutions aim to train a qualified
workforce by providing training to candidate apprentices, apprentices, journeymen, and masters in
various professions and serve to meet the apprentice needs of tradespeople and craftsmen and train
students as masters by receiving on-the-job training (MoNE, 2019). Vocational training centers were
included in the scope of compulsory education in 2016, under Law No. 6764 “Law on the Amendment
of the Decree Law on the Organization and Duties of the Ministry of National Education and Certain
Laws and Decree Laws”. Students who complete the program can continue to higher education if they
request and complete differential courses and receive a diploma. Students who continue the program
take the journeyman exam at the end of the 11th grade and the master exam at the end of the 12th grade
(MoNE, 2018).

Students who have completed secondary school and are at least 14 years old can enroll in
vocational training centers, and registrations is open year-round. There is a requirement that there be a
master with a “Master Instructor Certificate” in the relevant field at the workplace where the student
will sign the contract. Students take theoretical courses at school one day a week and receive skill
training at the workplace, with which the contract is made for the other four days. At the end of the
process, students receive a master's certificate, a high school diploma, and the opportunity to open a
business (MoNE, 2024a).

In many countries, there are difficulties in providing apprenticeship places for businesses and
encouraging individuals to enter apprenticeship programs. Governments implement financial and non-
financial incentives to encourage both parties (Kuczera, 2017a). In Tiirkiye, notable developments have
occurred in recent years (Ozer, 2020). Among the improvements explicitly made for vocational training
center programs are facilitating vocational training center graduates to obtain a high school diploma,
associating the programs with organized industrial zones, increasing social awareness, and
implementing guaranteed employment and short-term completion programs (Ozer & Suna, 2022).
Finally, improvements continued with the amendment to Vocational Education & Training Law No.
3308. With this amendment in December 2021, the burden on employers in the fee paid to students was
removed, and the wages of journeymen were increased. Students were provided with the opportunity to
receive vocational training in 34 fields and 184 different branches according to their interests and
abilities, as well as insurance against work accidents and occupational diseases, and it was decided that
30% of the net amount of the minimum wage would be paid to 9th, 10th and 11th-grade students
continuing their education, and at least 50% to senior students (MoNE, 2023). These improvements
significantly increased the demand for vocational education. According to the MoNE, before the
amendment to Law No. 3308 on December 25, 2021, the number of apprentices and journeymen in
Tiirkiye was 159,000. Within a year, this number rose to over one million (1,000,033), with female
students accounting for %30 (MoNE, 2022). By November 2023, the number had reached 1,219,395
(MoNE, 2023). According to the latest data, vocational training centers have 511,127 students. More
than two million students have been granted mastership certificates, approximately two million students
have been granted journeyman certificates, and over one million students have been granted master
instructor certificates (MoNE, 2024b).
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With the regulation made in the Vocational Education & Training Law No. 3308, it is seen that
the number of students in vocational training centers has increased. Accordingly, students have shown
interest in vocational training centers after the regulation. It is also important that the regulation has
advantages for businesses in training qualified personnel and providing financial support. The results of
the analysis of apprenticeship systems worldwide show that apprenticeship training will work well if it
is attractive to both apprentices and employers who are at the center of providing effective education
(OECD, 2018). Therefore, this research aims to evaluate recent regulation from the employers'
perspective. Understanding their views can reveal how effectively the regulation is implemented and
whether it addresses the long-standing challenge of finding apprentices.

On the other hand, since apprenticeship training programs introduce individuals to working life
at an early age, protecting apprentices’ rights and ensuring workplace safety are critical. As Aksoy
(2017) stated, childhood is a special period, and in all conditions and situations, children's best interests
must be prioritized. No child should be subjected to neglect, mistreatment, or abuse. In this context, the
study also examined the practices of employers during the apprentices' starting work process and their
work within the scope of occupational safety. In addition, although there are studies in the literature that
examine vocational training centers from different perspectives, there are limited studies that address
the process after the recent legislative regulations. These include studies on the perspectives of school
administrators (Durna & Mermer, 2024; Kazdal & Tuna, 2023) and studies combining the views of
teachers, students, and employers (Ozkan & Goktiirk, 2023). Thus, this study seeks to fill a gap in the
literature by focusing specifically on employers’ perceptions. It is expected to contribute to future policy
development and provide insights into how MoNE’s policies interact with labor markets. In this context,
the research question is as follows:

- What are employers' perception of the regulation introduced by Vocational Education &
Training Law No. 3308 regarding vocational training centers?

METHODOLOGY

Research Design

The study was designed using a basic qualitative research design. This design, which is one of the
qualitative research designs, is based on how people interpret their experiences (Merriam, 2015, p.22). In this
context, the study aims to examine employers' experiences about the implementation process of the Vocational
Training Centers Project, a current development in vocational education, and the reflections of the regulation

on employers.

Participants

The research study group consists of 15 employers of businesses employing vocational training center
students in 2022-2023 in Sivas. The participants consist of 15 employers whose businesses that employed
vocational training center students in the 2022-2023 academic year in the city center of Sivas. Table 1 shows

the characteristics of the participants.

Table 1

Participant Demographic Characteristics

Working Number of

Participants Gender Education Sector
year students
K1 Male High-school graduate Automotive 30 year 3
K2 Male High-school graduate Chemistry 50 year 4
K3 Male Bachelor's degree Elevat.0r D§s1gn 7 year 3
Engineering
K4 Male Bachelor's degree Electrical 25 year 1
KS Male Bachelor's degree Electrical 15 year 1
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Table 1 (Continued)

Participants Gender Education Sector Working - Number of
year students
K6 Male Secondary school Automotive 30 year 4
graduate
K7 Male Bachelor's degree Elevat.0r D§s1gn 6 year 2
Engineering
K8 Male Bachelor's degree Informatics 32 year 1
K9 Male High-school graduate ~ Technical Service 20 year 1
K10 Male High-school graduate ~ Technical Service 15 year 1
K11 Male Bachelor's degree Food 20 year 10
K12 Male Bachelor's degree Furniture 23 year 2
K13 Male High-school graduate Chemistry 30 year 4
. Machinery
K14 Male Bachelor's degree Manufacturing 38 year 3
K15 Male High-school graduate Energy 25 year 3

Participants were determined by criterion sampling. Criterion sampling is the inclusion of sample units
in the sample according to specific criteria determined in advance that are in line with the purpose of the
research (Biiyiikoztiirk et al., 2018). In the study, the criterion for employers to include at least one intern
student in the research group was determined.

Ass seen in the Table 1, all of the employers in the study group are male. Eight participants have a
bachelor's degree, six have high-school degree, and one has a secondary school degree. Their working years
vary between 7 and 50 years. There are two people with less than 10 years of work, three with 10-20 years,
and ten with 20 and above. The number of vocational training center apprentices receiving training in the
businesses varies between 1 and 10. The number of businesses employing one student is five, the number of
businesses employing two students is two, the number of businesses employing three students is four, and the
number of businesses employing four students is three. One business has 10 students. The business with the
most students is in the food sector. Other sectors are automotive, chemical, elevator design engineering,
furniture, machinery manufacturing, electrical, informatics, and white goods technical service.

Data Collection Procedure

A semi-structured interview technique was used in the data collection process. For this purpose, we
prepared a semi-structured interview form. Two experts examined the questions forming the interview form
in Educational Administration and determined that the questions were sufficient for the purpose of the research.
Then, the clarity of the questions was evaluated by two teachers working in a vocational high school, and the
interviews were started. The interview form includes five basic questions and eight probe questions under these
questions. Some of the interview questions are as follows: What kind of a path do you follow when students
start working within the scope of the Mesem project? What do you do about the adaptation of these students
to the workplace? What do you do about the job security of the students? Have you encountered any problems
after the regulation? If so, can you explain them with examples? What do you think about the effects of state
contribution on businesses in the context of the latest regulations? What are your suggestions for improving
apprenticeship training?

In this study, scientific research ethics principles were observed and the necessary ethics committee
permissions were obtained. Ethics committee permission was obtained from Ondokuz May1s University Social
and Human Sciences Research Ethics Committee on 30.12.2022, with document number 2022:1212. During
the data collection, interviews were conducted voluntarily in the employers' offices. The first researcher
conducted the interviews and the interviews lasted approximately 30 minutes.

Data Analysis

The documents obtained from the interviews were coded independently by both researchers. When data
saturation was considered, the interviews were terminated. During the analysis process, a deductive approach
was followed based on the participants' responses to each research question, and descriptive and in vivo coding,
as suggested by Saldana (2013), was used. After the preliminary coding, the researchers individually recoded
and then compared the final coding. A table was prepared for the agreement between the coders, and Cohen's
kappa formula [Kappa= Pr(a)-Pr(e)/1-Pr(e)] (Cohen, 1960) was calculated. The .90 value reached shows that
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the agreement is strong, according to McHugh (2012). The names of the participants were kept confidential,
and each was given a code in the form of K1, K2...K15. The participants' direct opinions were included in the
presentation of the findings.

Miles et al. (2014) offer some suggestions to researchers to ensure the validity and reliability of
qualitative research. In this context, if we need to express it with concepts appropriate to the nature of
qualitative research, the research model, data collection tools, data collection, analysis, and how it is organized
are explained in detail for the confirmability of the research. For auditability, data were collected from relevant
participants at appropriate times in accordance with the research questions. In determining the participants, the
employers' experience was taken into account in accordance with the purpose of the research. In addition,
compatibility checks were made between coders. For the credibility of the research, attention was paid to
preventing data loss during the data collection process. In this context, voice recordings were taken with
employers who gave permission during the interviews, and the researcher created notes. For transferability,
the findings were presented with the direct statements of the participants. The characteristics of the participants
in the research were explained in sufficient detail to allow comparisons with other studies. Participant
confirmation was obtained within the scope of credibility. Written forms were sent to some of the employers,
and they were asked to confirm their answers. In addition, attention was paid to ensuring the internal
consistency of the findings.

RESULTS

As a result of the analysis of employers’ views, results were obtained in the categories of the process
followed at the beginning of training, problems observed in students, implications of the legislation for the
businesses and students, and suggestions for the development of apprenticeship training. First, when the
documents requested from students while starting to work and the practices carried out are examined, it can be
seen that after completing the official documents requested from them such as the contract, criminal record,
health report, certificate of residence and certificate of identity register, students go to the businesses with the
coordinator teacher and start working. Employers stated that they first introduced the workplace to students
and then placed them in appropriate works and provided them with occupational safety training according to
the nature of the work that they would do. It was found that all employers provided training to students through
occupational safety experts in their organizations. After these trainings, students start working under the
control of qualified instructors with the occupational safety equipment provided to them. In the following
expressions of P1: “... We contact the school administration, get the contract and health report and then allow
the students to start work. First, we help them to adapt by giving information about work flow in the office
environment...We provide them with occupational health and safety training. We supply the protective

equipment suitable for their work...”, P2: “...Our occupational safety company provides training. We provide
the necessary equipment. Since we do not have a construction site, they continually work indoors and under
the supervision of our experts.” and P3: “...First of all, we do not let them do any work for two weeks so that

they can familiarize with the materials in the company and the sector. They spend this two-week process as an
observer. Following this period, they are introduced to the materials and they start to work in the field”, we
can see the process businesses follow in students’ starting work and also in occupational safety. Participant P7
explained the importance they attached to occupational safety as follows: “... they are provided with the
materials related to occupational safety and they are introduced to the workplace...they are informed about
the stations and the foremen and the training starts...We try to offer students the same opportunities with our
staff. We provide them with all protective equipment such as shoes, safety helmet, etc.” It can also be seen in
the following expressions of P10, who described their job as risky, that they attach importance to occupational
safety and training students well:

“...0Our occupational safety expert provides training. We provide them with protective equipment. Since
the risk level of our job is high, students continually work under the supervision of foremen. In general,
they spend the first year with simple work and then we gradually get them do other works. At the end of
four years, we aim for students not to be foremen who can do the work, but to be foremen who can do the
work safely.”

The problems employers encountered in businesses related to students attending vocational training

were as follows: absenteeism, coming to work late, not liking the work, low motivation, ethical issues, and
students not paying attention to occupational safety. The codes found are shown in Table 3.
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Table 3
Employers’ Views on the Problems They Observed in Students
Code Participants
Absenteeism, P4, P6, P8, P10, P11
Coming to work late, P1, P3, P7, P10, P12, P13
Not liking the work, P2, P3, P5, P6, P7, P8, P10, P12
Low motivation, P2, P4, P§, P12, P15
Ethical issues, P1, P2, P§, P12
Not paying attention to occupational safety. PS5, P10

The problem that employers observed in students the most was not liking the work. The participants

pointed out this problem with the following expressions: P8 “...90% of the students quit because they do not
like the work...they usually do not like the work. We started with seven students at the beginning of the year.
Only one is working right now. Unfortunately, the others quit...”, K10: “...There are students who change
enterprises very frequently...” and PS5 “...I have one student working, I want to have another one, but we
cannot find any students...”. Related to this problem, it was expressed that absenteeism and coming late to
work were also observed among students. P6: “... Students may be absent from time to time. Coordinating
teacher is informed. Students are warned. Students who exceed the limit of absenteeism are dismissed.” K1:
“...Sometimes there are problems about complying with morning shifts....” In the following statement of P4,
it is suggested that students have a general lack of interest and reluctance towards the profession in addition to
absenteeism: “... Students are absent from time to time... They have a lack of interest in the profession. They
lack awareness. They lack a purpose and ideals. They don’t know what to do. It is like they are forced by their
families to come here.” P4: “...We have difficulty in finding diligent students who really want to learn the
job....” In addition to these, some unethical behaviors were also expressed by some participants. For example,
P8: “Sometimes, we encounter problems such as theft, indifferent behavior, disrespect and irresponsibility...”
and P12: “Students lack work ethics. Their families have high tolerance. They always have their phones in
their hands, they spend too much time with their phones. They lie a lot, they do not tell the truth. They spend
too much time on the phone and social media, they want to earn money without doing anything....”

The codes accessed on implications of the legislation for businesses and students are shown in Table 4.

Table 4

Views on Implications of the Legislation for Businesses and Students

Category Code Participants
Implications for ~ Apprentice shortage was solved. P1, P2, P3, P5, P9, P10, P11, P12, P13, P15
the businesses g0 cubsidy had a positive effect. P1, P2, P4, P6, P7, P8, P9, P10, P12

There are problems in reimbursement. P6, P9, P10

Implications for ~ Chances of employment increased. P1, P2, P3, P4, P5, P9, P10, P11, P12, P13, P15
students Practical skills were acquired. P1, P2, P3, P5, P6, P7, P10, P11, P12, P13

As can be seen in the table above, employers in general expressed that they found the legislation on state
subsidy positive and stated that the legislation was a solution to shortage of apprentices. In the following
expressions, P1: “... The legislation solves the problem of intermediate staff and provides a positive outlook
for the future.”, P2: “...What had to be done about the staff problem was done. We had a shortage of
apprentices.”, P12: “Shortage of staff decreased with the project...”, P10: “... The state subsidy was very
useful. Our shortage of staff was solved...”, P13: “..I think that it was useful in meeting the need for
intermediate staff. It closes the gap for trained staff...” and P3: “... This issue is the most sensitive point solving
the problem. While the problem of finding employees for the future is inevitable, the fact that qualified foremen
who are professionally qualified at a young age are trained in this way builds hope for the future of our
country” expressed that their problems about finding apprentices were solved with the legislation. Similarly,
P9 also stated that he thought the process was useful and shared his positive impressions about the future of
professional training as follows: “... State subsidy was useful. We are not short of staff. We won’t have
problems if we can train employees to do a job well...” However, it was also expressed by some participants
that problems were experienced in reimbursement of the state subsidy. It was explained as P6. “... State
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subsidy is useful for businesses, but there are problems in reimbursement systems...” and P9: “Problems occur
in state subsidy from time to time.... " In terms of the implications of the legislation for students, P1: “...I think
that they will have 90% of chance for employment after graduation” and P10: “...I think that students who
train themselves well will be employed in other firms, if not in ours, and that they won’t be unemployed. This
is because it takes us months to teach employees who do not know anything about the environment and the
materials.” emphasized that the employment chances of students increased. P3 thought that in addition to
finding job, students could also become employers. P3: “...I believe that these students can easily prove the
knowledge and skills they were taught at a young age and that they can easily find a job in the sector. These
Students who start life at a young age will become not only individuals who look for jobs, but also individuals
who employ other individuals.”. The views of participants about on-the-job training of students were as
follows: P7: “... The foremen of the future can only be trained in this way. I think that they are more equipped
and outgoing.” and P15: “I think the project is very useful, students get a profession and learn an art....”

The codes obtained within the scope of employers’ suggestions about improving the process are shown
in Table 5. Thus, the emerging codes are as follows: providing technical and fundamental training at the
workplace, allocating more time to practice, providing work ethics training, making up for the theoretical gaps
at school, making students understand the importance of profession, strengthening the school-industry
cooperation, eliminating the problems experienced in reimbursement and rotations in the workplace.

Table 5
Suggestions of Employers for Improving Apprenticeship Training

Code Participants

Providing technical and fundamental training at the P1, P3, P6, P7, P§, P9, P10, P13, P15
workplace,

Allocating more time to practice, P1, P2, P4, P5, P6, P7, P10, P11, P12, P15
Providing work ethics training, P3, P6, P§, P14

Making up for the theoretical gaps at school, P2, P3, P5, P6, P7, P10, P11

Making students understand the importance of P3, P4, P8, P9, P10, P11, P14
profession

Strengthening the school-industry cooperation P2, P4, P7, P§, P11

(Technical trips, projects, etc.)

Eliminating the problems experienced in P6, P9, P10

reimbursement,

Rotations in the workplace. P6

Participants’ suggestions were allocating more time to practice and providing technical and fundamental
training at the workplace. It is possible to see this suggestion in the following expressions: P1: “...For
sustainability, first the required information should be provided when the master foramen are present, students
should be given practical work in time and work related developments and information should be provided in
time.”, P2: “...Students should be provided the opportunity to practice one-on-one under the supervision of
foramen...”, P5: “...We should provide them with the opportunity to practice whenever possible...What
students learn in the apprenticeship should be should be questioned to find out about what they have learned”,
P6: “...Knowledge of students related to the field should be increased.” and P7: “...Instead of just filling in
their days or evaluating students passively, we should give them more active roles and we should do our part
as the enterprise about the work and subjects students need to know about their department...” Also, with
regards to qualified training of students, P10 stated the following: “...We should introduce the work, the area
and the materials thoroughly. We should make them have plenty of practice. We should train students to be
able to do the work alone at the end of the process.” In addition, the suggestion for making up for the
theoretical gaps at school can be seen in the following expressions: P2: “... We expect mathematical knowledge
and electrical formulas to be taught at schools...”, P11: “...I would like the theoretical parts that we cannot
teach at schools and in enterprises to be taught more permanently....” and P7: “...As a graduate of vocational
school myself, I can say that visual based theoretical training is more successful. It would be appropriate to
support the theoretical information taught in lessons with materials such as videos related to the subject...”.
It is possible to see that P3 expected schools to provide training on general work ethics in addition to theoretical
content: “... We expect schools to train students. We expect them to train students to behave and approach both
their employer and their friends respectfully”. P3 also thinks that students should be aware of the importance
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of the profession: “...Our duty is to give them confidence and to have confidence in them. Also to make them
love what we do and to provide them technical and basic training to become successful individuals...” While
P3 thought the responsibility is on businesses, some other participants thought that schools had the
responsibility to make students learn the work ethics and to love the profession such as P11: “...Students
should be guided about the importance of the profession...” and P8 “...What we expect from educational
institutions is to teach moral values to children thoroughly and to make them realize that profession is a skill
that one can use to support oneself...”

Another suggestion is eliminating the problems experienced in reimbursement. Some of the employers
suggested that state subsidy should be paid directly to the students: “... Sometimes there are problems with the
state subsidy. The payment should be made to the bank account of the apprentice, and the enterprise should
not be involved.” (P9). P6 emphasized that the information in the system should be exploratory:
“...Reimbursement information should be entered in the system in detail. Since the salary payment days of
firms are different, we think it is not right to set a limited time for delivering the receipts.” Another suggestion
is increasing the cooperation between schools and enterprises. This suggestion can be observed in the following
statements: P4: “...Visits and interviews should be made often. Within the scope of the protocol we made, we
built a panel workshop in one of our schools. Businesses should adopt schools and provide all kinds of material
and moral support.”, P2: “...School and workplace relationship should be close, and students should be
checked frequently. Their levels of knowledge and skills should be examined.”, P7: “...Trips and visits should
be organized from schools to businesses within the framework of specific programs. I believe that students
should understand what is taught in theory is not very different from what is in the field and their prejudices
about what they will do with what is taught should be overcome.” and P11: Cooperation between school and
industry is very important...cooperations should be increased in professional areas, projects should be
conducted together, visits should be increased, technical trips should be made more often and students should
know the industry closer...” In addition to these suggestions of increasing cooperation, P13 suggested:
“...some professional fairs can be organized to make professional and technical high schools more
attractive...” Finally, rotation in the workplace was suggested by one participant (P6) as follows: “...Due to
the variety of work, we should rotate students at certain times to ensure that they have more access to
knowledge and skills...”

DISCUSSION AND CONCLUSION

In the present study, in which the views of employers on the regulation made in December 2021 in
Vocational Training Law No. 3308 for vocational training centers were examined, some results were found
related to the post-legislation process, students, the effects of the legislation and improving the process. It can
be seen that the number of students in enterprises varied between one and four, except one enterprise. It is
noteworthy that the number of students is low despite the support provided. Employers stated that although
they demanded students, they could not find students, while they started with a sufficient number at the
beginning of the year, the number of students decreased throughout the process. While the reasons for students
dropping off during the process may be student-related, they may also be related to the nature of the work or
negative attitudes and situations they encounter in the enterprise. In this respect, it is important to provide
professional guidance while students are choosing their departments. In this sense, schools are expected to
provide effective guidance on choosing different vocational pathways, including career guidance and
apprenticeship training (OECD, 2018). In a similar study, it was stated that trainings could be useful if students
who really aimed to receive vocational training enrolled in vocational training centers and thus qualified
workforce could be trained, emphasizing the importance of providing information about the potentials of
students and working conditions of professions when students enrolled (Ozkan & Goktiirk, 2023). On the other
hand, foramen instructors, who are responsible for the training of students, and business owners can be trained
about issues to pay attention to during the training process. Not all enterprises may have the competence to
provide on-the-job training (OECD, 2018). In this respect, it can be said that schools have important roles in
determining institutions and enterprises for internship. In addition, the observation and guidance of
coordinating teachers are also important in this process so that students do not suffer from this. Orientation
process starts when students complete their official paperwork in the process of starting work and students are
introduced to the work and the workplace. Employers stated that occupational safety was also important to
them, that they supplied the required equipment and provided students with occupational safety training.

According to another finding of the study, the problems employers observed in students were
absenteeism, coming late to work, not liking the job, low motivation, ethical issues and not paying attention to
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vocational safety. Similar to this finding, Ozkan and Géktiirk (2023) also found that students had absenteeism
problems, they had a high tendency to drop out from the programs they were enrolled to, they did not have an
aim, they were reluctant, and they had various discipline problems. Employers stated that students were
reluctant especially because they did not like the work they were given. While the reason for this may be
students’ not being placed in a department suitable for them in the enterprise, it may also be students’ making
wrong choices while choosing their major. In such a case, the enterprise and the coordinator teacher can ensure
that the student is placed in a different department in line with their interests and ability. Kablay (2021)
emphasized that students’ expectations and skills and abilities should be considered. Another reason for this
situation may be the fact that students who have absenteeism problems in formal education tend to vocational
training center programs. MoNE can implement legal processes more strictly to prevent this situation. These
problems of students are important issues that should be addressed during the apprenticeship training.
Especially work discipline and professional ethics should be taught during the training process. As a matter of
fact, we can see Ahi organization in our history, which was an organization that enabled individuals to have a
profession, cared about the adoption of moral principles while performing their profession and imposed heavy
penalties such as fines and dismissal from the profession to those who did not comply with the principles
(MEB, 2019). The process of training apprentice, contractor and foreman in the past is an example in this
regard. Another reason for these problems may be the lack of awareness in students regarding the
apprenticeship training. It is reported internationally that students and families usually have a poor
understanding about what apprenticeship training can actually offer (OECD, 2018). According to the results
of Ozkan and Oztiirk (2023), there are students who enroll for the salary offered due to their socio-economic
status and who are misguided to vocational training centers. On the other hand, these problems reported by
employers may also be due to the fact that working conditions have various unfavorable situations. Toz (2019)
stated that employers and working conditions were also effective in the difficulties students experienced in
their working life. In Durna and Mermer (2024)’s study, school administrators emphasized the insufficiency
of internship places and also the insufficiency of instructions in teaching skills. In a study conducted on
students who were attending 12" grade in Vocational Technical Anatolian High School and Multi-Program
Anatolian High School and who were having internship in accounting, it was found that some of the
participants were given some work other than accounting and they were unhappy of this situation (Karkacier
& Orakg1, 2021). In a study examining the health problems of working children, it was found that anxiety and
depression were among the most frequent psychological health problems. A high correlation was found
between psychological health problems and long working hours, low social support, not being able to take
leave from work and being exposed to violence in the work place (Kdseoglu Ornek, 2017).

Another problem employers observed in students was the fact that students did not pay enough attention
to occupational safety. Although employers mentioned this as a problem, they are responsible for taking all
safety precautions in the workplace and making sure that students have awareness. Occupational safety should
not be limited to the training given during the recruitment process, and awareness should be created continually
for sensitivity both theoretically and in practice. In a study conducted on the issue, it was found that 71.4% of
the students had a work accident at least once in a period of six months (Geger & Caglayan, 2004). In a study
conducted in vocational training centers, the frequency of work accident was 18.9% and these accidents were
mostly machine, metal and wood technologies accidents (Dogan et al., 2018). In addition to these findings in
the literature, as can be seen in news in the media, a 14-year-old student who was stuck in a machine in the
factory he was doing internship in Istanbul (Habertiirk, 2024), a 16-year-old student who died when the blocks
in the furniture workshop where he was doing his internship collapsed (NTV, 2024a), and an intern student
80% of whose body had burnt and who had undergone 15 surgeries (NTV, 2024b) show the extent of
responsibility of employers during the training process of interns and the importance of paying attention to
work safety.

According to another result found in the study, employers think that as a result of the legislation, they
do not have problems in finding apprentices as they used to and they think that state subsidy was positive. The
problem of not being able to find qualified staff fit for the profession is considered as one of the most important
problems of workforce market in our country (Egitim Reformu Girisimi [ERG], 2012). For example, in a study
conducted in the furniture sector, it was found that the number of students in institutions training students for
the sector, including vocational training centers, decreased by half between 2010 and 2014 (Bal et al., 2019).
It can be said that this legislation had a positive effect on solving this problem. The problem of the decrease in
the number of students in the process, which is one of the findings of the current study, should be evaluated
together with this result and the reasons for this decrease should be focused on. Another view that emerged in
this theme is problems in the reimbursement system. Although the subsidy provided by the state is evaluated

1137



Trakya Journal of Education, 15(3) 2025, 1116-1141

positively, there are also participants who think that there are problems about reimbursement. As a result of a
study examining the views of school administrators, delays in the payment made by enterprises to intern
students in vocational high schools were shown among problems (Kurt & Erden, 2023). Durna and Mermer
(2024) showed that school administrators focused on benefiting from state subsidy and they thought there were
problems in delivering payments to students.

With respect to the reflections of the legislation on students, employers evaluated the legislation
positively by emphasizing that their chances for both skills acquisition and employment will increase. Almost
all of the employers think that staff who are well-trained both in theory and practice will not be unemployed.
In short, employers thought that the legislation was useful for both themselves and students. As a matter of
fact, it is stated that the most important point in popularizing apprenticeship training is to establish a balance
between the costs and benefits incurred by employees and apprentices (OECD, 2018). Therefore, it can be said
that the legislation helps in establishing the balance right. As mentioned by Kuczera (2017b), well-designed
apprenticeship systems are attractive for students, they create value for employers and on the other hand they
support economic growth. Similar to the views of employers on the positive reflections of the legislation,
studies conducted on school administrators showed that they found practical training and state subsidy in the
workplace to be useful (Kazdal & Tuna, 2023), they also thought that vocational training centers had an
important place and supported employment within the scope of vocational training (Durna & Mermer, 2024).
In Ozkan and Goktiirk’s (2023) study, although students’ being trained on the job and at an early age was
shown among positive results, it was stated that training center programs did not serve their purpose and
quantity was considered to be important rather than quality.

Finally, employers made some suggestions to improve the process. In this respect, employers drew
attention to the responsibilities of enterprises and schools. The suggestion that technical and basic training
should be provided on the basis of the enterprise stands out. It was emphasized that students should be followed
until they do the job alone and graduate after the process of getting to know the job, the job environment and
materials. It was stated that the process should be planned and training should be given in accordance with the
plan, considering students’ level, learning speed and subjects to be learned. In this process, it was emphasized
that practice should be focused on to develop students’ skills to identify and solve problems. As emphasized
by Kis (2016), carefully organizing what interns will do in the workplace and providing effective learning
conditions will provide high benefits to students and enterprises. Similarly, Karkacier and Orak¢1 (2021)
emphasized that the effectiveness of skills training is proportional to the learning conditions provided by the
workplace. It was stated that theoretical knowledge and practical knowledge can only come together and
professional skills can be acquired when necessary, learning conditions are met. It was also stated that more
studies should be conducted to meet the theoretical deficiencies, the importance of professions and work ethics.
The importance of increasing technical trips to businesses from schools and conducting joint projects was
emphasized. Similar to this finding, the importance of cooperation between vocational high schools and
workplace market is a frequently mentioned issue in the literature (ERG, 2012; Giir-Erdogan et al., 2020;
Giizen & Erbas, 2023; Ozer & Suna, 2020; Ulus et al., 2015). This cooperation becomes more essential in
today’s world where change is faster. Elimination of the problems experienced in reimbursement was also
suggested by some participants. Unlike these suggestions presented by employers, in Durna and Mermer’s
(2024) study, school administrators suggested that regulations should be made in the legislation, students
should be oriented correctly and foramen instructors should be trained.

As a conclusion, it was found that employers were satisfied with the post-legislation process despite the
decrease in the number of students and problems in the reimbursement of the financial support given. It can
be said that employers are aware of the importance of training students well and employing them both for
students and for themselves. A limitation of this study is that data was collected only from employers. The
process can be evaluated through a comparative examination of students’ and coordinator teachers’ views
about the process after the legislation. Although employers state that they meet all the requirements, especially
about occupational safety, it is thought that students’ views should also be examined. In addition, the
precautions taken in the workplace should also be monitored. Another issue in addition to occupational safety
is preventing the exploitation of child labor during the process of training students. It should be strictly
monitored whether students who are required to be at school for one day and in the enterprise for four days are
called to the enterprise, whether they are given tasks that do not aim to train them and how much the enterprise
complies with the contract made. In line with another result found in the study, the reasons why students want
to quit during the process can be addressed in future studies. Qualitative studies can be conducted on the causes
and solutions of this problem. Vocational guidance should be provided to students who want to choose
vocational training center programs.
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