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Abstract:

History capital is a new interdisciplinary concept proposal in the field of history
education, including the fields of history and sociology. In this study, a discussion was
conducted on the conceptualization of science capital as a sub-heading of the concept of
science capital, which was developed by the French sociologist Pierre Bourdieu's
sociology and the British academician Louise Archer's joint work based on Bourdieu's
sociology. It is seen that students achieve more success in the field they study, engage in
research and reading activities, spend more time on educational activities in this field
outside of school, and benefit from more resources. The fact that the student's interest in
the course is a determining factor reveals the need to investigate the factors affecting his
interest. Bourdieu explained accumulation with the concept of capital and divided it into
economic, cultural, social and symbolic capital. He proposed the concept of "habitus" as
a concept expressing interest, tendency and predisposition. The concept of field refers to
certain locations with their own rules and accumulation criteria. If his capital and habitus
are compatible, the person can achieve high success in that field. However, in order to
measure a person's interest, tendency and predisposition in a field, his capital and habitus
must first be measurable in accordance with the field. It is clear that in order for this
problem to be understandable and measurable, it must first be conceptualized. For this
reason, we first propose the concept of "history capital” to the literature. The aim of this
study is to explain and define the concept of history capital in accordance with the field
of history education, determine its scope and discuss the content of this concept. It is
thought that this discussion and evaluation process will contribute to the literature by
expressing students' tendencies, interests and predispositions with a concept in line with
their knowledge. At the end of the study, by using Bourdieu's concepts of capital, habitus
and field with the concept of science capital, the following definition in the field of history
education was reached with the dialectical method in which deduction and induction are
used together: “The accumulation (capital) acquired from (social and cultural) sources
that affect and form a person’'s interest, tendency and predisposition (habitus) in history
(field) is called history capital.”In addition, eight dimensions used in science capital were
taken into account for the dimensions affecting the level of history capital.
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INTRODUCTION

History capital is a new concept proposal in history education. Concept, in other words, “idea”
IS a representation that covers the common characteristics of objects and events and collects
them under the same name (Erdogdu, 2016). Concept is the beginning of a new idea coming to
life, conceptualization comes from the same root and means the beginning of pregnancy,
conception. With this meaning, it almost refers to its importance in the construction of thought
(Arikan, et al., 2010; Tiryaki & Sunar, 2016;). In the Turkish Language Society dictionary, it
is explained as "The abstract and general design of an object in the mind, purport, meaning,
notion" (TDK, 1998, p.1243). The concept is one of the important topics of classical
philosophy. It enables the mind to perceive the object in its essence, without approving or
rejecting it (Tricot, 1930). Its existence can have an abstract or concrete feature, and both of
them express what exists (Oner, 1995). Aristotle defines the concept as the expression of the
definition of the thing in a single word. It is a reconstruction of reality in which the mind brings
a multiplicity of sensory representations to consensus. (Tricot, 1930). The concept does not just
bring to mind an entity, it is more general. It covers all states of existence, therefore it cannot
be visualized (Oner, 1995).

Since history deals with unigue events, it thinks that even the concepts it uses when dealing
with a past event have a unique meaning within that time, event and situation. It is difficult to
produce a concept that covers many events and situations in the field of history (Erdogdu,
2016). Similar conditions only occur in one historical period. Although some regularly
recurring events occur, they are not immutable as in the physical world (Popper, 1998).
Therefore, conceptualization in the field of history is a difficult option. When it comes to history
education and learning and teaching history, the door to conceptualization can be opened. In
addition, the field of sociology is very prone to conceptualization like the fields of psychology,
philosophy and political science. These areas work like a conceptualization factory (Erdogdu,
2016). Concepts, which are the most basic mental formation that helps to make sense of
information as a whole, enable recognition, discrimination, selection and combination.
Conceptualization research in the field of education plays a key function in organizing
knowledge (Bozkurt, 2018).

In this study, it is conceptualized as the subtitle of the concept of science capital, which was
developed on the basis of the sociology of the French sociologist Pierre Bourdieu and with the
joint studies based on Bourdieu's sociology of the British academician Louise Archer. Since the
field of history, by its nature, is not very suitable for conceptualizations and theorizations,
history capital emerged with an interdisciplinary study covering the fields of history education
and sociology. It is seen that while students are more interested in some courses, they are
indifferent to other courses. In addition, it is seen that the student achieves more success in the
field of interest, engages in research and reading activities, spends more time on educational
activities in this field outside of school, and benefits from more resources. The fact that the
student's interest in the course is a determining factor reveals the need to investigate the factors
affecting his interest. In order for this problem to be understandable and measurable, it must
first be conceptualized. Conceptualization is an effective method for simplifying scattered
thoughts and perceiving them as a whole. For this reason, the concept of "history capital” is
first suggested in the literature.
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Problem Statement of the Research

In his sociological studies, Bourdieu underlines the repetitive cycle of the reproduction of
capital and inequalities in society (Bourdieu, 1984; 1995; 2001). The upper classes maintain
their privileged positions through the interaction of habitus with capital (economic, cultural,
social, symbolic) and space. Thus, ensuring reproduction in society. Privilege, relations of
domination and inequalities are cyclically reproduced in each generation (Archer, et al., 2012).
When it comes to education, the dominant culture in society is reproduced through the dominant
education system and education and training. Each class can maintain its position for years as
a result of reproduction in society through the repetition of levels in society. Reproduction is
the key to social inequality. The effectiveness of the act of engraving in minds during class time
varies depending on the social class to which the student belongs and the capital of the class
(Bourdieu & Passeron, 2019).

The capital of the social stratum in which the student is located greatly affects his/her capacity,
course success, and career choice. Everyone receives compulsory education, but not everyone
receives the same quality education. Not all those who receive education of the same quality
can receive education at the same rate. Some students may adapt to the content of the curriculum
and educational practice more easily than others. Even the most neutral state of the education
system can produce inequalities (Aktay, 2016). It is clear that these inequalities in education
must first be conceptualized in order to be understandable and measurable. Thus, the boundaries
and scope of the subject to be researched in the field of history education will be determined
and the problem will be expressed with a single concept. Within the scope of this study, “a
concept that students can evaluate with the concepts of field, habitus and capital in history
courses; What should be its scope, limitations, definition and dimensions? The answer to the
basic problem will be sought.

Purpose and Importance of the Research

The fact that students achieve greater success in the subject area they are interested in reveals
the need to investigate the factors that affect their interest. In order for this to be understandable
and measurable, it must first be conceptualized. The aim of this research is to explain and define
history capital for use in history education, to determine its scope and to conceptualize it on the
basis of sociology by discussing its content. In this respect, it represents an interdisciplinary
study in the field of history education and sociology. A problem in history education will be
placed on a basis that will be evaluated from a sociological perspective. It is thought that this
study will contribute to the literature by expressing the factors that affect students' tendencies,
interests and predispositions in the evaluation process, in line with their knowledge, with a
concept.

METHOD

Research Model
This study is interdisciplinary qualitative research covering the disciplines of history education
and sociology. Qualitative research is research that covers various disciplines, uses qualitative
data collection methods, and follows a qualitative process to reveal perceptions and events in a
realistic and holistic way. The discipline of sociology is an important discipline that offers a
perspective on qualitative research on human behavior, unlike traditional research methods. It
is closely interested in people's social life style and how they understand the rules and how they
reflect this in their lives. In this respect, he made a significant contribution to the methods
considered as qualitative research. Interdisciplinary studies and "holistic understanding” argue
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that human behaviors are interconnected and therefore the phenomena should be examined as
a whole (Yildirim & Simsek, 2008). For this reason, qualitative research method was preferred
in this study, in which a concept from a sociological perspective was proposed in history
education. Within the scope of the research, Bourdieu's sociology research and research on the
development of the concept of science capital were examined. Based on qualitative data
findings, the concept of "history capital” has been proposed for the field of history education.

Data Collection and Analysis

In this research, which is basically designed as a qualitative research, academic research on
Bourdieu's concepts of capital, capital types, field and habitus and on the concept of science
capital were discussed with the document analysis method and subjected to a comparative
content analysis in the context of history education. The basic process of content analysis is to
bring together similar data within the framework of certain concepts and themes and organize
and interpret them in a way that the reader can understand (Yildirnm & Simsek, 2008). In
addition, the dialectical method, in which deduction and induction are used together, was used
in the study. Ergun (2018) argues that deduction and induction work together at the core of the
method. According to him, a philosophical basis based solely on inductive logic is not suitable
for social sciences, since there can be no repetition in history. For this reason, in order to
produce scientific knowledge, the dialectical method based on the logic of deduction should be
used (Dag, 2022). On this basis, the concepts of field, habitus, capital, capital types and science
capital were examined in order and the hierarchical position of the concept of history capital in
the literature was reached by deduction. By determining the definition, content and sub-
dimensions of history capital, the scope of the concept of history capital was reached by using
the inductive method. At the end of the study, Rentel's five-stage concept development process
was used to develop the concept of history capital. Thus, the definition of the concept of history
capital in history education, its distinguishing features from other concepts, places where it will
be used, its importance and usage characteristics are explained.

Ethics Committee Approval
Exempt from Ethics Committee Approval.

FINDINGS AND COMMENTS

Although history is not a suitable field for conceptualization and theorization, when it comes to
education and sub-heading history education; In particular, conceptualization is necessary to
make a problem understandable and measurable. In addition, it facilitates conceptualization as
it represents an interdisciplinary study in the field of sociology, where conceptualization is more
preferred. In order to propose history capital as a concept suitable for the field of history
education, on the basis of the field of sociology, the basic concepts of Bourdieu's sociology,
field and habitus, capital, types of capital (economic-social-cultural-symbolic), and the concept
of science capital should be explained.

Field and Habitus

Field is the network of relationships that delimits individuals or associations between objective
locations (Ritzer & Stepnisky, 2019). Bourdieu first developed this concept in 1966 with his
empirical research on the historical formation and transformation of the worlds of art and
literature in his work titled “Champ intellectuel et project createur” (Jaurdain & Naulin, 2020).
It was later greatly modified and expanded by Bourdieu and his friends in their research on the
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fields of ideas, philosophy, science, religion, academia, poetry, publishing, politics, judiciary,
economy, sports, bureaucracy and journalism (Wacquant, 1998).

Bourdieu defines the field as the autonomy of social life circles due to the process of
differentiation that increases with the increase in the division of labor in the social world.
Autonomy can be achieved by defining a unique purpose for each social field. Just as the field
of economics defines its goal as wealth and art as recognition. People within each field struggle
to achieve goals appropriate to their field. Its position in the field determines its specific capital
ratio (Jaurdain & Naulin, 2020). Bourdieu and Wacquant (1992) explain capital accumulation
in different fields with the analogy of "games". Each field has rules and success criteria. Success
criteria in the field of law may not be considered as important for literature. A novelist is not
expected to be a good judge when writing a book, and law writing is not expected to have
literary characteristics. There are as many fields as there are "interests". Each field produces
and assumes its own form of interest (Bourdieu & Wacquant, 2014).

Bourdieu (1980) explained habitus in La Sens Pratique. The conditionings associated with a
particular class of conditions of existence produce enduring systems of dispositions, structures
that tend to function structuringly, principles and representations that can be subjectively
adapted to their purposes without being conscious of it. He defines habitus as the system of
permanent and transferable tendencies formed through the world in which we perceive, evaluate
and act. It is acquired by internalizing social conditioning and external factors (Wacquant,
1998). It is something that becomes a habit as a result of repetition and becomes familiar in the
mind and body (Calhoun, 2000).

Habitus is the relationships between us and those around us, shaped by the family, education
and friend system. Their actions and speech shape their way of thinking and world view.
People's unique habitus explains their different behaviors from others. It creates a complex
structure with gender, nation, class and family (Yel, 2016). Bourdieu and Wacquant (1992) use
the analogy of "fish in water" at this point. When he encounters the social world of which he is
a product of habit, he is at home like a fish in water and does not find it strange. He underlines
that the choice of habitus, the unchosen principle of preferences, is not free, random and
conscious (Bourdieu, 2020). Although there are millions of options in the person's habitus, it
can be said that it restricts free will because the person turns to the options, he finds ready
without realizing it (Yel, 2016).

Habitus is a product of history. Individual and collective practices that comply with the schemes
produced by history produce more history. It ensures that past experiences established in people
as perception, thought and action actively maintain their existence (Mouzelis, 1995). It is the
success of not only the individual but also the collectivist (Calhoun, 2000). When a researcher
conducting research based on Bourdieu's theory bases himself on the concept of habitus, he
must take into account factors such as the class origin of the group he is researching, the schools
he studied at, and their religious or non-religious education in order to understand the real
behavior of people. Habitus schemas, along with conscious ones, consist of less conscious or
unconscious premises that contribute to creating conscious strategies (Mouzelis, 1995).
Bourdieu & Wacquant (2014) explain the orderliness and predictability of social life with
habitus. It is a historically constructed, theoretically rooted, socially variable, generative matrix.

In Bourdieu's sociology, the concepts of field, habitus and capital are in an internal relationship
(Wacquant, 1998). Capital explains the transformations that can be made in different fields and
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the types of resources that need to be accumulated (Bourdieu & Wacquant, 1992). The field
conditions the habitus, the habitus creates the field (Ritzer & Stepnisky, 2019b). Habitus shapes
practice from within, and field shapes action from outside. Since the field tends to manage with
a strategy of maintaining the dominant positions within it and destroying those in subordinate
positions, it is seen that it directs the positions within it to special behavioral patterns
(Wacquant, 1998).

Capital

Capital, in the shortest sense, is accumulated labor. It provides the opportunity to capture social
energy by being obtained through labor by perpetrators and groups. It takes time to accumulate,
and it maintains its existence by producing and reproducing profit (Bourdieu, 1986; Bourdieu,
2021). Reproduction is the concept developed by Bourdieu to explain the process of transferring
capital from generation to generation and maintaining its existence (Calhoun, 2000). The
special capital equipment acquired by people creates their tendencies (Wacquant, 1998). The
structure of working groups is established through the distribution of capital types and enables
those who acquire it to gain power, power and profit (Palabiyik, 2011). Cities where capital is
located and concentrated are called capitals with a similar name (Bourdieu, 2015). The capital
is the place where all types of capital are concentrated. The provinces, on the other hand, are
positioned at the bottom, being left behind, unaware and having an accent, deprived of the riches
of the capital (Bourdieu, 2016).

Bourdieu underlines that it is impossible to understand the social world without accepting the
impact of other types of capital in addition to the economic dimension accepted by Marxist
theory (Field, 2008). Marx defined capital as “private ownership of the products of someone
else's labor” and “accumulated labor”. The main elements of capital are money and commodity,
which can constantly replace each other in the circulation process (Marks, 2003). Money
becomes capital as a result of the relationship between the workers who make and buy the
product and those who invest (Ritzer & Stepnisky, 2019a). Marx's main conclusion is that
capital has a tendency to accumulate without natural limits and concentrate in the hands of a
small number of people, with the "principle of endless accumulation”. In this case, either the
rate of return on capital would decrease or the share of capital would increase through the
national income channel. However, neither theory promised a socio-economic or political
balance (Piketty, 2014).

Bourdieu's view of the concept of capital goes beyond materialism and concreteness. According
to him, everything that provides benefit and interest is capital (Palabiyik, 2011). In economic
theory, self-interest is reduced to economics, other forms are defined as “non-economic”
(Bourdieu, 1986). However, explaining benefit and interest only with economics makes it
impossible to understand the social world (Bourdieu, 2010). In his studies, he mentions four
types of capital that provide benefits. These; economic capital, social capital, cultural capital
and symbolic capital (Palabiyik, 2011). In an interview he gave to German television in 1987,
he compared the social space to a casino. According to this example, economic capital
represents black chips, cultural capital represents blue chips, social capital represents red chips,
and gambling is done with them (Field, 2008). The general amount and composition of capital
accumulated by people determine their current and future positions and provide valuable clues
about their habitus (Wacquant, 1998).
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Economic Capital

It can be said that the real root of the concept of capital is Marx's sociology. Bourdieu's
classification of capital under "economic capital™ can, to a certain extent, be explained in terms
of Marx's definition of capital. Economic capital involves the possession of money and financial
resources, along with the advantageous situation that comes with it. However, unlike Marx,
Bourdieu examines its relationship with others in its production and circulation. He does not
make a distinction between economic and non-economic forms of capital (Palabiyik, 2011;
Ozs6z, 2007).

Bourdieu defines economic capital as “capital that can be immediately and directly converted
into money and institutionalized in the form of property rights” (Bourdieu, 1986). He thinks
that economic capital is above all other types of capital and underlines that it can come together
with other types of capital. The basis of the system is not always economic goods. The playing
field determines the accumulation method. In a field such as law, the source of reference is not
economic capital but fairness and technical expertise in adjudication. Since each field creates
its own unique capital, one field is not directly reduced to another (Calhoun, 2000). The world
of artists opposes the traditional view that changes such as love or marriage are not material
and are not for profit (Field, 2008). Interest relations continue in sanctified fields, and these
fields are subject to the accumulation and reproduction cycle of capital (Calhoun, 2000).

Economic theory is explained with the definition of economy of practices, which is the
invention of capitalism. It covers concepts belonging to the field of economics such as material
exchange, commercial exchange and profit. He ignores other forms of accumulation on the
grounds that they are uneconomic and disinterested (Bourdieu, 1986). Bourdieu's concepts and
methodologies are intertwined and interpreted together. In order to explain capital, it is
necessary to evaluate cultural and symbolic capital as well as economic (Kaplan &
Yardimcioglu, 2020).

Cultural Capital

Cultural capital refers to cultural qualities, tendencies, and goods (Archer, et al., 2015). In his
research on Algerian indigenous people in 1960, Bourdieu argued that differences in cultural
capital symbols could be used as signals in determining the groups' positions in the social
structure. He gradually arrived at this concept, drawing attention to the misuse of cultural tastes
as a status of superiority. Cultural capital does not always correlate directly with economic
capital. Even if a person is in poor financial circumstances, he or she may have high cultural
capital. The opposite is also possible. Can use cultural capital to maintain power and status and
to compensate for lack of money (Field, 2008).

Cultural capital is about having knowledge about values that are considered high in society.
Having a diploma and attending schools and universities are important for cultural capital.
Although the child of a middle-class family is equipped with a better education and is successful
in school, the child of a working-class family is a result of cultural capital (Palabiyik, 2011).
Bourdieu explains cultural capital in three forms: embodied, objectified and institutionalized.
Embodied cultural capital includes the long-term tendencies of a person's body and mind,
objectified cultural capital includes the objective goods owned, and institutionalized cultural
capital includes protecting the cultural capital owned and giving it original qualities (Bourdieu,
1986; 2010). Language habits and writing styles learned from the family can be given as
examples of embodied cultural capital, and they produce inequality most severely in the field

of education. Objectified cultural capital is objective works created by cultural skills such as
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books and paintings. An example of institutionalized cultural capital is the institutional effect
of the educational approval and sanctification system and the distribution of bureaucracy
practitioners to unequal social positions (Palabiyik, 2011).

Bourdieu used cultural capital primarily to underline that inequality is reproduced in the field
of education, in studies in which he explained that the academic achievements of children from
different social classes were not equal. According to him, cultural capital is the type of capital
in which the hereditary transmission of capital occurs in the most effective way (Field, 2008).

Social Capital

Bourdieu's effort to create a cultural anthropology of social reproduction constitutes his view
of social capital (Field, 2008). Social capital refers to the social relationships that the individual
knows within the society and can receive support from and trust. There are people's connections
to others, group memberships, terms of relationships, privileges and trust. The relationships and
features in social capital depend on the distribution of economic-cultural capital (Palabiyik,
2011). Field (2008) summarizes social capital theory in two sentences: “Relationships are
important. By building relationships with each other and ensuring that this continues over time,
people can work together to achieve things that they cannot achieve on their own, or that they
can achieve only with great difficulty.”

Communication networks that connect people to each other turn into a kind of capital because
they create resources. The more people you know and share a common view of life with, the
richer your social capital is. In social capital, the number of people you know, the common
thoughts you share with them, and the continuity of your relationships are important. When
people want to get a job done, it is easier for them to turn to people they know and they get
results faster. Social communication networks are wealth. Here, the emphasis is on working
collaboratively with others rather than directly benefiting from acquaintances. However,
expressing social relations as "capital” by reducing them to common denominators and interests
has caused many discussions among social thinkers, political scientists, educators and historians
(Field, 2008).

While initially defining social ties as a form of capital, providing profit and gain, and a metaphor
for investment, it took its place in the literature through research. Alfred Marshall, Lydia J.
Hanifan, Jane Jacob, Glenn Loury, Pierre Bourdieu, James Coleman, Robert Putnam explained
this concept (Lin, 1999). Although it seems to have attracted attention in the last decade, it has
a long, intellectual history in the field of social sciences due to the contributions of Bourdieu
(1980), Coleman (1988-1990) and Putnam (1993-1995) (Téremen, 2010). The most influential
person in ensuring the current importance of the concept is Robert Putnam. Social capital has
received less attention than Bourdieu's studies in the field of social theory (Field, 2008).

Symbolic Capital

Symbolic capital refers to the forms of capital that can be most powerful for social advantage,
recognized with the highest social prestige and legitimacy. It is a set of symbolic features related
to the individual such as appearance, honor, prestige, posture and speech (Ozsdz, 2007;
Palabiyik, 2011). It is located on the planes of knowing and recognition (Bourdieu, 2016).
People take action based on what is meaningful to them. For example, country flags are
important not because of their concrete features, but because of the meanings they evoke in
people. It is respected when it symbolizes the homeland, and it is burned if it symbolizes

genocide (Ritzer & Stepnisky, 2019a).
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Owning symbolic capital is the power over those who will benefit from it, and the accumulation
strategy is at the forefront. In modern societies, gaining, maintaining and trying to increase
prestige are forms of symbolic capital. Bourdieu gives the example of peasant families in
Kabyle in this regard. When a piece of land identified with the family's name falls into the hands
of foreigners, it is a matter of honor to buy it, even if it is at an exorbitant price. In other words,
protecting symbolic capital can lead to economic bankruptcy (Jourdain & Naulin, 2020).
Symbolic capital is the indicator of all the gains and values obtained from economic, cultural
and social capital. Its basis is prestige and recognition, the limits of which are determined by
these elements (Albiz, 2022). In particular, social conditions in obtaining and transferring
cultural capital can be considered symbolic capital. For example, in an illiterate society, being
literate turns into a symbolic value and provides extra income (Bourdieu, 1983).

Symbolic capital is shaped by habitus. It emerges spontaneously as a result of the tendencies
inculcated by family and school (Yel, 2016). The function of cultural capital as symbolic capital
is quite strong because it is identified with a natural talent. Managers with authority related to
culture are deemed worthy of power. The same process applies to economic and social capital.
It is the additional capital that every capital owner has. It allows you to see your advantages.
Wedding processions, parades, grand ceremonies, etc. Symbolic capital is displayed. In
ceremonies such as the court of justice, people in red and black, the height ratio of the chairs,
whether there are cushions, whether they are on the right or left are determined to express the
hierarchy in societies (Bourdieu, 2016)

Bourdieu's Critique of Education

Bourdieu's criticism of education is taken into consideration in history capital. One of the
reasons why he is difficult to understand is that he uses sciences such as anthropology,
education, cultural history, linguistics and philosophy together (Yel, 2016). He explains
inequalities in education with habitus and cultural capital and argues that schools transmit these
inequalities from generation to generation (Tezcan, 1993). Unequal distribution of capital also
affects educational institutions. The effectiveness of the course depends on the distance between
the habitus it tries to instill and the habitus of the family (Bourdieu & Passeron, 2019).

Students' gender, social origin, school background, etc. Ignoring differences such as these has
prevented the evaluation of these differences (Bourdieu & Passeron, 2019). If we touch on these
differences, students from privileged classes acquire habits, knowledge, skill and a refined taste
for their lessons from their environment. The higher their social class, the more knowledgeable
they are in cultural fields such as theater, music, painting and cinema. Social stratum are also
unequally represented in higher education schools. Among boys, those whose fathers are
agricultural workers, 1% are industrialists, 70% are self-employed, and 80% have a chance to
continue higher education (Bourdieu & Passeron, 2022).

Inequalities also show themselves in gender differences. It is possible that male students are
more inclined towards certain fields and female students are confined to verbal fields. Although
they seem like conscious choices, women unconsciously gravitate towards professions that
require a feminine disposition. In fields where men are easily preferred, women are recruited
through a more difficult process (Bourdieu & Passeron, 2019). Threats impose themselves more
on the lower classes than on the privileged at the point of choice, and on female students than
on male students. Another factor where education inequalities are seen is the geographical
region. Those who live in big cities have more advantages than those who live in small rural

areas. However, both face the same expectation in education (Bourdieu & Passeron, 2022).
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Delays, failures and repeat courses are more common among students from deprived
backgrounds in higher education. It can be thought that with the equalization of economic
opportunities, all students are given equal opportunities and the measured abilities arise from
"natural talents". However, for the children of workers, wage earners, and small tradesmen from
lower classes, entering a new culture that is more opposite to their own culture results in
eculturation. The culture of the elite is so close to the culture that the school is trying to convey
that the child from the middle class can achieve this by working much harder than the child
from the cultured class (Bourdieu & Passeron, 2022).

Bourdieu underlines that the state creates standards through the systems it imposes, and that
these standards are reproduced between generations through the education system. With the
rise of the group of scholars, the rise of a level capable of standing against innate talents based
on law, school, merit and competence was achieved and it imposed itself over generations
(Bourdieu, 2016). It should be underlined that the results of social differentiation are not
deterministic (Bourdieu & Passeron, 2022).

Science Capital

The concept of science capital was developed by Louise Archer, professor of sociology at
King's College London University in England, and other academics and teachers (Archer, et al.,
2015). The sociological basis of science capital is based on Bourdieu's (1986; 1995)
sociological theories. Bourdieu defined the concepts of capital, habitus and field, which interact
with each other, as the key components of cultural capital (Archer, et al., 2015; Nomikou, et
al., 2017). Types of capital, habitus, and field are tendencies that shape how the individual
operates in the social world (Archer, et al., 2014). Science capital is a teaching approach that
includes science-related qualifications, understanding, knowledge, interest and social
connections (ASPIRES, 2013) and is a way of understanding an individual's accumulation or
deficiencies in science resources (Godec, et al., 2017; Nomikou, et al., 2017). It focuses on the
student's social environment and the diversity of their contacts and relationships. Thus, it
determines the effect of social class on students' interest in the field of science, their desire to
pursue a career in this field, and provides information about the reasons for continuing or not
pursuing science (Archer, et al., 2015).

It is worrying that students do not choose careers in science, technology, engineering and
mathematics after the age of 16. In particular, minority groups, the working class, and women
are underrepresented in these areas that are important for national economic growth (ASPIRES,
2013). With science capital, some patterns are identified in students' willingness and enthusiasm
for science (Archer, et al., 2014). The adequacy or lack of resources that students use in the
field of science can be understood in advance with science capital. Thus, it allows deficiencies
to be eliminated (Archer, et al., 2015; King & Rushton, 2020). Its main difference from teaching
approaches is that it focuses on evaluating students' existing accumulated science capital
(Godec, et al., 2017).

Determining students' science-related resources in advance is a way to understand their success
or failure in science. Some students may use science-related resources and tendencies while
learning. Others lack the knowledge, connections, resources and inclinations. At this point,
science capital helps explain the reasons why some students feel comfortable in science classes
and consider a career in science, while others think that this is not a suitable goal for them and
helps to produce solutions (King & Rushton, 2020). By using Bourdieu's concept of capital to
theorize science capital, it has been possible to reveal a person's science identity and potential
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to participate in science (Dewitt, et al., 2016). Science capital is closely related to cultural and
social capital. It emphasizes the influence of family and social group cultures rather than
individual motivations for science (Edwards, et al., 2015). It is not a separate type of capital. It
is a lens that helps identify factors that encourage and constrain science. It is used as a
conceptual tool that brings together types of economic, social and cultural capital that have use
and exchange value (Archer, et al., 2014; Dewitt, et al., 2016;).

Science capital is part of the social and cultural resources of individuals and groups. It supports
activities in students' daily lives such as watching media, participating in school laboratory
research and science projects (Edwards, et al., 2015). This approach is not a new teaching
system, it is compatible with currently used curricula. It involves making small changes in
current practice by identifying science lessons with students' daily experiences (Godec, et al.,
2017). It is a pedagogical approach developed with the participation of teachers in studies. It
considers it necessary to reveal the existing capital that students have gained in their homes and
cultural contexts and to make changes and adjustments in teachers' practices to encourage their
development (King, et al., 2015; Nomikou, et al., 2017).

History Capital

History capital has been proposed in this study, on the basis of Bourdieu's sociology theory, for
the field of history education, based on the need to evaluate students in history lessons using
the concepts of cultural capital, social capital, habitus and field. The theoretical basis of history
capital is Bourdieu's sociology studies, and its dimensions are the sub-dimensions of the
concept of science capital, developed with the joint studies by Louise Archer in collaboration
with Bourdieu's sociology. Science capital includes science, mathematics, physics, chemistry,
etc., which are classified as numerical subjects. When measuring courses such as, only the
accumulation (capital) in history courses is taken into account in history capital. When
evaluated hierarchically, science capital is the subheading of Bourdieu's sociology theory, and
history capital is the subheading of science capital.

N
¢ Capital (Social Capital, Cultural Capital)
Pierre Bourdieu's i Habltus and Field
Sociological Theory j
N
¢ Science, Mathematics, Chemistry, Physics, Biology
Secience lessons
Capital )
N
e History Lesson
History
Capital j

Figure 1. Interdisciplinary hierarchical ranking of capital concepts
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According to Bourdieu (2021), in the broadest sense, the social world is an accumulated history.
This accumulation expresses the concept of capital in its materialized or embodied form.
Considering Bourdieu's general view of the field of history with the concept of capital, "history
capital” is, in its simplest sense, the accumulation gained by labor in the past.

History Capital, Fields and Habitus

So, when considering countries, nations and societies, what factors constitute the historical
accumulation of people? Giiveng (1995), in his book titled "Turkish Identity"”, asks communities
"who are you, who are you from?" He argues that the answers he gives to the question are
related to culture, social structure and world view. These responses may change depending on
time, situation and conditions, environmental expectations, and the course of events. For
example, people can introduce themselves according to a family, religion, sect, nation, city or
country. Muslim, Alevi, Istanbulite, Circassian, peasant, Turkmen, etc. Gliveng (1995)
classified complex identities into three groups: individual, personal and national. Individual
identity is what distinguishes a person from others, is given by institutions, and is in everyone's
pocket; These are IDs specific to a person, such as work IDs, driver cards, and credit cards.
Personal identities are identities that show the institutions and organizations, associations and
clubs of which people are members, and their voluntary and professional relationships in
schools. National cultural identities are identities that contain information such as population
register, nation, personal name, gender, marriage, and military service. For example, passports
are official and national identities.

Giiveng's identity classification is the source of the characteristics that affect his tendencies
from his past, expressed by Bourdieu with the concept of habitus. Identities have a great impact
on the formation of a person's tendencies. The concept of identity is an indispensable element
of nationalism, migration, religion, gender studies and ethnicity studies. Its definition,
according to the field of psychology, is when a person identifies himself as that person. It
includes the views, definitions, images and information we have about ourselves. In this respect,
it is the expression of man's self-understanding. It is an understanding that is learned and
developed, not immutable, emerging or inherited at a particular moment. It does not refer to
everything and everyone, but rather to what emerged on a specific date and to a specific process.
The phenomenon of identity has a historical nature. The fact that people have individual
characteristics does not prove the opposite; on the contrary, the individual itself can be seen as
a historical construction. The concept of identity, at the psychological level, can be described
as a person's definition of himself as that person (Bilgin, 2007).

Individual, personal and national identities are among the factors that form a person's habitus.
The family in which an individual is born has a history. Then comes the nation their family
comes from, the country or countries where they live and are citizens. Each of these has a
historical background (Giiveng, 1995). The methodology of social sciences is not universally
acceptable. Societies, ethnic groups, nations; It creates language, religion and territory, and
history is formed by the intertwining of these elements. People unite or diverge on common
ground with these elements. For example, one group belongs to one religion and the other does
not. While history is formed in a period of time and a geography, the common memory and
consciousness of nations are also formed within this. The commonalities formed in these events,
wars, invasions and migrations are identity (Ortayli, 2011). In this case, we can conclude that
habitus, one of the basic concepts of sociology, refers to the elements that constitute identity.
Habitus is the tendency presented to us by the elements that form our identity, shaped by the
past. When Giiveng's identity classification is used, history capital is a person's family (for
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example, his family is descended from an important historical person such as Sheikh Samil),
his nation (such as Turkish, Arab, Greek, etc.), the country or countries of which he is a citizen,
the religion he chooses, etc. It expresses the tendencies he has acquired with the knowledge
from his past, such as.

According to Bourdieu's sociology, a person's past accumulations are called capital, while the
tendencies gained by past accumulations are considered habitus. According to this definition,
every family, nation, country, religion and culture has a historical background. With history
capital, a person should be evaluated as a whole with the tendencies (habitus) that his past
(history) accumulations (capital) have given him. Past accumulations are history capital, the
tendencies that these accumulations bring to people are their habitus, and the external
environment in which people will take action with their accumulations and tendencies
represents the concept of field. A person should not be considered and therefore evaluated
independently of the tendencies that express his or her identity.

Bourdieu argues that people's nationality, class, gender, etc. He underlines that they naturally
feel "at home" in the subjects, that is, in the habitus environment appropriate to their own
tendencies. Habitus is formed by past experience, current stimuli and is structured according to
the stereotyped social forces that produce it (Wacquant, 1998). Habitus shapes our movement,
the way we speak, our worldview and our emotions. It is shaped by family, education and circle
of friends. It creates a complex structure with the influence of gender, nation, class and friend
system as well as personal experiences. Habitus makes itself felt strongly in elections. A person
makes a choice among millions of options without realizing it (Yel, 2016). With the influence
of all past and internalized socializations, habitus is a ready-made dispositional expression
rather than a conscious choice (Mouzelis, 1995). Individuals with similar identities who
experience similar social processes share a common habitus. Therefore, historical accumulation
(capital) affects a person's understanding of history and perspective on history (habitus).

Seriati (1997) explains the fact that a person is under the influence of his habitus through
involuntary choices (Bourdieu & Chartier, 2021) as a prison. He talks about four coercive forces
that affect a person's choice, and if a person can overcome these four forces, only then can he
become a human. These are naturalism, biologism, sociologism and historicism. In naturalism,
humans, who have will and are conscious, are first under the pressure of nature. According to
historicism, all people are a tissue created by history and are formed according to history.
According to sociologism, society is the fundamental determining force that creates the
individual. Biologicalism is that the main determinants of humans are physiological (physical)
and psychological (spiritual) factors. For example, its own history is formed by the intertwining
of the history of Iran, Islam and Shiism. If he had been in the western world instead, he would
have had different feelings, thoughts, morality and course of action. In this case, if history
determines a person's characteristics, their choices are handed over to the will of history. Like
spoken language, we do not have a voluntary involvement in what history chooses for us.
Bourdieu's habitus is felt more in Seriati's theories of historicism and sociology, where society
and the past affect the individual's choices.

These forces that naturally influence our choices are not insurmountable, but they influence our
choices semi-automatically. Habitus is not destiny; it is a predisposition system that has been
subjected to experience and can be transformed by experiences. Depending on the situation, it
can also do the opposite of what the conditions provide (Bourdieu & Chartier, 2021). Social

experiences occur with society from childhood, rather than through conscious and independent
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choices. While growing up, it is said that one should have a profession, sit properly and answer
questions. Families are seen to respect religion, money and fame. Within approved and
disapproved patterns, the person develops his/her own unique action style and characteristic
behaviors. This feeling is habitus (Calhoun, 2000). Bourdieu underlines that in academic
research, non-voluntary action, thought and evaluation schemes with the effect of habitus
provide researchers with the opportunity to develop conscious strategies (Mouzelis, 1995).
Determining the impact of habitus in the field of history education has the potential to first
recognize the patterns that emerge under its influence and then establish effective strategies to
minimize its impact. Bourdieu underlines that one should be cautious when using the concept
of habitus by historians in order not to make generalizations even in studies where social classes
are in the same ratio. (Bourdieu & Chartier, 2021).

When history capital is considered with the concept of field, it is seen that field is a well-
established concept in the literature. The field of history, the field of sociology, the field of
philosophy, etc. The representation of the field in history capital is a history lesson. The concept
of history capital is based on history courses in the field of education and is conceptualized on
the basis of Bourdieu's sociology. The concepts of capital, habitus and field are evaluated
together. Accordingly, the representation of capital is the cultural and social accumulation of
students in the field of history. The representation of habitus is the interest, tendency and
inclination that students' cultural and social backgrounds provide to the field of history. If the
student's cultural and social capital for the field of history is high, it can be assumed that the
student's inclination and interest in the field of history is high; if it is low, it can be assumed
that the student's inclination and interest in the field of history is low.

N
e History Lesson
J
N
e Cultural and social accumulation in the field of
history
J
N
e The tendency presented by the accumulation of
the elements that generate the identity
J

Figure 2. Representation of Bourdieu's concepts of field, capital and habitus in the concept of history capital

When Bourdieu's sociological concepts are evaluated in the field of history education, the
following definition of the concept of history capital in education is reached:

“The accumulation (capital) acquired from (social and cultural) sources that affect and form a

person's interest, tendency and predisposition (habitus) in history (field) is called history
capital.”
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With the concepts he developed in the field of sociology, Bourdieu underlined the necessity of
examining people as a whole with concepts such as habitus, capital and field in order to be
understood and evaluated. In the field of education, he argues that if students can be evaluated
with these concepts, accurate information about them will be obtained. He underlines that semi-
automatic and non-voluntary action, thought and evaluation schemes formed under the
influence of habitus in academic research provide researchers with the opportunity to develop
conscious strategies (Mouzelis, 1995). It is clear that the problem of evaluating students’
knowledge in the field of history with the concepts of capital, habitus and field, as suggested
by Bourdieu, and evaluating students as a whole, must first be conceptualized in order to be
understandable and measurable. In this respect, the concept of "history capital” is a whole that
can be used to measure students' tendency towards history courses by evaluating them as a
whole with the concepts of habitus, field and capital.

History Capital and Science Capital

The resources that form a student's inclination towards a field have been identified as eight
dimensions through science capital studies. These eight dimensions were developed in line with
the concepts of capital, habitus and field in Bourdieu's sociology (Nomikou, et al., 2017). In
addition, in order to improve science capital studies, in this study where participation in science
and the factors affecting interest in science were investigated, science capital dimensions were
suggested to researchers as a useful tool to measure interest, tendency and predisposition
(Dewitt, et al., 2016). These eight dimensions are recommended to measure the history capital
concept and the accumulation specific to the field of history. Thus, the student's history capital
ratio can be calculated and it is determined that students with a high capital ratio have high
interest, tendency and aptitude for the course; It can be concluded that students with low scores
have low interest, tendency and disposition towards the course. In addition, some patterns
affecting students' level of history capital can be identified. The sub-dimensions of history
capital that affect the student's tendency and interest in the field of history are:

» Historical literacy

* +Values, attitudes and disposition regarding history

« Knowledge about the transferability of history (which careers history opens the door to)
» Conception of history-related media

+ Participation in out-of-school history learning contexts

« Family history skills, knowledge and qualifications

+ Knowing people through their roles in history

» Talking about history in everyday life

When the theses made in Turkey regarding the sub-dimensions of history capital are examined,
it is seen that there is 1 master's thesis on historical literacy, in which the historical literacy
perception levels of prospective teachers are measured (Ulugay, 2019), and 1 doctoral thesis
(Kege, 2013), in which the historical literacy levels of 7th grade secondary school students are
determined. 1 master's thesis on attitudes, values and tendencies related to history, in which the
effect of a virtual game on history attitudes and academic achievement levels of 10th grade
students was measured (Ogul, 2018), 3 master's theses on historical value (Giil, 2022; Polat,
1991; Sakin, 2003) and 1 doctoral thesis (Masali, 2003) were completed. Many studies have
been conducted on the dimensions of historical media consumption and participation in out-of-
school history learning areas. In the historical media consumption dimension, 3 master's theses
(Altuntas, 2023; Aras, 2023; Asik, 2022) and 2 doctoral theses (Altun, 2016; Aslan, 2022)
attract attention. When the theses studies on out-of-school history learning areas are examined,
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4 master's theses (Akin, 2012; Ayyildiz, 2023; Koger, 2023; Venceli, 2023;) and 3 doctoral
theses (Aktas, 2022; Haidari, 2022; Utku 2023) is particularly striking. These studies are
generally aimed at trips to historical places.

In history capital, it is important for students to be curious about historical issues rather than
having the skills and abilities of historians. In his study investigating the reasons and different
types of historical curiosity, Altun (2016) concluded that historical curiosity consists of
scientific, extraordinary, important, emotional, experiential and social curiosity. In addition to
history lessons, conversations about history in a social environment, historical movies,
historical places and sites, historical persons, social media channels where historical topics are
discussed, etc. History is a part of daily life and these are places to acquire history capital.
Professional historianship is not expected in history capital. What is important is the desire and
tendency to spend time with history. A student who is inclined towards the field of history has
the potential to develop a career in the field of history later in life, even if he does not have
sufficient knowledge.

Deterministic results are not expected with history capital. In other words, it cannot be
concluded that all students with similar conditions have similar capital levels. Generalization
with the expectation of such a result causes ethnocentrism in sociology. Deterministic results
are more specific to positive sciences. Popper (1998) draws the boundaries of social sciences
in a sharp manner. According to him, in physical sciences, results that are accepted everywhere
and at all times are expected, but it is difficult to make deterministic generalizations in social
sciences. Similar conditions arise only in a single historical period and do not continue from
one period to another. The laws of social life vary according to place and time. Although some
regularly recurring events are observed in historicism, they are not immutable as in the physical
world. The experimental method is used in physics. Sometimes, when conditions come
together, certain things happen. However, real repetitions are not possible in social history. In
the fields of sociology, psychology and philosophy, institutionalization and conceptualizations
emerge through generalizations. As expressed with historicism, no clear distinction is made
with positive sciences and deterministic results are not expected.

Although Bourdieu (2016) accepts that sociologists can make mistakes in generalizations due
to ethnocentrism, he does not agree that social sciences should conduct research with
completely different methods from physical sciences, as in the Popperian sense. It encourages
historians to do objective work in the field of sociology, like sociologists. The historian who
can benefit from the science of sociology can become objective and see the types of domination
that can be dominated. He advises historians to carry out their research to the end, to push the
concepts, and not to be confined within the boundaries of historical science by creating variable
systems. However, he underlines those historians are distant from objective research due to
their studies of history in the Popperian sense.

When evaluated with the characteristics of concepts, history capital has the feature of an
abstract concept. When evaluated with 5 features of concepts such as learnability, usability,
clarity, generality and strength, history capital is a concept that is difficult to learn. Because
defined abstract concepts are more difficult to learn than observable concepts such as tree and
dog. When we evaluate it clearly, history capital is defined clearly and understandably in this
study, expressing a certain framework. With the feature of generality, concepts are organized
hierarchically. History capital is the concept at the bottom of this structure, which includes
Bourdieu's concepts of capital and its types, habitus, field and the concept of science capital. In
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this respect, the dialectical method, in which deduction and induction are used together, was
used. When we look at its strengths, history capital has been suggested as a concept that has
problem-solving capacity in evaluating students accurately and holistically with their family
and environment in education, and in understanding the aspects of social inequalities reflected
in education (Aydin, et al., 2002).

Evaluation of the History Capital Using Rentel's Concept Development Method
The concept of history capital is evaluated in 5 stages with Rentel's (1971) concept development
method (cited in Akyol, 2009, 213):

Determination and definition of history capital as a concept: As a result of the document
analysis, the dialectical method in which deduction and induction are used together was used
for the concept of history capital in the field of history education. At the end of the study, the
definition was reached: “The accumulation (capital) acquired from (social and cultural)
sources that affect and form a person's interest, tendency and predisposition (habitus) in history
(field) is called history capital.” In line with the definition, the resources that affect the student's
interest, tendency and disposition towards a course have been examined in eight dimensions
through science capital studies. These are historical literacy; values, attitudes and disposition
regarding history; knowledge about the transferability of history (which careers history opens
the door to); conception of history-related media; participation in out-of-school history learning
contexts; family history skills, knowledge and qualifications; knowing people through their
roles in history; talking about history in everyday life.

Features that distinguish history capital from some concepts used in history education:
"History capital™ refers to the current accumulation of students, it is not a target. In this respect,
it may bring to mind the concept of readiness in education. Readiness is being ready for
learning. Thorndike underlines that learning occurs when the student connects old and new
learning. He defines readiness as having cognitive, affective and psychomotor behaviors for
learning to occur (Senemoglu, 2012). Readiness is the tendency to learn, to do any activity; It
is a state of cognitive, affective, social and psychomotor readiness (Yapici, 2006). The concept
of readiness is similar to history capital in that it measures accumulation and expresses a
tendency. Its different aspect is that it only refers to individual readiness to learn at the
cognitive, affective, social and psychomotor levels. In this respect, history capital expresses the
effect of the student's social and cultural accumulation, formed by his family and environment,
on his tendency towards the field of history. Although the social situation of the family has an
effect on the student's readiness, this effect cannot be measured by including the family and the
familial habitus. In readiness scales, as in the education system in general, each student is
generally evaluated by his/her own capacity, not by social, cultural and economic inequalities.
The fact that history capital proposes to conduct research with the sociological research method
can enable more effective studies on inequalities.

Compared with the concept of history capital, historical literacy constitutes the first dimension
of the eight dimensions of history capital. This is also a dimension that measures the student's
knowledge. Historical literacy, knowledge of historical events, knowledge of chronological
thinking, ability to establish cause-effect relationships, ability to understand historical language,
skill in historical research, ability to use information and communication technologies,
historical empathy skill, ability to express historical events in narrative form, ability to relate
the past and the present, It consists of 12 sub-dimensions that express knowledge and skills
such as the ability to distinguish contradictory interpretations, narrative expression skills, and
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moral reasoning skills (Kege, 2016). Another feature that distinguishes the concept of history
capital from historical literacy is that history capital expresses interest and tendency based on
the historical literacy dimension's engagement with history in daily life. While historical
literacy focuses on the knowledge and skills required in professional historiography,
professional historiography knowledge and skills are not expected in history capital. Rather
than whether the student is a very good historian or not, it refers to whether the student is
inclined to the field of history and the social and cultural conditions that cause this. In this
respect, it focuses on the preoccupations of historical literacy dimensions reflected in daily life.

Compared to historical thinking skills, historical thinking skills consist of 5 dimensions:
chronological thinking, historical comprehension skills, historical analysis and interpretation
skills, historical problem analysis and comprehension skills, and research skills based on
historical inquiry. Kece (2016) argues that historical literacy is a more comprehensive concept
that also includes historical thinking skills. While historical thinking skills include a history
teaching process based on questioning, analysis and interpretation; Historical literacy also
includes historical empathy, associating the past and present, actively benefiting from
information and communication technologies, narrating historical events, making moral
judgments and narrative skills. History capital consists of eight dimensions, including the
historical literacy dimension. Thus, it can be said that historical literacy includes historical
thinking skills, while history capital includes historical literacy. However, history capital deals
with the aspects of the student's knowledge and skills that are reflected in daily life. It does not
focus on professional historiographical knowledge and skills.

History capital also has similar characteristics with the concept of historical consciousness.
Historical consciousness is to process and interpret the knowledge of the past with current
knowledge and the unknown of the future, and to comprehend change and transformation
(Oymak, 1997). Lifestyle, family, social class and economic status are decisive in the formation
of historical awareness in an individual (Ortayli, 2011). The concept of history capital also
refers to the individual's family, social class, economic and cultural conditions, etc. It focuses
on characteristics from the past, such as, and argues that it is shaped by these experiences. Not
only the student's own capacity but also the social, cultural and economic conditions from the
family are effective in the success or failure of the student. The difference of history capital is
that history capital expresses the effect of the social and cultural accumulation created by the
student's family and environment on the student's field of history and his desire to pursue a
career in this field. Historical awareness focuses on the understanding of history, and history
capital focuses on the history career. In addition, history capital deals with the aspects of the
student's knowledge and skills that are reflected in daily life. It does not focus on professional
historiographical knowledge and skills. It covers the student's current savings.

Places where history capital can be used: The concept of history capital refers to the student's
knowledge in the field of history, It can be used effectively in measurement studies where
students' interest in historiography will be evaluated by taking into consideration their social
and cultural situation, family's education level, profession and immediate environment.

Importance of history capital: History capital is the conceptualization of the factors that affect
students' disposition, interest and predisposition in line with their knowledge in the field of
history. In history capital, the student's interest in the field of history and the impact of the
family's interest, tendency and predisposition on the student form a whole. It is emphasized that

success or failure in schools is related to family habitus.
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Opportunities for using of history capital: By developing a scale within the scope of the concept
of history capital, students' inclination towards the field of history can be expressed
quantitatively. By measuring the history capital of history education and history teaching
students in the periods when they start and finish university, the interest and increase in interest
in the field can be determined through measurement. It can also be used to direct the student's
capacity to the field of interest before university. Thus, the student can achieve more success.
The effect of the social, cultural and economic conditions of the student's family and
environment on the student's interest, tendency and predisposition in the field of history can be
determined quantitatively through measurement. Thus, more effective educational strategies
can be developed to minimize these conditions in education. Accurate identification of
educational inequalities is the most important part of taking the right steps to minimize them.

CONCLUSION AND DISCUSSION

With this study, the concept of history capital is proposed to measure students' knowledge and
tendency in the field of history. Through document analysis, Bourdieu's sociological concepts
of capital, types of capital, habitus and field, as well as the concept of science capital developed
by Archer on the basis of Bourdieu's sociology, were analyzed and history capital was defined
as follows: “The accumulation (capital) acquired from (social and cultural) sources that affect
and form a person's interest, tendency and predisposition (habitus) in history (field) is called
history capital.” Historical literacy; values, attitudes and disposition regarding history;
knowledge about the transferability of history (which careers history opens the door to);
conception of history-related media; participation in out-of-school history learning contexts;
family history skills, knowledge and qualifications; knowing people through their roles in
history; talking about history in everyday life are sub-dimensions developed through science
capital studies and form the student's interest, tendency and predisposition to a course. These
dimensions are the dimensions that constitute interest, tendency and predisposition to history
lessons in the concept of history capital.

Concept is a representation that covers the common characteristics of objects and events and
collects them under the same name (Erdogdu, 2016). In this respect, history capital is based on
Bourdieu's sociological studies; It is an interdisciplinary representation in the fields of history
education and sociology, covering the concepts of field, habitus and capital and the concept of
science capital. Before the development of the concept of history capital and the measurement
phase, the boundaries of the need to be evaluated in history lessons with reference to the social
and cultural conditions of a student's family and environment, that is, the concept of habitus,
were drawn with the conceptualization method. With history capital, deterministic results are
not expected, as will be effective in all social sciences. While interest, expresses, tendency and
predisposition, it focuses on the knowledge and skills reflected in daily life rather than the
knowledge and skills expected from professional historians. As explained by the concept of
field, the student is evaluated with the knowledge he has acquired in the field of history. As
explained by the concept of habitus, he argues that the student is a whole with his family and
environment and should be measured by these. It takes into account the student's current
savings, as expressed by the concept of capital. There is no target knowledge, experience or
ability. Science capital dimensions express the accumulation resources that form the student's
interests, tendencies and predispositions towards the field of history and are used as history
capital dimensions.
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With the concept of history capital, Bourdieu's sociology theory have been used in history
education. There is a two-way application here. First, Bourdieu (2016) persistently
recommended that historians conduct objective studies and use the methods of the field of
sociology in this regard. Thus, he argued that historians could reach objective conclusions by
making more objective, more scientific evaluations. In this respect, history capital represents
an interdisciplinary study in the fields of history education and sociology by using sociology
concepts and theories in the field of history education. Historians can also consider Bourdieu's
sociological theories, which are discussed in the context of history capital and history education,
in their own context.

Secondly, with his studies, Bourdieu recommended to all institutions and employees in the field
of education that students should be evaluated with the concepts of capital, habitus and field.
He argued that only in this way can students be evaluated as a whole and be fair. It is an
application area that can be used as a history capital evaluation tool. History capital dimensions
that affect a person's tendency to the field of history are used with the concepts of field, habitus
and capital in the proposed conceptualization. By developing a scale within the scope of the
proposed concept, students' inclination towards the field of history will be able to be expressed
quantitatively. History capital can be developed as a tool for teachers to measure the tendency
of students at any level and department of education to the field of history. In addition, before
university, the student's tendency to pursue a career in this field will be evaluated by measuring
his/her history capital, thus the student will be directed to the field of interest. Since the concept
of capital emphasizes students' accumulation, the concept of habitus emphasizes their interest,
and the concept of field emphasizes the focal point of their accumulation and interest, students
can develop and measure field-specific capital in scale in other professional fields. In addition,
by identifying some patterns in occupational orientations, it will enable the identification of
inequalities arising from habitus. The first condition for intervening in educational inequalities
with effective education strategies is to ensure that they are identified correctly.
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Tarih Egitiminde Yeni Bir Kavram Onerisi: Tarih Sermayesi

Oz:

Tarih sermayesi, tarih egitimi alaninda tarih ve sosyoloji alanlarini iceren disiplinler arasi yeni bir kavram
onerisidir. Bu calisma ile Fransiz sosyolog Pierre Bourdieu niin sosyolojisi ve Ingiliz akademisyen Louise
Archer’in ortak ¢alismalar ile Bourdieu sosyolojisine bagl olarak gelistirdigi bilim sermayesi kavraminin alt
bashg olarak, kavramsallastirmaya dair bir analiz yapilacaktir. Ogrencilerin ilgi duydugu ders alaminda daha
fazla basar elde ettigi, arastirma, okuma faaliyetlerinde bulundugu, okul disinda bu alandaki egitim faaliyetlerine
daha fazla vakit ayirdigi, daha fazla kaynaktan yararlandigi goriilmektedir. Ogrencinin derse ilgisinin belirleyici
olmasi ilgisini etkileyen faktorlerin arastirilmast gerekliligini ortaya ¢itkarmaktadwr. Bourdieu, birikimi sermaye
kavramu ile aciklamis ve ekonomik, kiiltiirel, sosyal ve sembolik sermaye olarak aywrmistir. Ilgi, egilim, yatlkinligi
ifade eden bir kavram olarak “habitus” kavramint kullanmistir. Alan kavrami ise kendine ozgii kurallari, birikim
olciitleri olan belli konumlar: ifade eder. Sermayesi ve habitusu uyumlu ise kisi o alanda yiiksek basart elde
edebilir. Ancak kisinin bir alana ilgi, egilim ve yatkinliginin él¢iilebilmesi igin oncelikle sermaye ve habitusunun
alana uygun olarak édligiilebilir olmasi gerekir. Bu sorunun anlasilabiliv ve dlgiilebilir olmasi igin oncelikle
kavramsallagtirilmasi gerektigi aciktir. Bu nedenle alan yazina ilk olarak “tarih sermayesi” kavramini
onermekteyiz. Bu ¢alismanin amaci tarih sermayesi kavramini, tarih egitimi alanina uygun sekilde agiklamak,
tamimlamak, kapsamini belirlemek ve bu kavramin icerigini tartismaktir. Bu tartisma ile degerlendirme siirecinde,
ogrencilerin birikimleri dogrultusunda egilim, ilgi ve yatkinliginin bir kavram ile ifade bulmasiyla alan yazina
katki saglanacag diisiiniilmektedir. Calismanin sonucunda Bourdieu’niin sermaye, sermaye ¢esitleri, habitus ve
alan kavramlart ile bilim sermayesi kavramlart sirayla incelenerek timdengelim ve timevarimin birlikte
kullamildigi diyalektik yontem ile tarih egitimi alamindaki su tamima ulasilmigtir: “Bir kisinin tarihe (alan) ilgi,
egilim ve yatkinligint (habitus) etkileyen ve olusturan (sosyal ve kiiltiirel) kaynaklardan edindigi birikime
(sermaye) tarih sermayesi denir.” Ayrica tarih sermayesi diizeyini etkileyen boyutlar i¢in bilim sermayesinde
kullanilan sekiz boyut dikkate alinmistir.

Anahtar Kelimeler: Tarih sermayesi, bilim sermayesi, Pierre Bourdieu, tarih egitimi
GIRIS

Tarih sermayesi, tarih egitiminde yeni bir kavram onerisidir. Kavram, diger bir ifade ile “idea”
nesne ve olaylarin ortak 6zelligini kapsayarak ayni isim altinda toplayan bir temsildir (Erdogdu,
2016). Kavram (concept) yeni bir diisiincenin can bulmasinin baslangicidir, kavramsallastirma
(conception) ise ayn1 kokten gelir ve hamileligin baslangici, gebe kalma anlami tagir. Bu anlami
ile adeta diisiince insasindaki 6nemine génderme yapmaktadir (Arikan, vd., 2010; Tiryaki &
Sunar, 2016). Tirk Dil Kurumu sozliigiinde “Bir nesnenin zihindeki soyut ve genel tasarimi,
mefhum, fehva, nosyon” olarak agiklanir (TDK, 1998, s.1243). Kavram, klasik felsefenin
onemli basliklarindan biridir. Zihnin nesneyi onaylama ve reddetmeden olmadan 6ziinde
algilamasini saglar (Tricot, 1930). Varlig1 soyut veya somut bir 6zellik tagiyabilir ve ikisi de
var olan1 ifade eder (Oner, 1995). Aristoteles, kavrami seyin tanimimin tek bir kelimeyle ifadesi
olarak tanimlar. Zihnin fikir birligine duyusal temsillerin ¢oklugunu getirdigi gercekligin
yeniden ingasidir. (Tricot, 1930). Kavram sadece bir varlig1 akla getirmez, daha geneldir. Var
olanin biitiin hallerini kapsar bu nedenle g6z dniine getirilemez (Oner, 1995).

Tarih, nev-i sahsina miinhasir olaylar ile ilgilendigi i¢in ge¢misteki bir olay1 ele aldiginda
kullandig1 kavramlarin bile o zaman, olay ve durum i¢inde yegane bir anlam olusturdugunu
diistiniir. Tarih alaninda bir¢ok olay1, durumu kapsayan bir kavram iiretmek zordur (Erdogdu,
2016). Benzer sartlar ancak bir tarthi donemde gergeklesir. Diizenli olarak tekrarlanan bazi
olaylar gerceklesse de fiziksel diinyadaki gibi degismez degildir (Popper,1998). Dolayisiyla
tarth alaninda kavramsallastirma zor bir segenektir. S6z konusu tarih egitimi ile tarihin
Ogrenilmesi ve oOgretilmesi oldugunda kavramsallastirmanin kapist aralanabilir. Ayrica
sosyoloji alan1 da psikoloji, felsefe, siyaset bilimi alanlar1 gibi kavramsallastirmaya oldukg¢a

yatkindir. Bu alanlar kavramsallagtirma fabrikas1 gibi calisirlar (Erdogdu, 2016). Bilgiyi bir
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biitiin olarak anlamlandirmaya yardimci olan en temel zihinsel olusum olan kavramlar tanima,
ayirt etme, segme ve birlestirmeyi saglar. Egitim alanindaki kavramsallagtirma aragtirmalari,
bilginin organize edilmesinde anahtar bir islev iistlenir (Bozkurt, 2018).

Tarih sermayesi bu ¢alisma ile Fransiz sosyolog Pierre Bourdieu’niin sosyolojisi temelinde ve
Ingiliz akademisyen Louise Archer’n ortak ¢alismalar ile Bourdieu sosyolojisine bagli olarak
gelistirdigi bilim sermayesi kavraminin alt baslig1 olarak kavramsallastirilmistir. Tarih alani,
dogas1 geregi kavramsallagtirmalar ve kuramsallagtirmalara pek uygun olmadigindan tarih
sermayesi, tarih egitimi ile sosyoloji alanlarini kapsayan disiplinlerarasi bir ¢caligma ile ortaya
cikmistir. Ogrencilerin bazi derslere daha fazla ydnelirken, bazi derslere ilgisiz kaldig
goriilmektedir. Ayrica 6grencinin ilgi duydugu ders alaninda daha fazla basar1 elde ettigi,
arastirma, okuma faaliyetlerinde bulundugu, okul disinda bu alandaki egitim faaliyetlerine daha
fazla vakit ayirdig1, daha fazla kaynaktan yararlandig1 goriilmektedir. Ogrencinin derse ilgisinin
belirleyici olmasi ilgisini etkileyen faktorlerin arastirilmasi gerekliligini ortaya ¢ikarmaktadir.
Bu sorunun anlagilabilir ve Olciilebilir olmasi i¢in Oncelikle kavramsallastirilmalidir.
Kavramsallagtirma, daginik diisiincelerin sadelestirilerek biitiin olarak algilanabilmesi igin
etkili bir yontemdir. Bu nedenle alan yazina ilk olarak “tarih sermayesi” kavramini
Onerilmektedir.

Arastirmanin Problem Durumu

Bourdieu, sosyoloji calismalarinda sermayenin (capital) yeniden firetimi ile toplumdaki
esitsizliklerin birbirini tekrarlayan dongiisiiniin altin1 ¢izmektedir (Bourdieu, 1084; 1995;
2001). Ust smiflar, habitusun sermaye (ekonomik, kiiltiirel, sosyal, sembolik) ve alan ile
etkilesimi yoluyla ayricalikli konumlarini devam ettirir. Boylece toplumda yeniden {iiretim
saglanir. Ayricalik, tahakkiim iligkileri ve esitsizlikler dongiisel olarak her kusakta yeniden
tiretilir (Archer, vd., 2012). Egitim s6z konusu oldugunda egemen egitim sistemi ve egitim
ogretim yoluyla toplumdaki egemen kiiltiir yeniden tretilir. Toplumdaki kademelerin birbirini
tekrar etmesi yoluyla toplumda yeniden iiretim sonucu her sinif kendi konumunu yillar boyu
koruyabilir. Yeniden iiretim sosyal esitsizligin kilit noktasidir. Ders mesaisinde zihinlere
kazima eyleminin etkililigi 68rencinin ait oldugu toplumsal sinifa, sinifin sermayesine gore
degisir (Bourdieu & Passeron, 2019).

Bulundugu toplum tabakasinin sermayesi Ogrencinin kapasitesini, ders basarisini, meslek
secimini biiylik ol¢iide etkiler. Herkes zorunlu olarak egitim alir ancak herkes ayni kalitede
egitim almaz. Ayni kalitede egitim alanlarin hepsi de ayni oranda 6grenim saglayamaz.
Miifredatin igerigine ve egitim pratigine bazi dgrenciler digerlerine gore daha kolay uyum
saglayabilir. Egitim sisteminin en tarafsiz hali bile esitsizlikler {iiretebilir (Aktay, 2016).
Egitimdeki bu esitsizliklerin anlasilir ve dl¢iiliir olabilmesi i¢in 6ncelikle kavramsallastiriimasi
gerektigi aciktir. Boylece tarih egitimi alanina dair arastirilacak konunun sinirlari, kapsami
belirlenip, problem tek bir kavram ile ifade edilebilir olacaktir. Bu ¢alisma kapsaminda
“Ogrencilerin tarth derslerinde alan, habitus ve sermaye kavramlar: ile degerlendirilebilecegi
bir kavramin; kapsami, sinirliliklari, tanimi ve boyutlari ne olmalidir?” temel problemine cevap
aranacaktir.

Arastirmanin Amact ve Onemi

Ogrencilerin ilgi duydugu ders alaninda daha fazla basar1 elde etmesi ilgisini etkileyen

faktorlerin arastirilmasi gerekliligini ortaya ¢ikarmaktadir. Bunun anlasilabilir ve dlgtilebilir

olmasi igin Oncelikle kavramsallastirilmalidir. Bu arastirmanin amaci tarih sermayesini tarih

egitiminde kullanilmak {iizere agiklamak, tanimlamak, kapsamani belirlemek ve icerigini
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tartisarak sosyoloji temellinde kavramsallasmaktir. Bu agidan tarih egitimi ve sosyoloji
alaninda disiplinlerarasi bir ¢alismay1 temsil etmektedir. Tarih egitimindeki bir sorun sosyolojik
bakis acisiyla degerlendirilecek bir zemine yerlestirilecektir. Bu ¢alisma ile degerlendirme
stirecinde, Ogrencilerin birikimleri dogrultusunda egilim, ilgi ve yatkinligimi etkileyen
unsurlarin bir kavram ile ifade bulmasiyla alan yazina katki saglanacagi diistiniilmektedir.

YONTEM

Arastirmanin Modeli

Bu caligma, tarih egitimi ile sosyoloji disiplinlerini kapsayan disiplinler arasi nitel bir
aragtirmadir. Nitel arastirma cesitli disiplinleri kapsayan, nitel veri toplama yOntemlerinin
kullanildig, alg1 ve olaylarin gercekei ve biitiinciil bicimde ortaya konulmasinda nitel bir
stirecin izlendigi arastirmadir. Sosyoloji disiplini, insan davraniglari hakkinda, geleneksel
arastirma yoOntemlerinden farkli olarak, nitel arastirmalara bakis acisi sunan Onemli bir
disiplindir. Insanlarin toplumsal yasama bigimi ve kurallar1 nasil anladiklari, bunu yasamlarina
nasil yansittiklar1 ile yakindan ilgilenir. Bu ac¢idan nitel arastirma olarak kabul edilen
yontemlere onemli katkida bulunmustur. Disiplinler arasi ¢aligsmalar ile “biitiinciil anlayis”
insan davranislarinin  birbiriyle baglantili oldugu, dolayisiyla olgularin biitiin olarak
incelenmesi gerekliligini savunur (Yildinnm & Simsek, 2008). Bu nedenle tarih egitiminde
sosyolojik bakis agisi ile bir kavramin 6nerildigi bu ¢alismada nitel arastirma yontemi tercih
edilmistir. Arastirma kapsaminda Bourdieu’niin sosyoloji arastirmalari ile bilim sermayesi
kavraminin gelistirilmesine yonelik arastirmalar incelenmistir. Nitel veri bulgularindan yola
cikilarak tarih egitimi alanina yonelik “tarih sermayesi” kavrami onerilmistir.

Verilerin Toplanmasi ve Coziimlenmesi

Temelde nitel arastirma olarak kurgulanan bu arastirmada Bourdieu’niin sermaye, sermaye
cesitleri, alan ve habitus kavramlari lizerine yaptig1 ve bilim sermayesi kavrami lizerine yapilan
akademik arastirmalar dokiiman incelemesi yontemiyle ele alinmis ve tarih egitimi baglaminda
karsilastirmali bir igerik analizine tabi tutulmustur. igerik analizinde temelde yapilan islem,
birbirine benzeyen verileri belirli kavramlar ve temalar ¢ercevesinde bir araya getirmek ve
bunlar1 okuyucunun anlayabilecegi bir bicimde organize ederek yorumlamaktir (Yildinm &
Simgek, 2008). Ayrica ¢alismada timdengelim ve timevarimin birlikte kullanildig: diyalektik
yontem kullanilmistir. Ergun (2018) yontemin temelinde tiimdengelim ve tlimevarimin birlikte
isledigini savunur. O’na gore tarihte tekerriir olamayacagi icin yalnizca tlimevarim mantigina
dayali bir felsefi temel, toplumsal bilimlere uygun degildir. Bu nedenle bilimsel bilgi
tiretebilmek adina tlimdengelimin mantigina yonelik diyalektik yontem kullanilmalidir (Dag,
2022). Bu temelde alan, habitus, sermaye, sermaye c¢esitleri ve bilim sermayesi kavramlari
sirayla incelenerek tarih sermayesi kavraminin literatiirdeki hiyerarsik konumuna tiimdengelim
ile ulasilmistir. Tarih sermayesi taniminin, igeriginin ve alt boyutlarmin belirlenmesi ile
tiimevarim yontemi kullanilarak tarih sermayesi kavraminin kapsamina ulasilmistir. Calisma
sonunda Rentel’in bes asamali kavram gelistirme siireci tarih sermayesi kavraminin
gelistirilmesi i¢in kullanilmigtir. Boylece tarih sermayesi kavraminin tarih egitimindeki tanima,
baska kavramlardan ayiran 6zellikleri, kullanilacagi yerler, dnemi ve kullanim 6zellikleri
agiklanmustir.

Etik Kurul Izin Bilgisi
Bu arastirma, etik kurul kararindan muaftir
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BULGULAR VE YORUM

Tarih, kavramsallastirma ve kuramsallastirma icin elverisli bir alan olmasa da s6z konusu
egitim ve alt baslik olarak tarih egitimi oldugunda; 6zellikle de bir sorunun anlagilabilir ve
Olctilebilir olmasi i¢in kavramsallastirma s6z konusu olmaktadir. Ayrica kavramsallastirmanin
daha tercih edilir oldugu sosyoloji alani ile disiplinler aras1 bir ¢calismay1 temsil etmesi agisindan
kavramsallastirmay1 kolaylastirmaktadir. Tarih sermayesini, sosyoloji alan1 temelinde, tarih
egitimi alanina uygun bir kavram olarak onerebilmek icin 6ncelikle Bourdieu sosyolojisinin
temel kavramlar1 olan alan ve habitus, sermaye, sermaye ¢esitleri (ckonomik-sosyal-kiiltiirel-
sembolik) ile bilim sermayesi kavrami agiklanmalidir.

Alan ve Habitus

Alan, nesnel konumlar arasindaki bireyleri veya birliktelikleri sinirlandiran iliski agidir (Ritzer
& Stepnisky, 2019b). Bourdieu bu kavram ilk olarak 1966 yilinda “Champ intellectuel et
projet createur” baglikli ¢alismasindaki (Jaurdain & Naulin, 2020), sanat ve edebiyat
diinyalarinin tarihsel olusumu ve donilistimii {izerine yaptigi ampirik arastirmasiyla
gelistirmistir. Daha sonra Bourdieu ve arkadaslari tarafindan fikir, felsefe, bilim, din, akademi,
siir, yayimeilik, siyaset, yargi, ekonomi, spor, biirokrasi ve gazetecilik alanlari iizerine yapilan
aragtirmalarda biiyiik 6l¢iide degistirilmis ve genisletilmistir (Wacquant, 1998).

Bourdieu alani, toplumsal diinyada is boliimiiniin artmastyla artan farklilagma siireci nedeniyle
toplumsal hayat ¢evrelerinin 6zerklesmesi olarak tamimlar. Ozerklesme, her toplumsal alanin
kendine 6zgii bir ama¢ tanimlamasiyla saglanabilir. iktisat alaninin amacin1 zenginlik, sanatin
ise taninirlik olarak belirlemesi gibi. Her alan i¢indeki kisiler kendi alanlarina uygun hedeflere
ulagmak icin miicadele eder. Alandaki konumu, ona 6zgii sermaye orani belirler (Jaurdain &
Naulin, 2020). Bourdieu & Wacquant (1992) farkli alanlardaki sermaye birikimini “oyunlar”
benzetmesi ile agiklar. Her bir alanin kurallar1 ve basar1 kriterleri vardir. Hukuk alanindaki
basar1 kriterleri edebiyat i¢in ayn1 derecede 6nemli sayilmayabilir. Romancinin kitap yazarken
1yi bir yargi¢ olmasi, yasa yaziminin ise edebi 6zellik tasimasi beklenmez. Ne kadar "¢ikar"
varsa o kadar alan vardir. Her alan kendine has bir ¢ikar bi¢imini {iretir ve varsayar (Bourdieu
& Wacquant, 2014).

Bourdieu (1980) habitusu, La Sens Pratique’de agiklamustir. Belirli bir varolus kosullar
siifiyla iliskili kosullanmalar, kalic1 yatkinlik sistemlerini, yapilandirici islev gormeye egilimli
yapilari, bilingli olmaksizin amaglarina 6znel olarak uyarlanabilecek ilke ve temsilleri iiretirler.
Algiladigimiz, degerlendirdigimiz ve hareket ettigimiz diinya aracilifiyla olusan kalict ve
aktarilabilen egilimler sistemini habitus olarak tanimlar. Toplumsal kosullanmalar ile dissal
faktoreler igsellestirilerek kazanilir (Wacquant, 1998). Tekrarlar sonucunda aligkanlik haline
getirilen, zihin ve bedende asina olunan seydir (Calhoun, 2000).

Habitus aile i¢inde, egitim ve arkadas sistemiyle sekillenen, biz ve ¢evremizdeki iligkilerdir.
Hareket ve konugmalari, diisiinme tarzini, diinya goriislinii sekillendirir. Kisilerin kendine 6zgii
habituslar1 onlarin digerlerinden farkli davranislarini agiklar. Cinsiyet, millet, sinif ve aile ile
karmasik bir yap1 olusturur (Yel, 2016). Bourdieu ve Wacquant (1992) bu noktada “sudaki
balik” benzetmesini kullanir. Habitus {iriinii oldugu toplumsal diinya ile karsilastiginda sudaki
balik gibi kendi evindedir ve yadirgamaz. Tercihlerin tercih edilmemis ilkesi olan habitusun
tercihinin 0zgiir, tesadiifi ve bilingli olmadiginin altin1 ¢izer (Bourdieu, 2020). Kisinin
habitusunda milyonlarca segcenek olmasina ragmen farkina varmadan hazir buldugu seceneklere
yoneldigi i¢in hiir iradeyi kisitladigr s6ylenebilir (Yel, 2016).
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Habitus tarihin bir {irtiniidiir. Tarihin iirettigi semalara uygun bireysel ve kolektif pratikler daha
fazla tarih tiretir. Kisilerde algi, diisiince ve eylem olarak yerlesmis ge¢cmis deneyimlerin aktif
olarak varligin1 korumasini saglar (Mouzelis, 1995). Sadece bireyselligin degil, kolektivistinin
de basarisidir (Calhoun, 2000). Bourdieu kuramiyla arastirma yapan bir arastirmact habitus
kavramini temel aldig1 zaman kisilerin ger¢ek davranislarini kavrayabilmesi i¢in arastirdigi
grubun sinifsal kokenini, egitim gordiigii okullari, dinsel veya din dis1 egitimlerini vb. dikkate
almalidir. Habitus semalar1, bilingli olanlarla birlikte, bilingli stratejiler olusturmaya katkida
bulunan daha az bilingli veya bilingsiz 6nciillerden meydana gelir (Mouzelis, 1995). Bourdieu
ve Wacquant (2014) toplumsal hayatin diizenli ve dngdriilebilir olmasin1 habitus ile agiklar.
Tarihsel olarak insa edilmis, kuramsal olarak kdk salmis, toplumsal olarak degisken, iiretici bir
matristir.

Bourdieu sosyolojisinde alan, habitus ve sermaye kavramlar1 igsel bir iliski i¢indedir
(Wacquant, 1998). Farkli alanlarda doniistiirmeler yapilabilmesini ve biriktirilmesi gereken
kaynak tiirlerini sermaye ile agiklar (Bourdieu & Wacquant, 1992). Alan habitusu kosullandirir,
habitus alani olusturur (Ritzer & Stepnisky, 2019b). Habitus pratigi igerden, alan ise eylemi
disaridan bicimlendirir. Alan, i¢indeki egemen konumlar: siirdiirme, tabi konumdakileri de
yikma stratejisiyle yonetme egiliminde oldugundan, igindeki konumlar1 6zel davranig
kaliplarina yonelttigi goriiliir (Wacquant, 1998).

Sermaye ve Cegitleri

Sermaye en kisa anlamiyla birikmis emektir. Failler ve gruplar tarafindan emek bigimiyle elde
edilerek toplumsal enerjiyi ele gegirme olanagi saglar. Birikmesi zaman alir, kir iiretme ve
yeniden tiretim sekliyle varligini siirdiiriir (Bourdieu, 1986; Bourdieu, 2021). Yeniden iiretim
ise Bourdieu’niin, sermayenin kusaklara aktarilarak varligini siirdiirmesi siirecini agiklamak
i¢in gelistirdigi kavramdir (Calhoun, 2000). Insanlarin edindikleri 6zel sermaye donanimlari
egilimlerini olusturur (Wacquant, 1998). Calisan gruplarin yapisi sermaye tiirlerinin dagilimi
tizerinden kurulur ve onu elde edenlerin kuvvet, iktidar ve kar edinmelerini saglar (Palabiyik,
2011). Sermayenin (capital) bulundugu ve yogunlastigi kentler benzer isimle bagkent (capitale)
olarak adlandirilir (Bourdieu, 2015). Baskent tiim sermaye tiirlerinin toplandig1 yerdir. Tagra
ise geride kalan, habersiz ve aksani olan yoniiyle bagkentin zenginliklerinden mahrum olarak
alt sirada konumlanir (Bourdieu, 2016).

Bourdieu sermayenin Marksist kuram tarafindan kabul edilen ekonomik boyutunun yaninda
bagka tiirlerinin de etkisini kabul etmeden sosyal diinyay1 anlamanin imkansiz oldugunun altini
cizer (Field, 2008). Marks sermayeyi “baskasimin emek iiriinlerinin ozel miilkiyeti” ve
“biriktirilmis emek” olarak tanimlamistir. Sermayenin ana unsurlar1 dolasim siirecinde siirekli
olarak birbirlerinin yerini alabilen para ve metadir (Marks, 2003). Para, {irlinii yapan ve satin
alan is¢i ile yatirim yapanlar arasindaki iliski sonucunda sermaye halini alir (Ritzer &
Stepnisky, 2019). Marks’1n asil ¢cikardigi sonug “sonsuz birikim prensibi” ile sermayenin dogal
sinirlar olmaksizin birikim ve az sayida kisinin elinde yogunlagsma egilimine sahip olmasidir.
Bu durumda ya sermayenin getiri orani azalacak ya da sermayenin aldig1r pay milli gelir
kanaliyla artacakti. Ancak her iki kuram da sosyo-ekonomik veya politik bir denge
vadetmiyordu (Piketty, 2014).

Bourdieu'niin sermaye kavramina bakis1 maddeci ve somut olmanin 6tesine geger. O’na gore
fayda ve ¢ikar saglayan her sey sermayedir (Palabiyik, 2011). Iktisat kuraminda kisisel gikar
ekonomiye indirgenir, diger bigimleri “ckonomik olmayan” olarak tanimlanir (Bourdieu,
1986). Ancak fayda ve ¢ikarin yalnizca ekonomi ile agiklanmasi toplumsal diinyay1 anlamay1
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imkansizlastirir (Bourdieu, 2010). Calismalarinda ¢ikar saglayan dort gesit sermaye bi¢iminden
bahsetmektedir. Bunlar; ekonomik sermaye, sosyal sermaye, kiiltiirel sermaye ve sembolik
sermayedir (Palabiyik, 2011). 1987 yilinda Alman televizyonuna verdigi roportojda sosyal
alan1 kumarhaneye benzetmistir. Bu ornege gore ekonomik sermaye siyah fisleri, kiiltiirel
sermaye mavi fisleri, sosyal sermaye kirmizi figleri temsil eder ve bunlarla kumar oynanir
(Field, 2008). Kisilerin biriktirdikleri, sermayenin genel miktar1 ve bilesimi, simdiki ile
gelecekteki konumlarini belirler, habituslar1 hakkinda degerli ipuglar1 saglar (Wacquant, 1998).

Ekonomik Sermaye

Sermaye kavraminin asil kaynagi Marks sosyolojisidir denilebilir. Bourdieu’niin “ekonomik
sermaye” baghigiyla smiflandirdigi sermaye, bir acidan Marks’in sermaye tanimiyla
aciklanabilir. Ekonomik sermayede para ve finansal kaynaklarla ilgili sahip olunan sermaye ve
onunla gelen faydaci durum ele alinmistir. Ancak Bourdieu farkli olarak bu sermaye bi¢ciminin
tiretim ve dolagiminda digerleriyle iliskisini de inceler. Sermayede ekonomik olan ve olmayan
ayrimi yapmaz (Palabiyik, 2011; Ozsdz, 2007).

Bourdieu ekonomik sermayeyi “Aninda ve dogrudan paraya ¢evrilebilir ve miilkiyet haklar
biciminde kurumsallastirilabilir olan sermaye” olarak tamimlar (Bourdieu, 1986). Ekonomik
sermayenin diger biitiin sermaye ¢esitlerinin {istiinde oldugunu diisiiniir ve onun diger sermaye
tirleriyle bir araya gelebileceginin altim1 ¢izer (Field, 2008). Sistemin temelinde her zaman
ekonomik mallar yer almaz. Birikim seklini oyun alani belirler. Hukuk gibi bir alanda referans
kaynagi ekonomik sermaye degil, hiikiim vermekteki adalet ve teknik uzmanliktir. Her alan
kendine 6zgii sermayeyi olusturdugu igin bir alan digerine dogrudan indirgenmez (Calhoun,
2000). Sanatgilar diinyasi, ask ya da evlilik gibi degisimler maddi olmadigi, ¢ikar amaci
tasimadig1 yoniindeki geleneksel goriise karsi ¢ikar (Field, 2008). Kutsallastirilan alanlarda da
cikar iliskileri devam eder, bu alanlar da sermayenin birikim ve yeniden iiretim dongiisiine
tabidir (Calhoun, 2000).

Ekonomi kurami, kapitalizmin icadi olan pratikler ekonomisi tanimiyla agiklanir. Maddi
aligveris, ticari degis-tokus, kar gibi ekonomi alanina ait kavramlar1 kapsar. Diger birikim
bi¢cimlerini ekonomik olmadig1 ve c¢ikar gozetmedigi gerekgesiyle goz ardi eder (Bourdieu,
1986). Bourdieu’niin kavram ve metodolojileri i¢ ige ve birlikte anlamlandirilir. Sermayeyi
aciklamak i¢in ekonomik olanin yani sira kiiltiirel ve sembolik sermaye ile degerlendirme
yapmak gerekmektedir (Kaplan & Yardimcioglu, 2020).

Kiiltiirel Sermaye

Kiiltiirel sermaye, kiiltlirel anlamdaki nitelikleri, egilimleri ve mallar1 ifade eder (Archer, vd.,
2015). Bourdieu 1960 yilinda Cezayirli yerli halk iizerine yaptig1 arastirmasinda gruplarin
toplumsal yapidaki durumlarini belirlemede, kiiltiirel sermaye sembollerindeki farkliliklarin
isaret olarak kullanilabilecegini savunmustur. Bu kavrama yavas yavas ulagmus, kiiltiirel
begenilerin ustiinliik statiisii olarak kdotiiye kullanilmasina dikkat ¢cekmistir. Kiiltlirel sermaye
her zaman ekonomik sermaye ile dogru orant1 vermez. Kisi finansal agidan kotii kosullarda olsa
da kiiltlirel sermayesi yiiksek olabilir. Bunun tam tersi de miimkiindiir. Gii¢ ve statiilerin
stirdiiriilmesi ve paranin eksikligini telafi etmek i¢in kiiltiirel sermaye kullanabilir (Field, 2008).

Kiiltiirel sermaye toplumda ytiksek oldugu diisiiniilen degerler hakkinda bilgi sahibi olmak ile
alakalidir. Diplomaya sahip olmak, okul ve iiniversitelere gitmek kiiltiirel sermaye igin
onemlidir. Orta sinifa mensup bir ailenin cocugunun daha 1yi bir egitim alarak donatilmasi ve
okulda basarili olmasina ragmen is¢i ailesinin gocugunun basarisiz olmasi kiiltiirel sermayenin
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sonucudur (Palabiyik, 2011). Bourdieu Kkiiltiirel sermayeyi cisimlesmis, nesnelesmis ve
kurumsallagsmis olmak {izere ii¢ bigimde aciklar. Cisimlesmis kiiltiirel sermaye kisinin beden
ve zihninin uzun siireli yatkinliklarini, nesnelesmis kiiltiirel sermaye sahip olunan nesnel
mallari, kurumsallagsmis kiiltiirel sermaye ise sahip olunan kiiltiirel sermayeyi koruma altina
alip ona orijinal nitelikler verilmesini kapsar (Bourdieu, 1986; 2010). Cisimlesen kiiltiirel
sermayeye aileden 6grenilen dil alisgkanliklari, yazma stili 6rnek verilebilir ve esitsizligi en
siddetli bicimde egitim alaninda iiretir. Nesnellesen kiiltiirel sermaye kitap, resim gibi kiiltiirel
hiinerler ile olusan nesnel eserlerdir. Kurumsallasan kiiltiirel sermayeye egitimsel onaylama ve
kutsama sisteminin ve bilirokrasi uygulayicilariin esitsiz  toplumsal konumlara
dagitilmasindaki kurumsal etkisi 6rnek verilebilir (Palabiyik, 2011).

Bourdieu, kiiltiirel sermayeyi basta esitsizligin egitim alaninda yeniden {iretildiginin altim
cizmek icin, farkli sosyal siniflardan gelen ¢ocuklarin akademik basarilarinin esit olmadigini
acikladig1 arastirmalarda kullandi. O’na gore kiiltiirel sermaye, sermayenin kalitsal iletiminin
en etkili sekilde gergeklestigi sermaye tiirtidiir (Field, 2008).

Sosyal Sermaye

Bourdieu’niin toplumsal yeniden iiretimin kiiltlirel antropolojisini yaratma c¢abasi, sosyal
sermayeye bakisini olusturur (Field, 2008). Sosyal sermaye bireyin toplum igerisinde tanidigi
ve destegini alabilecegi, glivendigi sosyal iligkileri ifade eder. Kisilerin digerleri ile baglantilari,
grup lyelikleri, iligkilerin hiikiimleri, ayricaliklar ve itimat s6z konusudur. Sosyal sermayedeki
iliski ve oOzellikler, ekonomik-kiiltiirel sermaye dagilimina baghdir (Palabiyik, 2011). Field
(2008) sosyal sermaye kuramini iki ciimle ile 6zetler: “Iliskiler 5nemlidir. Insanlar birbirleriyle
ilisgki kurarak ve bunun zaman icinde devam etmesini saglayarak, kendi baslarina
basaramayacaklar1 ya da sadece biiyiik zorluklarla basarabilecekleri seyleri gergeklestirebilmek
i¢in birlikte ¢alisabilirler.”

Insanlar birbirlerine baglayan iletisim aglari kaynak olusturmasi nedeniyle bir tiir sermayeye
dontisiir. Ne kadar insan tamiyor ve onlarla ortak hayat goriisii paylasiyorsaniz sosyal
sermayeniz o kadar zengindir. Sosyal sermaye de tanidigin kisi sayisi, onlarla paylastigin ortak
diisiinceler ve iliskilerin devamlilig1 dnemlidir. Insanlar bir isi halletmek istediklerinde tanidig
kisilere bagvurmasi daha kolaydir ve daha hizli sonug¢ alir. Sosyal iletisim aglar1 servet
niteligindedir. Burada kisinin dogrudan tanidiklarindan yarar saglamasindan ziyade digerleriyle
ortaklaga calismasi O6n plandadir. Ancak toplumsal iliskilerin ortak paydalar ve c¢ikarlara
indirgenerek “sermaye” olarak ifade edilmesi sosyal diisiiniirler, siyaset bilimciler, egitimciler
ve tarihgiler arasinda bir¢ok tartigmaya neden olmustur (Field, 2008).

Baslangicta sosyal baglarin bir sermaye bigimi olarak tanimlanmasi, kar ve kazang saglamasi,
yatirim yapilabilecegi bir metaforken, aragtirmalar ile literatiirdeki yerini ald1. Alfred Marshall,
Lydia J. Hanifan, Jane Jacob, Glenn Loury, Pierre Bourdieu, James Coleman, Robert Putnam
bu kavrami agikladilar (Lin, 1999). Son on yilda ilgi ¢ekmis gibi goriinse de Bourdieu (1980),
Coleman (1988- 1990) & Putnam’in (1993-1995) katkilarindan dolay1 sosyal bilimler alaninda
uzun, entelektiiel bir tarihe sahiptir (Toremen, 2010). Kavramin bugiinkii 6neminin
saglanmasinda en etkili kisi Robert Putnam’dir. Sosyal sermaye, Bourdieu’niin sosyal kuram
alaninda yaptig1 ¢alismalardan daha az ilgi gormiistiir (Field, 2008).

Sembolik Sermaye
Sembolik sermaye, en yliksek sosyal prestij ve mesruiyetle taninan, sosyal avantaj i¢in en gii¢lii

olabilecek sermaye bicimlerini ifade eder. Bireyin kendisiyle alakali goriiniis, seref, prestij,
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durus ve konusma gibi simgesel 6zellikler biitiiniidiir (Ozs6z, 2007; Palabiyik, 2011). Bilme ve
tanima diizlemlerinde konumlanir (Bourdieu, 2016). insanlar onlar i¢in anlam ifade edenlerden
yola ¢ikarak eyleme geger. Ornegin iilke bayraklari somut 6zellikleri ile degil, insanlarda
cagristirdigi anlamlardan dolay1 6nemlidir. Vatani simgelediginde saygi duyulur, soykirimi
simgeliyorsa yakilir (Ritzer & Stepnisky, 2019a).

Sembolik sermayeye sahip olmak kazang elde edilecek kisiler lizerindeki giigtlir ve birikim
stratejisi on plandadir. Modern toplumlarda prestij elde etmek, muhafaza etmek ve arttirmaya
calismak sembolik sermaye bigimlerindendir. Bourdieu bu konuda Kabiliye’deki koylii aileleri
ornek verir. Ailenin adiyla 6zdeslesmis bir toprak parcasi yabancilarin eline gegtiginde onu,
cok fahis bir fiyatta da olsa satin almak onur meselesidir. Yani sembolik sermayeyi korumak
iktisadi iflasa sebep olabilir (Jourdain & Naulin, 2020). Sembolik sermaye, ekonomik, kiiltiirel
ve sosyal sermayeden elde edinilen kazanim ve degerlerin biitliniiniin gostergesidir. Temelinde
bu unsurlarla smirlar1 belirlenmis prestij ve taninma vardir (Albiz, 2022). Ozellikle kiiltiirel
sermaye elde etmede ve aktarmadaki sosyal kosullar sembolik sermaye olarak kabul edilebilir.
Omegin okuma yazma bilmeyen bir toplumda okuma yazma bilmek sembolik bir degere
doniisiir ve ekstra kazang saglar (Bourdieu, 1983).

Sembolik sermaye habitus ile sekillendirilir. Aile ve okulun asiladigi egilimler sonucu
kendiliginden ortaya ¢ikar (Yel, 2016). Kiiltiirel sermayenin sembolik sermaye olarak islevi,
dogal bir yetenekle 6zdeslestirildiginden olduk¢a kuvvetlidir. Kiiltiirle ilintili bir otoriteye sahip
yoneticiler iktidarlara layik goriliirler. Aymi siire¢ ekonomik ve sosyal sermaye icin de
gecerlidir. Her sermaye sahibinin ek olarak sahip oldugu sermayedir. Sahip olunan
istlinliiklerin gortilmesini saglar. Diigiin alaylari, gegit torenleri, bliylik merasimler vb. ile
sembolik sermaye sergilenir. Adalet divan1 gibi merasimlerde kirmizili ve siyahli insanlar,
sandalyelerin yiikseklik orani, minder bulunup bulunmamasi, sagda veya solda olmasi,
toplumlarda hiyerarsiyi ifade etmek i¢in belirlenmistir (Bourdieu, 2016).

Bourdieu’niin Egitim Elestirisi

Tarih sermayesinde Bourdieu’niin egitim elestirisi dikkate alinir. O’nun zor anlagilmasinin
nedenlerinden biri de antropoloji, egitim, kiiltiir tarihi, dilbilim ve felsefe gibi bilimleri birlikte
kullanmasidir (Yel, 2016). Egitimdeki esitsizlikleri habitus ve kiiltiirel sermaye ile aciklar ve
okullarin bu esitsizlikleri kusaktan kusaga aktardigini savunur (Tezcan, 1993). Sermayenin
esitsiz dagilimi egitim kurumlarini da etkiler. Dersin verimliligi, asilamaya calistig1 habitus ile
ailenin habitusu arasindaki mesafeye baglidir (Bourdieu & Passeron, 2019).

Ogrencilerin cinsiyet, sosyal koken, okul gegmisi vb. gibi farkliliklarii yok saymak, bu
farkliliklar1 degerlendirebilmenin de Oniinii kapatmistir (Bourdieu & Passeron, 2019). Bu
farkliliklara deginecek olursak, imtiyazli siniflardan gelen 6grenciler ¢evrelerinden derslerine
dair aligkanlik, bilgi, maharet ve ince bir zevk edinirler. Sosyal siniflar1 ne kadar yiiksekse
tiyatro, miizik, resim, sinema gibi kiiltlirel alanlarda o kadar bilgilidirler. Yiiksek 6gretimdeki
okullarda da toplumsal katmanlar esitsiz bir sekilde temsil edilmektedir. Erkek ¢ocuklardan
babas1 tarim is¢isi %1 sanayici %70 serbest meslek sahibi olanlarin ise %80 yiiksek dgretime
devam etme sansi1 vardir (Bourdieu & Passeron, 2022).

Esitsizlikler cinsiyet farkliliginda da kendisini gosterir. Belirli alanlara erkek 6grencilerin daha
fazla yonelmesi ve kiz dgrencilerin sozel alanlara mahk(miyeti olasidir. Goriliniirde bilingli
tercihler gibi goriinse de kadinlar kadinsi bir yatkinlik gerektiren mesleklere bilingsizce

yonelirler. Erkeklerin kolayca tercih edildigi alanlarda kadinlar daha zorlu bir siirecten gecerek
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alinirlar (Bourdieu & Passeron, 2019). Tehditler, tercih noktasinda imtiyazlilara kiyasla alt
smiflara, erkek Ogrencilere kiyasla kadin 6grencilere, kendisini daha fazla dayatir. Egitim
esitsizliklerinin goriildiigli bir diger etken ise cografi bolgedir. Yasamini biiyiik sehirde
gecirenler kiigiik kirsal kesimdekilere gore daha avantajlidir. Ancak her ikisi de egitimde ayni1
beklenti ile kars1 karsiya gelir (Bourdieu & Passeron, 2022).

Yiiksek 6gretimde yoksun siiflardan gelen 6grenciler arasinda gecikme, kalma ve ders tekrari
daha fazla goriiliir. Ekonomik imkanlarin esitlenmesi ile tim 6grencilere esit imkan tanindigi
ve Olclilen kabiliyetlerin “dogal yeteneklerden” kaynaklandig1 diisiiniilebilir. Ancak alt
smiflardan gelen, is¢i, ticretli, kii¢iik esnafin ¢ocuklari i¢in kendi kiiltiirlerine daha zit yeni bir
kiltiire girmeleri ekiiltiirasyon ile sonuglanir. Seckinlerin kiiltiirii ise okulun aktarmaya ¢alistig1
kiiltiire o kadar yakindir ki, orta siniftan gelen ¢ocuk kiiltiirlii siniftan gelen ¢ocuga gore bunu
¢ok ama cok calisarak elde edebilir (Bourdieu & Passeron, 2022).

Bourdieu devletin dayattigi sistemler ile standartlar ortaya c¢ikardigini, egitim sistemi
vasitastyla bu standartlarin kusaklar arasinda yeniden iiretiminin sagladiginin altim1 ¢izer.
Alimler ziimresinin yiikselisi ile de hukuka, okula, liyakate, yetkinlige dayanan dogustan
getirilen yeteneklerin karsisinda durmaya yetkin bir kademenin yiikselisi saglanmis ve kusaklar
boyunca kendisini dayatmigtir (Bourdieu, 2016). Toplumsal farklilasma sonuglarinin
deterministik olmadiginin altin1 ¢izmek gerekir (Bourdieu & Passeron, 2022).

Bilim Sermayesi

Bilim sermayesi kavrami, Ingiltere’de King’s Collage London Universitesi sosyoloji profesorii
Louise Archer ile diger akademisyen ve 6gretmenler tarafindan gelistirildi ( Archer, vd., 2015).
Bilim sermayesinin sosyolojik temeli Bourdieu’niin (1986; 1995) sosyoloji kuramlarina
dayanir. Bourdieu, kiiltiirel sermayenin anahtar bilesenleri olarak birbiriyle etkilesim halinde
olan sermaye, habitus ve alan kavramlarini tanimlamistir (Archer, vd., 2015; Nomikou, vd.,
2017). Sermaye cesitleri, habitus ve alan bireyin sosyal diinyada nasil faaliyetlerini
sekillendiren egilimlerdir (Archer, vd., 2014). Bilim sermayesi bilimle ilgili nitelik, anlayis,
bilgi, ilgi ve sosyal baglantilari kapsayan (ASPIRES, 2013) bir 6gretim yaklagimidir ve bireyin
bilim kaynaklarindaki birikimleri veya eksikliklerini anlamanin bir yoludur (Archer, vd., 2015;
Godec, vd., 2017; Nomikou, vd., 2017). Ogrencinin sosyal cevresine, irtibat ve iligkilerindeki
cesitlilige odaklanir. Boylece sosyal siifin 6grencilerin bilim alanindaki ilgisini, bu alanda
kariyer yapma istegine etkisini tespit eder ve bilime devam edip etmeme nedenleri hakkinda
bilgi verir (Archer, vd., 2015).

Ogrencilerin 16 yas sonrasinda bilim, teknoloji, miihendislik ve matematik alanlarinda kariyer
tercih etmemesi endise vericidir. Ozellikle azimlik gruplar, isci sinifi, kadimlar, ulusal ekonomik
biiylime i¢in dnemli olan bu alanlarda yetersiz temsil edilmektedir (ASPIRES, 2013). Bilim
sermayesi ile 6grencilerin bilime istekli ve hevesli olmalarinda baz1 kaliplarin tespiti saglanir
(Archer, vd., 2014). Ogrencilerin bilim alaninda yararlandiklar1 kaynaklarin yeterliligi veya
eksikligi bilim sermayesi ile 6nceden anlasilabilir. Boylece eksikliklerin giderilmesine olanak
saglar (Archer, vd., 2015; King & Rushton, 2020). Ogretim yaklasimlarindan temel farki
ogrencilerin mevcut birikmis bilim sermayesini degerlendirmeye odaklanmasidir (Godec, vd.,
2017).

Ogrencilerin bilim ile ilgili kaynaklardan elde ettigi sermayenin nceden tespit edilmesi
bilimdeki basar1 veya basarisizligini anlamanin bir yoludur. Bazi1 68renciler 6grenme esnasinda
bilimle ilgili kaynak ve egilimlerini kullanabilirler. Digerleri ise bilgi, baglanti, kaynak ve
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egilimlere sahip degildir. Bu noktada bilim sermayesi bazi &grencilerin fen derslerinde
kendilerini rahat hissetmeleri ve bilimle ilgili kariyer yapmay1 diisiiniirken digerlerinin bunun
kendileri i¢in uygun bir hedef olmadigimi diisiinmesindeki sebepleri agiklamaya ve buna
¢oziimler iiretmeye yardimer olur (King & Rushton, 2020). Bilim sermayesinin kuramlagmast
i¢cin Bourdieu’niin sermaye kavramindan yararlanilmasiyla, bir kiginin bilim kimligini ve bilime
katilma potansiyelini ortaya koymak miimkiin olmustur (Dewitt, vd., 2016). Bilim sermayesi
kiltiirel ve sosyal sermaye ile yakindan iliskilidir. Bilime yonelik bireysel motivasyonlardan
ziyade aile ve sosyal grup kiiltiirlerinin etkisini vurgular (Edwards, vd., 2015). Ayr1 bir sermaye
tiiri degildir. Bilimi tesvik eden ve kisitlayan faktorleri belirlemeye yardimci bir mercektir.
Kullanim ve degisim degerine sahip ekonomik sosyal ve kiiltiirel sermaye tiirlerini bir araya
getiren kavramsal bir ara¢ olarak kullanilir (Archer, vd., 2014; Dewitt, vd., 2016).

Bilim sermayesi bireylerin ve gruplarin sosyal ve kiiltiirel kaynaklarinin bir pargasidir.
Ogrencilerin giinliik hayatlarinda medyay1 izlemek, okul laboratuvar arastirmalar ve bilim
projelerine katilmak gibi etkinlikleri destekler (Edwards, vd., 2015). Bu yaklasim yeni bir
Ogretim sistemi degildir, halihazirda kullanilan miifredatlar ile uyumludur. Fen derslerinin
Ogrencilerin giinliik deneyimleriyle 6zdeslestirerek mevcut uygulamada kiiciik degisiklikler
yapmay1 igerir (Godec, vd., 2017). Ogretmenlerin ¢alismalara katilimiyla gelistirilmis
pedagojik bir yaklasimdir. Ogrencilerin evlerinde ve kiiltiirel baglamlarinda kazandiklar:
mevcut sermayeyi ortaya ¢cikarmay1 ve gelisimlerini tesvik i¢in 6gretmenlerin uygulamalarinda
degisim ve diizenlemeler yapmay1 gerekli goriir (King, vd., 2015; Nomikou, vd., 2017).

Tarih Sermayesi

Tarih sermayesi, bu ¢aligma ile Bourdieu’niin sosyoloji kurami temelinde, tarih egitimi alanina
yonelik, Ogrencilerin tarih derslerinde kiiltiirel sermaye, sosyal sermaye, habitus ve alan
kavramlar1 kullanilarak degerlendirilmesi gerekliligine dayanilarak Onerilmistir. Tarih
sermayesinin kuramsal temelini Bourdieu’niin sosyoloji c¢alismalari, boyutlarini ise Louise
Archer’in ortak ¢aligmalar ile Bourdieu sosyolojisine bagl olarak gelistirdigi bilim sermayesi
kavraminin alt boyutlar1 olusturur. Bilim sermayesi, sayisal dersler olarak siniflandirilan fen,
matematik, fizik, kimya vb. gibi dersleri Olgerken, tarih sermayesinde yalnizca tarih
derslerindeki birikim (sermaye) dikkate alinir. Hiyerarsik olarak degerlendirildiginde, bilim
sermayesi Bourdieu’niin sosyoloji kuraminin alt bagligi, tarih sermayesi ise bilim sermayesinin
alt baghgidir.
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Sekil 1. Sermaye kavramlarinin disiplinlerarasi hiyerarsik siralamasi

Bourdieu’ye (2021) gore en genis anlamda sosyal diinya birikmis bir tarihtir. Bu birikim
maddilesmis veya cisimlesmis haliyle sermaye kavramini ifade eder. Bourdieu’niin tarih
alanina sermaye kavrami ile genel bakisi referans alindiginda “tarih sermayesi” en basit
anlamiyla ge¢cmiste emek verilerek elde edilen birikimdir.

Tarih Sermayesi, Alan ve Habitus

Peki tilkeler, milletler, toplumlar diisiiniildiigiinde insanlarin tarihi birikimi hangi unsurlar ile
olusur? Giiveng (1995) “Tirk Kimligi” baglhikli kitabinda topluluklarin  “kimsiniz,
kimlerdensiniz?” sorusuna verdigi yanitlarin kiiltiire, toplum yapisina ve diinya goriisiine
yonelik oldugunu savunmaktadir. Bu yanitlar zamana, durum ve kosullara, ¢evre beklentilerine,
olaylarin gidisine goére degisebilmektedir. Ornegin insanlar kendilerini bir aileye, dine,
mezhebe, millete, bir sehre veya iilkeye gore tanitabilmektedir. Miisliiman, Alevi, Istanbul’lu,
Cerkez, koylii, Tiirkmen v.b. gibi. Giiveng (1995) karmasik kimlikleri bireysel, kisisel ve ulusal
olmak tizere ii¢ grupta tasniflemistir. Bireysel kimlik, kisiyi otekilerden ayiran, kurumlar
tarafindan verilmis, herkesin cebinde bulunan; calisma kimlikleri, siiriicti kartlari, kredi kartlar
gibi bir kisiye 6zel kimliklerdir. Kisisel kimlikler, kisilerin {iyesi oldugu kurum ve kuruluslar,
dernek ve Kkliipler, okullardaki goniillii ve mesleki iliskileri gdsteren kimliklerdir. Ulusal
kiiltiirel kimlikler, niifus kiitiigti, millet, kisiye 6zgii ad, cinsiyet, evlilik, askerlik gibi bilgileri
igeren kimliklerdir. Ornegin pasaportlar resmi ve ulusal kimliklerdir.

Giiveng’in kimlik tasnifi Bourdieu’niin habitus kavrami ile ifade ettigi ge¢cmisinden gelen
egilimlerini etkileyen oOzelliklerin kaynagidir. Kimlikler kisinin egilimlerinin olusumunda
biiyiik bir etkiye sahiptir. Kimlik kavrami, milliyetcilik, go¢, din, cinsiyet arastirmalar1 ve
etnisite arastirmalarinin vazgecilmez unsurudur. Psikoloji alanina gore tanimi, bir kisinin
kendisini o kisi olarak tanimlamasidir. Kendimiz hakkinda sahip oldugumuz gériis, tanim, imaj
ve bilgileri kapsar. Bu agidan insanin kendini kavrayisinin ifadesidir. Belirli bir anda ortaya
¢ikan veya miras alinan, degismez degil, 6grenilen ve gelistirilen bir kavrayistir. Her seyi ve
herkesi degil, belirli bir tarihte ortaya ¢ikani ve belirli bir siireci isaret eder. Kimlik olgusu,
tarihsel bir nitelik tagir. Kisilerin bireysel 6zelliklere sahip olmasi bunun tersini ispat etmez,
aksine bizzat bireyin kendisi de tarihsel bir insa olarak goriilebilir. Kimlik kavrami, psikolojik
diizeyde, bir kisinin kendini o kisi olarak tanimlamasi olarak nitelendirilebilir (Bilgin, 2007).
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Bireysel, kisisel ve ulusal kimlikler kisinin habitusunu olusturan etkenlerdendir. Bireyin i¢inde
dogdugu ailenin bir gegmisi vardir. Daha sonra ailesinin geldigi millet, yasadiklar1 ve vatandasi
olduklari iilke veya iilkeler gelir. Bunlarin her birinin bir tarihi birikimi vardir (Giiveng,1995).
Sosyal bilimlerin metodoloji herkesge kabul edilir nitelikler tagimaz. Toplumlart, etnik gruplari,
uluslari; dil, din ve toprak pargasi olusturur ve bu unsurlarin i¢ ice gegmesi ile tarih olusur.
Insanlar bu unsurlar ile ortak paydada birlesir veya ayrisirlar. Bir grup bir dine mensup iken
digeri degildir 6rnegin. Tarih bir zaman kesimi ve bir cografyada olusurken, milletlerin ortak
hafizasi ve bilinci de bunun i¢inde olusur. Bu olaylarin, savaglarin, istilalarin goglerin i¢inde
olusan ortakliklar kimliktir (Ortayli, 2011). Bu durumda sosyolojinin temel kavramlardan biri
olan habitusun kimligi olusturan unsurlara atif yaptig1 sonucuna ulasabiliriz. Habitus gecmisle
sekillenen, kimligimizi olusturan unsurlarin bize sundugu egilimdir. Giiveng’in kimlik tasnifi
kullanildiginda tarih sermayesi bir kisinin, ailesi (6rnegin ailesinin Seyh Samil gibi 6nemli
tarihi bir kisinin soyundan gelmesi), milleti (Tiirk, Arap, Yunan v.b. gibi), vatandast oldugu
tilke veya tilkeler, sectigi din vb. gibi gegmisinden gelen birikimler ile edindigi egilimleri ifade
eder.

Bourdieu sosyolojisine gore de kisinin ge¢misteki birikimleri sermaye olarak adlandirilirken,
gecmisteki birikimlerin ona kazandirdigi egilimler habitus olarak degerlendirilir. Bu tanima
gore her ailenin, milletin, tilkenin, dinin, kiiltiiriin bir tarihi birikimi vardir. Tarih sermayesi ile
kisi gecmis (tarih) birikimlerinin (sermaye) ona kazandirdig1 egilimleri (habitus) ile bir biitlin
olarak degerlendirilmelidir. Gegmis birikimler tarih sermayesidir, bu birikimlerin kisilere
kazandirdigi egilimler onun habitusudur, kisilerin birikim ve egilimleri ile harekete gececekleri
dis ortam ise alan kavramini ifade eder. Bir kisi kendi kimligini ifade eden egilimlerinden
bagimsiz diigiiniilmemeli ve dolayisiyla degerlendirilmemelidir.

Bourdieu insanlarin ulusallik, sinif, cinsiyet vb. konularda kendilerini dogal olarak “evde” yani
kendi egilimlerine uygun habitus ortaminda hissettiklerinin altin1 ¢izer. Habitus ge¢mis
deneyim, mevcut uyaranlar ile olusur ve kendini lireten kaliplagmis toplumsal gii¢lere gore
yapilanir (Wacquant, 1998). Habitus hareketimizi, konusma tarzimizi, diinya goriisiimiizii ve
duygularimizi sekillendirir. Aile, egitim ve arkadas cevresi ile sekillenir. Cinsiyet, millet, sinif
ve arkadas sisteminin yaninda kisisel tecriibelerin de etkisiyle karmasik bir yapt olugmasina
sebep olur. Habitus kendisini segimlerde gii¢lii bir sekilde hissettirir. Kisi milyonlarca
secenegin icinden farkina varmaksizin hazir buldugu ithtimallerin arasinda bir se¢im yapar (Yel,
2016). Gegmisten gelen ve igsellestirilen tiim sosyallesmelerin etkisi ile habitus bilingli bir
tercithten ¢ok hazir sunulan egilimsel bir disavurumdur. Benzer toplumsal siiregleri yasayan
benzer kimliklere sahip bireyler ortak bir habitusu paylasir (Mouzelis, 1995). Dolayisiyla tarih
birikimi (sermayesi) kisinin tarith anlayis1 ve tarihe bakisini (habitus) etkiler.

Insanin iradi olmayan segimler ile habitusunun etkisinde olmasini (Bourdieu & Chartier, 2021)
Seriati (1997) zindan olarak agiklar. Insanin se¢imini etkileyen dort zorlayici giicten bahseder
ve insan bu dort cebri asabilirse ancak o zaman insan olabilir. Bunlar natiiralizm, biyolojizm,
sosyolojizm ve historizmdir. Natiiralizmde, irade sahibi ve bilingli olan insan ilk olarak doganin
baskis1 altindadir. Historizme gore tiim insanlar tarihin meydana getirdigi bir dokudur ve tarihe
gore olusur. Sosyolojizme gore toplum bireyi meydana getiren temel belirleyici giligtiir.
Biyolojizm ise insanin temel belirleyicileri fizyolojik (bedensel), psikolojik(ruhsal) etkenlerdir.
Ornegin kendi ge¢misi iran, Islam ve Siilik tarihinin birbiri ile dokunmast ile olusur. Bunun
yerine bati diinyasinda yer alsaydi baska duygulari, diisiinceleri ahlak ve gidisat1 olacakti. Bu
durumda insanin 6zelliklerini tarih belirliyorsa se¢imleri tarihin iradesine teslim edilmistir.
Konusulan dil gibi tarihin bizim i¢in segtiginde bizim iradi bir dahilimiz yoktur. Bourdieu’niin
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habitusu Seriati’nin historizm ve sosyolojizm kuramlarinda, toplumun ve ge¢misin bireyin
secimlerini etkilemesinde, daha ¢ok hissedilir.

Secimlerimizi dogal olarak etkileyen bu gii¢ler asilamaz degildir ancak segimlerimizi yari
otomatik olarak etkiler. Habitusta kader degildir, deneyime tabi tutulmus ve yine deneyimler
ile dontigebilen yatkinlik sistemidir. Duruma gore kosullarin sagladiginin tersini de yapabilir
(Bourdieu & Chartier, 2021). Toplumsal deneyimler bilingli ve bagimsiz tercihlerden ziyade,
cocukluktan itibaren toplum ile olusur. Biiylirken bir meslege sahip olunmasi gerektigi sdylenir,
diizgilin oturup, sorulara cevap verilmesi istenir. Ailelerin dine, paraya ve sdhrete saygi duydugu
goriiliir. Onaylanan ve onaylanmayan kaliplar i¢inde kisi kendisine 6zgii eylem bi¢imi ve
karakteristik davranislar gelistirir. Bu duygu habitustur (Calhoun, 2000). Bourdieu, akademik
arastirmalarda habitus etkisiyle iradi-olmayan eylem, diisiince ve degerlendirme semalarinin,
arastirmacilara bilingli stratejiler gelistirme imkani sagladiginin altini ¢izer (Mouzelis, 1995).
Tarih egitimi alaninda habitusun etkisinin belirlenmesi, 6ncelikle onun etkisiyle ortaya ¢ikan
kaliplarin fark edilme, daha sonra etkisinin en aza indirgenmesi i¢in etkili stratejiler kurabilme
potansiyelini tasir. Bourdieu, habitus kavraminin tarihgiler tarafindan kullanilabilirligi
konusunda temkinli olunmasi gerektiginin altin1 ¢izer. Marksizm ve post-Marksizm’de egilim
yasalarina muhalif bir tavir vardir. Bu yasalara tarihgilerin de egilim gosterdigini diisiiniir.
Ornegin 6ncesi ve sonrasinin karsilastirilmasinda sosyal smiflarin temsil oran1 ayni olsa bile
kuskulu davranilmali. 1940 mi1 yoksa 1945 mi daha demokratikti sorular1 gibi. Egitim
sisteminde habitus zihniyetler olarak kavramsallasir ve kimin zeki kimin olmadigini
tekellestirmesi siirecinde kendisini gosterir (Bourdieu & Chartier, 2021).

Tarih sermayesi, alan kavramu ile ele alindiginda alanin literetiire oturmus bir kavram oldugu
goriliir. Tarih alani, sosyoloji alani, felsefe alan1 vb. gibi. Tarih sermayesinde alanin temsili
tarih dersidir. Tarih sermayesi kavrami egitim alaninda tarih derslerini temel alir ve Bourdieu
sosyolojisi temelinde kavramsallagtirilir. Sermaye, habitus ve alan kavramlari birlikte
degerlendirilir. Buna gore sermayenin temsili, 6grencilerin tarih alanindaki kiiltiirel ve sosyal
birikimidir. Habitusun temsili ise 6grencilerin kiiltiirel ve sosyal birikimlerinin tarih alanina
sagladig ilgi, egilim ve meyildir. Ogrencinin tarih alanina yénelik kiiltiirel ve sosyal sermayesi
yiiksek ise tarih alanina egilimi ve ilgisinin yiiksek, diisiik ise tarih alanina egilim ve ilgisinin
diisiik oldugu varsayilabilir.

~
e Tarih dersi
J
~
e Tarih alanindaki kilttrel ve sosyal birikim
J
~
e Kimligi olusturan unsurlar ile edinilen birikimlerin
sundugu egilim

J

Sekil 2. Tarih sermayesi kavraminda Bourdieu’niin alan, sermaye ve habitus kavramlarinin temsili
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Bourdieu’niin sosyolojik kavramlari, tarih egitimi alaninda degerlendirildiginde tarih sermayesi
kavraminin egitimdeki su tanimina ulasilir:

“Bir kisinin tarihe (alan) ilgi, egilim ve yatkinligini (habitus) etkileyen ve olusturan (sosyal ve
kiiltiirel) kaynaklardan edindigi birikime (sermaye) tarih sermayesi denir.”

Bourdieu sosyoloji alaninda gelistirdigi kavramlar ile kisilerin anlagilabilmesi,
degerlendirilebilmesi i¢in onlarin habitus, sermaye, alan gibi kavramlar ile bir biitlin olarak
incelenmesi gerekliliginin altin1 ¢izmistir. Egitim alaninda ise 6grencilerin yine bu kavramlar
ile degerlendirilebilirse onlar ile ilgili dogru bilgilere ulasilacagini savunur. Akademik
arastirmalarda habitus etkisiyle olusan, yar1 otomatik olan ve iradi-olmayan eylem, diisiince ve
degerlendirme semalarinin, arastirmacilara bilingli stratejiler gelistirme imkani sagladiginin
altim1 gizer (Mouzelis, 1995). Ogrencilerin tarih alanindaki birikimlerinin Bourdieu niin
Onerisiyle sermaye, habitus ve alan kavramlariyla degerlendirilebilmesi ve dgrencileri biitlin
olarak degerlendirilmesi sorununun anlasilabilir, Olg¢iilebilir olmasi i¢in Oncelikle
kavramsallastirilmasi gerektigi agiktir. Bu acidan “tarih sermayesi” kavrami, 6grencilerin tarih
derslerine egilimini, habitus, alan ve sermaye kavramlariyla bir biitlin olarak degerlendirilerek
Olciilmesini saglayabilecek bir biitiindiir.

Tarih Sermayesi ve Bilim Sermayesi

Ogrencinin bir alana egilimini olusturan kaynaklar bilim sermayesi calismalari ile sekiz boyut
olarak tespit edilmistir. Bu sekiz boyut Bourdieu sosyolojisindeki sermaye, habitus ve alan
kavramlar1 dogrultusunda gelistirilmistir (Nomikou, vd., 2017). Ayrica bilim sermayesi
caligmalarini iyilestirmek amaciyla, bilime katilimin ve bilime ilgiyi etkileyen faktorlerin
arastirlldigr bu ¢alismada bilim sermayesi boyutlart ilgi, egilim ve yatkinligi 6lgmek i¢in
arastirmacilara kullanigh bir ara¢ olarak Onerilmistir (Dewitt, vd., 2016). Tarih sermayesi
kavramu ile tarih alanina 6zgli birikimin 6lgiilebilmesi i¢in bu sekiz boyut onerilmektedir.
Boylece Ogrencinin tarih sermayesi orani hesaplanabilir ve sermaye orani yiiksek olan
ogrencilerin derse ilgi, egilim, yatkinliginin yiiksek oldugu; diisiik olan 6grencilerin derse ilgi,
egilim, yatkinligimin diisiik oldugu sonucuna ulasilabilir. Ayrica 6grencilerin tarih sermayesi
diizeyini etkileyen bazi kaliplarin tespit edilmesi saglanabilir. Ogrencinin tarih alanina egilimini
ve ilgisini etkileyen tarih sermayesi alt boyutlar1 sunlardir:

Tarih okuryazarlig:

Tarihle ilgili tutum, deger ve egilimler

Tarihin aktarilmasi hakkinda bilgi (tarihin hangi kariyerlere kap1 actig)
Tarihsel medya tiikketimi

Okul dis1 tarih 6grenme alanlarina katilim

Ailenin tarih becerileri, bilgisi ve nitelikleri

Insanlar tarihle ilgili rolleri ile tanima

Giinliik yasamda tarih hakkinda konugsma

Tarih sermayesinin alt boyutlarina yonelik Tiirkiye’de yapilan tezler incelendiginde tarih
okuryazarligina yonelik, 6gretmen adaylarinin tarih okuryazarlig: alg1 diizeylerinin dlctildigii
1 yiiksek lisans (Ulugay, 2019) ve 7. smf ortadgretim Ogrencilerinin tarih okuryazarligi
diizeylerinin belirlendigi 1 doktora tezi (Kege, 2013) yapildig1 goriilmektedir. Tarihle ilgili
tutum, deger ve egilimlere yonelik, tarih tutumuna iliskin, sanal bir oyunun 10. sif
Ogrencilerinin tarih tutumlar1 ve akademik basar1 diizeyleri iizerindeki etkisinin 6l¢iildigi 1
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yuksek lisans tezi (Ogul, 2018), tarihsel degere iliskin 3 yiiksek lisans tezi (Giil, 2022; Sakin,
2003; Polat, 1991) ve 1 doktora tezi (Masali, 2003) yapilmistir. Tarihsel medya tiiketimi ile
okul dis1 tarih 6grenim alanlarina katilim boyutlarinda bir ¢ok ¢alisma yapilmistir. Tarihsel
medya tliketimi boyutunda 6zellikle 3 yiiksek lisans tezi (Altuntas, 2023; Aras, 2023; Asik,
2022) ile 2 doktora tezi (Aslan, 2022; Altun 2016) dikkat cekmektedir. Okul dis1 tarih 6grenme
alanlaria yonelik yapilan tez ¢alismalar1 incelendiginde 6grencilere yonelik yapilan 4 yiiksek
lisans tezi ile (Akin, 2012; Ayyildiz, 2023; Koger, 2023; Venceli, 2023) 3 doktora tezi (Aktas,
2022; Haidari, 2022; Utku 2023) o6zellikle dikkat ¢ekicidir. Bu ¢alismalar genellikle tarihi
mekan gezilerine yoneliktir.

Tarih sermayesinde 6grencilerin tarihgilerin beceri ve yeteneklerine sahip olmasindan ¢ok tarihi
konular1 merak etmesi dnemlidir. Altun (2016) tarih merakinin gerekgelerini ve farkl tiirlerini
arastirdig1 ¢calismasinda, tarih merakinin bilimsel, sira disi, 6nemli, duygusal, deneyimsel ve
sosyal meraktan olustugu sonucuna ulagmistir. Tarih derslerinin yaninda, sosyal bir ortamda
tarih hakkindaki sohbetler, tarihi filmler, tarihi mekan ve yerler, tarihi kisiler, tarihi konularin
konusuldugu sosyal medya mecralar1 vb. gibi tarih giindelik hayatin bir pargasidir ve bunlar
tarith sermayesi edinecegi yerlerdir. Tarih sermayesinde profesyonel tarih¢ilik beklenmez.
Onemli olan tarih ile vakit gecirme istegi ve egilimidir. Tarih alanina egilimi olan bir 6grenci
yeterince bilgi diizeyine sahip olmasa da hayatinin devaminda tarih alanina yonelik bir kariyer
gelistirebilme potansiyeli tasir.

Tarih sermayesi ile deterministik sonuglar beklenmemektedir. Yani benzer kosullara sahip tiim
Ogrencilerin benzer sermaye diizeyine sahip oldugu sonucuna ulasilmaz. Bu tarz bir sonug
beklentisi ile genelleme sosyolojideki etnosantrizme sebep olur. Deterministik sonuglar daha
cok pozitif bilimlere 6zgiidiir. Popper (1998) keskin denilebilecek bir tarzda sosyal bilimlerin
siirlarint ¢izer. Ona gore fiziksel bilimlerde her yerde ve her zaman kabul goren sonuglar
beklenir ancak sosyal bilimlerde deterministik genellemenin yapilmasi zordur. Benzer sartlar
ancak bir tek tarihi donemde ortaya ¢ikar ve bir donemden digerine devam etmez. Sosyal
hayatin kanunlar1 yer ve zamana goOre degisir. Tarihsellikte (historizm) diizenli olarak
tekrarlanan bazi olaylar gozlemlense de fiziksel diinyadaki gibi degismez nitelikte degildir.
Fizikte deney metodu kullanilir. Bazen sartlar bir araya gelince belli seyler meydana gelir.
Ancak sosyal tarihte ger¢ek anlamda tekrarlar miimkiin degildir. Sosyoloji, psikoloji ve felsefe
alanlarinda kurumsallastirma ve kavramsallastirmalar genellemeler ile ortaya ¢ikar. Historizm
ile ifade edildigi gibi de pozitif bilimler ile kesin bir ayrim yapilmaz ve deterministik sonug
beklenmez.

Bourdieu (2016) sosyologlarin etnosantirism ile genellemelerde hataya diisebildigini kabul etse
de sosyal bilimlerin Popper’ci anlamda oldugu gibi fiziksel bilimlerden tamamen farkli
yontemler ile aragtirma yapmasi gerektigine katilmaz. Tarihgileri, sosyoloji alaninda
sosyologlar gibi nesnel ¢caligsmalar yapabilecegi konusunda cesaretlendirir. Sosyoloji biliminden
yararlanabilen tarih¢i nesnelleserek hakim olunabilecek tahakkiim tiirlerini gérmeyi basarabilir.
Tarihgilere yaptiklar aragtirmalarda sonuna kadar yiiriitmeyi, kavramlar1 zorlamay1, degisken
sistemler olusturarak tarih biliminin sinirlar1 icine kapanmamay1 tavsiye eder. Ancak Popper’ci
anlamdaki tarih ¢alismalarindan dolay: tarihgilerin nesnel aragtirmalara mesafeli olduklarinin
altin1 ¢izer.

Kavramlarin 6zellikleri ile degerlendirildiginde tarih sermayesi soyut bir kavram 6zelligi tasir.
Kavramlarin 6grenilebilirlik, kullanilabilirlik, agiklik, genellik, giicliiliik gibi 5 6zelligi ile
degerlendirildiginde, tarih sermayesi 6grenilebilirligi zor bir kavramdir. Ciinkii tanimlanmis
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soyut kavramlar, aga¢ kopek gibi gozlemlenebilen kavramlara gore daha zor 6grenilir. Agiklik
ile degerlendirdigimizde tarih sermayesi belirli bir ¢erceveyi ifade edecek sekilde bu ¢alisma
ile agik ve anlasilir bicimde tanimlanmistir. Genellik 6zelligi ile kavramlar hiyerarsik olarak
organize edilmistir. Tarih sermayesi, Bourdieu’niin sermaye ve ¢esitleri, habitus, alan
kavramlari ile bilim sermayesi kavramini i¢ceren, bu yapinin en altinda yer alan kavramdir. Bu
acidan tiimdengelim ve tiimevarimin birlikte kullanildig1 diyalektik yontem kullanilmigtir.
Giicliiliik agisindan baktigimizda tarih sermayesi, egitimde 6grencilerin aile ve ¢evresi ile dogru
ve biitiin bir sekilde degerlendirilmesi, sosyal esitsizliklerin egitime yansiyan yonlerinin
anlasilmasinda problem ¢dzme kapasitesine sahip bir kavram olarak onerilmistir (Aydin, vd.,
2002).

Tarih Sermayesinin Rentel’in Kavram Gelistirme Yontemiyle Degerlendirilmesi
Tarih sermayesi kavrami Rentel’in (1971) kavram gelistirme yontemiyle 5 asamada
degerlendirilir (Akt. Akyol, 2009)

Tarih sermayesinin kavram olarak belirlenmesi ve tanimi: Dokiiman analizi sonucunda, tarih
sermayesi kavrami tarih egitimi alanina yonelik olarak timdengelim ve tiimevarimin birlikte
kullanildig1 diyalektik yontem kullanilmistir. Calisma sonunda su tanima ulasilmistir: “Bir
kisinin tarihe (alan) ilgi, egilim ve yatkinligini (habitus) etkileyen ve olusturan (sosyal ve
kiiltiirel) kaynaklardan edindigi birikime (sermaye) tarih sermayesi denir.” Tanim
dogrultusunda O6grencinin bir derse ilgi, egilim ve yatkinligimi etkileyen kaynaklar bilim
sermayesi ¢aligmalari ile sekiz boyutta incelenmistir. Bunlar tarih derslerine yonelik olarak tarih
okuryazarlig, tarihle ilgili tutum, deger ve egilimler, tarihin aktarilmasi hakkinda bilgi (tarihin
hangi kariyerlere kap1 agtigi), tarihsel medya tiiketimi, okul disi tarith 6grenme alanlarina
katilim, ailenin tarih becerileri, bilgisi ve nitelikleri, insanlar1 tarihle ilgili rolleri ile tanima,
giinliik yasamda tarih hakkinda konusma boyutlarindan olusmaktadir.

Tarih sermayesini tarih egitiminde kullanilan bazi kavramlardan aywan ozellikleri: “Tarih
sermayesi” 6grencilerin halihazirdaki birikimlerini ifade eder, bir hedef degildir. Bu agidan
egitimdeki hazir bulunugluk kavramini akla getirebilir. Hazirbulunusluk bir 6grenme i¢in hazir
hale gelmektir. Thorndike 6grencinin eski ve yeni 0grendiklerinin baglantisin1 kurmasiyla
O0grenmenin gergeklestiginin altin1 ¢izer. Hazirbulunuslugu 6grenmenin olusabilmesi igin
biligsel, duyussal ve devinissel davraniglara sahip olma olarak tanimlar (Senemoglu, 2012).
Hazirbulunusluk 6grenmeye egilimli olma, herhangi bir etkinligi yapmaya; bilissel, duyussal,
sosyal ve psikomotor olarak hazir olma halidir (Yapici, 2006). Hazirbulunusluk kavraminin
birikimi 6l¢gmesi ve egilim ifade etmesi tarih sermayesi ile benzer 6zellikleridir. Farkli yonii ise
yalnizca bireysel olarak bilissel, duyussal, sosyal ve psikomotor diizeyde 6grenmeye hazir
olmay: ifade etmesidir. Bu agidan tarih sermayesi 6grencinin aile ve ¢evresi ile olusturdugu
sosyal ve Kkiiltiirel birikiminin tarth alanina 06zgli egilimine etkisini ifade eder.
Hazirbulunuglukta ailenin sosyal durumunun 6grenciye etkisi olsa da bu etkinin ailenin dahil
edilerek ailevi habitusla Olglimii yapilmaz. Egitim sisteminin genelinde oldugu gibi
hazirbulunugluk dlceklerinde de sosyal, kiiltiirel ekonomik esitsizlikler ile degil her 6grenci
genellikle kendi kapasitesi ile degerlendirilir. Tarih sermayesinin sosyolojik arastirma metodu
ile aragtirma yapmay1 Onermesi, esitsizliklere yonelik daha etkili caligmalarin yapilmasini
saglayabilir.

Tarih sermayesi kavrami ile karsilastirildiginda, tarih okuryazarlig tarih sermayesinin sekiz
boyutundan ilk boyutunu olusturur. Bu ayn1 zamanda 6grencinin birikimini 6lgen bir boyuttur.
Tarih okuryazarligi, tarihsel olaylar bilgisi, kronolojik diisiinme bilgisi, neden-sonug iligkisi

137



E. Caliskan & A New Concept Proposal in History Education: History Capital
B. Ata

i

kurabilme becerisi, tarihsel dili anlama becerisi, tarihsel arastirma becerisi, bilgi iletisim
teknolojilerini kullanma becerisi, tarihsel empati becerisi, tarihsel olaylar1 anlat1 seklinde ifade
etme becerisi, gecmisle gliniimiizii iliskilendirme becerisi, ¢eligkili yorumlar1 ayirt edebilme
becerisi, anlatimsal ifade becerisi, ahlaki muhakeme becerisi gibi bilgi ve becerileri ifade eden
12 alt boyuttan olusur (Kege, 2016). Tarih sermayesi kavramini tarih okuryazarligindan ayiran
bir diger 6zellik ise tarih sermayesinin, tarih okuryazarlik boyutunun giindelik yagamda tarihle
mesguliyetinden yola ¢ikarak ilgi ve egilimi ifade etmesidir. Tarih okuryazarligi1 profesyonel
tarih¢ilikte aranan bilgi ve becerilere odaklanirken, tarih sermayesinde profesyonel tarihgilik
bilgi ve becerileri beklenmez. Ogrencinin ¢ok iyi bir tarih¢i oldugu veya olmadigindan ziyade,
tarih alanina egilimli olup olmadig1 ve buna sebep olan sosyal ve kiiltiirel kosullar1 ifade eder.
Bu agidan tarih okuryazarligi boyutlarinin giindelik hayata yansiyan mesguliyetlerine
odaklanir.

Tarihsel diisiinme becerileri ile karsilastirildiginda tarihsel diisiinme becerileri kronolojik
diisiinme, tarihsel kavrama becerisi, tarihsel analiz ve yorum becerisi, tarihsel sorun analizi ve
kavrama becerisi, tarihsel sorgulamaya dayali aragtirma becerisi olmak iizere 5 boyuttan olusur.
Kege (2016) tarih okuryazarliginin, tarihsel diisiinme becerilerini de igeren daha kapsamli bir
kavram oldugunu savunur. Tarihsel diisiinme becerileri sorgulama, analiz ve yorumlamaya
dayal1 bir tarih 6gretim siirecini kapsarken; tarih okuryazarliginda tarihsel empati, gecmis ve
glinlimiizii iliskilendirme, bilgi iletisim teknolojilerinden aktif olarak yararlanma, tarihsel
olaylar1 hikayelestirme, ahlaki muhakeme yapabilme ve anlatimsal beceriler de yer almaktadir.
Tarih sermayesi ise tarih okuryazarligi boyutu ile sekiz boyuttan olusur. Bdylece tarih
okuryazarliginin tarihsel diisinme becerilerini kapsadigi, tarih sermayesinin ise tarih
okuryazarligini kapsadigi soylenilebilir. Ancak tarih sermayesi 6grencinin bilgi ve becerilerinin
giindelik hayata yansiyan yonleri ile ilgilenir. Profesyonel tarihgilige dair bilgi ve becerilere
odaklanmaz.

Tarih sermayesi tarih bilinci kavrami ile de benzer 6zellikler tasir. Tarih bilinci, ge¢misin
bilgisini giincel bilgi ile ve bunlar1 gelecegin bilinmezligiyle isleyip yorumlama, degisim ve
dontisiimii kavramaktir (Oymak, 1997). Bireyde tarih bilincinin olugsmasinda yasam tarzi, ailesi,
sosyal sinift ve ekonomik durumu belirleyicidir (Ortayli, 2011). Tarih sermayesi kavrami da
bireyin aile, sosyal sinif, ekonomik ve kiiltiirel kosullar vb. gibi gegmisten gelen 6zelliklerine
odaklanir ve bu birikimleri ile sekillendigini savunur. Ogrencinin basarisi veya basarisizliginda
salt kendi kapasitesi degil, aileden gelen sosyal, kiiltiirel, ekonomik kosullar etkilidir. Tarih
sermayesin farki ise tarih sermayesinin 6grencinin aile ve g¢evresi ile olusturdugu sosyal ve
kiiltiirel birikimin 6grencinin tarih alanina, bu alanda kariyer yapma istegine etkisini ifade
ediyor olmasidir. Tarih bilinci tarih anlayisina, tarih sermayesi de tarih kariyerine odaklanir.
Ayrica tarih sermayesi 0grencinin bilgi ve becerilerinin giindelik hayata yansiyan yonleri ile
ilgilenir. Profesyonel tarihgilige dair bilgi ve becerilere odaklanmaz. Ogrencinin halihazirdaki
birikimlerini kapsar. Ayrica tarih sermayesi 6grencinin bilgi ve becerilerinin giindelik hayata
yanstyan yonleri ile ilgilenir. Profesyonel tarihgilige dair bilgi ve becerilere odaklanmaz.
Ogrencinin halihazirdaki birikimlerini kapsar.

Tarih sermayesinin Kkullanilabilecegi yerler: Tarih sermayesi kavrami; Ogrencinin tarih
alanindaki birikimi, sosyal ve kiiltlirel durumu, ailesinin 6grenim durumu, meslegi, yakin
cevresi goz Oniinde bulundurularak degerlendirilecegi, Ogrencilerin tarihgilige ilgisinin
Olclilecegi 6lgme caligmalarinda etkin olarak kullanilabilir.
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Tarih sermayesinin onemi: Tarih sermayesi Ogrencilerin tarih alanina yonelik birikimleri
dogrultusunda egilim, ilgi ve yatkinligini etkileyen unsurlarin kavramsallastirilmasidir. Tarih
sermayesinde O0grencinin tarih alanina ilgisi ile ailenin ilgi, egilim ve yatkinliginin 6grenciye
etkisi bir biitlinii olugturmaktadir. Okullardaki bagar1 veya basarisizligin aile habitusu ile ilgili
oldugu vurgulanmaktadir.

Tarih sermayesinin kullanim firsatlari: Tarih sermayesi kavrami kapsaminda bir 6lgegin
gelistirilmesi ile 6grencilerin tarih alanina egilimi nicel olarak ifade edilebilir. Tarih egitimi ve
sermayeleri Olciilerek alana ilgisi ve ilgisinin artig1 yine 6l¢iim yoluyla tespit edilebilir. Ayrica
tiniversite Oncesinde Ogrencinin kapasitesini ilgili oldugu alana yonlendirilmesinde
kullanilabilir. Béylece 6grencinin daha fazla basar1 elde etmesi saglanabilir. Ogrencinin aile ve
¢evresinin sosyal, kiiltiirel ve ekonomik kosullarinin 6grencinin tarih alanima ilgi, egilim ve
yatkinligina etkisi 6l¢iim yoluyla nicel olarak tespit edilebilir. Boylece egitimde bu kosullarin
en aza indirgenmesini saglayacak daha etkili egitim stratejileri gelistirilebilir. Egitim
esitsizliklerinin dogru tespiti, onlar1 en aza indirgeyebilmek adina dogru adimlarin atilmasinin
en 6nemli pargasidir.

SONUC VE TARTISMA

Bu ¢aligma ile 6grencilerin tarih alanindaki birikim ve egiliminin 6l¢iilmesi igin tarih sermayesi
kavrami Onerilmistir. Dokiiman analizi ile Bourdieu’niin sosyolojik kavramlar1 olan sermaye,
sermaye c¢esitleri, habitus ve alan kavramlar1 ile Archer tarafindan Bourdieu sosyolojisi
temelinde gelistirilen bilim sermayesi kavrami analiz edilmis ve tarih sermayesi su sekilde
tanimlanmastir: “Bir kiginin tarihe (alan) ilgi, egilim ve yatkinligini (habitus) etkileyen ve
olusturan (sosyal ve kiiltiirel) kaynaklardan edindigi birikime (sermaye) tarih sermayesi
denir.” Tarih okuryazarhig, tarihle ilgili tutum, deger ve egilimler, tarihin aktarilmasi hakkinda
bilgi (tarihin hangi kariyerlere kap1 agtig1), tarihsel medya tiiketimi, okul dis1 tarih 6grenme
alanlarina katilim, ailenin tarih becerileri, bilgisi ve nitelikleri, insanlar tarihle ilgili rolleri ile
tanima, giinliilk yasamda tarih hakkinda konusma, bilim sermayesi ¢caligsmalari ile gelistirilen ve
Ogrencinin bir derse ilgi egilim ve yatkinligini olusturan alt boyutlardir. Bu boyutlar tarih
sermayesi kavraminda tarih dersine ilgi, egilim ve yatkinlig1 olusturan boyutlardir.

Kavram nesne ve olaylarin ortak 6zelligini kapsayarak ayni isim altinda toplayan bir temsildir
(Erdogdu, 2016). Tarih sermayesi bu acidan Bourdieu’niin sosyolojik ¢alismalar1 temelinde;
alan, habitus ve sermaye kavramlari ile bilim sermayesi kavramini kapsayan, tarih egitimi ve
sosyoloji alanlarinda disiplinlerarasi bir temsildir. Tarih sermayesi kavraminin gelistirilmesi ile
Olclilme asamasindan 6nce, tarih derslerinde bir 6grencinin aile ve ¢evresinin sosyal ve kiiltiirel
kosullar1 ile yani habitus kavrami referans alinarak degerlendirilmesi gerekliliginin
kavramsallastirma yontemiyle sinirlar1 ¢izilmistir. Tarih sermayesi ile tiim sosyal bilimlerde
etkili olacag iizere deterministik sonuglar beklenmez. lgi, egilim ve yatkinlig1 ifade ederken,
profesyonel tarihgilerden beklenilen bilgi ve becerilerden ziyade giindelik hayata yansiyan bilgi
ve becerilere odaklanir. Alan kavrami ile anlatildig1 iizere, 6grenci tarih alanma yonelik
edindigi birikimler ile degerlendirilir. Habitus kavrami ile anlatildig: {izere, 6grencinin aile ve
cevresi ile bir biitliin oldugunu ve bunlar ile 6l¢iilmesi gerektigini savunur. Sermaye kavramai ile
ifade edildigi lizere, 6grencinin halihazirdaki birikimlerini dikkate alir. Hedef bir bilgi, birikim
veya yetenek s6z konusu degildir. Bilim sermayesi boyutlari, 6grencinin tarih alanina yonelik
ilgi, egilim ve yatkinliklarin1 olusturan birikim kaynaklarini ifade eder ve tarih sermayesi

boyutlar1 olarak kullanilir.
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Tarih sermayesi kavrami ile Bourdieu’niin sosyoloji kurami tarih egitiminde kullanilmistir.
Burada iki yonlii bir uygulama s6z konusudur. Birincisi Bourdieu (2016) tarihgilere nesnel
caligmalar yapmalar1 ve bu konuda sosyoloji alaninin yontemlerini kullanmalarini israrla
tavsiye etmistir. Boylece tarih¢ilerin daha nesnel, bilime daha yarasir degerlendirmeler yaparak
nesnel sonuglara ulasabileceklerini savunmustur. Bu acidan tarih sermayesi, tarih egitimi
alaninda sosyoloji kavram ve kuramlarmin kullanilmasiyla tarih egitimi ve sosyoloji
alanlarinda disiplinlerarasi bir calismay1 temsil etmektedir. Tarih sermayesi ile tarih egitimi
baglaminda ele alinan Bourdieu’niin sosyoloji kuramlarini tarihgiler de kendi baglamlarinda ele
alabilirler.

Ikinci olarak Bourdieu calismalar1 ile egitim alanindaki tiim kurumlara ve calisanlara
Ogrencilerin alan, habitus ve sermaye kavramlar1 ile degerlendirilmelerini tavsiye etmistir.
Ogrencilerin ancak bu sekilde bir biitiin olarak degerlendirilebilecegini ve adil olunabilecegini
savunmustur. Tarih sermayesi degerlendirme araci olarak kullanilabilen bir uygulama alanidir.
Kisinin tarih alanina egilimini etkileyen tarih sermayesi boyutlar1 6nerilen kavramsallastirmada
sermaye, habitus ve alan kavramlari ile kullanilmistir. Onerilen kavram kapsaminda bir dlgegin
gelistirilmesi ile 6grencilerin tarih alanina egilimi nicel olarak ifade edilebilir olacaktir. Tarih
sermayesi Ogretmenlerin, egitim kademesinin herhangi bir seviyesindeki ve bdoliimiindeki
Ogrencilerin tarih alanina egiliminin Ol¢lilmesi i¢in bir ara¢ olarak gelistirilebilir. Ayrica
tiniversite oncesinde, 6grencinin tarih sermayesinin Ol¢iilmesi ile bu alanda kariyer yapma
egilimi degerlendirilmis, boylece 6grenci ilgili oldugu alana yonlendirilmis olacaktir. Sermaye
kavrami 6grencilerin birikimini, habitus kavramui ilgisini, alan kavrami da birikim ve ilgisinin
odak noktasini vurgulamasi itibariyle 6grencilerin diger meslek alanlarinda da alana 6zgii
sermayenin 0l¢ek olarak gelistirmesi ve dl¢lilmesi saglanabilir. Ayrica meslek yonelimlerindeki
bazi kaliplarin tespit edilmesi ile habitus kaynakli esitsizliklerin tespit edilmesini saglayacaktir.
Egitim esitsizliklerine, etkili egitim stratejileri ile miidahale edilmesinin ilk kosulu da bunlarin
dogru tespit edilmesinin saglanmasidir.
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