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Research Article

The objective of this study is to investigate the relationship between prosocial
behaviors, bullying tendencies, and empathic tendencies among middle school
students. The research involved a study cohort comprising 354 students from secondary
schools, 54% (n=190) of whom were female and 46% (n= 164) of whom were male. Data
collection was conducted using the KA-SI Empathic Tendency Scale, the Prosocial and
Aggressive Behaviors Scale, and the Bullying Tendency Scale. In addition to descriptive
statistics, the data was analyzed using Pearson Correlation Analysis and Simple
Mediation Analysis. The results of the study indicate that peer bullying has significant
negative relationships with empathy and prosocial behaviors. Furthermore, it was
determined that empathic tendency serves as a full mediator variable in the relationship
between prosocial behaviors and bullying tendencies. The findings were discussed in
the context of the existing literature, and various suggestions were provided.
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Arastirma Makalesi

Bu calismanin amaci, ortaokul 6grencilerinin olumlu sosyal davraniglari, zorbalik
egilimleri ve empatik egilimleri arasindaki iliskiyi incelemektir. Arastirma, %54'i (n= 190)
kiz ve %46'si (n= 164) erkek olmak lizere, ortaokullarda 6grenim géren 354 6grenciden
olusan bir calisma grubunu kapsamaktadir. Verilerin toplanmasinda KA-SI Empatik
Egilim Olgegi, Olumlu Sosyal ve Saldirgan Davranislar Olgegi ile Zorbalik Egilimi Olgegi
kullanilmistir. Veriler, betimsel istatistiklerin yani sira Pearson Korelasyon Analizi ve
Basit Aracilik Analizi kullanilarak analiz edilmistir. Arastirmanin sonuglari, akran
zorbaliginin empati ve olumlu sosyal davranislar ile negatif yonde anlamli iliskiler ortaya
koydugunu gostermektedir. Ayrica, empatik egilimin, olumlu sosyal davraniglar ile
zorbalik egilimi arasindaki iliskide tam araci degisken olarak rol oynadigi belirlenmistir.
Arastirmanin sonuglari, alan yazina gore tartisilmis ve gesitli 6neriler sunulmustur.
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Introduction

The middle school period is now recognized as a decisive stage in the social development of
individuals. Understanding the social dynamics during this period is important as it highlights a critical
point in the social development of adolescents. One such social dynamic is peer bullying, which is a
prevalent issue encountered during the middle school years. The literature reveals that the concept of
peer bullying has various definitions. Farrington (1993) defines bullying as repeated negative behaviors
by a stronger individual intended to harm someone weaker, whereas Olweus (1993) describes it as the
consistent exposure of a student to negative actions by one or more other students. However, it is noted
that bullying encompasses a wide range of behaviors, including physical violence, verbal harassment,
cyberbullying, and social exclusion (Sullivan, 2001). It is evident that many theories have been developed
to explain the causes of peer bullying, given its wide-ranging nature. However, some theories are more
frequently utilized and prominent than others. Additionally, the literature highlights that, while numerous
theories aim to explain the reasons behind bullying behaviors, certain theories are more widely applied
and stand out in comparison to others.

The Social Learning Theory suggests that behaviors are learned from environmental models and
reinforced through reward-punishment mechanisms, providing a significant framework for understanding
bullying (Bandura, 1977). In this context, the behaviors of role models in the school and family
environment can significantly influence children's bullying tendencies. Similarly, the Ecological Systems
Theory emphasizes that bullying results from an individual's interactions with various levels of
environmental systems, such as family, school, and society (Bronfenbrenner, 1979). Specifically, the
microsystems in which the individual is involved (e.g., peer groups and teachers) have a significant impact
on increasing or reducing bullying behaviors. The Social Information Processing Theory, on the other hand,
examines how individuals perceive and process social cues (Crick & Dodge, 1994). According to this theory,
individuals who engage in bullying often misinterpret social cues, perceive aggressive behaviors as
appropriate responses, and act accordingly. These theories provide comprehensive explanations for
understanding the causes of bullying and for developing preventive interventions.

The concept of bullying, which has been analyzed by numerous theories and theorists, is recognized
as multi-dimensional. Olweus (1994), for instance, categorizes bullying into two types: direct and indirect.
Direct bullying involves the bully's overt display of harmful behavior toward the victim, while indirect
bullying refers to actions such as excluding the victim from the group or socially isolating them. According
to Olweus (1999), for a behavior to be classified as bullying, it must meet three key criteria: intentional
harm, a repetitive nature rather than a one-time occurrence, and an imbalance of physical or
psychological power between the bully and the victim. The distinctive characteristics of bullying highlight
that bullies often gain some form of benefit or advantage from their actions. Additionally, it has been
observed that individuals who engage in bullying derive pleasure from the victim's misfortune (Bank,
1997; ilhan-Alper, 2008). Furthermore, bullies are often easily angered, act impulsively, enjoy dominance,
lack self-control, and have weak empathy skills (Gokler, 2009; Olweus, 2010). When examined in terms of
gender differences, research indicates that male students are more likely to engage in bullying compared
to female students. Specifically, male students are more prone to direct bullying behaviors, such as
pushing, kicking, or hitting, whereas female students are more inclined to exhibit indirect bullying
behaviors, such as excluding, ignoring, or spreading rumors (Espelage & Swearer, 2004).

Peer bullying has been found to be positively associated with self-esteem (Kiilci & Cetin, 2021),
trauma, deviant behaviors (Ozdemir, 2018), negative friendships (Yaban et al., 2013), anger (Unli & Avci,
2023), childhood traumas, depressive symptoms (Chang et al., 2023), self-harm (Ye et al., 2023), anxiety
(Meietal., 2021), victimization (Rinaldi et al., 2023), and antisocial behaviors (Lee et al., 2023). Conversely,
it is negatively associated with subjective well-being (Kiling & Uzun, 2020), psychological resilience (Giin
& Gliltekin-Akduman, 2022), parental support, positive friendships (Yaban et al., 2013), assertiveness
(Ayaz-Alkaya & Avsar, 2017), empathetic concern (Kocatiirk & Tiirk-Kurtga, 2021), school attitudes (Unli
& Avci, 2023), self-esteem (Mei et al., 2021), and family-child communication and behavioral control
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(Rinaldi et al., 2023). These studies suggest that individuals with high bullying tendencies experience anger
problems, struggle to form friendships, exhibit a higher propensity for self-harm, lack support from their
families, and demonstrate weak empathy alongside poor family and peer relationships. Indeed, bullies
have been noted to lack relational and social skills (Sutton, 2001). Therefore, it is evident that individuals
who struggle to form relationships and social skills are also likely to lack the ability to establish empathy
(Olweus, 1997). In line with these findings, it can be said that inadequate emotional sharing and a lack of
understanding between individuals play an important role in the underlying causes of bullying behaviors.

Bullying causes many negative outcomes in human life by weakening the bonds between individuals.
At this point, empathy holds significant potential to repair and strengthen these weakened bonds. For this
reason, empathy can be considered not only as an emotion but also as a powerful tool that transforms an
individual's approach to others. Human beings are inherently social, and in this context, establishing
effective communication is essential. The foundation of effective communication lies in the ability of
individuals to understand others correctly and convey their thoughts accurately (Cakir, 2016). Empathy
plays a crucial role in achieving effective and accurate communication. It can prevent disputes that may
arise during interactions and foster more meaningful connections (Gokler, 2009). Empathy is defined as
an individual's effort to understand the feelings, thoughts, and attitudes of others to comprehend their
point of view (Dokmen, 2005). Additionally, Rogers (1983) describes empathy as experiencing another
person's emotions and "pretending" to do so. It is widely acknowledged that empathy is highly effective
in human relations and should be nurtured from an early age (Cubukgu & Girmen, 2009). Research has
shown that children with strong empathy skills are more cooperative and helpful toward their peers
(Roberts & Strayer, 1996). In this context, teaching empathy at an early age will undoubtedly have a
positive and direct impact on children's relationships.

The literature reveals that empathy is positively associated with constructive conflict resolution (Soylu
& Kagnici, 2015), prosocial behaviors, moral identity (Peng et al., 2024), happiness, and well-being (Akyil,
2024). Conversely, it is negatively associated with alexithymia (Mersin & Toker, 2024), egocentric
tendencies (Kapikiran, 2009), aggression (Cankaya & Ergin, 2015; Uludag & Kiling, 2017), cyber
victimization (Ozdelikara et al., 2024), and peer bullying (Nasti et al., 2023). Considering the psychological
factors associated with empathy, it can be concluded that an increase in students' empathetic tendencies
could lead to reduced levels of conflict, aggression, and peer bullying behaviors. Aktas and Giiveng (2006)
found that teaching students to adopt another person's perspective significantly reduced aggressive
behaviors. Furthermore, children who grow up in environments lacking empathetic understanding are
reported to exhibit higher levels of aggression and feelings of exclusion (Gokler, 2009). Indeed, particularly
during adolescence, empathetic engagement has been shown to decrease aggressive behaviors
(Mehrabian, 1997). While bullying creates a cycle of negativity in interpersonal relationships, breaking this
cycle can be achieved through prosocial behaviors, which play a critical role. Indeed, there is promising
evidence in the literature that individuals can cope with the destructive effects of negative situationsin a
healthier way by supporting their positive characteristics and reminding them of their available resources
(Arslan et al., 2024; Uzun & Arslan, 2024). The conflicts caused by bullying often result in a loss of trust
and emotional distance between individuals. However, prosocial behaviors can bridge this gap, creating
opportunities for renewed connections. Encouraging positive social qualities such as empathy,
cooperation, and altruism not only mitigates the effects of bullying behaviors but also supports the
establishment of a sustainable environment of harmony among individuals.

During the middle school period, factors such as peer bullying, empathetic tendencies, and positive
social behaviors are considered crucial for supporting children's social development and encouraging
them to build healthy relationships. Positive social behaviors refer to actions that are socially accepted
and include behaviors such as empathy, cooperation, and working for the benefit of others. Additionally,
a review of the literature indicates that the terms "positive social behaviors" and "prosocial behaviors"
are often used interchangeably (Ata et al., 2022; Bayraktar et al., 2010). Prosocial behaviors are defined
as actions by individuals or groups that are deemed beneficial to others by the social environment (Penner
et al., 2005). These behaviors promote harmony in interpersonal relationships and involve acting for the
well-being of others (Jackson & Tisak, 2001). It is emphasized that children who possess and develop
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positive social behavior skills play a significant role in ensuring both societal and individual well-being
(Kumru et al., 2004). Furthermore, children who exhibit positive social behaviors are reported to avoid
intentionally harming others (Bayraktar et al., 2010). In a study, Ma and colleagues (2020) concluded that
middle school students who fail to exhibit positive social behaviors tend to experience problematic peer
relationships. From this, it can be inferred that fostering positive social behaviors is essential to help
children avoid issues in peer relationships.

Positive social behaviors have been found to be positively associated with social autonomy (Tastan et
al., 2017), attitudes toward school (Serhan, 2018), social support (Romano et al., 2005), moral identity
(Christner, 2020), extraversion (Gerbino et al., 2018), and social preference (Ellis & Zarbatany, 2007).
Conversely, they are negatively associated with aggression (Gulay, 2011) and physical aggressive
behaviors (Ma et al., 2020). In a study examining the effects of cooperative learning on students' positive
social behaviors, Ryzin et al. (2020) identified a significant positive relationship between peer
relationships and positive social behaviors. Similarly, Kokko and colleagues (2006) found a significant
negative relationship between positive social behaviors and physical aggression in their study. Based on
these findings, it can be argued that empathy and positive social behaviors play a crucial role in reducing
individuals' bullying behaviors. Individuals with a high level of empathy tend to avoid harming others and
are more likely to develop constructive social relationships. Likewise, positive social behaviors emphasize
individuals' abilities to cooperate, help, and support others, reducing competitive and hostile behaviors
that form the foundation for bullying. When these two concepts are considered together, it becomes
evident that empathy supports positive social behaviors, and this interaction significantly reduces bullying
tendencies. In this context, focusing on empathy and positive social behaviors as predictors of bullying
tendencies becomes highly significant. While the effects of empathy and positive social behaviors on
bullying are often studied independently, research addressing the combined effects of these two concepts
remains limited. Specifically, there is insufficient information regarding the mediating role of empathetic
tendencies in the relationship between positive social behaviors and bullying tendencies. This gap
necessitates a combined examination of empathy and positive social behaviors. Moreover, while much of
the literature primarily focuses on high school and post-adolescent periods, studies on the social and
emotional dynamics of middle school students are scarce (Kiling & Uzun, 2020; Mei et al., 2021). This study
comprehensively examines the effects of empathy and positive social behaviors on bullying tendencies,
focusing on middle school students—an under-researched sample group—and addresses a significant gap
in the field. In this context, the present study highlights the importance of empathy and positive social
behaviors in interpersonal relationships and offers a new perspective on how these two variables shape
bullying tendencies. The aim of this study is to examine the mediating role of empathetic tendencies in
the relationship between middle school students' positive social behaviors and bullying tendencies. In line
with this aim, the hypotheses were tested within the framework of the proposed model (Figure 1).
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Figure 1
The Hypothetical Model of the Study
Prosocial Behaviors Bullying Tendency
»
(X) (Y)
Empathy
(M)
Prosocial Behaviors Bullying Tendency
(X) v)

(Abbreviations: X: Prosocial Behavior, Independent Variable, Y: Bullying Tendency, Dependent Variable: M:
Empathy, Mediator) (Hayes, 2013) Model 4

Hi: Prosocial behaviors and bullying tendency are negatively and significantly related (c)

Hz: Prosocial behaviors and empathy are positively and significantly related (a)

Hs: Empathy and bullying tendency are negatively and significantly related. (b)

Has: Empathy has a mediating role in the correlation among prosocial behaviors and bullying tendency.

Method
Study Design

In this study, a relational model was used to determine the relationship between middle school
students' positive social behaviors, bullying tendencies, and empathetic tendencies. The model, as
explained by Karasar (2016), refers to an approach aimed at identifying a possible relationship between
two or more variables and determining the strength of this relationship. Furthermore, a mediation model
was established to examine the mediating role of empathy in the relationship between positive social
behaviors and bullying tendencies.

Study Group

The study group consisted of 354 middle school students in their final year of education in Turkey.
Adolescence is a period during which individuals experience emotions most intensely and variably, and
peer relationships hold significant importance. Considering that bullying behaviors are most frequently
observed in this age group and that peer groups strongly influence individuals' social and emotional
behaviors, the study group was selected from final-year middle school students. These students are at a
stage where they face academic stress from preparing for high school entrance exams and are significantly
influenced by peer groups in terms of their social and emotional behaviors. Furthermore, this age group
is more vulnerable to experiencing peer bullying or engaging in bullying behaviors. It is believed that the
stress they experience increases negative behaviors such as conflict and bullying. For all these reasons,
final-year middle school students represent a critical sample group for examining bullying dynamics.

The sample size was calculated using a power analysis. The power analysis considered a medium effect
size of 0.15, a significance level of 0.05, a statistical power of 0.80, and two predictors (positive social
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behaviors and empathy). The analysis determined that a sample size of at least 68 participants would be
sufficient. Therefore, the sample of 354 students in this study is considered adequate based on the power
analysis results. Among the participants, 54% (n= 190) were female, and 46% (n=164) were male. The
mean age of the participants was 13.73 years. Participants were selected using a convenience sampling
method. Convenience sampling is defined as creating a sample by starting with the most accessible
participants and continuing until the required number of participants is reached (Buyukoztirk et al.,
2014).

Data Collection Tools

Bullying Tendency Scale: Délek (2002) developed the Bullying Tendency Scale to evaluate students'
tendencies toward bullying. The scale is a four-point Likert scale ranging from 1 ("Strongly Disagree") to 4
("Strongly Agree"). It consists of 26 items and six sub-dimensions. Example items include: [Item 1] "I solve
my problems by talking rather than fighting with my friends," and [Item 6] "Sometimes upsetting others
feels relieving." For the use of the Bullying Tendency Scale in this study, validity and reliability tests were
conducted. To examine construct validity, Confirmatory Factor Analysis (CFA) was performed. The analysis
showed that the model fit indices of the scale were within the acceptable reference range (x?/df= 2.63,
RMSEA= .07, SRMR= .04, CFl= .97). For scale reliability, the Cronbach's alpha internal consistency
coefficient was calculated and found to be .79.

KA-SI Empathic Tendency Scale: Kaya and Siyez (2010) developed this scale to evaluate students'
empathetic tendencies. The scale is a five-point Likert scale ranging from 1 ("Not Suitable for Me at All")
to 5 ("Completely Suitable for Me"). It consists of 10 items and seven sub-dimensions. Example items
include: [Item 2] "Friends in distress come to me first to talk," and [Item 10] "My friends say they feel
better after talking to me." For the use of the scale in this study, validity and reliability tests were
conducted. To examine construct validity, Confirmatory Factor Analysis (CFA) was performed. The analysis
showed that the model fit indices of the scale were within the acceptable reference range (x%/df= 2.65,
RMSEA= .07, SRMR= .05, CFl= .92). For scale reliability, the Cronbach's alpha internal consistency
coefficient was calculated and found to be .90.

Prosocial and Aggressive Behaviors Scale: The scale developed by Boxer et al. (2004) was designed to
evaluate students' aggressive and positive social behavior tendencies. The Turkish adaptation of the scale
was conducted by Bayraktar et al. (2010). The scale uses a four-point Likert format ranging from 1 ("Does
not describe me at all") to 4 ("Describes me completely"). It consists of 25 items and four sub-dimensions.
Example items include: [Item 8] "I usually lend what | have when someone asks me appropriately," and
[ltem 21] "I generally lend what | have to others to get what | want." For the use of the scale in this study,
validity and reliability tests were conducted. To examine construct validity, Confirmatory Factor Analysis
(CFA) was performed. The analysis showed that the model fit indices of the scale were within the
acceptable reference range (x2/df= 2.69, RMSEA= .06, SRMR= .05, CFl= .93). For scale reliability, the
Cronbach's alpha internal consistency coefficient was calculated and found to be .82.

Data Collection

First, necessary permissions were obtained from the scale developers for the measurement tools used
in the research. All permissions from the scale developers were included in the application file during the
application process for Ethics Committee Approval, prior to the start of the research process. This study
was deemed ethically appropriate in terms of its purpose, method, and application by the Ethics
Committee of Maltepe University. After obtaining Ethics Committee Approval, the data collection process
began. Initially, a consent form was sent to the parents. Data were collected from the children whose
parents provided consent. The data collection was conducted face-to-face by the researchers of the study.
The students were informed about the study's content and the data collection tools. Participants were
assured of the confidentiality of the data. After providing the necessary explanations, 354 middle school
students participated in the study. The data collection process lasted 10—-15 minutes.
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Data Analysis

Before proceeding to data analysis, a missing value analysis was conducted, and it was determined
that there were no missing values. Subsequently, an outlier analysis was performed, and z-scores of the
data were calculated. The reference range was set between -4 and +4. Data outside this reference range
were identified as outliers (Mertler & Vannatta, 2016). Since no data fell outside the reference range, the
analysis process continued.

For data analysis, the Hayes Process Macro within the SPSS 25.0 software program was used. A simple
mediation analysis was conducted using Model 4, based on the bootstrap technique. To perform the
analysis, certain assumptions had to be met. These included ensuring a normal distribution of the data,
the absence of multicollinearity issues, and the absence of autocorrelation. After examining the data, it
was confirmed that there were no outliers. Regarding multicollinearity issues, the Tolerance Value (TV =
.951), Variance Inflation Factor (VIF = 1.049) (Field, 2009), and Durbin-Watson value (1.058) (Tabachnick
& Fidel, 2013) were examined, and all values were found to be within the acceptable reference range.

Findings

Descriptive statistics concerning the variables of peer bullying, prosocial behaviors, and empathetic
tendencies were analyzed. The results obtained are presented in Table 1.

Table 1

Descriptive Statistics of Variables
Variables N X Min. Max. Ss Skewness Kurtosis
Bullying Tendency 354 56.408 37.00 93.00 9.673 .589 .357
Empathic Tendency 354 49.216 17.00 68.00 10.361 -.483 -112
Prosocial Behaviors 354 38.990 15.00 60.00 8.278 .106 471

When Table 1 is analyzed, it becomes apparent that the arithmetic means (%) of the variables are as
follows: bullying tendency: 56.408 (Ss= 9.67), empathetic tendency: 49.216 (Ss= 10.361), and prosocial
behaviors: 38.990 (Ss= 8.278). Furthermore, it is noted that the skewness values of the variables range
from .106 to .589, and kurtosis values range from -.112 to .471. The relationships between bullying
tendency, prosocial behaviors, and empathetic tendency were examined. The results obtained are
presented in Table 2.

Table 2
The Pearson Correlation Analysis Results
Variables (1) (2) (3)
(1) Bullying Tendency 1
(2) Empathic Tendency -475™ 1
(3) Prosocial Behaviors -.306" .508"" 1
"p< .01

When Table 2 is examined, significant negative relationships were found between bullying and
empathetic tendency (r=-.475, p < .01) as well as between bullying and prosocial behaviors (r=-.306, p<
.01). A significant positive relationship was also observed between empathetic tendency and prosocial
behaviors (r= .508, p< .01). Accordingly, it can be stated that the prosocial behaviors of students in
secondary education make a significant contribution to their empathetic tendencies and reduce their
bullying tendencies.

Hayes Process analysis was performed to determine whether empathetic tendency mediates the
relationship between prosocial behaviors and bullying tendency. In this context, the results of the analysis
based on the bootstrap method are presented in Table 3.
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Tablo 3
The Simple Mediation Test Results (n=354)

Dependent Variable

M Y

Independent b SE LLCI uLci b SE LLCI uLci

Variables

Direct Effect

X .635™ .059 518 718 -.101 .066 .-.231 .027

M - - - - -.401™ .052 -.505 -.298

Constant 24434 2380 19.752 29.117 80.151"  2.606 75.024  85.279
R%=.257 R%=.231

Indirect Effects b SE LLci uLa Full Standardized Effect Size

X>M->Y -.255" .046 -.349 -.167 (b=-.218", %95 BCA Cl [-.295 to -.145])

*p<0.001 (Abbreviations: X, Prosocial Behaviors; Y, Bullying Tendency; M, Empathic Tendency; b,
Standardized beta coefficients; ULCI, Upper limit of confidence interval,; LLCI, Lower limit of confidence
interval; BCA, Biased corrected accelerated; C/, Confidence interval; SE, Standard error;)

When the direct effects in Table 3 were investigated, the results revealed that the independent
variable, prosocial behaviors, positively and significantly predicted the mediating variable, empathetic
tendency (b=.635,95% CI [.518 t0 .718]). On the other hand, empathetic tendency, which is the mediating
variable, negatively and significantly predicted bullying tendency, the dependent variable (b = -.401, 95%
BCA CI [-.505 to -.298]). When the indirect effect in the table was examined, it was determined that
empathetic tendency mediated the relationship between the independent variable, prosocial behaviors,
and the dependent variable, bullying tendency (b= -.255, 95% BCA Cl [-.349 to -.167]). The fully
standardized effect size of the mediation effect was K2= -.218 (K? = the proportion of the maximum
possible indirect effect). Preacher and Kelly (2011) suggest that an effect size value of approximately 0.01
indicates a low effect, 0.09 indicates a medium effect, and 0.25 indicates a high effect. In this context, it
can be inferred that the mediation effect in the model approaches a high level of effectiveness. The values
obtained for the model are presented in Figure 2.

Figure 2
Results Related to The Hypothetical Model of The Study
Prosocial Behaviors =-.357"" N Bullying Tendency
(X) (Y)
R2= 257
Empathy
(M)

R2=.231

Prosocial Behaviors cl=-101 Bullying Tendency

(X) (Y)
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When the R? values in Figure 2 were examined, it was observed that prosocial behaviors explained
26% of empathetic tendency and 23% of bullying tendency. In the model created, it can be seen that
prosocial behaviors have a significant effect (0.26< R2) on bullying tendency when combined with
empathetic tendency (Cohen, 1988).

As shown in Figure 2, the independent variable, prosocial behaviors, is significantly related to the
dependent variable, bullying tendency, when the mediating variable is not included (c= -.357). However,
when the mediating variable, empathetic tendency, is added to the correlation between prosocial
behaviors and bullying tendency, the relationship between prosocial behaviors and bullying tendency
becomes insignificant (c,;= -.101). This indicates that empathetic tendency fully mediates the correlation
between prosocial behaviors and bullying tendency (Baron & Kenny, 1986). Based on these findings, the
hypotheses of the study (H1, Hz2, H3, and Ha) were accepted.

Discussion & Conclusion

This study aimed to examine the mediating role of empathetic tendencies in the relationship between
middle school students' positive social behaviors and bullying tendencies. The analysis revealed significant
negative relationships between bullying tendencies and both empathetic tendencies and positive social
behaviors, while a significant positive relationship was identified between empathetic tendencies and
positive social behaviors. The results of the simple mediation analysis showed that positive social
behaviors negatively and significantly predicted bullying tendencies.

The analyses revealed a significant negative relationship between adolescents' positive social
behaviors and bullying tendencies. This finding supports the study's H1 hypothesis. In a study conducted
by Calik et al. (2009), it was found that an increase in students' positive social behaviors effectively
reduced aggressive behaviors in schools. Another study concluded that aggressive and bullying behaviors
reduce positive social behaviors in individuals (Aydin-Siinbul & Gligray, 2016). From the perspective of
victims, it is known that they often lack the skills to develop social relationships with their peers and are
frequently excluded from groups (Banks, 1997). On the other hand, Korkut-Owen (2020) found in her
study that bullies tend to have well-developed social skills, including academic, emotional regulation, and
friendship skills. In other words, as students' social skills increase, their bullying behaviors may also
increase. This can be explained by the fact that bullies are often chosen as friends by their peers and can
become popular figures within their peer groups. Indeed, these findings suggest that deficiencies in social
skills may lead to bullying behaviors. Conversely, an increase in bullying behaviors may negatively impact
students' positive social behaviors, leading to a decline in such behaviors.

In a study examining the effect of middle school students' social skills and life satisfaction on bullying
behaviors, a significant negative relationship was found between bullying and positive social behaviors
(Hilooglu & Cenkseven-Onder, 2010). This has been explained by the fact that bullies are more socially
rejected, hold lower social status, and have a tendency toward social failure (Thornberg, 2015).

In light of this information, it can be considered that students exposed to peer bullying develop
emotional responses, and these experiences may subsequently direct them toward positive social
behaviors. On the other hand, bullying, in general, is associated with the need for power and control and
is thought to have an inhibitory effect on students' positive social behaviors.

The second finding of the study is the positive and significant relationship between positive social
behaviors and empathetic tendencies. This finding supports the study's H2 hypothesis. Since empathy is
defined as the ability to understand and share the feelings of others (Cohen & Strayer, 1996), it can be
said to play a critical role in enhancing individuals' social harmony and cooperative behaviors.
Furthermore, individuals with high empathetic tendencies are expected to exhibit positive social
behaviors more frequently. Empathy is associated with daily social interactions and, consequently, with
positive social behaviors (Telle & Pfister, 2015). Supporting adolescents from an empathetic perspective
can increase their prosocial behavior levels and reduce antisocial behaviors (Jagers et al., 2007). This is
further supported by studies revealing a strong and positive correlation between empathy and prosocial
actions (Gamble et al., 2023). In light of this information, it can be said that individuals with high levels of
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empathy better understand the needs and emotional states of others, thereby engaging in more positive
social interactions. Additionally, it can be interpreted that these two variables have a mutually reinforcing
relationship, enhancing the quality of individuals' relationships and fostering the creation of a more
positive social environment.

Another finding of the study is the negative and significant relationship between empathy and bullying
tendencies. This finding supports the study's Hs hypothesis. A review of the literature reveals studies
indicating significant relationships between empathy and peer bullying (Kandemir & Ozbay, 2009; Sali,
2016; Siyez, 2011; Turkan-Aydin et al., 2023; Warden & Mackinnon, 2003). In a study by Gini et al. (2007),
it was found that students with low levels of empathy exhibited a higher frequency of bullying behaviors.
Similarly, Kandemir and Ozbay (2009) identified a negative and significant relationship between students'
perceived empathetic atmosphere and peer bullying in their study. In another study, middle school
students with low empathy levels were found to demonstrate high levels of bullying tendencies (Gokkaya
& Tekinsay-Sitc, 2018). As highlighted in the study by Tirkan-Aydin et al. (2023), developing adolescents'
empathy skills is considered important because low empathy levels are associated with aggression, and
empathetic skills are seen as an effective strategy for reducing peer bullying. Based on these findings,
bullying behaviors among adolescents can be interpreted as actions to gain superiority or power within a
social hierarchy. Weak empathy skills prevent adolescents from understanding or being sensitive to the
emotional states of others, which may lead to an increase in bullying behaviors. Therefore, the bullying
behaviors exhibited by adolescents to strengthen their positions within the social hierarchy can be
understood as a consequence of deficient empathy skills.

Middle school is a critical period during which children's social relationships and behaviors are shaped.
Encouraging positive social behaviors and reducing children's bullying tendencies are particularly
important, as they form the foundation for both healthy relationships and a positive school environment.
A study by Fu et al. (2023) found a negative relationship between bullying and positive social behaviors,
indicating that positive social behaviors contribute to reducing bullying behaviors. It is important to
examine the factors influencing the relationship between students' positive social behaviors and bullying
tendencies. One such factor is empathetic tendencies, which are believed to positively impact
relationships and reduce bullying tendencies. The findings of this study confirmed the Has hypothesis,
demonstrating that empathetic tendencies play a mediating role between positive social behaviors and
bullying tendencies. Empathy, one of the essential skills for establishing healthy interpersonal
communication, is described as the ability of individuals to understand each other (Kaya & Siyez, 2010).
The development of students' empathy skills can enable them to exhibit positive social behaviors and
establish healthy relationships. Furthermore, it is believed that students with high empathetic tendencies
will strengthen their friendship bonds, thereby positively shaping their social environment.

Limitations and Suggestions

This study was conducted with 354 middle school students currently enrolled in school. Including
more middle schools in future studies is believed to be beneficial for gaining a broader perspective. One
limitation of the study is that it employed a relational screening model, which does not allow for an
evaluation based on causal relationships. Additionally, the use of a convenience sampling method to
collect the research data is another limitation, as it may confine the data to a specific group or context.
This study is quantitative in nature. Future qualitative studies could investigate students' experiences
regarding their bullying tendencies, empathetic tendencies, or positive social behaviors using multiple
research designs. The findings of this study revealed that students with poor empathy skills were more
likely to display bullying behaviors. For this reason, psychological counselors can provide training to
enhance students' empathy skills. Such training could help students develop the ability to understand
others' perspectives and demonstrate empathetic behaviors. Organizing social skill development
programs can help reduce aggressive behaviors that reinforce bullying tendencies. These initiatives can
be carried out collaboratively with school counseling services, classroom teachers, and, when necessary,
non-governmental organizations. Collaboration between schools and families is critical for reducing
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students' bullying tendencies. This collaboration can be achieved through joint efforts involving school
administrations, psychological counselors, and parents, supported by parental education programs. In this
way, students' positive social behaviors can be strengthened.
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Tiirkge Siirimu

Giris
Ortaokul dénemi, glinlimiizde bireylerin sosyal gelisimlerinde belirleyici bir asama olarak kabul
edilmektedir. Ortaokul donemindeki sosyal dinamikleri anlamak, ergenlerin sosyal gelisimlerine dair kritik

noktalari ortaya koymak agisindan énemlidir. Bu sosyal dinamiklerden biri ise ortaokul déneminde yogun
bir sekilde karsilasilan problemlerden biri olan akran zorbaligidir.

Alan yazin incelendiginde, akran zorbaligi kavraminin gesitli tanimlari oldugu gorilmektedir. Farrington
(1993), zorbaligi gigli bir kisinin daha zayif olan birine zarar verme niyetiyle tekrarlanan olumsuz
davranislar olarak tanimlarken; Olweus (1993), bir 6grencinin sirekli olarak bir veya daha fazla 6grenci
tarafindan kotl davranislara maruz kalmasi olarak tanimlamistir. Bununla birlikte, zorbaligin fiziksel
siddetten soOzel tacize, siber zorbaliga ve sosyal dislamaya kadar genis bir yelpazeyi kapsadigi
belirtiimektedir (Sullivan, 2001). Bu denli genis alanlara yayilan bir kavram olan akran zorbaliginin
nedenlerini agiklamaya yonelik birgcok kuramin gelistirildigi, ancak bazi kuramlarin digerlerine gore daha
stk kullanildigi ve 6n plana giktigi goriilmektedir. Sosyal Ogrenme Kurami, davranislarin gevredeki
modellerden 6grenildigini ve 6diil-ceza mekanizmalariyla pekistirildigini 6ne stirerek bu konuda énemli bir
cerceve sunmaktadir (Bandura, 1977). Bu baglamda, okul ve aile ortaminda rol modellerin davranislari,
cocuklarin zorbalik egilimlerini sekillendirmede belirleyici olabilir. Bununla birlikte, Ekolojik Sistemler
Kurami, bireyin aile, okul ve toplum gibi farkl dizeydeki ¢evresel sistemlerle etkilesiminin bir sonucu
oldugunu vurgulamaktadir (Bronfenbrenner, 1979). Ozellikle, bireyin icinde bulundugu mikrosistemlerin
(6rnegin, arkadas cevresi ve O6gretmenler) zorbalik davranislarini artirici ya da azaltic etkileri
bulunmaktadir. Sosyal Bilgiyi isleme Kurami ise bireylerin sosyal ipuglarini nasil algiladigini ve bu bilgiyi
nasil isledigini ele almaktadir (Crick & Dodge, 1994). Bu kurama gore, zorbalik yapan bireyler genellikle
sosyal ipuclarini yanhs yorumlayabilir, saldirgan davranislari uygun bir tepki olarak degerlendirebilir ve bu
davranisi sergilemeye egilimli olabilir. Bu kuramlar, zorbaligin nedenlerini anlamak ve onleyici
miidahaleler gelistirmek icin genis kapsamli agiklamalar sunmaktadir.

Bircok kuram ve kuramci tarafindan incelenen zorbalik kavraminin ¢ok boyutlu oldugu gérilmektedir.
Nitekim Olweus (1994), zorbaligi dogrudan ve dolayl olmak tzere iki farkli kategoriye ayirarak, zorbanin
magdura acik bir sekilde zorba davranislarini sergilemesini dogrudan; magduru grup disinda birakmasi ve
dislamasi durumunu ise dolayh zorbalik olarak tanimlamistir. Olweus’a (1999) gore bir davranisin zorbahk
olarak kabul edilebilmesi icin su U¢ temel 6zelligi tasimasi gereklidir: kasten zarar verme niyeti tasimasi,
tek seferlik degil, tekrarlayan bir nitelik géstermesi ve zorba ile magdur arasinda fiziksel ya da psikolojik
bir gic dengesizligi bulunmasi. Zorbaligin ayirt edici 6zelliklerine bakildiginda, zorba bireylerin bu
davranislar sonucunda bir kazang ya da gikar elde ettikleri gorilmustir. Ayni zamanda, zorbalik davranisi
gosteren bireylerin magdurlarin diistiigii durumdan zevk aldiklari belirtilmistir (Bank, 1997; ilhan-Alper,
2008). Zorba kisilerin kolay sinirlendikleri, durtisel davrandiklari, hikmetmeyi sevdikleri,
otokontrollerinin zayif oldugu ve empati becerilerinin disiik oldugu gorilmektedir (Gokler, 2009; Olweus,
2010). Cinsiyetler arasi farkhlik agisindan ele alindiginda, erkek 6grencilerin kiz 6grencilere kiyasla zorbalik
egilimlerinin daha yliksek oldugu tespit edilmistir. Bununla birlikte, erkek 6grencilerin itmek, tekme atmak
veya dovmek gibi dogrudan zorbalik davranislari sergiledigi; kiz 6grencilerin ise magduru dislamak, yok
saymak veya dedikodu yapmak gibi dolayh zorbalik davranislari sergiledigi gorilmektedir (Espelage &
Swearer, 2004).

Akran zorbaliginin; benlik saygisi (Kiilcii & Cetin, 2021), 8rselenme, sapkin davranislar (Ozdemir, 2018),
olumsuz arkadaslik (Yaban vd., 2013), 6fke (Unli & Avci, 2023), cocukluk cagi travmalari, depresif belirtiler
(Chang vd., 2023), kendine zarar verme (Ye vd., 2023), anksiyete (Mei vd., 2021), magduriyet (Rinaldi vd.,
2023) ve antisosyal davranislar (Lee vd., 2023) ile pozitif yonde; 6znel iyi olus (Kiing & Uzun, 2020),
psikolojik saglamhk (Gun & Gultekin-Akduman, 2022), anne-baba destegi, olumlu arkadaslk (Yaban vd.,
2013), atilganlik dizeyi (Ayaz-Alkaya & Avsar, 2017), empatik ilgi (Kocatlirk & Tiirk-Kurt¢a, 2021), okul
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tutumu (Unlii & Avci, 2023), 6z saygl (Mei vd., 2021) ve aile-gocuk iletisimi ile davranis kontrolii (Rinaldi
vd., 2023) ile negatif yonde iliskili oldugu goriilmistir. Bu galismalar 1s1ginda, zorbalik egilimi yiksek olan
bireylerin 6fke problemleri yasadiklari, arkadaslik kuramadiklari, kendilerine zarar verme egilimlerinin
yuksek oldugu, aileleri tarafindan destek gormedikleri; empati becerilerinin, aile ve arkadaslhk iligkilerinin
zayIf oldugu anlasilmaktadir. Nitekim, zorbalarin iliski kurma ve sosyal becerilerinde eksiklikler oldugu
vurgulanmaktadir (Sutton, 2001). Dolayisiyla, iliski kurma ve sosyal becerileri yoniinden zayif olan
bireylerin empatik kurma yeteneginden de yoksun olacagl agiktir (Olweus, 1997). Bu bulgular
dogrultusunda, zorbalk davranislarinin arka planinda bireyler arasi duygu paylasiminin yetersizligi ve
anlayis eksikliginin dnemli bir rol oynadigi sdylenebilir.

Zorbalik, bireyler arasindaki baglari zayiflatan etkisiyle insan yasaminda birgok olumsuzlugun sebebi
olarak karsimiza gikmaktadir. Bu noktada, zayiflayan baglari onarmak ve giiglendirmek igin empati 6nemli
bir potansiyele sahiptir. Bu sebeple empati, sadece bir duygu olarak degil, bireyin karsisindaki kisiye olan
yaklasimini dénustiren giiclii bir arag olarak degerlendirilebilir. Nitekim, insan sosyal bir varliktir ve bu
kapsamda etkili iletisim kurmasi gerekmektedir. Etkili iletisimin temelinde, bireylerin karsisindaki kisiyi
dogru bir sekilde anlamalari ve distncelerini dogru bir sekilde karsi tarafa aktarabilmeleri yatmaktadir
(Cakir, 2016). Dogru ve etkili iletisim kurabilmek icin ise empati becerisi son derece énemlidir. Empati
becerisi, iletisim sirasinda ortaya ¢ikabilecek anlasmazliklara engel olabilmekte ve etkili iletisime olanak
tanimaktadir (Gokler, 2009). Empati, bireyin baskalarinin bakis agisini anlayabilmek igin o kisinin duygu,
dislince ve tutumlarini anlamaya galismasidir (D6kmen, 2005). Bununla birlikte, Roger (1983) empatiyi
bireyin duygularini karsisindaki kisi gibi yasamak ve "imis gibi" yapmak olarak tanimlamaktadir. Empatinin
insan iliskilerinde oldukca etkili oldugu ve erken vyaslarda desteklenmeye baslanmasi gerektigi
belirtiimektedir (Cubukcu & Girmen, 2009). Yapilan bir calismada, yliksek empati becerisine sahip
cocuklarin arkadaslariyla daha fazla isbirligi icinde olduklari ve birbirlerine daha ¢ok yardimci olduklari
bulunmustur (Roberts & Strayer, 1996). Bu baglamda, erken yaslarda empatinin 68retilmesinin gocuklarin
iliskilerine dogrudan etkide bulunacagini séylemek yanhs olmayacaktir.

Alan yazin incelendiginde, empatinin olumlu ¢atisma ¢ézme (Soylu & Kagnici, 2015), olumlu sosyal
davraniglar, ahlaki kimlik (Peng vd., 2024), mutluluk ve iyi olus (Akyil, 2024) ile pozitif yonde; aleksitimi
(Mersin & Toker, 2024), benmerkezci egilim (Kapikiran, 2009), saldirganlik (Cankaya & Ergin, 2015; Uludag
& Kiling, 2017), siber magduriyet (Ozdelikara vd., 2024) ve akran zorbalgi (Nasti vd., 2023) ile negatif
yonde iliskili oldugu gorulmistiir. Empatik egilimin iliskili oldugu psikolojik faktorler dikkate alindiginda,
ogrencilerin empatik egilimlerinin artmasi durumunda ¢atisma dizeylerinin, saldirganliklarinin ve akran
zorbalgl davraniglarinin azalacagl anlasiimaktadir. Aktas ve Gilveng (2006), yaptiklari calismada,
ogrencilerin baskasinin bakis agisindan bakabilmeyi 6grenmeleri durumunda saldirganhk davranislarinin
azaldigr sonucuna ulagmistir. Ayni zamanda, empatik anlayisin uygulanmadigl ortamlarda biiylyen
cocuklarin saldirganhk davranislarinin ve dislanmishk duygularinin yliksek diizeyde goraldugi belirtilmistir
(Gokler, 2009). Nitekim, 6zellikle ergenlik doneminde empatik ilginin saldirganhk davranisini azalttigi ifade
edilmistir (Mehrabian, 1997). Zorbalik, bireyler arasi iliskilerde olumsuzluklari besleyen bir doéngii
yaratirken, bu donginin kirilmasinda olumlu sosyal davranislar belirleyici bir rol oynayabilir. Nitekim alan
yazinda bireylerin sahip olduklari olumlu 6zelliklerin desteklenmesi ve mevcut kaynaklarinin hatirlatiimasi
yoluyla, karsilastiklari olumsuz durumlarin yikici etkileriyle daha saghkli bir sekilde basa gikabileceklerine
dair umut verici kanitlar bulunmaktadir (Arslan vd., 2024; Uzun & Arslan, 2024). Zorbaligin dogurdugu
catismalar, bireyler arasinda giiven kaybina ve duygusal mesafeye yol agabilir. Ancak olumlu sosyal
davranislar, bu mesafeyi azaltarak yeni bir bag kurma firsati sunabilir. Empati, is birligi ve yardimseverlik
gibi olumlu sosyal niteliklerin tesvik edilmesi, zorbalik davranislarinin etkisini kirmakla kalmaz; ayni
zamanda bireyler arasinda stirdurilebilir bir uyum ortami yaratilmasini da destekleyebilir.

Ortaokul doneminde, akran zorbaligi ve empatik egilim gibi faktorlerin yani sira olumlu sosyal
davranislarin da ¢ocuklarin sosyal gelisimlerini desteklemek ve saghkli iliskiler kurmalarini tesvik etmek
acisindan 6nemli oldugu distntlmektedir. Olumlu sosyal davranislar, baska kisilerin yararina yonelik
empati, is birligi ve yardimlasma gibi eylemleri iceren ve toplum tarafindan kabul géren davranislardir.
Ayrica, olumlu sosyal davranislar ile prososyal davranislarin birbirleri yerine kullanildigi, alan yazin
incelemesi sonucunda anlasiimistir (Ata vd., 2022; Bayraktar vd., 2010). Prososyal davranislar, sosyal cevre

1096



Topuz & Aslan — Gukurova Universitesi Egitim Fakiiltesi Dergisi, 53(3), 2024, 1084-1109

tarafindan bir kisinin ya da toplulugun baskalarina yararl olarak kabul edilen eylemleridir (Penner vd.,
2005). Bu davraniglar, kisiler arasindaki iliskilerin uyumunu artirmakta ve baskalarinin iyiligi icin hareket
etmeyi icermektedir (Jackson & Tisak, 2001). Cocuklarin olumlu sosyal davranis becerilerine sahip olmalari
ve bu becerileri gelistirmeleri, toplumsal ve bireysel agidan biyiik 6nem tasimaktadir (Kumru vd., 2004).
Ayrica, olumlu sosyal davranis gésteren gocuklarin karsilarindaki kisiye zarar verme niyetinde olmadiklari
belirtilmistir (Bayraktar vd., 2010). Ma ve arkadaslari (2020), yaptiklari ¢alismada, olumlu sosyal
davranislar gostermeyen ortaokul 6grencilerinin problemli akran iliskilerine sahip olduklari sonucuna
ulasmistir. Buradan yola ¢ikarak, ¢cocuklarin sorunlu akran iliskilerinden kaginmalari igin olumlu sosyal
davranislarin tesvik edilmesinin gerekliligi anlasiimaktadir.

Alan yazin incelendiginde, olumlu sosyal davranislarin sosyal 6zerklik (Tastan vd., 2017), okula y6nelik
tutumlar (Serhan, 2018), sosyal destek (Romano vd., 2005), ahlaki benlik kavrami (Christner, 2020),
disadonikliik (Gerbino vd., 2018) ve sosyal tercih (Ellis & Zarbatany, 2007) ile pozitif yonde; saldirganlik
(Gulay, 2011) ve agresif davranislar (Ma vd., 2020) ile negatif yonde iliskili oldugu goértlmustir. Ryzin ve
digerleri (2020), is birlikli 6grenmenin 6grencilerin olumlu sosyal davranislari Gzerindeki etkilerini
inceledikleri calismalarinda, akran iliskileri ile olumlu sosyal davranislar arasinda pozitif yonli anlamli bir
iliski bulmustur. Ote yandan, Kokko ve arkadaslari (2006), olumlu sosyal davranislar ile fiziksel saldirganlik
arasindaki iliskiyi inceledikleri ¢alismalarinda, degiskenler arasinda negatif yonli anlamli bir iligki
saptamistir. Yapilan ¢alismalardan yola gikilarak, empati ve olumlu sosyal davranislarin bireylerin zorbalik
davranislarini azaltmada gugli bir etkiye sahip oldugu sdylenebilir. Empati diizeyi yiksek bireyler,
baskalarina zarar vermekten kaginma ve daha yapici sosyal iligkiler gelistirme egilimindedir. Ayni sekilde,
olumlu sosyal davranislar da bireylerin is birligi yapma, yardim etme ve baskalarina destek olma gibi
ozelliklerini 6n plana gikararak, zorbaliga zemin hazirlayan rekabetci ve diismanca davranislari azaltabilir.
Bu iki kavram bir arada degerlendirildiginde, empati diizeyinin olumlu sosyal davranislari destekledigi ve
bu etkilesimin zorbalik egilimlerini 6nemli 6l¢lide azaltabilecegi anlasiimaktadir. Bu baglamda, ergenlerin
zorbalik egilimlerinde empati ve olumlu sosyal davranislara odaklanmanin énemli oldugu sdylenebilir.
Ayrica, empati ve olumlu sosyal davraniglarin zorbalik Gzerindeki etkileri genellikle ayri ayri ele alinirken,
bu iki kavramin birlesik etkisine yénelik ¢alismalarin sinirh oldugu gériilmektedir. Ozellikle, empatik
egilimin olumlu sosyal davranislar ve zorbalik egilimleri arasindaki araci roliine dair yeterli bilgi
bulunmadig tespit edilmistir. Bu eksiklik, empati ve olumlu sosyal davranislarin birlikte incelenmesini
gerektirmektedir. Ayrica, literatir cogunlukla lise ve ergenlik sonrasi dénemlere odaklanmisken, ortaokul
son sinif 6grencilerinin sosyal ve duygusal dinamiklerine iliskin calismalar sinirlidir (Kiling & Uzun, 2020;
Mei et al., 2021). Bu ¢calisma, empati ve olumlu sosyal davranislarin zorbalik egilimleri Gzerindeki etkilerini
daha kapsamli bir sekilde ele alarak, ergenlik doneminin &zelliklerini yogun hisseden; ayni zamanda lise
hazirlik sinavlarinin getirdigi baskiyla karsi karsiya kalan ve bu durumlardan kaynaklh zorbalik davranisinin
yogun yasanma ihtimalinin oldugu ortaokul son sinif 6grencileri gibi daha az galisilmis bir érneklem
grubunu incelemekte ve bu alandaki 6nemli bir boslugu doldurmaktadir. Bu baglamda, mevcut ¢alisma
empati ve olumlu sosyal davranislarin bireyler arasi iliskilerdeki Gnemini vurgulamakta ve bu iki degiskenin
zorbalik egilimlerini nasil sekillendirdigine dair yeni bir perspektif sunmaktadir. Bitiin bu durumlardan
hareketle, bu ¢alismanin amaci ortaokul son sinif 6grencilerinin olumlu sosyal davraniglari ve zorbalik
egilimleri arasindaki iliskide empatik egilimin araci rolinin incelenmesidir. Bu amag¢ dogrultusunda
olusturulan hipotezler, arastirmanin modeli kapsaminda test edilmistir (Sekil 1).
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Sekil 1
Modelin Hipotetik Modeli

Olumlu Sosyal
Davraniglar

(X) (Y)

Zorbalik Egilimi

Empati
(M)

Olumlu Sosyal
Davraniglar

(X) (Y)

Zorbalik Egilimi

Kisaltmalar: X: Olumlu Sosyal Davranislar, Bagimsiz Dedisken, M: Empati, Araci Degisken, Y: Zorbalik
Egilimi, Bagimli Degisken

Hi: Olumlu sosyal davranislar ile zorbalik egilimi olumsuz ve anlamli iliskilidir (c)

Hz: Olumlu sosyal davranislar ile empati olumlu ve anlamli iliskilidir (a)

Hs: Empati ile zorbalik egilimi olumsuz ve anlamli iligkilidir. (b)

Ha: Olumlu sosyal davranislar ile zorbalik egilimi arasindaki iliskide empatinin araci bir roll vardir.

Yontem

Arastirma Modeli

Bu arastirmada, ortaokul 6grencilerinin olumlu sosyal davranislari, zorbalik egilimleri ve empatik
egilimleri arasindaki iliskiyi belirlemek igin iliskisel model kullanilmistir. Karasar (2016) tarafindan
aciklanan model, iki veya daha fazla degisken arasindaki olasi bir iligkiyi ve bu iliskinin siddetini belirlemeyi
amagclayan bir yaklasimi ifade etmektedir. Ayrica, aracilik modeli kurularak olumlu sosyal davranislar ile
zorbalik egilimi arasindaki iliskide empatinin araci roli incelenmistir.

Calisma Grubu

Tirkiye’de 6grenim gérmekte olan 354 ortaokul son sinif 6grencisi, arastirmanin galisma grubunu
olusturmaktadir. Ergenlik donemi, bireylerin duygusal deneyimlerinin en yogun ve dalgall sekilde
yasandigl, ayni zamanda akran iliskilerinin olduk¢a 6nemli oldugu bir siregtir. Bu dénemde, zorbalik
davranislarinin en sik gorildigia yas araliginda bulunmalari ve akran gruplarinin bireylerin sosyal ve
duygusal davranislarini yogun sekilde etkiledigi goz 6niine alindiginda, ¢alisma grubu olarak ortaokul son
sinif 6grencileri secilmistir. Ortaokul son sinif 6grencileri, liseye gegis hazirliklarinin getirdigi akademik
stresle basa ¢itkmaya calisirken, akran gruplarinin sosyal ve duygusal davranislari yogun sekilde etkiledigi
bir donemde bulunmaktadir. Ayni zamanda, bu yas grubundaki 6grenciler, akran zorbaligina maruz kalma
ya da zorbaca davranislarda bulunma riskine daha agik hale gelmektedir. Yasadiklari stresin, bireylerde
catisma ve zorbalik gibi olumsuz davranislari artirabilecegi disiinilmektedir. Tim bu nedenlerle, ortaokul
son sinif o6grencileri, zorbalik dinamiklerinin incelenmesi agisindan kritik bir 6rneklem grubu
olusturmaktadir.

Calisma grubunun buydklGginin hesaplanmasinda gli¢ analizi yapilmistir. Gl¢ analizinde, 0.15 orta
diizeyde etki biyukluga, 0.05 anlamhlik dizeyi, 0.8 istatistiksel giic ve 2 yordayici (olumlu sosyal
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davranislar, empati) dikkate alinmistir. Analiz sonucunda, en az 68 kisilik bir ¢calisma grubunun yeterli
oldugu belirlenmistir. Bu nedenle, mevcut arastirmada 354 kisilik calisma grubunun gii¢ analizi sonucuna
gore yeterli oldugu sdylenebilir. Katihmcilarin %540 (n= 190) kadin, %46’si (n= 164) erkektir. Calisma
grubunun yas ortalamasi 13.73 olarak bulunmustur. Katimcilara uygun 6rnekleme yontemi kullanilarak
ulagilmistir. Uygun 6rnekleme yontemi, en erisilebilir katilimcilardan baslanarak gerekli katiimci sayisina
ulasilana kadar érneklem olusturulmasi durumudur (Blylkoéztirk vd., 2014).

Kullanilan Veri Toplama Araglari

Zorbalik Egilimi Olgegi: Dolek (2002), 6grencilerin zorbalik egilimlerini degerlendirmek icin Zorbalik
Egilimi Olcegi’ni gelistirmistir. Olgek, "Kesinlikle katilmiyorum" i¢in 1’den "Kesinlikle katiliyorum" icin 4’e
kadar degisen dortlii Likert formatindadir. Olgek, 26 madde ve alti alt boyuttan olusmaktadir. [Madde 1]:
“Arkadaslarimla kavga etmek yerine sorunlarimi konusarak ¢ézerim.” [Madde 6]: “Bazen baskalarini
iizmek insani rahatlatir.” Zorbalik Egilimi Olcegi'nin bu calismada kullanilabilmesi igin éncelikle &lcegin
gecerlik ve glvenirlik analizleri yapilmistir. Yapi gegerliginin incelenmesi amaciyla Dogrulayici Faktor
Analizi (DFA) yapilmistir. Analiz sonucu, Olgegin model-veri uyumunun referans araliginda oldugunu
gdstermektedir (x3/df= 2.63, RMSEA= .07, SRMR= .04, CFl= .97). Olgek giivenirligi icin Cronbach alfa i¢
tutarhhk katsayisi hesaplanmis ve .79 olarak bulunmustur.

KA-Si Empatik Egilim Olgegi (Ergen Formu): Kaya ve Siyez (2010) tarafindan, égrencilerin empatik
egilimlerinin degerlendirilmesi icin bu 6lgek gelistirilmistir. Olgek, "Bana hi¢ uygun degil" icin 1’den "Bana
tamamen uygun" igin 5’e kadar degisen begsli Likert formatindadir. Olgek, 10 madde ve yedi alt boyuttan
olusmaktadir. [Madde 2]: “Sikintisi olan arkadaslarim konusmak igin énce benim yanima gelirler.” [Madde
10]: “Arkadaslarim benimle konustuktan sonra kendilerini iyi hissettiklerini séylerler.” Olcegin bu ¢alisma
kapsaminda kullanilabilmesi icin 6ncelikle 6lcegin gecerlik ve glvenirlik analizleri yapilmistir. Yapi gecerligi
icin DFA vyapilmistir. Analiz sonucu, Olcegin model-veri uyumunun referans araliginda oldugunu
gdstermektedir (x3/df= 2.65, RMSEA= .07, SRMR= .05, CFl= .92). Olgek giivenirligi icin Cronbach alfa i¢
tutarlihk katsayisi hesaplanmis ve .90 olarak bulunmustur.

Olumlu Sosyal ve Saldirgan Davranislar Olgegi: Boxer ve arkadaslari (2004) tarafindan gelistirilen
Olcek, O6grencilerin saldirgan ve olumlu sosyal davranis egilimlerini degerlendirmek amaciyla
gelistirilmistir. Olcegin Tirkce’ye uyarlama calismasi, Bayraktar ve arkadaslari (2010) tarafindan
yapiimistir. Olcek, "Hig tanimlamiyor" icin 1’den "Kesinlikle tanimhiyor" icin 4’e kadar degisen dortli Likert
formatindadir. Olcek, 25 madde ve dért alt boyuttan olusmaktadir. [Madde 8]: “Birileri benden uygun bir
sekilde istediginde genellikle sahip olduklarimi édiing veririm.” [Madde 21]: “Genellikle istedigimi elde
edebilmek icin sahip olduklarimi baskalarina édiing veririm.” Olgegin bu c¢alisma kapsaminda
kullanilabilmesi i¢cin dncelikle dlgegin gecerlik ve glvenirlik analizleri yapilmistir. Yapi gegerligi icin DFA
yapilmistir. Analiz sonucu, 6lgegin model-veri uyumunun referans araliginda oldugunu goéstermektedir
(x?/df= 2.69, RMSEA= .06, SRMR= .05, CFI=.93). Olcek giivenirligi icin Cronbach alfa i¢ tutarllik katsayisi
hesaplanmis ve .82 olarak bulunmustur.

Verilerin Toplanmasi

ilk olarak, arastirmada kullanilan 8lcme araglari icin dlgek sahiplerinden gerekli izinler alinmistir. Olgek
sahiplerinden alinan tim izinler, arastirma siireci 6ncesinde Etik Kurul Onayina basvurulurken basvuru
dosyasina eklenmistir. Bu arastirma, Maltepe Universitesi Etik Kurulu tarafindan amaci, yéntemi ve
uygulama agisindan etik ilkelere uygun bulunmustur. Etik Kurul Onayinin alinmasinin ardindan, veri
toplama siirecine gecilmistir. Oncelikle, ebeveynlere yonelik bir onam formu génderilmistir. Onam veren
ebeveynlerin ¢ocuklarindan veri toplanmistir. Veriler, ¢alismanin arastirmacilari tarafindan yiz yilize
toplanmistir. Ogrencilere calismanin icerigi ve veri toplama araclari hakkinda gerekli bilgiler aktariimistir.
Verilerin gizliligi konusunda katilimcilara glivence verilmistir. Gerekli agiklamalar yapildiktan sonra, 354
ortaokul son sinif 6grencisi calismaya katilmistir. Veri toplama siireci 10-15 dakika stirmdstdr.
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Veri Analizi

Veri analizine gecilmeden oOnce, kayip deger analizi gergeklestirilmistir ve kayip deger olmadigi
sonucuna ulasiimistir. Sonrasinda, ug deger analizi yapilmig ve verilerin z puanlari hesaplanmigtir. -4 ve +4
arahg referans degerleri olarak kabul edilmistir. Referans araligi digsindaki veriler, u¢ deger olarak
adlandiriimaktadir (Mertler & Vannatta, 2016). Referans degerleri disinda kalan veriye rastlanmadigi igin
veri analizine gegilmistir.

Veri analizi igin SPSS 25.0 yazihm programi araciligiyla Hayes Process Makrosu kullaniimistir. Basit
aracihk analizi icin veriler, bootstrap teknigini temel alan Model 4 ile sinanmistir. Analizi
gerceklestirebilmek icin gerekli varsayimlarin saglanmasi gerekmektedir. Bu amagla, verilerin normal
dagilhimi saglamasi, coklu baglantililik probleminin ve otokorelasyonun olmamasi gerekmektedir. Verilerin
incelenmesinin ardindan ug deger olmadigl anlasiimistir. Coklu baglantililik sorununa iliskin olarak TV
(.951), VIF (1.049) (Field, 2009) ve Durbin-Watson (1.058) degerleri (Tabachnick & Fidel, 2013) incelenmis
ve degerlerin referans araliginda oldugu saptanmistir.

Bulgular

Akran zorbaligl, empatik egilim ve olumlu sosyal davranislar degiskenleriyle ilgili betimsel istatistikler
analiz edilmistir. Elde edilen bulgular, Tablo 1’de gosterilmistir.

Tablo 1

Zorbalik Egilimi, Empatik Egilim, Olumlu Sosyal Davranislar Degiskenlerine iliskin Betimsel istatistikleri
Degiskenler N Min. Max. X Ss Skewness  Kurtosis
Akran Zorbalig 354 37.00 93.00 56.408 9.673 .589 .357
Empatik Egilim 354 17.00 68.00 49.216 10.361 -.483 -112
Olumlu Sosyal Davranislar 354 15.00 60.00 38.990 8.278 .106 471

Zorbalik egilimi, empatik egilim ve olumlu sosyal davranislar arasindaki iliskiler analiz edilmistir. Elde
edilen bulgular, Tablo 2’de gosterilmistir.

Tablo 2
Pearson Korelasyon Analizi Sonuglari

Degiskenler (1) (2) (3)

Zorbalik Egilimi 1
Empatik Egilim -475** 1
Olumlu Sosyal Davraniglar -.306** .508** 1

p< .01
Olumlu sosyal davraniglar ile zorbalik egilimi arasindaki iliskide, empatik egilimin araci roltinin varhgini
belirlemek i¢in Process Makro Analizi gergeklestirilmistir. Elde edilen bulgular, Tablo 3’te gosterilmistir.
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Tablo 3
Basit Aracilik Analizi Sonuglari
Bagimh Degisken

M Y
Bagimsiz b SE LLcl uLcr b SE LLCl uLcr
Degiskenler
Dogrudan Etki
X .635™ .059 .518 718 -.101 .066 .-.231 .027
M - - - - -.401™ .052 -.505 -.298
Sabit 24434 2380 19.752 29.117 80.151"  2.606 75.024  85.279
R%=.257 R%=.231
Dolayl Etki b SE LLCl uLc Tam Standardize Etki BlyUkligu
X>M-Y -.255" .046 -.349 -.167 (b=-.218", %95 BCA Cl [-.295 to -.145])

*p<0.001 Kisaltmalar: X, Olumlu Sosyal Davranislar; Y, Zorbalik Egilimi; M, Empatik Egilim; b, Standardize
Beta Katsayisi; Cl, Giiven Araligi; SE, Standart Hata; LLC/, Alt Limit Given Aralg; ULCI, Ust Limit Giiven
Araligi; BCA, Yanhhg Diizeltilmis Boostrap.

Tablo 3’te bulunan dogrudan etkilere bakildiginda, olumlu sosyal davranislarin empatik egilimi olumlu
ve anlamli dizeyde acikladig belirlenmistir (b = .635, %95 BCA CI [.518 to .718]). Buna karsin, empatik
egilimin zorbalik egilimini olumsuz ve anlamli sekilde acikladigi gorilmustiir (b= -.401, %95 BCA CI [-.505
to -.298]). Dolayli etkilere bakildiginda, olumlu sosyal davraniglar ile zorbalik egilimi arasindaki iliskide
empatik egilimin araci roliiniin oldugu tespit edilmistir (b= -.255, %95 BCA CI [-.349 to -.167]). Aracilik
etkisinin tam standardize edilmis etki blyikligi K2= -.218 seklindedir (K?> = maksimum olasi dolayli etkinin
orani). Etki buyukligu degeri, 0.25’e yakin olmasi yiksek etki, 0.09’a yakin olmasi orta etki ve 0.01’e yakin
olmasiise diistk etki olarak belirtilmistir (Preacher & Kelly, 2011). Bu ¢ercevede, incelenen modelin yliksek
etki degerine yakin bir aracilik etkisi gosterdigi anlasilabilir. Elde edilen degerler, Sekil 2’de gosterilmistir.

Sekil 2
Calismanin Varsayimsal Modeline iliskin Bulgular
Olumlu Sosyal T
= -* Zorbalik Egilim
Davranislar E=357 PR
(X) (Y)
R2= .257
Empati
(M)

R2=.231

Olumlu Sosyal
Davranislar

(X) (Y)

cl=-.101 Zorbalik Egilimi

Sekil 2’de bulunan R? degerlerine bakildiginda; olumlu sosyal davraniglarin empatik egilimin %26’sin
ve olumlu sosyal davraniglarin empatik egilim ile zorbalik egiliminin %23’Unu acgikladigl goralmustir.
Olusturulan modelde, olumlu sosyal davranislarin empatik egilimle birlikte zorbalik egilimi tGzerinde blylk
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bir etkiye (0.26< R?) sahip oldugu goérilmektedir (Cohen, 1988). Olumlu sosyal davranislarin, empatik
egilim dahil edilmeden zorbalik egilimi ile anlamli sekilde iliskili oldugu gorilmektedir (c= -.357). Ayrica,
olumlu sosyal davranislar ile zorbalik egilimi arasindaki bu iliskiye araci degisken olan empatik egilim dahil
edildiginde, olumlu sosyal davranislar ve zorbalik egilimi arasindaki iliski anlamsizlasmaktadir (c;= -.101).
Bu durumda, empatik egilimin olumlu sosyal davraniglar ile zorbalik egilimi arasindaki iliskide tam araci
roli oldugu saptanmistir (Baron & Kenny, 1986). Bu baglamda, arastirmanin hipotezleri; H1, H2, Hs ve Hs
kabul edilmistir.

Tartisma ve Sonug

Bu arastirmada, ortaokul son sinif 6grencilerinin olumlu sosyal davranislari ve zorbalk egilimleri
arasindaki iliskide empatik egilimlerinin aracilik roliiniin incelenmesi amaglanmistir. Analiz sonucunda,
zorbalik egilimi ile empatik egilim ve olumlu sosyal davraniglar arasinda negatif yonli anlaml iligkiler
bulunmugken, empatik egilim ile olumlu sosyal davranislar arasinda pozitif yonli anlamh bir iligki tespit
edilmistir. Yapilan basit aracilik analizi sonucunda, ilk olarak olumlu sosyal davraniglarin zorbalik egilimini
negatif yonde ve anlaml bir sekilde yordadigi goériilmastar.

Yapilan analizler sonucunda, ergenlerin olumlu sosyal davranislar ile zorbalik egilimleri arasinda
olumsuz yonde anlamli bir iliski bulunmaktadir. Bu bulgu, arastirmanin Hi hipotezinin dogrulandigini
gostermektedir. Calik ve digerleri(2009) tarafindan gergeklestirilen ¢alismada, olumlu sosyal davranislari
artan 6grencilerin okullarda yasadiklari saldirganlik davraniglarinin azalmasinda etkili oldugu anlagiimistir.
Baska bir calismada ise saldirgan ve zorba davranislarin bireylerde olumlu sosyal davraniglari azalttig
sonucuna ulasiimistir (Aydin-Sinbil & Guigray, 2016). Magdurlar agisindan bakildiginda, akranlariyla
sosyal iliskilerini gelistirecek becerilere sahip olmadiklari ve gruptan sik¢a dislanan kisiler olduklar
bilinmektedir (Banks, 1997). Ote yandan, Korkut-Owen (2020) yaptigi calismada, arastirma sonucumuzla
iliskili olarak, sosyal beceri eksikliginin zorba davranislar sergilenmesine yol agacagini belirtmektedir.
Zorba davranislarda goriilen artisin, 6grencilerin olumlu sosyal davranislarinda olumsuz bir etki yaratacagi
ve bu davraniglarinda bir diisiise sebep olacagi anlasilabilir. Ortaokul 6grencilerinin sosyal beceri ve yasam
doyum diizeylerinin zorba davranislarini etkileme diizeyini inceleyen bir arastirmada, zorbalik ile olumlu
sosyal davranislar arasinda negatif yonli anlamh bir iliski bulunmustur (Hilooglu & Cenkseven-Onder,
2010). Bu durum, zorbalarin sosyal olarak daha fazla reddedilerek daha disilik sosyal statiiye sahip
olduklari ve sosyal olarak basarisiz olma egiliminde olduklari seklinde agiklanmistir (Thornbeg, 2015). Bu
bilgiler 1si8inda, akran zorbaligina maruz kalan 6grencilerin duygusal tepkiler gelistirdigi ve bunun
sonucunda deneyimlerinin 6grencileri olumlu sosyal davranislara yénlendirecegi disunilebilir. Ote
yandan, zorbaligin genel olarak giic ve kontrol ihtiyacindan dolayi saldirgan davranislarla iliskili oldugu ve
bu durumun o&grencilerde olumlu sosyal davranislar (izerinde engelleyici bir etki olusturacagi
disunulebilir.

Arastirmanin ikinci bulgusu, olumlu sosyal davranislar ile empatik egilim arasinda olumlu ve anlamli
bir iliski bulunmasidir. Bu bulgu, arastirmanin H: hipotezinin dogrulandigini géstermektedir. Empati,
baskalarinin duygularini anlama ve paylasma becerisi olarak agiklandigindan (Cohen ve Strayer, 1996),
bireylerin sosyal uyumlari ve is birligi davranislarini artirmada kritik bir rol oynadigi séylenebilir. Ayrica,
empatik egilimi ylksek olan bireylerde olumlu sosyal davranislarin daha sik gézlemlenmesi beklenen bir
durumdur. Empatinin, ginlik sosyal etkilesimleri ve bununla baglantili olarak olumlu sosyal davranislarla
iliskilendirildigi ifade edilmektedir (Telle & Pfister, 2015). Ergenleri empatik bir bakis acisiyla desteklemek,
onlarin prososyal davranis diizeylerini artirabilir ve antisosyal davranislari azaltabilir (Jagers vd., 2007); bu
durum, empati ve prososyal eylemler arasinda gii¢lii ve olumlu bir korelasyon oldugunu ortaya koyan
calismalarla da desteklenmektedir (Gamble vd., 2023). Tum bu bilgiler 1s18inda, empati diizeyi yiksek
bireylerin, karsilarindaki kisilerin ihtiyaclarini ve duygusal durumlarini daha iyi kavrayarak olumlu sosyal
etkilesimlerde bulunacagi séylenebilir. Ayrica, bu iki degiskenin birbirini besleyen ve gliglendiren bir iliskisi
oldugu anlasilarak, bireylerin iliskilerinin kalitesini artirdigi ve daha olumlu bir sosyal ortam yaratilmasina
imkan sagladigi seklinde disunlebilir.

Arastirmanin bir baska bulgusu ise empati ile zorbalik egilimi arasinda olumsuz ve anlamh bir iliski
bulunmasidir. Bu bulgu, arastirmanin Hs hipotezinin dogrulandigini gostermektedir. Alanyazin
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incelendiginde, empati ve akran zorbaligi arasinda anlaml iliskilerin oldugu calismalara rastlanmistir
(Kandemir & Ozbay, 2009; Sali, 2016; Siyez, 2011; Tirkan-Aydin vd., 2023; Warden & Mackinnon, 2003;).
Gini ve arkadaslari (2007) yaptiklari calismada, empati diizeyi diisiik olan 6grencilerin daha yiiksek oranda
zorbalk davranisi sergiledikleri sonucuna ulasmisglardir. Kandemir ve Ozbay (2009), 6grencilerin
algiladiklari empatik atmosfer ve akran zorbaligi iliskisini inceledikleri ¢alismalarinda, negatif yonlu ve
anlamh bir iliski tespit etmislerdir. Benzer bir ¢alismada ise disik empati seviyesine sahip ortaokul
ogrencilerinin yuksek dizeyde zorbalik egilimleri sergiledikleri bulunmustur (Gékkaya & Tekinsay-Siitcd,
2018). Tiirkan-Aydin ve arkadaslari (2023) tarafindan gergeklestirilen calismada belirtildigi gibi, ergenlerin
empati becerilerinin gelistirilmesi; disik empati dizeyinin saldirganlikla baglantili olmasi ve empatik
becerilerin akran zorbaligini azaltmada etkili bir strateji olarak ©ne ¢ikmasi nedeniyle 6nemli
gorilmektedir. Bu bulgulardan yola cikilarak, ergenlerin zorba davranislari sosyal hiyerarsi icinde
kendilerine Ustlinlik veya giic elde etmek amaciyla sergiledigi bir davranis olarak gordigii soylenebilir.
Empati becerilerinin zayif olmasi, ergenlerin bagkalarinin duygusal durumlarini anlayamamasina veya bu
durumla duyarsiz kalmasina yol agabilir; bu da zorbalik davranislarini artirabilir. Dolayisiyla, sosyal
hiyerarsi icindeki konumlarini giiclendirmek icin zorba davranislar sergileyen ergenlerin bu tutumu,
empati becerilerinin eksikligi olarak yorumlanabilir.

Ortaokul ¢agi, cocuklarin sosyal iligkileri ve davranislarinin sekillendigi dnemli bir dénemdir. Ozellikle,
olumlu sosyal davranislarin tegvik edilmesi ve gocuklarin zorbalik egilimlerinin azaltilmasi, hem iliskileri
hem de saghkl bir okul ortaminin temelini olusturmasi bakimindan kritik olarak gériilmektedir. Yapilan bir
baska calismada, zorbalik ile olumlu sosyal davraniglarin negatif yonde iliskili oldugu sonucuna ulasiimistir.
Calismada, olumlu sosyal davranislarin zorbalk davranislarini azaltmaya yonelik etkilerinin oldugu
belirtilmistir (Fu vd., 2023). Ogrencilerin olumlu sosyal davranislari ile zorbalik egilimleri arasindaki iliskiyi
etkileyen faktoérlerin incelenmesinin dnemli olacagi distinilmektedir. Bu faktérlerden birinin, 6grencilerin
iliskilerinde pozitif etki edecegi ve zorbalik egilimlerini azaltacagl disinilen empatik egilim oldugu
soylenebilir. Bu sebeple, arastirmanin Ha hipotezinin dogrulandigi ve empatik egilimin, olumlu sosyal
davranislar ile zorbalik egilimi arasinda araci bir role sahip oldugu anlasilmistir. Kisilerarasi iletisimin
saghkl kurulabilmesi icin gerekli becerilerden biri olan empati, bireylerin birbirlerini anlamasi olarak
aciklanmaktadir (Kaya & Siyez, 2010). Ogrencilerin empati becerilerinin gelismis olmasi, olumlu sosyal
davranislar sergileyerek saglikl iliskiler kurmalarina imkan saglayabilir. Ayrica, empatik egilimleri ylksek
olan 6grencilerin arkadaslik baglarinin gliclenecegi ve bu durumun sosyal gevrelerini olumlu yénde
sekillendirecegi dustnilebilir. Empati eksikligi, zorbalik yapan bireyin baskalarinin yasadigi sikintiyi
6nemsememesine yol agabilir. Buna karsin, arastirma sonuglarindan hareketle empati, olumlu sosyal
davranislari tesvik ederek zorbaligin 6nlenmesinde etkili bir arag olabilir.

Oneriler ve Sinirhiliklar

Bu arastirma, 6grenimine devam eden 354 ortaokul son sinif 6grencisiyle gergeklestirilmistir. Gelecek
calismalarda, daha fazla sayida ve farkh sinif dizeyindeki ortaokul 6grencisinin arastirmaya dahil
edilmesinin, genis bir perspektiften bakabilmek adina yararli olacag diisiiniilmektedir. iliskisel tarama
modeli ile incelenen c¢alismada neden-sonug iliskisine dayali bir degerlendirme yapilamamasi,
arastirmanin bir diger sinirhiligidir. Arastirma verilerinin uygun 6rnekleme yontemiyle toplanmasi, verilerin
belirli bir grup ya da baglamla sinirli kalmasina neden olabileceginden, bu durum arastirma igin bir sinirlilik
olusturmaktadir. Mevcut arastirma nicel bir calismadir. Ogrencilerin zorbalik egilimleri, empatik egilimleri
ya da olumlu sosyal davranislarina yonelik deneyimlerinin soruldugu nitel gcalismalar gerceklestirilerek
coklu tasarimlar kullanilabilir. Arastirmanin sonucuna gore, empati becerisi zayif olan 6grencilerin zorba
davranislar sergiledikleri gortilmustir. Bu durumdan dolayi, psikolojik danismanlar tarafindan 6grencilerin
empati becerilerini gelistirmeye yonelik egitimler verilebilir. Bu sayede 6grencilerin, baskalarinin bakis
acisini anlama ve empatik davranislar sergileyebilme becerileri kazandirilabilir. Sosyal beceri gelistirme
programlari diizenlenerek, zorbalik egilimlerini pekistiren saldirganlik davraniglari azaltilabilir. Bu tir
beceri gelistirme calismalari, okul rehberlik servisleri, sinif 6gretmenleri ve gerektiginde sivil toplum
kuruluslari is birligiyle gerceklestirilebilir. Ogrencilerin zorbalik egilimlerinin azaltiimasinda okul-aile is
birligi kritik bir dneme sahiptir. Bu is birligi, okul yonetimi, psikolojik danismanlar ve velilerin ortak
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calismalariyla saglanabilirken, ebeveyn egitim programlari da bu sireci destekleyebilir. Bu sekilde,
ogrencilerin olumlu sosyal davranislari giglendirilebilir.

Yazar Katki Orani
Yazarlar, caligmaya esit oranda katki sunmuslardir.

Etik Beyan
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Yonergesinde’ yer alan tim kurallara uyulmus ve yonergenin ikinci bélimiinde yer alan “Bilimsel
Arastirma ve Yayin Etigine Aykiri Eylemlerden” hicbiri gerceklestirilmemistir.

Catisma Beyani

Yazarlar ¢alisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar ¢atismasi bulunmadigini beyan
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