>
>

EPODER

International Journal of Curriculum and Instructional Studies

14(1), 2024, 55-82

www.ijocis.com

A Multiple Case Study of English Teachers' Use of Curriculum Resources During the

COVID-19 Pandemic’

Giiniz Caliskan Kilig, Karsiyaka Suzan Divrik Vocational and Technical Anatolian High School,

gnzcaliskan@gmail.com,

0000-0003-3290-8737

Nilay T. Biimen, Ege University Faculty of Education,

nilay.bumen@ege.edu.tr,

Keywords

0000-0003-1891-6589

Abstract

Curriculum resources
COVID-19 pandemic
Teacher-curriculum interaction
Use of curriculum resources

Article Info:

Received :06-01-2024
Accepted :21-06-2024
Published 1 21-06-2024

DOI: 10.31704/ijocis. 1465158

Despite new challenges in selecting and using curriculum resources
during the COVID-19 pandemic, teachers continued to use existing
resources published by the ministry or global publishers. Understanding
how teachers use curriculum resources is necessary for designing more
effective curricula and drawing lessons for professional development.
This study investigates how high school English teachers used
curriculum resources during COVID-19. Following maximum variation
sampling, we used a holistic multiple-case design with six volunteer
experienced English teachers from four different types of schools in
Izmir. As recommended for case studies, classroom observations,
document reviews, and semi-structured interviews were conducted. The
data were analyzed by using theoretical thematic analysis. The findings
reveal that teachers mostly favored the offloading in the use of
curriculum resources in synchronous online and face-to-face teaching,
and the second most frequently used approach is adaptation during the
pandemic period. Omitting and improvising were the least preferred
approaches. When the synchronous online and face-to-face lessons are
compared, the approaches to using curricular resources appear to be
broadly similar. In other words, the approaches to using curriculum
resources did not change much during synchronous online and face-to-
face lessons. The curricular resources are tried to be used by offloading
so that the students do not experience learning losses, and adaptations
are made by using web 2.0 tools and various digital resources.
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Introduction

In teaching English, as in teaching many other subjects, teachers rely on several different
resources (student's books, workbooks, teacher handbooks, printed or digitally created
materials, simulations, videos, and interactive ICT tools). The use of resources in teaching
English is critical in Turkiye, where English is a foreign or second language and students have
little opportunity to practice outside the classroom. As teachers make sense of the curriculum,
they put their own knowledge, beliefs, and goals into practice (Bimen & Holmqvist, 2022).
Depending on the reactions of the students, they can expand or omit parts of the curriculum
resources in the lesson. In such cases, teachers' design skills are brought to the forefront (Davis
et al., 2016). Brown (2009) states that creative designs can emerge during lessons, just as
creative work often emerges during performance. In this sense, just as jazz musicians interpret
musical notes while performing a song, teachers interpret various designs in curriculum
resources to put the curriculum into practice. In other words, "teaching involves a process of
design in which teachers use curriculum materials in unique ways as they craft instructional
episodes” (Brown, 2009, p.18).

Curriculum resources are generally the types of materials that teachers use in their teaching
(Peretz, 1990). Shawer (2010) defines curriculum resources as "any pedagogical input that
comprises textbooks, workbooks, and teachers’ guides in addition to any software and audio-
visual materials that represent an institution’s formal curriculum" (p. 175). Tomlinson (2012)
notes that the term "materials for language learning" is associated with textbooks by most
people, and this is due to their main experience of using resources. According to him, materials
in English language teaching refer to anything that teachers or learners use to aid language
learning. Like Remillard's (2019) view on curriculum resources in mathematics, Tomlinson
(2012) lists the following curriculum resources that can be used in English language teaching:
videos, emails, YouTube, dictionaries, grammar, story or workbooks, photocopies, newspapers,
photographs, native speakers, instructions given by the teacher, or discussions among
students. In Turkiye, which has a centralized education system, textbooks and supplementary
resources for teaching English are sent to schools free of charge by the Ministry of National
Education (MoNE). In some public and many private schools, teaching materials, test books,
interactive books, videos, etc. prepared by global or local publishers are also used.

The interaction teachers have with curriculum resources can generate significant
opportunities or limitations in fostering student achievement. Curriculum resources are
considered cultural artefacts that can empower, or limit teachers' classroom activities
(Wadheefa & Tee, 2020a). Teachers' preparation for the lesson, the adaptations, and
improvisations they make in the lesson, and the stages of reorganizing or evaluating the
teaching process as a result of post-lesson experiences are a complete design process, and
various frameworks have emerged in different studies. For example, Nicol and Crespo (2006)
examined pre-service teachers' use of textbooks and found that there were adhering,
elaborating, and creating approaches. Brown (2009) conducted a qualitative study on three
middle school science teachers' use of textbooks, and he categorized their approaches to using
curricular resources as offloading, adapting, and improvising. Wadheefa and Tee (2020b), in
their study with English teachers, found that in addition to Brown's (2009) classification,
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teachers additionally prefer omitting. Li and Harfitt (2017), who conducted research on teaching
English in the centralized Chinese education system, have revealed that pedagogical needs and
aims of teachers can shape the way they use resources in the classroom.

In 2020, the impact of the COVID-19 pandemic, which spread rapidly all over the world, on
the field of education were far-reaching and striking. During this period of crisis, countries tried
different methods to overcome the pandemic. In many countries, face-to-face education in
primary and secondary schools was on hold as a precaution against the pandemic, and online
or emergency distance education became the preferred method of instruction. Gao and Zhang
(2020) reported that teachers who were familiar with face-to-face teaching methods in
classrooms before the pandemic experienced difficulties in transitioning to the digital process
due to insufficient knowledge of online education. Coolican et al. (2020) stated that the
pandemic has necessitated significant adjustments in teaching strategies for handling the
online setting and the requirement for flexibility in work schedules and instructional strategies.
Mustangin and Riswanto (2020) also emphasize that teachers need to adapt different resources
to ensure that lessons are effective during the pandemic. Like the studies conducted abroad,
the studies conducted in Tlrkiye also address the educational challenges of the COVID-19
pandemic. For instance, Can (2020) stated that in distance education practices, there is a need
for the development of infrastructure, preparation of course content, effective presentation,
and utilization. It has been discovered that there are barriers to interaction, motivation, and
practice in online English teaching (Tuzcu Eken, 2020), students are dissatisfied with
synchronous online education because of time and infrastructure constraints, teachers
complain about crowded classes and insufficient curriculum resources (Hebebci et al., 2020),
and cameras and microphones being closed in synchronous online lessons negatively affect
language learning (Demirkol, 2022). In the study of Shaikh and Ozdas (2022), it was found that
students' lack of internet access and necessary equipment; students' lack of interest in the
lessons and boredom; and teachers' difficulty in logging in to the Education Informatics
Network (EBA) platform due to density caused problems. It has been discovered that
insufficient use of gestures and facial expressions during synchronous online lessons increases
the issue of pupils not understanding what is being said when the teachers talk in English.
Basaran et al. (2020) revealed that the limitation of using different sources in the process of
distance education has a negative effect and emphasized the need to integrate appropriate
content in the teaching process for effective learning.

Hence, we can say that teachers face new challenges in selecting and using curriculum
resources, as new issues have emerged in both online lessons and lessons conducted through
EBA in Turkiye. This is because no changes were made in the curriculum prepared for face-to-
face education; the curriculum resources designed for face-to-face education continued to be
used in online lessons during the pandemic. It can be thought that this situation pushed
teachers to omit, adapt, or improvise while using these resources. During the pandemic, there
seems to have been no study on how teachers plan for the teaching process, how they use the
resources, how they adapt them, or what they learn in this process.

International studies on how teachers use curriculum resources have been conducted in
science (Arias et al, 2016; Brown & Edelson 2003; Brown 2009; Marco-Bujosa et al., 2017),
mathematics (Nicol & Crespo, 2005; 2006; Remillard, 2005; 2018; Remillard et al., 2014), history
(Fogo et al., 2019; Reisman & Fogo, 2016), and English lessons (Burkhauser & Lesaux, 2017; Li
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& Harfitt, 2017; 2018; Li, 2020; Shawer, 2010; 2017; Valencia et al., 2006; Wadheefa & Tee,
2020b), and in Tiirkiye, mathematics (Bingélbali et al., 2016; Danisman, 2019; Ulusoy & incikabi,
2020), and English lessons (Cabaroglu & Rathert, 2021; Celiker Ercan, 2019; Rathert &
Cabaroglu, 2022). Although many international studies have been conducted in recent years
on how teachers use curriculum resources, research on English teachers' preferences in this
regard is limited in Tirkiye. Hence, it is thought that examining the experienced high school
English teachers' use of curriculum resources during the COVID-19 pandemic may contribute
to curriculum studies and teacher education.

The aim of this study is to examine senior high school EFL (English as a Foreign Language)
teachers' approaches to using curriculum resources during the COVID-19 pandemic. Since
there are studies showing that experienced teachers make better adaptations and select
materials better (Burkhauser & Lesaux, 2017; Tsui, 2003), the study sought to answer the
question "How experienced EFL teachers' approaches are in using curriculum resources in face-
to-face and synchronous online lessons during the COVID-19 pandemic?”. It is thought that
the study may lead to new ideas on this subject by holding a magnifying glass to the subject
of teacher-curriculum interaction, which is rarely addressed in Tirkiye. Since how teachers
perceive the ideas in curriculum resources significantly shapes the way they use the curriculum
(Remillard, 2005), it is important to examine how teachers use the resources so that they can
make efficient adaptations when teaching in different classroom settings. In this way, the gap
between intended and implemented curricula can be minimized, and indications for teacher
training can be found. Since some recent studies have shown that professional guidance from
principals or discussions between teachers of the same subject contribute to teachers'
adaptation of the curriculum to their own classrooms (Remillard, 2018; Wadheefa & Tee,
2020b), the findings of this study can help identify teachers' needs for support in using
resources and thus provide insights into the design of effective professional development
programs. The findings of this study can help identify teachers' needs for support in using
resources and thus provide insights into the design of effective professional development
programs. This is because the interaction between the teacher and the curriculum is
bidirectional, and not only does the curriculum determine this relationship, but the teacher also
has an important role to play (Wadheefa & Tee, 2020a). Therefore, to design more effective
curricula, it is necessary to understand how teachers use them. Finally, the findings can help
develop new pathways in which teachers can interact with curriculum resources, and this can
help to generate policies that create the space for more effective teaching. As it has been
shown that the learning and teaching resource needs of teachers are diverse (Chong 2016;
Wadheefa & Tee, 2020b), there is a need for more research on how adaptive curricula can be.
Indeed, there is a great need for teachers who are able to understand curriculum resources,
assess contextual barriers, and develop strategies (Brown, 2009).

Method

Design

The study was conducted using a holistic multiple case design (Yildirim & Simsek, 2016) with
maximum diversity sampling (Creswell, 2013) and involved senior English teachers working in
various public high schools. Classroom observations, document reviews, and semi-structured
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interviews were used, as Yin (2009) recommends using more than one source of data in case
studies.

Participants

Through convenience sampling, the participants consisted of six volunteer high school
English teachers working in four different school types in Izmir during the school years 2020-
2021 and 2021-2022 (see Table 1). Only Esra has a master's degree, and the others have
bachelor's degrees. The criteria for experience have been established in previous studies, with
Burkhauser and Lesaux (2017) defining it as more than four years, Coban (2001) as more than
eight years, and Mede and Yalcin (2003) as nine or more years. Therefore, in this study, teachers
who worked for more than seven years, taught in different grades of high school, and used
different curricula were accepted as experienced teachers. Participants work in schools that
accept students by High School Entrance Exam Results (HSEER) and Grade Points Average
(GPA); some of these schools use textbooks provided by the MoNE, while others use resources
with interactive content from private (global or local) publishing houses. Since Science High
Schools and Anatolian High Schools with Preparatory Classes are project schools, teachers are
selected and assigned to these schools according to certain criteria. Other information about
the specific features of the schools is shown in Table 2.

Table 1

Characteristics of Participants

Participants Experience  School Grades Observed in Grades Observed in
(Pseudonyms) (vears) Type* Synchronous Online Lessons  Face-to Face Lessons
Ayca 29 AHS 9 11

Burcu 18 AHSPC 9 Preparatory Class
Cagla 21 AHS 11%* 12%*

Esra 24 SHS 9 10

Ferda 25 AVHS 9 11

Gizem 25 AVHS 11 9

* AHS: Anatolian High School, AHSPC: Anatolian High School with English Preparatory Class, SHS:
Science High School, AVHS: Anatolian Vocational High School
** Preparing for Foreign Language Test

Table 2
Characteristics of Schools Following the Same Order as the Teachers in Table 1

Socio-

School Number of Number of ) Students' Admission Teachers Conditions
economic . .
Type Teachers  Students Status Requirements of Appointment
AHS 70 1114 Medium Grade Points Average Service Points
. . A int t
AHSPC 52 736 High High School Entrance Exam ppointment by
MoNE
AHS 37 530 Medium Grade Points Average Service Points
. . A int t
SHS 44 586 High High School Entrance Exam ppointment by
MoNE
AVHS 113 1167 Low Grade Points Average Service Points
AVHS 113 1167 Low Grade Points Average Service Points
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Data sources

The study was initiated in the 2020-2021 academic year, after the approval of Ege University
Social Sciences and Humanities Scientific Research and Publication Ethics Committee dated
13.01.2021, and protocol number 756, and after obtaining the necessary research permission
from the MoNE, in line with a schedule determined with volunteer teachers. Synchronous
online English lessons in the second semester of the 2020-2021 academic year and face-to-
face English lessons in the first semester of the 2021-2022 academic year were scrutinized. To
understand how experienced EFL teachers used curriculum resources in their lessons, data were
collected in the following order: document reviews (national curriculum, annual plans, and
textbooks, any supplementary resources), pre-observation interview, lesson observation, post-
observation interview, and finally general interview. Information on the data collection process
is summarized in Figure 1.

Figure 1
Data Collection Process of the Research

Pre' Lesson POSt-
. . General
RD;;:V"\::M Observation T Observation Interview
Interview Interview

Before the synchronous online and face-to-face lesson observations began, the curricula of
the lessons to be observed, annual plans, and textbooks obtained from the teachers were
collected for review and examined one by one. The language, content, and instructions of these
resources were noted and used to support the data to be obtained from the observations and
interviews. Interviews and observations in the literature (Chong, 2016; Li, 2020; Shawer, 2010;
2017; Wadheefa & Tee, 2020b) were examined and interview and observation forms were
prepared and made ready for use. For the questions to be used in semi-structured interviews,
expert opinions were obtained from four academicians working in the field of Curriculum and
Instruction, and a doctoral student working as a teacher, then the suggested corrections were
made. The expression "curriculum resources" in the questions was rearranged as "teaching
resources” in line with the expert suggestions for the teachers to comprehend the question
more easily. After that pilot studies were carried out. Synchronous online lesson observations
started in the second semester of the 2020-2021 academic year and were conducted online
due to the pandemic. Lesson observations were conducted through the learning management
systems used by schools (Zoom, Okulsis, EBA), and pre- and post-observation interviews were
conducted through Zoom due to teachers' concerns about the pandemic. All teachers gave
permission for video recording of the synchronous online lessons. As a result, a total of 65
lesson observations were conducted in synchronous online lessons, with 32 pre-observation
and, 32 post-observation interviews with six participants (see Table 3).
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Table 3
Synchronous Online Lesson Observation and Interview Data

Number of Pre- Number of Number of Post- Weekly

Teachers Grade  Observation Lesson Observation Lesson  Duration
Interviews Observations  Interviews Hours
Ayca 9 6 12 6 4 30
Burcu 9 6 12 6 4 30
Cagla 11 6 11 6 4 30
Esra 9 6 12 6 4 30
Ferda 9 3 8 3 5 30
Gizem 11 5 10 5 2 30

In the first semester of the 2021-2022 school year, face-to-face lesson observations done.
In line with the request of school administrations and teachers, video recordings could not be
taken during lesson observations, but notes were taken. As a result, in face-to-face lessons, a
total of 48 lesson observations were conducted with 25 pre-lesson, and 25 post-lesson
interviews with six participants (see Table 4). During the observation process, tables were
prepared to compare the alignment between the unit specified in the annual plan and the
subject matter covered in the lesson in the synchronous online and face-to-face lessons (see
Appendix 1).

Table 4
Face-to-Face Lesson Observation and Interview Information

Number of Pre-  Number of Number of Post-  Weekly

Teachers Grade  Observation Lesson Observation Lesson Duration
Interviews Observations  Interviews Hours
Ayca 11 4 8 4 4 40
Burcu Prep. 4 8 4 8 40
Class
GCagla 12 5 7 5 4 40
Esra 10 4 8 4 4 40
Ferda 11 4 8 4 4 40
Gizem 9 4 9 4 5 40

Pre- and post-lesson interviews were conducted via Zoom, telephone or face-to-face,
depending on the teachers' preferences. Participants were asked whether they gave permission
for video and audio recording before the interview. In the pre- and post-lesson interviews,
teachers were asked about what they planned to do in the lesson, why they chose the
curriculum resources, their thoughts after the lesson, whether they changed the resources they
planned to use in the lesson, and the reasons for these changes (if any). In the general
interviews, they were asked about their thoughts on English curricula, how they chose the
curriculum resources in general, how and why they made changes (if any) while using the
resources, what they expected from the resources, how they obtained the resources, their
teaching experiences during the pandemic, and how resource use was carried out in face-to-
face, and synchronous online lessons.
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Data Analysis

Due to the variety of data sources in the study, interviews, observations, and documents
data classified as synchronous online lessons and face-to-face lessons were analyzed in folders
opened for each participant. In the analysis process, the theoretical thematic analysis method
proposed by Braun and Clark (2006) was used. Accordingly, the themes obtained by Brown
(2009) (offloading, adaptation, and improvisation) and the theme (omission) added by
Wadheefa and Tee (2020b) were taken into consideration in the analysis. Although these
themes were considered in the analysis, the data were coded inductively. The data analysis,
conducted by the first author and supervised by the second author, proceeded in the following
steps: First, while transcribing the audio recordings, the data was familiarized, and potential
items of interest were identified. Second, the data set was systematically coded, and data
related to each code were gathered. During the lesson observation, the notes taken on the
observation form about the lesson process were reviewed repeatedly and the teachers'
approaches to using the curriculum resources in each lesson were coded. Then, the number of
times each teacher individually used each approach in each lesson was counted. For example,
it was observed that Ayca offloaded in eight of the 12 lessons observed, omitted in two of
them, and improvised and adapted in five of them. A tally was kept for all teachers in the same
way, and the number of times they used these approaches for both synchronous online and
face-to-face lessons was graphed separately (see Figures 3 and 6). In addition, the pre- and
post-interviews and post-interview recordings were analyzed to code the teachers' approaches
to using curriculum resources in synchronous online lessons (see Table 5 for sample coding).
In the next stage, the findings obtained from the interviews regarding the teachers' approaches
of "offloading", "omitting", "improvising" and "adapting" were collected separately under each
heading (see Figure 2). Finally, the coding obtained from the observations and interviews were
compared and the themes were made clear.

Table 5
Sample Coding of Teachers' Approaches to Using Curriculum Resources
Approaches to Using Example from Cagla's Lesson Observations
Curriculum Resources
Improvising Before starting the textbook of MoNE, she did interactive activities to review
(24 March 2021) the grammar topics prepared with the Web 2.0 tool (exercises are

independent of the textbook and the curriculum). To understand what the
students know and what their weaknesses are. She used an activity with
gamification elements. The students were individually active.

Offloading She did the activities in the MoNE textbook in sequence (offloaded). She

(25 March 2021) opened the digital activity book through the official website of MoNe (page
62 Ex1a, 2, page 63 Ex3,4,5, page 64 Ex1,2,3,4a)

Omitting She omitted these exercises because they talked about this subject in the

(25 March 2021) previous lesson (page 63, 6a-6b).

Adapting She transformed pair speaking activity into an individual activity (students

(25 March 2021) answered one by one.) (page 65, 4a)
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Figure 2

Sample Coding of Approaches to Using Curriculum Resources in Synchronous Online Lessons According

to the Interviews

T1 .__they were going to make a sentence at exercise six. I mean, I skipped those parts ESSCRNEISHONE

T2 "dctually, we could have finished, but we definitely need a repetition in 1-2 weeks. I'will do it then, so I left
"

"There was only a question and answer part about the reading text, I couldn't do that part. I think I will do it at
the beginning of the next lesson by reading it again. I skipped that part, I couldn't finish it.”

T3 "I skipped this activity because we talked about past regrets in the previous lesson”

"That section is only for reading and there is not much in terms of activities. I don't skip it much, actually I do,
but I prepare questions myself. .._I skip it temporarily. ...the section is not a section that directly affects the
presentation of the subject matter in the book, it is a page that is inserted as general culture information."
"Having only one student."”

.. I wanted it to be a reading activity rather than a speaking activity. That's why I focused on developing the
skills of reading headlines and unde i) articles. That's why I skipped the speaking
activity, I didn't dwell on it much. It is difficult to do such activities in online lessons ampway."”

T4 "While I had in mind to give a certain amount of time to the children from Liveworksheets and make them do
the worksheet and return to their mistakes at the end of the worksheet, I looked at the time. I realized that I
could not finish it, so I left it and eliminated it."

"Let me tell you right away, there were two exercises left over from our last unit. I skipped that one because it

Caliskan-Kili¢ & Biimen

SHISEHIIENEI_Student needs to be prepared
SHIGEHENENE] They cannot form sentences
immediately

nature of synchronous lessons

don't know what they do

Skipped for future review Teaching strategy
Notenough time

Similar exercises, Mentioned earlier
Teaching strategy_ cultural knowledge will
do in the future

Teaching strategy_cultural knowledge

So that the other student does not miss the
topic

Teaching strategy

skipped speaking because he focused on
reading skills. nature of synchronous lessons

Time

Teaching strategy

‘was a writing activity. For example, the learning outcomes in writing, for example, the learning outcome of this
unit is that you are in a towristic destination, you send an e-mail to your friend from there. Now our main goal
here is to talk about this in the first paragraph and that in the second paragraph. So we have an outline. My
main goal there is to give that outline to the child. But those last two activities were about reading
comprehension. For example, where did Jane go, what was the name of the hotel, etc. It was more of an activity
Jfor reading exercises. Otherwise, I gave my goal in writing. Here, she will write four paragraphs, what will she
write in four paragraphs? Greeting and conclusion, etc. I believed that I had given them all. Since the other one
was comprehension, I skipped reading comprehension, because we already do a lot of comprehension in
reading.

Skipped because of the way the writing
activity was designed which was focused on
reading comprehension

nature of synchronous courses

Teaching strategy_They will not be able to
listen without knowing the words

/So as not to
demoralize them

Gidiven el pariepaton A e ClASSoDs. So I skipped it both because I couldn't finish it and because that B E—
does notdrop

activity was difficuit.

Credibility and Trustworthiness

In this study, to ensure prolonged engagement (Creswell, 2013), which is an important
credibility indicator in case studies, an average of 12-14 lessons of the teachers were observed
and interviews were conducted before and after the lessons. To triangulate data sources,
participants working in different high school types were included and multiple facts were tried
to be reached. In addition, triangulation was achieved through interviews, observations, and
document (curriculum resources and annual plans etc.) reviews. At the end of the interviews,
member checking was done by giving the participants the summary of what was learned and
confirmation from the participants was obtained as to whether it reflected the data accurately
or not. The second author, who is more experienced in each stage of the research, supervised
the process, and monitored the data collection and analysis process in detail. Moreover, the
first author's 24 years of experience as an English teacher in different high schools and her
experience in designing printed and digital course materials made it easier to reach the
participants during the data collection process, to benefit from the literature more quickly, and
to make coding easier in the analysis of the data.

Results

Teachers' Approaches to Using Curriculum Resources in Synchronous Online Lessons

Ayca, Burcu, and Esra each had 12 lessons observed, Cagla had 11, Ferda had 8, and
Gizem had 10 lessons observed. During these synchronous online lesson observations,
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participants preferred "offloading, omitting, improvising, and adaptation" when using
curriculum resources. The interviews with the teachers and the observation results presented
in Figure 3 are consistent with each other.

Figure 3
Comparison of Teachers' Approaches to Using Curriculum Resources in Synchronous Online Lessons

Approaches to Using Curriculum Resources in Synchronous Lessons

14
12 12 12
12 11 11 1
10 10
10
8 8 8 8
8 7
6
6 55 55
4
4 3 3
° 1 ° 11 ° 1
2
0 0 I []
0
Ayca Burcu Gagla Esra Ferda Gizem
B Number of Lesson Observations  m Offloading Omitting Improvising  m Adapting

As can be seen in Figure 3, all teachers, except Gizem, predominantly used the offloading
approach. Ayca stated that she offloaded in her lessons with the following words:

Our book needs to be taught according to the curriculum... Let's start our unit because we
need to move forward from the book... There are reading passages and listening tracks in
our textbook, we need to finish them. | am already late... Because | need to finish this. |
need to get to the eighth (unit), so we are in a hurry (Interview, April 6, 2021).

Ferda is the only teacher offloaded in all her lessons. Unlike Ayca, Ferda had other ideas
about offloading the curriculum other than adhering to it:

...Obviously, because they have the book, at least they can easily open their books and
write what | want them to write in their workbooks. They can sit at home, open it and
study... Some have computer problems; some have something else. At least they have it
in their hands, we tell them to open a page from there, and we finish it (Interview, April
29, 2021).

Esra and Burcu offloaded the same amount. However, Esra offloaded the resources in a
different way. Esra copied and pasted the exercises in the textbook to digital platforms without
changing their order and used them in the same order (see Figure 4).
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Figure 4

Example of Esra's Transferring and Using the Exercises in the Textbook to the Digital Environment by
Offloading

OWM = @neopod +

Overall Leaders Question 6/10

3842 points

3725 points

3548 points

3052 points

In synchronous online lessons, all teachers preferred the omitting approach. Gizem stated that
she omitted the exercise in the curriculum resource as follows: "I skipped that activity because it
was hard." (Interview, April 29, 2021).

In synchronous online lessons, Burcu and Esra did not improvise in their lessons. Ayca, Cagdla,
Ferda, and Gizem were the teachers who preferred improvising. Cagla, one of the teachers who
improvised the most, to write a newspaper headline, she improvised in vocabulary teaching
(see Figure 5) and, said the following:

They should understand exactly what a newspaper headline is so that they can write
about it. That's why, you know, I could have them write that yes, this headline means this
within the examples in this book, but they should know how those newspaper headlines
are created (Interview, April 7, 2021).

Figure 5
Cagla's Improvised Vocabulary Practice Using a Web 2.0 Tool.

@ nearpod v @nearpod v

Vocabulary CHANGES | Vocabulary CHANGES

¢ LOOM - THREATEN TO HAPPEN
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* ROW - ARGUMENT, QUARREL
¢ SPARK - CAUSE TO START

¢ TOLL - NUMBER KILLED

« VOW - PT{OMISE

» AID - HELP
« ALLEGE - MAKE AN ACCUSATION
« AXE-CUT»

* BACK - SUPPORT
* BAN - PROHIBIT

* BID - ATTEMPT

. ST — EXPLOSION

. . — FIRE

¢ BLOW — UNFORTUNATE HAPPENING
* BOOST - ENCOURAGE

Ayca, Cagla, Ferda, and Gizem improvised on topics that were not specified in the curriculum
but that they found necessary to teach. Ferda said the following about the improvisation
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approach: "Then, when | was doing it, | did it a little simultaneously, | mean, | asked a few more
questions that came to my mind at that moment, from the sentences there and so on." (Interview,
May 5, 2021).

In the synchronous online lesson observations, it was observed that all teachers made
adaptations. Gizem was the teacher who adapted the most. Gizem expressed that she adapted
with the following words: "l try to adapt as much as possible. | try to prepare something by
combining different sources." (Interview. April 8 2021). Burcu is also a teacher who adopts the
adaptation approach in her synchronous online lessons. Burcu said, "I wanted to give short
information about the people living in that generation... It is a nice, animated video and short. |
chose it because | thought it might interest them" (Interview. April 19, 2021).

Teachers' Approaches to Using Curriculum Resources in Face-to-Face Lessons

Ayca and Burcu had 10 lessons observed, Cagla had 7, Esra and Ferda had 8, and Gizem had
9 lessons observed. During these face-to-face lesson observations, the participants preferred
"offloading, omitting, improvising, and adapting" approaches when using the curriculum
resources. There is consistency between the observation results shown in Figure 6 and the
interviews with the teachers.

Figure 6
Comparison of Teachers' Approaches to Using Curriculum Resources in Face-to-Face Lessons
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As seen in Figure 6, teachers mostly offloaded in face-to-face lessons. While Burcu, Esra,
Ferda, and Isil preferred to offload in all their lessons, Ayca offloaded curriculum resources in
only five of the ten lessons observed, and Gizem offloaded curriculum resources in five of the
nine lessons observed. Burcu said the following about offloading in two lessons in a row:

We will continue with the use of Simple Past Tense. We have a few practice sections left.
After we finish them, we will move on to the use of "Used to". | will give the rules about
it, the rules of usage... (Interview, October 25, 2021).

First, we read the usage of "Used to" from our book with examples. We focused on the
way of asking questions, the way of making the sentence negative, the way of making it
positive. | explained where we use it, in which situations we use it (Interview, November
1,2021).
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Similar to Burcu, Esra explained that she followed the curriculum resource exactly the same
way:

Therefore, we will not see grammar from now on, but we will skip grammar right away,
and then reading, because reading is very valuable for us in our book. It gives very good
information. So that | can comfortably speak over reading, take their questions; ask
comprehension questions (Interview, September 21, 2021).

Ayca said, "l proceed according to what is on the pages of the book" (Interview, October 5,
2021), and Gizem said, "In this lesson, | will only use the book today. Only the textbook. | may
not even finish the activities completely. That's why | won't use any other resources." (Interview,
October 11, 2021) and stated that they would use the MoNE textbooks by offloading.

In face-to-face lessons, all teachers except Ayca omitted. Esra talked about the lesson in
which she omitted as follows:

...you know, the question of what your family does, we are a boarding school, even though
it has not been a boarding school, | am sensitive. | don't know; there are some who have
no family, for example, we had a girl in that class who lost her mother to COVID. There
are some who have no father. | mean, because | don't want to put the children in a difficult
situation, the professions of their families don't concern me much, but their own dreams
do. That's why | skipped that question (Interview, September 14, 2021).

Except for Ayca and Cagla, nobody preferred to improvise in face-to-face lessons. Ayca and
Cagla expressed that they improvise with the following words:

There are short stories (video), three minutes or so, they are also very good, just for them
to watch... | opened the quiz show as an extra because the reading part was not going to
be completed... (Interview, June 8, 2021, Ayca).

Jeopardy.lab is an application that students enjoy, there is both learning and fun in it, so
| used it (Interview, September 23, 2021, Cagla).

All participants adapted in face-to-face lessons. Esra and Burcu adapted in a similar way and
in similar amounts. Burcu expressed that she made adaptations with the following words:

In this sense, the contribution of qualified students with certain hobbies and different
hobbies to the course is good. At least there is a flow in the class. Others also listen. They
are also involved in the lesson. It is necessary to check them with questions from time to
time (Interview, November 3, 2021).

Cagla, the teacher who adapted the least, explained the adaptation she made in her Foreign
Language Test (FST) class as follows: "I preferred to use this book in foreign language classes. For
example, if | did this Skills Based activity in normal 12th graders, it would be hard for them, they
would not be able to handle it." (Interview, October 11, 2021).

As can be seen, the offloading approach was preferred the most in both synchronous online
and face-to-face lessons (see Figures 3 and 6). In the synchronous online lessons, Ferda
preferred to offload in all her lessons. In all face-to-face lessons, Burcu, Esra, and Ferda
preferred to offload. Esra was the teacher who adopted the omitting approach the most in
synchronous online lessons. Cagla improvised the most in synchronous online lessons. In face-
to-face lessons, Ayca preferred improvisation the most, and nobody other than Ayca and Cagla
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preferred improvisation. Gizem adapted the most in synchronous online and face-to-face
lessons.

When the individual teachers' approach to using curriculum resources are compared, it is
seen that there are some similarities in synchronous online and face-to-face lessons. For
example, Ayca (see Figure 7) adopted the offloading approach in both synchronous online and
face-to-face lessons; she preferred omitting only in synchronous online lessons. In other words,
there was not much change in her approach to using curriculum resources in synchronous
online and face-to-face lessons.

Figure 7
Comparison of Ayca's Approaches to Using Curriculum Resources
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Burcu mostly adopted the offloading approach in synchronous online and face-to-face
lessons (see Figure 8). Burcu did not improvise in either the synchronous online or face-to-face
lessons. She adapted more in synchronous online lessons than in face-to-face lessons.

Figure 8
Comparison of Burcu's Approaches to Using Curriculum Resources
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Cagla offloaded more in face-to-face lessons than in synchronous online lessons (see Figure
9). However, the amount of preference for improvisation and adaptation was higher in
synchronous online lessons than in face-to-face lessons. Although she did not prefer to use
omitting much, she omitted more in synchronous lessons.
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Figure 9
Comparison of Cagla's Approaches to Using Curriculum Resources

12 11
10
7
2 6 6 5 5
0 -- [ | [ |

Number of  Offloading  Omitting  Improvising  Adapting
Lesson
Observations

B Synchronous Lessons ~ m Face-to-Face Lessons

Esra mostly used the offloading approach in synchronous online and face-to-face lessons.
In synchronous online lessons, she preferred to omit more (see Figure 10). She did not prefer
to improvise in either face-to-face or synchronous online lessons.
Figure 10
Comparison of Esra's Approaches to Use Curriculum Resources
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Ferda mostly adopted the offloading approach in both synchronous online and face-to-face
lessons (see Figure 11). She omitted more in face-to-face lessons than in synchronous online
lessons. Ferda did not prefer to improvise in face-to-face lessons.

Figure 11

Comparison of Ferda's Approaches to Using Curriculum Resources
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Gizem preferred the adaptation approach the most in both face-to-face and synchronous
online lessons (see Figure 12). She also preferred to omit more in synchronous online lessons
than in face-to-face lessons. Gizem did not improvise at all in face-to-face lessons.

Figure 12
Comparison of Gizem's Approaches to Using Curriculum Resources
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As can be seen, when the participants' synchronous online lessons conducted during the
COVID-19 pandemic period are compared with face-to-face lessons, it can be said that their
approaches to using curriculum resources were quite similar (see Figures 7, 8, 9, 10, 11, 12). In
both synchronous online and face-to-face lessons, teachers preferred the offloading approach
the most, followed by adaptations. It was observed that omission and improvisation were the
least adopted approaches. In other words, whether the lessons were synchronous online or
face-to-face did not make much difference in the approaches to using curriculum resources.
When the reasons for this situation were analysed, it was understood that the participants
wanted to teach in synchronous online lessons like face-to-face lessons. To avoid learning
losses for students, the curriculum resources were used exactly as they are, but adaptations
were made by using web 2.0 tools and different digital resources:

When | am in front of the computer, it is more comfortable to show the resources to the
children immediately (Ayca, interview, October 15, 2021).

| think it is much more efficient to have the textbooks in front of their eyes, on the board
(Burcu, interview, November 5, 2021).

I was using more Web 2.0 tools in the online process (Cagla, interview, October 11, 2021).
I mean, | used different sources, the internet, to see what | could adapt here. For example,
| used to prefer my books more at school (Gizem, interview, May 7, 2021).

Discussion

According to the findings of this study, it was observed that during the COVID-19 pandemic,
participants used the curriculum resources by offloading, adapting, omitting, and improvising
in both synchronous online and face-to-face lessons. These findings confirm previous studies
conducted in face-to-face schools with science (Brown, 2009), mathematics (Nicol & Crespo,
2006; Ulusoy & incekabi, 2020), and English teachers (Burkhauser & Lesaux, 2017; Li & Harfitt,
2017; 2018; Li, 2020; Shawer, 2010; 2017; Valencia et al., 2006; Wadheefa & Tee, 2020b). It can
be said that these findings regarding the identification of experienced high school EFL teachers'
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approaches to using curriculum resources are important in terms of being revealed for the first
time in the context of Tirkiye (and Izmir).

Teachers' approaches to using curriculum resources in synchronous online lessons were
predominantly based on offloading, but adaptation, omission, and improvisation were also
practiced. Peretz (1990) mentioned that teachers could stick to the curriculum, select some
sections, design learning experiences, and change the materials they used before. It is known
that some English teachers are very faithful to the curriculum materials and follow them strictly
(Celiker Ercan & Cubukgu, 2023). In the synchronous online lessons, teachers continued to
behave in this way, making choices (Brown, 2009) and using a variety of methods to meet the
objectives of the curriculum resources. In the synchronous online lesson process, it is thought
that teachers developed strategies due to both the situations specific to synchronous online
processes and the situations related to the curriculum and textbooks. For example, Burcu, Esra,
and Ferda preferred to use the curriculum resources and textbooks that they had chosen
together with their colleagues in their classes or that reflected their own preferences. It is
thought that they used these resources because they were satisfied with them. In Shawer's
(2017) study, teachers closely followed the textbook because of its appropriateness. In this
study, although teachers had the skills of adaptation and improvisation, they found it
appropriate to follow the textbook exactly by offloading. Similarly, as in Wadheefa and Tee's
(2020b) study, the participants preferred to use the course-book of a private publishing house
in order to practice reading and speaking exercises. In other words, experienced EFL teachers
tend to use the curriculum resources they like or find appropriate. On the other hand,
vocational high school teachers omitted or adapted (challenging) reading and listening texts
that were not appropriate for students' readiness, while Anatolian high school teachers
improvised to improve vocabulary and grammar knowledge, which is consistent with the
findings of Wadheefa and Tee (2020b). Rathert and Cabaroglu (2022) mentioned that teachers
can support their students with grammar topics that do not fit the content of the themes given
in the textbook. In this study, teachers occasionally moved away from the themes in the
curriculum resources and did exercises independent of the textbooks while giving grammar
topics. Since a study on the ninth-grade English curriculum and textbooks (Oztiirk, 2019)
showed that both the curriculum and the textbooks fall at the ‘comprehension' and
‘application’ levels, which are lower-order thinking skills, it can be said that the teachers in this
study criticized the fact that the MoNE textbooks did not contain content that would lead
students to question or discuss and tried to make them more cognitively active by associating
practice questions about students' daily lives.

Whether the lessons were synchronous online or face-to-face did not make much difference
in teachers' approaches to using the curriculum resources. Studies in the literature (Atmojo &
Nugraho, 2020; Ma et al., 2021; Orhan & Beyhan, 2020) also reflect this situation, showing that
teachers adopt the same pedagogical approach in both synchronous online and face-to-face
English lessons and continue their lessons by carrying the activities which they did in face-to-
face lessons to the online platform. In a study (Esici et al., 2021), the needs of teachers in using
technology were classified as managing online classrooms, using technological components,
and producing online content. It points out that there is a need for training teachers in dealing
with a crisis situation, noting that similar difficulties are experienced in many parts of the world.
The uncertainty and stress caused by the pandemic, teaching on unfamiliar digital platforms,
difficulties in classroom management, and demanding curricula may have made it difficult for
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teachers to turn to innovative or original approaches to resource use. In this case, as in
Wadheefa and Tee's (2020b) study, teachers relied on the curriculum resources and conducted
their lessons with the offloading approach (Brown, 2009; Brown & Edelson, 2003). Adapting
teachers, on the other hand, used curriculum resources by adhering to the curriculum and
therefore the textbook, but making minor additions and changes in line with their own design
skills, and student needs as in Celiker Ercan and Cubukcu’s (2023) study. Improvising teachers,
on the other hand, took the basic ideas from the curriculum or textbooks (Wadheefa & Tee,
2020b) and made a different design.

Some studies showing that experienced teachers prefer adding, transforming, expanding,
rearranging, and omitting approaches when using curriculum resources (Bimen & Holmqvist,
2022; Celiker Ercan & Cubukgu, 2023; Coban, 2001; Mede & Yalcin, 2019). However, in this
study, although all experienced teachers adapted, omitted, and improvised in both face-to-
face and synchronous online lessons, they mostly offloaded the resources. This might be due
to the fact that participants, especially those who used resources from private publishers rather
than the textbooks provided by the MoNE, tended to finish these resources because the
students had purchased them and as a result they were driven to offload or adapt them.
Although these teachers are the ones who follow and implement innovations by giving
importance to professional development, they preferred to use the resources as they are. In
this case, it can also be assumed that experienced English teachers are more loyal to the
curriculum, because in Celiker Ercan's (2019) study, it was found that senior teachers preferred
to use the existing resources as they were and were more loyal to the curriculum instead of
producing materials due to exhaustion.

Conclusion

The findings of this study indicate that experienced high school EFL teachers mostly adopted
the offloading approach in both synchronous online and face-to-face lessons, while only one
of them adopted the adaptation approach in both synchronous online and face-to-face
lessons. In the synchronous online lessons, students' lack of participation/low attendance
caused all teachers to omit some exercises. In face-to-face lessons, except for one teacher, all
teachers omitted some exercises. In synchronous online lessons, all but two teachers
improvised; however, the number of teachers who improvised in face-to-face lessons
decreased to two. In other words, the improvisation approach was used more in synchronous
online lessons. According to the findings, there were great similarities in the participants'
approaches to using curriculum resources in synchronous online and face-to-face lessons
during the COVID-19 pandemic. In both synchronous online and face-to-face lessons, teachers
preferred offloading the most, followed by adaptations. It was observed that omitting and
improvising were the least adopted approaches. In other words, the fact that the lessons were
synchronous online or face-to-face did not make much difference in the approaches to using
curriculum resources. As a result, it has been revealed that the urgent need for distance
education created by the pandemic has put a lot of strain on teachers, and even experienced
high school English teachers have not been able to adopt innovative or original approaches to
using curriculum resources. For this reason, it is important to be prepared for possible remote
education situations through long-term professional development programs based on the
needs of teachers from different disciplines. Due to the hierarchical nature of high schools in
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Turkiye in terms of student profile and the use of a single curriculum and textbook, teachers'
relationship with the curriculum and curriculum resources is highly affected; therefore, there is
a need for curriculum adaptation suggestions for different school types and various options in
curriculum resources according to student profile. In this regard, both in the curriculum
resources offered by the MoNE and in the resources prepared by private publishers, adaptation
suggestions and options should be offered according to different language skills and levels.
For students who are in the same school and at the same grade level but have different
language proficiency levels, a course system should be organized, and course-specific
curriculum resources should be designed and developed over the years through evaluations.

Limitations and Recommendations

A limitation of this study is that it only investigated the approaches of six English teachers
working in Izmir and in high schools to use curriculum resources in synchronous online and
face-to-face lessons during the COVID-19 pandemic. Similar studies can be conducted in
different cities, in primary and secondary school levels, and in different lessons. In addition,
data can be collected from younger teachers or teachers with different seniority and can be
compared. In this study, findings on how each teacher used curriculum resources in at least
one unit were obtained, but since lesson observations were made at different times, the same
units could not be examined. In future studies, conducting a similar study with teachers who
teach in the same school type and at the same grade level and teach the same unit may provide
unique findings in terms of understanding teachers' approaches. Since studies on English
teachers' approaches to using curriculum resources and their patterns of adapting the
curriculum are limited, further research on the quality/efficiency of adaptations and
improvisations is also needed. In addition, by examining a small group of teachers' approaches
to using curriculum resources, studies can be conducted on the effects of these approaches on
student performance (skills, achievement, motivation, self-efficacy perceptions, etc.). As
another way, research can be designed to find out which curriculum resource use approach is
more effective in student achievement.
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TURKCE GENIiS OZET

Kovid-19 Kiiresel Salgini Sirasinda ingilizce Ogretmenlerinin Program
Kaynaklarini Kullanimina iliskin Coklu Durum Calismasi
Giris

Diger bircok dersin 6égretiminde oldugu gibi ingilizce 6gretiminde de égretmenler bir dizi
farkli kaynaga (6grenci kitaplari, calisma kitaplari, 6gretmen el kitaplari, basili veya dijital olarak
olusturulmus materyaller, simiilasyonlar, videolar ve etkilesimli BIT araclar) giivenmektedir.
Shawer (2010) program kaynaklarini "bir kurumun resmi programini temsil eden yazilim ve
gorsel-isitsel materyallere ek olarak ders kitaplar, calisma kitaplar ve 6gretmen kilavuzlarini
iceren her tlrli pedagojik girdi" olarak tanimlar (p. 15). Merkezi bir egitim sistemine sahip olan
Turkiye'de, ingilizce 8gretimi icin ders kitaplari ve yardimci kaynaklar Milli Egitim Bakanhg

(MEB) tarafindan okullara Ucretsiz olarak gonderilse de bazi devlet okullarinda ve bir¢ok 6zel
okulda, kiiresel veya yerel yayincilar tarafindan hazirlanan kaynaklar da kullaniimaktadir.

2020 yihnda tim diinyada hizla yayilan Kovid-19 salgininin egitim alanina etkisi carpici
olmus, bazi Ulkelerde okullardaki yiz yuze egitim askiya alinarak cevrim igi veya acil uzaktan
egitime gecilmistir. Cevrim ici ingilizce 6gretiminde etkilesim, motivasyon ve pratik yapmanin
onunde engeller oldugu (Tuzcu Eken, 2020), 6grencilerin zaman ve altyapr kisitlamalan
nedeniyle egitimden memnun olmadiklar, 6gretmenlerin kalabalik siniflardan ve program
kaynaklarinin yetersizliginden sikayet ettikleri (Hebebci et. al., 2020), kamera ve mikrofonlarin
kapali olmasinin dil 8grenimini olumsuz etkiledigi (Demirkol, 2022) tespit edilmistir. Dolayisiyla,
Turkiye'de hem ¢evrim i¢i derslerde hem de EBA Uzerinden yiritilen derslerde yeni sorunlar
ortaya c¢iktigi icin 6gretmenlerin program kaynaklarini se¢me ve kullanma konusunda yeni
zorluklarla karsilastigi sdylenebilir. Bu durumun 6gretmenleri bu kaynaklar kullanirken atlama,
uyarlama ya da dogaclama yapmaya ittigi dustnulebilir. Kiiresel salgin strecinde 6gretmenlerin
dgretim surecini nasil planladiklar, kaynaklar nasil kullandiklar, nasil uyarladiklarn ya da bu
strecte neler 6grendiklerine iliskin bir ¢alisma yapilmadigi gorulmektedir. Dolayisiyla bu
calismanin amaci, deneyimli lise ingilizce dgretmenlerinin Kovid-19 kiiresel salgini sirasinda
program kaynaklarini kullanma yaklasimlarini incelemektir. Calismanin, Tirkiye'de nadiren ele
alinan 6gretmen-program etkilesimi konusuna buylteg tutarak bu konuda yeni fikirlere yol
acgabilecegi dustnulmektedir.

Yontem

Calisma, butincil ¢oklu durum deseni (Yildinm & Simsek, 2016) ve maksimum cesitlilik
orneklemesiyle (Creswell, 2013) ylrutilmus, 2020-2021 ve 2021-2022 egitim-6gretim yillarinda
izmir'de dért farkli okul tiriinde gérev yapan alti gonilli ve deneyimli lise ingilizce
ogretmenlerini kapsamistir. 2020-2021 akademik yilinin ikinci ddnemindeki es zamanli ¢cevrim

78


http://www.ijocis.com/

International Journal of Curriculum and Instructional Studies, 74(1), 2024, 55-82 Caliskan-Kili¢ & Biimen

ici ingilizce dersleri ve 2021-2022 akademik yilinin ilk dénemindeki yiiz yiize ingilizce dersleri
incelenmistir. Etik kurul onayindan sonra sirasiyla dokiiman incelemeleri (resmi 6gretim
programlari, yillik planlar ve ders kitaplari, herhangi bir ek kaynak), gozlem 6ncesi gérismeler,
ders gozlemleri, gdzlem sonrasi gérismeler ve son olarak genel gorismeler yapilmistir. Veri
toplama araglan literatlirde yer alan gorisme ve goézlem formlari (Chong, 2016; Li, 2020;
Shawer, 2010; 2017; Wadheefa & Tee, 2020b) incelenerek hazirlanmis, bes uzmandan gorus
alinmis, ardindan o6nerilen dulzeltmeler yapilmis ve pilot calismalar gerceklestirilmistir. Es
zamanli ¢evrim i¢i derslerde toplam 65 ders gozlemi, alti katilimci ile 32 6n gézlem ve 32 son
gozlem gorusmesi gerceklestirilmistir. Yuz ylze ders goézlemleri ise okul yonetimleri ve
ogretmenlerin talebi dogrultusunda video kaydi alinmadan notlar tutularak yUratilmustir.
Sonug olarak, yuz ytize derslerde alti katilimci ile 25 ders 6ncesi ve 25 ders sonrasi goriisme ile,
48 ders gozlemi gergeklestirilmistir. Gozlem sulrecinde, es zamanli ¢evrim i¢i ve yuz ylze
derslerde yillik planda belirtilen Unite ile derste islenen konu arasindaki uyumu karsilastirmak
icin tablolar hazirlanmistir (bkz. Ek 1).

Analiz siirecinde Braun ve Clark (2006) tarafi ndan 6nerilen kuramsal tematik analiz yontemi
kullanilmistir. Buna gore, Brown (2009) tarafindan elde edilen temalar (aynen kullanma,
uyarlama ve dogaglama) ile Wadheefa ve Tee (2020b) tarafindan eklenen tema (atlama)
analizde dikkate alinmis, yeni temalar ortaya cikabileceginden timevarimsal kodlama da
yapilmistir. Birinci yazar tarafindan yuritllen ve ikinci yazar tarafindan denetlenen veri
analizinde oncelikle veriler tekrarli bir sekilde okunmus, 6gretmenlerin her bir derste program
kaynaklarini kullanma yaklasimlari sistematik olarak kodlanmistir. Daha sonra, her bir
ogretmenin derste her bir yaklasimi bireysel olarak ka¢ kez kullandigi sayilmistir. Tim
ogretmenler icin ayni sekilde bir cetele tutulmus ve bu yaklasimlari hem senkron cevrim ici hem
de ylz yiuze derslerde kag kez kullandiklari ayri ayri grafiklendirilmistir. Son olarak, 6n ve son
gorusmeler ile gérisme sonrasi kayitlar, 6gretmenlerin yaklasimlarini kodlamak icin analiz
edilmistir. inandincilik ve giivenirlik icin uzun siireli katihm, veri ve kaynak cesitlemesi, katimci
teyiti kullanilmistir. Arastirmanin her asamasinda daha deneyimli olan ikinci yazar sireci
denetlemis, veri toplama ve analiz surrecini detayli olarak izlemistir. Ayrica birinci yazarin 24 yil
boyunca farkli liselerde ingilizce égretmenligi yapmis olmasi, basili ve dijital ders materyalleri
tasarlama konusundaki deneyimi; veri toplama slrecinde katilimcilara ulasmayi, literatiirden
daha hizli faydalanmay: ve verilerin analizinde kodlama yapmay: kolaylastirmistir.

Bulgular

Bulgular, deneyimli lise ingilizce 6gretmenlerinin hem es zamanl cevrim ici hem de yiiz yiize
derslerde cogunlukla aynen kullanma yaklasimini benimsedigini, yalnizca birinin hem es
zamanh c¢evrim i¢ci hem de yliz ylze derslerde uyarlama yaklasimini benimsedigini
gostermektedir. Es zamanli ¢evrim i¢i derslerde 6grencilerin katilim eksikligi/devamsizligr tim
ogretmenlerin bazi alistirmalar atlamasina neden olmustur. Yuz ylze derslerde ise bir
ogretmen disinda tim 6gretmenler bazi alistirmalar atlamistir. Es zamanli ¢evrim ici derslerde
iki 6gretmen disinda tim 6gretmenler dogaclama yaparken, yuz yize derslerde dogaclama
yapan ogretmen sayisi ikiye dismdustir. Diger bir deyisle, dogaclama yaklasimi es zamanli
cevrim ici derslerde daha fazla kullaniimistir. ilaveten, katilimcilarin Kovid-19 salgini sirasinda
es zamanli ¢evrim ici ve yuz yluze derslerde program kaynaklarini kullanma yaklasimlarinda
buyik benzerlikler vardir. Hem es zamanli ¢evrim ici hem de yiz yuze derslerde 6gretmenler
en cok aynen kullanmayi tercih etmis, bunu uyarlamalar izlemistir. Atlama ve dogaclamanin ise
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en az benimsenen yaklasimlar oldugu gorulmdustur. Diger bir deyisle, derslerin es zamanl
cevrim ici veya yliz ylze olmasi program kaynaklarini kullanma yaklasimlarinda ¢ok fazla fark
yaratmamistir. Ogrencilerin 6grenme kayiplari yasamamasi icin program kaynaklarinin aynen
kullanilmaya calisildigi, bununla birlikte web 2.0 araglarindan ve farkh dijital kaynaklardan
yararlanilarak uyarlamalar yapildigr gorilmastdr.

Tartisma

Calismada elde edilen program kaynaklarini kullanma yaklasimlarina iliskin bulgular, ytz
yiize okullarda fen (Brown, 2009), matematik (Nicol & Crespo, 2006; Ulusoy & incekabi, 2020)
ve ingilizce ogretmenleriyle (Burkhauser & Lesaux, 2017; Li & Harfitt, 2017; 2018; Li, 2020;
Shawer, 2010; 2017; Valencia et. al., 2006; Wadheefa & Tee, 2020b) yapilan &nceki ¢alismalari
dogrulamaktadir. Bulgularin, Tirkiye (ve izmir) baglaminda ilk kez ortaya konulmasi acisindan
énemli oldugu sdylenebilir. Bazi ingilizce 6gretmenlerinin program materyallerine ¢ok sadik
olduklar ve onlari siki bir sekilde takip ettikleri bilinmektedir (Celiker Ercan & Cubukgu, 2023).
Es zamanli ¢evrim ici derslerde de 6gretmenler bu sekilde davranmaya devam etmis, secimler
yapmis (Brown, 2009) ve program kaynaklarinin hedeflerini karsilamak icin gesitli yontemler
kullanmislardir. Wadheefa ve Tee'nin (2020b) calismasinda oldugu gibi katilimcilar okuma ve
konugsma alistirmalari yapmak icin 6zel bir yaymnevinin ders kitabini kullanmayi tercih
etmislerdir. Bagka bir deyisle, deneyimli ingilizce 6gretmenleri sevdikleri veya uygun bulduklari
program kaynaklarini kullanma egilimindedir. Ote yandan, meslek lisesi 6gretmenleri
dgrencilerin hazir bulunugluklarina uygun olmayan okuma ve dinleme metinlerini ¢cikarmig veya
(zorlayici sekilde) uyarlamts; Anadolu lisesi 6gretmenleri ise Wadheefa ve Tee'nin (2020b)
bulgulariyla tutarh olarak kelime ve dil bilgisi bilgilerini gelistirmek i¢in dogaclama yapmistir.
Rathert ve Cabaroglu (2022), 6gretmenlerin ders kitabinda verilen temalarin igerigine uymayan
dil bilgisi konularyla &grencilerini destekleyebilecegini belirtmistir. Bu c¢alismada da
ogretmenler dil bilgisi konularini verirken zaman zaman program kaynaklarindaki temalardan
uzaklasmis ve ders kitaplarindan bagimsiz alistirmalar yapmislardir. Dokuzuncu sinif ingilizce
dgretim programi ve ders kitaplan Gzerine yapilan bir caisma (Oztirk, 2019), hem 6gretim
programinin hem de ders kitaplarinin alt diizey dusiinme becerileri olan ‘anlama’ ve ‘'uygulama’
dizeylerinde kaldigini gosterdiginden, bu calismadaki 6gretmenlerin MEB ders kitaplarinin
ogrencileri sorgulamaya ya da tartismaya yoneltecek igerikler barindirmamasini elestirdikleri ve
ogrencilerin glinlik yasamlanyla ilgili ahstirma sorularini iligskilendirerek, onlar biligsel olarak
daha aktif hale getirmeye calistiklari sdylenebilir.

Derslerin es zamanli ¢evrim igi veya ylz ylze olmasi, 6gretmenlerin program kaynaklarini
kullanma yaklasimlarinda cok fazla fark yaratmamistir. Onceki calismalar da (Atmojo &
Nugraho, 2020; Ma et. al., 2021; Orhan & Beyhan, 2020) bu durumu yansitmakta; 6gretmenlerin
hem ¢evrim ici hem de yiiz yiize ingilizce derslerinde ayni pedagojik yaklasimi benimsediklerini
ve ylz ylze derslerde yaptiklar etkinlikleri cevrim ici platforma tasiyarak derslerine devam
ettiklerini gostermektedir. Dinyanin bircok yerinde benzer zorluklarin yasandigina dikkat
cekilerek ogretmenlerin bir kriz durumuyla basa ¢ikma konusunda egitilmesine ihtiyac
duyuldugu belirtiimektedir (Esici et. al., 2021). Kuresel salginin yol actigi belirsizlik ve stres, alisik
olmadiklan dijital platformlarda ders vermek, sinif ydnetimindeki zorluklar ve yogun program,
ogretmenlerin kaynak kullaniminda yenilik¢i veya 6zgun yaklasimlara yonelmesini zorlastirmis
olabilir. Bu durumda, Wadheefa ve Tee'nin (2020b) calismasinda oldugu gibi 6gretmenler
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program kaynaklarina glivenmis ve derslerini aynen kullanma yaklasimiyla ytrttmustir (Brown,
2009; Brown & Edelson, 2003).

Sonug ve Oneriler

Sonug olarak, kirresel salginin yarattigi acil uzaktan egitimin 6gretmenleri ¢cok zorladigi ve
deneyimli lise ingilizce 6gretmenlerinin bile program kaynaklarini kullanma konusunda yenilikgi
veya 06zglin yaklasimlar benimseyemedigi ortaya c¢ikmistir. Bu nedenle, farkli disiplinlerden
gelen 6gretmenlerin ihtiyaclarina dayali uzun vadeli mesleki gelisim programlarn aracihgiyla,
olasi uzaktan egitim durumlarina hazirlikli olmak énemlidir. Turkiye'de liselerin 6grenci profili
acgisindan hiyerarsik yapisi ve tek bir program ve ders kitabi kullanimi nedeniyle 6gretmenlerin
program ve program kaynaklariyla iliskisi oldukca etkilenmektedir. Bu nedenle farkli okul
turlerine yonelik program uyarlama &nerilerine ve program kaynaklarinda égrenci profiline
gore cesitli seceneklere ihtiyag vardir. Dolayisiyla hem MEB tarafindan sunulan program
kaynaklarinda hem de 6zel yayinevleri tarafindan hazirlanan kaynaklarda farkl dil becerilerine
ve seviyelerine gore uyarlama onerileri ve secenekleri sunulmalidir. Ayni okulda ve ayni sinif
seviyesinde olan ancak farkl dil yeterlilik seviyelerine sahip 6grenciler icin bir kur sistemi
dizenlenmeli ve kurlara 6zel program kaynaklari tasarlanmali ve yillar icinde degerlendirmeler
yapilarak gelistirilmelidir.

Bu calismada yalnizca izmir'de ve liselerde gérev yapan ingilizce 6gretmenleriyle calisiimasi
bir sinirhhiktir. Benzer calismalar farkli sehirlerde, ilkokul ve ortaokul seviyelerinde ve farkli
derslerde yapilabilir. Ayrica daha geng 6gretmenlerden veya farkl kidemdeki 6gretmenlerden
veri toplanabilir ve karsilastirilabilir. Bu calismada her 6gretmenin en az bir tnitede program
kaynaklarini nasil kullandigina iliskin bulgular elde edilmis, ancak ders goézlemleri farkl
zamanlarda yapildigr i¢in ayni Uniteler incelenememistir. Gelecek calismalarda, ayni okul
tirinde ve ayni sinif diizeyinde ders veren ve ayni Uniteyi isleyen 6gretmenlerle benzer bir
calisma yapilmasi, 6gretmenlerin yaklasimlarini anlamak agisindan 6zgtin bulgular saglayabilir.
Konuyla ilgili cahismalar sinirl oldugundan, uyarlamalarin ve dogaglamalarin niteligi/verimliligi
Uzerine de daha fazla arastirmaya ihtiyac vardir. Ayrica kiiclik bir grup 6gretmenin program
kaynaklarini kullanma yaklagimlari incelenerek bu yaklagimlarin égrenci performansi (beceri,
basari, motivasyon, 6z yeterlik algisi vb.) Uzerindeki etkileri Uzerine ¢alismalar yapilabilir. Bir
baska yol olarak, hangi program kaynagi kullanim yaklasiminin 6grenci basarisinda daha etkili
oldugunu bulmaya ydnelik arastirmalar tasarlanabilir.

Appendix

Lesson Observations and Annual Plan Alignment
Observations in Synchronous Online Lessons and Yearly Plan Alignment (2020-2021 Academic
Year)

Participant Grade Unit/Theme  Dates Number of Yearly Plan
Observations
Ayca 9 Theme 7 30 March -5, 6, 12, 13 April 12 Theme 8
Burcu 9 Theme 6 & 7 5,8, 12,15, 19, 22 April 12 Theme 7
Gagla 11 Theme 5 24, 25,31 March -1, 7, 8 April 11 Theme 8
Esra 9 Theme 3 Prime 24, 26, 31 March - 2, 7, 14 12 Theme 8
Time April
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Ferda 9 Theme 5 29 April — 4, 5 May 8 Theme 8
Gizem 11 Theme 6 and 7 8, 15, 22, 29 April - 6 May 10 Theme 8-9

Observations in Face-to-Face Lessons and Yearly Plan Alignment (2021-2022 Academic Year)

Participant Grade Unit/Theme Dates Number  of Yearly Plan
Observations
Ayca 11 Theme 2 5 October-14 October 8 Theme 2

Grammar topics of
Prep. Theme 7 (Past Simple 20 October- Theme 4,
Class (questions) and 3 November Theme 5
Theme 13 (Used To)

Word Formation (it is

Burcu

20 September- Theme 1,

Gagla 12 not' n the 11 October ! Theme 2

curriculum), Theme 2

The theme in the

resource is “Jobs” but
Esra 10  the theme in the 13 September- 8 Theme 1

. o 21 September
curriculum is “School
Life”

15 October- Theme 2,
Ferda 1 Theme 1 12 November 8 Theme 3
: 27 September- Theme 1,
Gizem 9 Theme 1, Theme 2 11 October 9 Theme 2
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