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Bu arastirmada matematik 6gretmenlerinin mesleki motivasyonlarini azaltan ve artiran faktorlerin neler olduguna
ve motivasyonlariin nasil artirilacagina iligkin goriislerinin tespit edilmesi amaglanmistir. Arastirmada nitel
arastirma desenlerinden Fenomenoloji deseni (olgu bilim) kullanilmistir. Arastirmanin ¢alisma grubunu
Kahramanmaras ilinde gorev yapan on {i¢c matematik 6gretmeni olusturmustur. Veriler aragtirmacilar tarafindan
gelistirilen yar1 yapilandirilmis goriisme formuyla toplanmis ve icerik analizi kullanilarak ¢oziimlenmistir.
Arastirmada toplumun meslege saygl duymasi, deger vermesi, okul ortaminin huzurlu olmasi, velilerin ¢ocuklariyla
ilgilenmesi, velilerden olumlu doniit alinmasi, 6gretmenler arasindaki etkili iletisim, 6grencilerin basarili olmasi,
o0grencilerin saygili davranmasi, 06grencilerin derse aktif katilmi matematik o6gretmenlerinin mesleki
motivasyonlarini artirdigl sonucuna ulasilmistir. Arastirma sonucuna gore meslegin itibarsizlastirilmasi, okul
yonetiminin basariy1 takdir etmemesi ve mobbing uygulamasi, 6zel hayatta ki olumsuzluklar, 6grencilerin basarisiz
olmas1 ve matematik dersine ilgisizligi, Ogretmenler arasi gruplasmalar, velilerin 6gretmenin isine karismasi,
ogrencileri ile ilgilenmemesi matematik 6gretmenlerinin mesleki motivasyonlarini azaltmaktadir. Arastirmada
o0gretmenler mesleki motivasyonlarinin artirilmasi i¢in; matematik 6gretim programi sadelestirilmeli, veliler
denetleyici rolden paydas roliine ge¢meli, okulun fiziki sartlar iyilestirilmeli, maaslar artirilmali, 6gretmen basarisi
takdir edilmeli, mesleki gelisim ¢alismalar1 arttirilmali seklinde éneriler sunmuslardir.

Anahtar Kelimeler: Matematik 6gretmeni, motivasyon, mesleki motivasyon.

Abstract

In this study, it was aimed to determine the factors that decrease and increase the professional motivation of
mathematics teachers and their views on how to increase their motivation. Phenomenology design
(phenomenology), one of the qualitative research designs, was used in the study. The study group of the research
consisted of thirteen mathematics teachers working in Kahramanmaras province. The data were collected using a
semi-structured interview form developed by the researchers and analysed using content analysis. According to the
results of the study, society's respect and value for the profession, peaceful school environment, parents' interest in
their children, receiving positive feedback from parents, effective communication between teachers, students'
success, students' respectful behaviour, students' active participation in the lesson increase the professional
motivation of mathematics teachers. On the other hand, discrediting the profession, school management not
appreciating success and mobbing, negativities in private life, students' failure and lack of interest in mathematics,
groupings among teachers, parents interfering in the teacher's work and not being interested in their students
decrease the professional motivation of mathematics teachers. In the study, teachers suggested that in order to
increase their professional motivation, the mathematics curriculum should be simplified, parents should switch
from a supervisory role to a stakeholder role, the physical conditions of the school should be improved, salaries
should be increased, teacher success should be appreciated, and professional development activities should be
increased.
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GIRIS

Ogretmenler tarihsel siire¢ icerisinde egitim sisteminde bircok onemli rolleri yerine
getirmektedir. Bu roller; kendini yenileme, teknolojik okuryazar olma, rehberlik etme,
degisimi yoénetme, 6grencileri merkezi sinava hazirlama (Unsal, 2001), bireyin potansiyelini
aciga cikarma (Giiven, 2010), devletin egitim politikalarini uygulama (Can, 2019), 68rencilere
bilgi saglama ve rol model olmadir (Harden ve Crosby, 2000). Ayrica 6gretmenlerin 6grenmeyi
kolaylastirici, okul lideri, 68retim uzmani, sinif destekgisi, mentor, veri kocu degisim icin
katalizor olmak rolleri de bulunmaktadir (Harrison ve Killion, 2007). Ogretmenlerin bu
rollerini etkin bir sekilde yerine getirmesinde motivasyon kavrami énemli bir yer tutmaktadir
bulunmaktadir (Unsal ve Goriicii, 2023).

Bir isi yapmak icin harekete gecmek, hareketlendirmek anlamina gelen motivasyon kavrami
Latince “movere” sozciiglinden tiiremistir (Ertiirk ve Aydin, 2016; Ryan ve Deci, 2000).
Motivasyon insanlari bir seyler yapmaya yonlendiren enerji veya diirtli (Dornyei ve Ushioda,
2011), davranis ve performansi uyandiran, harekete geciren, yonlendiren ve devam ettiren
slire¢ olarak tanimlanmaktadir (Almansour, 2012). Hemen hemen her alanda kullanilan
motivasyon kavrami egitim alaninda ise farkli degiskenlerle bir arada kullanilmaktadir. Bu
kullanimlardan biride 6gretmen motivasyonudur. Ogretmen motivasyonu ogretmenlerin
meslekle ne 6l¢iide bag kurduklari, meslekte ne kadar kaldiklari, 6gretmenleri meslege neyin
cektigi ile ilgili bir kavramdir (Sinclair, 2008) Ogretmen motivasyonu verimli bir sonuca
gotiiren 6gretme arzusu, basarili bir 6gretim siireci olarak tanmimlamaktadir (Saricoban ve
Mengii, 2008).

Ogretmen motivasyonu, 6gretmenin meslegini coskulu ve tutkulu bir sekilde yapmasini,
0grenci motivasyonunu ve basarisini etkiledigi icin arastirmacilar tarafindan arastirilmasi
gereken 6nemli bir konu olarak kabul edilmektedir (Carbonneau, Vallerand, Fernet, ve Guay
2008; Kunter, Frenzel, Nagy, Baumert ve Pekrun, 2011). Ggretmenlerin motivasyonlarinin
yliksek olmasi egitim sistemi, 6gretmen, 6grenci ve okul kiiltiirti agisindan olumlu sonuglar
dogurmakta (Atmaca, 2019), dgretme-06grenme siirecinin kalitesini yiikselterek egitimin
kalitesine deger katmaktadir (Ayeni, 2015). Egitim sisteminin amaclarina ulasmasinda
motivasyonu yliksek 6gretmenler dnemli bir konumdadir (Deniz ve Erdener, 2016; Matoke,
Okibo ve Nyamongo, 2015). Ogretmenlerin mesleki motivasyonlarn ile ilgili yapilan
arastirmalar 6gretmenlerin mesleki motivasyonlarinin okul gelisiminin saglanmasinda ve etkili
o6grenme ortamlarinin olusturulmasinda énemli bir faktér oldugunu géstermektedir (Alam ve
Farid, 201; Giimiistas ve Giilbahar, 2022; Hildebrandt ve Eom, 2011; iner, 2010; Lauermann,
2017; Matoke, Okibo ve Nyamongo, 2015). Ogretmen motivasyonunun okuldaki 6grenme
stirecinin niteligini belirlemede 6nemli faktordiir (Azizah, 2016). Dolayisiyla 6grenciyle bilgi ve
sevgi paylasiminda bulunan 6gretmenin saglikli bir egitim ortami olusturabilmesi i¢in olumlu
motivasyona sahip olmasi gerekmektedir (Andriani, Kesumawati ve Kristiawan, 2018; aktaran
Demir, 2023). Diger taraftan motivasyonu yiiksek 6gretmenler, yaptiklar1 uygulamalarini
stirekli gelistirmenin yollarin1 aramakta ve ilerlemeyi uygulamaya koymak icin gerekli cabay1
gostermekte, ilerici egitim reformunu desteklemektedir (Jesus ve Lens, 2005).

Her meslekte oldugu gibi Ogretmenlik mesleginin de kendine 6zgii bir takim rol ve
sorumluluklart vardir. Bu rol ve sorumluluklar ¢alisilan okul kademesi ve brans baglaminda
farklilasabilmektedir. Bir matematik 6gretmeninin sorumlulugu ve ondan velilerin,
ogrencilerin, okul yonetiminin beklentileri baska bir brans Ogretmeninkinden farkl
olabilmektedir. Ozellikle matematik dersinin merkezi sinavlarda énemli yere sahip olmasi bu
farkliligin temel nedenidir.

Alan yazin incelendiginde 6gretmenlerin mesleki motivasyonlarini inceleyen arastirmalarin
mevcut oldugu goriilmektedir (Ada vd., 2013; Atmaca, 2004; Bori, 2018; Ertiirk ve Aydin,
2017; Yildirim, 2011; Iner, 2010; Demir, 2023 Giimiistas ve Giilbahar, 2022; Karayol ve Yavuz
Eroglu, 2020; Unsal ve Goriici, 2023). Fakat matematik o6gretmenlerinin mesleki

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi
Journal of Interdisciplinary Educational Research 2024; 8(18)121-137 122



Topuz Tashalan, A., Unsal, S. / Matematik Ogretmenlerinin Mesleki Motivasyonlar1 Uzerine Fenomonolojik Bir Arastirma

motivasyonlari inceleyen arastirmalar oldukca sinirhdir (Caddle at al.,, 2016; Chatzistamation
etal, 2014).

Matematik 6gretmenlerin motivasyonlarini etkileyen faktorlerin biitlinctl bir sekilde ortaya
konulmasi olduk¢a 6nemlidir. Clinkii Tiirk Egitim sisteminde 6grencilerin akademik basarisini
belirleyen temel derslerden basinda matematik dersi geldigi soylenebilir. Matematik dersi,
ilkogretimin baslangicindan yiliksek 0grenime kadar egitim-6gretim siirecindeki tim
programlar icin temel olusturan derslerden birisidir (Basar vd., 2002). Toplumsal hayatin bir
parcasi haline gelen matematik, insanlarin iyi bir yasam siirdiirebilmesi ve iyi bir kariyere
sahip olabilmeleri i¢inde oOnemlidir (Arslan vd., 2012). Ayrica, matematik yasamin
anlasilmasina katki saglamakta ve yasantilarla ilgili diisiinceler {ireterek hayati
kolaylastirmaktadir (Dursun & Dede, 2004). Matematik basaris1 matematik 6gretmenlerinin
mesleklerinde verimleriyle dogru orantiidir (Sagir ve digerleri,2014). Matematik
ogretmenlerinin verimlilikleri ise dnemli 6lciide motivasyonlarina baghdir.

Egitimde yapilan yeniliklerin hayata gecebilmesi icin matematik 6gretmenlerinin mesleki
motivasyonun yiiksek olmasi gerekmektedir (De Jesus ve Lens, 2005). Mesleki motivasyonu
yliksek bir matematik 6gretmeni okul sisteminde beklenen hedeflere ulasmak icin mesleki bilgi
ve becerilerini verimli bir sekilde kullanabilmektedir (Getange, 2016). Matematik
O0gretmenlerin mesleki motivasyonlarinin yiiksek olmasi i¢in dncelikli olarak onlarin mesleki
motivasyonlarini azaltan ve artiran faktoérlerin neler oldugunun tespit edilmesi gerekmektedir.
Bu tespitin yapilmasinda mevcut arastirma verilerinin 6nemli katki sunacagi diisiiniilmektedir.
Ayrica egitimin her kademesindeki yoneticilerin 6gretmenlerin motivasyonlarin1 artirmaya
yonelik tutum, davranis ve yonetim tarzlarinin nasil olmasi gerektigine yonelik
farkindaliklarinin olusmasina mevcut arastirma ile katki saglanabilecegi umulmaktadir.

Arastirmanin Amaci

Bu arastirmada matematik 6gretmenlerinin mesleki motivasyonlarini azaltan ve artiran
faktorlerin neler oldugunun tespit edilmesi ve onlarin motivasyonlarinin nasil artirilacagina
iliskin goriilerinin incelenmesi amaglanmistir. Bu amag¢ dogrultusunda, asagida verilen
arastirma sorularina cevap aranmaktadir. Matematik 6gretmenlerinin;

S1. Mesleki motivasyonunu artiran faktorlere yonelik goriisleri nelerdir?
S2. Mesleki motivasyonlarini azaltan faktorlere yonelik goriisleri nelerdir?
S3. Mesleki motivasyonlarini artirmaya yonelik onerileri nelerdir?
YONTEM

Arastirmanin Deseni

Bu arastirmada nitel arastirma modeli kullanilmistir. Nitel arastirma modelinde sosyal
fenomenleri, bireylerin davranislarini ve bu davranislarin nedenlerini giiclii bir sekilde
anlamak amaclanir (Giiler, Halicioglu ve Tasgin, 2015). Nitel arastirma modeliyle yapilan
arastirmalarda, arastirmaci gozlem, goriisme ve dokiiman incelemesinden yola cikarak
kavramlari, olgulary, iliskileri agiklar ve anlamlandirir (Merriam, 1998). Nitel arastirma modeli
icerisinde bir¢cok arastirma deseni bulunmakla birlikte egitim arastirmalarinda ¢ogunlukla
fenomenoloji deseni kullanilmaktadir. Fenomenolojik arastirmalarda bir kisi ya da bir grup
insanin bir fenomene dair yasamis oldugu deneyimi nasil anlamlandirdiklar1 ve bu anlami
bilin¢g diizeyine nasil aktardiklarini ortaya koyabilmek amaglanir (Patton, 2014; Creswell,
2016).

Bu arastirmada matematik 6gretmenlerinin mesleki motivasyon deneyimleri dogrultusunda
mesleki motivasyonlarini artiran ve azaltan faktorlere yonelik algilar1 incelenmek
amaglandigindan fenomenoloji deseni (olgu bilim) kullanilmistir.
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Calisma Grubu

Olgu bilim deseni arastirmalarinda katilimcilarin olguyu deneyimlemis ve bu deneyimi
anlamlandiracak bireylerden secilmesinin daha uygun oldugu kabul edilir (Creswell, 2016;
Yildirim ve Simsek, 2011). Bu sebeple bu arastirmada amach 6rnekleme yontemi kullanilmistir
(Creswell, 2016). Arastirmada, katiimcilarin seciminde amach 6rnekleme tiirlerinden olgiit
ornekleme yontemi kullanilmistir.

Olgiit 6rnekleme yontemindeki temel diisiince énceden belirlenmis bazi 6l¢iitlerin uygulamada
ortaya konulmasidir. Bu oélciitler ya arastirmaci tarafindan olusturulabilir ya da daha 6nceden
hazirlanmis bir olclit listesi kullanilabilir (Yildirim ve Simsek, 2011). Bu arastirmada 6l¢iit Milli
Egitim bakanlhigina bagh okullarda matematik 6gretmeni olarak gorev yapiyor olmak seklinde
belirlenmistir. Calisma grubunda 13 6gretmen yer almistir. Arastirmaya katilan matematik
O0gretmeninin 7’si kadin, 6’s1 erkek iken, 81 1-10 yil, 4’4 11-15 y1l ve 1’i 16-20 y1l kideme
sahiptir.

Veri Toplama Araglari

Fenomenoloji deseninde veri toplama araci olarak genellikle goriisme teknigi kullanilir
(Yildirim ve Simsek, 2011). Gorlisme tekniginde arastirmaya katilanlar, arastirilan fenomene
iliskin deneyimlerini ictenlikle aciklar. Yapilan arastirmada nitel arastirmada veri toplama
aracl olarak goriisme teknikleri icerisinde yer alan yari yapilandirilmis goriisme teknigi
kullanilmistir (Biiytkoztiirk, Kilig Cakmak, Akgiin, Karadeniz, Demirel, 2020, s.159) Yar
yapilandirilmis goriisme formunu gelistirmek icin 6ncelikle alanyazin taranarak soru havuzu
olusturulmustur. Soru havuzunda yer alan sorularin icerik ve kapsam gecerliligini saglamak
icin alandaki uzmanlarin goriisiine bagvurulmustur. Daha sonra dil ve anlasilirlik agisindan
diger uzmanlarinda gorisleri alinmistir. Gelen uzman gorisleri dogrultusunda yari
yapilandirilmis goriisme formu tekrar diizenlenmistir. Diizenlenen goriisme formunun pilot
uygulamasi ii¢ 6gretmen lizerinde yapilmistir. Pilot uygulama sonucunda yar1 yapilandirilmis
goriisme formuna son sekli verilmistir. Gelistirilen veri toplama aracinin birinci béliimiinde;
matematik 6gretmenlerinin, demografik bilgilerini belirlemeye yonelik 2 soru yer alirken ikinci
boliimde ise matematik 6gretmenlerinin motivasyonlarina yonelik goriislerini almaya yonelik
lic soru yer almistir.

Verilerin Analizi

Bu arastirmada yar1 yapilandirilmis goriisme formuyla elde edilmis verilerin analizinde igerik
analizi kullanilmistir. Birbirine benzeyen verilerin, belirli temalar ve kavramlar ¢ercevesinde
bir araya getirilmesiyle olusturulan igerik analizinin yapilmasi i¢in belirli adimlar kullanilir
(Yldirim ve Simsek, 2011). Bu arastirmanin verileri de bu adimlara uygun olarak
gerceklestirilmistir. ilk olarak veriler analize uygun hale getirilmis, sonraki adimda, veriler
analiz edilerek kod ve temalara ulasilmistir. Ulasilan kod ve temalarin adlandirilmasi
asamasinda ise ilgili literatiirde var olan kavramsal ¢ergevelerden ve katilimcilarin kendi
sozciiklerinden faydalanilmistir. En son asamada ise ulasilan kod ve temalar goérsel hale
getirilerek sunularak, yorumlanmistir.

Gecerlik, Giivenirlik

Nitel arastirmalar, etik kurallar c¢ercevesinde yiritildigu takdirde gegerlik ve giivenirligi
saglanmaktadir (Merriam, 2013, s.199). Yapilan arastirmanin gecerligini ve gilivenirligini
saglamak icin Lincoln ve Guba'nin (1985) nitel arastirmalarda yararlanilmasini énerdigi dort
strateji uygulanmistir. Yararlanilan stratejiler; inandiricilik, aktarilabilirlik, teyit edilebilirlik ve
tutarliliktir. Bu stratejiler 1s181nda yapilan ¢alismalar asagida aciklanmistur.
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Inandirialik (Credibility)

Arastirma stirecinde inandiriciik icin siire¢c ve katilimcilar hakkinda derinlemesine bir
betimleme(Johnson ve Christinsen, 2004) yapilmasi 6nemlidir. Bu sekilde yapilan bir
arastirma okuyucunun ¢alisma hakkinda karar verme siirecine yardimci olur (Creswel, 2016).
Yapilan arastirmada, arastirma siireci ve katilimcilarin 6zellikleri ile ilgili ayrintili bilgi verilmis
ve arastirma siirecinde uzman goriisiine basvurularak inandiriciik artirilmistir (Merriam,
2013). Bu arastirma iki uzmanin goriisleri dogrultusunda diizenlenmistir.

Aktarilabilirlik (Transferability)

Nitel arastirmalarda genellestirme kaygisi bulunmamaktadir. Bu sebeple nitel arastirmalarda
“aktarilabilirlik esas alinir. Kavramsal anlamda “aktarilabilirlik”, arastirmanin sonuglarinin
baska calismalara hangi diizeyde uygulanabileceginin arastirmacilarin kendilerine birakma
isidir (Merriam 2013, s. 218; Yildirim ve Simsek, 2011). Bu arastirmada aktaralabilirligi
saglama adina; arastirmanin her asamasi ayrintili bir sekilde betimlenmis, bulgular ayrintil
bir sekilde agiklanmis ve okuyucular i¢in agik ve anlasilir bir dil kullanilmis( Lincoln ve Guba,
1985) aktarilabilirlik saglanmistir.

Tutarlilik (Dependability)

Nitel arastirmalarda tutarligi saglamak icin verilerin analiz siirecinde birden fazla
arastirmacinin ayni anda ¢alisarak ulasilan kodlar tizerinde goris birligine varmalari 6nem arz
etmektedir(Creswell, 2016). Yapilan arastirmada iki arastirmaci birbirinden habersiz olarak
(Creswell, 2016) kodlama yapmis ve temalar elde etmislerdir.

Teyit Edilebilirlik (Confirmability)

Creswell (2016) gore arastirmanin teyit edilebilir olmasi i¢in arastirma verilerinin dis
denetime acikligl saglanmalidir. Bunun icinde arastirmanin her asamasinda elde edilen
dosyalar, teyit edilebilirligi saglamak icin arastirmacilar tarafindan bilgisayar ortaminda
saklanip muhafaza edilmistir. Arastirmada teyit edilebilirligi kolaylastirmak icin toplanan
verilerin bilgisayar ortamina aktarilmasi, verilerin analiz edilmesi, arastirmanin
raporlastirilmasi gibi bir¢ok islemin bilgisayar ortaminda gergeklestirilmesi saglanmistir.

BULGULAR

Bu boliimde arastirma sorularini cevaplamaya yonelik bulgular ve bu bulgular dogrultusunda
olusturulmus tablolar ve yorumlar yer almaktadir.

Arastirmanin birinci sorusu matematik 6gretmenlerinin mesleki motivasyonunu artiran
faktorlerin neler oldugunu tespit etmeye yoneliktir. Katilimcilardan elde edilen verilerin
analizi neticesinde ortaya ¢ikan tema, alt tema ve kodlar Tablo1.” de verilmistir.
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Tablo 1. Matematik Ogretmenlerinin Mesleki Motivasyonlarini Artiran Faktorler

Tema Alt Tema Kod Katilimcilar
Toplumun bakis Ogretmene toplum tarafindan verilen deger K1,K2
acist Meslege saygi duyulmasi K3, K10
Okul yonetiminin takdir etmesi K1,K2, K9
Okul yonetimi Olumlu ¢alisma ortaminin saglanmasi K4, K11
Okul ortaminin huzurlu olmasi K5
Vicdan duygusu K2

Ogrencilere yeni bir seyler o6gretmenin K6,K10

Manevi faktorler verdigi mutluluk

Mesleki Ogrencinin yiiregine dokunmak K7
motivasyonu - —
artiran faktsrler Mesleki sartlar Maasimin yiiksek olmasi K1, K5, K6
Ogrencilerin basarili olmasi, K1, K3, K4, K8, K9
Ogrenci Ogrencilerin saygili davranmasi K5, K11
davranislari Ogrencilerin derse aktif katilimi, K5, K11, K12
Ogrencilerin 6grenmeye istekli olmasi K10, K13
Meslektaslar (:)gretmenler arasindaki etkili iletisim K8, K11
Ogretmenler arasi anlayis K2
Veliler Velilerin ¢ocuklariyla ilgilenmesi K3, K4
Velilerden olumlu déniit almak K5, K6

Tablo1 incelendiginde dgretmenlerin mesleki motivasyonu artiran faktérlerin toplumun bakis
acisi, okul yonetimi, manevi faktorler, mesleki sartlar, 6grenci davranislari, meslektaslar ve
veliler oldugu goriilmektedir.

Toplumun bakis agis1 alt temasi altinda; 68retmene toplum tarafindan verilen deger (K1, K2),
mesleki sayginligin olmasi (K3, K10) seklinde kodlar bulunmaktadir. Ogretmene toplum
tarafindan verilen degere yonelik K1'in goriisii, “Etrafimdaki insanlar tarafindan deger gérmek
mesleki motivasyonumu artirmaktadir” seklindedir. Mesleki sayginligin olmasi1 mesleki
motivasyonu artirdigina yonelik K3’iin gorisii, “Toplumsal anlamda mesleki sayginligimiz
arttig1 takdirde motivasyonumun yiikseldigini diisiiniiyorum.” seklindedir.

Okul Yonetimi alt temas1 altinda; okul yonetiminin takdir etmesi (K1, K2, K9), olumlu calisma
ortaminin saglanmasi (K4, K11), okul ortaminin huzurlu olmasi(K5) seklinde kodlar
bulunmaktadir. Okul yonetiminin takdir etmesine yonelik K9’un gorisi “Okul yonetiminin
yaptigim islerde gosterdigim basarilarin takdir edilmesi motivasyonumu artirir” seklindedir.
Olumlu calisma ortaminin saglanmasinin mesleki motivasyonu artirdigina yoénelik K11'in
gorlisi “Okul idaresi tarafindan olumlu ¢alisma ortaminin saglanmasi beni mesleki acidan
motive eder” seklindedir. Okul ortaminin huzurlu olmasina yonelik K5'in goriisii “Okula
geldigim zaman sakin, kargasadan uzak huzurlu bir atmosfer mesleki motivasyonumu artirir”
seklindedir.

Manevi Faktorler alt temasi altinda; vicdan duygusu (K2), 6grencilere yeni bir seyler
o0gretmenin verdigi mutluluk(K6, K10), 6grencinin yiiregine dokunmak (K7) seklinde kodlar
bulunmaktadir. Vicdan duygusunun mesleki motivasyonu artirdigina yonelik K2'nin gorisi
“Vatan sevgisi ve icimde duydugum vicdani sorumluluk beni meslegime baglar” seklindedir.

Ogrencilere yeni bir seyler dgretmenin mutluluguna yonelik K10'un gériisii “Matematik
o6gretmeni olarak 6grencilerin hepsinde olmasa dahi bir kisminda ‘evraka’ yani kendilerince
zor olan bir problemi ¢6zme anlarina tanik olmak miithis haz veren énemli bir faktordiir.”
seklindedir. Ogrencinin yiiregine dokunmaya yoénelik K7'nin goriisii “Cocuklarin géziinde bir
151k, gonliinde bir yer edinince mesleki motivasyonum artiyor.” seklindedir.
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Cgrenci davranislar alt temasi altinda; 6grencilerin basarili olmasi (K1, K3, K4, K8, K9),
ogrencilerin saygili davranmasi, (K5, K11), 6grencilerin derse aktif katihmi (K5, K11, K12),
ogrencilerin 6grenmeye istekli olmasi(K10, K13) seklinde kodlar bulunmaktadir. Mesleki
motivasyonun artirilmasinda 6grencilerin basarili olmasina yonelik K4'iin goriisii “Basarili
ogrencileri gordiikce derse daha motive oluyorum, azmim ve calisma istegim yenileniyor
seklinde iken K8'in goriisii “Ogrenci akademik bagaris1 arttikca matematik dersini daha askla
anlatiyorum” seklindedir. Ogrencilerin saygih olmasina yonelik K5’ in goriisii, “Bizim
zamanimizda 68retmenlerimizi goriince konusmaya c¢ekinirdik, bugiin de bu sekilde saygil
ogrencileri goriince hosuma gidiyor, gurur duyuyorum “seklindedir. Ogrencilerin derse aktif
katilimina yonelik K11’in gériisii “ Ogrencilerin dersi dinlemesi ve derse odaklanmasi, karsilikli
saygl esasina dayall ders anlaimi motivasyonumu artirir.” seklindedir. Ogrenmeye istekli
ogrencilere yonelik K13'lin goriisii “Bazi1 6grenciler var ki gozleri 151l 151], bilgiyi, dogruyu glizeli
o0grenmek istiyorlar, gozlerine bakinca bunu hemen anliyorsun.” seklindedir. Meslektaslar alt
temasi altinda; 6gretmenler arasi etkili iletisim (K8, K11), 6gretmenler arasi anlayis (K2)
seklinde kodlar bulunmaktadir. Ogretmenler arasi etkili iletisime yonelik K8in goriisii
“Ogretmenler odasinda birbirinin yiiziine giilen, samimi ve karsilikh iletisim esasina dayali
konusmalari duydukc¢a meslegime daha cok baglaniyorum” seklindedir.

Veliler alt temasi altinda; velilerin ¢ocuklariyla ilgilenmesi (K3, K4), velilerden olumlu ve giizel
doniit almak (K5, K6) seklinde kodlar bulunmaktadir Velilerin ¢ocuklariyla ilgilenmesine
yonelik K3'lin gorisi “Biliyoruz ki veliler iyi 6gretmen bulma arayisinda, biz 6gretmenler ise
anlayisli, saygili ve 68rencisine destek olan veli arayisindayiz” seklindedir. Velilerden olumlu
ve giizel doniit almaya yonelik K6'nin goriisii “Velilerin, ‘Sizin sayenizde artik ¢ocugum
matematigi seviyor, ¢ok tesekkiir ediyorum’ seklindeki gilizel climleler meslegime karsi
duydugum sevgiyi artiyor.” seklindedir.

Arastirmanin ikinci sorusu matematik 6gretmenlerinin mesleki motivasyonunu azaltan
faktorlerin neler oldugunu tespit etmeye yoneliktir. Katilimcilardan elde edilen verilerin
analizi neticesinde ortaya cikan tema, alt tema ve kodlar Tablo 2’ de verilmistir.

Tablo 2. Matematik Ogretmenlerinin Mesleki Motivasyonlarini Azaltan Faktérler

Tema Alt Tema Kod Katilimcilar
Toplumsal Meslegin itibarsizlagtirilmasi K1, K8
kosullar Toplumsal sayginligin diisiik olmasi K6
Okul yénetimi Okul y?net?mi téraﬁndan uygul.anan mobb.ing K1, K4
Okul yonetiminin basariy1 takdir etmemesi K2, K3, K10,K12
Kisisel kosullar Ozel hayatta ki olumsuzluklar K5, K9, K7
Calisma ortami Fiziki kosullarin uygun olmamasi K3, K4, K8
Osrenci Ogrencilerin basarisiz olmasi, K1, K3, K7, K10
Mesleki 5 Ogrencilerin saygisizca davranmasi K5
davranislari . S
motivasyonu Matematik dersine ilgisiz olmasi K9, K11, K12
azaltan faktorler Ogretmenler arasi gruplasmalar K1
Meslektaslar Ogretmenler ve okul yonetimi arasindaki K5
gerginlik
Veliler tarafindan deger gormemek K1
Veliler Velilerin, 6grencileri ile ilgilenmemesi K2, K3
Velilerin 6gretmenin isine karigsmasi K5, K13
CIMER’e yapilan sikayetler K13
Maddi kosullar Maasimin diisiik olmasi K1, K5, K6, K8, K10

Tablo 2 incelendiginde matematik 0Ogretmenlerinin mesleki motivasyonlarim1 azaltan
faktorlerin; toplumsal kosullar okul yonetimi, kisisel, ¢alisma ortami, 6grenci davranislari,
meslektaslar, veliler ve maddi kosullar oldugu goriilmektedir. Toplumsal kosullar alt
temasinda; meslegin itibarsizlastirilmasi (K1, K8) ve toplumsal sayginhigin diistik olmasi(K6)

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi
Journal of Interdisciplinary Educational Research 2024;8(18);121-137

127



Disiplinlerarasi Egitim Arastirmalar1 Dergisi

kodlar1 bulunmaktadir. Meslegin itibarsizlastirmasina yonelik K1'in goériisii “Ogretmenler yillar
boyu toplumda saygin bir yerde iken son yillarda belirgin bir itibar kaybinin olmasi asikardir.
Nitelik kaybi yasayan egitim fakiiltelerinden yetisen Ogretmenlerin atanamama gibi
problemlerinin olmasi toplum nezdinde itibarinin diismesine sebep olan en biiyiik etmendir.”
seklinde iken K8’in goriisi “Hicbir sey olamiyorsan 6gretmen ol anlayisinin toplumun geneline
hdkim oldugu disiincesi meslegin itibarinin 6niindeki en biiylik engeldir.” seklindedir.
Toplumsal sayginligin diisiik olmasina yonelik K6'nin goriisii “Egitimin ve 68retimin iyi olmasi
ogretmene verilen deger ile dogru orantilidir. Ogretmenin ekonomik olarak diger mesleklere
gore alt diizeyde olmasi, 0gretmenin statii ve sayginligini disiirmektedir. Bu durum
O0gretmenin meslegine duydugu motivasyonu olumsuz etkilemektedir” sozleriyle aciklamistir.

Okul yonetimi alt temasi altinda; okul miidiirii tarafindan uygulanan mobbing (K1, K4) ve okul
idaresinin basariy1 takdir etmemesi (K2, K3, K10, K12) kodlar1 bulunmaktadir. Okul miidiirii
tarafindan uygulanan mobbinge yonelik K4'iin goriisti, “Ogretmenlik kutsal bir meslektir.
Sayginlik seviyesi en list diizeyde olmalidir. Okul yoneticileri maalesef 6gretmenlerine
istenilen sayginlikta davranmamaktadir. Herkesin yaninda asagilamaya, ders programi
diizenlerken saatleri ve giinleri diizensiz yerlestirmeye ve sudan sebeplerle 6gretmenleri
asagilamaktadirlar. Zaten matematik gibi anlasilmasi gii¢ bir dersi anlatmaya calismak zor bir
durumken mobbing uygulanmasi bizi gercekten yormaktadir.” seklindedir. Okul idaresinin
basariy: takdir etmesine yonelik K10'un goériisii “Yeni bir yaklasim sergiledigimde miidiirden
olumlu doéniit alamamam beni lizmekte ve yeniliklere karsi heyecanimi yitirmeme sebep
olmaktadir.” seklindedir.

Kisisel kosullar alt temasi altinda, 6zel hayatimdaki olumsuzluklar (K5, K9) seklinde kod
bulunmaktadir. Ozel hayatta yasanan olumsuzluklara yénelik K5’in gériisii “ Evde esim ve onun
ailesi ile yasadigim gerginlikler derse konsantrasyonumu olumsuz etkiliyor” seklinde iken
K9’un gorisii “Aile i¢i tartismalar yasiyorum. Huzurlu bir ev ortamin bulunmuyor” seklindedir.

Calisma ortami alt temasi altinda sinifin, okulun ve gevresinin olumsuz fiziki kosullar1 (K3, K4,
K8) seklinde kod bulunmaktadir. Sinifin, okulun ve ¢evrenin fiziki sartlarinin kétii olmasina
yonelik K8'in goriisii, “Siniflar cok kalabalik, neredeyse yazi tahtasinin yanina sira koyup ders
islemeye calisiyoruz. Ayrica yeterli hizmetli olmamasindan dolay1 okul yeterince temiz degil.
Bu gibi durumlar motivasyonumuzu azaltiyor.” seklinde iken K3’iin goriisii “Sinif mevcutlar
fazla, ikili egitim Ogretim olmasi Ozellikle derse giris cikislarda kargasaya sebep oluyor.
"seklindedir.

Ogrenci davramslari alt temasi altinda; 6grencilerin basarisiz olmasi (K1, K3, K7, K10),
ogrencilerin saygisiz davranmasi (K5) ve matematik dersine karsi ilgisiz olmas1 (K9, K11, K12)
kodlar1 bulunmaktadir. Ogrenci bagarisizligina yonelik K7'nin goriisii “Ogrenci basarisizhginin
sadece akademik olarak algilamak yanlis bir tutumdur. Matematikte basarili olamayan bir
ogrenci herhangi bir spor dalinda ya da miizikte basarili olabilir. Matematik basarisi diisiik ve
akademik olarak ilerleyemeyen 6grenciyi, basari adina zorlamak dogru degildir.” seklinde iken,
K10’un goriisii “Hitap ettigimiz 6grenci kitlesinin niteliginin diisiik olmasi, temel matematigi
o6grenmeden ortaokula ge¢mesi, ¢carpim tablosunu bile sinifinin yarisimin bilmeden LGS’ye
girecek o6grencilerimizin olmasi {iziicii bir durum.” seklindedir. Ogrencilerin saygisizca
davranmasina yonelik K5'in goriisii “Ogrenciler artik yiiziimiize kars1 kotii sézler sdyleyecek
hale geldi. Kendi kendimi suclar hale geldim acaba ben 6gretmenlik yapamiyorum da bu
cocuklar bana bu sekilde saygisizca davraniyorlar. Sinifta otoritem sifir resmen.” seklindedir.
Ogrencilerin matematik dersine karsi ilgisiz olmasina yonelik K12'nin goriisi “Bazi
ogrencilerin matematik dersinde yasamis olduklar1 basarisizlik sonrasinda, matematik
dersinin ¢ok zor oldugunu diisiinmeleri ve bu inancin kirllamamasi, bunun sonucunda ise
derse karsi ilgisiz ve alakasiz olmalari ¢ok iiziicii bir durumdur”seklindedir.

Meslektaslar alt temasi altinda 6gretmenler arasi gruplasmalar(K1) ve 6gretmenler ve okul
yonetimi arasindaki gerginlik (K5) kodlar bulunmaktadir. Ogretmenler arasi gruplasmaya
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yonelik K1'in goriisii. Ogretmenler odasinda herkesin bir grubu var. Her dgretmen grup
arkadaslariyla vakit gecirip birbirine destek oluyor. Ayni sendikaya sahip olanlar genelde bu
gruplasmanin en o6nemli nedenleri arasinda. “seklindedir. Ogretmenler ve okul yénetimi
arasindaki gerginlige yonelik K5’in goriisii “Egitim 6gretimde asil olan iyi bir okul kiiltiirtidiir.
Gerek 6gretmenler arasi gerekse idare ve 6gretmenler arasi moraller iyi oldugunda egitim
o6gretimde maksimum verimlilik olur” seklindedir.

Veliler alt temas1 altinda; veliler tarafindan deger gormemek(K1), velilerin 6grencileri ile
ilgilenmemesi (K2, K3), velilerin égretmenin isine karismasi (K5, K13) ve CIMER’e yapilan
sikayetler (K13) kodlar1 bulunmaktadir.. Veliler tarafindan deger gormemeye yonelik K1’in
gorigii “Ogrenci velileri, matematik basarisinin sadece 6gretmene bagh oldugunu saniyor.
Ogrenciler icin verdigimiz emegi gormezden geliyorlar. Benim vicdanim sonuna kadar rahat”
seklindedir. Velilerin ogrencileri ile ilgilenmemesine yoénelik K3'iin gorigt, “llgisiz vel,
bugiinde, yarinda, 6grenci basarisizliginin en bilyiik sebebidir” seklindedir. Velilerin
O0gretmenin isine karismasina yonelik K5’in goriisii “Bugliniin velileri her seyi bildigini
zannediyorlar, utanmasalar gelip dersi kendileri anlatacaklar. Her sorunu 6gretmene veya
idarede goriiyorlar.” seklindedir. CIMER’e yapilan sikayetlere yonelik K13'{in goriisii “Velilerin
problemlerin esas sorumlusu olarak égretmeni gérmeleri sonucunda ¢6ziimii CIMER gibi
yerlere sikadyet ederek daha kolay bir ¢dziim arayisina girmesi egitimin oniindeki en biiylik
engellerdendir.” seklindedir.

Maddi kosullar alt temasi altinda; maasimin diisiik olmasi (K1, K5, K6, K8, K10), seklinde kod
bulunmustur. Maasin diisiik olmasina yonelik K10'un goriisii “Okulda hizmetli ile aramda ¢ok
kiiciik bir miktar maas farki var, yillarca bunun igin mi okudum “ seklinde iken, K1'in gortisii
“En disiik memur maasi almamiz ¢ok tiziicii bir durum. Yillar 6nce maas sartlarimiz daha iyi
durumdaymis fakat su an ki maasimiz ¢ok diisiik” seklindedir.

Arastirmanin iiciincii sorusu matematik 6gretmenlerinin mesleki motivasyonunu arttirmak
icin neler yapilmasi gerektigine yonelik onerilerini tespit etmeye yoneliktir. Katiimcilardan
elde edilen verilerin analizi neticesinde ortaya cikan tema, alt tema ve kodlar Tablo 3’ de
verilmistir.
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Tablo 3. Matematik 6gretmenlerinin mesleki motivasyonu artirmaya yonelik dnerileri

Tema Alt Tema Kod Katilimailar
Toplumla ilgili Ogretmene  verilen deger arttirilmali K3, K8
Idare mobbing uygulamamal K1
Yonetimle ilgili Ogretmenin basarisini takdir etmeli K2, K12
Adaletli bir yonetim olmal K10
Calisma Ortami fle  Ogretmeni giivende hissettirmeli K13
fgili Okulun fiziki sartlar iyilestirilmeli K1,K3, K8, K11
Ekonomiyle ilgili Maaslar artirilmali K1, K5, K6, K8, K10
. K1
Mesleki Matematik 6gretim programi degistirilmeli, KS
motivasyonu Daha etkili disiplin kurallar1 belirlenmeli KE
artirmak i¢in Esitim Sinif tekrar1 uygulanmali K4
yapilmasi ilitikam 1 ileili Egitimde liyakat olmal K6
gerekenler P ylale Mesleki gelisim calismalari arttirilmali K7
Matematik 6gretim programi sadelestirilmeli K8
[lkokul harig zorunlu egitimin kaldirilmah
Meslektaslarla Meslektaslar arasi birlik olmali K1
Veliler 6grencileri ile ilgilenmeli K1, K2
Velilerle ilgili Veliler;. denetleyici roliinden, paydas roliine K5
gecmeli
Yeniliklere acik veli olmal K10

Tablo 3 incelendiginde matematik 6gretmenlerinin mesleki motivasyonunu arttirmaya yonelik
onerileri., yonetimle ilgili, calisma ortamu ile ilgili, ekonomi ile ilgili, egitim politikasiyla ilgili,
meslektaslarla ilgili ve velilerle ilgili oldugu goriilmektedir. Toplumla ilgili alt temasi altinda;
ogretmene verilen deger arttirllmal (K3,K8) kodu bulunmaktadir. Ogretmene verilen degerin
arttirlmasina yoénelik K3'tin goriisii  “Ogretmen bireyi hayata hazirlar. Ogretmene verilen
deger arttik¢a, 6gretmen mutlu olur, 6gretmen mutlu olursa daha nitelikli bireyler yetistirir.
Daha nitelikli birey demek daha giizel bir toplum demektir.” seklindedir.

Yonetimle ilgili alt temasi altinda; idarenin Mobbing uygulamamali (K1), 68retmen basarisi
takdir etmeli (K2, K12) ve adaletli davranan bir yonetim olmali (K10) kodlar1 bulunmaktadir.
Okul idaresinin Mobbing uygulamamasina yonelik K1'in goriisii “Matematik 6gretmenlerinin
zaten calisma sartlari ¢cok zor. Cogu zaman teneffiis bile yapmaya vaktimiz kalmiyor.
Matematik 6gretimi bash basina emek ve zaman isteyen bir durum oldugu i¢in okul idaresinin
gerek ders programi gerekse baska gorevleri daha esnek ve 6gretmenin istegine gére yapmasi,
O0gretmenine daha anlayish davranmasi, mesleki motivasyonumun arttirilmasini saglar.”
seklindedir. Ogretmen basarisin1 takdir etmeye yonelik K2’'nin goriisii, “Okul miidiiri
yaptigimiz etkinliklerde arkamizda durmali, bizi yalniz birakmamali” seklindedir. Adaletli
davranan bir yénetim olmasina yénelik K10’un gériigii “Idari kadronun 6gretmenleri arasinda
ayrim yapmadigl bir yonetim anlayisi benimsemesi mesleki motivasyonumu kesinlikle
artiracaktir.” seklindedir.

Calisma ortamu ile ilgili alt temasi altinda; 6gretmeni giivende hissettirtmeli (K13) ve okulun
fiziki sartlan iyilestirilmeli(K1, K3, K8, K11) kodlar1 bulunmaktadir. Ogretmeni giivende
hissettirmesine yonelik K13'lin gorisii “Okulda gerek manen gerekse madden saygi ve sevgi
cercevesine bir giiven ve anlayis ortami olmasi, motivasyonumun artmasi i¢in en dnemli
faktorlerden biridir.” seklindedir. Okulun fiziki sartlarinin iyilestirilmesine yonelik K3’iin
goriisit “Sinif mevcutlar1 azaltildiginda, sinifa bir akilli tahta, her 6grenciye bir tablet
verildiginde basar1 artacaktir.” seklinde iken, K11'in goriisii “Daha az 68rencinin olusturdugu
seviye siniflari olusturulabilir.” seklindedir.
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Egitim politikasi alt temasi altinda, yeni bir matematik 6gretim programinin diizenlenmeli(K1),
daha etkili disiplin kurallar1 belirlenmeli(K5), sinif tekrari uygulanmali(K5), egitimde liyakat
olmali(K4), 6gretmenlikte mesleki gelisim calismalar arttirilmali(K6), matematik miifredati
sadelestirilmeli(K7) ve ilkokul hari¢ zorunlu egitimin kaldirilmali (K8) kodlar1 bulunmaktadir.
Yeni bir matematik 6gretim programi diizenlenmesine yonelik K1'in goriisii “Matematik
programi tamamen yenilenmeli, aksi takdirde c¢ok bilgi, az 6grenme kargasasi icinde
ogrencilerimiz heba olmaktadir.” seklindedir. Okullarda daha etkin disiplin kurallar
belirlenmesine yonelik K5'in goriisii “Ogrenciye gerekirse caydirici cezalar verilmelidir.
Kurallar ve kirmizigizgiler 6gretilmeli, bu durum en alt siniftan en st simifa kadar
uygulanmalidir.” seklindedir. Sinif tekrarinin uygulanmasina yonelik K5'in goriisii “Okul
idaresi ve 6gretmenler gereken 6grenciye sinif tekrari yaptirmalidir. Okuma yazma bilmeyen
ogrenciler ile c¢arpim tablosunu oOgrenemeyen Ogrencilere sinif tekrar1 yaptirilmahdir.”
seklindedir. Egitimde liyakat olmasina yonelik K4'iin goriisii “Egitimde liyakat meslegin
gereklerini yerine getirmede birinci 6nciiliimiiz olmalidir. Bu durum mesleki motivasyonumun
artmasin saglar.” seklindedir. Ogretmenlikte mesleki gelisim calismalari arttirilmasina yénelik
Ké6'nin goriisii “Matematik 6gretmenligi duragan degil, dinamik bir meslektir. Ogretmenlik
kariyer basamaklar1 uygulamasi1 duraganliktan kurtulmay: saglamistir. Her alanda mesleki
gelisim seminerleri, kurslar1 diizenlenmelidir” seklindedir. Matematik miifredatinin
sadelesmesine yonelik K7'nin goriisii “Ders kazanmimlar: azaltilmali, etkinlikleri yapmamiza
vakit kalmali, ders kitaplari ile merkezi sinavlar arasi seviye farki giderilmelidir.” seklindedir.
ilkokul hari¢ zorunlu egitimin kaldirilmasina yonelik K8'in goriisii “Ilkokul demek temel
seviyede okuma yazma ve aritmetik 6grenmek demektir. Akademik basarisi zayif olan 6grenci
ilkokul bitiminde okumaya zorlanmamali, yetenekleri dogrultusunda baska alanlara
yonlendirilmelidir.” seklindedir.

Meslektaslar alt temasi altinda, meslektaslar arasi birlik beraberlik olmasi1 (K1) kodu
bulunmaktadir. Meslektaslar arasi birlik beraberlik olmasina yonelik K1'in gorisi
“Gruplasmalar olmadan, sendikacilik ve siyasi goriis ayrilig1 yasamadan da birlikte yasamanin
yollarini bulmaliy1z.” seklindedir.

Veliler alt temasi altinda ise; velilerin 6grencileri ile ilgilenmeli (K1, K2), veliler denetleyici
roliinden siyrilip paydas roliine gecmeli (K5) ve yeniliklere acik veli olmali(K10) kodlari
bulunmaktadir. Velilerin égrencileri ile ilgilenmesine yonelik K2’'nin gériisii “Ogrenciye eve
geldiginde okulda ne yaptigin1 soran, elinden geliyorsa derslerinde yardimci olan, sik sik
O0gretmeniyle 6grencisinin akademik olarak ilerlemesi hakkinda bilgi alan velilerim olmalhdir.”
seklindedir. Velilerin denetleyici roltinden siyrilip paydas roliine ge¢cmesine yonelik K5’in
gorisi “Her seye karisan veli degil de 6gretmen uygun buldugunda kollarimi sivayip ise
koyulan velilerimiz oldugunda bu meslege karsi duydugum istek artacaktir.” seklindedir.
Velilerin yeniliklere acik olmasina yénelik K10'un goriisii; “Ogretmenin sundugu farkli bakis
acilarina karsi agik olmali, bu konuda gereken 6zeni gostermelidir. Bizim zamanimizda boyle
seyler yoktu deyip kestirip atmamalidir.” seklindedir.

SONUCLAR ve TARTISMA

Arastirmada matematik 6gretmenlerinin mesleki motivasyonlarim1 artiran ve azaltan
faktorlere ve onlarin mesleki motivasyonlarini artirmaya yonelik goriislerinin neler oldugunun
tespit edilmesi amag¢lanmistir. Arastirmaya gore 6grencilerin, derse karsi ilgili ve istekli olusu
O0gretmen motivasyonunu artirmaktadir. Bu sonucu Ada vd., (2013) arastirmasinda ulastigl
O0gretmenlerin motivasyon kaynaginin basinda o6grencilerin ilgisi gelmektedir sonucu
desteklemektedir. Bu sonuca gore 6grencinin derse yonelik ilgisi sadece 68renci basarisi i¢in
degil ayn1 zamanda 6gretmen motivasyonu icinde 6nemli oldugu s6ylenebilir.

Arastirmaya gore Ogrencinin basarili olmasi Ogretmenlerinin mesleki motivasyonunu
artirmaktadir. Arastirmanin bu sonucunu destekleyen baska arastirmalarda bulunmaktadir
(Akyekin ve Kuzucu, 2019; Atkinson, 2000; Bishay, 1996; Dagtekin vd., 2023; Deniz, 2021;
Kiziltepe, 2008; Sugino, 2010). Arastirmada 6gretmen motivasyonunu artiran diger bir
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faktoriin ogrencilerin 6gretmenlerine karsi saygili davranmalar1 oldugu tespit edilmistir.
Arastirmanin bu sonucunu destekleyen baska arastirmada bulunmaktadir (Aktekin ve Kuzucu,
2019).

Arastirmada okul yonetiminin 6gretmenlerin goriislerine deger vermesinin 6gretmenlerin
motivasyonlarimi artirdigl tespit edilmistir. Arastirmanin bu sonucunu destekleyen
aragtirmalar bulunmaktadir (Aktekin ve Kuzucu, 2019; Karabag Kése ve ark., 2018; Ozan ve
ark.,, 2010). Yoneticilerin 68retmenin goriisiine deger vermesi, 6gretmenlerin kendini iyi
hissetmesine, mesleki ve yasamsal doyum saglamasina katki saglamaktadir (Sar1 ve ark,
2018). Ayrica dgretmen motivasyonunun saglanmasinda dgretmenlerin giiclii ve gilivenilir
yonetici destegine, meslektaslariyla iletisime ve karar siireclerine katilma gibi pek ¢cok sosyal
gereksinimleri bulunmaktadir (Ada vd., 2013). Bu sosyal gereksinimlerin de karsilanmasinda
okul yoneticilerine 6nemli sorumluluklar diistligii s6ylenebilir.

Bu arastirmada, toplumun dgretmene deger vermesi ve 6gretmenlik meslegine saygi duymasi
mesleki motivasyonu artiran bir diger faktor olarak karsimiza ¢ikmaktadir. Aktekin ve Kuzucu
(2019) arastirmasinda meslegin sayginliginin, Ogretmenlerin motivasyonlarini artirdigi
sonucuna ulasmistir. Ayrica 6g8retmenlerin sosyal taninma gibi dissal motivasyon kaynaklarina
da ihtiyac duydugu belirtilebilir (Yan, 2009). Arastirma sonucu dogrultusunda toplumsal
kaynaklarin 6gretmenlerin motivasyonlarini etkileyen bir faktér oldugu séylenebilir.

Arastirmaya gore Ogretmenlerin meslektaslar1 ile gerceklestirdikleri olumlu iletisim
motivasyonlarini artirmaktadir. Olumlu iletisim 6gretmenlerin motivasyonunu artirmanin
yani sirina 0gretmenlerin okulda daha iiretken olmalarina, daha fazla proje iiretmelerine ve
ekip ruhunu daha fazla hissetmelerine de katki saglayacaktir (Giimiistas ve Giilbahar, 2022;
Yilmaz ve Glinay, 2016).

Arastirmada maaslarin yetersiz olmasi1 6gretmenlerin mesleki motivasyonlarini azaltan bir
faktor oldugu belirlenmistir. Arastirmasinin bu sonucunu destekleyen arastirma sonucu
bulunmaktadir (Aktekin ve Kuzucu, 2019). Maaslar 6gretmenlerin motivasyonu etkileyen
maddi unsurlar igerisinde yer almaktadir (javorcikova, Vanderkovd, Lizbetinova, Lorincova ve
Hitka, 2021; Rasheed vd. 2010). Bu sonu¢ dogrultusunda 6gretmenlerin maaslarin temel
ihtiyaclarin1 karsilamalarinin disinda kisisel ve mesleki gelisim faaliyetlerine ve sosyal
faaliyetlere katilmalarina, meslege yarasir bir yasam siirmelerine olanak saglayacak diizeyde
olmasi gerektigi belirtilebilir. Ayrica maaslar 6gretmenlerin mesleki motivasyonu etkileyen
toplumsal sayginlik, mesleki statii gibi faktorleri de dogrudan etkileyen énemli bir faktordir.
Bu ac¢idan 6gretmenlerin maaslarinin artirilmasi sadece motivasyonlarini degil ayn1 zamanda
sayginliklarinin ve stattilerinin de yiikselmesine katki saglayacagi soylenebilir.

Arastirmaya gore okul miudiri tarafindan uygulanan mobbing o6gretmenlerin mesleki
motivasyonunu azaltmaktadir. Aragtirmamin bu sonucunu Ozgan ve Aslan (2008)n
arastirmasi desteklemektedir. Ayrica okul idaresinin basariy1 takdir etmemesi de mesleki
motivasyonu azaltan bir faktordiir. Arastirmanin bu sonucunu destekleyen arastirma sonuglari
bulunmaktadir (Ada ve ark. 2013; Coskun, 2019; Deniz, 2021; Deniz ve Erdener, 2016;
Glimiistas ve Giilbahar, 2022; Karabag Kose ve ark., 2018; Ozan ve ark, 2010) Arastirmada
toplumsal sayginligin diisiik olmas1 6gretmenlerin motivasyonlarini azaltan bir diger faktor
olarak karsimiza ¢cikmaktadir. Arastirmanin bu sonucunu destekleyen arastirma sonuglari
bulunmaktadir (Biiyiikses, 2010; Demir, 2007). Arastirmada velilerin 6grencileri ile
ilgilenmemelerinin, 6gretmenin isine karigsmalarinin, 6gretmeni CIMER’e sikdyet etmelerinin
O0gretmenlerin motivasyonunu azalttigi sonucuna ulasilmistir. Arastirmanin bu sonucunu
destekleyen arastirma sonuglar1 bulunmaktadir. (Senaras ve Cetin, 2018; Unsal ve Goriicii,
2023).

Arastirmada oOgretmenler mesleki motivasyonlarin1 artirmak igin, okul yonetimi ile ilgili,
mobbing uygulamamali, adil bir yonetim sergilemeli, 6gretmen basarisin1 takdir etmeli
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seklinde 6neriler sunmuslardir. Okul yonetiminin, egitimin amaclarinin gerceklestirilmesinde,
kurum kiiltiiriiniin olusturulmasinda, dgretmenlerin huzurlu calisabilecegi okul ortaminin
olusturulmasinda 6nemli sorumluluklar1 bulunmaktadir. Bundan dolayi, okul yénetiminin
olumlu ve destekleyici bir rol listlenmeleri, 6gretmenlerin motivasyonlarini artiracak cesitli
6dil mekanizmalarini ve takdir yetkilerini kullanmalar1 gerektigi sdylenebilir. Ayrica okul
yoneticileri 6gretmenlerin sosyal gereksinimlerine karsida duyarli olmalidir (Bursaliogly,
2011). Arastirmada 6gretmenler motivasyonlarinin artirilmasi i¢in okulun fiziki kosullarinin
iyilestirilmesi 6nerisinde bulunmuslardir. Ogretmenlerin sinifta egitim 6gretim faaliyetlerini
etkili bir sekilde siirdiirmelerinde okulun fiziki sartlarinin etkisinin oldugu bilinmektedir.
Dolayisiyla, okul ve sinif ortaminin fiziki sartlarinin 6gretmenlerin egitim ve 6gretimi etkili bir
sekilde yiiriitiilmesini saglayacak sekilde; siniflarin kalabalik olmamasi, siniflarin, lavabolarin
temiz olmasi, siiflarin 1si, 151k, havalandirma agisindan yeterli olmasi, siniflarda 6gretim
teknolojilerini bulunmasi, spor salonlarinin, genis ve ferah olmasi, 6gretmenler odasinin ve
kiitliphanelerin olmasi gerektigi s6ylenebilir.

Arastirmada Ogretmenler mesleki motivasyonlarinin artirilmasina igin mesleki gelisim
faaliyetlerinin yapilmasi oOnerisinde bulunmuslardir. Buna benzer o6neri baskaca
arastirmalarda da bulunmaktadir (Deniz ve Erdener, 2016). Bu acidan yoneticilerinin
O0gretmenlerin hizmet ici egitim faaliyetlerine katilmalarinda kolaylik saglamalari ve okul
temelli mesleki gelisim faaliyetleri diizenlemeleri gerektigi soylenebilir. Ayrica 6gretmenlerin
ihtiyaclarina gore diizenlenmis mesleki gelisim kurslarinin yapilmasi 6gretmenlerin
motivasyonunu artiracaktir (Duraku, Blakaj, Likaj, Boci ve Shtylla, 2022).

Arastirma sonugclarina gore asagidaki oneriler getirilmistir:

1)Matematik 6gretim programi sadelestirilerek matematik 6gretmenlerinin 6gretimsel yiikii
hafifletilebilir.

2) Okul yoneticilerinin 6gretmenleri takdir etme konusunda daha sistematik davranabilirler.

3)Ogretmen motivasyonun artirmasinda okullarin ve smiflarin  fizikli kosullarin
iyilestirilmesinin 6énemi goz oniinde bulundurularak bu konuda okul yoneticilerinin daha aktif
olabilirler.

4) Okul yoneticileri 6gretmenlerin kisisel ve mesleki gelisimlerini desteklemek icin firsatlar
sunabilir.

5) Ogrencilerin egitim ve 6gretim siirecindeki sorumlulugunu yerine getirmek icin ders gecme
ve disiplin yonetmeliginde diizenlemelere gidebilir.
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Abstract

In this study, it was aimed to determine the factors that decrease and increase the professional motivation
of mathematics teachers and their views on how to increase their motivation. Phenomenology design
(phenomenology), one of the qualitative research designs, was used in the study. The study group of the
research consisted of thirteen mathematics teachers working in Kahramanmaras province. The data were
collected using a semi-structured interview form developed by the researchers and analysed using content
analysis. According to the results of the study, society's respect and value for the profession, peaceful school
environment, parents' interest in their children, receiving positive feedback from parents, effective
communication between teachers, students' success, students' respectful behaviour, students' active
participation in the lesson increase the professional motivation of mathematics teachers. On the other hand,
discrediting the profession, school management not appreciating success and mobbing, negativities in
private life, students' failure and lack of interest in mathematics, groupings among teachers, parents
interfering in the teacher's work and not being interested in their students decrease the professional
motivation of mathematics teachers. In the study, teachers suggested that in order to increase their
professional motivation, the mathematics curriculum should be simplified, parents should switch from a
supervisory role to a stakeholder role, the physical conditions of the school should be improved, salaries
should be increased, teacher success should be appreciated, and professional development activities should
be increased.

Keywords: Mathematics teacher, motivation, professional motivation

INTRODUCTION

Teachers have fulfilled many important roles in the education system throughout history. These
roles; self-renewal, being technologically literate, guiding, managing change, preparing students
for the central exam (Unsal, 2001), revealing the individual's potential (Guven, 2010),
implementing the state's education policies (Can, 2019), providing information to students and
being a role model. (Harden and Crosby, 2000). Teachers also have roles as learning facilitators,
school leaders, teaching experts, classroom supporters, mentors, data coaches and catalysts for
change (Harrison and Killion, 2007). The concept of motivation has an important place in
teachers' effective performance of these roles (Unsal and Gorucu, 2023).

Motivation, which means to take action to do a job, is derived from the Latin word " movere "
(Erturk and Aydin, 2016; Ryan and Deci, 2000). Motivation is defined as the energy or impulse
that directs people to do something (Dornyei and Ushioda, 2011), the process that arouses,
activates, directs and sustains behavior and performance (Almansour, 2012). The concept of
motivation, which is used in almost every field, is used together with different variables in the
field of education. One of these uses is teacher motivation. Teacher motivation is a concept related
to the extent to which teachers connect with the profession, how long they stay in the profession,
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and what attracts teachers to the profession (Sinclair, 2008). Teacher motivation is defined as the
desire to teach that leads to a productive result and a successful teaching process ( Saricoban and
Mengu, 2008).

Teacher motivation is considered an important issue that needs to be investigated by researchers
because it affects the teacher's enthusiastic and passionate performance of his profession and
student motivation and success (Carbonneau, Vallerand, Fernet, and Guay 2008; Kunter, Frenzel,
Nagy, Baumert, and Pekrun, 2011). High motivation of teachers creates positive results in terms
of the education system, teachers, students and school culture (Atmaca, 2019), and adds value to
the quality of education by increasing the quality of the teaching-learning process (Ayeni, 2015).

Highly motivated teachers are in an important position in helping the education system achieve
its goals (Deniz & Erdener, 2016; Matoke, Okibo, & Nyamongo, 2015). Research on teachers'
professional motivation shows that teachers' professional motivation is an important factor in
ensuring school development and creating effective learning environments (Alam and Farid, 201;
Gumustas and Gulbahar, 2022; Hildebrandt and Eom, 2011; Iner, 2010; Lauermann, 2017;
Matoke, Okibo and Nyamongo, 2015). Teacher motivation is an important factor in determining
the quality of the learning process at school (Azizah, 2016). Therefore, the teacher who shares
knowledge and love with the student must have positive motivation in order to create a healthy
educational environment (Andriani, Kesumawati, & Kristiawan, 2018; as cited in Demir, 2023).
On the other hand, highly motivated teachers constantly seek ways to improve their practices and
make the necessary efforts to put progress into practice and support progressive education
reform (Jesus and Lens, 2005).

Like every profession, the teaching profession has its own set of roles and responsibilities. These
roles and responsibilities may differ depending on the school level and branch of study. The
responsibilities of a mathematics teacher and the expectations of parents, students and school
administration may differ from those of another branch teacher. The main reason for this
difference is that mathematics has an important place in central exams.

When the literature is examined, it is seen that there are studies examining teachers' professional
motivations (Ada et al,, 2013; Atmaca, 2004; Boru, 2018; Erturk and Aydin, 2017; Yildirim, 2011;
Iner, 2010; Demir, 2023 Gumustas and Gulbahar, 2022; Karayol and Yavuz Eroglu, 2020; Unsal
and Gorucu, 2023). However, studies examining the professional motivations of mathematics
teachers are quite limited ( Caddle at al., 2016; Chatzistamation et al., 2014).

It is very important to reveal the factors affecting the motivation of mathematics teachers in a
holistic manner. Because it can be said that mathematics is one of the main courses that
determines the academic success of students in the Turkish Education system. Mathematics
course is one of the courses that forms the basis for all programs in the education process, from
the beginning of primary education to higher education (Basar et al., 2002). Mathematics, which
has become a part of social life, is important for people to live a good life and have a good career
(Arslan et al,, 2012). In addition, mathematics contributes to the understanding of life and makes
life easier by generating thoughts about experiences (Dursun & Dede, 2004). Mathematics success
is directly proportional to the efficiency of mathematics teachers in their profession (Sagir et
al,,2014). The productivity of mathematics teachers depends significantly on their motivation.

In order for innovations in education to be implemented, mathematics teachers must have high
professional motivation (De Jesus and Lens, 2005). A mathematics teacher with high professional
motivation can use his professional knowledge and skills efficiently to achieve the expected goals
in the school system (Getange, 2016). In order for mathematics teachers to have high professional
motivation, it is necessary to first determine the factors that reduce and increase their
professional motivation. It is thought that existing research data will make a significant
contribution to making this determination. In addition, it is hoped that the current research can
contribute to the awareness of administrators at all levels of education about what attitudes,
behaviors and management styles should be aimed at increasing teachers' motivation.
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Purpose of the research

This research aims to determine the factors that reduce and increase the professional motivation
of mathematics teachers and to examine their opinions on how to increase their motivation. For
this purpose, answers are sought to the research questions given below. Mathematics teachers;

Q1. What are their views on the factors that increase professional motivation?
Q2. What are their views on factors that reduce their professional motivation?

Q3. What are their suggestions for increasing their professional motivation?
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METHOD
Pattern of the Research

Qualitative research model was used in this research. In the qualitative research model, it is aimed
to understand social phenomena, individuals' behaviors and the reasons for these behaviors in a
strong way (Guler, Halicioglu, & Tasgin, 2015). In research conducted with the qualitative
research model, the researcher explains and makes sense of concepts, facts, and relationships
based on observation, interview, and document review (Merriam, 1998). Although there are many
research designs within the qualitative research model, the phenomenology pattern is mostly
used in educational research. In phenomenological research, it is aimed to reveal how a person or
a group of people make sense of their experience of a phenomenon and how they transfer this
meaning to the level of consciousness (Patton, 2014; Creswell, 2016).

Phenomenology design was used because it was aimed to examine mathematics teachers’
perceptions of the factors that increase and decrease their professional motivation in line with
their professional motivation experiences.

Working group

In phenomenology design studies, it is considered more appropriate to select participants from
individuals who have experienced the phenomenon and will make sense of this experience
(Creswell, 2016; Yildirim and Simsek, 2011). For this reason, purposeful sampling method was
used in this research (Creswell, 2016). In the study, criterion sampling method, one of the
purposeful sampling types, was used in the selection of participants.

The basic idea of the criterion sampling method is to put forward some predetermined criteria in
practice. These criteria can either be created by the researcher or a previously prepared criteria
list can be used (Yildirim and Simsek, 2011). The criterion in this research was determined as
working as a mathematics teacher in schools affiliated with the Ministry of National Education.
There were 13 teachers in the study group. While 7 of the mathematics teachers participating in
the research were female and 6 were male, 8 of them had 1-10 years of seniority, 4 of them had
11-15 years of experience and 1 had 16-20 years of seniority.

Data Collection Tools

In the phenomenology design, interview technique is generally used as a data collection tool
(Yildirim and Simsek, 2011). In the interview technique, research participants sincerely describe
their experiences regarding the phenomenon under investigation. In the research, the semi-
structured interview technique, which is among the interview techniques, was used as a data
collection tool in the qualitative research (Buyukozturk, Kilic Cakmak, Akgun, Karadeniz, Demirel,
2020, p. 159). In order to develop the semi-structured interview form, a question pool was first
created by scanning the literature. The opinions of experts in the field were consulted to ensure
the content and scope validity of the questions in the question pool. Then, other experts' opinions
were taken in terms of language and comprehensibility. The semi-structured interview form was
rearranged in line with the expert opinions. The pilot application of the interview form was made
on three teachers. As a result of the pilot application, the semi-structured interview form was
finalized. In the first part of the developed data collection tool; While there were two questions to
determine the demographic information of mathematics teachers, the second part included three
questions to obtain their opinions about the motivations of mathematics teachers.

Analysis of Data

In this research, content analysis was used to analyze the data obtained with a semi-structured
interview form. Certain steps are used to conduct content analysis, which is created by bringing
together similar data within the framework of certain themes and concepts (Yildirim and Simsek,
2011). The data of this research was also collected in accordance with these steps. First, the data
was made suitable for analysis, and in the next step, the data was analyzed and codes and themes
were reached. In naming the codes and themes reached, conceptual frameworks existing in the
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relevant literature and the participants' own words were used. In the last stage, the codes and
themes reached were visualized, presented and interpreted.

Validity, Reliability

Qualitative research ensures validity and reliability if it is conducted within the framework of
ethical rules (Merriam, 2013, p.199). To ensure the validity and reliability of the research, four
strategies recommended by Lincoln and Guba (1985) to be used in qualitative research were
applied. Strategies used; credibility, transferability, confirmability and consistency. The studies
carried out in the light of these strategies are explained below.

Credibility

For credibility in the research process, it is important to provide an in-depth description of the
process and participants (Johnson and Christinsen, 2004). A research conducted in this way helps
the reader make a decision about the study (Creswel, 2016). In the research, detailed information
was given about the research process and the characteristics of the participants, and credibility
was increased by consulting expert opinions during the research process (Merriam, 2013). This
research was organized in line with the opinions of two experts.

Transferability

There is no generalization concern in qualitative research. For this reason, transferability is taken
as a basis in qualitative research. Conceptually, “transferability” is a matter left to the researchers
to decide to what extent the results of the research can be applied to other studies (Merriam 2013,
p. 218; Yildirim and Simsek, 2011). In order to ensure transferability in this research; Each stage
of the research was described in detail, the findings were explained in detail, and a clear and
understandable language was used for the readers (Lincoln and Guba, 1985), ensuring
transferability.

Consistency ( Dependability )

In order to ensure consistency in qualitative research, it is important for more than one researcher
to work simultaneously during the data analysis process and reach a consensus on the codes
reached (Creswell, 2016). In the study, two researchers, unaware of each other (Creswell, 2016),
coded and obtained themes.

Confirmability

Creswell (2016), in order for the research to be confirmable, the research data must be open to
external audit. In this regard, the files obtained at each stage of the research were stored and
preserved in a computer environment by the researchers to ensure confirmability. In order to
facilitate confirmability in the research, many processes such as transferring the collected data to
the computer environment, analyzing the data, and reporting the research were carried out in the
computer environment.
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RESULTS

This section includes findings to answer the research questions and tables and comments created
in line with these findings.

The first question of the research is to determine what factors increase the professional
motivation of mathematics teachers. The themes, sub-themes and codes that emerged as a result
of the analysis of the data obtained from the participants are shown in Table 1. is also given.

Table 1. Factors Increasing the Professional Motivation of Mathematics Teachers

Theme Sub-theme Code Participants
Society's The value given to teachers by society K1,K2
perspective Respect for the profession K3, K10
School Appreciation by school administration K1,K2, K9

. ) Providing a positive working environment K4, K11
administration .
Peaceful school environment K5
. K2
Sense of conscience
o . . . K6,K10
Spiritual factors The joy of teaching something new to students

Factors that Touching the student's heart K7

increase

professional Professional My salary is high K1, K5, K6

tivati

motivation Students' success, K1, K3, K4, K8, K9

Treating students with respect K5, K11
Student behavior
Active participation of students in the lesson, K5, K11, K12
Students' willingness to learn K10, K13
Effective communication between teachers K8, K11
Colleagues )
Understanding between teachers K2
Parents Parents taking care of their children K3, K4
Getting positive feedback from parents K5, K6

When Table 1 is examined, it can be seen that the factors that increase teachers' professional
motivation are the perspective of the society, school management, moral factors, professional
conditions, student behavior, colleagues and parents.

Under the sub-theme of society's perspective; There are codes such as the value given to teachers
by society (K1, K2) and professional respect (K3, K10). K1's opinion regarding the value given to
teachers by society is, "Being valued by the people around me "increases" my professional
motivation, It is in the form. K3's opinion that having professional respect increases professional
motivation is: "I think my motivation increases if our professional respect in society increases." It
is in the form.

Under the sub-theme of School Management; There are codes such as appreciation by the school
administration (K1, K2, K9), providing a positive working environment (K4, K11), and having a
peaceful school environment (K5). K9's opinion regarding the appreciation of the school
administration is as follows: "The school administration's appreciation of my achievements in my
work increases my motivation. "K11's opinion that providing a positive working environment
increases professional motivation is as follows: "Providing a positive working environment by the
school administration motivates me professionally”. K5's opinion regarding the peaceful school
environment: “When I come to school, a calm, peaceful atmosphere away from chaos increases
my professional motivation".

Under the sub-theme of Spiritual Factors; There are codes such as feeling of conscience (K2), the
happiness of teaching students something new (K6, K10), touching the heart of the student (K7).
K2's opinion that the feeling of conscience increases professional motivation is as follows: "Love
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for the homeland and the conscientious responsibility I feel within me connect me to my
profession.”

K10's opinion regarding the happiness of teaching something new to students: "As a mathematics
teacher, witnessing the 'evraka’, that is, the moments of solving a problem that is difficult for them,
in some, if not all, of the students is an important factor that gives great pleasure.” Itis in the form.
K7's opinion on touching the hearts of students: "My professional motivation increases when |
become a light in children's eyes and a place in their hearts." It is in the form.

Under the sub-theme of student behavior; There are codes such as students being successful (K1,
K3, K4, K8, K9), students behaving respectfully (K5, K11), students' active participation in the
lesson (K5, K11, K12), students being willing to learn (K10, K13). K4's opinion regarding students'
success in increasing professional motivation is "As I see successful students, | become more
motivated for the lesson, my determination and desire to work are renewed," while K8's opinion
is " As student academic success increases, I teach mathematics lessons with more love." K5's
opinion about students being respectful is as follows: "In our time, we were shy to talk when we
saw our teachers, but today, when I see respectful students like this, I like it and feel proud.”" K11's
opinion regarding the active participation of students in the lesson: "Students listening to the
lesson and focusing on the lesson increases my motivation for lecturing based on mutual respect
" It is shaped like. K13's opinion regarding students who are willing to learn is "There are some
students whose eyes are bright, they want to learn knowledge, truth and beauty, you can
understand this immediately when you look at their eyes." It is in the form. Under the sub-theme
of Colleagues ; There are codes such as effective communication between teachers (K8, K11) and
understanding between teachers (K2). K8's opinion regarding effective communication between
teachers is as follows: "The more I hear conversations in the teachers' room that are friendly and
based on mutual communication, smiling at each other's faces, the more attached I become to my
profession." It is in the form.

Under the sub-theme of Parents; There are codes such as parents taking care of their children (K3,
K4), receiving positive and good feedback from parents (K5, K6 ). "We are looking for a parent.”
K6's opinion on receiving positive and good feedback from parents: "Parents’ nice sentences such
as 'Thanks to you, my child now loves mathematics, thank you very much' increases my love for
my profession.” It is in the form.

The second question of the research is aimed at determining the factors that reduce the
professional motivation of mathematics teachers. The themes, sub-themes and codes that
emerged as a result of the analysis of the data obtained from the participants are given in Table 2.
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Table 2. Factors Decreasing the Professional Motivation of Mathematics Teachers

Theme Sub-theme Code Participants
Social conditions Dlscredlltlng the profession K1,K8
Low social respect K6
School Mobbing applied by the school administration K1, K4
administration School administration does not appreciate K2 K3, K10, K12
Personal Negativity in private life K5, K9K7
Working Physical conditions are not suitable K3, K4, K8
Students fail, K1,K3,K7,K10
Factors that Student behavior Disrespectful behavior by students K5
reduce Being uninterested in mathematics class K9, K11, K12
professional
motivation Groupings between teachers K1
Colleagues Tension between teachers and school K5
administration
Not being valued by parents K1
Parents Parents not paying attention to their students K2, K3
Parents' interference in teacher's work K5, K13
Complaints made to CIMER K13
Material My salary is low K1, K5, K6, K8, K10

When Table 2 is examined, the factors that reduce the professional motivation of mathematics
teachers are; Social conditions appear to be school administration, personal, working
environment, student behavior, colleagues, parents and financial conditions. In the sub-theme of
social conditions; There are codes for discrediting the profession (K1, K8) and low social respect
(K6). K1's opinion regarding the discrediting of the profession: "While teachers have been
respected in society for years, it is obvious that there has been a significant loss of reputation in
recentyears." "The biggest factor that causes the loss of reputation in society is the problems such
as not being appointed for teachers trained in education faculties that have lost their quality."
While K8's opinion was "The idea that if you cannot be anything, be a teacher dominates the
society in general, this is the biggest obstacle to the reputation of the profession." It is in the form,
K6's opinion regarding low social respect is “The goodness of education and training is directly
proportional to the value given to teachers. The fact that the teacher is economically lower than
other professions reduces the status and prestige of the teacher. "This situation negatively affects
the teacher's motivation for his profession.”

Under the sub-theme of school management; There are codes for mobbing applied by the school
principal (K1, K4) and school administration not appreciating success (K2, K3, K10, K12). K4's
opinion regarding the mobbing applied by the school principal: “Teaching is a sacred profession.
The level of respect should be at the highest level. Unfortunately, school administrators do not
treat their teachers with the desired respect. They humiliate teachers in front of everyone, arrange
the hours and days irregularly when organizing the lesson schedule, and humiliate teachers for
trivial reasons. While trying to explain a difficult lesson like mathematics is already a difficult
situation, applying mobbing really tires us.” It is in the form. K10's opinion regarding the school
administration's appreciation of success: "Not getting positive feedback from the principal when
I take a new approach makes me sad and causes me to lose my excitement for innovations." It is
in the form.

Under the personal conditions sub-theme, there is a code as negativities in my private life (K5,
K9). While K5's opinion regarding the negativities experienced in private life was "The tensions I
experience at home with my wife and her family negatively affect my concentration in class," K9's
opinion was "I am experiencing family arguments. You do not have a peaceful home environment."

Under the sub-theme of working environment, there is a code such as negative physical conditions
of the classroom, school and its surroundings (K3, K4, K8). K8's opinion regarding the poor
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physical conditions of the classroom, school and environment was, "The classrooms are very
crowded, we are trying to teach by placing desks almost next to the blackboard. Additionally, the
school is not clean enough because there are not enough servants. Such situations reduce our
motivation.” While K3's opinion was "The class size is large, dual education causes chaos,
especially when entering and exiting the course." Under the sub-theme of student behavior; There
are codes for students failing (K1, K3, K7, K10), students being disrespectful (K5) and being
uninterested in mathematics class (K9, K11, K12). K7's view on student failure: “It is a wrong
attitude to perceive student failure as merely academic. A student who is not successful in
mathematics can be successful in any sport or music. "It is not right to force a student who has low
mathematics achievement and cannot progress academically in the name of success. "While K10's
opinion was" It is a sad situation that the quality of the student population we are addressing is
low, that they go to secondary school without learning basic mathematics, and that half of their
class will enter LGS without even knowing the multiplication tables." It is in the form. K5's opinion
about students behaving disrespectfully: “Students have now become bad words to our faces. |
started blaming myself, wondering why I can't teach and these kids treat me disrespectfully like
this. “I literally have zero authority in the classroom.” It is in the form. K12's opinion on students’
lack of interest in mathematics course: "It is a very sad situation that some students, after
experiencing failure in mathematics course, think that mathematics course is very difficult and
this belief cannot be broken, and as a result, they become indifferent and uninterested in the
course.".

Under the sub-theme of colleagues, there are codes for groupings between teachers (K1) and
tension between teachers and school administration (K5). K1's view on grouping among teachers.
“Everyone has a group in the teachers' room. Each teacher spends time with his/her group friends
and supports each other. Those who have the same union are generally among the most important
reasons for this grouping. ". K5's opinion regarding the tension between teachers and school
administration: “The main thing in education is a good school culture. "There will be maximum
efficiency in education when the morale between teachers, administration and teachers is good."
It is in the form.

Under the sub-theme of Parents; There are codes for not being valued by parents (K1), parents
not being interested in their students (K2, K3), parents interfering with the teacher's work (K5,
K13) and complaints made to CIMER (K13). K1's opinion about not being valued by parents is
“Parents of students think that success in mathematics depends only on the teacher. They ignore
the work we do for students. “My conscience is completely clear.” It is in the form. K3's opinion
regarding parents not paying attention to their students is, "Indifferent parents are the biggest
reason for student failure today and tomorrow." It is in the form. K5's opinion regarding parents'
interference in the teacher's work: "Today's parents think they know everything, if they were not
ashamed, they would come and explain the lesson themselves. “They see every problem as the
fault of the teacher or the administration.” It is in the form. K13's opinion regarding the complaints
made to CIMER is "One of the biggest obstacles to education is that parents see the teacher as the
main responsible for the problems and seek an easier solution by complaining to places like
CIMER." It is in the form.

Under the sub-theme of material conditions; A code was found as "my salary is low" (K1, K5, K6,
K8, K10). While K10's opinion regarding the low salary was "There is a very small salary difference
between me and the janitor at school, is this why I studied for years?", K1's opinion was "It is a
very sad situation that we receive the lowest salary for civil servants." Years ago, our salary
conditions were better, but our current salary is very low.”

The third question of the research is aimed at determining the suggestions of mathematics
teachers about what should be done to increase their professional motivation. The themes, sub-
themes and codes that emerged as a result of the analysis of the data obtained from the
participants are given in Table 3.
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Table 3. Suggestions of mathematics teachers to increase professional motivation
Theme Sub-theme Code Participants
Related to society =~ The value given to teachers should be K3,K8

The administration should not apply mobbing K1

M t
anagemen Must appreciate the teacher's success K2,K12
related . . .
There must be a fair administration K10
Regarding the Makes the teacher feel safe K13
ki The physical conditi fthe school should b
wor. ing . e physical conditions of the school should be K1,K3, K8, K11
environment improved
economic Salaries should be increased K1, K5, K6, K8, K10
Mathematics curriculum should be changed, K1
What to do to . T
. More effective disciplinary rules should be K5
increase :
fessional determined K5
pro o Regarding Grade repetition should be implemented K4
motivation N )
education policy There should be merit in education K6
Professional development studies should be K7
increased K8
Mathematics curriculum should be simplified
Concerning There must be unity among colleagues K1
Parents should take care of their students K1, K2

Parents; should move from the controller role K5
to the stakeholder role
Must be a parent who is open to innovations K10

About parents

When Table 3 is examined, it can be seen that the suggestions for increasing the professional
motivation of mathematics teachers are related to management, related to the working
environment, related to the economy, related to education policy, related to colleagues and
parents. Under the sub-theme of society; The value given to teachers should be increased (K3, K8).
K3's opinion regarding increasing the value given to teachers is “Teachers prepare individuals for
life. As the value given to the teacher increases, the teacher becomes happier, and if the teacher is
happy, he/she raises more qualified individuals. “A more qualified individual means a better
society.” It is in the form.

Under the sub-theme of management; There are codes: the administration should not apply
mobbing (K1), teachers should appreciate success (K2, K12) and there should be an
administration that acts fairly (K10). K1's opinion regarding the school administration not
applying mobbing: “The working conditions of mathematics teachers are already very difficult.
Most of the time we don't even have time to take a break. Since teaching mathematics is a situation
that requires effort and time on its own, the school administration's ability to make both the
curriculum and other duties more flexible and according to the teacher's wishes and to be more
understanding towards the teacher will increase my professional motivation ." It is in the form.
K2's opinion regarding appreciating teacher success is "The school principal should stand behind
us in our activities and not leave us alone." K10's opinion regarding a fair administration is
"Adopting a management approach in which the administrative staff does not discriminate
between teachers will definitely increase my professional motivation.” It is in the form.

Under the sub-theme related to the working environment; There are codes: teachers should feel
safe (K13) and physical conditions of the school should be improved (K1, K3, K8, K11). K13's
opinion on making the teacher feel safe; "An environment of trust and understanding within the
framework of respect and love, both spiritual and material, at school is one of the most important
factors for increasing my motivation ." It is in the form.

K3's opinion regarding the improvement of the physical conditions of the school: "Success will
increase when class sizes are reduced, a smart board is provided to the class and a tablet is given
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to each student.” While K11's opinion was "Level classes with fewer students can be created.” It
is in the form.

Under the sub-theme of education policy; a new mathematics curriculum should be organized
(K1), more effective discipline rules should be determined (K5), grade repetition should be
implemented (K5), there should be merit in education (K4), professional development studies in
teaching should be increased (K6), mathematics curriculum codes should be simplified (K7) and
compulsory education except primary school should be abolished (K8). K1's opinion regarding
the organization of a new mathematics curriculum: "The mathematics program must be
completely renewed, otherwise our students are wasted in the confusion of too much knowledge
and too little learning." It is in the form. K5's opinion regarding the determination of more effective
disciplinary rules in schools is “If necessary, deterrent punishments should be given to the
student. Rules and red lines should be taught, and this should be implemented from the lowest
grade to the highest grade.” It is in the form. K5's opinion regarding the implementation of grade
repetition: “School administration and teachers should make the necessary students repeat the
grade. Students who cannot read and write and those who cannot learn the multiplication tables
should be made to repeat the grade.” It is in the form. K4's opinion regarding merit in education:
“Merit in education should be our first priority in fulfilling the requirements of the profession.
This increases my professional motivation .” It is in the form. K6é's opinion regarding increasing
professional development studies in teaching is “Mathematics teaching is not a static, but a
dynamic profession. The application of teaching career ladders has helped get rid of stagnation.
Professional development seminars and courses should be organized in every field." It is in the
form. K7's opinion regarding the simplification of the mathematics curriculum: "Course outcomes
should be reduced, we should have time to do the activities, and the level difference between
textbooks and central exams should be eliminated.” It is in the form. K8's opinion on the abolition
of compulsory education except primary school: “Primary school means learning basic level
reading, writing and arithmetic. Students with poor academic success should not be forced to
study at the end of primary school, but should be directed to other fields in line with their
abilities." It is in the form.

Under the sub-theme of colleagues, there is the code of unity among colleagues (K1). K1's opinion
regarding unity among colleagues is "We must find ways to live together without groupings,
unionism and political differences of opinion." It is in the form.

Under the sub-theme of Parents; There are codes: parents should take care of their students (K1,
K2), parents should get rid of the supervisory role and switch to the stakeholder role (K5) and
parents should be open to innovations (K10). K2's opinion regarding parents' involvement with
their students: "I should have parents who ask the student about what he/she is doing at school
when he/she comes home, help him/her with his/her lessons if he/she can, and frequently get
information about the academic progress of his/her student with the teacher.” It is in the form.
K5's opinion regarding parents getting rid of the supervisory role and shifting to the stakeholder
role; "When we have parents who roll up their sleeves and get to work when the teacher deems it
appropriate, instead of parents who meddle in everything, my desire for this profession will
increase." It is in the form. K10's opinion regarding parents being open to innovations; “One
should be open to different perspectives offered by the teacher and should pay due attention to
this issue. One should not dismiss it by saying that such things did not exist in our time." It is in
the form.
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Results and discussion

The aim of the study was to determine the factors that increase and decrease mathematics
teachers' professional motivation and their views on increasing their professional motivation.
According to the research, students' interest and enthusiasm towards the lesson increases teacher
motivation. This result supports the conclusion reached by Ada et al,, (2013) that the primary
source of motivation for teachers is students' interest. According to this result, it can be said that
student interest in the course is important not only for student success but also for teacher
motivation.

According to the research, student success increases the professional motivation of teachers.
There are other studies that support this result of the study (Akyekin and Kuzucu, 2019; Atkinson,
2000; Bishay, 1996; Dagtekin et al., 2023; Deniz, 2021; Kiziltepe, 2008; Sugino, 2010). In the study,
it was determined that another factor that increases teacher motivation is students' respectful
behavior towards their teachers. There is another research that supports this result of the study
(Aktekin and Kuzucu, 2019).

It was determined that school administration's valuing of teachers' opinions increased teachers'
motivation. There are studies that support this result of the study (Aktekin and Kuzucu, 2019;
Karabag Kose et al,, 2018; Ozan et al.,, 2010). When administrators value teachers' opinions, it
contributes to teachers feeling good and providing professional and life satisfaction (Sar1 et al,,
2018). In addition, teachers have many social needs in ensuring teacher motivation, such as strong
and reliable administrator support, communication with colleagues and participation in decision-
making processes (Ada et al.,, 2013). It can be said that school administrators have important
responsibilities in meeting these social needs.

In this research, the fact that society values teachers and respects the teaching profession appears
as another factor that increases professional motivation. Aktekin and Kuzucu (2019) concluded
in their research that the prestige of the profession increases teachers' motivation. It can also be
stated that teachers need external motivation sources such as social recognition (Yan, 2009). In
line with the results of the research, it can be said that social resources are a factor affecting
teachers' motivation.

According to the research, positive communication between teachers and their colleagues
increases their motivation. In addition to increasing teachers' motivation, positive communication
will also contribute to teachers being more productive at school, producing more projects and
feeling more team spirit (Gumustas and Gulbahar, 2022; Yilmaz and Gunay, 2016).

In the research, it was determined that insufficient salaries are a factor that reduces teachers'
professional motivation. There is a research result that supports this conclusion of the research
(Aktekin and Kuzucu, 2019). Salaries are among the material factors that affect teachers'
motivation (javorcikova, Vanderkova, Lizbetinova, Lorincova and Hitka, 2021; Rasheed et al.
2010). In line with this result, it can be stated that teachers' salaries should be at a level that will
enable them to participate in personal and professional development activities and social
activities, and to live a life worthy of the profession and to meeting their basic needs. In addition,
salaries are an important factor that directly affects teachers' professional motivation, such as
social prestige and professional status. In this respect, it can be said that increasing teachers'
salaries will contribute not only to their motivation but also to their prestige and status.

Mobbing applied by the school principal reduces the professional motivation of teachers. This
result of the research is supported by the research of Ozgan and Aslan (2008). In addition, the
school administration's failure to appreciate success is a factor that reduces professional
motivation.

There are research results that support this conclusion of the study (Ada et al., 2013; Coskun,
2019; Deniz, 2021; Deniz and Erdener, 2016; Gumustas and Gulbahar, 2022; Karabag Kose et al.,
2018; Ozan et al., 2010). In the research, low social respect appears as another factor that reduces
teachers' motivation. There are research results that support this conclusion of the study
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(Buyukses, 2010; Demir, 2007). The study concluded that parents not paying attention to their
students, interfering with the teacher's work, and complaining about the teacher to CIMER
reduced teachers' motivation. There are research results that support this conclusion of the study.
( Senaras and Cetin, 2018; Unsal and Gorucu, 2023).

In the study, teachers offered suggestions regarding school management in order to increase their
professional motivation, such as not applying mobbing, exhibiting fair management, and
appreciating teacher success. School management has important responsibilities in achieving the
goals of education, creating a corporate culture, and creating a school environment where
teachers can work peacefully. Therefore, it can be said that school management should assume a
positive and supportive role and use various reward mechanisms and discretionary powers that
will increase teachers' motivation. In addition, school administrators should be sensitive to the
social needs of teachers ( Bursalioglu , 2011). In the study, teachers suggested improving the
physical conditions of the school in order to increase their motivation. It is known that the physical
conditions of the school have an impact on teachers' ability to effectively carry out educational
activities in the classroom. Therefore, the physical conditions of the school and classroom
environment will ensure that the education and training of teachers is carried out effectively; It
can be said that the classrooms should not be crowded, the classrooms and sinks should be clean,
the classrooms should be adequate in terms of heat, light and ventilation, there should be teaching
technologies in the classrooms, gyms should be large and spacious, and there should be teachers'
rooms and libraries.

Suggested professional development activities to increase their professional motivation. Similar
suggestions are also found in other studies (Deniz and Erdener, 2016). In this respect, it can be
said that administrators should facilitate teachers' participation in in-service training activities
and organize school-based professional development activities. In addition, holding professional
development courses tailored to teachers' needs will increase teachers' motivation (Duraku,
Blakaj, Likaj, Boci and Shtylla, 2022).

According to the research results, the following suggestions were made:

1)The instructional burden of mathematics teachers can be alleviated by simplifying the
mathematics curriculum.

2) School administrators can be more systematic in appreciating teachers.

3) Considering the importance of improving the physical conditions of schools and classrooms in
increasing teacher motivation, school administrators can be more active in this regard.

4) School administrators can provide opportunities to support teachers' personal and
professional development.

5) In order to fulfill the responsibility of students in the education and training process,
regulations can be made in course passing and discipline regulations.
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