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Research Article

The aim of the study was to examine the views of psychological counselor
candidates/counselors on the "Supervision Forms (Process Notes Technique) with
Psychoeducational Content Based on the Eclectic Counseling Approach and
Accommodating the Steps of Counseling Process" developed by the researcher. The
study also examined the views of the clients who had received psychological
counseling support. 17 individuals under the supervision of the researcher (Supervisor
1) in the "individual counseling practice course" participated in the study. In addition
to the researcher, the opinions of 10 counselor candidates about the Supervision
Forms were also examined through the mediation of two different supervisors with
doctoral degrees in Counseling and Guidance. Furthermore, five clients who started
and completed the counseling process were included in the study group. Thus, the
study consisted of a total of 32 participants. "Form for Evaluating the Supervision
Forms" and "Form for the Evaluation of Counselor Candidate/Counselor by the Client"
were used as the data collection instruments. For data analysis, descriptive analysis
was performed as a form of qualitative analysis. As a result of the study, the
participants stated that the Supervision Forms were "detailed and explanatory",
"useful", "awareness-raising", "instructive and developmental", a "guide, route map,
light", "control provider and supervisory", "functional, easy and practical", “valuable,
reassuring, stress-relieving" and "limited". As another result of the study, 5 clients who
fully attended and completed the counseling process stated that they "felt
comfortable and safe", "the counselor was respectful and objective", "they benefited
from the counseling process", "they gained awareness about finding solutions to their
problems and solved them" during the counseling process. The results obtained from
the research are discussed in the light of the relevant literature.

Siipervizyonda Siire¢ Notlari Teknigi: Siipervizyon Siirecinde Kullanilan
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Arastirmanin amaci, arastirmaci tarafindan gelistirilmis olan “Eklektik Psikolojik
Danisma Yaklasimina Dayali, Danisma Siirecinin Basamaklarina Uygun ve Psikoegitim
icerikli Stipervizyon Formlari”na (Siire¢ Notlari Teknigi) iliskin psikolojik danisman
adaylarinin/danismanlarin goruslerinin incelenmesidir. Arastirmada, psikolojik danisma
yardimini almis olan danisanlarin gorisleri  de incelenmistir.  Arastirmaya,
arastirmacinin  (Stpervizér 1) “bireysel psikolojik danisma uygulamasi dersi”
supervizyonu altindaki 17 kisi katilmistir. Arastirmaci disinda Psikolojik Danisma ve
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Anahtar Kelimeler: Rehberlik alaninda doktora egitimli iki ayri slpervizoériin aracihgl ile 10 psikolojik
Stipervizyon Formlari, danisman adayinin Supervizyon Formlari ile ilgili gorusleri de incelenmistir. Ayrica
Siirec Notlari Teknigi, arastirmada, psikolojik danisma siirecine baglayip, stireci tamamlamis olan 5 danisan
Stipervizyon, ¢alisma grubuna dahil edilmistir. Arastirmada, toplamda 32 katiimci bulunmaktadir.
Eklektik Psikolojik Danisma Veri toplama araci olarak, Stipervizyon Formlarini Degerlendirme Formu”, “Psikolojik
Yaklasimi, Danigman Adayinin/Danismanin, Danisan Tarafindan Degerlendirilmesi Formu”
Danisman, kullanilmistir. Verilerin analizinde, nitel analiz olarak, betimsel analiz yapilmistir.
Danisan. Arastirmanin sonucunda, katiimcilarin Stipervizyon Formlarinin “ayrintili ve agiklayici”,

“faydall”,” farkindaligi arttiric1”, “6gretici ve gelistirici”, “kilavuz, yol gosterici, yol
Arastirma Makalesi haritasi, 151k”, “kontrolli gidisi saglayici ve denetleyici” , “islevsel, kolay ve pratik”,

kiymetli, gliven verici, stres azaltic’” ve “sinirh” oldugunu belirtmislerdir. Ayrica,
arastirmanin sonucunda, danisma siirecine tam olarak devam edip, danisma sirecini
tamamlamis olan 5 daniganin, danisma siirecinde “kendilerini rahat ve giivende
hissettiklerini”, “danismaninin saygili ve objektif yaklastiginl”, “danisma stirecinden
yararlandiklarini”,  “sorunlarina  ¢6zim  vyollarini  bulmayla ilgili  farkindalik
kazandiklarini/¢ozduiklerini” de belirtmislerdir. Arastirmadan elde edilen sonuglar, ilgili
literatur 1518inda tartigiimigtir.

Introduction
Supervision and Supervision Process

Supervision is an integral and complementary part of counselor training. Supervision, which involves
an experiential learning experience (Gladding, 2013), is the process whereby professionally experienced
supervisors prepare less experienced individuals for the profession under their supervision, offer them
support, and train them under their supervision. This relationship is evaluative and hierarchical and aims
to develop professional skills and competence (Ascher & Butler, 2010; Watkins & Scaturo 2013; Yogev,
1982). In the supervision process, the supervisor monitors the counselor candidate/counselor and
provides assessment by giving feedback on his/her performance. During assessment, the supervisor
chooses among certain "supervisor roles” (Cormier & Hackney, 2014). In the “Discriminative Model”
developed by Bernard, the roles of the supervisor are explained as teacher role, consultation role and
psychological counselor role. With the "teacher role", the supervisor aims to develop the skills that are
lacking in the counselor candidates and to improve their competence. For this purpose, s/he provides
information, acts as a model, offers suggestions and feedback. In the "consultant role", which involves
an equal relationship, the supervisor supports the counselor candidates' increased responsibility to carry
out the consultation process with their clients. The supervisor supports the counselor candidates'
liberation (Bernard & Goodyear, 2014, p. 52). This role is a collegial role (Yorgev, 1982). In this role, the
supervisor limits himself/herself in being a resource for the counselor candidate (Cormier & Hackney,
2014). On the other hand, in the "counselor role”, the supervisor reflects the anxiety and fear felt by the
counselor candidate and supports his/her personal development (Bernard & Goodyear, 2014). However,
the counselor role does not involve performing counseling to the counselor candidate/counselor. During
the supervision process, there are also cases in which some students expect their supervisors to help
them both with their clients and with their own personal problems (For example, "I have problems in my
marriage that upset me. | expect my supervisor to help me deal with my marital problems so that | can
be a more effective counselor). These students need to know that their supervisor is not their therapist
(Yorgev, 1982). In this case, it is important for the supervisor to not engage in multiple relationships and
to refer the counselor candidate to another professional for psychological help.

Supervision process also involves certain “foci of supervision”. In Bernard's "Discrimination Model",
the foci of supervision are defined as conceptualization skills, intervention skills, and personalization
skills. "Conceptualization skills" refer to the cognitive skills of the counselor candidate. In the counseling
process, the counselor candidate is helped to discover the patterns of the client and to determine
appropriate intervention methods. In "intervention skills", the skills are acquired by the counselor
candidate at basic and advanced levels. How the skills are practiced is evaluated. "Personalization skills"
help the counselor develop his/her own personal style in counselling. Here, counselor candidates are
also expected to manage their own personal problems and countertransference (Bernard & Goodyear,
2014, p.52).
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In the supervision process, a "supervision relationship" gradually develops between the supervisor
and counselor candidates. In this respect, it is very important that there is a positive and harmonious
relationship between the supervisor and the counselor candidate and that they work collaboratively
(Greenberg & Tomescu, 2017). It is crucial to ensure mutual respect and transparency. Counselor
candidates may have a lot of anxiety and worries in the early days. For example, they may have common
concerns such as "will my client come to the next session?", "what if | do something wrong during the
session", etc. Here, it is important for the supervisor to display empathic understanding toward the
counselor candidates. Group supervision is very useful here. In group supervision, counselor candidates
see that other counselor candidates have similar concerns and realize that they are not alone (Yogev,
1982).

Supervision process is carried out according to certain "supervision models". The supervision
literature features "first-generation and second-generation supervision models". First-generation
supervision models (Bernard, 2014) are defined around three main categories: psychotherapy-based
supervision model, developmental supervision model, and social role supervision model (Watkins &
Scaturo, 2013). In psychotherapy-based supervision, the basic approach of the therapy theory that the
supervisor relies on, such as cognitive behavioral therapy or person-centered therapy, is integrated into
the supervision process and supervisor roles. Developmental supervision model posits that counselor
candidates' counseling skills should be examined in stages since they are in a professional
developmental process. The supervision process varies according to the developmental level and needs
of the counselor candidate (Bernard, 2014; Haynes et al., 2003; Wheeler & Richards, 2007). The social
role supervision model requires the supervisor to switch between roles as the situation demands
(Cormier & Hackney, 2014; Watkins & Scaturo 2013). However, "second-generation supervision models"
were developed as the shortcomings and limitations of these models were observed during supervision.
In the second generation of supervision models, "integrative" models were created, which are a mix of
these main categories (Bernard, 2014). For example, Shelton and Zazzarino (2020) put forward a new
model by blending the "Integrative Developmental Supervision Model" with the "Psychotherapy-Based
(Solution-Focused and Person-Centered Supervision) Supervision Model". For example, Yogev (1982)
developed the "Eclectic Model of Supervision" with three main tenets, which are: Facilitating personal
development and self-awareness, mastering theoretical knowledge and gaining practical skills. This
model uses individual and group supervision as supervision methods. On the other hand, Bernard's
Discrimination Model with an eclectic structure is an example of a supervision model that includes
3x3=9 different pathways based on the interaction between the three foci —i.e., conceptualization skills,
intervention skills and personalization skills - that the counselor trainee should acquire and the three
supervisor roles - i.e., teacher role, counselor role and consultant role (Bernard & Goodyear, 2019, p.52).
It is also observed that second-generation supervision models blend constructs from two different
models in one main category to arrive at a new model (Bernard, 2014) and this is how "Integrative
Supervision Models" are developed. Integrative Supervision Models are based on more than one theory
and technique. Many different blends are possible through integration given the plenitude of the
models, methods and techniques related to supervision. Today, integrative supervision models are also
widely applied, where technical eclecticism and theoretical integration is in effect (Haynes et al., 2003).
Ascher & Butler (2010) argue that a comprehensive and flexible approach is needed for counseling
supervision. Watkins (2011) also notes that many supervisors make extensive use of the psychotherapy-
based model of supervision, the developmental model of supervision, and the social role model through
integration.

In addition to the Supervision Models used in supervision, there are also "supervision methods",
which may take the form of individual supervision, triadic supervision and group supervision depending
on the supervisor and the number of people receiving supervision (Corey et al., 2010). There is another
method called peer supervision, where counselors come together and support each other without a
supervisor (Nelson- Jones, 2014; Yilmaz & Voltan-Acar, 2015; Wheeler & Richards, 2007).

Along with the supervision methods used in supervision, different “supervision techniques" are used
for the supervision of counselor candidates/counselors, which include self-description technique,
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transcript, process notes technique, audio recording technique, audiovisual recording technique (video
recording), technology-assisted techniques (e.g. zoom-video conferencing, chatting-simultaneous
correspondence, e-mailing-non-simultaneous correspondence, etc.), live observation technique (e.g. in a
mirror room or counseling room), role-playing technique, modeling technique, homework technique
(e.g. reading articles, books, watching videos, etc.), and case study technique (Corey et al., 2010;
Nelson-Jones, 2014) and checklist techniques.

As seen above, there are many elements that are effective in the supervision process. Among them,
supervisor roles, the supervision model, method and technique used by the supervisor, the cognitive
skills of the counselor candidate, his/her expectations from the supervisor and the quality of the mutual
relationship between them are very important. The supervision given to undergraduate and graduate
students is vital regardless of the supervision model, method and technique. Haynes et al. (2003) note
that integrative and eclectic supervision models are also widely practiced today. At the core of these
models are theoretical integration (Integrative Counseling) and technical eclecticism (Eclectic
Counseling).

Integrative and Eclectic Counseling Approaches

From past to present, the field of psychiatry, psychology and counseling has tried to understand and
explain the causes of human thoughts, emotions and behaviors. They have also tried to develop many
theories of therapy to help people solve their problems (Corey, 2008). At their core, all therapies follow
an often overlapping path in addressing and resolving the distressing situation for the client (Eisenberg
& Delenay, 1993). The main differences between these therapy theories lay in the therapeutic
techniques used and the particular dimension of focus, be it "thought" or "emotion" or "behavior".
However, to help the client by adhering to a single theory of therapy and evaluating the client on a
single dimension causes other dimensions to be ignored (Corey, 2008; Ivey et al., 1987). "Repetitions"
were also observed in "clinical follow-up studies" of psychological help provided by adhering to a single
therapy theory. Thus, efforts to unify therapy theories have begun (Greben, 2004) and the
understanding of integration has gained momentum (Tuzgdl Dost, 2020). "Integrative perspective"
refers to a "flexible, inclusive overall stance" towards therapies (Greben, 2004).

In the literature, the concepts of "integration" and "eclecticism" are used interchangeably. However,
these two concepts have differences from each other. Being related to theories of therapy, "integration"
is the process of creating a new whole, of bringing together. "Eclecticism", on the other hand, is related
to techniques and is the process of selecting, separating and plucking (Hollanders, 2003). In other words,
in the " integrative Counseling Approach”, two or more theories of therapy are combined, while in the
"Eclectic Counseling Approach”, therapeutic techniques of therapies are used at the appropriate place
and time according to the needs of the client. Integrative and eclectic approaches help counselors to
tailor their therapeutic work to their clients' problems, which brings flexibility to the counseling process
(zarbo et al.,, 2016). Seligman and Reichenberg (2019) suggest that strict adherence to a
counseling/therapy theory significantly reduces therapeutic options.

Since the 1990s, research on counselors/therapists has found that the greatest tendency is towards
an eclectic/integrative approach (Behan, 2022; Pearson & O'Brien, 2012; Romaioli & Faccio, 2012; Zarbo
et al., 2016). Tasca et al. (2015) conducted a study on 1019 therapists and found that only 15% of them
used a single therapy approach. 87% of the counselors in a study conducted on British counselors
(Hollanders & McLeod, 1999) and 68% of American therapists (Pearson & O'Brien, 2012) were found to
use eclectic and integrative counseling approaches. This trend away from maintaining rigid boundaries
between theories of therapy has been corroborated by research. Eclecticism advocates a "selective
combination of the most efficient techniques" and looks at the client "integrally"”. With an integrative
and eclectic approach, counselors/therapists have more flexibility in their practice and can work with a
diversity of clients and their problems (Lazarus, n.d.). Lazarus (2005a) also argues that the "Eclectic
Counseling Approach" has positive effects on clients, which has been clinically proven.
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In the literature, it is stated that there is a hierarchical structure in practices carried out according to
the Eclectic Counseling Approach. The steps of this hierarchical structure, from the lowest to the
highest, are explained as follows (Benito, 2018, p. 1; Gladding, 2013, p. 197-198; Norcross & Goldfried,
2005, p. 15):

Level 1: Syncretism: This is the lowest level. Counselors at this level try to combine unrelated
concepts in a sloppy and arbitrary way. They bring together the theories of therapy in a "slipshod" way,
"unsystematically", without fully grasping them. Attempts are made to fuse disparate concepts and
techniques.

Level 2: Traditional Eclecticism: At a more advanced level than syncretism, counselors at this level
examine therapy theories and techniques in more depth. More considered theories of therapy are
examined in greater depth. There is an orderly combination of compatible features from various sources
into a coherent whole. There is no need to specialize in a single theory of therapy.

Level 3: Theoretical Integrationism Eclecticism: Counselors at this level need to master at least two
theories of therapy before doing any integration. The challenge of this approach is to achieve a degree
of equality between the theories and to decide which portions or parts of each theory should be
retained or discarded. This level assumes that there are certain criteria.

Level 4: Technical Eclecticism: At this level, techniques from different therapies are selected. These
techniques are used in the counseling process without being bound to the theories of therapy that gave
rise to the techniques. The underlying idea is that "we use techniques, not theories, to help clients".

Therefore, the techniques of therapy theories are used when working with clients. Lazarus' (1989;
2002, 2005a, 2005b, 2006, n.d.) "Multimodal Therapy Approach" is used at this level. There are two
basic concepts in Lazarus' "Multidimodal Counseling Approach with Technical Eclecticism". The first one
is the concept of "modality/dimension" and the other one is the concept of "technical eclecticism”. In
terms of "modalities/dimensions”, humans have (1) behavior dimension, (2) affect dimension, (3)
sensation dimension, (4) imagery/mental pictures/dream dimension, (5) cognition/thought dimension,
(6) interpersonal relations dimension, and (7) biology dimension (Lazarus, 1989, 2002). This approach
assesses the client in a broad, multidimensional and comprehensive manner (Lazarus, 2005a). Looking at
this approach in terms of "technical eclecticism", therapeutic techniques belonging to different
therapies are selected and applied correctly in accordance with the needs of the clients (Lazarus, 1989,
2002, 2005; n.d.)

Current Research: Characteristics of Supervision Forms

Since 2016, the researcher has developed "Supervision Forms with Psychoeducational Content Based
on the Multimodal Counseling Approach with Technical Eclecticism and Accommodating the Steps of
Counseling Process". Below are the "Supervision Forms and their Characteristics" as developed by
Lazarus (1989; 2002, 2005a, 2005b, 2006, n.d.) by taking into account the steps of the counseling
process as well as the " Multimodal Counseling Approach with Technical Eclecticism":

(A) Supervision Forms Include the Steps of the Counseling Process and How to Make Transitions
between the Steps: Counseling is carried out in accordance with the steps of the counseling process. The
steps of the counseling process include pre-interview, collaborative relationship with the client, starting
to learn and understand the client's problems and goals, defining and evaluating the client's problems
and goals in detail, creating solution options for solving the client's problems (together with
psychoeducation), implementing solution options and ending the counseling (Carkhuff, 2011; Corey et
al, 2011; Cormier & Hackney, 2014; Egan, 2011; Gladding, 2013; Hackney & Cormier, 2008; Meier &
Davis, 2007).

(B) Supervision Forms Contain the Problems and How to Conduct a Multimodal Examination of the
Problems: Cognition, imagery/mental pictures/dream, affect, behavior, bodily sensations/psychosomatic
symptoms and communication/interpersonal relations are examined comprehensively (Lazarus, 1989;
2002, 20054, 2005b, 2006, n.d.).
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(C) Supervision Forms Include Basic and Advanced Techniques based on Technical Eclecticism: There
is an eclectic use of therapeutic techniques appropriate to the client's needs (Lazarus, 1989; 2002,
2005a, 2005b, 2006, n.d.). The use of a wide range of therapeutic techniques gives the counselor an
advantage. In this respect, "technical eclecticism" is very important.

By looking at these Supervision Forms, the dimensions of the problems experienced by the clients
can be examined in detail; the steps of the counseling process and the transitions between the steps can
be carried out correctly; the skills needed by the clients can be gained through the "psychoeducation" in
the part of creating solution options; and the techniques can be used in an eclectic manner. The
Supervision Forms prepared by the researcher are similar to the "Process Notes Technique" among
supervision techniques. Process Notes are structured documents that the counselor
candidate/counseler keeps about himself/herself, the client, the counselor-client relationship, the
counseling process and the techniques s/he uses (Atik, 2017; Corey et al., 2010; Nelson- Jones, 2014).
The developed Supervision Forms are in a structured format including Process Notes Technique and
Checklist Technique. The content of the forms includes the number of the session, information about
the counselor candidate/counselor, information about the client, problems identified in the client,
planning of possible solutions to help solve these problems (including psychoeducation), summary of
the session, therapeutic conditions, basic level therapeutic techniques, advanced level therapeutic
techniques and the steps of the counseling process and explanations of how to make these step
transitions. There is also a "yes-no" checklist on whether these skills are being performed appropriately.
The form also contains a section where the counselor candidates’/counselors' questions, thoughts and
feelings about the session and the co-counselor candidate/ co-counseler's evaluation. The aim here is to
help them develop their practical skills along with a detailed awareness of the counseling process. From
all these perspectives, it is thought that the developed Supervision Forms will bring practicality and
guidance to both supervisors and counselor candidates/counselors in the supervision process.

The aim of this study is to investigate the positive and negative opinions of counselor
candidates/counselors about the "Supervision Forms (Process Notes Technique) with Psychoeducational
Content Based on the Multimodal Counseling Approach with Technical Eclecticism and Accommodating
the Steps of Counseling Process".

Method
Research Model

The research is qualitative research. Qualitative research is the study of the nature of situations,
activities, relationships, and materials (Buylikoztirk et al., 2009, p.288). Phenomenological design, one
of the qualitative research designs, was used in the study. The phenomenological design examines
events, concepts, individuals' perceptions, experiences, orientations and, situations (Yildirm & Simsek,
2006). This type of design aims to access the essence of the experiences of individuals who have various
experiences about the phenomenon (Creswell, 2017). Various perceptions about the phenomenon
experienced by different individuals are examined to determine the common aspects of these
perceptions. This type of design assumes that there are some commonalities in how individuals perceive
and interpret similar experiences (Fraenkel et al., 2012).

Study Group

In phenomenological design, data sources are individuals or groups who experience the
phenomenon that the research focuses on and can reflect this phenomenon (Yildirnm & Simsek, 2006).
For this purpose, the study group of the research consisted of a total of 17 participants, including 5
undergraduate, 5 master's and 7 doctoral students under the supervision of the researcher (Supervisor
1) working at a state university in Istanbul. The opinions of 10 (5+5) counselor candidates about the
Supervision Forms were examined through the mediation of two different supervisors (Supervisor 2 and
Supervisor 3) with doctoral degree in Counseling and Guidance. In addition, five clients who started and
completed the counseling process were included in the study group. In the study, there were 32
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participants in total (27 counselors + 5 clients). The numbers of counselors/counselor candidates who
used the Supervision Forms and clients are shown in Table 1.

Table 1
The Numbers of Counselors /Counselors Candidates Who Used the Supervision Forms and Clients
Supervisors Counselor /Counselor Candidates Clients
Doctoral Master Students Undergraduate Phd /MA /B’Students Clients
Students Students
Supervisor 1 7 5 5 3 (Phd/MA/B)
(Researcher)
Supervisor 2 - - 5 1(B)
Supervisor 3 - - 5 1(B)
Total 32 7 5 15 5

Data Collection Instruments

"Supervision Forms Evaluation Form" and "Form for the Evaluation of the Counselor Candidate /
Counselor by the Client" were used as the data collection instruments.

Supervision Forms Evaluation Form: The form consists of questions about the thoughts of counselor
candidates/counselors about the Supervision Forms, their contributions and limitations.

Form for the Evaluation of the Counselor Candidate / Counselor by the Client: It involves questions
about the counseling process, the counselor's approach, the role and behaviors of the counselor
candidate/counseler in creating and implementing solutions to their problems.

Procedure

The researcher informed the participants about the purpose of the study, how the results would be
used and data collection instruments. Participants voluntarily participated in the study. Yildiz Technical
University Ethics Committee approval was obtained (E.2102150041).

Data Analysis

Descriptive analysis was used for the qualitative analysis of the responses of counselor
candidates/counselors to the "Supervision Forms Evaluation Form". Descriptive analysis is a type of
qualitative data analysis which involves summarizing and interpreting the data obtained from data
collection techniques according to predetermined themes (Yildirm & Simsek, 2006). It involves
summarizing and interpreting the data obtained from data collection techniques according to
predetermined themes or questions used. For this purpose, the data obtained from the questions
prepared in advance are read and brought together in a meaningful way. Direct quotations are selected
when writing the results (Yildinm & Simsek, 2006). Here, the researcher makes “textural description”.
S/he writes down descriptions for the participants' explanations and experiences. S/he uses “structural
description” and notes in detail the significant common features and structural connections in the
collected data, which is followed by making a mixed description that reveals the essence of the
phenomenon (Yalgin, 2022). S/he avoids unnecessary repetitions (Yildirnm & Simsek, 2006).

In addition, the data obtained were also quantified. Frequency distributions were given for this
purpose. While presenting the findings, the participants have been coded as B for undergraduate
students, MA for graduate students and PHD for doctoral students. In addition, the client was coded
with the letter C.

Validity and Reliability Measures

Measures were taken for validity and reliability in qualitative analysis. In order to improve the validity
of the research, the researcher examined the statements of the participants in an unbiased manner and
participant approval was obtained for this purpose (Participant Confirmation). The researcher also
obtained the opinions of the counselor candidates regarding the Supervision Forms through 2 different
supervisors with doctoral degree. The opinions of the participants were given directly. The data
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collected in the study were presented using a descriptive approach (Yildinrm & Simsek, 2006, p. 257).
The themes and codes were checked to ensure reliability in qualitative analysis. The codes and data
were constantly compared (Creswell, 2017). In addition, in order to ensure reliability, the data in the
Questionnaire were checked by the researcher at two separate times, one week apart, and necessary
changes and new coding were made. The level of consistency in both analyses was found to be high.

Results
In line with the data obtained by examining the stated purpose in detail, the findings are presented
below.
1. The Opinions of Counselor Candidates/Counselors on the Supervision Forms
The opinions of counselor candidates/counselors about the Supervision Forms and their frequency
distributions are presented in Table 2.

Table 2

The Opinions of Counselor Candidates/Counselors on the Supervision Forms

Categories/ Themes Codes f

Positive Opinions Detailed and Explanatory 27
Useful 27
Awareness Raising 27
Instructive and Developmental 25
Guide, Route Map, Light 23
Control Provider and Supervisory 21
Functional, Easy and Practical 17
Valuable, Reassuring, Stress Relieving 14

Negative Opinions Being Based on Self-Report 8
Limitations of Written Transmission 7
Inability to Transfer Non-Verbal Messages 2

2. Explanatory Statements of Counselors/Counselor Candidates on the Benefits of Supervision
Forms

Explanatory Statements of Counselor Candidates/ Counselors on the Benefits of Supervision Forms
are presented in Table 3.

Table 3
Explanatory Statements by Supervisor 1, Supervisor 2, Supervisor 3's Students on the Benefits of
Supervision Forms

Categories/ Themes: Positive Explanatory Statements/Benefits of the Forms f

Supervisors Code: Detailed and Explanatory 27

and

Counselors

Supervisor 1 - "The Supervision Forms are prepared in detail. It contains the steps of the counseling 7

PHD Student process, therapeutic conditions and techniques together, so | can directly open the Form
and look at it when | need it instead of going through many books" (PHD 2).

Supervisor 1 - "It is very good that the Supervision Forms include detailed information about what to 5

MA Student do at each step. The steps of the counseling process are shaped in our minds thanks to
these Forms. A sequential order is formed" (MA5).

Supervisor 1 - "In the Supervision Forms, the steps of the counseling process, therapeutic conditions 5

B Student and therapeutic techniques are written in great detail. This cntributes us a lot" (B4).

Supervisor 2 - "The forms can be thought of as an organized checklist of tasks to be completed for 5

B Student each session. Additionally, the Supervision Form includes guidelines on when to move on

to solution options, for example. This highlights the detailed and informative function of
the Supervision Form. "(B3).
Supervisor 3 - The Supervision Form was prepared with sufficient detail and care. And the fact thatit 5
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was prepared in a certain order showed us a general way about how the counselor
would proceed. Therefore, | find it nice and useful "(B2).

Code: Useful

27

Supervisor 1
PHD Student
Supervisor 1
MA Student

Supervisor 1
B Student
Supervisor 2
B Student

Supervisor 3
B Student

- "I find it useful as it allows me to see what | do in each session in a systematic and
clear way" (PHD 7).

-"l found the Supervision Form very useful and practical. Thanks to the forms, | was able
to give information to the supervisor about the techniques and conditions | used in a
clear and understandable way. At the same time, | found the section of thoughts,
feelings and questions about the session at the end of the form very useful. Here | had
the opportunity to give information about the general course of the session. | found the
Supervision Form more useful than analyzing the audio recording after each session"
(MA 3).

It is very nice and very useful that separate forms are created for each step of the
process and the forms are detailed, clear and understandable (B2).

- "I think that supervision provides counselor candidates with ideas to carry out the
supervision process more systematically. | think it is very useful in terms of enabling
counselor candidates to carry out the process according to the steps and to find
therapeutic conditions and techniques" (B1).

- "The Supervision Form included the most necessary and useful techniques. When | did
not know what to do from time to time, remembering the techniques written in the form
was a savior and useful for me" (B4).

Code: Awareness Raising

27

Supervisor 1
PHD Student

Supervisor 1
MA Student

Supervisor 1
B Student
Supervisor 2
B Student

Supervisor 3
B Student

- "Preparing the Supervision Forms according to the steps prevents the confusion of
which step | am at right now, which is always a question mark in the mind of the
counselor. | believe that it has increased my level of awareness about where | have been
on these steps so far in an individual sense" (PHD 3).

- "Reviewing the therapeutic conditions and therapeutic techniques in each session
helped me to grasp them both in theory and in practice, my awareness increased. | think
I have internalized them now. Presenting a list of what | need to do helped me focus on
my skills. In addition to these, | had the opportunity to review my process three times
with peer supervision and face-to-face lessons. In general, the forms gave me skills,
motivation and time. They increased my awareness" (BA5).

- "Supervision Forms increase awareness of the counseling process" (B4).

- "The forms can be thought of as an organized list of what needs to be done in each
session. Sometimes we can realize the things that we sometimes skip doing but we are
not aware of while filling in the Supervision Form, and we can manage the process by
paying attention to it in the next session (B3).

- "First of all, | think that we gained insight while writing the Supervision Form as
counselors. Especially drawing attention to some points in the Supervision Form and
getting feedback by e-mailing it to our teacher shows a very positive feature in terms of
the course of the counseling process. Taking the thoughts of my co-counselor in the
Supervision Form is a contributing feature, so | think that the Supervision Form is
successful in general” (B3).

Code: Instructive and Developmental

25

Supervisor 1
PHD Student

Supervisor 1
MA Student

- "The forms enabled me to assess clients more systematically. Especially since | learned
multimodal assessment, approaching clients' problems in a multimodal way allowed me
to examine the problem in depth from every angle. | wrote down every question | had on
the Supervision Forms. Even on very long Forms, | benefited tremendously from my
supervisor's individual feedback. It made the information that was sometimes scattered
in my mind more organized. Especially exchanging information about the sessions with
my co-counselor not only increased my knowledge about my own clients but also
enabled me to see different clients" (PHD7).

- "The forms have been very nourishing and supportive in terms of knowledge and skills.
It has been a very good resource for me to improve myself and my skills by showing me
what is right, what is wrong and where | need to improve. In each Supervision Form, |
repeatedly evaluated myself in terms of therapeutic conditions, skills and knowledge.
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The Supervision Forms were very effective in helping me better understand and make
sense of the planned and organized nature of the counseling process. | think that the
form is a very good resource for us in terms of its inclusiveness and the fact that it also
includes information" (MA4).

- "The forms enable me to see the counseling process much more clearly and to estimate
the number of sessions. In addition, since it puts our work in a more concrete dimension
and clearly shows what we are doing, | can see in more detail what has been done so far
with a client and what should be done. Finally, the notes that the supervisor leaves on
the Forms, what | should pay attention to and what | should do are very helpful and
instructive for me" (B3).

- "For me, the Supervision Form was the concrete form of how (the quality of my
process) and how much (the stages | progressed during the process) | progressed with
the feedback. It was instructive" (B2).

- "When we have everything in front of us that we need to do and implement and
basically everything we need to know, it is very easy to move forward and realize what
we lack. It is instructive. That's why | find this practice nice and appropriate" (B1).

Code: Guide, Route Map, Light

23

Supervisor 1
PHD Student

Supervisor 1
MA Student

Supervisor 1
B Student

Supervisor 2
B Student

Supervisor 3
B Student

- "The Supervision Forms helped me to carry out the process more systematically. It
supported me to adapt easily with guiding and explanatory information during the
anxiety | experienced in the first sessions. It is also very important that the intervision
section is included in the form. We watched and evaluated all our sessions together with
the Co-Counselor. We also received supervision from our supervisor in our class" (PHD
6).

- "The Supervision Forms were a guide, a manual for me. | see how active and enjoyable
these Forms have made receiving and giving supervision, both when | fill in the Form
and send it, and with the feedback I receive from my supervisor" (MA1).

- "The fact that the Supervision Forms were written in a structured way from the first
session to the last session and that there was brief information about the time and
application of the techniques was very enlightening and guiding. It was like a guide. At
the end of the session, both our self-evaluation, our co-counselor's evaluation of us, and
receiving feedback from our instructor contributed a lot in evaluating our counseling
skills. We had the opportunity to evaluate the counseling sessions from three different
perspectives and see our mistakes" (B1)

- "It was a necessary form for the healthy conduct of the supervision process. It allowed
us to give information about the process to our supervisor. It was a resource guide for us
about how the counseling process should proceed" (B5).

- "In general, the Supervision Forms were a very good resource guide for us about what
to do and how to use the techniques in the sessions" (B1).

Code: Control Provider and Supervisory

21

Supervisor 1
PHD Student

Supervisor 1
MA Student
Supervisor 1

B Student

Supervisor 2
B Student

Supervisor 3
B Student

- "The inclusion of therapeutic techniques in the Supervision Form serves as both a guide
and a control tool, especially in the first sessions. For each session, while filling in this
section, it allowed me to review the session and think "where did | use this technique,
how did | use it?"" (PHD1)

- "The Supervision Forms were very effective in helping me to better understand and
make sense of the planned and orderly nature of the counselling process and to proceed
in a controlled manner" (MA4).

- "The Supervision Forms enabled me to make controlled progress. | could see what |
was doing or not doing every week. It was a tool that helped me convey the fastest and
most accurate information to my supervisor. Writing my questions clearly and getting
answers made the process easier" (B5)

- "This structured form helped me to convey the technique | used to my supervisor
without overlooking and controlling it. The feedback | received from my supervisor
through the Supervision Form helped me to eliminate the question marks in my mind to
a great extent."(B2)

- "The biggest contribution of the Supervision Form to me was that | was able to observe
and evaluate myself in counselling. | was able to see my own shortcomings step by step
in a written form and thus had the chance to correct them. Another benefit was that |
had lost my counselling session records and since | wrote the session process on the
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Supervision Form, | bridged my gaps by making use of it. | was able to observe my
session process and thus carried out more efficient session processes with my client"
(B5).

Code: Functional, Easy and Practical

17

Supervisor 1
PHD Student

Supervisor 1
MA Student

Supervisor 1
B Student

Supervisor 2
B Student
Supervisor 3
B Student

- "The Supervision Forms are easy to fill in. Instead of receiving supervision through long
transcripts, | think it is much more functional to receive supervision by watching the
video recordings of the counselling sessions in class and receiving supervision through
the Supervision Forms" (PHD2).

"l find the Supervision Form very functional. The fact that all the information about the
client can be seen as a whole in the form, the techniques used can be evaluated
separately for each session; the inclusion of the client's own feelings and thoughts and
the feelings and thoughts of the co-counsellor makes it easier for us to evaluate the
session" (MA1).

-"In our sessions, we filled in the relevant sections, which was more practical and
functional for us. Apart from that, it was a good point that basic level techniques and
advanced techniques were separated" (B4).

- "Instead of writing a straightforward report, this structured form made my job easier"
(B2).

- "I think it is a very nice and functional format. For example, | could not use advanced
techniques. The supervision period is over and my sessions continue. My client is
opening up somewhat slowly and now | will use advanced techniques in the future and |
will be able to plan better how it should be thanks to these forms. In this sense, having a
plan in our hands will add very good things to us" (B1).

Code: Valuable, Reassuring, Stress Relieving

14

Supervisor 1
PHD Student
Supervisor 1
MA Student

Supervisor 1
B Student

Supervisor 2
B Student

Supervisor 3
B Student

- "It was very valuable and reassuring to be able to proceed with the Standard Forms
and continue to receive regular feedback in writing”(PHD3).

- "In the Supervision Forms, there are techniques from almost all the theories. This
situation allows us to see all the techniques while filling out each form. Seeing each
technique motivates me to apply these techniques in the process and using these
techniques increases my professional competence and self-confidence" (MA2).

The Supervision Forms made me aware of the need to examine and evaluate my
counselling process in great detail. Without these forms, my anxiety would have
increased even more. | think the forms are a safe harbour for counselor candidates"
(B5).

- "I think that the feedback of the supervisor on the form reduces the anxiety of the
counsellor candidates about the process and provides self-confidence to the counsellor
candidates" (B1).

- "The forms allow us to communicate in detail the issues we consulted with our
supervisor in class. In addition, it is important to write down the techniques we use, and
with the feedback from there, we can advance our counselling sessions more efficiently.
In this respect, forms are valuable" (B3).

As seen in Table 3, it was found that the participants rated the Supervision Forms as detailed and
explanatory" (f=27), "useful" (f=27), "awareness raising" (f=27), "instructive and developmental" (f=25),
"guide, route map, light " (f=23), "control provider and supervisory" (f=21), "functional, easy and

practical" (f=17), "valuable, reassuring, stress-relieving" (f=14).

3. Explanatory Statements of Counselor Candidates/ Counselors on the Limitations of Supervision

Forms

Explanatory Statements of Counselor Candidates/ Counselors on the Limitations of Supervision

Forms are presented in Table 4.
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Table 4
Explanatory Statements by Supervisor 1, Supervisor 2, Supervisor 3's Students on the Limitations of
Supervision Forms

Categories/ Themes: Negative Explanatory Statements /Limitations of the f
Forms
Code: Being Based on Self-Report 8
Supervisor 1 -"The extent to which | fulfilled the therapeutic conditions and therapeutic techniquesis 3
PHD Student self-reported. This is also a limitation” (PHD1).
Supervisor 1 -“The fact that it is based on my own marking and self-reporting is a limitation” (BA4). 2
MA Student
Supervisor 1 - | can state having a self-report as a limitation”(B4) 1
B Student
Supervisor 2 -“Of course, the biggest limitation is that it relies on self-report. The counselor gives 1
B Student information from his own perspective”(B3).
Supervisor 3 -“If the form was not supported by video recordings, we could not be sure whether the 1
B Student therapeutic techniques and conditions filled in the form were actually applied or
not”(B5).
Code: Limitations of Written Transmission 7
Supervisor 1 - "l think there is a limitation regarding expression. That is to say, at some points, there
PHD Student were situations where | could not fully convey what | wanted to express in writing, or
even if | thought | did, it was understood differently by my supervisor" (PHD1).
Supervisor 1 - "Since it was a written material, in some cases | felt inadequate in explaining myself.
MA Student However, | think | was able to close this gap in our lessons" (MA3). 3
Supervisor 2 - "Although counselor candidates want to convey the details of the counseling session, it 3
B Student is difficult to convey this on the Supervision Form. In this respect, | can say that the
Supervision Form is limited. However, this limitation is overcome with video recordings"
(B1).
Code: Inability to Transfer Non-Verbal Messages 2
Supervisor 1 -“How we speak, our posture, voice and facial expressions are also very important. We
B Student cannot evaluate these in the forms. But the co- counsellor candidate application 1
(intervision) and the face-to-face lessons solve this problem" (B4).
Supervisor 3 - "The form offers a limited opportunity to reflect some non-verbal expressions. Other 1
B Student than that, | do not think it has many limitations" (L3).

As seen in Table 4, the negative opinions of the participants were that the Supervision Forms were
"based on self-report" (f= 8), "limitations of written transmission” (f= 7) and “inability to transfer non-
verbal messages” (f= 2).

4. Opinions of the Clients Who Fully Participated in the Counseling Process and Completed the
Counseling Process

In the study, the views of five clients who fully continued the counseling process and completed the
counseling process were also analyzed. Their opinions are given in Table 5.

Table 5

Clients' Views on the Counseling Process

Categories/ Themes Codes

Positive Opinions -My counsellor was respectful and objective
-| felt comfortable and safe
- The counselling was useful
-1 gained awareness about finding solutions to my problems / | solved
my problems

Ul U1 U1 Ul | =h

Negative Opinions -Not declared 0

As seen in Table 5, the five clients who fully attended and completed the counseling process stated
that the counsellor was “respectful and objective” (f= 5), that “they felt comfortable and safe during the

1308



Yiiksel Sahin — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 53(2), 2024, 1297-1332

counselling process” (f= 5), that “they benefited from the counseling process” (f= 5), and that “they
gained awareness about finding solutions to their problems or solved them” (f=5).

Table 6 shows the sample statement of the supervisor 1's PhD student's client.

Table 6

Supervisor 1's PhD Student's Client Statement

Supervisor 1 - "I trusted my counsellor. My counsellor really listened, understood and
PHD Student's empathised with me. Therefore, | was able to express my feelings easily. During
Client the solution options, | realised that my problems were solvable. | was surprised

when | saw the solution options file, because | did not expect such a file. | was so
excited. | realised we'd reached the biggest stage. During the solution options, the
counsellor explained each stage very clearly and concisely. This helped me to
understand more easily. In cases where | did not understand, she tried to explain
with many different examples. | made various practices. My counsellor always
tried to motivate me. In the last session, | realised this very well: getting rid of
prejudices, accepting the problem and addressing it facilitates the solution (C1)”.

Discussion & Conclusion

The study examined the opinions of counselor candidates/counselors on the "Supervision Forms
(Process Notes Technique) with Psychoeducational Content Based on the Multimodal Counseling
Approach with Technical Eclecticism and Accommodating the Steps of Counseling Process" developed by
the researcher. As a result of the research, it was observed that the PhD, master's, and undergraduate
students of the researcher used common expressions that are similar to those of the undergraduate
students of two different supervisors. The participants stated that the Supervision Forms were "detailed

and explanatory", "useful", "awareness-raising", "instructive and developmental", "guide, route map,
light", "control provider and supervisory", "functional, easy and practical", valuable, reassuring, stress-
relieving". As a result of the study, the negative opinions of the participants were that the Supervision
Forms were "based on self-report"”, "written expression was limited and non-verbal messages could not
be seen". However, they also noted that this limitation could be avoided by watching video recordings in
face-to-face lessons. In addition, as a result of the research, five clients who fully attended and
completed the counseling process stated that they felt comfortable and safe during the process, that
the counselor was respectful and objective, that they benefited from the counseling process, and that
they gained awareness about finding solutions to their problems or solved them. Based on these
explanations, one could say that the Supervision Forms used in the supervision process are beneficial
directly to the counselor candidates/counselors and indirectly to the clients. In order to use Supervision
Forms effectively and correctly, it is a prerequisite for counsellor candidates to have the theoretical
knowledge of the field of counseling (e.g. Counseling Theories, Counseling Principles and Techniques,

Counseling Skills, etc.).

The Supervision Forms developed by the researcher are structured in a format that includes the
Process Notes Technique and the Checklist Technique. Today, it has become imperative to develop new
techniques to solve the problems that arise from the decrease in the amount of time supervisors have
to devote to supervision and the increase in the number of supervisees and clients. In recent years, as
the pace of change has increased, supervisors have developed new techniques to use in supervision that
are efficient, effective and time saving. One of such techniques is the Process Notes Technique (Winer &
Klemen, 1997). The Process Notes Technique, one of the supervision techniques, is widely used by
supervisors working in the field when providing supervision (Borders & Brown, 2005; Creaser, 2015;
Kennedy et al., 2023; Manring et al., 2003; Presser & Pfost, 1985; Winer & Klemen, 1997). Presser and
Pfost (1985) explain that the purpose of using the Process Notes Technique in the supervision process is
to focus the supervisee's attention on specific aspects of the counseling process and to encourage the
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supervisee to examine his or her behavior during sessions and to observe the counselor-client
interaction

The Supervision Forms created by the researcher are similar to the “Process Notes Technique”
among supervision techniques. The Process Notes Technique is a structured document in which the
counselor candidate/counselor takes notes about him/herself, the client, the counselor-counselee
relationship, the counseling process and the techniques used (Corey et al., 2010; Nelson- Jones, 2014).
In the Process Notes Technique, questions focus on the content and flow of the session, information
about the client, client-counselor interactions, the counselor's thoughts and feelings about the client,
the techniques used in the session, and the reasons for their use (Borders & Brown, 2005; Creaser,
2015). Process notes are much more than verbatim transcripts of counselor-client conversations. This is
because the content of the process notes includes questions about the client's “opening” and “closing”
session statements; non-verbal statements and feelings of the supervisor and the client; silences;
unusual verbal expressions, including slang words and idioms used by the client; recurring themes and
issues about their relationships and conflicts; dreams, fantasies; boundary-pushing behaviors and other
efforts and behaviors to disrupt the framework of the therapy. Process notes can help the supervisee to
become aware of their thoughts, feelings, and non-verbal behaviors that influence the counseling
process (Kennedy et al., 2023).

The Process Notes Technique differs from the notes taken in the “Secretary File” in that it is based
on the client's statements during the counseling process. The key words for the problems and
experiences described by the client are briefly written in the Secretary File. On the other hand, the
content of the Process Notes Technique is broad and consists of various questions and written material.
Kennedy et al. (2023) state that there is disagreement among supervisors as to whether the Process
Notes Technique should be used during the session or after the session is over. However, the Process
Notes Technique is not used during the counseling session, nor anything is it written down. Immediately
after the counseling session is over, marking is done and notes are taken (Creaser, 2015; Winer &
Klemen, 1997). Kennedy et al. (2023) state that this marking and writing should take place immediately
after the end of the session. If this is not possible, using the Process Notes Technique later that day will
make it easier to remember the session.

Haggerty and Hilsenroth (2011, p. 197-198) state that while taking notes and making markings about
the client, there may be missed points. This can create a limitation due to memory and absent-
mindedness. It may be difficult for the supervisee to remember every minute of the session from
moment to moment. In addition, a situation described by the client during the session may make an
association in the supervisee and shift the attention from the client to him/herself, which may hinder
the full transfer of the counseling process into Process Notes. Another possible disadvantage of the
Process Notes Technique is that the counselor candidate/counselor may confuse information about
another client with the client in question and reflect this in the Process Notes Technique. This is
observed in counselor candidates/counselors who conduct a large number of counseling sessions and
delay using the Process Notes Technique. Supervisees may also forget to take process notes. In addition,
the problems and experiences of some clients are similar and may be confused with each other, which
can lead to inaccuracies in the information transferred to the Process Notes.

As seen above, Creaser (2015) also argues that there are disadvantages to conducting supervision
using only the Process Notes Technique. This is because human memory can be faulty, attention can be
distracted, process notes can be selective in what is written, and mistakes and deficiencies may be
omitted. The actual session may have been conducted differently. Supervisees may make changes in the
Process Notes in their favor in order to please their supervisor. Also, non-verbal behaviors of the
supervisee and client cannot be observed (Haggerty & Hilsenroth, 2011). Objectivity may decrease
(Crocker & Sudak, 2017; Manring et al., 2003; Winer & Klemen, 1997). When supervision is conducted
solely through the Process Notes Technique, it is not possible for supervisees to get help from their
supervisor when they have urgent questions and concerns (Borders & Brown, 2005). When evaluated
from all these perspectives, the Process Notes Technique also has its disadvantages. Here, as Kennedy et
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al. (2023) state, if supervisors encourage the supervisees to fully reflect their thoughts, feelings and
behaviours, the process can be fully reflected without filtering. In this case, the Process Notes Technique
can also present an advantage.

Given the benefits of the Process Notes Technique, it is argued that the use of the technique is useful
for supervisees to improve their counseling skills. It also helps in the evaluation of supervisors. It is also
noted that the use of the Process Notes Technique is useful for supervisees to improve their counseling
skills and helps supervisors to evaluate them. The Process Notes Technique also allows for the
assessment of current awareness of emotions and cognitions and the measurement of awareness that
develops over time (Borders & Brown, 2005). The Process Notes Technique can help to learn about the
supervisee’s techniques, thoughts and feelings. From this point of view, the Process Notes Technique is
an asset in the supervision process. Borders and Brown (2005) contend that for this technique to be
effective, at least in its initial use, supervisors should provide a structure or format that encourages
introspection and reflection. The Supervision Forms developed by the researcher are believed to be in
this format.

Considering the above-mentioned advantages and disadvantages of the Process Notes Technique in
the literature, it is recommended that supervisors use different supervision techniques together. In the
supervision process, using the Process Notes Technique, Checklist Technique, Audio Recording
Technique and Video Recording Technique together enriches the supervision (Borders & Brown, 2005;
Creaser, 2015; Crocker & Sudak, 2017; Haggerty & Hilsenroth, 2011; Kennedy et al., 2023; Manring et
al., 2003). This is because no program has yet developed a “gold standard” for supervision (Manring et
al., 2003). In the literature, it is also suggested that it is important to use the Checklist Technique along
with the Process Notes Technique in the supervision process. This Checklist is completed by both the
supervisor and the supervisee. The Checklist consists of a list of basic steps that make up both a desired
and a more complex skill (Manring et al., 2003).

Haggerty and Hilsenroth (2011) argue that the Process Notes Technique or the Audio Recording
Technique are limited when used alone in the supervision process; therefore, they recommend using
the Video Recording Technique. This is because the Video Recording Technique allows the supervisor to
see the session content as it happens during the session in order to provide more effective supervision
and therapy training. However, concerns about confidentiality and ethics raise potential objections to
video recording. In this respect, “Informed Consent” is very important (Crocker & Sudak, 2017; Haggerty
& Hilsenroth, 2011). Crocker and Sudak (2017) argue for the use of the Video Recording Technique and
Audio Recording Technique as very important techniques in the supervision process. Although the Video
Recording Technique initially causes anxiety in supervisees; yet, this anxiety diminishes over time.
Analyzing the sessions using the Audio Recording Technique or Video Recording Technique provides
more objective and direct information than the Process Notes Technique and is extremely important in
evaluation. As a result of his research, Creaser (2015) stated that using the Process Notes Technique and
Audio Recordings Technique together in the supervision process can provide a deeper understanding of
the sessions and develop stronger awareness in the supervisees.

The researcher did not use the Supervision Forms alone in the supervision process. She used eclectic
models, methods and techniques. According to the "Integrative and Eclectic Supervision Model",
"Counseling Approach with Multidimensional and Technical Eclecticism" (Lazarus 1989, 2002, 20053,
2005b, 2006, n.d.) from the Therapy-Based Supervision Model was taken as a basis. The Developmental
Supervision Model was used to track the progress of counselor candidates/ counselors from the first
point of their professional development to the last point (Ascher & Butler, 2010). Adopting the
predominant "teacher role" within the supervisor role in Bernard's Discrimination Supervision Model,
the researcher also tried to contribute to the formation of conceptualisation skills, intervention skills
and personalisation skills at the end of the process that the counselor candidates/ counselors should
acquire (Bernard & Goodyear, 2019). In the supervision process, individual supervision, group
supervision and peer supervision were used as supervision methods (Corey et al., 2010). As supervision
techniques; self-description technique, process notes technique, audio and video recording technique
(video recording), e-mail from technology-supported techniques, role-playing technique and modelling
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technique when necessary, homework technique (e.g. reading articles and books etc.) (Corey et al.,
2010; Nelson- Jones, 2014) were among the frequently used techniques.

The researcher followed this process while providing supervision: counselor candidates/ counselors
watched the video recording of the session (Video Recording Technique) together with the co-counselor
candidate/counselor (Corey et al., 2010; Nelson- Jones, 2014) and gave feedback to each other (Peer
Supervision Method) (Nelson- Jones, 2014; Yilmaz & Voltan-Acar, 2015; Wheeler & Richards, 2007).
They carried out the intervision process by filling in the Supervision Forms (Process Notes Technique)
together (Peer Supervision Method). They sent the Supervision Forms to the supervisor by e-mail
(Technology Assisted Technique) (Corey et al., 2010; Nelson- Jones, 2014). They received supervision on
the form (Individual Supervision). During the face-to-face classes, they watched the session recordings
with the group (Group Supervision) and received supervision in the role of a teacher (Discrimination
Supervision Model: Supervisor Teacher Role) (Bernard & Goodyear, 2019). The supervisor provided
supervision according to the "Multimodal Counseling Approach with Technical Eclecticism" (Lazarus
1989; 2002, 2005a, 2005b, 2006, n.d.) and by "paying attention to the steps of the counseling process"
(Carkhuff, 2011; Corey et al., 2011; Cormier & Hackney, 2014; Egan, 2011; Gladding, 2013; Hackney &
Cormier, 2008; Meier & Davis, 2007). In this process, the supervisor answered the questions of the
counselor candidates and allowed them to explain themselves ("Self Description Technique"). When
there were deficiencies or errors in the use of therapeutic techniques by the counselor
candidates/counselors, the supervisor used the "Modelling Technique" and the "Role Playing
Technique". Then, the supervisor applied the "Behaviour Rehearsal Technique" to the counselor
candidates/counselors (Nelson-Jones, 2014; Yilmaz & Voltan-Acar, 2015; Wheeler & Richards, 2007).
Finally, the supervisor checked the consistency by comparing the information in the Supervision Forms
with the session recordings. Accordingly, she continued to give supervision to the counselor
candidates/counselors. It may be appropriate to use the Supervision Forms in this way in the supervision
process.

In conclusion, by using Supervision Forms, which incorporate the Process Notes Technique, in the
supervision process, it is possible to train professional practitioners who can act in accordance with the
stages of the counseling process, utilize both basic and advanced techniques, and switch appropriately
and accurately between the stages of counseling; in other words, professionals who can effectively
manage the counseling process.

Potential Benefits and Limitations of Supervision Forms

Potential benefits of the Supervision Forms that can be used in the supervision process can be listed
as follows: (1) The inclusion of systematic information about the client from the first session to the last
session in the Supervision Forms may be useful in carrying out the process. (2) Counselor
candidates/counselors observe themselves thanks to the feedback given through the Supervision Forms.
They realise what they do right, wrong or incomplete and can develop a new understanding. With this
personal and professional awareness, they can conduct their next sessions in a healthier way. (3)
Counselor candidates/counselors may take more planned steps by reviewing these Forms before the
session. (4) Regular review of Supervision Forms by counselor candidates/counselors can promote
continuous learning about therapeutic conditions, therapeutic techniques and steps of the counseling
process, improve practice and enhance practice skills. (5) Counselor candidates/counselors can
strengthen their cognitive skills by regularly reviewing the basic and advanced techniques in the
Supervision Forms. Continuously reading the definition of the technique and its purpose can be useful
for applying it correctly in the counseling process. The checklist may help them realize that the
technique was not applied in that session even though it should have been applied, and they can apply it
in the next session at the appropriate place and time. (6) During the supervision process, filling in the
Supervision Forms, sending them to their supervisor via e-mail and receiving feedback may contribute to
strengthening the supervision relationship between the supervisees/counselors. (7) Supervision Forms
can be used as an alternative to the transcription technique with lengthy content.

Potential limitations of the Supervision Forms that can be used in the supervision process can be
listed as follows: (1) Supervision Forms can be used as a resource that supports the continuous learning
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of counselor candidates/counselors and improves their practice skills. However, the use of Supervision
Forms alone will not be sufficient. Since the notes taken by the counselor candidates and the markings
they make on the checklist are based on their perception of their own counseling skills. They may also
fill out the form for their own benefit, in order to make themselves look more favorable to the
supervisor. It may not reflect reality. The real situation may not be reflected. For this reason, one should
compare the information written on the Supervision Form with the video recording of that session and
check the compatibility between them.

Suggestions for Researchers

In order to increase the generalisability of the results of the research, it may be necessary to use the
same research design and add the Supervision Forms to the supervision process of the counselor
candidates/ counselors studying at different universities and take their evaluations. In this respect, there
is a need for further research.

Suggestions for Supervisors

Supervision Forms can be used as a resource that supports the continuous learning of counselor
candidates/counselors and improves their practice skills. However, the use of Supervision Forms alone
as a “Process Notes Technique” will not be sufficient. While writing process notes, one may be selective,
omitting mistakes and deficiencies. The actual session may have been conducted in a different way and
the notes may not reflect the real situation. Therefore, an “Eclectic Supervision Approach” should be
adopted. Counselor candidates/counselors should watch the video recording of the session together
with the co-counselor candidate/co-counselor and give feedback to each other. They should carry out
the intervision process by filling in the Supervision Forms (Process Notes Technique) together (Peer
Supervision Method). They should e-mail the Supervision Forms to the supervisor (Technology-Assisted
Technique) and receive supervision on the form (Individual Supervision). During the face-to-face
sessions, the video recordings of the session should be watched with the group (Group Supervision) and
supervision should be taken (Discrimination Supervision Model: Supervisor Teacher Role). In this process,
the supervisor should answer the counselor candidates' questions and allow them to explain themselves
(Self-Description Technique). When there is a deficiency or error in the use of therapeutic techniques by
the counselor candidates /counselors, they should use the “Modeling Technique” and the “Role Playing
Technique”. Then they should apply the “Rehearsing Behavior Technique” to the counselor
candidates/counselors. The supervisor should continue to provide supervision by comparing the
information on the Supervision Forms with the session records and looking for consistency. It may be
appropriate to use the Supervision Forms in this way during the supervision process.

Suggestions for Higher Education Council and University Administrators

Since Guidance and Counseling is both a theoretical and practical field, it is necessary to reduce the
number of students at the undergraduate, graduate and doctoral levels. Training qualified psychological
counselors is much more important than quantity. Since the Eclectic Supervision Approach mentioned
above is very time-consuming and laborious for the supervisor, the number of counselor
candidates/counselors per supervisor should be reduced and the number of faculty members should be
increased.

Ethics Committee Approval Information: In this study Yildiz Technical University Ethics Committee
approval was obtained (E.2102150041). All rules included in the “Directive for Scientific Research and
Publication Ethics in Higher Education Institutions” have been adhered to, and none of the “Actions
Contrary to Scientific Research and Publication Ethics” included in the second section of the Directive
have been implemented.

Author Conflict of Interest Information: The author has no conflict of interest to declare.
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Tiirkge Siirimui

Giris
Siipervizyon ve Siipervizyon Siireci

Supervizyon, psikolojik danisman egitiminin ayrilmaz ve tamamlayici bir pargasini olusturur.
Yasantisal 6grenme deneyimini iceren silipervizyon (Gladding, 2013), meslekte deneyimli olan
slipervizorin, kendilerinden daha az deneyimli kisileri, kendi gozetimleri altinda meslege hazirlamasi,
onlara destek sunmasi ve gozetimi altinda yetistirmesidir. Bu iliski degerlendirici ve hiyerarsik bir iliski
olup, mesleki becerileri ve yetkinligi gelistirmeyi amaglar (Ascher & Butler, 2010; Watkins & Scaturo
2013; Yogev, 1982). Slipervizyon surecinde slipervizor, danisman adayini/danismani izler, performansina
yonelik geri bildirimlerde bulunarak degerlendirmelerini yapar. Bu degerlendirmelerini yaparken
supervizorin segtigi “siipervizér rolleri” vardir (Cormier & Hackney, 2014). Bernard’in gelistirmis oldugu
“Ayristirict Model”de stpervizorin rolleri 6gretmen roli, konsiltasyon roll ve psikolojik danisman roli
olarak aciklanmaktadir. “Ogretmen rolii” ile danisman adaylarinda eksik olan becerileri gelistirip, niteligi
artirmayi amaglar. Bu amagla, bilgi verir, model olur, 6neri ve geri bildirimlerini verir. Esit bir iliskinin
oldugu “konsiiltasyon rolii” ile stipervizor, danisman adayinin danisaniyla danisma sirecini ylritmesi
konusundaki sorumlulugunun artmasini destekler. Ozgiirlesmesini destekler (Bernard & Goodyear, 2014,
s. 52). Bu rol, meslektas olan bir roldir (Yorgev, 1982). Siipervizor bu roldeyken, danisman adayina
kaynaklik etme konusunda kendisini sinirlandirir (Cormier & Hackney, 2014). Sipervizor “psikolojik
danisman rolii” ile danisman adayinin hissettigi kaygi ve korku duygularini yansitir, kisisel gelisimini
destekler (Bernard & Goodyear, 2014). Ancak psikolojik danisman roliinde, danisman
adayina/danismana psikolojik danisma yapmasi s6z konusu degildir. Stipervizyon sireci icinde bazi
ogrencilerin slpervizorlerinden hem danisanlari konusunda, hem de kendi kisisel sorunlarinda yardim
bekledikleri de gériilmektedir (Ornedin, "Eviiligimde beni iizen sorunlarim var. Siipervizériimiin evlilik
sorunlarimla bas etmeme yardim etmesini bekliyorum, béylece daha etkili bir danisman olabilirim). Bu
Ogrencilerin, siipervizorlerinin kendi terapistleri olmadigini bilmeleri gerekir (Yorgev, 1982). Bu durumda
slipervizorin coklu iliskiye girmemesi ve danisman adayini psikolojik yardim almasi igin baska bir
profesyonele yonlendirmesi 6nemlidir.

.

Supervizyon sirecinde “siipervizyonun odadi” vardir. Bernard’in “Ayristirict Modeli”nde, stipervizyon
odagl, kavramsallastirma becerisi, midahale becerisi ve kisisellestirme becerisi olarak tanimlanir.
“Kavramsallastirma becerisi”, psikolojik danisman adayinin bilissel becerileridir. Danisman adayinin
psikolojik danisma siireci icinde, danisaninin ériintiilerini kesfetmesine ve uygun midahale yontemlerini
belirlemesine yardimci olunur. “Miidahale becerisinde”, beceriler, danisman adayina temel diizey ve ileri
diizey olarak kazandirilir. Becerilerin nasil uygulandigi degerlendirilir. “Kisisellestirme becerisi” ile
danisman adayinin danisma yaparken kendi kisisel tarzini gelistirmesine yardimci olunur. Burada,
danisman adayinin varsa kisisel sorunlarini ve karsit aktarimini da yonetebilmesi gereklidir (Bernard &
Goodyear, 2014, s. 52).

Supervizyon slirecinde, stipervizérle danisman adayi/danisman arasinda zaman iginde artarak gelisen
bir “siipervizyon iliskisi” olusur. Bu agidan slpervizorle danisman adayi/danisman arasinda olumlu ve
uyumlu bir iliskinin olmasi ve isbirlik¢i calismalari ¢ok énemlidir (Greenberg & Tomescu, 2017). Karsilikh
saygl ve saydamlik kosulunun saglanmasi 6nemlidir. Danisman adaylarinin ilk zamanlarda kaygi ve
endiseleri fazla olabilmektedir. Ornegin; “Gniimiizdeki seansa danisanim gelecek mi?”, “seansta yanlis
bir sey yaparsam” vb. ortak kaygilari olabilmektedir. Burada, sipervizériin danisman adayina/danismana
empatik anlayisi gostermesi Onemlidir. Burada, grup slpervizyonu olduk¢a vyararlidir. Grup
slipervizyonunda, danisman adaylari diger danisman adaylarinin da benzer kaygilari oldugunu gorirler
ve yalniz olmadiklarini anlarlar (Yogev, 1982).

Supervizyon sirecinde, “ siipervizyon modelleri” vardir. Sipervizyonla ilgili olarak alanyazinda
“birincil nesil ve ikinci nesil sipervizyon modelleri” vardir. Birinci nesil siipervizyon modelleri (Bernard,
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2014), psikoterapi temelli siipervizyon modeli, gelisimsel stipervizyon modeli ve sosyal rol siipervizyon
modeli olarak U¢ ana kategori etrafinda agiklanmaktadir (Watkins & Scaturo 2013). Psikoterapi temelli
supervizyonda, slipervizorin temel aldigi terapi kuraminin 6rnegin; Biligsel Davranisgl Terapinin ya da
Birey Merkezli Terapinin temel yaklasiminin slpervizyon siirecine ve sipervizér rollerine entegre
edilmesi vardir. Gelisimsel stipervizyon modelinde, psikolojik danisman adaylari mesleki gelisimsel streci
icinde olduklari icin danisma becerilerinin asamalar halinde incelenmesi gerektigi belirtilir. Slipervizyon
slreci, danisman adayinin gelisimsel dizeyine ve ihtiyaglarina uygun olarak degismektedir (Bernard,
2014; Haynes vd., 2003; Wheeler & Richards, 2007). Sosyal rol slipervizyon modelinde, stipervizoriin
duruma gore roller arasinda gecis yapmasini gerektirmektedir (Cormier & Hackney, 2014; Watkins &
Scaturo, 2013). Ancak, stipervizyon slrecinde bu modellerin eksiklikleri ve sinirliliklari gériliince “ikinci
nesil siipervizyon modelleri” gelistirilmistir. ikinci nesil siipervizyon modellerinde, bu ana kategorilerinin
bir karisimi olan "entegre" modeller olusturulmustur (Bernard, 2014). Ornegin; Shelton & Zazzarino
(2020) “Bituinlesik Gelisimsel Stpervizyon Modeli” ile “Psikoterapi Temelli (Cozim Odakh ve Birey
Merkezli Supervizyon) Slpervizyon Modelinin” bitlnlestirerek yeni bir model ortaya koymustur.
Ornegin; Yogev (1982), “Eklektik Siipervizyon Modeli”ni gelistirmistir. Bu modelin 3 ana noktasi vardir.
Bunlar: Kisisel gelisim ve ozfarkindaligin kolaylastiriimasi, kuramsal bilgiye hakimiyet ve uygulama
becerilerinin kazanilmasidir. Bu model, siipervizyon ydntemi olarak bireysel ve grup siipervizyonunu
kullanir. Ornegin; Bernard’in Ayristirici Modeli, eklektik bir yapiya sahiptir. Model, psikolojik danisman
adayinin kazanmasi gereken 3 odak olan kavramsallastirma becerileri, midahale becerileri ve
kisisellestirme becerileri ile 3 siupervizér rolii olan 6gretmen roli, psikolojik danisman roli ve
konsultasyon roliiniin etkilesimine dayali 3x3=9 farkli yolu iceren bir slipervizyon modeline 6rnektir
(Bernard & Goodyear, 2019, s. 52). Ayrica, ikinci nesil slipervizyon modellerinde yeni bir modele
ulasmak icin bir ana kategorideki iki farkh modelden yapilarin harmanlandigi da goriilmektedir (Bernard,
2014). Boylece, “Butlinlestirici Supervizyon Modelleri” gelistirilmektedir. Butlnlestirici Siipervizyon
Modelleri birden fazla kuram ve teknige dayanir. Stipervizyonla ilgili cok sayida modellerin, yéntemlerin
ve tekniklerin oldugu disinildiginde, ¢cok sayida bitinlestirme yapmak mimkindir. Ginimizde
biitlnlestirici sipervizyon modelleri de yaygin olarak uygulanmaktadir. Burada teknik eklektizmi ve
kuramsal batinlestirme vardir (Haynes ve digerleri 2003). Ascher ve Butler (2010), psikolojik danisma
slipervizyonunun kapsamli ve esnek bir yaklasimla verilmesine ihtiya¢ oldugunu belirtmektedirler.
Watkins (2011), bir ¢ok siipervizoriin, psikoterapi temelli slipervizyon modeli, gelisimsel slipervizyon
modeli ve sosyal rol modelinden butinlestirme vyolu ile genis Olclide vyararlandiklarini da
belirtmektedirler.

24

Supervizyon verilirken kullanilan Slpervizyon Modellerinin yanisira, “siipervizyon yéntemleri
bulunmaktadir. Stipervizyon yontemleri slipervizoriin bulundugu ve siipervizyonu alan kisi sayisina gore
bireysel slpervizyon, lg¢li stpervizyon ve grup sipervizyonu bicimindedir (Corey vd., 2010). Ayrica,
slipervizor olmaksizin, psikolojik danismanlarin bir araya gelmesi ve birbirine destek vermesi sonucu
olusan akran slpervizyonu yontemi de vardir (Nelson-Jones, 2014; Yilmaz & Voltan-Acar, 2015; Wheeler
& Richards, 2007).

Supervizyon verirken kullanilan sipervizyon ydntemlerinin yanisira “siipervizyon teknikleri” de
vardir. Danisman adaylarina/danismanlara sipervizyon verilirken farkh stpervizyon tekniklerinden
yararlanilir. Bu teknikler; kendini anlatma teknigi, desifre, siire¢ notlari teknigi, ses kaydi teknigi, ses ve
gorintlu kaydi teknigi (video kaydi), teknoloji destekli teknikler (6rnegin: zoom-video konferansla
gorisme, chat-es zamanh yazisma, eposta-farkli zamanlarda yazisma vb.gibi), canli gézlem teknigi
(6rnegin: aynal odada ya da danisma odasinda), rol oynama teknigi, model olma teknigi, ev ddevi teknigi
(6rn; makale, kitap okuma; video izleme vb gibi) ve vaka sunum teknikleri (Corey vd., 2010; Kennedy
vd., 2023; Nelson- Jones, 20140) ve kontrol listesi teknigi vardir.

Yukarida goruldigu gibi, slipervizyon slrecinde etkili olan birgok oOge vardir. Sitpervizor ve
slpervizorin rolleri, stpervizoriin kullandigi stpervizyon modeli, yéntemi ve teknigi ile danisman
adayinin sahip oldugu bilissel becerileri, stpervizorden beklentileri ve aralarindaki karsilikh iliskinin
niteligi olduk¢a 6nemlidir. Lisans ve lisansisti egitimlerine devam eden 6grencilere verilen slipervizyon,
hangi stipervizyon modeli, yontemi ve teknigi ile verilirse verilsin 6nemlidir. Haynes ve digerleri (2003)
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ginimizde bdtanlestirici ve eklektik stpervizyon modelleri de vyaygin olarak uygulandigini
belirtmektedir. Bu modellerin 6ziinde de kuramsal bitinlestirme (Butlincll Psikolojik Danisma) ve
teknik eklektizmi (Eklektik Psikolojik Danisma) vardir.

Biitiinciil ve Eklektik Psikolojik Danisma Yaklasimlari

Psikiyatri, psikoloji ve psikolojik danisma alani, gegcmisten gilinimiize, insanin duslincelerinin,
duygularinin ve davraniglarinin nedenlerini anlamaya ve agiklamaya g¢alismistir. Ayrica, insanin yasadigl
sorunlarin ¢dziimiine yardimci olabilmek igin bir cok terapi kuramlarini gelistirmeye c¢alismislardir (Corey,
2008). Bitlin terapiler 6ziinde, danisan igin sikinti yaratan durumun ele alinmasinda ve ¢dziimlemesinde
¢ogu zaman Ortisen bir yolu izlerler (Eisenberg & Delenay, 1993). Bu terapi kuramlarinin temel
farkhhklari ise, kullanilan terapotik teknikleriyle, odaklanilacak boyutun “diisiince” ya da “duygu” ya da
“davranis” olmasidir. Ancak, tek bir terapi kuramina bagh kalarak danisani tek boyut Uzerinden
degerlendirerek yardimci olmak, diger boyutlarin gz ardi edilmesine neden olur (Corey, 2008; Ivey vd.,
1987). Tek bir terapi kuramina bagh kalarak verilen psikolojik yardimlarin “klinik izleme galismalarinda”,
“yeniden tekrarlarin” oldugu da gorilmastiir. Bunun lizerine, terapi kuramlarini birlestirme calismalarina
gidilmeye baslanmis (Greben, 2004) ve bitiinlesmeye gitme anlayisi hiz kazanmistir (Tuzgol Dost, 2020).
“Bltilnlestirici bakis agisi”, terapilere yonelik “esnek ve kapsayici bir genel durusu” ifade eder (Greben,
2004).

Literatlirde, “bitlnlestirme” ve “eklektizim” kavramlari birbirlerinin yerine kullaniimaktadir. Ancak,
bu iki kavramin birbirlerinden farkliliklari bulunmaktadir. “Bitlnlestirme”, terapi kuramlariyla ilgili olup,
yeni bir bitiin olusturma, bir araya getirme calismasidir. “Eklektizim” ise, tekniklerle ilgili olup, se¢me,
ayirma ve koparip alma sirecidir (Hollanders, 2003). Yani, “Butlincil Psikolojik Danisma Yaklasiminda”,
iki ya da daha fazla terapi kurami birlestirilir. “Eklektik Psikolojik Danisma Yaklasiminda” ise, terapilere
ait terapotik teknikleri, danisanin ihtiyacina gére uygun yer ve zamanda kullanilir. Bitincil ve eklektik
yaklasimlar, danismanlarin terapotik ¢alismalarini, danisanlarinin sorunlarina gore uyarlama yapmalarina
yardimci olur. Bu da, danisma slrecine esneklik getirir (Zarbo vd., 2016). Seligman ve Reichenberg
(2019), bir danisma/terapi kuramina siki sikiya bagh kalmanin, terapotik secenekleri énemli 6lglide
azalttigini belirtmektedirler.

1990’ yillardan itibaren, danismanlar/terapistler zerinde yapilmis olan arastirmalarda en buyik
yonelimin eklektik/blttinlestirici yaklasima dogru oldugu bulunmustur (Behan, 2022; Pearson & O’Brien,
2012; Romaioli & Faccio 2012; Zarbo vd., 2016). Tasca ve digerleri (2015) tarafindan 1019 terapist
Uzerinde yaptiklari arastirmanin sonucunda, terapistlerin yalnizca %15’inin, tek bir terapi yaklagimini
kullandiklarini  bulmuglardir. ingiliz psikolojik danmismanlari (zerinde yapilan bir arastirmada
danigsmanlarin %87’si (Hollanders & McLeod, 1999); Amerika’li terapistlerin %68’inin (Pearson & O’Brien,
2012), Eklektik ve Butiincul Psikolojik Danisma Yaklasimini kullandiklari bulunmustur. Terapi kuramlari
arasindaki kati sinirlarin korunmasindan uzaklasan bu egilim, arastirmalarla da desteklenmektedir.
Eklektizm, "en verimli tekniklerin secici bir kombinasyonunu” savunur ve danisana “biitiinciil” bakar.
Buttincil ve eklektik yaklasimlarla, danismanlar/terapistler, uygulamalarinda daha fazla esneklige sahip
olduklari icin farkh cesitlilikte danisanlarla ve sorunlariyla ¢ahsabilirler (Lazarus, t.y.). Lazarus (2005a) da,
“Eklektik Psikolojik Danisma Yaklasimin” danisanlar lizerinde olumlu etkilerinin oldugunu ve bunun da
klinik olarak kanitlandigi belirtmektedir.

Literatlirde Eklektik Psikolojik Danisma Yaklasimina gére yapilan uygulamalarda, hiyerarsik bir
yapinin oldugu belirtilmektedir. Bu hiyerarsik yapi basamaklari en diisik basamaktan en yiiksege dogru
su sekilde agiklanmaktadir (Benito, 2018, s. 1; Gladding, 2013, s. 197-198; Norcross & Goldfried, 2005, s.
15):

1.Diizey: Senkretizm (Syncretism): En dusik basamaktir. Bu basamakta olan danismanlar, ilgisiz
kavramlari 6zensiz ve keyfi bir bicimde araya getirmeye calisirlar. Terapi kuramlarini tam kavramadan
“yarim yamalak” bir bicimde, “sistematik olmadan” bir araya getirirler. Birbirinden farkli olan kavramlar
ve teknikler kaynastirilmaya calisihr.
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2.Diizey: Geleneksel Eklektizm (Traditional Eclecticism):Senkretizmden daha ileri bir diizey olup, bu
diizeyde olan danismanlar, terapi kuramlarini ve tekniklerini daha derinlemesine incelerler. Daha ¢ok
dislinilmus olan terapi kuramlari daha derinlemesine incelenir. Cesitli kaynaklardan uyumlu 6zelliklerin,
uyumlu bir bitin halinde diizenli bir sekilde birlestirilmesi s6z konusudur. Bir terapi kuraminda
uzmanlasmis olmak gerekmez.

3.Diizey: Kuramsal Biitiinlestirme Eklektizmi (Theoretical Integrationism Eclecticism): Bu dizeyde
olan danismanlarin herhangi bir bitlinlestirme yapmadan 6nce en az iki terapi kuraminda uzmanlasmasi
gerekir. Bu yaklasimin zorlugu, kuramlar arasinda bir dereceye kadar esitligin saglanmasi ve her bir
kuramin hangi kisimlarinin veya parcalarinin korunacagina ya da cikartilacagina karar verme konusudur.
Bu diizey, belirli kriterlerinin oldugunu varsaymaktadir.

4. Diizey:Teknik Eklektizm (Technical Eclecticism):Bu dizeyde farkli terapilerin teknikleri segilir. Bu
teknikler, teknikleri doguran terapi kuramlarina bagl kalinmaksizin danisma surecinde kullanilir. Temel
olarak, “danisanlara yardimci olurken kuramlari degil; teknikleri kullaniriz” dislincesi bulunmaktadir. Bu
nedenle danisanlarla galisirken terapi kuramlarinin teknikleri kullanilir. Bu diizeyde Lazarus’un (1989,
2002, 2005a, 2005b, 2006, t.y.) “Cok Boyutlu Terapi Yaklasimi” vardir. Lazarus’un “Cok Boyutlu Teknik
Eklektizmli Psikolojik Danisma Yaklasimi”’nda 2 temel kavram bulunmaktadir. Bunlardan birincisi “boyut”
kavrami digeri ise “teknik eklektizmi” kavramidir. Bu yaklasima “boyut” agisindan bakildiginda; insanlarin
(1) davranis boyutu, (2) duygu boyutu, (3) duyum boyutu, (4) imge/ hayal/zihinsel canlandirma/riiya
boyutu, (5) bilis/dislince boyutu, (6) kisileraras iliskiler boyutu ve (7) biyoloji boyutu vardir (Lazarus,
1989, 2002). Bu yaklasim genis bir cercevede, cok boyutlu ve kapsamli bir bicimde danisani degerlendirir
(Lazarus, 2005a). Bu yaklasima “teknik eklektizmi” agisindan bakildiginda; farkli terapilere ait terapotik
tekniklerin danisanlarin ihtiyaglarina uygun olarak secilerek dogru bir bicimde uygulanmasi vardir
(Lazarus, 1989, 2002, 2005; t.y.).

Mevcut Arastirma: Siipervizyon Formlarininin Ozellikleri

Arastirmaci tarafindan 2016 yilindan itibaren, “Cok Boyutlu Teknik Eklektizmli Psikolojik Danisma
Yaklasimina Dayali, Danisma Siirecinin Basamaklarina Uygun ve Psikoegitim igerikli Siipervizyon
Formlar” gelistirilmistir. Lazarus’un (1989, 2002, 2005a, 2005b, 2006, t.y.) “Cok Boyutlu Teknik
Eklektizmli Psikolojik Danisma Yaklasimi”nin yanisira, danisma siirecinin basamaklarinin da dikkate
alinarak hazirlamis oldugu “Siipervizyon Formlari ve 6zellikleri” séyledir:

(A)Siipervizyon Formlarinda, Danisma Siirecinin Basamaklari ve Basamak Gegislerinin Nasil Yapilacagi
Vardir: Psikolojik danisma, danisma siirecinin basamaklarina uygun olarak yiritilir. Ongdriisme,
danisanla isbirlikgi iliskiyi kurmak, danisanin sorunlarini ve amaglarini 6grenmeye ve anlamaya baslama,
danisanin sorunlarini ve amaglarini detayli tanimlama ve degerlendirme, danisanin sorunlarinin ¢dzimi
icin ¢ozlim segeneklerini olusturma (psikoegitimle birlikte), ¢6zim segeneklerini uygulama ve danismayi
sonlandirma seklinde yuriatalir (Carkhuff, 2011; Corey vd., 2011; Cormier & Hackney, 2014; Egan, 2011;
Gladding, 2013; Hackney & Cormier, 2008; Meier & Davis, 2007).

(B) Siipervizyon Formlarinda, Sorunlar ve Sorunlarin Cok Boyutlu incelenmesinin Nasil Yapilacadi
Vardir: Dusiince, imge/zihinsel canlandirma/zihnine gelen gorintiler/riiya, duygu, davranis, bedensel
duyumlar /psikosomatik belirtiler ve iletisim/kisilerarasi iliskiler boyutu olarak kapsamli incelenir
(Lazarus, 1989, 2002, 2005a, 2005b, 2006, t.y.).

(C) Siipervizyon Formlarinda, Teknik Eklektizmine Dayali Temel Diizey Teknikler ve ileri Diizey
Teknikler Vardir: Danisanin ihtiyacina gére uygun olan terapétik tekniklerin eklektik olarak kullanilmasi
s6z konusudur (Lazarus, 1989, 2002, 2005a, 2005b, 2006, t.y.). Genis capta terapotik tekniklerin
kullanilmasi, psikolojik danismana avantaj saglar. Bu agidan “teknik eklektizmi” cok 6nemlidir.

Gelistirilmis olan bu Slpervizyon Formlarina bakilarak, danisanlarin yasadigi sorunlarla ilgili boyutlar
detayli olarak incelenebilmekte; danisma siirecinin basamaklari ve basamaklar arasindaki gegisler dogru
bir bicimde vyapilabilmekte; ¢6ziim secgeneklerini olusturma kisminda yer alan “psikoegitim” ile
danisanlarin ihtiya¢ duyduklari beceriler kazandirilabilmekte; ve teknikler eklektik bir bicimde
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kullanilabilmektedir. Arastirmaci tarafindan hazirlanmis olan Siipervizyon Formlari, sipervizyon
tekniklerinden “Stre¢ Notlari Teknigi”ne benzemektedir. Sire¢ Notlari Teknigi, psikolojik danisman
adayinin/danismanin kendisine, danisana, psikolojik danisman-danisan iliskisine, psikolojik danisma
surecine ve kullandigi tekniklere iliskin tuttugu yapilandiriimis dékiimanlardir (Atik, 2017; Corey vd.,
2010; Nelson- Jones, 2014). Gelistirilmis olan Slpervizyon Formlari, Siire¢ Notlari Teknigini ve Kontrol
Listesi Teknigini iceren yapilandirilmis bir formattadir. Formlarin igeriginde, oturumun sayisi, danisman
adayina/danismana ait bilgiler, danisana ait bilgiler, danisanda belirlenmis olan sorunlar, bu sorunlarin
¢6zimine yardimda olasi ¢dziim Onerilerinin neler oldugunun planlanmasi (psikoegitim de dahil),
oturumun Ozeti, terapotik kosullar, temel dlzey terapotik teknikler, ileri diizey terapotik teknikler ve
psikolojik danisma sirecinin basamaklari ile bu basamak gecislerinin nasil yapilacagina iligkin
aciklamalari vardir. Ayrica, bu becerilerin uygun bir bicimde yerine getirilip getirilmedigine iliskin “evet-
hayir”li kontrol listesi de vardir. Formda danisman adaylarini/danismanlarin oturumla ilgili sorulari,
dusinceleri, duygulari ile es danisman adayinin/danismanin degerlendirme yaptig bir bolim de vardir.
Buradaki amag psikolojik danisma siirecine iliskin detayli bir farkindalik ile birlikte uygulama becerilerini
gelistirmelerine yardimci olmaktir. Bitin bu acilardan bakildiginda, gelistiriimis olan Supervizyon
Formlarinin hem supervizorlere, hem de psikolojik danisman adaylarina/danismanlara stipervizyon
slrecinde pratiklik getirecegi ve kilavuzluk yapacagi distinilmektedir.

Bu arastirmanin amaci, psikolojik danisman adaylarinin/danismanlarin “Cok Boyutlu Teknik
Eklektizmli Psikolojik Danisma Yaklagimina Dayali, Danisma Sirecinin Basamaklarina Uygun ve
Psikoegitim icerikli Stipervizyon Formlari (Siireg¢ Notlari Teknigi)” ile ilgili olumlu ve olumsuz gérislerini
arastirmaktir.

Yontem
Arastirmanin Modeli

Arastirma, nitel arastirmadir. Nitel arastirma, durumlarin, etkinliklerin, iliskilerin ve materyallerin
niteliginin incelendigi ¢alismalardir (Buytkoztiirk vd., 2009, s. 288). Arastirmada, nitel arastirma
desenlerinden birisi olan fenomenoloji (olgubilim) deseni kullaniimistir. Fenomenoloji deseni, olaylari,
kavramlari, bireylerin algilarini, deneyimlerini, yonelimlerini ve durumlarini inceler (Yildirrm & Simsek,
2006). Bu desende fenomenle ilgili cesitli deneyimlere sahip olan bireylerin deneyimlerinin 6zline
ulasilmaya calisilir (Creswell, 2017). Farkh bireyler tarafindan tecriibe edilen fenomenle (olguyla) ilgili
cesitli algilar incelenir ve bu algilarin ortak yonleri belirlenmeye c¢alisilir. Clinkii bu desende, bireylerin
benzer deneyimleri nasil algiladiklari ve yorumladiklari konusunda bazi ortakliklar oldugunu varsayar
(Fraenkel vd., 2012).

Calisma Grubu

Fenomenoloji deseninde veri kaynaklari arastirmanin odaklandigl olguyu yasayan ve bu olguyu
yansitabilecek bireyler ya da gruplardir (Yildinm & Simsek, 2006). Bu amagla, arastirmanin calisma
grubu, Istanbul'da bir devlet {niversitesinde gorev yapan arastirmacinin (Stpervizér 1) “bireysel
psikolojik danisma uygulamasi dersi” stipervizyonu altindaki bes lisans, bes ylksek lisans ve yedi doktora
o6grencisi olmak lizere toplam 17 kisiden olusmaktadir. Arastirmaci disinda Psikolojik Danisma ve
Rehberlik alaninda doktora egitimli iki ayri stipervizériin (Stpervizor 2 ve Slpervizoér 3) araciligl ile 10
(5+5) psikolojik danisman adayinin Silipervizyon Formlari ile ilgili goérusleri incelenmistir. Ayrica
arastirmada, psikolojik danisma siirecine baslayip, slireci tamamlamis olan bes danisan g¢alisma grubuna
dahil edilmistir. Arastirmada, toplamda 32 katilimci (27 danisman ve bes danisan) bulunmaktadir.
Stipervizyon Formlarini kullanan psikolojik danismanlar/danisman adaylari ile danisanlarin sayilari Tablo
1’de gosterilmistir.
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Tablo 1

Siipervizyon Formlarini Kullanan Psikolojik Danismanlar / Danisman Adaylari ile Danisanlarin Sayilan
Siipervizorler Psikolojik Danigmanlar/ Danisanlar

Danigsman Adaylari
Doktora Yiiksek Lisans Lisans DR /YL /Lisans
Ogrencilerinin Daniganlar
Supervizor 1 7 5 5 3 (DR/YL/L)
(Aragtirmaci)
Silipervizor 2 - - 5 1(L)
Silipervizor 3 - - 5 1(L)
Toplam 32 7 5 15 5

Veri Toplama Araglar

Veri toplama araglari olarak “Stpervizyon Formlarini Degerlendirme Formu”, “Psikolojik Danisman
Adayinin /Danismanin, Danisan Tarafindan Degerlendirilmesi Formu” kullanilmistir.

Siipervizyon Formlarini Dederlendirme Formu: Formda, danisman adaylarinin/danismanlarin
Supervizyon Formlarinin yararlari ve sinirliliklarina yénelik sorular bulunmaktadir.

Psikolojik Danisman Adayinin /Danismanin, Danisan Tarafindan Dederlendirilmesi Formu: Danisma
slrecine, psikolojik danismanin yaklasimina, sorunlarina yonelik ¢6zim olusturmasinda ve
uygulamasinda danisman adayinin/danismanin roliine ve davranislarina iliskin sorular bulunmaktadir.

islemYolu

Arastirmaci, katihmcilari arastirmanin amaci, elde edilen sonuglarin nasil kullanilacagi ve veri toplama
araclari hakkinda bilgilendirmistir. Katimcilar géndlli olarak arastirmaya katilmiglardir. Yildiz Teknik
Universitesi Etik Kurul onayi alinmistir (E.2102150041).

Verilerin Analizi

Psikolojik danisman adaylarinin/danismanlarin “Stpervizyon Formlarini Degerlendirme Formu”na
verdikleri yanitlarin nitel analizi olarak, betimsel analiz yapilmistir. Betimsel analiz, nitel veri analiz
turadur. Veri toplama tekniklerinden edinilmis verilerin, 6nceden belirlenmis temalara ya da kullanilan
sorulara gore 6zetlenmesini ve yorumlanmasini igerir. Bu amagla 6énceden hazirlanmis olan sorulardan
elde edilen veriler okunur, anlamli bir bicimde bir araya getirilir. Sonuglar yazilirken dogrudan alintilar
secilir (Yildinm & Simsek, 2006). Burada arastirmaci, “dokusal betimleme” yapar. Katilimcilarin
actklamalarini ve deneyimlerini betimleyen yazilari yazar. Arastirmaci “yapisal betimlemeyi” kullanir.
Toplanan verilerdeki belirgin ortak 6zellikleri ve yapisal baglantilari eksiksiz yazar. Arastirmaci yapisal ve
dokusal betimlemelerin ardindan fenomenin 6zinl ortaya koyan karma bir betimleme yapar (Yalgin,
2022). Gereksiz tekrarlardan kaginir (Yildirrm & Simsek, 2006).

Arastirmada ayrica elde edilen veriler, nicellestirilerek de verilmistir. Bunun igin frekans dagilimlari
verilmistir. Bulgular sunulurken katilimcilarin harflendirilmesi, lisans 6grencileri igin L, yliksek lisans
ogrencileri icin YL ve doktora 6grencileri DR olarak kodlanmistir. Ayrica danisan, D harfi ile kodlanmistir.

Gegerlik ve Giivenirlik Onlemleri

Nitel analizde gecerlik ve glvenirlik icin dnlemleri alinmistir. Arastirmaci arastirmanin gecerligini
arttirmak igin katihmcilarin ifadeleri yansiz bir bigimde incelemistir. Bunun igin katiimci onayina
basvurulmustur (Katilimci Teyidi). Arastirmaci kendisi disinda doktora egitimli 2 ayri slipervizor aracihig
ile Slipervizyon Formlarina iliskin olarak psikolojik danisman adaylarinin gérislerini de elde etmistir.
Katihmcilarin gorisleri dogrudan verilmistir. Arastirmada toplanan veriler betimsel bir yaklasimla
sunulmustur. (Yildirnm & Simsek, 2006, s. 257). Nitel analizde glvenirligi saglamak icin temalarin ve
kodlarinin kontroll yapilmistir. Kodlarla veriler stirekli olarak karsilastiriimistir (Creswell, 2017). Ayrica,
glvenirligini saglamak icin Soru Formundaki veriler, arastirmaci tarafindan bir hafta aralikla, iki ayri
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zamanda kontrol edilmis, gerekli degisiklikler ve yeni kodlamalar yapilmistir. Her iki ¢éziimlemedeki
tutarhhk dizeyinin yiksek oldugu gérilmustir.

Bulgular
Bu bélimde, elde edilen veriler dogrultusunda, bulgular asagida sunulmustur.
1. Siipervizyon Formlarina iliskin Psikolojik Danismanlarin/Danisman Adaylarinin Goriisleri

Psikolojik danisman adaylarinin/danismanlarin Siipervizyon Formlarina iliskin gorusleri ve frekans
dagihimlari Tablo 2’de sunulmustur.

Tablo 2

Danisman Adaylarinin/Danismanlarin Siipervizyon Formlarina lliskin Gériisleri ve Frekans Dagilimlari

Kategoriler Kodlar f

Olumlu Gorusler
Ayrintili ve Agiklayici 27
Faydali 27
Farkindahg Arttirici 27
Ogretici ve Gelistirici 25
Kilavuz, Yol Gosterici, Yol Haritasl, Isik 23
KontrollU Gidisi Saglayici ve Denetleyici 21
islevsel, Kolay ve Pratik 17
Kiymetli, Gliven Verici, Stres Azaltic 14

Olumsuz Gériigler Ozbildirime Dayali Olmasi 8
Yazili Aktarimin Sinirlihk Géstermesi 7
Sozel Olmayan Mesajlarin Aktarilamayisi 2

2. Siipervizyon Formlarinin Yararlarina iliskin Psikolojik Danismanlarin/Danisman Adaylarinin
Aciklayici Goriigleri

Psikolojik Danisman Adaylarinin/Danismanlarin Siipervizyon Formlarina iliskin Olumlu Olan Aciklayici
ifadeleri Tablo 3’te sunulmustur.

Tablo 3
Supervizér 1, Siipervizér 2, Siipervizér 3’tn Ogrencilerinin Siipervizyon Formlarina iliskin Olumlu Olan
Aciklayici ifadeleri

Suipervizorler ve Kategori (Tema): Olumlu ifadeler /Formlarin Yararlari f
Danigsmanlar

Kod: Ayrintili ve Agiklayici 27
Stipervizor 1 -“Stipervizyon Formlari ayrintili sekilde hazirlanmis. Danisma siirecinin basamaklarini,
DR Ogrencisi terapétik kosullari ve teknikleri bir arada barindirmasi sayesinde, bir¢ok kitap
karistirmak yerine ihtiyag duydugumda direkt Formu agip bakabiliyorum”(DR2). 7
Stipervizor 1 -“Stipervizyon Formlarinda, her basamakta neler yapilacaginin ayrintili yazilmasi ¢ok
YL Ogrencisi glizel. Danisma siirecinin basamaklari, bu Formlar sayesinde kafamizda sekilleniyor. 5
Sirali bir diizen olusuyor” (YL5).
Supervizor 1 -“Siipervizyon Formlarinda, danisma siirecinin basamaklari, terapétik kosullar ve
L Ogrencisi terapétik teknikler cok ayrintili yazilmis. Bu bize ¢ok katki sagliyor” (L4). 5
Stipervizor 2 -“Formlar, her oturum yapilmasi gerekenlerin diizenli bir listesi gibi diisiinebilir. Ayrica
L Ogrencisi siipervizyon Formunda, sézgelimi ¢6ziim seceneklerine gecilmesi konusu yénergelerle 5

beraber verilmis. Bu da siipervizyon Formunun ayrintili ve bilgilendirici islevine isaret
etmekte “(L3).

Stipervizor 3 - Siipervizyon Formu yeteri kadar detayli ve ézenli hazirlanmis. Ve belli siraya gére
L Ogrencisi hazirlanmis olmasi da danismanin nasil yol alacadi ile ilgili bizlere genel bir yol 5
gdstermis. Bu nedenle giizel ve faydali buluyorum “(L2).
Kod: Faydali 27
Supervizor 1 -“Her oturumda neler yaptigimi sistematik ve net bir sekilde gérmemi sagladigi igin 7
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DR Ogrencisi
Supervizor 1
YL Ogrencisi

Supervizor 1
L Ogrencisi
Supervizor 2
L Ogrencisi

Supervizor 3
L Ogrencisi

faydali buluyorum” (Dr 7).

-“Stipervizyon Formunu olduk¢a yararli ve pratik buldum. Formlar sayesinde
siipervizére net ve anlasilir sekilde kullandigim teknikler ve kosullar hakkinda bilgi
verebildim. Ayni zamanda Formun sonunda oturum ile ilgili diisiince, duygular ve
sorular bélimiini olduk¢a yararli buldum. Burada oturum ile ilgili genel gidisat
hakkinda bilgi verme firsati buldum. Her oturum sonrasinda ses kaydi ¢6ziimlemesi
yapmaktan daha yararl buldum Siipervizyon Formunu” (YL 3).

-“Stirecin basamaklarinin her biri i¢in ayri Form olusturulmasi Formlarin detayl agik ve
anlasilir ifade edilmesi ¢ok giizel ve ¢ok faydali” (L2).

-“Siipervizyon siirecini daha diizenli yiiriimesi igin danisman adaylarina fikir
sundudgunu  disiiniiyorum. Danisman adaylarinin  siireci basamaklara gére
ylriitmelerini saglamasi, terapétik kosullarin ve tekniklerin bulunmasi agisindan ¢ok
faydali oldugunu diisiiniiyorum” (L1).

-“Siipervizyon Formunda en gerekli ve faydali teknikler yer aliyordu. Zaman zaman ne
yapacadimi bilemedigimde Formda yazan teknikleri hatirlamak benim igin kurtarici
oldu ve yararli oldu” (L4).

Kod: Farkindahg: Arttirici

27

Supervizor 1
DR Ogrencisi

Supervizor 1
YL Ogrencisi

Supervizor 1
L Ogrencisi
Supervizor 2
L Ogrencisi

Supervizor 3
L Ogrencisi

-“Stipervizyon Formlarinin basamaklara gére hazirlanmasi her zaman psikolojik
danismanin aklinda soru isareti olan acaba su anda hangi basamaktayim
karmasasinin éniine ge¢mektedir. Bireysel anlamda simdiye kadar bu basamaklarin
neresinde olduguma yénelik  bir  farkindalik  seviyemi olduk¢a  arttirdigi
kanaatindeyim”(Dr 3).

- “Terapétik kosullari ve terapétik teknikleri her oturumda gézden gegirmek, onlari
hem teori olarak hem de uygulama olarak kavramama yardimci oldu, farkindaligim
artti. Artik onlari i¢csellestirdigimi diisiiniiyorum. Yapmam gerekenlerin bir liste olarak
sunulmasi becerilerime odaklanmama yardimci oldu. Bunlarin yaninda akran
stipervizyonu ve ylizyiize derslerimizle siirecimi (i¢lii gézden gegirme firsati edindim.
Formlar genel olarak bana beceri, motivasyon ve zaman kazandirdi. Farkindaligimi
arttirdi” (YL5).

-“Siipervizyon Formlari danisma stireciyle ilgili farkindaligi artiriyor” (L4).

-“Formlar, her oturum yapilmasi gerekenlerin diizenli bir listesi gibi diisiinebilir. Kimi
zaman yapmayi es gectigimiz fakat farkinda olmadigimiz seyleri Siipervizyon Formunu
doldururken fark edebiliyor, sonraki oturumda buna dikkat ederek siireci
y6netebiliyoruz (L3).

-“Oncelikle Siipervizyon Formunu yazarken danismanlar olarak olaylari yazarken
icgérii kazandigimizi diisiiniiyorum. Ozellikle Siipervizyon Formunda bazi noktalara
dikkat ¢cekmek ve bunu hocamiza mail atarak geri bildirim almak danisma siirecinin
seyri agisindan olduk¢a olumlu bir ézellik géstermektedir. Siipervizyon Formunda es
danismanimin da diisiincelerinin alinmasi katki saglayan bir ézellik. Bundan dolayi
genel olarak siipervizyon formunun basarili oldugunu diistiniiyorum” (L3).

Kod: Ogretici ve Gelistirici

25

Supervizor 1
DR Ogrencisi

Supervizor 1
YL Ogrencisi

-“Formlar, danisanlari daha sistematik degerlendirmemi sagladi. Ozellikle cok boyutlu
degerlendirmeyi dgrendigim zamandan beri danisanlarin problemlerine ¢ok boyutlu
yaklasmak her agidan problemi derinlemesine incelemeye olanak tanidi. Aklima
takilan her soruyu Siipervizyon Formlarina yazdim. Cok uzun Formlarda bile
siipervizériimiin tek tek geri doniit saglamasindan inanilmaz faydalar gérdiim. Bazen
aklimda daginik olan bilgileri daha diizenli, hale getirdi. Ozellikle es danismanimla
oturumlara dair bilgi alisverisinde bulunmak kendi danisanlarima dair bilgimi
artirmasinin yaninda farkli danisanlari gérmemi sagladi” (DR7).

-“Formlar sliregte bana bilgi ve beceriler agisindan ¢ok besleyici ve destekleyici oldu.
Dogruyu yanlisi ve gelistirmem gereken noktalari bana gdstererek kendimi ve
becerilerimi gelistirmemde ¢ok glizel bir kaynak oldu. Her siipervizyon Formunda
kendimi tekrar tekrar terapétik kosullar, beceriler ve bilgiler konusunda
degerlendirdim. Siipervizyon Formlari, basamak basamak her agidan detaylica ele
alinmasi, psikolojik danisma siirecinin planli ve diizenli 6zelligini daha iyi anlama ve
anlamlandirmamda ¢ok etkili oldu. Formun kapsayiciligi ve ayrica bilgilendirmeleri de
icermesi agisindan yine bize ¢ok iyi bir kaynak olusturdugunu diisiinmekteyim” (Yl4).
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-“Formlar, benim danisma siirecini ¢ok daha net gbérmemi, oturum sayilarini
kestirebilmemi saglyor. Ayrica, ¢alismalarimizi daha somut bir boyuta oturttugu ve
ne yaptigimizi net bir sekilde gésterdigi igin, bir danisanda su ana kadar neler yapilmis,
neler yapilmali daha detayli gérebiliyorum. Son olarak, siipervizériin Formlar iizerine
biraktigi notlar, dikkat etmem gerekenler ve yapmam gerekenler bana ¢ok yardimci ve
égretici oluyor” (L3).

-“Stipervizyon Formu benim igin, geri dénditlerle birlikte nasil (stirecimin niteligi) ve ne
kadar (siireg boyunca ilerledigim asamalar) ilerleme kaydettigimin somut haliydi.
Ogreticiydi” ( L2).

-“Yapmamiz ve uygulamamiz gereken ve temel de bilmemiz gereken her sey
Sniimiizde olunca ilerlemek ve eksiklerimizi fark etmek de ¢ok kolay oluyor. Ogretici
oluyor. Bu ylizden gtizel ve yerinde buluyorum bu uygulamayi” (L1).

Kod: Kilavuz, Yol Gésterici, Yol Haritasi, Isik

23

Supervizor 1
DR Ogrencisi

Supervizor 1
YL Ogrencisi

Supervizor 1
L Ogrencisi

Supervizor 2
L Ogrencisi

Supervizor 3
L Ogrencisi

-“Siipervizyon Formlari siireci daha sistemli olarak yiiriitmemi saglamistir. ilk
oturumlarda yasadigim tedirginlikte yol gésterici ve agiklayici bilgilerle kolay bir
bicimde uyum saglamama destek olmustur. Ayrica Formda intervizyon kisminin da yer
almasi olduk¢a dnemli. Es Danismanla tiim oturumlarimizi  birlikte izleyip
degerlendirdik. Dersimizde de siipervizériimiizden siipervizyonu aldik”(DR 6).
-“Siipervizyon Formlari benim icin bir rehber, kilavuz konumundaydi. Hem Formu
doldurup génderirken hem de siipervizériimden aldigim geri bildirimlerle bu Formlarin
siipervizyon alip vermeyi ne kadar aktif ve giizel hale getirdigini gériiyorum”(YL1).

- “Sitipervizyon Formlarinin ilk oturumdan son oturuma kadar yapilandirilmis bir
sekilde yazilmis olmasi, tekniklerin zamani ve uygulamasiyla ilgili kisa bilgilerin yer
almasi ¢ok aydinlatici ve yol géstericiydi. Kilavuz gibiydi. Oturum sonunda hem
kendimizi degerlendirmemiz, hem es danismanimizin bizi dederlendirmesi, hem de
hocamiz tarafindan geri bildirim almamiz; psikolojik danisma becerilerimizi
degerlendirmemiz konusunda ¢ok katki sagladi. Danisma oturumlarini g farkli gézden
degerlendirme, yanlslarimizi gérme imkani bulmus olduk” (L1)

-“Stipervizyon siirecinin saghkh yiritilmesi icin gerekli bir Formdu. Siire¢ hakkinda
stipervizériimiize bilgiler vermemizi sagliyordu. Danisma siirecinin nasil ilerlemesi
gerektigi hakkinda bize kaynak kilavuz oldu “(L5).

-“Stipervizyon Formlari genel olarak bize ne yapacadimiz ve teknikleri nasil
oturumlarda kullandigimizla ilgili ok glizel bir kaynak rehber oldu” (L1).

Kod: Kontrollii Gidisi Saglayici ve Denetleyici

21

Supervizor 1
DR Ogrencisi

Supervizor 1
YL Ogrencisi

Supervizor 1
L Ogrencisi

Supervizor 2
L Ogrencisi

Supervizor 3
L Ogrencisi

-“Terapdtik tekniklerin de Siipervizyon Formunda yer almasi, 6zellikle ilk oturumlarda
hem bir rehber, hem de bir kontrol araci olarak islev gériiyor. Her oturum bu kismi
doldururken oturumu tekrar gézden gegirip “bu teknigi nerede kullandim, nasil
kullandim?” seklinde diisiinmemi sagliyordu” (DR1)

-“Stipervizyon Formlari, basamak basamak her agidan detaylica ele alinmasi, psikolojik
danisma siirecinin  planli  ve dizenli ézelligini daha iyi anlamama ve
anlamlandirmamda ¢ok etkili oldu ve kontrollii gitmemi sagladi” (YL4).

-“Stipervizyon Formlari, kontrollii ilerlememi sagladi. Neler yapip yapmadigimi her
hafta gériiyordum. Siipervizériime en hizli ve dogru bilgi aktarabilecegim bir aragti.
Sorularimi agik¢a yazmak ve cevap almak stireci kolaylastirdi”( L5)

-“Yapilandirilmis bu Form kullandigim teknigi gézden kagirmadan ve kontrol ederek
stipervizériime  iletmeme  yardimci  oldu.  Siipervizyon Formu  araciligiyla
siipervizériimden aldigim geri déniitler ise kafamdaki soru isaretlerini biyiik oranda
giderici nitelikteydi”(L2)

-“Siipervizyon Formunun bana olan en biyik katkisi danismada, kendimi
gb6zlemleyebilmem ve degerlendirebilmem oldu. Kendi eksiklerimi basamak basamak
yazili bir sekilde gérebildim ve béylelikle bu eksiklikleri diizeltme sansi buldum. Bir
diger faydasi ise danisma oturum kayitlarimi kaybetmistim ve oturum siirecini
stipervizyon Formuna yazdigim igin buradan yararlanarak bosluklarimi kapattim.
Oturum siirecimi g6zlemleyebildim béylelikle danisanimla daha verimli oturum
siregleri gergeklestirdim”(L5).
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Kod: islevsel, Kolay ve Pratik 17
Supervizor 1 -“Siipervizyon Formlarinin doldurulmasi kolay. Uzun desifreler (izerinden siipervizyon 3
DR Ogrencisi almak yerine derste danisma oturumlarinin video kayitlarin izleyerek ve Siipervizyon
Formlari (izerinden de stipervizyon almanin ¢ok daha islevsel oldugunu diisiintiyorum”
(DR2).
Supervizor 1 -“ Stipervizyon Formunu ¢ok islevsel buluyorum. Formda danisanla ilgili tiim bilgilerin 5
YL Ogrencisi bir bitin olarak gériilebilmesi, kullanilan tekniklerin her oturum icin ayri

degerlendirilebilir olmasi; danisanin kendi duygu, diisiincelerine ve es danismanin
duygu ve distincelerine yer verilmesi yapilan oturumu dedgerlendirmemizi
kolaylastiriyor” (YL1).

Supervizor 1 -“Oturumlarimizda hangi kissmdaysak ilgili béliimleri doldurduk. Bu bizim i¢in daha 5

L Ogrencisi pratik ve islevsel oldu. Bunun disinda temel diizey teknikler ve ileri diizey tekniklerin de
ayrismasi iyi bir noktaydi” (L4).

Supervizor 2 -“Diimdiiz rapor yazmak yerine, yapilandirilmis bu Form isimi kolaylastirdi” (L2). 2

L Ogrencisi

Supervizor 3 -“Bence ¢ok giizel ve islevsel bir format. Ben mesela ileri diizey teknikler 2

L Ogrencisi kullanamadim. Supervizyon siiresi bitti ve oturumlarim devam ediyor. Danisanim biraz

yavas agiliyor ve suan da gérdiigiim ileri de ileri diizey teknikleri kullanacagim ve nasil
olmasi gerektigini bu Formlar sayesinde daha iyi planlayabiliyor olacagim. Bu anlamda
elimizde bir planin var olmasi bize ¢ok iyi seyler katacaktir”(L1).

Kod: Kiymetli, Giiven Verici, Stres Azaltici 14
Supervizor 1 -“Standart Formlarla ilerlemek ve yazili olarak diizenli geri bildirim almaya devam 3
DR Ogrencisi edebilmek ¢ok kiymetli ve gliven vericiydi”(DR3).
Supervizor 1 -“Siipervizyon Formlarinda, hemen hemen tiim kuramlarda yer alan teknikler var. Bu 5
YL Ogrencisi durum her Formu doldururken tiim teknikleri gérmemize olanak sagliyor. Her bir

teknigi gérmek siireg icerisinde bu teknikleri uygulamak igin motive olmami saglyor ve
bu teknikleri kullanmak mesleki anlamda yetkinligimi ve kendime giivenimi arttirtyor”

(YL2).
Stipervizor 1 Siipervizyon Formlari, bana danisma siirecimi ¢ok detayl bir sekilde incelemem ve 4
L Ogrencisi degerlendirmem gerektigi bilincini kazandirdl. Bu Formlar olmasaydi duyacagim

kaygiyr daha da artabilirdi. Formlarin, danisman adaylarina giivenli bir liman
oldugunu dtsiiniiyorum” (L5).

Stipervizor 2 -“Form lizerinde siipervizériin geri déniit vermesi danisman adaylarinin siiregle ilgili 1
L Ogrencisi kaygilarini azalttigini danisman adaylarina 6z giiven sagladigini diisiindiyorum”(L1).
Supervizor 3 -“Formlar, bizim éncelikle derste hocamiza danistigimiz konularin ayrintili sekilde 1
L Ogrencisi iletilmesine olanak sagliyor. Bunun yani sira teknikleri kullandigimizi da yazmamiz

énem arz ediyor. Oradan gelen déniitlerle danisma oturumlarimizi daha verimli sekilde
ilerletebiliyoruz. Bu agidan Formlar degerli” (L3).

Tablo 3'te gorildigi gibi katilimcilarin olumlu goriis olarak; Slipervizyon Formlarinin “ayrintili ve
aciklayicl” (f= 27), “faydal’” (f= 27), “farkindaligi arttiricl” (f= 27), “Ogretici ve gelistirici” (f= 25), “kilavuz,
yol gésterici, yol haritasi, 1sik” (f= 23), “kontrolli gidisi saglayici ve denetleyici” (f= 21), “islevsel, kolay ve
Pratik” (f= 17), kiymetli, gliven verici, stres azaltic” (f= 14) oldugunu belirtmislerdir.

3. Siipervizyon Formlarinin Sinirhliklarina iliskin Psikolojik Danismanlarin/Danisman Adaylarinin
Aciklayici Goérisleri

Psikolojik Danisman Adaylarinin/Danismanlarin Siipervizyon Formlarina iliskin  Olumsuz Olan
Aciklayici ifadeleri Tablo 4’te sunulmustur.
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Tablo 4
Siipervizér 1, Siipervizor 2, Stipervizér 3’iin Odrencilerinin Siipervizyon Formlarina iliskin Olumsuz Olan
Aciklayici ifadeleri

Siipervizérler ve Kategori (Tema): Olumsuz ifadeler /Formlarin Simirhiliklari f
Danigmanlar

Kod: Ozbildirime Dayali olmasi 8
Supervizor 1 -“Terapdtik kosullari ve terapdétik teknikleri ne diizeyde yerine getirdigim 6z bildirime 3
DR Ogrencisi dayali olarak belirtiliyor. Bu da sinirlilik olusturuyor” (DR1).
Supervizor 1 -“Benim isaretlemem ve 6zbildirime dayali olmasi sinirliliktir” (YL4). 2
YL Ogrencisi
Stipervizor 1 -“Oz bildirimin olmasini sinirlilik olarak belirtebilirim”(L4). 1
L Ogrencisi
Supervizor 2 -“Elbette en bliylik sinirlama, ézbildirime dayanmasidir. Danisman kendi perspektifinden 1
L Ogrencisi bilgi veriyor.” (L3).
Supervizor 3 -Form video kayitlari ile desteklenmeseydi Formda doldurulan terapétik tekniklerin ve 1
L Ogrencisi kosullarin gergekten uygulanip uygulanmadigi bilgisinden emin olamazdik” (L5).
Kod: Yazili Anlatimin Sinirlihk Gostermesi

Supervizor 1 -“Anlatim ile ilgili bir sinirhk oldugunu diisiiniiyorum. Séyle ki bazi noktalarda anlatmak 1
DR Ogrencisi istedigimi yaziya tam olarak aktaramadigimda ya da aktardigimi diisinsem de

sipervizérim tarafindan farkl anlasildidi durumlar oldu” (DR1).
Supervizor 1 -“Yazil  bir materyal oldugundan bazi durumlarda kendimi anlatmakta yetersiz 3
YL Ogrencisi hissettigim oluyordu. Ancak bu ag¢igi derslerimizde kapatabildigimi diistiniiyorum” (YL3).
Supervizor 2 -“Danisman adaylari her ne kadar danisma oturumun ayrintilarini aktarmak istese de 3
L Ogrencisi bunun Siipervizyon Formu lizerinde aktarmak zor oluyor. Bu agidan Siipervizyon

Formunun sinirl kaldigini séyleyebilirim. Ancak, video kayitlari ile bu sinirlilik énlenmis

oluyor” (L1).

Kod: S6zel Olmayan Mesajlarin Aktarilamamasi

Stipervizor 1 -“Nasil konustugumuz, durusumuz, sesimiz, mimiklerimiz de oldukg¢a énemli. Bunlari 1
L Ogrencisi Formlarda degerlendiremiyoruz. Fakat es danisman adayr uygulamasi ve yiizyiize

yaptigimiz dersler sayesinde bu problem de ¢6ziilmUis oluyor” (L4).
Stipervizor 3 -“Form bazi sézel olmayan ifadelerin yansitimasi bakimindan sinirli bir imkan 1
L Ogrencisi sunuyor”(L3).

Tablo 4’te gorildagi gibi katiimcilarin olumsuz goris olarak; Siipervizyon Formlarinin “6zbildirime
dayali olmasi” (f= 8), “yazili anlatimin sinirhlik gostermesi” (f= 7) ve “sézel olmayan mesajlarin
aktarilamamas!” (f= 2) olarak belirtmislerdir.

4. Danigma Siirecine Tam Olarak Devam Edip, Danisma Siirecini Tamamlamig Olan Daniganlarin
Gorusleri

Arastirmada, danisma sirecine tam olarak devam edip, danisma sirecini tamamlamis olan bes
danisanin gérisleri de incelenmistir. Gérusleri, Tablo 5’de verilmistir.

Tablo 5

Danisanlarin Psikolojik Danisma Siirecine iliskin Gériisleri

Kategoriler Kodlar f

Olumlu Goriisler -Danismanim saygili ve objektif yaklasti 5
-Kendimi rahat ve glivende hissettim 5
-Danigma yararli oldu 5
-Sorunlarima ¢6zim yollari bulmayla ilgili farkindalik 5
kazandim/sorunlarimi ¢dzebildim

Olumsuz Goriigler -Bildirilmemistir 0
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Tablo 5’te gorildugi gibi, danisma silirecine tam olarak devam edip, danisma sirecini tamamlamis
olan bes danisanin, danisma siirecinde “danismaninin saygili ve objektif yaklastigini” (f= 5), “kendilerini
rahat ve glivende hissettiklerini” (f= 5), “danisma siirecinden yararlandiklarini”(f= 5), “sorunlarina ¢6ziim
yollarini bulmayla ilgili farkindalik kazandiklarini ya da ¢6zebildiklerini” (f= 5) de belirtmislerdir.

Tablo 6’da, Supervizér 1'in doktora 6grencisinin danisaninin 6rnek ifadesi verilmistir.

Tablo 6

Siipervizér 1’in Doktora Odrencisinin Danisan ifadesi

Siipervizoér 1 -“Danismanima giivendim. Danismanim beni gercekten dinledi, anladi, ve empati
DR Ogrencisinin kurdu. Bu yiizden duygularimi rahatlikla ifade edebildim. C6ziim segenekleri
Danigani sirasinda sorunlarimin ¢éziilebilir oldugunu anladim. Céziim segenekleri dosyasini

gérdiigiimde sasirmistim.  Ciinkii  béyle bir dosya beklemiyordum. Cok
heyecanlandim. En biyiik asamaya geldigimizi anladim. Céziim segenekleri
sirasinda danisman her asamayi ¢ok agik ve net bir sekilde anlatti. Bu durum benim
daha kolay anlamama yardimci oldu. Anlamadigim durumlarda c¢ok farkh
Orneklerle aciklamaya ¢alisti. Cesitli uygulamalari yaptim. Danismanim hep beni
motive etmeye calisti. Son oturumda sunu ¢ok iyi anladim: ényargilardan siyrilip
sorunu kabul etmek ve lizerine gitmek ¢6ziimii kolaylastiriyormus (D1)”.

Tartisma ve Sonug

Arastirmada, arastirmaci tarafindan gelistiriimis olan “Cok Boyutlu Teknik Eklektizmli Psikolojik
Danisma Yaklasimina Dayali, Danisma Siirecinin Basamaklarina Uygun ve Psikoegitim igerikli Stipervizyon
Formlarina (Sure¢ Notlari Teknigi)” iliskin psikolojik danisman adaylarinin/psikolojik danismanlarin
gorisleri incelenmistir. Arastirmanin sonucunda arastirmacinin doktora, yiksek lisans ve lisans
ogrencileri ile iki ayr slpervizorin lisans Ogrencilerinin benzer ve ortak ifadeleri kullandiklari
gorulmistir. Katilimcilarin Stipervizyon Formlarinin “ayrinti ve aciklayicl”, “faydal”, “farkindalig

” u

arttiric” ,“6gretici ve gelistirici, “kilavuz, yol gosterici, yol haritasi, 151k”, “kontrolli gidisi saglayici ve
denetleyici”, “islevsel, kolay ve pratik”, kiymetli, gliven verici, stres azaltic’” oldugunu belirtmislerdir.
Arastirmanin sonucunda, katilimcilarin olumsuz goris olarak; Slpervizyon Formlarinin “&zbildirime
dayali olmasi”, “yazili anlatimin sinirlihk géstermesi ve s6zel olmayan mesajlarin aktarilamamasi olarak
belirtmislerdir. Ancak, bu sinirhligin, ylzylze yapilan derslerde video kayitlarinin izlenmesi ile
onlenebildigini de belirtmislerdir. Ayrica, arastirmanin sonucunda, danisma silrecine tam olarak devam
edip, danisma siirecini tamamlamis olan bes danisanin danisma siirecinde kendilerini rahat ve glivende
hissettiklerini, danismaninin saygili ve objektif yaklastigini, danisma siirecinden vyararlandiklarini,
sorunlarina ¢éziim yollarini bulmayla ilgili farkindalik kazandiklarini ya da ¢ézduklerini de belirtmislerdir.
Bu agiklamalardan, slipervizyon siireci iginde kullanilan Siipervizyon Formlarinin dogrudan danisman
adaylarina/danismanlara, dolayl olarak danisanlara yararli oldugunu soylemek mumkindar.
Slpervizyon Formlarinin etkili ve dogru kullanilabilmesi i¢cin danisman adaylarinin psikolojik danisma
alaninin kuramsal bilgilerine sahip olmalari 6n kosuldur (6rn; Psikolojik Danisma Kuramlari, Psikolojik

Danisma ilke ve Teknikleri, Psikolojik Danisma Becerileri vb. gibi. ).

Arastirmaci tarafindan gelistirilmis olan Stpervizyon Formlari, Sire¢ Notlari Teknigini ve Kontrol
Listesi Teknigini iceren yapilandiriimis bir formattadir. Glinlim{izde stipervizorlerin slipervizyona ayirmasi
gereken sirenin azalmasi, sipervizyon alan kisi sayisinin ve danisan sayisinin artmasi ile birlikte ortaya
cikan sorunlari ¢cozmek Uzere yeni tekniklerin gelistirilmesi zorunlu bir hal almistir. Son yillarda giderek
artan hizli degisimlerle birlikte slipervizorler slipervizyonda kullanmak (izere verimli, etkili ve zaman
acisindan ekonomik olacak yeni teknikleri gelistirmektedirler. Bu tekniklerden birisi de Silire¢ Notlari
Teknigidir (Winer & Klemen, 1997). Alanda calisan supervizorler, stipervizyonu verirken silipervizyon
tekniklerinden birisi olan Sure¢ Notlari Teknigini yaygin olarak kullanmaktadirlar (Borders & Brown,
2005; Creaser, 2015; Kennedy vd., 2023; Manring vd., 2003; Presser & Pfost, 1985; Winer & Klemen,
1997). Presser ve Pfost (1985) slipervizyon sirecinde Sire¢ Notlari Teknigini kullanmadaki amaglarinin
sUpervizyon alanlarin dikkatlerini danisma siirecinin belirli yonlerine odaklattirmak oldugunu,
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danismanin seanslarda kendi davranisini incelemesini ve danisman-danisan etkilesimini gdzlemlemesini
tesvik etmek olarak agiklamaktadirlar.

Arastirmaci tarafindan hazirlanmis olan Siipervizyon Formlari, supervizyon tekniklerinden “Sireg
Notlari Teknigi”ne benzemektedir. Siire¢ Notlari Teknigi, psikolojik danigman adayinin/danigsmanin
kendisine, danisana, psikolojik danisman-danisan iliskisine, psikolojik danisma siirecine ve kullandigl
tekniklere iliskin not tuttugu yapilandirilmis dékiimanlardir (Corey vd., 2010; Nelson- Jones, 2014). Siireg
Notlari Tekniginde, oturum icerigi ve akisi, danisanla ilgili bilgiler, danisan-danisman etkilesimleri,
danismanin danisani hakkindaki distinceleri ve duygulari, oturumda kullanilan teknikler ve kullaniima
gerekgelerine odaklanan sorular vardir (Borders & Brown, 2005; Creaser, 2015). Siire¢ notlari, danisman
ve danisanin konusmalarinin kelimesi kelimesine yaziya gegirilmesinden (desifre) ¢ok daha fazlasini
olusturur. Clnku siireg¢ notlarinin igeriginde, danisanin "acilis" ve "kapanis" seans ifadeleri; danigsman ve
danisanin s6zel olmayan ifadeleri ve duygulari; sessizlik durumu; danisanin kullandigi argo kelimeleri ve
deyimleri de dahil olmak Uzere alisiimadik so6zli ifadeleri; iligkileri ve ¢atismalari hakkinda tekrarlayan
temalar ve sorunlari; riyalari, hayalleri; sinirlari zorlayan davranislari ve terapinin gergevesini bozmak
icin gosterdigi diger cabalari ve davranislarina yonelik sorular da bulunur. Stireg notlari, siipervizyon alan
kisinin danisma sirecini etkileyen disiincelerinin, duygularinin, sézel olmayan davranislarinin farkina
varmasina yardimci olabilir (Kennedy vd., 2023).

Sure¢ Notlari Teknigi, danisma siirecinde danisanin ifadelerine gére “Sekter Dosyasina” alinan
notlardan farklilik gosterir. Sekreter Dosyasina danisanin anlattigi sorunlarin ve yasantilarin anahtar
sozclikleri kisaca yazilir. Stire¢ Notlari Tekniginin ise icerigi genis olup, cesitli sorulardan ve yazilardan
olusur. Kennedy ve digerleri (2023) Sire¢ Notlari Tekniginin seansin icinde mi, yoksa seans bittikten
sonra mi kullanilacagina iliskin stpervizorlerde goris farkhliklarinin bulundugu belirtmektedirler. Ancak
Suireg Notlari Teknigi, danisma seansi icinde kullanilmaz ve yazi yazilmaz. Danisma bittikten hemen sonra
isaretleme yapilir ve notlar yazilir (Creaser, 2015; Winer & Klemen, 1997). Kennedy ve digerleri (2023) bu
isaretleme ve yazinin, seans bitiminden hemen sonra olmasi gerektigini belirtmektedir. Bu mimkiin
olmazsa, o glin iginde Siire¢ Notlari Teknigini kullanmak seansin hatirlanmasini kolaylastiracaktir.

Haggerty & Hilsenroth (2011, s. 197-198) danisanla ilgili notlar alinirken ve isaretlemeler yapilirken,
atlanilan noktalarin olabildigini belirtmektedirler. Bu durum, hafizadan ve dalginlktan kaynaklanan bir
sinirhlik olusturabilir. SUpervizyon alanin seans siirecindeki her dakikayi ani anina hatirlamasi zor olabilir.
Ayrica seans sirasinda danisanin anlattigi bir durum, stipervizyon alan kiside bir cagrisim yapabilir ve
dikkati danisandan kendisi tizerine kaydirabilir. Bu durum, danisma sirecinin Siire¢ Notlarina tam olarak
aktarilmasini engelleyebilir. Stire¢ Notlari Tekniginin olasi bir baska dez avantaji, danisman adayinin
/danismanin bir baska danisanla ilgili bilgileri, ilgili danisanla karistirmasi ve bunu Siire¢ Notlari Teknigine
yansitmasindan kaynaklanabilir. Bu durum, ¢ok sayida psikolojik danisma yapan ve Siire¢ Notlari
Teknigini erteleyerek kullanan danisman adaylarinda/danismanlarda gorilmektedir. Stipervizyon alanlar
Sire¢ Notunu almayi da unutabilirler. Ayrica, bazi danisanlarin yasadigl sorunlar ve yasantilar birbirine
benzemekte ve birbirlerine karistirilabilmektedir. Bu durum, Siire¢ Notlarina aktarilan bilgilerin hatal
olmasina neden olur.

Yukarida goraldigia gibi, Creaser (2015) de, sipervizyonun yalnizca Sire¢ Notlari Teknigi ile
ylratilmesinin  sakincalarinin  oldugunu belirtmektedir. Clinkli, insan hafizasi yanilabilir, dikkati
dagilabilir, stireg notlari yazilirken segici davranilabilir, hatalar ve eksiklikler yazilmayabilir. Gergek seans
baska sekilde yiratilmis olabilir. Stpervizyon alanlar, siipervizorlerine kendilerini begendirmek igin
Sire¢ Notlarinda kendi lehlerine degisiklikler yapabilirler. Ayrica danisman ve danisanin sézel olmayan
davranislari gozlenemez (Haggerty & Hilsenroth, 2011). Objektiflik azalabilir (Crocker & Sudak, 2017;
Manring ve digerleri 2003; Winer & Klemen, 1997). Sipervizyon yalnizca Sure¢ Notlar Teknigi ile
ylratuldiginde, stpervizyon alanlarin acil sorulari ve kaygilar oldugunda stpervizorlerinden yardim
almalari miimkin olmaz (Borders & Brown, 2005). Biitiin bu agilardan degerlendirildiginde Siire¢ Notlari
Tekniginin dez avantajlari da vardir. Burada, Kennedy ve digerlerinin (2023) belirttigi gibi, stpervizorler
slipervizyon alanlarin distncelerini, duygularini, davranislarini tam olarak yansitmalarinda tesvik edici
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olurlarsa, filtreleme yapmadan, siire¢ tam olarak yansitilabilir. Bu agidan Siire¢ Notlari Teknigi, avantaj
da olusturabilir.

Sure¢ Notlari Tekniginin avantajlari duslinaldigiinde, Siire¢ Notlari Tekniginin kullaniimasinin
supervizyon alanlarin danisma becerilerini gelistirmelerinde yararli oldugu belirtilmektedir. Ayrica,
supervizorlerin degerlendirmelerine de yardimci olmaktadir. Siire¢ Notlari Teknigi duygu ve bilislere
iliskin mevcut farkindaligin degerlendirilmesini ve zaman iginde gelisen farkindahgin 6lgllmesini de
saglar (Borders & Brown, 2005). Siire¢ Notlari Teknigi, stpervizyon alanin kullandigi teknikleri,
disunceleri ve hisleri hakkinda bilgi edinmeye yardimci olabilir. Bu agidan bakildiginda da, Stre¢ Notlari
Teknigi stipervizyon siirecinde avantaj olusturmaktadir. Borders ve Brown (2005) bu teknigin etkili
olabilmesi icin, en azindan ilk kullanimlarinda, slipervizorlerin i¢ gbzlem ve derinlemesine diisiinmeyi
tesvik eden bir yapi ya da format sunmalari gerektigini belirtmektedirler. Arastirmaci tarafindan
gelistirilen Supervizyon Formlarinin da bu bu formatta oldugu dusiinilmektedir.

Literatlirde, Siire¢ Notlari Teknigi ile ilgili yukarida belirtilen avantaj ve dezavantajlari birlikte
disunuldigiinde, stpervizorlerin farkli sipervizyon tekniklerini bir arada kullanmalari 6nerilmektedir
Supervizyon sirecinde, Siire¢ Notlari Tekniginin, Kontrol Listesi Tekniginin, Ses Kaydi Tekniginin ve Video
Kaydi Tekniginin birlikte kullaniimasi verilen slipervizyonu zenginlestirmektedir (Borders & Brown, 2005;
Creaser, 2015; Crocker & Sudak, 2017; Haggerty & Hilsenroth, 2011; Kennedy vd., 2023; Manring vd.,
2003). Zira, heniz higbir program siipervizyon igin “altin bir standart” gelistirememistir. Literatiirde,
slipervizyon silirecinde Siire¢ Notlari Tekniginin yanisira Kontrol Listesi Tekniginin de kullaniimasinin
onemli oldugu da belirtiimektedir. Bu Kontrol Listesi hem sipervizér, hem de supervizyon alanlar
tarafindan doldurulur. Kontrol Listesi, hem istenilen hem de daha karmasik bir beceriyi olusturan temel
adimlarin bir listesinden olusur (Manring vd., 2003).

Haggerty ve Hilsenroth (2011) sdpervizyon sirecinde Sure¢ Notlari Tekniginin ya da Ses Kaydi
Tekniginin tek basina kullanildiginda sinirlilik getirdigini; bu nedenle Video Kaydi tekniginin kullaniimasi
gerektigini belirtmektedir. Clinkl, Video Kaydi Teknigi, daha etkili bir slipervizyon ve terapi egitimi
saglamak icin slipervizorln seans igerigini, seans sirasinda oldugu gibi gérmesini saglar. Ancak, gizlilik ve
etikle ilgili endiseler, video kaydina yonelik olasi itirazlari da beraberinde getirmektedir. Bu agidan
“Bilgilendirilmis Onam” olduk¢ca 6nemlidir (Crocker & Sudak, 2017; Haggerty & Hilsenroth, 2011).
Crocker & Sudak (2017), stipervizyon sirecinde Video Kaydi Tekniginin ve Ses Kaydi Tekniginin cok
o6nemli teknikler oldugunu ve kullaniimalari gerektigini belirtmektedirler. Video Kaydi Teknigi baslangicta
slipervizyon alanlarda kaygi olustursa da, sonradan bu kaygi diizeyi diismektedir. Ses Kaydi Teknigi ya da
Video Kaydi Teknigi ile yapilan seanslari incelemek, Siire¢ Notlari Tekniginden daha objektif ve dogrudan
bilgileri saglar ve degerlendirmede son derece 6nemlidir. Creaser (2015) yapmis oldugu arastirmanin
sonucunda, stpervizyon slrecinde kullanilan Siire¢ Notlari Teknigi ile Ses Kayitlari Tekniginin birlikte
kullanilmasinin seanslarin daha derinlemesine anlasiimasini ve slipervizyon alanlarda derin bir
farkindalik gelistirebilecegini belirtmistir.

Arastirmaci da silpervizyon sirecinde, Slipervizyon Formlarini tek basina kullanmamistir. Eklektik
model, yontem ve teknikleri kullanmistir. “Biitlinclil ve Eklektik Slpervizyon Modeli”ne goére, Terapi
Temelli Siipervizyon Modelinden, “Cok Boyutlu ve Teknik Eklektizmli Psikolojik Danisma Yaklagimi”
(Lazarus 1989, 2002, 2005a, 2005b, 2006, t.y.) temel alinmistir. Gelisimsel Siipervizyon Modeli ile
danisman adaylarinin/ danismanlarin, mesleki gelisiminin ilk basladigi noktadan, geldigi son noktaya
kadar olan ilerlemesine (Ascher & Butler, 2010) bakilmistir. Bernard’in Ayristirici Siipervizyon
Modelindeki  slipervizér roli icinde yer alan agirlikh  “6gretmen rol(” ile danisman
adaylarinin/danismanlarin kazanmalari gereken, kavramsallastirma becerilerinin, miidahale becerilerinin
ve slre¢ sonunda kisisellestirme becerilerinin olusumuna da katki bulunmaya cahlsilmistir (Bernard ve
Goodyear, 2019). Supervizyon sirecinde, slipervizyon yontemleri olarak bireysel siipervizyon, grup
slipervizyonu ve akran supervizyonu kullanilmistir (Corey vd., 2010). Supervizyon teknikleri olarak;
kendini anlatma teknigi, slire¢ notlari teknigi, ses ve gorintl kaydi teknigi (video kaydi), teknoloji
destekli tekniklerden e-posta, gerektiginde rol oynama teknigi ve model olma teknigi, ev 6devi teknigi
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(6rn; makale ve kitap okuma vb gibi) (Corey vd., 2010; Nelson- Jones, 2014) siklkla kullanilan teknikler
olmustur.

Arastirmaci stipervizyonu verirken su sureci izlemistir: Danisman adaylari/danismanlar es danisman
adayi/danisman ile birlikte oturumun video kaydini izlemis (Video Kaydi Teknigi) (Corey vd., 2010;
Nelson- Jones, 2014) ve birbirlerine geri bildirimlerini vermislerdir (Akran Siipervizyonu Yéntemi)
(Nelson- Jones, 2014; Yilmaz & Voltan-Acar, 2015; Wheeler & Richards, 2007). Supervizyon Formlarini
(Stire¢ Notlar1 Teknigi) birlikte doldurarak intervizyon sirecini ylritmuslerdir (Akran Siipervizyonu
Yéntemi). Stpervizyon Formlarini stipervizore e-posta ile iletmisler (Teknoloji Destekli Teknik) (Corey vd.,
2010; Nelson- Jones, 2014). Form Uzerinden slipervizyonu almislardir (Bireysel Stipervizyon). Yiz yize
derslerin yapildigi zaman diliminde de, oturum kayitlarini grupla birlikte izlemisler (Grup Siipervizyonu)
ve égretmen rolii ile siipervizyonu almislardir (Ayristirici Siipervizyon Modeli: Siipervizér Ogretmen Rolii)
(Bernard & Goodyear, 2019). Siupervizor, “Cok Boyutlu ve Teknik Eklektizmli Psikolojik Danisma
Yaklasimi”’na goére (Lazarus 1989, 2002, 2005a, 2005b, 2006, t.y.) ve “danisma siirecinin basamaklarina
da dikkat ederek” (Carkhuff, 2011; Corey vd., 2011; Cormier & Hackney, 2014; Egan, 2011; Gladding,
2013, Hackney & Cormier, 2008; Meier & Davis, 2007) stipervizyonunu vermistir. Bu slirecte stipervizor,
danisman adaylarinin sorularini yanitlamis, kendilerini anlatmalarina olanak saglamistir (Kendini Anlatma
Teknigi). Danisman adaylarinin/danismanlarin terapétik teknikleri kullaniminda eksiklik ya da hata
oldugunda, “Model Olma Teknigi’ni ve “Rol Oynama Teknigi’ni kullanmigtir. Daha sonra danisman
adaylarina/danismanlara “Davranisi Prova Etme Teknigi”ni uygulamistir (Nelson- Jones, 2014; Yilmaz &
Voltan-Acar, 2015; Wheeler & Richards, 2007). Son olarak, slipervizor, Sipervizyon Formlarindaki
bilgilerle, oturum kayitlarini  karsilastirarak, tutarhliga bakmistir. Buna goére danisman
adaylarina/danismanlara stpervizyonu vermeye devam etmistir. Stpervizyon siirecinde de, Stpervizyon
Formlarinin bu sekilde kullanilmasi uygun olabilir.

Sonug olarak, siipervizyon siirecinde Siire¢ Notlari Teknigi olan Stpervizyon Formlarinin kullaniimasi
ile psikolojik danisma sirecinin basamaklarina uygun davranabilen, temel ve ileri dizey teknikleri
kullanabilen; danisma basamaklarindaki gegisi uygun ve dogru bir bicimde yapabilen; yani danisma
slrecini etkin ylritebilen meslek profesyonelleri yetisebilir.

Siipervizyon Formlarinin Olasi Yararlari ve Sinirhliklar

Siipervizyon siirecinde kullanilabilecek Stipervizyon Formlarinin olasi yararlari su sekilde siralanabilir:
(1) Stpervizyon Formlarinda, ilk oturumdan son oturuma kadar danisana ait olan sistematik bilgilerin yer
almasi, slireci yiriitmede yarar saglayabilir. (2) Slipervizyon Formlari tGzerinden verilen geri bildirimler
sayesinde danisman adaylari/danismanlar kendilerini gézlemlerler. Dogru, yanls ya da eksik yaptiklari
noktalar fark ederler ve yeni bir anlayis gelistirebilirler. Bu kisisel ve mesleki farkindalikla sonraki
oturumlarini daha saghkl yirutebilirler. (3) Danisman adaylarinin/danismanlarin oturum dncesinde bu
Formlari gozden gecirerek danismaya girmeleri, daha planli adim atmalarini saglayabilir. (4) Danisman
adaylarinin /danismanlarin Stipervizyon Formlarinin diizenli bir bicimde gézden gecirmeleri, terapotik
kosullara, terapotik tekniklere ve danisma stlirecinin basamaklarina iliskin strekli olarak 6grenmeyi tesvik
edebilir, uygulamayi iyilestirebilir ~ve uygulama becerilerini artirabilir.  (5) Danisman
adaylarinin/danismanlarin Stipervizyon Formlarinda yer alan temel duizey ve ileri diizey teknikleri diizenli
bir bicimde gozden gecirerek, bilissel becerilerini saglamlastirabilirler. Teknigin tanimini, hangi amagla
kullanildigini stirekli okumak, danisma siirecinde dogru uygulamak agisindan yarar saglayabilir. Kontrol
listesi sayesinde de, teknigin uygulanmasi gerektigi halde o oturumda uygulanmadigini gérerek, sonraki
oturumda uygun yer ve zamanda uygulanmasi mimkin olabilir. (6) Stipervizyon siirecinde danisman
adaylarinin /danismanlarin, Stipervizyon Formlarini doldurarak e-posta ile slipervizorlerine iletmeleri ve
geri bildirim almalari aralarindaki stpervizyon iliskisini glglendirmelerine katki saglayabilir. (7)
Silipervizyon Formlari, uzun icerikli desifre teknigine alternatif olarak kullanilabilir.

Siipervizyon siirecinde kullanilabilecek Siipervizyon Formlarinin olasi sinirliiklarr  su sekilde
siralanabilir: (1) Slpervizyon Formlari, danisman adaylarinin/danismanlarin strekli 6grenmelerini
destekleyen ve uygulama becerilerini gelistiren bir kaynak olarak kullanilabilir. Ancak, Slpervizyon
Formlarinin tek basina kullanilmasi yeterli olmayacaktir. Clinkl, danisman adaylarinin aldigi notlar ve
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kontrol listesinde yaptiklari isaretlemeler, kendi psikolojik danisma becerilerini algilamalarina gore
olmaktadir. Ayrica, kendilerini slipervizore begendirmek amaci ile Formu kendi yararlarina uygun olarak
doldurabilirler. Gergek durum vyansitilmayabilir. Bu nedenle, sipervizyon derslerinde Siipervizyon
Formunda yazili olan bilgilerle, o oturumun video kaydi izlenerek karsilastirilmalarinin yapilmasi ve
aradaki uyumuna bakilmasi gereklidir.

Arastirmacilara Yonelik Oneriler

Arastirma sonuglarinin genellenebilirligini artirmak icin ayni arastirma deseni kullanilarak farkli
Universitelerde egitim goren psikolojik danisman adaylarina/danismanlara Sipervizyon Formlarinin
slipervizyon siirecine eklenerek degerlendirmelerinin alinmasi gereklidir. Bu yénden, yeni arastirmalarin
yapilmasina ihtiyag vardir.

Siipervizorlere Yonelik Oneriler

Stpervizyon Formlari, danisman adaylarinin/danismanlarin siirekli 6grenmelerini destekleyen ve
uygulama becerilerini gelistiren bir kaynak olarak kullanilabilir. Ancak, Siipervizyon Formlarinin, “Sireg
Notlari Teknigi” olarak tek basina kullaniimasi yeterli olmayacaktir. Clinkd, slre¢ notlar yazilirken segici
davranilabilir, hatalar ve eksiklikler yazilmayabilir. Gergek seans baska sekilde yirutilmis olabilir.
Gergek durum yansitilmayabilir. Bu nedenle, “Eklektik Bir Stpervizyon Yaklasimi” benimsenmelidir.
Danigman adaylari/danismanlar es danisman adayi/danisman ile birlikte oturumun video kaydini birlikte
izlemeli ve birbirlerine geri bildirimlerini vermelidirler. Siipervizyon Formlarini (Sire¢ Notlari Teknigi)
birlikte doldurarak intervizyon sirecini yuritmelidirler (Akran Sipervizyonu Yéntemi). Stpervizyon
Formlarini slipervizére e-posta ile iletmelidirler (Teknoloji Destekli Teknik) Form Uzerinden siipervizyonu
almalidirlar (Bireysel Stpervizyon). Yuz ylze derslerin yapildigi zaman diliminde de, oturumun video
kayitlari grupla birlikte izlenmelidir (Grup Siipervizyonu) ve supervizyon alhnmalidir (Ayristirici
Siipervizyon Modeli: Siipervizér Ogretmen Rolii). Bu siirecte siipervizdr, danisman adaylarinin sorularini
yanitlamali, kendilerini anlatmalarina olanak saglamaldir (Kendini Anlatma Teknigi). Danisman
adaylarinin/danismanlarin terapétik teknikleri kullaniminda eksiklik ya da hata oldugunda, “Model Olma
Teknigi"ni ve “Rol Oynama Teknigi”ni kullanmalidir. Daha sonra danisman adaylarina/danismanlara
“Davranisi Prova Etme Teknigi” ni uygulamalidir. Stpervizor, Stipervizyon Formlarindaki bilgilerle, oturum
kayitlarini karsilastirarak, tutarlihga bakarak supervizyonu vermeye devam etmelidir. Slpervizyon
slirecinde de, Stpervizyon Formlarinin bu sekilde kullanilmasi uygun olabilir.

YOK ve Universite Yoneticilerine Yonelik Oneriler

Rehberlik ve Psikolojik Danismanlik alani kuramsal ve uygulama bir alan oldugu icin lisans, yliksek
lisans ve doktora dizeyinde 0Ogrenci sayisinin azaltilmasi gereklidir. Nitelikli psikolojik danisman
yetistirmek, nicelikten ¢ok daha fazla énemlidir. Yukarida ifade edilen Eklektik Stpervizyon Yaklagimi
slipervizor agisindan olduk¢a zaman alici ve zahmetli oldugu igin, stpervizorlere diisen danisman
adayi/danisman sayisi azaltilmali; 6gretim Gyesi sayisi arttirilmalidir.

Etik Kurul izin Bilgisi: Bu arastirmada Yildiz Teknik Universitesi Etik Kurul onayr alinmistir
(E.2102150041). Yuksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tim
kurallara uyulmus ve yonergenin ikinci boliimiinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri
Eylemlerden” hicbiri gerceklestiriimemistir.

Yazar Cikar Catismasi Bilgisi: Yazarin beyan edecedi bir ¢cikar ¢atismasi yoktur.

Yazar Katkisi: Bu makale tek yazarlidir.
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