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The aim of this study is to reveal the effect of third-grade primary school students'
cultural schemas on both reading comprehension and listening comprehension skills.
The study group of this descriptive survey model research consists of third-grade
primary school students. The data collection process of the study was implemented
with 48 third-grade primary school students studying in two different classes. The
question scale of the Error Analysis Inventory was used to measure both reading
comprehension and listening comprehension skills. In the level determination stage of
the study, the text Merve's Diary was used to measure reading comprehension and the
text Crack Bucket was used to measure listening comprehension. Baseball and soccer
texts were used to examine the effect of cultural schemas on reading comprehension.
Similarly, "My Father's Blanket" and "Just the Way We Are", an illustrated storybook
about different family structures, were used to reveal the effect of cultural schemas on
listening comprehension. According to the results obtained from the findings of the
study, culturally familiar texts were better understood than culturally unfamiliar texts
in listening and reading comprehension dimensions. From this point of view, it can be
interpreted that cultural schemas have an impact on reading and listening
comprehension.
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Dinledigini Anlama

Bu galismanin amaci, ilkokul Gglinct sinif 6grencilerinin sahip oldugu kalttirel semalarin
okudugunu anlama ve dinledigini anlama becerileri Uzerindeki etkisini ortaya
koymaktir. Betimsel tarama modelinde gergeklestirilen bu arastirmanin c¢alisma
grubunu ilkokul Ggtinct sinif 6grencileri olusturmaktadir. Arastirmanin veri toplama
sureci iki farkh subede yer alan 48 ilkokul Gglnci sinif 6grencisinin katilimiyla
yuratilmustur. Arastirmada gerek okudugunu anlama gerekse dinledigini anlama
becerilerinin 6lgilmesinde Yanlis Analiz Envanteri’nin soru olgegi kullanilmistir.
Arastirmanin dizey belirleme asamasinda okudugunu anlamanin olglilmesi igin;
Merve'nin GUnlugu metni, dinledigini anlamanin dlgilmesi igin ise Catlak Kova metni
kullanilmigtir. Arastirmanin veri toplama surecinde kilttrel semalarin okudugunu
anlama (zerindeki etkisini ortaya koymak adina beyzbol ve futbol metinleri
kullanilmigtir. Benzer sekilde kultiirel semalarin dinledigini anlama Uzerindeki etkisini
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ortaya koymak adina “Babamin Battaniyesi” ve farkli aile yapilarini konu alan “Just the

Arastirma Makalesi Way We Are” adli resimli hikaye kitabi kullaniimistir. Arastirmada elde edilen bulgulara
gore, dinledigini ve okudugunu anlama boyutlarindan kilturel olarak asina olunan
metinlerin; kultiirel olarak asina olunmayan metinlere kiyasla daha iyi anlagildig
gorilmistir. Bu noktadan hareketle kilttrel semalarin okudugunu anlama ve
dinledigini anlama tizerinde etkili oldugu yorumu yapilabilir.

Introduction

No written source can express itself. The reader makes sense of the text by using his/her prior
knowledge (Akyol, 2006). Thus, the reader's prior knowledge plays an important role in acquiring new
information from the text (Samian & Dastjerdi, 2012; Shen, 2008). The effect of an individual's prior
knowledge on comprehension skills has been extensively studied and its evidence has been put forward
(Abdelaal & Sase, 2014; Hasan et al., 2018; Oksiiz & Akyol, 2023a, 2023b; Sadighi & Zare, 2002; Samian
& Dastjerdi, 2012). The organization of an individual's prior knowledge in long-term memory is
expressed by the term schema and there are various types of schemas. The source of prior knowledge
related to cultural schemas, one of them, is the culture in which the individual lives (Nassaji, 2002;
Novita et al., 2023). The effect of cultural schemas on comprehension is not sufficiently determined.
Therefore, the focus of the current study is to reveal the effect of cultural schemas on reading
comprehension and listening comprehension skills of third-grade primary school students.

How prior knowledge is used by the reader in the process of constructing meaning is explained by
schema theory (Rumelhart, 1980). According to schema theory, comprehension is based on the
interaction between the text and the reader's prior knowledge. In the meaning-making process, texts
provide clues that enable the reader to construct meaning from his/her prior knowledge. The reader's
prior knowledge also contributes to the reader's construction of meaning by providing interpretive
frameworks, enabling him/her to make inferences about the text and to reach implicit expressions that
are not explicitly included in the text. For this reason, the reader should have the necessary prior
knowledge about a subject and associate his/her prior knowledge with the text (Abdelaal & Sase, 2014;
Adams & Collins, 1979; Al-Jahwari & Al-Humaidi, 2015; An, 2013; Anderson, 1994; Cakici, 2011; Dimassi,
2006; Li & Lai, 2012; Nelson, 1987; Rumelhart, 1980).

It is stated that the prior knowledge used by the reader during the interaction with the text is of
various types and accordingly, there are different types of schemas. The most effective ones are the
cultural schemas and include the cultural knowledge of the person (Carrell & Eisterhold, 1983; Dimassi,
2006; Nassaji, 2002; Novita et al., 2023) Culture is defined as the beliefs, attitudes, traditions, behaviors,
social lives, etc. of the members of a particular society (Richard et al. 2000, as cited in An, 2013). Each
member of the culture acquires experiences to the extent that he/she is exposed to the cultural
environment and develops personal schemas about the culture (Nishida, 2005; Yule, 1996). In other
words, cultural schemas include cultural knowledge consisting of experiences, values and attitudes
shared by the majority of the society (An, 2013). In addition, personal knowledge is shaped according to
a person’s age, race, nationality, religion, occupation, and gender, in short, by the culture in which he or
she lives (Reynolds et al., 1982). It is stated that most reading theorists agree that when the readers
interact with the text, they try to make sense of what they read using concepts from their own language
and culture based on their previous experiences. (Applegate et al., 2004, as cited in Akyol et al., 2013).
For this reason, it is known that the differences in the cultural schemas of the reader affect the
meaning-making process (Pritchard, 1990; Ren, 2023).

The reader can understand a culturally familiar text better than a culturally distant text. In other
words, the more the reader knows about the subject, the easier it is for the reader to understand the
information in the text (Al-Issa, 2006; Dayze, 2004). Therefore, it is stated that the reader's having the
necessary cultural schemas about the text makes the text familiar to the reader (Ren, 2023; Li & Lai,
2012). In this direction, studies in the literature show that culturally familiar texts facilitate the reader's
construction of surface and inferential meaning and enable the reader to read faster compared to
culturally distant texts (Al-Issa, 2006; Alptekin, 2006; Alsheikh et al. 2022; Erten & Razi, 2009; Florencio,
2004; Hasan et al. 2018; Li & Lai, 2012; Novita et al. 2023; Pritchard, 1990; Yuet & Chen, 2003). In a
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study conducted by Dayze (2004) with American and Brazilian university students, the effect of working
with culturally familiar texts on reading comprehension and reading speed in foreign language teaching
was examined and it was reported that culturally familiar texts had a significant effect over reading
comprehension and reading speed. In a study conducted with university students to examine the effect
of cultural familiarity on reading comprehension skills in foreign language teaching, it was stated that
cultural familiarity had a strong effect on both surface and inferential comprehension (Alptekin, 2006).
In addition, research also shows that students remember texts that they are culturally familiar with
better (Dayze, 2004; Pritchard, 1990). In his study with 60 11th grade students, Pritchard (1990) had
students read culturally familiar and culturally foreign texts. When the students were asked to retell
these texts, it was observed that they remembered culturally familiar texts better and gave more details
than culturally distant texts. Similarly, according to the literature, using culturally familiar texts in foreign
language teaching has been reported to improve the students' reading comprehension and listening
comprehension skills (Bensalah & Guerroudj, 2020; Cho & Ma, 2020; Gurkan, 2012; Kamaeva et al. 2022;
Novita et al. 2023; Zarei & Mahmudi, 2012). As a result of the study conducted by Mahmoudi (2017) on
the relationship between listening comprehension and cultural schemas, it has been seen that activating
prior knowledge has an effect on listening comprehension skills. Thus, it is very important to understand
the effects of cultural schemas on comprehension skills (Pritchard, 1990). In the literature, studies on
the effects of cultural schemas on reading and listening comprehension were generally conducted with
university, high school, and middle school students learning foreign languages (Alptekin, 2006; Bensalah
& Guerroudj, 2020; Cho & Ma, 2020; Erten & Razi, 2009; Kamaeva et al. 2022; Mahmoudi, 2017; Zarei &
Mahmudi, 2012). Therefore, it is thought that studies conducted with the participation of primary school
students are needed and will make important contributions to the field.

With this study, it is thought that the use of culturally familiar texts at the primary school level
compared to culturally distant texts will enable primary school students to remember the text better. In
this direction, it is likely that cultural schemas could be effective over the comprehension skills of
primary school students as seen in studies conducted at different levels. Accordingly, the main purpose
of this study is to reveal the effect of cultural schemas on reading and listening comprehension skills of
third-grade primary school students. In line with the aim of the study, the following sub-objectives were
attempted:

e Do cultural schemas have a significant effect on the reading comprehension skills of third-grade
primary school students?

e Do cultural schemas have a significant effect on the listening comprehension skills of third-grade
primary school students?

Method
Research Model

This study, which was designed to reveal the effect of cultural schemas on reading and listening
comprehension skills of third-grade primary school students, was conducted using a descriptive survey
model. In the descriptive survey model, the existing situation is not intervened and an attempt is made
to make the situation appear in line with the reality in which it exists (Cohen et al., 2007).

The descriptive survey model involves the descriptive examination and scanning of a past or still-
existing phenomenon belonging to a possible appropriate study group within the framework of a certain
systematic framework for the purpose of generalization (Karasar, 2006). In addition, Karasar (2006)
explains survey models as screening arrangements made to make a general judgment on the whole of a
certain universe or a group representing it.

Study Group

The study group of the research consists of 48 third-grade students attending primary school in a
public school in Bolu province in the 2023-2024 academic year. The groups that make up the study
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group are the third-grade classes in the same school. The neighborhood where the school where the
implementation was carried out is the most densely populated neighborhood in Bolu province. There
are two primary schools and two secondary schools in the neighborhood. The socioeconomic status of
the neighborhood, which generally has a middle-aged and young population, is at the middle-upper
level. People living in the neighborhood are generally university graduates (Endeksa, 2023). The school
where the study was conducted has a total of 16 sections, four from each grade level. There are 379
students in total and the average class size is 25 students. The number of teachers working at the school
is 23. Normality data were examined for the equivalence analyses required for the inclusion of the
classes in the study. For normality, skewness and kurtosis values were taken into consideration.
Skewness and kurtosis values were based on the + 2 range suggested by George and Mallery (2001).
Accordingly, it was determined that the groups’ reading comprehension scores (Zskew= .315, Zkurt= -
.493) and listening comprehension scores (Zskew=- .533, Zkurt=-.763) were normally distributed. Since
the data are normally distributed, the difference between the groups was determined by the
Independent Sample t-Test. The findings are presented in Table 1.

Table 1
Independent Sample T-Test Results
Teacher Group N X Sd df t P
. . Class A 24 5.42 1.79 46
Reading Comprehension Class B " 6.42 181 46 1.92 .061
Listening Class A 24 5.67 2.05 46
Comprehension Class B 24 5.88 1.72 46 380 706

Levene's Test was taken into consideration to observe the homogeneous distribution of variances
and it was accepted that the variances were homogeneously distributed in both reading comprehension
skills (F(48)=.029, p=.886) and listening comprehension scores (F(48)= 2.23, p=.143). When evaluating
Table 1, it was determined that there was no significant difference between reading comprehension
(t(46)=-1.92, p= .061) and listening comprehension scores (t(46)= -.380, p= .706). Accordingly, it can be
interpreted that the groups were equivalent in terms of both reading comprehension and listening
comprehension skills.

Data Collection Tools

In the study, reading and listening comprehension data were obtained using the question scale of
the Inaccurate Analysis Inventory adapted into Turkish by Akyol (2006). To determine the equality of the
groups in the study, the text "Merve's Diary" (Celtik, 2018) was used to measure reading comprehension
skills and the text "Crack Bucket" (Akyol et al., 2014) was used to measure listening comprehension
skills.

In the current study, the texts translated by the researchers were included in the study in line with
the expert opinion. Experts were determined on the basis of three criteria: being a faculty member in
the Department of Classroom Education, being an expert of Turkish Language Teaching and having
studies in the field of Children's Literature. Accordingly, five experts, three from Gazi University and two
from Diizce University, were consulted. The original and translated versions of the texts and the expert
opinion form were sent to the experts via e-mail. The form consists of eight items: topic, main idea, title-
text relationship, clarity and comprehensibility, integrity of meaning, appropriateness in terms of
spelling, length of the text, and word choices. The form includes "appropriate, partially appropriate and
not appropriate" options for each item. There is also an explanation and suggestion section for each
item. For this reason, the texts adapted through translation were finalized by considering the
explanations and suggestions of the experts for each item.
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Table 2
Texts Preferred as Data Collection Tools in the Study
Teacher Class A Class B
Culturally Familiar Culturally Unfamiliar
Reading Comprehension What is Football? Baseball: The All-American Game
Listening Comprehension My Father's Blanket Just the Way We Are

In this study, two texts, culturally familiar and culturally distant, were selected to examine the effect
of cultural schemas on reading and listening comprehension skills. The texts preferred for reading
comprehension were taken from primary school third-grade textbooks. For listening comprehension,
illustrated children's books were preferred.

Data Collection Process

After the ethics committee permissions were obtained, the data collection process of the study
started. In this context, permission was obtained with the decision of the Diizce University Scientific
Research and Publication Ethics Board dated 11/01/2024 and numbered 2024/12. After obtaining the
necessary permissions, the text selection stage was started in line with the aim of the study.

In the study, while Class A encountered culturally familiar texts, Class B encountered culturally
distant texts. To reveal the effect of cultural schemas on reading comprehension, the text "What is
Football?" (Karabey, 2019) and the text "Baseball: The All-American Game" was used. During the text
selection phase, it was assumed that the students had prior knowledge about soccer and did not have
any prior knowledge about baseball. In the text, which was included in the study considering that it is
quite distant from our culture, the history of the baseball game, game rules and penalties are explained.

In order to reveal the effect of cultural schemas on listening comprehension, children's picture books
"Babamin Battaniyesi" (Sahinkanat, 2022) and "Just the Way We Are" (Robertson & Shirvington, 2015)
were used. As with the reading comprehension texts, the selected picture books were selected by taking
cultural familiarity and cultural distance into consideration. Accordingly, the book "My Father's Blanket"
features a family consisting of a mother, a father, and two children, and includes the adventures of the
father and children with a blanket that emphasizes their imagination. For this reason, "My Father's
Blanket" was preferred because it includes the family structure that students are assumed to be
culturally familiar with. On the other hand, the children's picture book "Just the Way We Are" was
included in the study because it contains motifs that are distant from Turkish culture. The book features
different family structures of five children. The book was characterized as distant to our culture
especially because it includes families established by homosexual individuals through adoption.
Therefore, the texts were included in the study by taking the inclusion criteria into consideration such as
not having been encountered by the students before, being culturally distant and culturally familiar,
being appropriate for the third-grade level of primary school, and being approved by experts. After
determining the texts used in the study, the data collection process was initiated.

The data collection process took three working days. On the first day of this process, a level
determination study was conducted to determine whether the students in the classes included in the
study were equivalent in terms of reading comprehension and listening comprehension skills. On the
second day of data collection, reading comprehension data were obtained for culturally familiar and
culturally distant texts, and on the third day, listening comprehension data were obtained. The
researcher, one of the authors of the study, narrated both picture books. In the vocalization process,
some arrangements were made in the classroom first. The seating arrangement was changed so that
each student could see the visuals of the book clearly. With the crescent-shaped seating arrangement,
the researcher started the vocalization process after confirming that each student could see the book
clearly. After the vocalization process, five questions consisting of three simple comprehension
guestions and two inferential comprehension questions were asked to the listeners. The data collection

1337



Okstiz, Elalmis, Yasartiirk & Akyol — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 53(2), 2024, 1333-1353

process was finalized by measuring the students' reading and listening comprehension skills with the
question scale of the Error Analysis Inventory.

Validity and Reliability

In a research, validity and reliability provide information about the relevance and strength of the
research. While the scientific power (reliability) of a research depends on its level of freedom from
errors (Ellez, 2014; Turgut, 1990) and repeatability (Crocker & Algina, 1986), its suitability (validity)
depends on its suitability for the purpose and on its generalizability (Sencan, 2005). In this study, two
researchers independently evaluated the students' responses to the comprehension questions to ensure
reliability. Kohen's Kappa formula was used to determine the level of agreement between the
evaluations made by the researchers (Huberman & Miles, 1994). This coefficient was determined as .905
for reading comprehension and .859 for listening comprehension.

In the data collection phase of the study, one researcher undertook the role of data collection and
two researchers undertook the role of data evaluation. In this way, the evaluators did not meet or
develop any bond, and bias due to similar situations were avoided. The process was carried out in the
classroom environment that the students were used to. Thus, the aim was to eliminate the effects that
may arise from physical conditions by providing a standardized environment. Since the questions asked
to the students were open-ended, the luck of being accidentally successful was also eliminated. These
situations were taken into consideration to increase the validity of the research. Moreover, content,
face, and construct validity were also examined. Content validity is related to how accurately the items
in a research measure what is intended to be measured. Face validity can be defined as the fact that the
name, questions and explanations of the measurement tool seem to measure the targeted feature.
Construct validity is that the questions serve the purposes of the study (Buyukoztirk et al., 2016), that
is, the questions asked to the students are purposeful. In the process of preparing the comprehension
questions for the texts, the opinions of the field experts were taken in terms of construct, content, and
face validity and the questions were organized in line with these views.

Data Analysis

The data of this study, which was conducted to reveal the effect of cultural schemas on reading and
listening comprehension skills of third-grade primary school students, were analyzed with the SPSS 20
package program (IBMCorp., 2016). The normality of the data was determined by considering skewness
and kurtosis values. According to George and Mallery (2001), skewness and kurtosis values in the range
of +2 indicate that the data distribution is normal. Therefore, parametric tests were used.

Findings

In the study, as the reading comprehension (Zskew= .134, Zkurt= -1.104) and listening
comprehension (Zskew= -.025, Zkurt= -1.303) scores of the groups showed normal distribution,
Independent Sample T-Test was applied and the results are presented in Tables 4 and 5

Table 3
Independent Sample t-Test Results for Reading Comprehension
Reading Comprehension N X sd df t o]
Culturally Unfamiliar (B) 24 2.63 1.47
. 46 -8.83 .000*
Culturally Familiar (A) 24 6.63 1.66
*p< .05

Within the scope of the study, students in class B were read the text titled "Baseball: The All-
American Game", which they were not culturally familiar with, and the text titled "What is Football?",
which they were culturally familiar with, was read to the students in class A. Levene's Test for
homogeneity of variances was taken into consideration and it was accepted that the variances showed
homogeneous distribution in terms of reading comprehension (F(48)= .200, p= .657) scores. When Table
4 is examined, it is seen that there is a significant difference between class "A" and class "B" in favor of
class "A" that read culturally familiar texts (t46= -4.00, p= .000). Therefore, it can be interpreted that
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cultural schemas are effective on the reading comprehension skills of third-grade primary school
students. In other words, it can be said that students create more cultural schemas related to football
depending on the culture of the environment they live in, by extension, they construct a better meaning
of the text they read by carrying the necessary cultural schemas to the reading environment. However,
it can be said that the students could not construct meaning by using the necessary cultural schemas for
the text they read about baseball because they did not have the necessary cultural schemas for the
baseball text, which they were not culturally familiar with.

Table 4
Independent Sample T-Test Results for Listening Comprehension
Listening Comprehension N X Sd df t p
Culturally Unfamiliar (B) 24 3.29 1.55
46 -8.40 .000
Culturally Familiar (A) 24 7.75 2.09
*p<.05

Within the scope of the study, the students in the class "B" were presented with the picture book
"Just the Way We Are ", which they were not culturally familiar with, and the students in the class "A"
were presented with the picture book "My Father's Blanket", which they were culturally familiar with.
Levene's Test for homogeneity of variances was taken into consideration and it was accepted that the
variances showed homogeneous distribution in terms of listening comprehension (F(48)= .554, p= .461)
scores. When Table 5 is examined, it is seen that there is a significant difference between class "A" and
class "B" in favor of "A" class listening to culturally familiar texts (t46= -8.40, p= .000). Therefore, it can
be interpreted that cultural schemas are effective on the listening comprehension skills of third-grade
primary school students. In other words, it is stated that cultural schemas are formed to the extent that
the person is exposed to the cultural environment. The culturally familiar text reflects the Turkish family
structure. It can be said that Turkish students form the necessary cultural schemas related to the Turkish
family structure depending on the environment they live in and they construct a better meaning of the
text they read by carrying the necessary cultural schemas related to the text they listen to into the
reading environment. However, in the text that the students were not culturally familiar with, the
content that was not suitable for the Turkish family structure, and by extension, the students' cultural
schemas were not formed was used. Therefore, it can be said that students could not construct meaning
by using the necessary cultural schemas related to the text they listened to.

Discussion & Conclusion

The main purpose of this study is to determine the effect of cultural schemas on reading and
listening comprehension skills of third-grade primary school students. In this direction, students in one
of the groups participating in the study were read a culturally familiar text, and another text was
vocalized. The students in the other group were read a culturally distant text, and another text was
vocalized. According to the results of the study, culturally familiar texts were better understood in
reading and listening comprehension dimensions compared to culturally distant texts. In other words, it
is seen that cultural schemas are effective on reading comprehension skills and listening comprehension
skills of third-grade primary school students.

The reader constructs meaning through the interaction between the information the author shares
in the text and the reader's prior knowledge. Therefore, the importance of the prior knowledge emerges
in order for the reader to comprehend new information about the text and to better construct meaning
(Abdelaal & Sase, 2014; Cakici; 2011; Khataee, 2019; Novita et al. 2023; Razi, 2007; Ren, 2023;
Rumelhart, 1980; Yigiter & Girses, 2005). Accordingly, it is stated that cultural schemas consisting of
one's prior knowledge are necessary for a better understanding of texts (Bedir, 1992; Ozyaka, 2001) and
the reader comprehends the information better (Altarriba & Forsythe, 1993). According to the results
obtained from this study, it is seen that culturally familiar texts are better understood than culturally
foreign texts in the dimensions of listening and reading comprehension. Since students have prior
knowledge about both the text they read and the text they listen to, their comprehension levels
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increase. In other words, it is thought that meaning is constructed by activating students' prior
knowledge in their interaction with the text. This study is similar to the results of various studies on
meaning construction in texts in the field of foreign language teaching with university, high school, and
secondary school students (Alptekin, 2006; Alsheikh et al, 2022; Erten & Razi, 2009; Hayati, 2009;
Maghsoudi, 2012; Mahmoudi, 2017; Ren, 2023; Sheridan et al., 2019; Singhal, 1998; Yousef et al., 2014;
Widodo et al., 2022).

Prior knowledge has a determining role on the level of comprehension of a subject (Li & Lai, 2012). It
is stated that the reader's lack of prior knowledge will not be able to reach the meaning beyond the
limits of the text and will not be able to receive the author's message and it will be difficult for him/her
to make meaning (Abdelaal & Sase, 2014; Mahmoudi, 2017; Razi, 2007; Yigiter & Giirses, 2005). Cultural
schemata, which are formed from prior knowledge about one's culture, differ culturally (Ozyaka, 2001).
Therefore, the reader's knowledge and cultural background greatly affect comprehension processes
(Altarriba & Forsythe, 1993). Within the scope of this study, it was observed that students had difficulty
in making meaning in the dimensions of reading and listening comprehension of culturally unfamiliar
texts compared to culturally familiar texts. It is thought that since the students do not have the
necessary cultural schemas related to the texts, the necessary interaction with prior knowledge cannot
be established and accordingly, they have difficulty in making meaning.

Cultural schemas are produced, experienced, shaped, and stored in the cultural environment by
exposure to cultural elements through the interaction of members of the same culture. Encountering
similar situations more often or talking about similar information more frequently makes cultural
schemas more organized, abstract, and regular. Thus, cultural schemas are developed both through
direct experiences and by talking about information related to the cultural schema (Nishida, 2005).
According to schema theory, the reader should have the necessary prior knowledge in the process of
meaning-making and it is stated that passive schemas should be activated before reading (Abdelaal &
Sase, 2014; Mahmoudi, 2017; Novita, 2023). Ajideh (2003) suggests various activities such as
previewing, questioning, and meaning mapping to activate cultural schemas before reading. According
to Ajideh (2003), in this process, students can be asked to make predictions about what is in the text by
talking about the title of the text and visuals. By asking questions about the text, students should be
asked to share their prior knowledge about the subject with each other. In the comprehension mapping
process, it is stated that a word/meaning group can be given to students and students can be asked to
brainstorm. In a study conducted by Maghsoudi (2012) with 76 Iranian university students learning
English as a foreign language, the effect of pre-reading activities on reading comprehension skills was
examined. Within the scope of pre-reading activities, three different activities; previewing, pre-teaching
vocabulary, and pictorial context, were implemented. Accordingly, the experimental group students
were asked to make inquiries about the content of the text, vocabulary instruction was provided for the
foreign text, and finally, students were asked to write their predictions by presenting visuals about the
content of the text. As a result of the study, it was stated that the experimental group students
performed better in reading comprehension skills compared to the control group. It is stated that the
experimental group students performed better due to the increase in their background knowledge
about the text by activating their schemas through pre-reading activities. Zhao and Zhu (2012) state that
the schemata activation process consists of pre-reading, during-reading, and post-reading activities. In
this direction, the researchers conducted a study with the participation of 100 Chinese EFL learners and
5 teachers. As a result of the study, it is stated that activating students' schemas through pre-reading,
during-reading, and post-reading activities is effective in reading skills by increasing students' reading
interest and reading speed. Similarly, other studies show that pre-reading activities for activating
students' cultural schemas are effective in better comprehension of texts (Novita et al., 2023; Shen,
2008).

Accordingly, students' cultural schemas should be taken into consideration in the texts presented to
students. In this process, teachers should ensure the production, shaping and organization of the
necessary cultural schemas related to the domestic and foreign texts presented to students and help
students associate new schemas with old schemas. In addition to this, pre-reading, during-reading, and
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post-reading activities can be used to activate, form, and associate students' schemas. In addition to all
these, it is recommended that the texts in the textbooks should be about the culture that students are
familiar with. Especially in the national literature, studies on the effect of cultural schemas on reading
and listening comprehension at different methods and grade levels are recommended.

Limitations

The biggest limitation of this study is that the texts containing cultural schemas were selected based
on a theme. Increasing the number of texts and themes used in the study will increase the validity of the
findings. For this purpose, in the pre-examination conducted by the researchers, it was determined that
the themes in primary school level texts in different countries are similar. For example, the texts at the
primary school level in the USA contain similar values and themes that a person should acquire as in
Turkey. Therefore, it became difficult to identify culturally distant texts rather than culturally familiar
texts that could be used in the study. In this case, the number of culturally distant texts identified for
use in the study was quite limited.

The small number of participants is another limitation of the study. Before the implementation of
the study, a meeting was held with school administrators and third-grade teachers. During the meeting,
teachers were informed about the study. Two of the teachers who attended this meeting did not allow
the students in their classes to take part in the study. For this reason, the study had to be conducted
with two third-grade classes in the school and the related limitation could not be avoided.
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Tiirkge Siirimui

Giris

Higbir yazili kaynak kendi kendini ifade edemez. Okuyucu sahip oldugu 6n bilgileri kullanarak metni
anlamlandirir (Akyol, 2006). Boylelikle okuyucunun 6n bilgileri metinden yeni bilgiler edinme noktasinda
o6nemli bir rol oynamaktadir (Samian & Dastjerdi, 2012; Shen, 2008). Bireyin sahip oldugu 6n bilgilerin
anlama becerisi Uzerindeki etkisi kapsamli bir sekilde ¢alisiimis ve kanitlari ortaya konulmustur (Abdelaal
& Sase, 2014; Hasan vd., 2018; Oksiiz & Akyol, 2023a, 2023b; Sadighi & Zare 2002; Samian & Dastjerd;,
2012). Bireyin 6n bilgilerinin uzun sireli bellekteki organizasyonu sema terimi ile ifade edilmektedir ve
cesitli tirde semalar bulunmaktadir. Bunlardan biri olan kiltlirel semalara iliskin 6n bilgilerin kaynagi
bireyin igcinde yasadigi kiltiradiir (Nassaji, 2002; Novita vd., 2023). Klltiirel semalarin anlama lizerindeki
etkisi yeterince belirlenmemistir. Bu nedenle mevcut g¢alismanin odak noktasi ilkokul Gglnci sinif
ogrencilerinin sahip olduklar kiltirel semalarin okudugunu anlama ve dinledigini anlama becerileri
Uzerindeki etkisini ortaya koymaktir.

On bilgilerin anlam kurma siirecinde okuyucu tarafindan nasil kullanildigi sema teorisi ile
actklanmaktadir (Rumelhart, 1980). Sema teorisine gore anlama, metin ile okurun 6n bilgileri arasindaki
etkilesime dayanmaktadir. Anlam kurma slrecinde metinler okuyucunun sahip oldugu 6n bilgilerden
anlam kurmasini saglayan ipuglari vermektedir. Okuyucunun o6n bilgileri de okuyucunun anlam
kurmasina katkida bulunarak yorumlayici gergeveler sunmakta, metne iliskin g¢ikarim yapmasini ve
metinde agik¢a yer almayan ortiili ifadelere ulasmasini saglamaktadir. Bu nedenle okuyucunun bir konu
hakkinda hem gerekli 6n bilgiye sahip olmasi hem de 6n bilgileri ile metni iliskilendirmesi gerekmektedir
(Abdelaal & Sase, 2014; Adams & Collins, 1979; Al-Jahwari & Al-Humaidi, 2015; An, 2013; Anderson,
1994; Cakici, 2011; Dimassi, 2006; Li & Lai, 2012; Nelson, 1987; Rumelhart, 1980).

Okuyucunun metinle etkilesimi sirasinda kullandigi 6n bilgilerin gesitli tiirlerde oldugu ve buna bagl
olarak da farkl tiirlerde semalarin oldugu belirtilmektedir. Bunlardan en etkili olani kiltirel semalardir
ve kisinin kiilturel bilgisini icermektedir (Carrell & Eisterhold, 1983; Dimassi, 2006; Nassaji, 2002; Novita
vd., 2023). Kiltir belirli bir toplumun Gyelerinin inanglari, tutumlari, gelenekleri, davranislari, sosyal
yasamlari vb. olarak tanimlanmaktadir (Richard vd., 2000 akt. An, 2013). Kultiran her Gyesi, kulturel
cevreye maruz kaldigi olglide deneyimler edinmekte ve kiltiire iliskin kisisel semalar gelistirmektedir
(Nishida, 2005; Yule, 1996). Baska bir ifadeyle, kiiltirel semalar toplumun c¢ogunlugu tarafindan
paylasilan deneyimlerden, degerlerden ve tutumlardan olusan kdiltlrel bilgiyi icermektedir (An, 2013).
Buna ek olarak kisinin yasina, cinsiyetine, irkina, dinine, milliyetine, meslegine kisacasi icinde yasadigi
kilture gore kisisel bilgileri sekillenmektedir (Reynolds vd., 1982). Cogu okuma kuramcisinin okuyucunun
metinle karsilastiginda onceki deneyimlerinden hareketle kendi dil ve kiltirine ait kavramlari okuma
ortamina getirerek anlam kurmaya calistigl konusunda hemfikir oldugu belirtilmektedir (Applegate vd.,
2000 akt. Akyol vd., 2013). Bu nedenle okuyucunun kultirel semalarindaki farkliliklarin anlam kurma
surecini etkiledigi bilinmektedir (Pritchard, 1990; Ren, 2023).

Okuyucu kiltarel olarak asina oldugu bir metni kiltiirel olarak uzak oldugu metne kiyasla daha iyi
anlayabilmektedir. Baska bir ifadeyle okuyucu konu hakkinda ne kadar ¢ok sey bilirse, metnin bilgisini o
kadar kolay anlamaktadir (Al-Issa, 2006; Dayze, 2004). Bu nedenle okuyucunun metne iliskin gerekli
kilturel semalara sahip olmasinin, metni okuyucuya tanidik hale getirdigi belirtilmektedir (Ren, 2023; Li
& Llai, 2012). Bu dogrultuda alan yazininda yer alan galismalar incelendiginde, okuyucunun kiltirel
olarak uzak oldugu metinlere kiyasla kiiltiirel olarak asina oldugu metinlerin, okuyucunun yiizeysel ve
cikarimsal anlam kurmasini kolaylastirdigini ve daha hizli okumasini sagladigini géstermektedir (Al-Issa,
2006; Alptekin, 2006; Alsheikh vd., 2022; Erten & Razi, 2009; Florencio, 2004; Hasan vd., 2018; Li & Lai,
2012; Novita vd., 2023; Pritchard, 1990; Yuet & Chen, 2003). Dayze (2004) tarafindan bir grup Amerikali
ve Brezilyali Universite 6grencisi ile gergeklestirilen ¢alismada yabanci dil 6gretiminde kultlrel olarak
asina olunan metinlerin okudugunu anlama ve okuma hizi Gzerindeki etkisi incelenmis ve ¢alismanin
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sonucunda kultarel olarak asina olunan metinlerin okudugunu anlama ve okuma hizi izerinde kayda
deger bir etkiye sahip oldugu rapor edilmistir. Yabanci dil 6gretiminde kiltirel asinaligin okudugunu
anlama Uzerindeki etkisine yonelik Universite 6grencileri ile gerceklestirilen bir diger calismada ise
kalturel asinaligin ¢ikarimsal ve ylzeysel anlama {izerinde giicll bir etkisi oldugu belirtilmistir (Alptekin,
2006). Bununla beraber, yapilan ¢alismalar 6grencilerin kilttrel olarak asina olunan metinleri daha iyi
hatirladiklarini da gostermektedir (Dayze, 2004; Pritchard, 1990). Bu dogrultuda Pritchard (1990)
tarafindan 60 11. sinif 6grencisiyle gergeklestirilen ¢alismada 6grencilere kiltirel olarak asina olunan ve
olunmayan metinler okutulmustur. Ogrencilerden bu metinleri tekrar anlatmalari istendiginde kiiltiirel
olarak uzak olduklari metinlere kiyasla kiltirel olarak asina olduklari metinleri daha iyi hatirladiklari ve
daha fazla detay verdikleri gorilmektedir. Benzer sekilde, alan yazini incelendiginde yabanci dil
Ogretiminde kiiltirel olarak asina olunan metinlerin kullaniimasinin 6grencilerin okudugunu anlama ve
dinledigini anlama becerisini gelistirdigi gorltlmektedir (Bensalah & Guerroudj, 2020; Giirkan, 2012;
Kamaeva vd., 2022; Zarei & Mahmudi, 2012; Novita vd., 2023; Cho & Ma, 2020). Dinledigini anlama ile
kilttirel semalar arasindaki iliskiye yonelik Mahmoudi (2017) tarafindan gergeklestirilen ¢alismanin
sonucunda on bilgilerin etkinlestiriimesinin dinledigini anlama becerisi (izerinde etkisi oldugu
gorilmistir. Tim bunlara bagli olarak kiltiirel semalarin anlama Gzerindeki etkisini anlamak énem arz
etmektedir (Pritchard, 1990). Kdlturel semalarin okudugunu ve dinledigini anlama Uzerindeki etkisine
yonelik alan yazininda yer alan ¢alismalarin yabanci dil 6grenen Universite, lise ve ortaokul 6grencileri ile
gergeklestirildigi gériilmektedir (Alptekin, 2006; Bensalah & Guerroudj, 2020; Cho & Ma, 2020; Erten &
Razi, 2009; Kamaeva vd., 2022; Mahmoudi, 2017; Zarei & Mahmudi, 2012). Bu nedenle ilkokul
ogrencilerinin  katihmiyla gergeklestirilen c¢alismalara ihtiyag oldugu ve alana katki saglayacagi
disunulmektedir.

Mevcut ¢alisma ile ilkokul dizeyinde kultiirel olarak uzak olunan metinlere kiyasla kiltiirel olarak
asina olunan metinlerin kullaniimasinin ilkokul 6grencilerinin metni daha iyi hatirlamalarini saglayacagi
disinulmektedir. Buna bagli olarak farkli diizeylerde gergeklestirilen ¢alismalarda oldugu gibi kultirel
semalarin ilkokul 6grencilerinin anlama becerileri lizerinde etkisi olabilecegi dislinilmektedir. Tum
bunlara bagli olarak arastirmanin amaci, kulturel semalarin ilkokul Gglincd sinif 6grencilerinin okudugunu
ve dinledigini anlama becerisi lzerindeki etkisini ortaya konmasidir. Bu amag¢ dogrultusunda asagidaki
sorulara yanit aranmaktadir:

e  Kultlrel semalarin ilkokul Ggtinci sinif 6grencilerinin okudugunu anlama becerisi lzerinde
anlamli bir etkisi var midir?

e Kdiltlrel semalarin ilkokul Gglinct sinif 6grencilerinin dinledigini anlama becerisi Uzerinde
anlamli bir etkisi var midir?

Yontem

Arastirma Modeli

Kaltirel semalarin ilkokul Gglincli sinif 6grencilerinin okudugunu ve dinledigini anlama becerisi
Uzerindeki etkisini ortaya koymak amaciyla gercgeklestirilen bu calisma betimsel tarama modelinde
gerceklestirilmistir. Betimsel tarama modelinde var olan duruma midahale edilmemektedir ve durum
icinde bulundugu gergeklik dogrultusunda ortaya konmaya galisilmaktadir (Cohen vd., 2007).

Betimsel tarama modeli miimkiin olan uygun bir ¢alisma grubuna ait gegmiste veya hala var olan bir
olgunun genelleme amaciyla belirli bir sistematik ¢ergevesinde taranmasi ve bu durumun betimsel
olarak incelenmesini icermektedir (Karasar, 2006). Ayrica Karasar (2006) tarama modellerini, belirli bir
evrenin timi veya onu temsil eden bir grup Uzerinde genel bir yargiya varmak icin yapilan tarama
diizenlemeleri olarak da agiklamaktadir.

Calisma Grubu

Arastirmanin galisma grubunu, Bolu ilinde bulunan bir devlet okulunda 2023-2024 egitim-6gretim
yilinda 6grenim gormeye devam eden 48 ilkokul Gg¢linci sinif 6grencisi olusturmaktadir. Calisma grubunu
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olusturan gruplar ayni okulda bulunan tglinci sinif subeleridir. Subelerin arastirmaya dahil edilebilmesi
icin gerekli olan denklik analizleri icin normallik verileri incelenmistir. Uygulamanin gercgeklestirildigi
okulun bulundugu mahalle Bolu ilinin en yogun niifuslu mahallesidir. Mahallede iki ilkokul ve iki ortaokul
bulunmaktadir. Genellikle orta yash ve geng bir nufusa sahip olan mahallenin sosyoekonomik durumu
orta-Ust diizeydedir. Mahallede yasayanlar genellikle Universite mezunudur (Endeksa, 2023). Galismanin
gerceklestirildigi okulda her sinif seviyesinden dorder sube olmak Uzere toplam 16 sube bulunmaktadir.
Toplam 379 6grenci bulunmaktadir ve ortalama sinif mevcudu 25 6grencidir. Okulda goérev yapan
ogretmen sayisi 23'tir. Normallik icin ise carpikhk ve basikhk degerleri dikkate alinmistir. Carpiklik ve
basiklik degerlerinde ise George ve Mallery (2001) tarafindan Onerilen +2 araligi esas alinmistir. Bu
dogrultuda gruplarin okudugunu anlama puanlar (Zskew= .315, Zkurt= .-493) ile dinledigini anlama
puanlarinin (Zskew= .-533, Zkurt= -.763) normal dagihm gosterdigi tespit edilmistir. Verilerin normal
dagilmasi sebebiyle gruplarin okudugunu anlama ve dinledigini anlama puanlari yéniinden denkliklerini
karsilastirmak icin Bagimsiz Orneklem t-Testi uygulanmistir. Elde edilen sonuglar Tablo 1'de
sunulmusgtur.

Tablo 1
Bagimsiz Orneklem t-Testi Sonuclari
Degisken Grup N X ss df t p
A Subesi 24 5.42 1.79 46
k g Anl 1.92 .061
Okudugunu Anlama B Subesi 24 6.42 1.81 46 9 06
. o A Subesi 24 5.67 2.05 46
Dinledigini Anl .380 .706
iniedigini Anfam B Subesi 24 5.88 1.72 46

Varyanslarin homojenligi icin Levene Testi dikkate alinmistir ve gerek okudugunu anlama (F(48)=
.029, p= .886) gerekse dinledigini anlama puanlarinda (F(48)= 2.23, p= .143) varyanslarin homojen
dagihm gosterdigi kabul edilmistir. Tablo 1 incelendiginde, mevcut ¢alisma grubunun okudugunu anlama
(t46= -1.92, p= .061) ve dinledigini anlama puanlari (t46 = -.380, p= .706) arasinda anlamh bir farklilik
olmadig1 gorilmektedir. Bu dogrultuda gruplarin okudugunu anlama ve dinledigini anlama yoéniinden
denk oldugu yorumu yapilabilir.

Kullanilan Veri Toplama Araglari

Arastirmada okudugunu anlama ve dinledigini anlama verileri, Akyol (2006) tarafindan Tirkgeye
uyarlanan Yanhs Analiz Envanteri'nin soru 6lgegi kullanilarak elde edilmistir. Arastirmada gruplarin
denkligini belirlemek igin okudugunu anlama becerisinin 6lgimiinde “Merve’nin Ginligi” (Celtik, 2018),
dinledigini anlama becerisinin dlgliminde ise “Catlak Kova” (Akyol vd., 2014) metni kullaniimistir.

Mevcut calismada, arastirmacilar tarafindan cevirisi yapilan metinler uzman goérisii dogrultusunda
arastirmaya dahil edilmistir. Uzmanlar Sinif Egitimi Bilim Dal’nda 6gretim Uyesi olmak, Tiirkce Ogretimi
alaninda calismalari olmak ve Cocuk Edebiyati alaninda ¢alismalari olmak (izere ¢ 6l¢lit esas alinarak
belirlenmistir. Bu dogrultuda Gazi Universitesi'nden ii¢, Diizce Universitesi’'nden iki olmak {izere bes
uzmanin goérisine basvurulmustur. Uzmanlara metinlerin orijinali, Tirkceye cevrilmis strimleri ve
uzman gorusi formu elektronik posta yoluyla iletilmistir. Form konu, ana fikir, baslik metin iliskisi, agik
ve anlasilir olma, anlam butinlGgil, yazim ve imla bakimindan uygun olma, metnin uzunlugu ve kelime
tercihleri olmak (izere sekiz maddeden olusmaktadir. Formda her madde i¢in “uygun, kismen uygun ve
uygun degil” secenekleri yer almaktadir. Ayrica formda her madde i¢in agiklama ve 6neri bélimi de yer
almaktadir. Dolayisiyla her madde icin uzmanlarin agiklamalari ile onerileri dikkate alinmis ve gevirisi
yapilan metinlere son hali verilmistir.
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Tablo 1
Arastirmada Veri Toplama Araci Olarak Tercih Edilen Metinler
A Grubu B Grubu
Kiiltlirel Olarak Asina Kiiltirel Olarak Uzak
Okudugunu Anlama Futbol Nedir? Beyzbol: TUm Amerika’nin Oyunu
Dinledigini Anlama Babamin Battaniyesi Oldugumuz Gibi

Arastirmada kiiltiirel semalarin okudugunu anlama ve dinledigini anlama becerileri Gzerindeki etkisini
tespit etmek amaciyla kiltiirel olarak asina olunan ve kiltirel olarak uzak olunan ikiser metin
belirlenmistir. Okudugunu anlama igin tercih edilen metinler ilkokul Gglinct sinif ders kitaplarindan
alinmistir. Dinledigini anlama igin ise resimli gocuk kitaplari tercih edilmistir.

Veri Toplama Sireci

Calismanin veri toplama sireci ¢alismanin etige uygunlugu ve gerceklestirilebilmesi amaciyla gerekli
etik kurul iznin alinmasiyla baslamistir. Bu kapsamda Diizce Universitesi Bilimsel Arastirma ve Yayin Etik
kurulunun 11/01/2024 tarihli 2024/12 sayih karar ile izin alinmistir. Gerekli izinlerin alinmasinin
ardindan arastirmanin amacina uygun olacak sekilde metin segme asamasina gegilmistir.

Arastirmada A subesi kiiltirel olarak asina olunan metinlerle karsilasirken B subesi de kiiltlrel olarak
uzak metinlerle karsilagmistir. Arastirmada okudugunu anlamada kultirel semalarin etkisini ortaya
koymak igin Uglncu sinif Tiirkge ders kitabindan (Karabey, 2019) alinan “Futbol Nedir?” metni ile
Remedia Publications tarafindan yayinlanan tglinci sinif kitabinda yer alan “Beyzbol: Tim Amerika’nin
Oyunu” metni kullaniimistir. Metin secimi asamasinda 6grencilerin futbol ile ilgili 6n bilgilerinin oldugu
varsayllirken beyzbol ile ilgili herhangi bir 6n bilgilerinin olmadigi varsayilmistir. Kaltirimuze oldukga
uzak oldugu dustntlerek arastirmaya dahil edilen metinde, beyzbol oyununun tarihgesi, oyun kurallari
ve cezalari anlatilmaktadir.

Arastirmada dinledigini anlama konusunda kilturel semalarin etkisini ortaya koymak igin “Babamin
Battaniyesi” (Sahinkanat, 2022) ve “Oldugumuz Gibi — Just the Way We Are” (Robertson & Shirvington,
2015) adh resimli gocuk kitaplari kullaniimistir. Okudugunu anlama metinlerinde oldugu gibi segilen
resimli cocuk kitaplari da kiltlrel asinalik ve kiltlirel uzakhk géz éniinde bulundurularak segilmistir. Bu
dogrultuda “Babamin Battaniyesi” kitabinda anne, baba ve iki cocuktan olusan bir aile yer almaktadir ve
baba ile ¢ocuklarin bir battaniye ile hayal gliglerini 6n plana ¢ikaran maceralarina yer verilmektedir. Bu
sebeple de “Babamin Battaniyesi” 6grencilerin kiltlrel olarak asina oldugu varsayilan aile yapisina yer
vermesi sebebiyle tercih edilmistir. Ote yandan “Just the Way We Are” adli resimli cocuk kitabi, Tiirk
kiltirine uzak motifler barindirmasi sebebiyle arastirmaya dahil edilmistir. Kitapta bes ¢ocugun sahip
oldugu farkh aile yapilari yer almaktadir. Kitap 6zellikle escinsel bireylerin evlat edinme yoluyla kurmus
olduklari ailelere de yer vermesi sebebiyle kiltirimiize uzak olarak nitelendirilmistir. Dolayisiyla
metinler, 6grenciler tarafindan daha dnce karsilasilmamis olmasi, kiltirel olarak uzak ve kiltirel olarak
asina olunan, ilkokul Ggiincu sinif seviyesine uygun ve uzmanlar tarafindan onaylanmis olmasi gibi déahil
etme kriterleri géz oniinde bulundurularak ¢alismada yer almistir. Metin se¢im isleminin ardindan
arastirmanin veri toplama siirecine gegilmistir.

Arastirmanin verileri {i¢ is gliniinde toplanmistir. ilk giin subelerin okudugunu anlama ve dinledigini
anlama becerileri yoniinden denkligini ortaya koymak icin dizey belirleme verileri toplanmistir. Veri
toplamanin ikinci glintinde gruplarin kiiltlrel olarak asina olunan ve kiltirel olarak uzak olan metinlere
yonelik okudugunu anlama verileri toplanmistir. Veri toplamanin lglinci giinlinde ise dinledigini anlama
verileri toplanmistir. Calismanin yazarlarindan biri olan arastirmaci, her iki resimli cocuk kitabini da
seslendirmistir. Seslendirme isleminde 6nce sinifta bazi diizenlemeler yapilmistir. Her 6grencinin kitabin
gorsellerini net bir sekilde gorebilmesi icin oturma dizeni degistirilmistir. Hilal seklinde ayarlanan
oturma diizeniyle birlikte arastirmaci her 6grencinin kitabi net bir sekilde gérdigini teyit etmesiyle
birlikte seslendirme islemine baslamistir. Seslendirme sirecinin ardindan (i¢ basit anlama, iki de
cikarimsal anlama sorusundan olusan bes soru dinleyicilere yoneltilmistir. Yanhs Analiz Envanteri’'nin
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soru oOlgegiyle 6grencilerin okudugunu ve dinledigini anlama becerileri Olgllerek veri toplama sireci
sonlandiriimistir.

Gegerlik ve Giivenirlik

Bir arastirmada gegerlik ve guvenirlik kavramlari arastirmanin uygunlugu ve glici hakkinda bilgi
saglamaktadir. Bir arastirmanin bilimsel glicu (glivenirligi) hatalardan arindiriima diizeyine (Ellez, 2014;
Turgut, 1990) ve tekrar edilebilirligine (Crocker & Algina, 1986) bagliyken, uygunlugu (gecerligi) ise
amaca uygunluk ve genellenebilir olmasina baghdir (Sencan, 2005, ss. 1-2). Bu arastirmada givenirligini
saglamak icin iki arastirmaci birbirinden bagimsiz olarak 6grencilerin anlama sorularina verdikleri
yanitlari degerlendirmistir. Arastirmacilarin yapmis oldugu degerlendirmeler arasindaki uyusum diizeyini
belirlemek icin Kohen’in Kappa formali kullanilmistir (Huberman & Miles, 1994). Bu katsay! okudugunu
anlama igin .905, dinledigini anlama igin ise .859 olarak belirlenmigtir.

Arastirmanin veri toplama siirecinde bir arastirmaci veri toplama siirecini tamamlamis, iki arastirmaci
ise degerlendirici roliinii Gstlenmistir. Bu sayede degerlendiriciler 6grenci ile karsilasmamis, herhangi bir
bag gelistirmemis ve benzer durumlardan dolayl yanlilik olusmasinin 6niline gecilmistir. Sireg
ogrencilerin aliskin olduklari sinif ortaminda gergeklestirilmistir. Boylece, standart bir ortam saglanarak
fiziksel kosullardan kaynaklanabilecek etkilerin ortadan kaldirilmasi hedeflenmistir. Ogrencilere sorulan
sorular agik uglu oldugundan dolayi sans basarisi da ortadan kaldirilmistir. Bu durumlar arastirmanin
gecerligini arttirmak adina goéz oniinde bulundurulmustur. Ayrica kapsam, goriinls ve yapi gegerligine
icin de calisiimistir. Kapsam gegerligi bir arastirmada maddelerin &lgilmek isteneni ne kadar dogru
Olgtiglt ile ilgilidir (BUytkoztiirk vd., 2016). Gorilints gegerligi, 6lgme aracinin adi, sorulari ve
actklamalariyla 6lgmek istedigi 6zelligi 6lglyor goriinmesi seklinde tanimlanabilir (Buyukoztirk vd., 2016,
s. 117). Yapi gegerligi ise sorularin ¢alismanin amaglarina hizmet etmesi (Buyukoztirk vd., 2016, s. 119),
yani o6grencilere sorulan sorularin amaca yonelik olmasi durumudur. Metinlere yonelik anlama
sorularinin hazirlanmasi siirecinde alan uzmanlarindan yapi, kapsam ve goriinis gegerligi agisindan goris
alinarak sorular diizenlenmistir.

Veri Analizi

Kiltirel semalarin ilkokul Gglinct sinif 6grencilerinin okudugunu ve dinledigini anlama becerisi
Uzerindeki etkisini ortaya koymak amaciyla gergeklestirilen bu ¢alismanin verileri SPSS 20 paket programi
kullanilarak analiz edilmistir (IBMCorp., 2016). Arastirmada verilerin normalligi carpiklik ve basikhk
degerleri dikkate alinarak belirlenmistir. Bu belirlemede George ve Mallery’in (2001) normal dagilima
isaret ettigi £ 2 carpiklik ve basiklik deger araligi esas alinmistir. Verilerin normal dagihm gosterdiginin
tespit edilmesi sonucunda ise bagimsiz iki grubu okudugunu anlama ve dinledigini anlama puanlari
acisindan karsilastirmak icin Bagimsiz Orneklem t-Testi uygulanmustir.

Bulgular

Arastirmada gruplarin okudugunu anlama (Zskew= .134, Zkurt= -1.104) ve dinledigini anlama
(Zskew= -.025, Zkurt= -1.303) puanlarinin normal dagilim géstermesi sonucu Bagimsiz Orneklem t-Testi
uygulanmis ve sonuglar Tablo 4 ve 5’te sunulmustur.

Tablo 3
Okudugunu Anlamaya Yénelik Bagimsiz Orneklem t-Testi Sonucu
Okudugunu Anlama N X ss df t p
Kaltarel Uzak (B) 24 2.63 1.47
o . 46 -8.83 .000*
Kaltarel Asina (A) 24 6.63 1.66
*p< .05

Arastirma kapsaminda B subesindeki 6grencilere kiltlirel olarak asina olmadiklari “Beyzbol: Tim
Amerika’nin Oyunu” baslikli metin, A subesindeki 6grencilere ise kiiltiirel olarak asina olduklari “Futbol
Nedir?” baslikli metin okutulmustur. Varyanslarin homojenligi icin Levene Testi dikkate alinmis ve
okudugunu anlama (F(48)= .200, p= .657) puanlari agisindan varyanslarin homojen dagilim gosterdigi
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kabul edilmistir. Tablo 4 incelendiginde, “A” subesi ile “B” subesi arasinda kiiltiirel olarak asina olunan
metinleri okuyan “A” subesi lehine anlamli bir farkhilik oldugu goérilmektedir (t46= -4.00, p= .000).
Dolayisiyla kulturel semalarin ilkokul tGglinct sinif 6grencilerinin okudugunu anlama becerileri lizerinde
etkili oldugu yorumu yapilabilir. Bagka bir ifadeyle 6grencilerin yasadigi ¢evrenin kilturine bagli olarak
futbola iliskin daha fazla kultirel sema olusturdugu buna bagh olarak okuduklari metne iliskin gerekli
kilturel semalari okuma ortamina tasiyarak okunan metne iliskin daha iyi anlam kurduklari soylenebilir.
Ancak Ogrencilerin kultlrel olarak asina olmadigl beyzbol metnine iliskin gerekli kiiltiirel semalarin
olmamasi nedeniyle okuduklari metne iliskin gerekli kiltirel semalari kullanarak anlami
yapilandiramadiklari séylenebilir.

Tablo 4
Dinledigini Anlamaya Yénelik Bagimsiz Orneklem t-Testi Sonucu
Dinledigini Anlama N X ss df t p
Kulturel Uzak (B) 24 3.29 1.55
46 -8.40 .000*
Kulturel Asina (A) 24 7.75 2.09
*p< .05

Arastirma kapsaminda “B” subesindeki O6grencilere kiltlrel olarak asina olmadiklari “Oldugumuz
Gibi” adh resimli cocuk kitabi, “A” subesindeki 6grencilere ise kiltiirel olarak asina olduklari “Babamin
Battaniyesi” adli resimli cocuk kitabi seslendirilmistir. Varyanslarin homojenligi icin Levene Testi dikkate
alinmis ve dinledigini anlama (F(48)= .554, p= .461) puanlari agisindan varyanslarin homojen dagilim
gosterdigi kabul edilmistir. Tablo 5 incelendiginde, “A” subesi ile “B” subesi arasinda kiiltiirel olarak asina
olunan metinleri dinleyen “A” subesi lehine anlamli bir farkhlk oldugu gorilmektedir (t46= -8.40, p=
.000). Dolayisiyla kulttrel semalarin ilkokul Gglinci sinif 6grencilerinin dinledigini anlama becerileri
Uzerinde etkili oldugu yorumu yapilabilir. Baska bir ifadeyle kiltlirel semalarin kisinin kiltlrel cevreye
maruz kaldigi 6lctide olustugu ifade edilmektedir. Kiltlrel olarak asina olunan metin Turk aile yapisini
yansitmaktadir. Tark 6grencilerin yasadigi cevreye bagh olarak Turk aile yapisina iliskin gerekli kalttrel
semalari olusturduklari ve dinledikleri metne iliskin gerekli kiltiirel semalari okuma ortamina tasiyarak
okunan metne iliskin daha iyi anlam kurduklari sdylenebilir. Ancak 6grencilerin kiltiirel olarak asina
olmadiklari metinde, Tiirk aile yapisina uygun olmayan ve bunun dogrultusunda da 6grencilerin kilturel
semalarinin olugmadigi bir igerik kullaniimistir. Bu nedenle 6grencilerin dinledikleri metne iliskin gerekli
kiltarel semalari kullanarak anlami yapilandiramadiklari séylenebilir.

Tartisma ve Sonug

Mevcut c¢alisma ile kiltirel semalarin ilkokul Gglincl sinif 6grencilerinin okudugunu ve dinledigini
anlama becerisi Uzerindeki etkisinin belirlenmesi amaglanmistir. Bu dogrultuda gruplardan birine
kalturel olarak asina olunan bir metin okutulmus ve bir metin seslendirilmistir. Diger gruba ise kiltirel
olarak oldukga uzak olunan bir metin okutulmus ve bir metin seslendirilmistir. Arastirmanin
bulgularindan elde edilen sonuca goére okudugunu ve dinledigini anlama boyutlarinda kdltiirel olarak
asina olunan metinlerin kiltirel olarak oldukga uzak olunan metinlere kiyasla daha iyi anlasildig
goriilmektedir. Baska bir ifadeyle kiiltirel semalarin ilkokul Gglincli sinif 6grencilerinin okudugunu ve
dinledigini anlama becerisi lizerinde etkisi oldugu gortlmektedir.

Sema teorisine gore yazarin metinde paylastigi bilgiler ile okuyucunun o6n bilgilerinin etkilesime
girmesi okuyucunun anlam kurmasini saglamaktadir. Bu nedenle metne iliskin yeni bilgilerin kavranmasi
ve daha iyi anlam kurulabilmesi icin okuyucunun gerekli 6n bilgiye sahip olmasinin 6nemli oldugu ifade
edilmektedir (Abdelaal & Sase, 2014; Cakici; 2011; Khataee, 2019; Novita vd., 2023; Razi, 2007; Ren,
2023; Rumelhart, 1980; Yigiter & Giirses, 2005). Buna bagh olarak kisinin 6n bilgilerinden olusan kultirel
semalarin, metinlerin daha iyi anlasiimasi noktasinda gerekli oldugu (Bedir, 1992; Ozyaka, 2001) ve bu
sayede okuyucunun bilgiyi daha iyi kavradigi belirtiimektedir (Altarriba & Forsythe, 1993). Mevcut
calismada dinledigini ve okudugunu anlama boyutlarindan kiltiirel olarak asina olunan metinlerin;
kiiltirel olarak asina olunmayan metinlere kiyasla daha iyi anlasildigi gériilmektedir. Ogrencilerin gerekli
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on bilgilere sahip olmalarindan dolayi hem okuduklari metne hem de dinledikleri metne iliskin anlam
kurabildikleri duslinilmektedir. Baska bir ifadeyle 6grencilerin 6n bilgilerinin metinle etkilesime girerek
etkinlestirildigi buna bagli olarak da anlamin kurulmasini sagladigi diistiniilmektedir. Mevcut ¢alisma
yabanci dil 6gretiminde kullanilan metinlere iliskin anlamin kurulmasi noktasinda alan yazininda
Universite, lise ve ortaokul 6grencileri ile gergeklestirilen gesitli ¢calismalarin sonuglar ile benzerlik
gostermektedir (Alptekin, 2006; Alsheikh vd., 2022; Erten & Razi, 2009; Hayati, 2009; Maghsoudi, 2012;
Mahmoudi, 2017; Ren, 2023; Sheridan vd., 2019; Singhal, 1998; Yousef vd., 2014; Widodo vd., 2022).

Bir konu hakkinda gerekli arka plan bilgisinin olmamasi, anlamayi engelleyen faktorlerinden biri
olarak ifade edilmektedir (Li & Lai, 2012). Okuyucunun metinle ilgili gerekli 6n bilgiye sahip olmamasi
halinde metnin sinirlarinin 6tesindeki anlama ulasip yazarin mesajini alamayacagi ve anlam kurmasinin
zorlasacagi belirtilmektedir (Abdelaal & Sase, 2014; Mahmoudi, 2017; Razi, 2007; Yigiter & Giirses,
2005). Kisinin kalturtne iliskin 6n bilgilerinden olusan kiiltiirel semalari kiltire 6zglu degisiklik
gostermektedir (Ozyaka, 2001). Bu nedenle okuyucunun bilgi ve kiiltiirel gecmisi anlama siireglerini
bilylk olcide etkilemektedir (Altarriba & Forsythe, 1993). Mevcut calisma kapsaminda kdltirel olarak
asina olunan metinlere kiyasla 6grencilerin kiiltiirel olarak asina olmadiklari metinlere iliskin okudugunu
ve dinledigini anlama boyutlarinda anlam kurmakta zorlandiklari gériilmektedir. Ogrencilerin metinlere
iliskin gerekli kiiltiirel semalarinin olmamasi nedeniyle 6n bilgilerle gerekli etkilesimin kurulamadigi buna
bagli olarak da anlam kurma noktasinda zorlandiklari disiinilmektedir.

Kiltirel semalar kiltirel ¢evrede ayni kiltirin Gyelerinin etkilesime girmesiyle kiltiirel unsurlara
maruz kalinarak lretilmekte, deneyimlenmekte, sekillenmekte ve depolanmaktadir. Benzer durumlarla
daha ¢ok karsilasilmasi veya benzer bilgiler hakkinda daha sik konusulmasi, kiltiirel semalari daha
organize, soyut ve dizenli hale getirmektedir. Boylece hem dogrudan deneyimlerle hem de kdlturel
semaya iliskin bilgilerden bahsedilmesiyle kiiltiirel semalar gelistiriimektedir (Nishida, 2005). Sema
teorisine gore, okuyucu anlam kurma stirecinde gerekli 6n bilgiye sahip olmali ve sahip oldugu ve okuma
oncesinde pasif semalarin etkinlestiriimesi gerektigi ifade edilmektedir (Abdelaal & Sase, 2014;
Mahmoudi, 2017; Novita, 2023). Ajideh (2003) okuma oOncesi kultirel semalarin etkinlestiriimesi
noktasinda 6n gosterim (Previewing), sorgulama ve anlam haritalama olmak Uzere gesitli etkinler
onermektedir. Ajideh’e (2003) gore bu siirecte metnin bashgl ve gorseller Uzerine konusularak
ogrencilerin metinde ne olduguna iliskin tahminde bulunmalari istenebilir. Metne iliskin sorular
yoneltilerek 6grencilerin konuya iliskin 6n bilgilerinin birbiriyle paylasmalari saglanmaldir. Anlama
haritalama slrecinde ise 6grencilere bir kelime/anlam grubu verilerek 6grencilerin beyin firtinasi
yapmas! saglanabilecegi ifade edilmektedir. Maghsoudi (2012) tarafindan yabanci dil olarak ingilizce
dgrenen 76 Iranli lniversite 6grencisiyle gerceklestirilen calismada okuma &ncesi etkinliklerin
okudugunu anlama becerisi tizerindeki etkisi incelenmistir. Okuma 6ncesinde etkinlikleri kapsaminda 6n
gosterim, kelime 6gretimi ve gorsel 6gretim olmak Uzere (¢ farkli etkinlik gerceklestirilmistir. Bu
dogrultuda deney grubu 6grencilerine metnin icerigine iliskin sorgulamalar yaptirilmis; okutulan yabanci
metne iliskin kelime o6gretimi yapilmis ve son olarak Ogrencilere metnin icerigine iliskin gorseller
sunularak 6grencilerden tahminlerini yazmalari istenmistir. Calismanin sonucunda kontrol grubuna
kiyasla deney grubu 6grencilerinin okudugunu anlama becerisine iliskin daha iyi performans gosterdigi
ifade edilmistir. Deney grubu o6grencilerinin okuma oOncesi etkinlikler araciligiyla semalarinin
etkinlestirilmesiyle metne iliskin arka plan bilgilerinin artmasina bagh olarak daha iyi performans
gosterdikleri belirtilmektedir. Zhao ve Zhu (2012) semalarin etkinlestirilme slrecinde okuma oncesi,
okuma sirasi ve okuma sonrasi etkinliklerinden olustugunu belirtmektedir. Bu dogrultuda arastirmacilar
tarafindan yabanci dil olarak ingilizce 6grenen 100 Cinli 6grenci ve 5 dgretmenin katilimiyla bir calisma
gerceklestirilmistir. Calismanin sonucunda okuma Oncesi, okuma sirasi ve okuma sonrasi etkinlikleri
aracihgiyla 6grencilerin semalarinin etkinlestirilmesinin 6grencilerin okuma ilgisini ve okuma hizlarini
arttirarak okuma becerilerinde etkili oldugu ifade edilmektedir. Benzer sekilde yapilan diger ¢alismalar
da 6grencilerin klltirel semalarin etkinlestiriimesine yonelik okuma oncesi etkinliklerin metinlerin daha
iyi anlasilmasi noktasinda etkili oldugunu géstermektedir (Novita vd., 2023; Shen, 2008).

TUm bunlara bagh olarak 6grencilere sunulan metinlerde 6grencilerin kiltiirel semalari géz 6niinde
bulundurulmalidir. Bu siirecte 6gretmenler, 6grencilere sunulan yerli ve yabanci metinlere iliskin gerekli
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kalturel semalarin Gretilmesini, sekillendirilmesini ve organize edilmesini saglamali ve 6grencilerin yeni
semalari eski semalarla iliskilendirmelerine yardimci olmahdirlar. Buna ek olarak 6grencilerin semalarinin
etkinlestirilmesinde, olusturulmasinda ve iliskilendirilmesinde okuma 0Oncesi, okuma sirasi ve okuma
sonrasi etkinlikleri kullanilabilir. TUm bunlara ek olarak ders kitaplarinda yer alan metinlerin 6grencilerin
asina oldugu kiltiirii konu almasi ders kitabi yazarlarina énerilmektedir. Ozellikle ulusal alan yazininda
kiltirel semalarin okudugunu ve dinledigini anlamaya etkisine yonelik farkh yontem ve sinif
diizeylerinde ¢alismalarin yapilmasi 6nerilmektedir.

Sinirhiliklar

Bu calismanin en blyik sinirlhiligi, kiltirel semalari igeren metinlerin bir tema temel alinarak segilmis
olmasidir. Calismada kullanilan metin ve tema sayisinin artirilmasi bulgularin gegerliligini artiracaktir. Bu
amagla arastirmacilar tarafindan yapilan 6n incelemede farkl llkelerdeki ilkokul diizeyindeki metinlerde
yer alan temalarin benzer oldugu tespit edilmistir. Ornegin ABD'de ilkokul diizeyindeki metinler
Tirkiye'dekine benzer degerler ve bireyin edinmesi gereken temalar icermektedir. Bu nedenle,
calismada kullanilabilecek kultirel olarak tanidik metinlerden ziyade kiltiirel olarak uzak metinlerin
belirlenmesi zorlagsmistir. Bu durumda, calismada kullanilmak tzere belirlenen kiiltiirel olarak uzak
metinlerin sayisi oldukca sinirl kalmistir.

Katilimcr sayisinin az olmasi da ¢alismanin bir diger sinirhhigidir. Calismanin uygulanmasindan 6nce
okul yoneticileri ve Uglnct sinif 6gretmenleriyle bir toplanti yapilmigtir. Toplantida 6gretmenlere
¢alisma hakkinda bilgi verilmistir. Bu toplantiya katilan 6gretmenlerden ikisi siniflarindaki 6grencilerin
¢alismaya katilmasina izin vermemistir. Bu nedenle ¢alisma okuldaki iki Gglncl sinif subesi ile
yurutilmek zorunda kalinmig ve ilgili sinirhiliktan kaginilamamistir.

Yazar Katkisi

Arastirmaya birinci yazar; %30, ikinci yazar; %30, Gglincl yazar; %20 ve son yazar %20 oraninda katki
saglamistir.

Etik Beyan

Bu arastirma, Diizce Universitesi Bilimsel Arastirma ve Yayin Etik kurulunun 11/01/2024 tarihli
2024/12 sayil karari ile alinan izinle ylratilmastir. Ayrica “Yiksekégretim Kurumlari Bilimsel Arastirma
ve Yayin Etigi Yonergesinde” bulunan tiim kurallara uyulmus ve yonergenin ikinci bélimiinde yer alan
“Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemlerden” hicbiri gerceklestirilmemistir.

Yazar Cikar Catismasi Bilgisi

Yazarlarin beyan edecegi bir ¢ikar catismasi yoktur.
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