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Research Article

This study was designed to examine the relationship between the teach candidates’
readiness for teaching, teaching motivation and commitment to the teaching
profession across different teacher training programs. The correlational survey, one of
the quantitative research methods, was used in the research. The sample group
consisted of 253 undergraduate students and 329 pedagogical formation students
studying in separate departments of Mersin University’s Faculty of Education in the
course of the spring semester of the 2021-2022 academic year. The scales used in the
research include ‘Readiness for Teaching Scale’, developed by Yildirrm and Kalman
(2017), 'Teaching Motivation Scale', developed by Candan and Gencel (2015), and
'Dedication to the Teaching Profession Scale', developed by Yildiz (2020). The analysis
of the research data was administered by using parametric test techniques, and
Pearson correlation analysis was utilized in line with the research objectives. The
relationships between readiness for teaching, teaching motivation, and commitment
to the teaching profession were also evaluated by using structural equation modeling.
According to the research results, teacher candidates demonstrated high levels of
readiness for teaching, commitment to the teaching profession, and teaching
motivation. A moderate positive correlation was identified among these variables. A
moderate positive relationship was identified among these variables. The Structural
Equation Model also established a significant model among these variables.

Ogretmen Adaylarinin Ogretmenlige Hazir Olma Diizeyleri, Ogretme
Motivasyonlari ve Ogretmenlik Meslegine Baghliklari Arasindaki iliskinin

incelenmesi
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Bu arastirma farkli 6gretmen vyetistirme programlarinda egitim goéren Ogretmen
adaylarinin 6gretmenlige hazir olma duzeyleri, 6gretme motivasyonlari ve 6gretmenlik
meslegine baghliklari arasindaki iligkiyi ortaya koymak igin tasarlanmistir. Calismada
nicel arastirma yontemlerinden iliskisel tarama modeli kullanilmistir. Calismanin
drneklem grubunu 2021-2022 egitim &gretim yili bahar déneminde Mersin Univeristesi
Egitim Fakultesinin farkli boltimlerindeki 253 lisans 6grencisi ile 329 pedagojik
formasyon 06grencisi olusturmaktadir. Arastirmada kullanilan 6lgekler Yildinm ve
Kalman (2017) tarafindan gelistirilen “Ogretmenlige Hazir Olma Olgegi”, Candan ve
Gencel (2015) tarafindan gelistirilen “Ogretme Motivasyonu Olgegi” ile Yildiz(2020)
tarafindan gelistirilen “Ogretmenlik Meslegine Baglilik Olgegi” dir. Arastirma verilerinin
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Ogretmenlik Meslegine Baglilik, analizinde parametrik test tekniklerinden g¢alismanin amacina uygun olarak pearson
Yapisal Esitlik Modeli korelasyon analizi kullanilmistir. Ayni zamanda 6gretmenlige hazir olma, 6gretme
motivasyonu ve meslege baghhk arasindaki iliskiler yapisal esitlik modeli ile
incelenmistir. Arastirma sonuglarina gore 6gretmen adaylarinin meslege hazir olma ve
Arastirma Makalesi ogretmenlik meslegine baglilik ve 6gretme motivasyonlari dizeyleri yiksek seviyede
bulunmustur. Bu degiskenler arasinda orta diizeyde pozitif yonli iliski tespit edilmistir.
Yapisal Esitli Modeli sonucunda da degiskenler arasinda anlamli bir model kurulmustur.

Introduction

The phenomenon of education is a versatile and dynamic one that encompasses many functions.
Education provides the process of humanization for individuals and serves as a driving force for social
and economic development, as well as for changing social life (Yilmaz & Sarpkaya, 2010). Education is a
complex process that lasts from birth to death, and generally, the development and progress of
individuals and societies are achieved through education. One of the fundamental functions of
education in today's conditions is to equip individuals with the knowledge and skills required by the 21st
century and to enable them to adapt to their living environment and contemporary world in a
productive, creative, open-minded, critical thinking, and qualified manner. The education system
includes many components such as teachers, students, parents, administrators, and policymakers
(Dadandi et al., 2016). The most important element in fulfilling the mentioned function of education is
undoubtedly teachers. While education integrates individuals into society, teachers play an active role
as the primary guides in this process, both in transferring knowledge and in fostering the personal
development of students.

The act of teaching, which has been present since the beginning of human existence, has emerged
as a profession and field of work with the increasing division of labor in society, and the teaching
profession has been born (Celik, 2010). The teaching profession is defined in the National Education
Basic Law No. 1739 of 1973 as follows: "Teaching is a specialized profession that takes on the
educational, teaching, and related teaching duties of the state." A teacher is a person who educates
individuals to be always useful and productive for their family, society, and country, and teaching is the
art of cultivating good individuals and good citizens (Vural, 2004). A teacher is a person who guides not
only learning, but also learning how to learn, benefiting from knowledge, and obtaining knowledge from
knowledge (Ozyilmaz, 2021).

Teachers, who were referred to as the 'army of knowledge' by Atatiirk, guide the learning process
of students while also directing a generation. Henry Ward emphasized the importance of teachers for
future generations with his quote, 'The influence of a teacher lasts for eternity, and they can never tell
where their influence stops.' In the education process, which is crucial for the development of
individuals, teachers are the determining and guiding factors beyond physical conditions, materials, and
programs (Karatas, 2020).

The teaching profession, which is very important for societies, requires special expertise and skills,
so those who enter this profession need to receive quality education and have competencies to fulfill
their roles and responsibilities (Sisman, 2000). Competencies generally include knowledge, skills, and
attitudes that are necessary and determinative for achieving the best performance in the profession.
The general competencies of the teaching profession, determined by Ministry of National Education
(2017), consist of three interrelated competency areas: "Professional Knowledge," "Professional Skills,"
and "Attitudes and Values," and there are 65 indicators of these competencies. The education teacher
candidates receive is important in terms of enabling them to create behavioral changes related to their
profession in the cognitive, affective, and behavioral domains (Karakaya et al., 2019).

The characteristics of teachers and the competencies they acquire during their education are
crucial in cultivating qualified students and achieving quality school outcomes. Before entering the
teaching profession, candidates learn both practical and theoretical knowledge, preparing them for the
profession. For teachers to provide quality education, they must receive a quality education themselves.
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Teacher education should not only include theoretical knowledge but also allow for more
comprehensive and practical classroom experiences (Hollins, 2011), so they become better prepared for
the profession. The concept of readiness to teach refers to the competencies and skills that teacher
candidates possess during this process. Improving teacher readiness is a critical part of the
professionalization of pre-service teachers (Huang et al., 2023), but acquiring these competencies is not
possible without the efforts of teacher candidates. The level of readiness or the sense of being prepared
for the teaching profession determines how well teacher candidates will handle the challenges they face
in their careers and their level of success. At this point, the education teacher candidates receive
strengthens their ability to cope with future challenges in the profession and positively influences their
professional performance.

Teaching is a profession that encompasses many roles simultaneously. There are various
classifications regarding the roles and responsibilities of teachers. These roles and responsibilities can
generally be listed as teaching, managing, leading, instructing, mentoring, and entrepreneurship. The
success or failure of teachers in the teaching process is often related to whether they fulfill these roles
and responsibilities. The primary role of a teacher, the teaching role, involves carrying out the teaching-
learning process by considering the needs and expectations of students and imparting the necessary
knowledge and skills to them (Celep, 2005; Siinbil, 1996). In addition to being a transmitter of
knowledge, the teacher must also manage the learning environment by supporting the cognitive and
social development of students and enhancing the quality of instruction (Darling-Hammond, 2010).
Besides competencies, teachers' various affective traits also impact the process. Teachers, who ensure
that the teaching process is effective and efficient, must embrace their work, love their profession,
strive for improvement, and have high motivation for this job. Education is a challenging and demanding
career, and therefore, commitment and motivation are essential factors in alleviating the difficulties of
the profession. The productivity and effectiveness of educators are determined by these factors, which,
in turn, determine the overall quality of the teaching profession (Ma, 2022).

The teacher influences the emotions of students. If a teacher does not enjoy teaching, the students
are unlikely to enjoy the education they receive. However, when a teacher loves their job, the students
also tend to enjoy the education they receive. One of the factors that contributes to a teacher’s love for
their profession is motivation (Canli & Karadag, 2021). Teaching motivation can be briefly defined as the
willingness and desire to engage in quality teaching (Michaelowa, 2002). Motivation not only
encompasses the energy for learning, working effectively, and developing potential but also plays a
significant role in fostering interest and enjoyment. Not every individual is motivated to teach in the
same way. The factors that attract individuals to teaching, their interest in subjects, and the time they
dedicate to participating in activities are all determined by their motivation (Sinclair, 2008).

Motivation is influenced by both intrinsic and extrinsic factors. Individuals with extrinsic motivation
towards teaching are focused on reward expectancy and are influenced by external factors. On the
other hand, teachers with intrinsic motivation towards teaching continue their work with more patience
and personal satisfaction without any reward expectancy. For example, those who choose the teaching
profession for their salary are externally motivated (Kauffman et al., 2011). Some teachers go to work
energetically while others do not show this energy and do less than required, which is related to their
motivation. It is stated that teachers' motivation affects the quality of their work, the time they dedicate
to their work, and their willingness to work (Owens, 1998; cited in Candan & Gencel, 2015).

The effort put into teaching and the intensity of motivation are derived from individuals' intrinsic
values in choosing and sustaining teaching. Teacher motivation is a key factor for effective teaching and
student motivation (Han & Yin, 2016). As one of the pillars of the education process, teacher motivation
is a direct factor that affects the quality of teaching and also plays an influential role in students'
motivation. Motivating students for the learning and teaching process can only be possible with
motivated teachers (Viseu et al., 2016).

Even if teachers fulfill their duties and responsibilities perfectly, a lack of motivation can disrupt the
educational process and lead to significant gaps in students' development. In addition to its many
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positive effects, high levels of motivation in teachers lead to greater commitment to their profession
(Celik, 2003; as cited in Ahraz, 2021). Teacher motivation directly affects the quality of teaching.
Therefore, increasing teacher motivation will contribute to the success of both teachers and students
(Bess, 1977). Teachers' engagement within the educational system, their teaching methods, the tools
they use, and their approaches to students are all influenced by their internal commitment to the
profession. Commitment is a critical characteristic for any profession, and it is a significant need in the
teaching profession. Continuing personal and professional development is crucial for teachers to
maintain their professional commitment (Day & Gu, 2009). A teacher who is dedicated and genuinely
committed to their profession will always seek ways to contribute to their students with new ideas. They
are passionate and enthusiastic about learning and teaching. This directly impacts students' academic
success and personal development. For teachers to progress in alignment with the needs of a changing
and developing world, ensuring the success of themselves, their students, and their educational
institutions requires professional commitment. Through their enthusiasm, dedication, motivation, and
commitment, teachers will make a difference and gain an innovative perspective (Celik & Yildiz, 2017).

Professional commitment is an important factor that motivates teachers towards their job,
increases their effectiveness, and provides them with job satisfaction. People who are committed to
their profession make intense efforts to perform their duties while demonstrating a high level of belief
in the goals and values of the organization they are a part of. Through professional commitment,
individuals feel a sense of belonging to the organization they work for, which leads to high performance.
Teachers who embrace their profession, take pride in being a member of it, and prioritize professional
ethical values possess the fundamental qualities of the profession. They value their work, make efforts
for their professional development, and hold professional values related to their profession (Yildiz,
2020).

Those who demonstrate high levels of commitment focus more on the meaning of the profession
than its economic aspect, and they are intrinsically motivated. These individuals find fulfillment in
performing the profession itself and in the successful outcomes it brings (Vural, 2004). Teachers'
commitment to their profession is reflected in the dedication they bring to their work and their
perceptions of it. Furthermore, those with intrinsic commitment have higher levels of job satisfaction
and tend to remain in the profession longer (Watt & Richardson, 2008). Teachers who are not
committed to their profession and perceive it merely as a source of income, without a genuine passion
for their work, pose a threat to the future of a profession as complex and ,mpactful as teaching. This is
because someone who does not love their profession is unlikely to meet its requirements successfully
(Ozogul & Ege, 2018; as cited in Yildiz, 2020). Individuals committed to their profession aim to fulfill the
roles assigned to them in the best possible way. An effective and dedicated teacher must be committed
to all aspects of the teaching profession. They embrace the principles and requirements of the
profession, adhere to rules and regulations, and prioritize students' interests, needs, and desires. In
their free time, they help students and contribute to their academic and personal development. These
teachers are also lifelong learners, determined to seize opportunities for learning (Butucha, 2013; as
cited in Kozikoglu & Ozcanli, 2020). Motivation and commitment are crucial determinants of teachers'
career success and the quality of instruction (Han & Yin, 2016; Hong, 2012; Ryan & Deci, 2000).
Increasing teachers' commitment to their profession enhances their self-efficacy. Teachers with high
levels of commitment and self-efficacy have greater confidence in classroom management, instructional
practices, and student achievement (Chesnut & Burley, 2015).

Until 1982, teacher training and employment duties in Turkey were carried out by the Ministry of
National Education. With the Higher Education Law of 1982, all higher education institutions that train
teachers were affiliated with universities under the supervision and control of the Council of Higher
Education. Thus, the task of training teachers was given to universities (Ozyilmaz, 2021). Various
practices and policies implemented to meet the need for teachers could not eliminate the teacher
shortage, and therefore, various certificate programs have been opened for those who are not
graduates of education faculties to become teachers at different times (Dindar & Karaca, 2013). The
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framework principles and procedures for the pedagogical formation training certificate program were
developed by the Council of Higher Education on 20.02.2014 and were last updated on 27.09.2021
(Council of Higher Education, 2021). The competencies, emotions, thoughts, and behavioral tendencies
of teachers—who are of utmost importance for the future of society—cannot be fully predicted as a
result of these two different teacher training practices. Teachers who are committed to their profession,
have teaching motivation, and are prepared for the profession will enhance the quality of both the
profession and education, contributing to the country in every sense.

Upon reviewing the relevant literature, numerous studies have been conducted on teacher
education programs and teacher candidates. However, no study has been found that examines the
readiness for teaching, teaching motivation, and commitment to the teaching profession among
education faculty students and pedagogical formation students, while also focusing on the relationship
between these variables. For example, Ulubey et al.(2018) examined the impact of the pedagogical
formation certification program on teacher identity, Baka¢c and Ozen (2017) explored the relationship
between pedagogical formation students' attitudes toward the profession and their self-efficacy beliefs,
and Altinkurt et al.(2014) investigated the motivation of pedagogical formation students toward the
profession. Karakaya et al.(2019) studied the readiness of teacher candidates for the profession, while
Dikmen and Tuncer (2021) examined teacher candidates' levels of depression, teaching motivation, and
attitudes toward the teaching profession. Akhan and Kaymak (2021) analyzed the impact of teaching
practices on teaching motivation, and Boran and Yelken (2018) examined the effective teaching levels
and professional sensitivities of education faculty and pedagogical formation students. Giin and Turabik
(2019) focused on the relationship between teacher candidates' teaching motivation and self-concept,
while Patrick and others (2023) discussed teacher training processes in their report, examining the
factors that affect the quality of teacher readiness. Similarly, Wilson and Kelley (2022) explored teacher
training processes in their report, offering a comprehensive analysis of teacher candidates' qualities.
Cimen (2016) investigated the predictive power of pedagogical formation students' communication skills
and professional motivation on their attitudes toward the profession. Karakis (2021) explored the
relationship between teacher candidates' professional commitment, career development aspirations,
and motivation toward the profession. Heinz (2015) examined teacher candidates' motivations for
choosing the teaching profession and their levels of commitment to it, while Mossafaie and others
(2024) compiled studies on teachers' self-efficacy and found that teaching motivation is linked to self-
efficacy. Kirbag and Kaya (2023) examined the relationship between teachers' teaching motivation and
professional dedication, and Huang et al.(2023) analyzed the impact of pre-service teaching readiness
and teaching motivation. A review of the literature reveals that no study has focused on the relationship
between these variables using a Structural Equation Modeling approach. This study aims to fill that gap
in literature.

Purpose and Importance of Research

This study aims to examine the levels of readiness for teaching, teaching motivation, and
commitment to the teaching profession among teacher candidates trained in two different program
types, and to uncover the relationship between these variables. Additionally, a Structural Equation
Model (SEM) has been established to explain the relationship between readiness for teaching, teaching
motivation, and commitment to the teaching profession. This aims to provide an in-depth examination
of the variables that contribute to the professional development of teacher candidates. Teacher
motivation, commitment to the profession, and levels of readiness among teachers are directly
connected to the education system and students' academic success (Boyd et al., 2007; Heinz, 2015).
From this perspective, the study aims to offer a different viewpoint for improving teacher education
programs. The findings obtained from the research can help evaluate educational policies and
contribute to future policies. Furthermore, identifying the commitment, teaching motivation, and
readiness levels of teacher candidates can assist in understanding the needs in these areas.
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Research Problems

1. What are the levels of Teaching Motivation, Commitment to the Teaching Profession, and
Readiness for Teaching among teacher candidates?

2. Is there a relationship between Teaching Motivation, Commitment to the Teaching Profession,
and Readiness for Teaching and their sub-scales among teacher candidates?

3. What is the YEM model established between Teaching Motivation, Readiness for Teaching, and
Commitment to the Teaching Profession?

Method
Research Model

This study utilizes a relational survey model. In a relational survey model, the relationship between
two or more variables is examined without any intervention in these variables. The focus of this model is
to investigate whether the variables change together and, if there is a change, how that change occurs
(Buyukoztirk et al., 2021; Seger, 2017). In this research, the relational survey model, one of the
guantitative research methods, is preferred to determine the level of readiness, teaching motivation,
and commitment of teacher candidates. Additionally, the relationships between readiness for teaching,
teaching motivation, and commitment to the profession are analyzed using Structural Equation
Modeling (SEM). SEM enables analysis of relationships between variables. One difference and advantage
of SEM over other methods is its capacity to estimate and test relationships between structures. Unlike
traditional regression models, SEM takes measurement errors into account and focuses on the degree
to which the observed and measured variables represent the underlying latent structure that is not
directly observable and measurable (Bowen & Guo, 2011).

Study Group

The study population consists of the final year students at Mersin University Faculty of Education
and the teacher candidates enrolled in Mersin University Pedagogical Formation Certificate Program
during the 2021-2022 academic year. The sample of the study consists of 607 teacher candidates
accessible from this population. The research sample was determined by the simple random sampling
method, which is one of the non-probability sampling methods. The simple random sampling method,
which gives an equal chance of selection to each sampling unit, is the best way to select a representative
sample (BUyukoztirk et al., 2021). The demographic characteristics of the study group are given in Table
1.

Table 1

Distribution of Study Group according to Demographic Variables

Variables F %
Female 436 74.9

Gender Male 146 25.1
Total 582 100
Pedagogical Formation 329 56.5

Program Type Education Faculty 253 43.5
Total 582 100

When the distribution of the study group is examined, it is seen that the number of female teacher
candidates is 436 (74.9%) and the number of male teacher candidates is 146 (25.1%) according to the
gender variable. According to the program type variable, 329 (56.5%) are studying in the pedagogical
formation program, while 253 (43.5%) are studying in the education faculty.
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Data Collection Tools

In the conducted study, 'Teacher Readiness Scale' developed by Yildirrm and Kalman (2017),
'"Teaching Motivation Scale' developed by Candan and Gencel (2015), and 'Teacher Professional
Commitment Scale' developed by Yildiz (2020) were used as data collection instruments. Permission was
obtained from the authors via e-mail for the use of all three scales. Additionally, a 3-item personal
information form was used to determine some demographic characteristics of teacher candidates.

Readiness for Teaching Scale: The scale consists of 20 items and four sub-dimensions developed by
Yildinm and Kalman (2017): effective learning environment, instructional design, techno pedagogical
competence and understanding the learner. The scale does not include negatively worded statements
and is designed in a five-point Likert format, with a scoring range of "1: Very inadequate, 5: Very
adequate". A minimum of 1 and a maximum of 5 points can be obtained from each item, and a
minimum of 20 and a maximum of 100 points can be obtained in total. It is thought that people who
score high on this scale have higher levels of readiness for the teaching profession than people who
score low. The Cronbach alpha reliability coefficient of the scale is 0.92, indicating a high level of
reliability.

Teaching Motivation Scale: The scale consists of 12 items and two sub-dimensions developed by
Candan and Gencel: intrinsic motivation and extrinsic motivation. The scale does not include negatively
worded statements and is designed in a six-point Likert format with a scoring range of "1: Strongly
disagree, 2: Disagree, 3: Somewhat disagree, 4: Somewhat agree, 5: Agree and 6: strongly agree". The
minimum score that can be obtained from the scale is 12, and the maximum score is 72. The motivation
level of those with high scores on this scale is higher than those with low scores. The Cronbach's alpha
reliability coefficient of the scale is 0.92, indicating a high level of reliability.

Commitment to the Teaching Profession Scale: The scale consists of 33 items and four sub-
dimensions developed by Yildiz (2020): professional identity, professional values, professional effort and
professional dedication. The scale does not include negatively worded statements and items 6, 12, 14
and 15 of the scale are scored in a five-point Likert format. The scoring range is “1: Strongly disagree, 2:
Disagree, 3: Neutral, 4: Agree, and 5: Strongly agree.” The highest score that can be obtained from the
scale is 165 and the lowest score is 33. A high score from this scale indicates a high level of commitment
to the teaching profession. The Cronbach's alpha coefficient of the scale is 0.93, indicating a high level of
reliability.

Data Collection and Analysis

The research data was collected from the final year students at Mersin University’s Faculty of
Education and teacher candidates who continue their education in Mersin University Pedagogical
Formation Certificate Program in the spring semester of the 2021-2022 academic year. The scales were
applied to the teacher candidates by the researchers in the classroom, and necessary information
regarding the research scope was provided before the distribution of the scales. It was stated that the
data collected would be used only within the scope of the research and the data was collected on a
voluntary basis. Teacher candidates were instructed to provide sincere and accurate answers to the
guestions in order for the data to be valid and reliable. The Readiness for Teaching Scale, Teaching
Motivation Scale, and Teacher Professional Commitment Scale were simultaneously applied in written
form in the research. Ethics committee approval was obtained for the conduct of the research.

After the data collection process of the research was completed, the data was analyzed with the
SPSS 25.0 package program and LISREL. The reverse items in the scales were corrected before the
analysis. Descriptive statistics and correlation was analyzed with the SPSS. Nonlinear relationships
between readiness for teaching, teaching motivation, and professional commitment were examined
with SEM and analyzed with the LISREL program.
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Limitations

This research is limited to final-year students studying at the Faculty of Education at Mersin
University during the spring semester of the 2021-2022 academic year, as well as students enrolled in
the Pedagogical Formation Certificate Program at Mersin University.

Findings
Findings related to the sub-problems of the research are included in this section.
Findings Related to the First Sub-Problem

The means of the subscales and the whole scale of the Teacher Readiness Scale for teacher
candidates are given in Table 2, the means of the subscales and the whole scale of the Teaching
Motivation Scale are given in Table 3, and the means of the subscales and the whole scale of the
Teacher Professional Commitment Scale are given in Table 4.

Table 2

Mean Scores of the Sub-dimensions of the Teacher Readiness Scale and the Overall Scale

Sub-dimensions N X Ss
Effective Learning Environment 582 4.07 .66
Designing the Teaching Process 582 4.19 .62
Techno pedagogical Competence 582 4.19 .65
Understanding the Learner 582 4.03 .70
Readiness for Teaching 582 4.12 .57

According to Table 2, it can be seen that the sub-dimensions of the Effective Learning Environment
dimension (x= 4.12, Ss= 0.66), the Instructional Process Design dimension (X= 4.19, Ss= 0.62), and the
Techno pedagogical Competence dimension (x= 4.19, Ss= 0.65) of the Teacher Readiness Scale of
teacher candidates are at a high level, while the Learner Understanding dimension (= 4.03, Ss= 0.70) is
at a slightly lower level. It is also observed that the overall average score of the scale is (X= 4.12, Ss=
0.57). Based on these results, it can be concluded that the teacher candidates' level of readiness for
teaching has been found to be high.

Table 3

Mean Scores of the Sub-dimensions of the Teaching Motivation Scale and the Overall Scale

Sub Dimensions and the Overall Scale N X Ss
Inner Motivation 582 3.91 .90
External Motivation 582 3.79 .97
Teaching Motivation Scale 582 3.85 .87

According to Table 3, it can be seen that the average of the sub-dimensions of the Teaching
Motivation Scale of teacher candidates indicates that the level of the Inner Motivation dimension (x=
3.91, Ss= 0.90) is at a higher level than the External Motivation dimension (x= 3.79, Ss= 0.97). The
general average of the scale is (x= 43.85, Ss= 0.87). Therefore, it can be said that the level of teaching
motivation of teacher candidates is at a high level.
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Table 4

Mean Scores of the Sub-dimensions of the Teacher Commitment Scale and the Overall Scale

Sub Dimensions and the Overall Scale N X Ss
Professional Identity 582 3.56 .88
Professional Values 582 4.47 .64
Professional Effort 582 4.09 .68
Professional Dedication 582 4.15 .66
Teacher Commitment Scale 582 4.07 .58

According to Table 4, it can be seen that the average of the sub-dimensions of the Teacher
Commitment Scale for teacher candidates is at the level of Professional Identity dimension (X=3.56, Ss=
0.88), at the level of Professional Values dimension (x= 4.47, Ss= 0.64), at the level of Professional Effort
dimension (Xx= 4.09, Ss= 0.68), and at the level of the last dimension, Professional Dedication (%= 4.15,
Ss= 0.66). The general average of the scale is at the level of (x= 4.07, Ss= 0.58). Therefore, it can be said
that teacher candidates have a high level of commitment to the teaching profession.

Findings Related to Second Problem

Pearson correlation analysis was performed in order to determine the relationships between teacher
candidates' teaching motivation scores, their scores on their commitment to the teaching profession
and their readiness to be a teacher, and the findings are given in Table 5.

Table 5
The Corelation Results between Teaching Motivation Scale, Teacher Commitment Scale, Teacher

Readiness Scale

Scale 1 2 3
Teaching Motivation Scale (1) 1

Teacher Commitment Scale (2) .509** 1

Teacher Readiness Scale (3) .303** .560** 1

Note: (1) Teaching Motivation Scale (2) Teacher Commitment Scale (3) Teacher Readiness Scale

A moderate positive and statistically significant correlation is found between teacher candidates'
teaching motivation and their commitment to the teaching profession (r= 0.509), as well as between
their commitment to the profession and their readiness for teaching (r= 0.560). Additionally, a moderate
positive and statistically significant correlation exists between their readiness for teaching and teaching
motivation (r= 0.303). The findings indicate a positive interrelationship among the three variables,
where an increase in one variable corresponds to an increase in the others. The correlations between
the sub-scales are detailed in Table 6.
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Table 6
Correlation Results between Sub-dimensions of Teaching Motivation Scale, Teacher Commitment Scale,

and Teacher Readiness Scale

1 2 3 a4 5 6 7 8 9 10
(1) 1M 1

(2) EM T37%% 1

(3)PI 603*%*  389%* 1

(4) PV 319%*  221%*  459%x 1

(5) PE ATA¥* 324%%  60A**  529** 1

(6) PD 417%%  283%*  5O0** 512**  699** 1

(7) ELE 319%*  212%%  31%*  324%%  496**  476%* 1

(8) DTP  .254%* 150%* 366%* .333** 513** 473%*x 729 1

(9) TC 280%* 197%* 333%*  281%*  45**  450%*  670%* 752%* 1

(10) UL .325%%  237%*  347%*  347*%*  469** 426** .680** .629** .625** 1

Note: (1) Inner Motivation (2) External Motivation (3) Professional Identity (4) Professional Values (5)
Professional Effort (6) Professional Dedication (7) Effective Learning Environment (8) Designing the Teaching Process
(9) Technopedagogical Competence ( 10) Understanding the Learner

When the table is examined, positive and moderate relations were determined between the sub-
dimensions. When we look at the high relationships between these relationships, we found
relationships at the level of (r= .603) between Inner Motivation and Vocational Identity, between
Vocational Effort and Designing the Instructional Process (r= .513), and between Vocational Effort and
Effective Learning Environment (r=.499).

Findings Related to Third Problem

The findings related to the sixth sub-problem of the study are as follows: The YEM model established
between Teaching Motivation, Readiness for Teaching, and Commitment to the Teaching Profession has
been examined. The following hypothesis was tested to establish this model:

Hypothesis: There is an equality model between Teaching Motivation, Readiness for Teaching, and
Commitment to the Teaching Profession.

Figure 1
Prediction Values For The Model
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Figure 2
T-Values For The Model

0.00 motivasy
/ O \9. 68
e
10. i

12.58

hamom .

0.00

Chi-Square=126.47, df=32, P-value=0.00000, RMSEA=0.074

Table 7

Fit Values for the Model
x2/df RMSEA NFI NNFI CFI IFI RMR GFI
126.47/32= 395 0.074 0.98 0.98 0.99 0.99 0.024 0.95

When the model is examined, it is found that Teaching Motivation, Readiness for Teaching
Profession, and Commitment to Teaching Profession positively predict Teacher Commitment. Teaching
Motivation explains Teacher Commitment at a level of 0.39, while Readiness for Teaching Profession
explains it at a level of 0.56. When the t-values of the model are examined, it is seen that the parameter
values are significant at the 0.01 level due to exceeding 2.56. When the fit indices of the model are
examined, it is seen that the x? value is 126.47 and df value is 32. Dividing these values gives a ratio of
x%/df= 3.95. When evaluated according to the x?/sd ratio (x2/sd= 126.47/32= 3.95), it can be said that
the fit is good. The RMSEA value for this model is 0.074, and the other fit indices are NFI= 0.98, NNFI=
0.98, CFI=0.99, IFI= 0.99, RMR= 0.024, and GFl= 0.95.

As a result of the obtained findings, it is seen that the relationships between Readiness for Teaching
Profession, Teaching Motivation, and Commitment to Teaching Profession are significant, and the
hypothesis is confirmed. Based on this, the regression equation established for the model is as follows:

Teacher Commitment = 0.56 Readiness for Teaching Profession + 0.39 Teaching Motivation.

Discussion & Conclusion
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The levels of readiness for teaching, motivation for teaching, and commitment to the profession of
teacher candidates who were receiving education in different programs have been examined in the
study. The results indicate that teacher candidates exhibit high levels of readiness for teaching, teaching
motivation, and commitment to the profession. Girgin and Akcanca (2021) found that the level of
readiness for teaching of teacher candidates was at a moderate level in their study with pre-school and
class teaching candidates. Ozkan (2012) concluded that teacher candidates love the teaching profession
and have a high level of commitment in the study conducted with teacher candidates in the formation
program. Altinkurt et al.(2014) found in their study that the motivation of formation students towards
the teaching profession was high. Paulick et al.(2013) highlight the impact of the motivation for teaching
of teacher candidates on teaching practices through achievement goals and thus on student
achievement. Jepson and Forrest (2006) found out in their study that as professional commitment
increases, perceived stress decreases while emphasizing the importance of professional commitment
level in teachers. Ye et al.(2022) found meaningful relationships between teacher candidates' self-
perceived high level of motivation and significant relationships between teaching motivation and
teacher ethics in their study with teacher candidates. In the study conducted by Akdemir (2019), the
level of readiness for teaching of teacher candidates was found to be at a sufficient level. In addition,
while no differences were found in the levels of readiness according to gender, differences were found
according to departments and class levels. Polat et al.(2022) found a high level of commitment to the
teaching profession in their study with class teachers. Aytag (2021) states in their study that teachers
have a high level of intrinsic motivation and an average level of extrinsic motivation.

Gok and Atalay Kabasakal (2019) found that attitudes towards the teaching profession have a
significant impact on self-efficacy belief and teaching motivation, with the highest correlation being
between intrinsic motivation and attitude, while the lowest correlation is between self-efficacy and
motivation. Akhan and Kaymak (2021) observed that teaching motivation is moderately related to
teaching self-efficacy beliefs. Pelletier and Rocchi (2016) highlighted that teachers with low motivation
may undermine students' motivation, emphasizing the importance of having both intrinsic and extrinsic
motivation for the quality of the teaching process. Dikmen (2021) demonstrated that internal and
external sources of motivation influence the teaching motivation of teacher candidates. Ada et al.
(2013) found similar results, indicating that the love for the teaching profession and the desire to teach
are the primary factors that increase teacher candidates' intrinsic motivation. Kula (2022) found a
significant positive relationship between teacher candidates' teaching self-efficacy beliefs and teaching
motivation. Gliin and Turabik (2019) concluded from their study with teacher candidates that teacher
identities play a significant role in teaching motivation. Yau (2010) showed that teachers' motivation is
related to remaining in the teaching career, with teachers placing more importance on intrinsic factors
in teaching motivation. Liu and Onwuegbuzie (2014) stated that motivation is a significant predictor for
entering the teaching profession, with internally motivated teachers experiencing higher job
satisfaction. Additionally, a positive relationship was found between job satisfaction and motivation.
Ayik and Atas (2014) found in their study on teacher candidates' attitudes towards the teaching
profession that positive attitudes increase teaching motivation and positively predict both intrinsic and
extrinsic motivation.

Aynas and Sevmis (2024) found a low level of positively correlated relationship between teacher
candidates' readiness levels for the profession and their attitudes towards the profession. Aksoy et
al.(2022) discovered a high level of positive relationship between teacher candidates' self-efficacy
beliefs and their readiness levels for the profession. Raziq and Lane-Krebs (2021) as well as Bozpolat
(2016) emphasized the importance of motivation for the teaching profession and revealed it as a strong
predictor for job satisfaction. Buri¢ and Moe (2020) demonstrated in their study that teachers' positive
emotions directly and indirectly influence their self-efficacy and job satisfaction. Unal and Giil (2020)
indicated in their study that life satisfaction, job satisfaction, and the sense of meaning in life
significantly predict commitment to the profession. Aydemir (2021) identified a moderately positive
relationship between teacher candidates' attitudes towards the profession and their teaching
motivation. Bishay (1996) revealed in their study that teachers enjoy teaching and are primarily
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motivated by their love for teaching. Kirdék and Doganiilkii (2018) examined the personality traits
predicting teachers' commitment to the profession and found that the most important predictor of
commitment to the profession is positive responsibility and openness to experience, while emotional
instability is a negative predictor.

Mokhtar et al. (2023) found through structural equation modeling that self-efficacy significantly
mediates the relationship between teachers' commitment and job satisfaction, and both teachers'
commitment and self-efficacy have significant and direct effects on job satisfaction. Another study using
structural equation modeling (Cinar, 2016) indicated that teachers' intrinsic and extrinsic motivations
positively influence each other, and an increase in teachers' intrinsic and extrinsic motivations leads to
an increase in their emotional, continuous, and normative commitments to their organizations. Merig
and Erdem (2020) revealed in their study that there is a moderate positive relationship between
teachers' perceptions of job characteristics and professional commitment, organizational commitment,
and student commitment, and sub-dimensions of job characteristics such as teacher competencies,
teacher performance feedback, and teacher autonomy are significant predictors of professional
commitment. Ozcan (2020) demonstrated in their study that there is a moderate and positive
relationship between teacher candidates' attitudes towards the teaching profession and their readiness
levels for the profession.

Osiesi et al.(2022) concluded that teacher commitment and positive attitudes significantly affect
teachers' teaching competence in the result of their study. In his research, Polat (2022) noticed that
teacher candidates' readiness levels for teaching and their attitudes towards the teaching profession
directly lead their willingness to take part in educational institutions. As a consequence of the study, it
was found out a positive and significant link between levels of readiness for teaching, attitudes towards
the teaching profession, and perceptions of organizational attractiveness. Roths et al. (2007) asserted in
their study that the commitment of graduates of teacher training programs is strongly related to their
entry into the teaching profession.

In their study, Kirba¢ and Kaya (2023) identified a significant positive relationship between teachers'
teaching motivation and their professional commitment. The research conducted by Séner et al. (2024)
revealed that teachers' professional motivations significantly predicted their career adaptability levels.
Huang et al.(2023), utilizing Structural Equation Modeling, found that teacher candidates' teaching
motivations and constructivist teaching beliefs positively influenced their readiness for the teaching
profession. Pan (2023) examined the factors affecting teachers' professional commitment in his study.
His research using Structural Equation Modeling indicated that professional preparation and
professional development experiences positively influenced teachers' commitment to their profession.
Atik and Celik (2021) established a Structural Equation Model to explore the relationships between
academic motivation, academic success, and burnout among teacher candidates. The findings
demonstrated that academic motivation directly and negatively affected burnout, while it positively
influenced student engagement.

In conclusion, this study revealed that the levels of teaching motivation, commitment to the teaching
profession, and readiness for teaching among students of educational faculties and pedagogical
formation programs are high. Additionally, it highlighted that there are significant relationships among
readiness for teaching, teaching motivation, and commitment to the teaching profession. The findings of
this research align with similar studies in the literature, where teacher candidates and teachers
generally exhibit high levels of readiness for teaching, teaching motivation, and commitment to the
teaching profession, indicating a relationship among these variables. Some studies have also established
that intrinsic motivation, self-efficacy beliefs, and positive attitudes toward the profession influence
professional commitment and motivation. Commitment to the teaching profession, teaching motivation,
and readiness for teaching not only enhance the quality of teaching processes but also positively impact
job satisfaction and achievement goals. Research indicates that teacher training programs should focus
on increasing teacher candidates' motivations and strengthening their commitment to the profession.

Recommendations for Practice
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Collaborative projects can be developed with faculty members at universities to maintain
high levels of motivation, professional commitment, and teaching motivation among
teacher candidates, with incentives provided through reward systems.

Group workshops can be organized by selecting students from different departments and
levels within the Faculty of Education. Regular sharing of experiences can diversify insights
and strengthen motivation and commitment.

In-service training programs can be organized for newly appointed teachers to support their
continuous professional development.

Policies can be developed to make the teaching profession more attractive, and standards
and conditions of the profession can be improved.

To ensure preparedness for the teaching profession, experiential learning courses can be
added to the curricula of faculties of education and other teacher training programs, and
new strategies can be developed to foster teaching motivation.

Recommendations for Research

1.

In this study, the sample group consisted of students from the Faculty of Education and
those enrolled in the pedagogical formation program at Mersin University. The study could
be expanded to include teacher candidates from other provinces outside Mersin.

The study can also be applied to teachers who are already in the profession, in addition to
teacher candidates.

This research investigated the levels of commitment to the teaching profession, teaching
motivation, and preparedness for the profession among teacher candidates, and examined
the relationships among these variables. Future studies could include independent variables
and be conducted anew.

Given the multidimensional nature of the variables of commitment to the teaching
profession, teaching motivation, and preparedness for the profession discussed in this
study, a mixed-methods research could be conducted to include teacher candidates'
experiences, opinions, problems, and proposed solutions regarding these topics.

The variables of commitment to the teaching profession, teaching motivation, and
preparedness for the profession can be evaluated within the framework of personality
theories, and the impact of teacher candidates' psychological resilience on these variables
can be examined.
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Turkge Suriimii

Giris

Egitim c¢ok yonlu bir etki alanina sahip fenomen ve dinamik bir olgudur. Bircok islevi icinde
barindiran egitim; insanin insanlagsma surecini sagladigi gibi toplumsal ve ekonomik kalkinmanin,
toplumsal yasami degistirmenin de itici bir glicii olarak yasamin her alanini etkilemektedir (Yilmaz &
Sarpkaya, 2010). Egitim insanin dogumundan 6limine kadar siiren komplike bir sirectir ve genel
anlamda insanlarin ve toplumlarin gelisip ilerleyebilmesi egitim yoluyla saglanmaktadir. Egitimin
glnlimiz sartlarinda temel islevlerinden birisi bireyleri 21. yizyilin gerektirdigi bilgi ve becerilerle
donatip yasadigl topluma ve ¢agdas diinyaya uyum saglayan, kendini yenileyen, acgik fikirli, elestirel
disunen, Uretken, yaraticl ve nitelikli bir sekilde topluma kazandirmaktir. Egitim sistemi 6gretmenler,
ogrenciler, veliler, yoneticiler ve politika yapicilar gibi bircok 6geyi icermektedir (Dadandi vd., 2016).
Egitimin bahsedilen islevinin yerine getirilmesinde ise en 6nemli 6ge kuskusuz 6gretmenlerdir. Egitim,
bireyleri topluma kazandirirken, 6gretmenler bu kazanim siirecinin temel rehberleri olarak hem bilgi
aktariminda hem de 6grencilerin kisisel gelisiminde aktif rol oynamaktadirlar.

insanlarin var oldugu ilk giinden beri siiregelen &gretme isi, toplumsal is bélimiiniin artmasiyla
beraber bir is, ugrasi alani olarak ortaya c¢ikmis ve 6gretmenlik meslegi dogmustur (Celik,2010).
Ogretmenlik meslegi, 1973 tarihli 1739 sayil Milli Egitim Temel Kanunu“nda sdyle tanimlanmistir:
“Ogretmenlik; devletin egitim, dgretim ve bununla ilgili 6gretim gorevlerini Gizerine alan 6zel bir ihtisas
meslegidir’. Ogretmen; bireyi ailesi, cevresi, tlkesi icin daima yararli ve iretken olarak yetistiren kisidir,
dgretmenlik meslegi iyi bir insan ve iyi bir vatandas yetistirme sanatidir(Vural,2004). Ogretmen hem
0grenmeyi hem 0grenmeyi 6grenmeyi hem bilgiden yararlanmayl hem de bilgiden bilgi elde etmeyi
kilavuzlayan kisidir (Ozyilmaz, 2021). Atatiirk’in “irfan ordusu” olarak nitelendirdigi 6gretmenler,
ogrencilerin 6grenme siirecine rehberlik ederken ayni zamanda bir nesle de yon vermektedir. Henry
Ward “Bir 6gretmen sonsuzlugu etkiler, bu etkilerinin nerede son bulacagini da asla bilemezler.” s6ziiyle,
ogretmenlerin gelecek nesiller igin Gnemini vurgulamistir. Bireylerin yetistirildigi egitim slrecinde fiziki
kosullar, materyaller, programlar gibi unsurlarin 6tesinde belirleyici ve yénlendirici olan 6gretmenlerdir
(Karatas, 2020).

Toplumlar i¢in 6nemi ¢ok fazla olan 6gretmenlik meslegi 6zel uzmanlik ve beceri gerektirdiginden
bu meslege giren insanlarin da rol ve sorumluluklarini yerine getirebilmesi icin kaliteli bir egitim alip
yetkinliklere sahip olmasi gerekmektedir (Sisman,2000). Yetkinlikler genel olarak meslekte en iyi
performansin elde edilmesi icin gerekli ve belirleyici olan bilgi, beceri, tutumlar kapsar. Milli Egitim
Bakanligi (2017) tarafindan belirlenen 6gretmenlik meslegi genel yeterlikleri; “Mesleki Bilgi”, “Mesleki
Beceri” ve “Tutum ve Degerler” olmak Uzere birbiriyle iliskili G¢ yeterlik alanindan olusur ve bu
yeterliklerin 65 gdstergesi bulunmaktadir. Ogretmen adaylarinin mesleklerine ait davranis degisikliklerini
bilissel, duyussal ve davranissal alanda olusturmalar acisindan aldiklari egitim 6nemlidir (Karakaya
vd.,2019).

Nitelikli 6grenci yetistirmede ve nitelikli okul giktilarinda 6gretmenin 6zellikleri ve egitim slirecinde
kazandiklari yeterlikler 6n plandadir. Ogretmenlige baslamadan &nce alinan egitimde adaylar hem pratik
hem teroik bilgileri 6grenir ve meslege hazir hale gelir. Ogretmenlerin kaliteli bir egitim sunmalari icin
kaliteli bir egitim almalar gerekmektedir. Ogretmen egitimi yalnizca teorik bilgiyi icermekten ziyade
daha kapsamli ve sinif icinde uygulamali deneyimler edinmesine olanak saglamalidir(Hollins,2011)
bdylece meslege daha hazir hale gelirler. Ogretmeye hazir olma kavrami dgretmen adaylarinin bu
siirecte sahip oldugu yetkinlik ve yetenekleri ifade eder. Ogretmenlige hazirligi gelistirmek hizmet éncesi
ogretmenlerin profosyonellesmesinin 6nemli bir parcasidir (Huang vd., 2023) ancak bu vyeterliliklerin
kazanilmasi dgretmen adaylarinin cabasi olmadan miimkiin degildir. Ogretmen adaylarinin 6gretmenlik
meslegine yonelik hazir bulunusluk dizeyleri veya kendilerini bu is icin hazir hissetmeleri onlarin
kariyerinde karsilastiklar zorluklarla ne kadar iyi bas edeceklerini ve basar dizeylerini belirler. Bu
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noktada, 6gretmen adaylarinin aldiklari egitim, onlarin gelecekte meslekte karsilasacaklari zorluklarla
basa cikabilme vyetilerini gliclendirirken, ayni zamanda mesleki performanslarini da olumlu yonde
etkileyecektir.

Ogretmen adaylarinin kendilerini meslege hazir hissetme diizeylerinin belirlenmesi hem 6gretmen
programlarinin gliclenmesi icin hem de meslege yeni baslayacak 6gretmenlerin destege ihtiya¢ duydugu
konularin belirlenmesi icin 6nemlidir. Boylece 6gretmenlere mesleki agidan daha fazla katki saglanabilir.
Ogretmenlerin hazir olma diizeylerinin belirlenmesi, kendilerini hazir hissetmedikleri alanlarla ilgili
ivilestirmeler yapilmasi icin gereklidir (Yildinnm & Kalman, 2017). Ogretmenin gelisimi ve basarisi egitim
sistemi icerisinde 6grenci basarisini da dogrudan etkiler. Ogretmenlerin kendilerini meslege hazir
hissetmeleri rol ve sorumluluklarinin farkina varip rollerine uygun davranmalarina da katki saglar.

Ogretmenlik ayni anda bircok rolii icinde barindiran bir meslektir. Ogretmenin rolleri ve
sorumluluklar konusunda ¢ok c¢esitli siniflamalar mevcuttur. Bu rol ve sorumluluklar genel olarak;
egiticilik, yoneticilik, liderlik, dgreticilik, rehberlik, girisimcilik olarak siralanabilir. Ogretmenlerin dgretim
surecindeki basari ve basarnisizligin cogu bu rol ve sorumluluklari yerine getirip getirmedigi ile ilgilidir.
Ogretmenlerin temel rolii olan 6greticilik rolii; grenci beklenti ve gereksinimleri géz éniine alinarak
O0gretme-6grenme siirecini gerceklestirebilme, 6grencilerin kazanmasi gereken bilgi ve becerileri
kazandirma roliidiir (Celep, 2005; Siinbiil, 1996). Ogretmen bilgi aktaricisi roliiniin yaninda égrencilerin
bilissel ve sosyal gelisimini de destekleyerek 6grenme ortamini yonetmeli, 6gretim kalitesini artirmalidir
(Darling Hammond,2010). Ogretmenlerin yeterliliklerin yani sira gesitli duyussal ézellikleri de siireci
etkilemektedir. Ogretim siirecinin etkili ve verimli bir sekilde yiirimesini saglayan égretmenlerin yaptigi
isi benimsemesi, meslegini sevmesi, gelisim icin caba gostermesi ve bu is icin motivasyonlarinin yiiksek
olmasi gerekmektedir. Egitim zor ve talepkar bir kariyerdir ve bu nedenle meslegin getirdigi zorluklari
hafifletmek icin meslege bagllik ve motivasyon oldukca gerekli unsurlardir. Egitimcilerin verimliligi ve
etkililigi bu yapilar tarafindan belirlenir ve bir biitin olarak 6gretim isinin kalitesini belirler (Ma,2022).

Ogretmen &grencilerin duygularini etkiler. Ogretmen &gretme isini sevmiyorsa, dgrenciler de
aldiklari egitimi sevmezler. Ancak 6gretmen isini sevdiginde, 6grenciler de aldiklar egitimi severler.
Ogretmenin meslegini sevmesini saglayan faktérlerden biri de motivasyon olarak belirlenmistir (Canl &
Karadag, 2021).08retme motivasyonu kisaca iyi 6gretim isiyle mesgul olma istekliligi ve arzusu olarak
tanimlanabilir (Michaelowa, 2002). Motivasyon 0Ogrenme, etkin calisma ve potansiyeli gelistirme
enerjisini icinde barindirirken ayni zamanda ilgi ve zevk almada da biyik rol oynar. Her birey 6gretme
icin benzer seklide motive olmaz. Bireyleri 6gretmenlige ceken faktorleri, derslere olan ilgilerini ve
faaliyetlere katilma siiresini motivasyonlari belirler (Sinclair, 2008).

Motivasyonda icsel ve dissal faktorler etkilidir. Ogretmeye karsi dissal motivasyona sahip bireyler
odiul beklentisi icinde olup disardan gelen etkileri dnemsemektedir. Buna karsin igsel 6gretme
motivasyonuna sahip 6gretmenler ise 6dil beklentisi olmadan daha sabirli ve kisisel doyum odakli
islerini stirdarirler. Ornegin dgretmenlik meslegini maasi icin secenler dissal olarak motive edilmistir
(Kauffman vd., 2011). Ogretmenlerin bazilari enerjik olarak ise giderken bazilarinin bu enerjiyi
gostermemesi ve gerekenden daha az sey yapiyor olmasi onlarin motivasyonlariyla ilgilidir.
Ogretmenlerin motivasyonunun yaptiklari isin kalitesinde, ise ayirdiklari zamanda ve ¢alisma isteklerinde
etkili oldugu ifade edilmektedir (Owens, 1998; akt. Candan & Gencel, 2015).

Bireylerin 6gretmeyi secme ve Ogretmeyi stirdirme konusundaki igsel degerlerinden kaynaklanan
nedenleri ile dgretmeye yonelik gdsterilen caba, motivasyonun yogunlugunu ifade eder. Ogretmen
motivasyonu, 6grenci motivasyonu ve 6gretimin etkili olmasi icin kilit noktadir (Han & Yin 2016). Egitim
surecinin direklerinden biri olan 6gretmenlerin motivasyonlari, 6gretimin kalitesini direkt olarak
etkileyen bir olgu olmakla beraber 6grencilerin motivasyonlar Uzerinde de etkili rol oynamaktadir.
Ogrencileri 6grenme 6gretme siireci icin motive etmek ancak motive olmus 6gretmenlerle mimkiin
olacaktir (Viseu vd., 2016).

Ogretmenler; kendisini gelistirmeye istekli olmali, yaratici ve yararli olma istegi artmali, sinif
icindeki etkinliklerini cesitlendirerek 6grencilerin Ust diizey disinme becerilerini gelistirmeli ve
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Ogrencilerin ilgi, istek ve hazirbulunusluk diizeylerini géz oOniine alip 6gretim siirecini yasamla
bitinlestirmelidir (Vural, 2004). Ogretmenlerin mesleki gelisim gdsterme cabalarinin onlarin égretme
motivasyonundan etkilendigi belirtilmistir (Watt & Richardson, 2007).

Gorev ve sorumluluklarini eksiksiz yerine getirseler bile 6gretmenlerde motivasyonun olmamasi,
egitim slrecinin sekteye ugramasina ve 6grencilerin gelisiminde dnemli eksikliklerin ortaya ¢ikmasina
sebep olmaktadir. Motivasyonun birgok olumlu etkisinin yani sira 6gretmenlerin motivasyonlarinin st
diizeyde olmasi kendilerini meslege adamalarini saglamaktadir (Celik, 2003; akt. Ahraz, 2021). Ogretmen
motivasyonu Ogretimin  kalitesini dogrudan etkilemektedir. Bundan dolayi 6gretmenlerin
motivasyonunun arttirlmasi hem 6gretmenlerin hem de 6grencilerin basarisina katkida bulunacaktir
(Bess,1977). Ogretmenlerin egitim sistemi icinde aktifligi, dgretme ydntemleri, kullandiklari araglar,
ogrencilerine yaklagimlari i¢sel olarak mesleklerine olan baghliklarindan etkilenir. Baghlik bir meslek igin
oldukca 6nemli bir dzelliktir ve 6gretmenlik meslegi icin biiylk bir ihtiyactir. Ogretmenlerin kisisel ve
profosyonel gelisimlerini strdirmeleri, mesleki baghhklarini korumada 6nemli bir etkendir (Day & Gu,
2009). Kendini meslegine adamis, meslegine icten bagh olan bir 6gretmen her zaman yeni fikirlerle
dgrencilerine katkida bulunmanin yollarini arar. Ogrenme ve 6gretme konusunda tutku ve heyecana
sahiptir. Bu durum 6grencinin akademik basarisi ve kisisel gelisimine dogrudan etki eder. Ogretmenlerin
degisen ve gelisen diinyada ¢agin ihtiyaglarina gore kendilerini ilerletmeleri, kendisinin, 6grencilerin,
egitim kurumunun basarisini saglamak yine mesleki baglihk gerektirir. Heyecani, 6zverisi, motivasyonu
ve bagliliklar sayesinde fark yaratarak yenilik¢i bir perspektif kazanacaklardir (Celik & Yildiz,2017).

Mesleki bagllik, ogretmenleri islerine yonelik motive eden, etkililik dizeyini arttiran ve
memnuniyetlerini saglayan énemli bir unsurdur. Mesleklerine bagl olan insanlar iginde bulunduklari
kurumun amaclarina ve degerlerine yiksek diizeyde inang gostererek gorevini yapmaya yogun c¢aba sarf
eder. Mesleki baghlk ile kisi kendisini galistigi kuruma ait hissederek ylksek performans gosterir.
Meslegini benimseyen, bu meslegin bir Uyesi olmaktan gurur duyan ve ayni zamanda mesleki etik
degerlere 6nem veren 6gretmenler meslegin temel niteliklerine sahiptir. Yaptig isi 6nemser, mesleki
gelisimi icin ¢aba harcar ve meslegi ile ilgili degerlere sahip olur (Yildiz, 2020).

Yiksek diizeyde baglilik gosterenler meslegin ekonomik boyutundan ¢ok anlamina odaklanirlar ve
icsel olarak glidulenirler. Bunlar meslegi yapmanin kendisi ve getirdigi basarili sonuglardir (Vural, 2004).
Ogretmenlerin mesleklerine olan baglilig, islerine yansittiklari 6zveri ile ve algilar ise iliskilidir. Ayrica
icsel baglilik gosterenlerin mesleki tatmin dizeyi yiuksek ve meslekte kalma sireleri uzundur (Watt &
Richardson, 2008). Meslegine bagl olmayan 6gretmenler islerine basarisiz olmakla beraber meslegini bir
gelir kaynagi olarak goéren ve meslegini sevmeyen bireylerin meslegi icra etmesi, 6zellikle de 6gretmenlik
gibi etkisi cok yonli olan bir meslegin gelecegi bakimindan tehdit olusturabilir. Clnkii meslegini
sevmeyen bir kisinin meslegin gerekliliklerini basarili olarak yerine getirmesi mimkiin olmayacaktir
(Ozogul & Ege, 2018; akt. Yildiz, 2020). Meslege bagli olan birey kendisine yiiklenen rolleri en iyi sekilde
yerine getirmeyi amaclar. Etkili ve 6zverili bir 6gretmen bir bitlin olarak 6gretmenlik mesleginin tim
unsurlarina bagh olmasi gerekmektedir. Meslegin ilkelerini ve gerekliliklerini benimser, kurallara ve
dizenlemelere uyar, 6nceligi her zaman 6grencilerden yanadir ve onlarin ilgi, ihtiya¢ ve isteklerine
oncelik verir. Bos zamanlarinda 6grencilere yardimci olur ve onlari hem bilgisel hem kisisel yonden
gelisimine katki saglar. Kendilerini de sirekli 6grenmeye verirler ve 6grenme icin firsatlari
degerlendirmeye kararli olurlar (Butucha, 2013; akt. Kozikoglu & Ozcanli, 2020). Motivasyon ve baglilik
ogretmenlerin kariyerlerinde basarili olmalarinda ve 6gretimin kalitesinde belirleyici unsurlardandir (Han
& Yin, 2016; Hong, 2012; Ryan & Deci, 2000). Ogretmenlerin meslegine olan bagliliginin artmasi onlarin
0z yeterligini gelistiren unsurlardandir. Baglihgi ve 6z yeterligi yliksek olan 6gretmenleri sinif yonetimi,
o0gretim uygulamalari ve 6grenci basarisina daha ¢ok giiven duymaktadir (Chesnut & Burley, 2015).

Turkiye’de 6gretmen yetistirme ve istihdam gorevi 1982 yilina kadar Milli Egitim Bakanlig
tarafindan yapilmaktaydi. 1982’de YOK yasasi ile 6gretmen yetistiren yiiksekdégretim kurumlarinin tima
YOK’Gin denetim ve godzetimindeki (iniversitelere baglandi. Béylece 6gretmen yetistirme goérevi
Universitelere verilmis oldu (Ozyilmaz,2021). Ogretmen ihtiyacini karsilamak icin yapilan cesitli
uygulamalar ve izlenen politikalar 6gretmen acgigini gideremedigi icin farkli zamanlarda egitim fakdltesi
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mezunu olmayanlarin da 6gretmen olabilmesi igin ¢esitli sertifika programlari agilmistir (Dindar &
Karaca, 2013). Pedagojik formasyon egitimi sertifika programina iliskin cerceve usul ve esaslar YOK
tarafindan 20.02. 2014 tarihinde gelistirilmis ve son giincelleme 27.09.2021 tarihinde olmustur
(YUksekogretim Kurulu, 2021). Toplumun gelecegi icin dnemi Ust diizeyde olan 6gretmenlerin bu iki farkl
O0gretmen yetistirme uygulamasi sonucunda meslege iliskin yeterlikleri, duygu, diisiince ve davranis
egilimleri tam olarak kestirilememektedir. Mesleklerine bagli, 6gretme motivasyonuna sahip ve meslege
hazir olan 6gretmenler hem meslegin hem de egitimin kalitesini arttirarak tlkeye her anlamda katki
saglayacaktir.

ilgili alanyazin incelendiginde dgretmen yetisrime programlari ve dgretmen adaylari ile ilgili pek cok
¢alisma vyapilmistir. Ancak egitim fakiltesi Ogrencileri ile pedagojik formasyon 06grencilerinin
O0gretmenlige hazir olma, 6gretme motivasyonu ve 6gretmenlik meslegine baghliklarini inceleyen ve bu
degiskenler arasindaki iliskive odaklanan bir calismaya rastlanmamistir. Ornegin; Ulubey ve digerleri
(2018) pedagojik formasyon egitimi sertifika programinin 6gretmen kimligi Gzerindeki etkisini, Bakag ve
Ozen (2017) pedagojik formasyon 6grencilerinin meslege yoénelik tutumlar ile 6zyeterlik inaglari
arasindaki iliskiyi, Altinkurt ve digerleri (2014) pedagojik formasyon 06grencilerinin meslege yonelik
motivasyonlarini, Karakaya ve digerleri (2019) Og8retmen adaylarinin 6gretmenlige hazir olma
dizeylerini, Dikmen ve Tuncer (2021) 6gretmen adaylarinin depresyon dizeyleri, 6gretme
motivasyonlar ve 0Ogretmenlik meslegine karsi tutumlarini Akhan ve Kaymak (2021) 6gretmenlik
uygulamalarinin 6gretme motivasyonundaki etkisini, Boran ve Yelken (2018) egitim fakdltesi ile
pedagojik formasyon 6grencilerinin etkili 6gretmenlik dizeyleri ve mesleki duyarliklarini incelemistir.
Gun ve Turabik (2019) 6gretmen adaylarinin 6gretme motivasyonlari ile benlikleri arasindaki iliskiye
odaklanmis, Patrick ve digerleri (2023) yayinladig raporda 6gretmen yetistirme siregleri ele alinmis ve
ogretmenlerin hazir olma durumlarinin kalitesini etkileyen faktorleri incelemistir. Benzer sekilde Wilson
ve Kelley (2022) yayinladigl raporda 6gretmen yetistirme sireglerini ele alirken 6gretmen adaylarinin
niteliklerini kapsamli sekilde incelemistir. Cimen (2016) pedagojik formasyon 06grencilerinin iletisim
becerileri ve mesleki motivasyonlarinin meslege iliskin tutumlarini yordama durumunu incelemistir.
Karakis (2021) 6gretmen adaylarinin mesleki bagliliklari, kariyer gelistirme istekleri ve meslege yonelik
motivasyonlari arasindaki iliskiyi incelemistir. Heinz (2015) 6gretmen adaylarinin 6gretmenlik meslegini
segme motivasyonlarini ve bu meslege olan baghhk dizeylerini, Mossafaie ve digerleri (2024) ise
ogretmenlerin Ozyeterligini inceleyen calismalari derlemistir ve 6gretme motivasyonunu o6zyeterlik ile
baglantili bulmustur. Kirbag ve Kaya (2023) o6gretmenlerin O6gretme motivasyonlari ile mesleki
adanmugliklar arasindaki iliskiyi, Huang ve digerleri (2023) hizmet 6ncesi donemde 6gretmeye hazir olma
ve Ogretme motivasyonunun etkisini incelemistir. Yapilan c¢alismalara bakildiginda bu degiskenler
arasindaki iliskiye odaklanip Yapisal Esitlik Modellesi kurulan bir ¢alismaya rastlanmamistir. Bu calisma
literatlirdeki bu boslugun doldurulmasina katki saglayacaktir.

Arastirmanin Amaci ve Onemi

Bu calismada farkli iki program tiriinde yetisen 6gretmen adaylarinin 6gretmenlige hazir olma
dizeyleri, 6gretme motivasyonlari ve 6gretmenlik meslegine bagliliklari incelenerek bu degiskenler
arasindaki iliskinin ortaya cikarilmasi amagclanmistir. Ayrica 6gretmenlige hazir olma, 06gretme
motivasyonu ve 6gretmenlik meslegine bagllik arasindaki iliskiyi aciklayan Yapisal Esitlik Modeli (YEM)
kurulmustur. Boylece 6gretmen adaylarinin mesleki gelisimlerini saglayan degiskenlerin derinlemesine
incelenmesi hedeflenmistir. Ogretmen motivasyonu ve meslege baglilik ve dgretmenlerin hazir olma
dizeyleri egitim sisteminin ve 6grencinin akademik basarisi ile dogrudan baglantilir (Boyd vd., 2007;
Heinz, 2015). Bu agidan bakildiginda calisma 6gretmen egitimine yonelik programlarin iyilestirilmesinde
farkh bir bakis acisi kazandirmayi amaclamistir. Arastirma kapsaminda elde edilen bulgular sayesinde
egitim politikalari degerkendirilebilir, gelecekteki politikalara katki saglayabilir. Ayni zamanda 6gretmen
adaylarinin meslege bagliliklarinin, 6gretme motivasyonlarinin ve meslege hazir olma dizeylerinin
belirlenmesi bu niteliklerdeki ihtiyaclari anlamaya yardimci olabilir.

Arastirmanin Problemleri
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1. Ogretmen adaylarinin Ogretme Motivasyonu, Ogretmenlik Meslegine Baglliklari ve
Ogretmenlige Hazir Olma durumlari ne diizeydedir?

2. Ogretmen adaylarinin Ogretme Motivasyonu, Ogretmenlik Meslegine Baglliklari ve
Ogretmenlige Hazir Olma durumlari arasinda iliski var midir?

3. Ogretmen Motivasyonu, Ogretmenlige Hazir Olma ve Ogretmenlik Meslegine Baglilik arasinda
kurulan YEM modeli nasildir?

Yontem
Aragtirma Modeli

Bu arastirmada iliskisel tarama modeli kullanilmaktadir. iliskisel tarama modelinde iki ya da daha ¢ok
degisken arasindaki iliskinin herhangi bir sekilde bu degiskenlere midahale edilmeden incelendigi
arastirmalardir. iliskisel tarama modelinde, degiskenlerin birlikte degisip degismedigi; degisme varsa bu
degismenin nasil gerceklestigi incelenmeye calisilir (Bliylkoztiirk vd., 2021; Secer, 2017). Bu ¢alismada
degiskenler arasindaki iliskilerin ortaya konulmasi igin Yepisal Esitlik Modellemesi (YEM) kullaniimistir.
YEM degiskenler arasindaki iliskileri analiz etmeye olanak saglar. YEM ile diger yontemler arasindaki bir
fark ve YEM'in bir avantaji, yapilar arasindaki iliskileri tahmin etme ve test etme kapasitesidir. Geleneksel
regresyon modellerinden farkl olarak YEM, 6l¢iim hatalarini dikkate alir, dogrudan goézlenemeyen ve
Olgllemeyen gizli yapinin gozlenen ve olgllen degisken tarafindan temsil edilme derecesine odaklanir
(Bowen & Guo, 2011).

Calisma Grubu

Arastirmanin evrenini, 2021-2022 &gretim yili bahar déneminde, Mersin Universitesi Egitim
Fakiltesinin son sinif 6grencileri ile Mersin Universitesi Pedagojik Formasyon Sertifika Programinda
egitimine devam eden 6gretmen adaylari olusturmaktadir. Orneklem ise bu evrenden ulasilabilen 607
adet 6gretmen adayindan olusmaktadir. Arastirma orneklemi seckisiz 6rneklem ydntemlerinden basit
seckisiz yontem ile belirlenmistir. Her bir érnekleme birimine esit secilme olasiligl veren basit seckisiz
ornekleme yontemi temsil edici bir 6rneklem segiminin en iyi yoludur (Blyukozturk vd., 2021). Calisma
grubunun demografik 6zellikleri Tablo 1'de gosterilmistir.

Tablo 1

Calisma Grubunun Demografik Degiskenlere Gére Dagilimi

Degisken Grup F %
Kadin 436 74.9
Cinsiyet Erkek 146 25.1
Toplam 582 100
Pedagojik Formasyon 329 56.5
Program Tiiri Egitim Fakultesi 253 43.5
Toplam 582 100

Calisma grubunun dagilimi incelendiginde cinsiyet degiskenine gore kadin 6gretmen adayinin 436
(%74.9), erkek Ogretmen adayinin 146 (%25.1) oldugu, program tiiri degiskenine gore pedagojik
formasyonda 6gretim gorenlerin 329 (%56.5), egitim fakiltesinde 6gretim gorenlerin 253 (%43.5) oldugu
gorilmektedir.

Veri Toplama Araglan
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Yapilan arastirmada veri toplama araci olarak Yildinm ve Kalman (2017) tarafindan gelistirilen
“Ogretmenlige Hazir Olma Olgegi”, Candan ve Gencel (2015) tarafindan gelistirilen “Ogretme
Motivasyonu Olgegi” ile Yildiz (2020) tarafindan gelistirilen “Ogretmenlik Meslegine Baghlik Olgegi”
kullamlmistir. Ug dlgegin de kullanimi icin yazarlardan mail yoluyla izin alinmistir. Ayrica égretmen
adaylarinin bazi demografik o6zelliklerinin de belirlenmesi amaciyla ic maddelik kisisel bilgi formu
kullaniimistir.

Ogretmenlige Hazir Olma Olgegi: Yildirim ve Kalman (2017) tarafindan gelistirilen &lcek 20 madde
ve dort alt boyuttan olugsmaktadir. Alt boyutlari etkili 6grenme ortami, 6gretim siirecini tasarlama,
teknopedagojik yeterlilik ve 6greneni anlamadir. Olumsuz yani ters maddesi bulunmayan 6lgek begli
likert seklinde hazirlanmistir ve puanlama aralg “1: Cok yetersiz, 5: Cok Yeterli”” araliginda degismekte
olup her maddeden en az 1 en fazla 5 puan, toplamda ise en az 20 en ¢ok 100 puan alinabilmektedir. Bu
Olgekten yiiksek puan alanlarin dusik puan alanlara gére 6gretmenlik meslegine hazir olma diizeyleri
daha yiksektir seklinde yorumlanabilir. Olgegin Cronbach alfa giivenirlik katsayisinin 0.92°dir. Bu
¢alismada olglen guvenirlik katsayisi ise .94’tir. Buradan hareketle Olgegin gilivenirligi ylksek
seviyededir.

Ogretme Motivasyonu Olgegi: Candan ve Gencel (2015) tarafindan gelistirilen 6lcek 12 madde ve
iki alt boyuttan olusmaktadir. Alt boyutlari i¢csel motivasyon ve digsal motivasyondur. Olumsuz yani ters
maddesi bulunmayan olgek altili likert seklinde hazirlanmistir ve puanlamada “1: Kesinlikle
katilmiyorum, 2: Katilmiyorum, 3: Biraz katilmiyorum, 4: Biraz katiliyorum, 5: Katiliyorum ve 6: Kesinlikle
katiliyorum seklindedir. Olgegin tamamindan elde edilebilecek en diisiik puan 12, en yiiksek puan 72’dir.
Olcekten yiiksek puan alanlarin diisiik puan alanlara gére motivasyon diizeyleri daha yiiksektir denebilir.
Olgegin Cronbach alfa giivenirlik katsayisi .92 olarak belirlenmistir, Bu arastirmada 6lgiilen giivenirlik
katasyisi ise .86’dir. Bu degerler bakimindan o6lgegin glivenirligi yiksek seviyededir.

Ogretmenlik Meslegine Baghlik Olgegi: Yildiz (2020) tarafindan gelistirilen 6lgek 33 madde ve dort
alt boyuttan olusmaktadir. Alt boyutlari mesleki 6zdesim, mesleki deger, mesleki ¢caba ve mesleki
adanmisliktir. Begli likert seklinde puanlanan o6lgekte yer alan 6., 12., 14. ve 15. maddeler ters yani
olumsuzdur. Puanlamada “1: Kesinlikle katilmiyorum, 2: Katilmiyorum, 3: Karasizim, 4: Katiliyorum ve 5:
Kesinlikle katilyorum” seklindedir. Olgekten alinacak en yiiksek puan 165, en diisiik puan ise 33’tiir.
Olcekten yiiksek puan almak dgretmenlik meslegine baghligin arttigini géstermektedir. Olcegin Cronbach
alfa degeri .93 olarak hesaplanmistir. Bu arastirmada da glvenirlik katsayisi .93 olarak bulunmustur.
Olcegin giivenirligi yiiksek seviyededir.

Verilerin Toplanmasi ve Analizi

Arastirma verileri 2021-2022 6gretim yili bahar déneminde, Mersin Universitesi Egitim Fakdltesinin
son sinif 6grencileri ile Mersin Universitesi Pedagojik Formasyon Sertifika Programinda egitimine devam
eden 6gretmen adaylarindan toplanmistir. Olgekler sinif ortaminda arastirmacilar tarafindan 6gretmen
adaylarina uygulanmis, 6lgekler dagitilmadan 6nce arastirma kapsami ile ilgili gerekli bilgilendirmeler
yapilmistir. Toplanacak verilerin sadece arastirma kapsaminda kullanilacagi ifade edilmis ve gondllilik
esasina dayali olarak veriler toplanmistir. Verilerin gecerli ve glvenilir olabilmesi amaciyla 6gretmen
adaylarina sorulara icten ve dogru yanitlar vermeleri bildiriimistir. Arastirmada Ogretmenlige Hazir Olma
Olcegi, Ogretme Motivasyonu Olgegi ve Ogretmenlik Meslegine Baglilik Olcegi ayni anda yazili form
seklinde uygulanmistir. Arastirmanin yapilmasi icin gereken etik kurul izni alinmistir.

Arastirmanin veri toplama silireci tamamlandiktan sonra veriler SPSS 25.0 paket programi ile analiz
edilmistir. Analiz 6ncesinde ol¢eklerdeki ters maddeler dizeltilmistir. Arastirmada betimsel istatistikler
ve korelasyon analizi kullanilmistir. Ayni zamanda 6gretmenlige hazir olma, 6gretme motivasyonu ve
meslege baglilk arasindaki dogrusal olmayan iliskiler YEM ile incelenmis, LISREL programi ile analiz
edilmistir.
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Sinirhihklar

Bu arastirma Mersin Universitesi Egitim Fakiltesi'nde 2021-2022 egitim-6gretim yili bahar
déneminde &grenim gdren son sinif 6grencileri ile Mersin Universitesi Pedagojik Formasyon Sertifika
Programina kayith 6grenciler ile sinirlidir.

Bulgular
Arastirmanin alt problemlerine iliskin bulgulara bu kisimda yer verilmistir.
Birinci Alt Probleme iliskin Bulgular

Ogretmen adaylarinin Ogretmenlige Hazir Olma Olgegi alt boyutlan ile &lgegin tiimine ait
ortalamalari Tablo 2’de, Ogretme Motivasyonu Olcegi alt boyutlari ile dlcegin tiimiine ait ortalamalari
Tablo 3'te ve Ogretmenlik Meslegine Baglilik Olcegi alt boyutlari ile dlgegin timiine ait ortalamalar ise
Tablo 4’te verilmistir.

Tablo 2

Ogretmenlige Hazir Olma Olgedi Alt Boyutlari ile Olgegin Tiimiine Ait Ortalamalari

Alt Boyutlar N X Ss
Etkili Ggrenme Ortami 582 4.07 .66
Ogretim Siirecini Tasarlama 582 4.19 .62
Teknopedagojik Yeterlilik 582 4.19 .65
Ogreneni Anlama 582 4.03 .70
Ogretmenlige Hazir Olma 582 4.12 .57

Tablo 2’ye gére ogretmen adaylarinin Ogretmenlige Hazir Olma Olgeginin alt boyutlarinin
ortalamalarinda Etkili Ogrenme Ortami boyutunun (x= 4.12, Ss= .66) seviyesinde oldugu, Ogretim
Surecini Tasarlama boyutunun (x= 4,19, Ss= .62) seviyesinde oldugu, Teknopedagojik Yeterlilik
boyutunun (x=4,19 , ss=,65) seviyesinde oldugu ve son boyut olan Ogreneni Anlama ise (X= 4.03, Ss= .70)
seviyesinde oldugu goriilmektedir. Olcegin genel ortalamasinin ise (X= 4.12, Ss= 57) seviyesinde oldugu
gorilmektedir. Buradan yola ¢ikarak 6gretmen adaylarinin 6gretmenlige hazir olma dizeylerinin st
seviyede oldugu soylenebilir.

Tablo 3

Ogretme Motivasyonu Olgedi Alt Boyutlari ile Olcedin Tiimiine Ait Ortalamalari

Alt Boyutlar N X Ss
icsel Motivasyon 582 3.91 .90
Digsal Motivasyon 582 3.79 .97
Ogretme Motivasyonu 582 3.85 .87

Tablo 3’e gére o6gretmen adaylarinin Ogretme Motivasyonu Olgeginin alt boyutlarinin
ortalamalarindan i¢sel Motivasyon boyutunun (%= 3.91 Ss= .90) seviyesinde oldugu ve Dissal Motivasyon
boyutunun ise (X= 3.79 Ss= .97) seviyesinde oldugu goriilmektedir. Olcegin genel ortalamasinin ise (%=
43.85 Ss= .87) seviyesinde oldugu gorilmektedir. Buradan yola ¢ikarak 6gretmen adaylarinin 6gretme
motivasyonu dizeylerinin Ust seviyede oldugu sdylenebilir.
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Tablo 4

Ogretmenlik Meslegine Baglihk Olcedi Alt Boyutlari ile Olgegin Tiimiine Ait Ortalamalari

Alt Boyutlar N X Ss
Mesleki Ozdesim 582 3.56 .88
Mesleki Deger 582 4.47 .64
Mesleki Caba 582 4.09 .68
Mesleki Adanmishk 582 4.15 .66
Ogretmenlik Meslegine Baglilik 582 4.07 .58

Tablo 4e goére dgretmen adaylarinin Ogretmenlik Meslegine Baghlik Olgeginin alt boyutlarinin
ortalamalarinda Mesleki Ozdesim boyutunun (X= 3.56, Ss= .88) seviyesinde oldugu, Mesleki Deger
boyutunun (x= 4.47, Ss= .64) seviyesinde oldugu, Mesleki Caba boyutunun (x= 4.09, Ss= .68) seviyesinde
oldugu ve son boyut olan Mesleki Adanmislik ise (X= 4.15, ss= .66) seviyesinde oldugu gorilmektedir.
Olgegin genel ortalamasinin ise (X= 4,07, Ss= .58) seviyesinde oldugu gériilmektedir. Buradan yola
¢ikarak 6gretmen adaylarinin 6gretmenlik meslegine baghliklarinin (st seviyede oldugu séylenebilir.

ikinci Alt Probleme iliskin Bulgular

Ogretmen adaylarinin &gretme motivasyonlari puanlari, 6gretmenlik meslegine baglihk puanlari ve
ogretmenlige hazir olma puanlari arasindaki iligkileri belirlemek amaciyla Pearson korelasyon analizi
yapilmis ve elde edilen bulgular Tablo 5’te verilmistir.

Tablo 5

Ogretme Motivasyonu, Ogretmenlik Meslegine Baglilik ve Ogretmenlide Hazir Olma Arasindaki

Korelasyon Sonuglari

1 2 3
Ogretme Motivasyonu (1) 1
Ogretmenlik Meslegine Baghlik (2) .509** 1
Ogretmenlige Hazir Olma (3) .303** .560** 1

Not: (1) Ogretme Motivasyonu (2) Ogretmenlik Meslegine Baglilik (3) Ogretmenlige Hazir Olma

Ogretmen adaylarinin dgretme motivasyonlari ile &gretmenlik meslegine bagliliklari arasinda (r=
.509) orta dlzeyde pozitif bir korelasyon oldugu ve bu korelasyonun istatistiksel agidan anlamli oldugunu
gorilmektedir. Ogretmen adaylarinin 6gretmenlik meslegine baglilik diizeyleri ile dgretmenlige hazir
olma dizeyleri arasinda (r= .560) orta dizeyde pozitif bir korelasyon oldugu ve bu korelasyonun
istatistiksel acidan anlamh oldugunu gériilmektedir. Ogretmen adaylarinin 6gretmenlige hazir olma
dizeyleri ile 6gretme motivasyonlar arasinda (r= .303) orta diizeyde pozitif bir korelasyon oldugu ve bu
korelasyonun istatistiksel agcidan anlamli oldugunu goriilmektedir. Elde edilen bulgulara gére (¢ degisken
arasinda pozitif bir korelasyon vardir ve bu degiskenlerden birisi arttik¢a digerleri de artis gosterir.
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Tablo 6

Ogretme Motivasyonu Olcegi, Odretmenlik Meslegine Baglilik Olcedi ve Ogretmenlige Hazir Olma Olgegi

Alt Boyutlari Arasindaki Korelasyon Sonuglari

1 2 3 4 5 6 7 8 9 10
(1) im 1

(2) bm 737%* 1

(3) MO .603**  389%* 1

(4) MD 319%*  221**  450%* 1

(5) MC AT4**  324%*%  GO4A**  529%* 1

(6) MA A17**  283**%  500** 512** 699** 1

(7) EGO .319%*  212%*%  361**  324**  496%* 476%* 1

(8) OsT .254%*% - 150**  366** .333**  513**  473** 729 1

(9) TP .280%* |197**  333**%  281**  465%* . 450** 670*%* |752%* 1

(10) OA 325%*%  237%*%  347**  347**  469**  426*%* .680** .629* .625** 1
Not: (1) l¢sel Motivasyon (2) Dissal Motivasyon (3) Mesleki Ozdesim (4) Mesleki Deger (5) Mesleki Caba (6) Mesleki

Adanmishk (7) Etkili Odrenme Ortami (8) Ogretim Siirecini Tasarlama (9) Teknopedagojik Yeterlik (10) Ogreneni
Anlama

Tablo 6 incelendigindeOgretme Motivasyonu Olgeginin alt boyutu olan i¢csel Motivasyon ile
Ogretmenlik Meslegine Baglilik Olgegi'nin alt boyutlari olan Mesleki Ozdesim arasinda pozitif yonlii orta
diizeyde (r=,603); Mesleki Deger arasinda pozitif yonli orta diizeyde (r= .319); Mesleki Caba arasinda
pozitif yonlu orta dizeyde (r= .474); Mesleki Adanmishk arasinda pozitif yonli orta dizeyde (r= .474)
iliski tespit edilmistir. Ayrica igsel Motivasyon ile Ogretmenlige Hazir Olma Olgeginin Etkili Ogrenme
Ortami boyutu arasinda pozitif yénlii orta diizeyde (r= .319); Ogretim Siirecini Tasarlama arasinda pozitif
yonlu zayif diizeyde (r= .254); Teknopedagojik Yeterlik arasinda pozitif yonlu zayif diizeyde (r= .280) ve
Ogreneni Anlama arasinda pozitif yonlii orta diizeyde (r= .325) iliski oldugu ortaya konulmustur.
Ogretme Motivasyonu Olceginin alt boyutu olan Dissal Motivasyon ile Ogretmenlik Meslegine Baglilk
Olgegi’'nin alt boyutlar olan Mesleki Ozdesim arasinda pozitif yonlii orta diizeyde (r= .389); Mesleki
Deger arasinda pozitif yonlu zayif dizeyde (r= .221); Mesleki Caba arasinda pozitif yonlu orta dizeyde
(r=".324); Mesleki Adanmislik arasinda pozitif yonli zayif dizeyde (r= .283) iliski bulunmustur. Ayrica
Dissal Motivasyon ile Ogretmenlige Hazir Olma Olgeginin Etkili Ogrenme Ortami boyutu arasinda pozitif
yonli zayif diizeyde (r=.212); Ogretim Siirecini Tasarlama arasinda pozitif yonli zayif diizeyde (r= .150);
Teknopedagoijik Yeterlik arasinda pozitif yonli zayif diizeyde (r= .197); Ogreneni Anlama arasinda pozitif
yonli zayif diizeyde (r= .237) iliski tespit edilmistir. Benzer sekilde Ogretmenlige Baghlik Olceginin
Mesleki Ozdesim boyutu ile Ogretmenlige Hazir Olma Olceginin Etkili Ogrenme Ortami boyutu arasinda
pozitif yonlii orta diizeyde (r= .361); Ogretim Sirecini Tasarlama arasinda pozitif yonli orta diizeyde (r=
.366); Teknopedagoijik Yeterlik arasinda pozitif yénlii orta diizeyde (r= .333); Ogreneni Anlama arasinda
pozitif yonlii orta diizeyde (r= .347) iliski bulunmustur. Ogretmenlige Baglilik Olceginin Mesleki Deger
boyutu ile Ogretmenlige Hazir Olma Olceginin Etkili Ogrenme Ortami boyutu arasinda pozitif yénlii orta
diizeyde (r= .324); Ogretim Sirecini Tasarlama Arasinda pozitif yonli orta diizeyde (r= .333);
Teknopedagoijik Yeterlik arasinda pozitif yonli zayif diizeyde (r= .281); Ogreneni Anlama arasinda pozitif
yonli orta diizeyde (r=.347) iliski tespit edilmistir. Ogretmenlige Baglilik Olceginin Mesleki Caba boyutu
ile Ogretmenlige Hazir Olma Olceginin Etkili Ogrenme Ortami boyutu arasinda pozitif yonlii orta diizeyde
(r= .496); Ogretim Siirecini Tasarlama Arasinda pozitif yénlii orta diizeyde (r= .513); Teknopedagojik
Yeterlik arasinda pozitif yonlii orta diizeyde (r= .465); Ogreneni Anlama arasinda pozitif yénlii orta
diizeyde (r= .469) iliski vardir. Ogretmenlige Baglihk Olceginin Mesleki Adanmislik boyutu ile
Ogretmenlige Hazir Olma Olceginin Etkili Ogrenme Ortami boyutu arasinda pozitif yoénlii orta diizeyde
(r= .476); Ogretim Sirecini Tasarlama Arasinda pozitif yonlii orta diizeyde (r= .473); Teknopedagojik
Yeterlik arasinda pozitif yonli orta diizeyde (r= .450); Ogreneni Anlama arasinda pozitif yonlii orta
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dizeyde (r=.426) iliski oldugu bulgusuna ulasiimistir. Bu sonuglar degiskenlerin birbirlerini pozitif yonde
etkiledigini gostermektedir.

Ugiincii Alt Probleme iliskin Bulgular

Arastirmanin {giinci alt problemi “Ogretme Motivasyonu, Ogretmenlige Hazir Olma ve Ogretmenlik
Meslegine Baghlik arasinda kurulan YEM modeli nasildir?” seklindedir. Bu modeli kurmak igin asagidaki
hipotez test edilmistir:

Hipotez: Ogretme Motivasyonu, Ogretmenlige Hazir Olma ve Ogretmenlik Meslegine Baghlik
arasinda bir esitlik modeli vardir.

sekil 1

Modele iliskin Kestirim Degerleri

1.00— {Gmotivasy)
0.39
-
0.41
/

sekil 2
Modele lliskin T Degerleri

/3 .00 . motivasy S
. g 9.6

+;-56

10.76
& 12.58
.00 hazitom, /

Tablo 7
Modele lliskin Uyum Dederleri

X2/ df RMSEA NFI NNFI CFI IFI RMR GFI
126.47/32= 395 0.074 0.98 0.98 0.99 0.99 0.024 0.95

Model incelendiginde Ogretmenlik Meslegine Hazir Olma ve Ogretme Motivasyonu, Ogretmenlik
Meslegine Bagliigl pozitif bir sekilde yordamaktadir. Ogretme Motivasyonu, Ogretmenlik Meslegine
Baghligi 0.39 dizeyinde aciklamaktadir. Benzer sekilde Ogretmenlik Meslegine Hazir Olma da
Ogretmenlik Meslegine Bagliigi 0.56 diizeyinde agiklamaktadir. S8z konusu modelin t degerleri
incelendiginde parametre degerlerinin 2.56’y1 asmasi sebebiyle 0.01 diizeyinde anlamhliga sahip oldugu
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gorulmektedir. Modele iliskin uyum indeksleri incelendiginde x?= 126.47 ve df= 32 oldugu
gorilmektedir. Bu degerlerin birbirine oranlanmasiyla x2/df orani 3.95 orani bulunmustur. Model, x?/sd
(x?/sd= 126.47/32= 3.95) oranina gore degerlendirildiginde, elde edilen sonuca gére uyumun iyi oldugu
ifade edilebilir. Bu model icin RMSEA degeri 0.074 diger uyum degerleri ise NFI= 0.98, NNFI= 0.98, CFl=
0.99, IFI=0.99, RMR= 0.024 ve GFl= 0.95 olarak tespit edilmistir.

Elde edilen bulgular neticesinde Ogretmenlik Meslegine Hazir Olma, Ogretme Motivasyonu ve
Ogretmenlik Meslegine Bagllik arasindaki iliskilerin anlamli oldugu ve Hipotezin dogrulandig
gorulmektedir. Buradan hareketle modele iliskin kurulan regresyon esitligi asagidaki gibidir:

Ogretmenlik Meslegine Baghlik= 0.56 Ogretmenlik Meslegine Hazir Olma + 0.39 Ogretme
Motivasyonu.

Tartigsma ve Sonug

Arastirmada farkh programlarda 6gretim goren 6gretmen adaylarinin 6gretmenlige hazir olma
dizeyleri, 6gretme motivasyonu diizeyleri ve meslege bagliliklari incelenmistir. Sonuglara gére 6gretmen
adaylarinin hazir olma dizeyleri, 6gretme motivasyon diizeyleri ve meslege baglilik dizeyleri Ust
seviyede ¢ikmistir. Girgin ve Akcanca (2021) okul oncesi ve sinif 6gretmenligi adaylari ile yaptiklari
calismada 6gretmen adaylarinin &gretime hazir olma diizeylerini orta diizeyde bulmuslardir. Ozkan
(2012) formasyon programindaki 6gretmen adaylariyla yaptigi calismada 6gretmen adaylarinin
ogretmenlik meslegini sevdiklerini ve baghliklarin st seviyede oldugu sonucuna ulagmistir. Altinkurt ve
digerleri(2014) ¢alismasinda formasyon 6grencilerinin 6gretmenlik meslegine yonelik motivasyonlarinin
yuksek oldugu gorilmistir. Paulick ve digerleri(2013), 6gretmen adaylarinin 6gretme motivasyonunun,
basari hedefleri araciligiyla 6gretim uygulamalarini etkiledigini ve bdylece 6grenci basarisi izerindeki
etkisine dikkat ¢cekmektedir. Jepson ve Forrest (2006) yaptiklari ¢alismanin bulgusunda 6gretmenlerde
mesleki baglilik diizeyinin 6nemini belirtirken mesleki bagllik arttik¢a algilanan stres dizeyinin azaldigini
gostermektedir. Ye ve digerleri(2022) 68retmen adaylariyla yaptiklari ¢alismada 6gretmen adaylarinin
kendilerini motivasyon agisindan yilksek diizeyde gordikleri ve 6gretme motivasyonu ile 6gretmen
ahlaki arasinda anlamli iliskiler bulmuslardir. Akdemir (2019) c¢alismasinda 6gretmen adaylarinin
ogretmenlige hazir olma diizeyleri yeterli seviyede bulunmustur. Ayrica 6gretmen adaylarinin cinsiyete
gore hazirbulunusluk dizeyleri agisindan fark bulunmazken bolimlere ve sinif diizeylerine gore fark
bulunmustur. Polat ve digerleri(2022) sinif 6gretmenleri ile yaptiklari ¢alismada 6gretmenlik meslegine
baghhgi yuksek dizeyde bulmuslardir. Aytag (2021) c¢alismasinda 6gretmenlerin igsel motivasyonlari
yuksek dizeyde, dissal motivasyonlarinin iste orta diizeyde oldugu belirtilmektedir.

GOk ve Atalay Kabasakal (2019) calismasinda 6gretmenlik meslegine yonelik tutumun 6z yeterlilik
inanci ve O0gretme motivasyonu Uzerinde onemli bir etkiye sahip oldugu, en yiksek iliskinin igsel
motivasyonla tutum arasinda olurken en disik iliskinin ise 6z yeterlilik ile motivasyon arasinda oldugu
ortaya cikmistir. Akhan ve Kaymak (2021) calismasinda Ogretme motivasyonunun 6gretmenlik 6z
yeterlilik inanclari ile orta dizeyde iliskili oldugu gorilmektedir. Pelletier ve Rocchi (2016) 6gretme
konusunda motivasyonu disiik 6gretmenlerin 6grencilerin motivasyonunu zayiflatma olasiliginin yiksek
oldugunu, i¢csel ve dissal motivasyona sahip olmanin 6gretim sirecinin kalitesi icin 6nemine dikkat
cekmistir. Dikmen (2021) calismasinda i¢sel ve dissal motivasyon kaynaklarinin 6gretmen adaylarinin
O0gretme motivasyonunu etkiledigini gostermistir. Ada ve digerleri (2013) calismasinda da benzer
bulgular bulmus olup 6gretmen adaylarinin icsel motivasyonunu en fazla arttiran etmenlerin basinda
ogretmenlik meslegini sevmek ve 6gretme istegi oldugu ortaya cikmistir. Kula (2022) calismasinda
O0gretmen adaylarinin 6gretme 06z yeterlik inanglari ile 6gretme motivasyonlari arasinda pozitif yonlu
anlamli bir iliski bulmustur. Gin ve Turabik (2019) 6gretmen adaylariyla yaptigl calismada 6gretmen
benliklerinin 6gretme motivasyonu tzerinde énemli bir rol oynadigi sonucuna ulasiimistir. Yau(2010)
calismasinda 6gretmenlerin motivasyonunun o6gretmenlik kariyerinde ve isinde kalmayla iliskili
olduguna, oOgretmenlerin 6gretim motivasyonunda icsel yoénlere daha fazla o6nem verdiklerini
gostermistir. Liu ve Onwuegbuzie (2014) calismasinda 6gretmenlik meslegini yapmak icin motivasyonun
o6nemli bir yordayici oldugu, 6gretmenlik meslegine girmek icin i¢csel motivasyona sahip 6gretmenlerin
daha yuksek is tatmini yasadiklari belirtilmistir. Ayrica is tatmini ile motivasyon arasinda pozitif yonlu
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olumlu bir iliski bulunmustur. Ayik ve Atas (2014) calismasinda 6gretmen adaylarinin 6gretmenlik
meslegine yonelik tutumlarinin incelendigi arastirmada olumlu tutumlarin 6gretme motivasyonunu
arttirdigl ve 6gretme motivasyonunu, i¢sel ve dissal motivasyonu pozitif yénde yordadigi bulgusuna
ulasiimistir.

Aynas ve Sevmis (2024) calismasinda 6gretmen adaylarinin meslege hazir olus diizeyleri ile meslege
yonelik tutumlari arasinda disik dizeyde pozitif yonlu bir iliski bulunmustur. Aksoy ve digerleri(2022)
¢alismasinda 6gretmen adaylarinin 6z yeterlik inanglari ile meslege hazirbulunusluk dizeyleri arasinda
yuksek diizeyde pozitif bir iliski bulunmustur. Raziq ve Lane-Krebs (2021), Bozpolat (2016) ¢alismalarinda
O0gretmenlik meslegi icin motivasyonun 6nemine dikkat cekerken ig tatmini icin glicli bir yordayici
oldugunu ortaya ¢ikarmistir. Buri¢ ve Moé (2020) ¢alismasinda 6gretmenlerin olumlu duygulanimlarinin
hem dogrudan hem de dolayli olarak &6z yeterlilik ve is tatminlerini etkiledigi ortaya ¢cikmistir. Unal ve Giil
(2020) galismasinda yasam doyumu, is doyumu ve yasam anlaminin birlikte meslege olan baglilig
anlamh bir sekilde yordadigi belirtiimistir. Aydemir (2021) 6gretmen adaylariyla yaptigi calismada
meslege yonelik tutumlari ile 6gretme motivasyonlari arasinda pozitif yonli orta diizeyde bir iliski tespit
edilmistir. Bishay (1996) ¢alismasinda 6gretmenlerin 6gretmekten keyif aldigini ve motivasyonel olarak
her seyden oOnce o6gretmeyi sevdikleri ortaya c¢ikmistir. Kirdék ve Doganiilki (2018) calimasinda
ogretmenlerin meslege baglhliklarini yordayan kisilik 6zelliklerinin incelendigi arastirmada ise meslege
baghligin en 6nemli yordayicisinin pozitif yonde sorumluluk ve deneyime agiklik oldugu, negatif yonde
ise duygusal dengesizlik kisilik 6zelligi bulunmustur.

Mokhtar ve digerlerinin (2023) yapisal esitlik modellemesi kullanilarak yaptigi calismadaki bulgular 6z
yeterliligin 6gretmenlerin baghlig ile is tatmini arasindaki iliskiye 6nemli 6lglide aracilik ettigini, hem
ogretmenlerin baghlhiginin hem de 6z yeterliligin is tatmini Gzerinde anlamli ve dogrudan etkilerinin
oldugunu ortaya koymustur. Yine bir baska yapisal esitlik modellemesi kullanilarak yapilan ¢alismada
(Cinar, 2016) ogretmenlerin i¢sel ve dissal motivasyonlarinin birbirini pozitif yonde etkiledigi ve
ogretmenlerin i¢csel motivasyonlari ve digsal motivasyonlari arttiginda, érgitlerine karsi olan duygusal,
surekli ve normatif bagliliklarinda artis gézlemlendigi belirtilmistir. Meri¢ ve Erdem (2020) ¢alismasinda
ogretmenlerin is Ozellikleri algilari ile mesleki baglilik, ise baghlk ve 6grencilere baglhk arasinda orta
dizeyde pozitif bir iliski oldugu ve is Ozellikleri alt boyutlarinin; 6gretmen yeterlilikleri, 6gretmen
performansi geri bildirimi ve 6gretmen Ozerkligi mesleki baghhgin énemli yordayicilari oldugu ortaya
cikmistir. Ozcan (2020) calismasinda 6gretmen adaylarinin 8gretmenlik meslegine yénelik tutumlar ile
hazirbulunusluk dizeyleri arasinda orta diizeyde ve pozitif bir iliskinin oldugunu gostermistir. Osiesi ve
digerleri(2022) calismasinda 6gretmenlik meslegine baghhgin ve olumlu tutumlarin 6gretmenlerin
O6gretme yeterliligini 6nemli 6lglde etkiledigi sonucuna ulasiimistir. Polat (2022) ¢alismasinda 6gretmen
adaylarinin 6gretmen hazirbulunusluk diizeylerinin ve 6gretmenlik meslegine yonelik tutumlarinin egitim
kurumlarina katilma isteklerini dogrudan etkiledigi sonucuna varilmistir. Ayrica calisma 6gretmenlik
hazirbulunusluk diizeyleri, 6gretmenlik meslegine yonelik tutumlari ve orgitsel cekicilik algilar arasinda
pozitif ve anlamli bir iliski oldugunu ortaya koymustur. Rots ve digerleri (2007) ¢alismasinda 6gretmenlik
programi mezunlarinin 6gretmenlige baghliklarinin 6gretmenlik meslegine girisleriyle giicli bir sekilde
iliskili oldugunu ortaya ¢ikarmistir.

Kirbag ve Kaya (2023) yaptigl calismanin sonucundadgretmenlerin 6gretme motivasyonlari ile
meslepe adanmisliklar arasinda poizitif yonli anlamh bir iliski tespit edilmistir. Séner ve digerlerinin
(2024) yaptig1 calismada 6gretmenlerin mesleki motivasyonlarinin kariyer uyumluluk dizeylerini anlamh
sekilde yordadig ortaya ¢cikmistir. Huang ve digerleri(2023) Yapisal Esitlik Modellemesi kullanarak yaptigi
calismada 6gretmen adaylarinin 6gretme motivasyonlarinin ve yapilandirmaci 6gretim inanglarinin
ogretmenlige hazir olma dizeylerini olumlu yoénde etkiledigi ortaya cikmistir. Pan (2023) yaptig
calismada ogretmenlerin  mesleki bagliliklarini etkileyen unsurlari incelemistir. Yapisal Esitlik
Modellemesi kullanarak yaptigi calismasinda 6gretmenlerin meslege baghliklarini mesleki hazirhk ve
mesleki gelisim deneyimlerinin olumlu yonde etkiledigi ortaya ¢ikmistir. Atik ve Celik (2021) 6gretmen
adaylan ile yaptigl arastirmasinda akademik motivasyon, akademik basari ve tikenmislik arasinda
Yapisal Esitlik Modellemesi kurmustur. Arastirma sonucunda akademik motivasyonun tikenmisligi
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dogrudan ve negatif yonde; akademik motivasyonun 6grenci katimini dogrudan ve pozitif ydnde
etkiledigi ortaya cikmistir.

Sonug olarak bu galismada, egitim fakiltesi ve pedagojik formasyon 0Ogrencilerinin 6gretme
motivasyonu, 6gretmenlik meslegine bagllik ve 6gretmenlige hazir olma dizeylerinin yiksek oldugu
ortaya cikmistir. Ayrica 6gretmenlik meslegine hazir olma, 6gretme motivasyonu ve 0Ogretmenlik
meslegine baglilik arasindaki iliskilerin anlamli oldugunu ortaya koymustur. Arastirmanin bulgulari,
literatlirdeki benzer cgalismalara paralellik gostermektedir. Calismalarda 6gretmen adaylarinin ve
O0gretmenlerin 0gretmenlige hazir olma, 6gretme motivasyonu ve 6gretmenlik meslegine bagliliklari
genel olarak yuksek seviyede bulunmus ve bu degiskenlerin birbirleri ile iliski oldugu kanitlanmistir.
Arastirmalarin bazilarida i¢sel motivasyonun, 6zyeterlik inancinin ve meslege yonelik olumlu tutumun da
meslege baglligi ve motivasyonu etkiledigi ortaya konmustur. Ogretmenlik meslegine baghlik, 6gretme
motivasyonu ve meslege hazir olma hem 6gretme sireglerinin kalitesini yikseltmekte hem de is tatmini
ve basari hedefleri Uzerinde olmulu bir etki gostermektedir. Arastirmalar 6gretmen yetistirme
programlarinin, 6gretmen adaylarinin  motivasyonlarini  artirmaya ve meslege bagliliklarini
glclendirmeye odaklanmasi gerektigini ortaya koymustur.

Uygulamaya Yonelik Oneriler

1. Universitelerde gorevli 6gretim elemanlariyla isbriligi yapilarak 6gretmen adaylarinin
motivasyonlarini, meslege bagliliklarini ve 6gretme motivasyonlarini yiiksek tutmak icin
cesitli projeler gelistiriebilir, 6dil yontemi ile tesvik saglanabilir.

2. Egitim fakiltesinin farkh bolim ve kademelerinden Ogrenciler segerek grup calistaylari
dizenlenebilir. Dizenli paylasimlar sayesinde deneyimler gesitlenir, motivasyon ve baghlik
glclendirilir.

3. Meslege baslayan 0Ogretmenlerin siurekli mesleki gelisimi icin hizmet igi egitimler
diizenlenebilir.

4. Ogretmenlik meslegini ilgi cekici hale getirecek politikalar diizenlenebilir, meslek
standartlari ve sartlari iyilestirilebilir.

5. Ogretmenlik meslegine hazir olmayi saglamak icin egitim fakiilteleri ve dgretmen yetistiren
diger programlar icin deneyim arttirici dersler eklenebilir, 6gretim motivasyonun olusmasi
icin yeni stratejiler gelistirilebilir.

Arastirmaya Yonelik Oneriler

1. Bu calismada 6rneklem grubu olarak Mersin Universitesinde dgrenim géren Egitim Fakdltesi
ogrencileri ile pedagojik formasyon 6grencileri secilmistir. Calisma Mersin ili disina ¢ikip
diger illerdeki 6gretmen adaylari da ¢alisma grubuna eklenebilir.

2. Cahsma 6gretmen adaylarinin disinda meslege baglamis 6gretmenler lzerinde uygulanabilir.

3. Bucalismada 6gretmen adaylarinin 6gretmenlik meslegine baghlik, 6gretme motivasyonu ve
meslege hazir olma dizeyleri arastirilmis ve aralarindaki iliskiye bakilmistir. Calismaya
bagimsiz degiskenler eklenip yeniden yapilabilir.

4. Bu calismada uzerinde durulan 6gremenlik meslegine baglhk, 6gretme motivasyonu ve
meslege hazir olma degiskenlerinin ¢ok boyutlu yapilari géz 6niine alindiginda 6gretmen
adaylarinin konu hakkindaki deneyimlerini, gorislerini, sorunlari ve ¢6ziim onerilerini iceren
bir karma yontem arastirmasi yapilabilir.

5. Ogremenlik meslegine bagllik, 6gretme motivasyonu ve meslege hazir olma degiskenleri
kisilik kuramlari cercevesinde degerlendirilebilir, 6gretmen adaylarinin psikolojik
saglamliklarinin degiskenler Uzerindeki etkisi incelenebilir.

Yazar Katki Orani

Arastirmanin giris kismi birinci yazar tarafinda olusturulmustur. Arastirmanin yontem ve bulgular
kismi ikinci yazar tarafindan, tartisma ve sonuc¢ kisimlari Uglncl yazar tarafindan yazilmistir.
Arastirmanin tamami tim yazarlar tarafindan okunmus ve onaylanmistir.

Etik Beyan
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Bu arastirmada bilimsel arastirma ve yayin etigi ilkelerine uyulmustur.

Calismanin etik kurul incelemesi Mersin Universitesi Sosyal ve Beseri Bilimler Etik Kurulu tarafindan
yapilmig 28.08.2022 tarih 184 sayili karar ile ¢alisma etik agidan uygun bulunmustur.

Catisma Beyani

Yazarlar bu ¢alismada herhangi bir ¢ikar catismasi olmadigini beyan etmiglerdir.
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