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Research Article

This study aims to conduct validity and reliability analysis of the Emotion Regulation
Scale for Children developed by Rydell et al. (2007) for gifted primary school students.
It also aimed to investigate the differences among students' emotion regulation skills
according to demographic variables such as gender, grade level, and the number of
siblings. For this purpose, 501 gifted students (223 girls, 278 boys) attending primary
school were reached. The ages of the students ranged between 7-11, and the mean age
was 8.96. The study used the emotion Regulation Scale for Children and personal
information form. The construct-concept validity of the scale was determined by
confirmatory factor analysis, and its reliability was determined by calculating Cronbach's
Alpha internal consistency coefficient. Findings yielded that the Emotion Regulation
Scale for Children is a valid and reliable instrument that can be used with gifted primary
school students. Another study result was that the emotion regulation skill levels of
gifted students did not show a significant difference according to gender and the
number of siblings but showed a low difference according to grade level.
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Arastirma Makalesi

Bu galismanin amaci, Rydell ve arkadaslar (2007) tarafindan gelistirilen Gocuklar igin
Duygu Diizenleme Olgeginin 6zel yetenekli ilkokul dgrencileri icin gegerlik ve giivenirlik
analizlerini yapmaktir. Ayni zamanda o6grencilerin duygu dlzenleme becerilerinin
cinsiyet, sinif diizeyi ve kardes sayisi gibi demografik degiskenlere gére ne diizeyde
degistigini belirlemektir. Bu amagla ilkokulda 6grenimine devam eden 501 6zel yetenekli
dgrenciye (223 kiz, 278 erkek) ulasiimistir. Ogrencilerin yaslari 7 ile 11 arasinda
degismekte ve yas ortalamalar 8,96 olarak hesaplanmistir. Arastirma kapsaminda
Cocuklar igin Duygu Diizenleme Olgegi (CDDO) ve Kisisel Bilgi Formu (KBF) kullanilmistir.
Olgegin yapi-kavram gegerligi, dogrulayici faktor analizi, giivenirligi ise Cronbach Alfa ig
tutarlik katsayisi hesaplanarak belirlenmistir. Analizler sonucunda, Cocuklar igin Duygu
Diizenleme Olgeginin 6zel yetenekli 6grencilerin duygu diizenleme beceri diizeylerini
belirlemede kullanilabilecek gecerli ve glivenilir bir 6lgme araci oldugu gorulmustir.
Analizler sonuncunda ayrica, 6zel yetenekli 6grencilerin duygu dizenleme beceri
dizeylerinin cinsiyete ve kardes sayisina gore anlamli fark gostermedigi, sinif diizeyine
gore ise distik duzeyde bir fark gosterdigi bulunmustur.
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Introduction

Emotions, one of the most fundamental elements of human life, are closely linked to individuals'
thoughts, behaviors, and relationships. Emotions start with life and develop and enrich until the end of
human life. We feel emotions every day and every experience during the day. Therefore, emotions are a
dynamic concept that is an integral part of our life (Kuzucu, 2021). One factor that makes emotions
necessary for our lives is that they inform us about what is happening in our body, what we like, and what
we are uncomfortable with, and affect decision-making processes. Additionally emotions have many
functions in human life, they tell us what is essential or whether things are going well (Greenberg,
2017). In parallel, it is stated that emotions can be somatic clues that provide information about which
needs are met or which are not (Gross & Munoz, 1995). In addition, it is emphasized that emotions are
decisive in initiating and maintaining relationships with other people and making decisions to review and
terminate relationship situations (Greenberg, 2017). At the same time, emotions are also essential as they
provide information about whether the people we encounter are trustworthy and whether they are
violating our boundaries. In general terms, people need to take actions that will enable them to protect
themselves and survive (Greenberg, 2018). Therefore, it can be said that the general function of emotions
is to survive and adapt to society. However, emotions may not always function as adaptively in human
life. One of the necessary conditions for ensuring adaptive functionality is to be able to regulate emotions
successfully. For individuals to cope with the destructive effects of the emotions they experience and to
increase their adaptive potential, they need to be able to regulate their emotions and how they
experience and express them (Gross et al., 2006).

In general, emotion regulation is the attempt made by individuals to influence their emotions, the
time of having them, and the processes of experiencing and expressing emotions (Gross, 1998; Gross,
2006). Emotion regulation processes can be automatic or controlled, internal or external, conscious or
unconscious, and can manifest themselves at once or more than one points of the emotion production
process (Gross, 1998; Gross & Jazaieri, 2014). Considering that the inability to regulate emotions is at the
center of psychopathology (Gross & Munoz, 1995) and can be associated with social difficulties and
physical disorders (Gross & Thompson, 2007), it can be said that the concept of emotion regulation
occupies an essential place in mental health studies.

It is stated that children with developed emotion regulation skills exhibit fewer internalizing and
externalizing symptoms (Eisenberg et al., 2001), fewer symptoms of depression and anxiety (Daniel et al.,
2020), manage their problems more successfully (Monopoli & Kingston, 2012), are more successful
academically (Kwon et al., 2016), are accepted by their peers and perceive themselves as more socially
competent (Glilgez, 2018; Maughan et al., 2007). Children who have not acquired emotion regulation
skills have been associated with psychopathology and health problems such as anxiety, aggression, eating
pathology (McLaughlin et al., 2011), and increased susceptibility to trauma development (Pencea et al.,
2020). Therefore, gaining emotion regulation skills reveals the importance of gaining these skills in
supporting children's development in many aspects, such as gaining social competence, managing their
problems, achieving academic success, and reducing anxiety and depression symptoms. However, some
diagnoses students will receive due to their developmental process and individual differences affecting
their social and emotional development processes. It can be said that being diagnosed as a gifted
individual is one of these complicating factors.

The fact that gifted students generally exhibit more mature behaviors than their biological age leads
to a false belief that they are ahead of their peers in the field of social-emotional development and don’t
need help (Bailey, 2007; Majid & Alias, 2010), leading to neglect of their emotional development.
However, in addition to the developmental problems experienced by their peers with typical
development, gifted students show several social-emotional characteristics (sense of justice, emotional
intensity, sensitivity, perfectionism, non-synchronized development) different from them (Siaud- Facchin,
2018; Wiley, 2016; Yilmaz, 2015). Similarly, it is stated that fragile, kind-hearted, and patient students
may become irritable, impatient, and difficult to adapt if educational environments aren’t created by the
characteristics of the students (Robinson, 2008). Therefore, being diagnosed as gifted adds another layer
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of complexity to students' social and emotional experiences (Mendaglio, 2012), making emotion
regulation skills more important for gifted students.

The emotional world of gifted students is defined by Renzulli (1978) as individuals with above-average
ability, creativity, and motivation or commitment to the task compared to their peers; and by Kirk
Gallagher and Coleman (2017) as individuals with an extraordinary leadership capacity who exhibit a high
degree of success in intellectual, creative or artistic fields compared to their peers, differs from their peers.
Gifted students are emotionally fragile because they experience joy, sadness, exuberance, and
disappointments more deeply and intensely. However, gifted individuals may be more sensitive to other
people around them and to social problems in their environment. Some details that may be considered
insignificant to others can create severe problems for them (Fonseca, 2011; Siaud-Facchin, 2018).
Considering their perfectionism characteristics, these students may set high standards for themselves and
others, such as peers, parents, and teachers, and may even have unrealistic expectations (Yilmaz, 2015).
It can be said that unrealistic expectations of gifted students can disrupt communication with their social
environment and cause them to experience self-confidence problems. Shore et al. (2019) stated that
although gifted students are perceived as leaders in their environment, they are less appreciated by their
friends and feel lonely. In addition to all these, most, if not all, gifted students consider giftedness as a
social difficulty (Coleman & Cross, 2014). In addition, one of the most essential reasons why gifted
students experience social-emotional problems is that their cognitive, emotional, and physical
development progresses at different rates. This process, defined as unsynchronised development, may
cause students to experience internal conflicts and difficulties establishing relationships with their peers
(Wiley, 2016; Yilmaz, 2015). All these characteristics cause problems in the social relationships of gifted
students, and students may tend to suppress their talents, creativity, interests, and desires and ‘be like
everyone else’ in order to adapt (Robinson, 2008).

Gifted students experience profound and intense emotions compared to their peers and think more
about the solution to global problems than their peers. This increases their emotional vulnerability and
may negatively affect their coping skills (Fonseca, 2011; Ryan, 2001; Siaud-Facchin, 2018). Another issue
that deepens the social-emotional problems of gifted students is the lack of education and learning
environments appropriate to the characteristics of these students. Unsupportive learning environments
pose more risks for gifted students than their peers regarding social-emotional development and
cognitive characteristics (Reis & Renzulli, 2004). Ozden (2015) stated in his study that gifted students have
weaker emotion regulation skills than their peers who exhibit normal development.

Similarly, Tieso (2007) emphasized that hypersensitivity is an essential factor that distinguishes gifted
students from their peers. In a study based on determining the needs of gifted students before
adolescence based on parents' views, it was revealed that hypersensitivity, perfectionism, and irritability
were the most common issues experienced by gifted individuals (Altan & Yazici, 2018). In addition,
perfectionism, overexcitability, and hypersensitivity are reported to be prominent social and emotional
characteristics in Filipino-gifted children (Garces-Bacsal, 2011). However, Yavuz and Yukay Yiksel (2021)
reported a negative correlation between emotion regulation difficulties and self-regulation skill scores of
gifted students. In other words, it can be said that gifted students who haven’t acquired emotion
regulation skills need support in emotion management skills. A study examining the social and emotional
characteristics of gifted students based on the opinions of science and art center teachers emphasized
that the intense emotions and feelings of gifted students are their prominent characteristics (Levent,
2012). Based on all these, it can be said that identifying gifted students with weak emotion regulation
skills in the early years of life and conducting studies on acquiring this skill will significantly contribute to
realizing their potential. In addition, it can be said that sociodemographic variables affecting the emotion
regulation skills of gifted students can also shape the psychological counseling and guidance services
offered to students.

Considering the sociodemographic variables affecting emotion regulation skills in the literature, it was
found that there was a difference in emotional intelligence (Al-Onizat, 2012; Uyaroglu, 2011; Sentirk,
2024) and emotion regulation skill levels of gifted students according to their gender (Altan, 2006;
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Eisenberg et al., 1998). Eisenberg et al. (1998) stated that this difference might stem from the emotional
socialization processes adopted by parents. It is emphasized that girls at primary school are more
compatible with regulating their emotions than boys (Schlesier et al., 2019) and that students' emotional
manipulation scores show a difference (Tercan & Yildiz Bigakgl, 2022). However, it was concluded that
women's overexcitability scores in the emotional domain were higher than men (He & Wong, 2014; Souza,
2021). On the other hand, some studies concluded that gender does not make a difference in gifted
students' emotion regulation skill levels (Aslan & Tung, 2019).

Similarly, in the literature, there are studies emphasizing that there is a difference in students' emotion
regulation skill levels according to age and grade level (Aslan & Tung, 2019; Bozkurt et al., 2017), as well
as studies stating that grade level isn’t a variable affecting emotion regulation skill levels (Bozkurt et al.,
2017; Esen, 2020; Koca, 2019). Saygih (2015), in his study on the factors affecting the emotional
intelligence levels of gifted students, stated that there was no difference in the emotional intelligence
scores of gifted students, including emotional awareness and expression of emotions, according to their
grade level. When the studies on emotion regulation skills of gifted students according to the number of
siblings are examined, it is seen that there are a limited number of studies. Sentiirk (2024), in his study
examining the social skills and emotional intelligence of students with and without a diagnosis of
giftedness, stated that the number of siblings didn’t make a difference regarding the level of emotional
awareness and managing emotions of gifted students. On the other hand, Uyaroglu (2011) stated that the
scores of gifted students and emotional intelligence and empathy levels decreased as the number of
siblings increased. Therefore, it is thought that determining the sociodemographic variables affecting the
emotion regulation skills of gifted students and their emotion regulation skill levels while the students are
still at the primary school level will be important in terms of providing preventive guidance and
psychological counseling services.

When the literature was examined, no measurement tool was found to measure the emotion
regulation skills of gifted primary school students based on their self-reports. The existing scales in the
literature (Gilgez, 2018; Kapg! et al., 2019) are based on parents’ opinions for evaluating primary school
students’ emotions, and children's emotion regulation skills are limited to parents' opinions. It can be said
that the Emotion Regulation Scale for Children developed by Rydell et al. (2007) and adapted into Turkiye
by Tatli Harmanci and Glingor Aytar (2023) is essential in terms of measuring children's emotion regulation
skills based on self-report. It can be said that reflecting individuals' perceptions and experiences regarding
emotion regulation skills, in other words, providing direct information about the measured feature, is
among the advantages of self-report scales. In addition, Zeman et al. (2001), in a study in which adults
evaluated children's emotional world, stated that there wasn’t or shallow agreement between observers.

Observations may produce different results regarding students' emotional world. In this context, it
may be helpful to determine students' perceptions about their emotion regulation skills, understand their
emotional processes, and shape preventive/therapeutic guidance and psychological counseling services
to be offered to students in this direction. It can be said that the acquisition of emotion management skills
by gifted individuals who experience their emotions profoundly and intensely (Bailey, 2008; Siaud-
Facchin, 2018; Wiley, 2016) can help them fully realize their potential by providing a preventive quality
for the social and emotional problems they will experience. For this reason, this study planned to carry
out adaptation studies of the Emotion Regulation Scale for Children to determine the emotion regulation
skill levels of gifted primary school students. In addition, using the results obtained from this
measurement tool, which determines the emotion regulation skills of gifted students based on self-report,
together with the data obtained from observation-based measurement tools, increases the results'
reliability. In this context, this measurement tool adapted to gifted students will fill the gap in the
literature. Therefore, in this study, answers were sought to the questions of how valid and reliable the
Emotion Regulation Scale for Children is for use with gifted students and to what extent the emotion
regulation skill levels of gifted students changed according to demographic characteristics.
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Method
Research Model

This quantitative study examines the psychometric properties of the measurement tool adapted to
measure students' emotion regulation skills for gifted primary school students. In addition, it is a causal
comparison study examining whether emotion regulation skill levels of gifted students vary according to
demographic characteristics such as gender, grade level, and number of siblings (Fraenkel et al., 2012).

Study Group

The study group of the research consists of 501 primary school students studying in science and art
centers in different parts of Tirkiye. Although data were collected from 568 students to carry out the
analyses in the study, 67 students were considered missing data due to incomplete answers. 44.5% (n=
223) of science and art center students were female and 55.5% (n= 278) were male. The ages of the
students ranged between 7 and 11. When the grade levels of the students were analyzed, 98 (19.6%) were
in the second grade of primary school, 223 (44.5%) were in the third grade of primary school, and 179
(35.9%) were in the fourth grade of primary school. When the provinces where the students participated
in the study are analyzed, it is seen that the participants came from a total of seven provinces, namely
Ankara, Antalya, Diyarbakir, Diizce, Istanbul, Kahramanmaras and Van. The demographic information of
the participants is given in Table 1. The convenience sampling method was used to determine the sample.
Convenience sampling is a sampling method in which students who are suitable and willing are taken
within the scope of the research (Bliyukoztirk, 2013).

Table 1
Distribution of Socio-Demographic Characteristics of Gifted Students Participating in the Study
Variable Category N %
Girl 223 44.5
Gender Boy 278 55.5
2 98 19.6
Grade Level 3 223 44.5
4 179 35.9
7 21 4.2
8 139 27.7
Age 9 203 40.5
10 114 22.8
11 24 4.8
Ankara 257 51.3
Antalya 34 6.8
Diyarbakir 44 8.8
City Dizce 23 4.6
istanbul 85 17
Kahramanmaras 12 2.4
Van 46 9.2
, Employed 312 62.3
Mother's Employment Status Not working 189 377
. Employed 487 97.2
Father's Employment Status Not working 14 )8
0 82 16.4
1 275 54.9
e 2 110 22
Number of Siblings 3 21 4
4 8 1.6
5 and more 3 .6

959



Yigit & Dogan — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 53(2), 2024, 955-986

Blank data 2 4
Total 501 100

Data Collection Tools
Emotion Regulation Scale for Children (ERSC)

The Emotion Regulation Scale for Children was developed by Rydell et al. (2007) with the idea that it
is essential to assess children's emotion regulation skills based on their self-reports. The adaptation of this
measurement tool to Tirkiye culture was carried out by Tatl Harmanci and Giingor Aytar (2023). This
measurement tool, which is a four-point Likert type (Not at all suitable for me = 1, Completely suitable for
me = 4), consists of four sub-dimensions: Fear, anger, sadness, and exuberance, and a total of 29 items.
In addition, seven items in the scale need to be reversed. The scores obtained from this scale, evaluated
on the total score, vary between 29 and 116. A low score on the scale indicates that emotion regulation
skills are weak, while a high score indicates high emotion regulation skills.

When the psychometric properties of the original scale developed by Rydell et al. (2007) were
analyzed, it was found that Cronbach's Alpha values were .77, for the anger subscale .57, for the
exuberance subscale, .61 for the fear subscale and .71 for the sadness subscale. In addition, as a result of
the analysis including all items of the scale, the Cronbach Alpha value was calculated as .85. Tath Harmaci
and GUngor Aytar (2023) adapted this measurement tool to Tirkiye culture and examined its
psychometric properties. First-level confirmatory factor analysis (CFA) fit indices (x2=3,736,
RMSEA=0,069, NNFI=0,91, CFI=0,92, SRMR=0,061) and second-level confirmatory fit indices (x2=3, 686,
RMSEA=0,068, NNFI=0,91, CFI=0,92, SRMR=0,060), it was stated that the ERSC was a valid measurement
tool in determining the emotion regulation skill levels of children. In order to determine the reliability
coefficient of the scale, McDonald Omega and Stratified Cronbach Alpha coefficients were analyzed. As a
result of the analysis, McDonald Omega reliability coefficients were determined as .75 for anger, .68 for
fear, .64 for exuberance, and .73 for sadness. In addition, Cronbach's a coefficient for all items of the CRS
was calculated as .88. Pearson's correlation coefficient was also examined to analyze the test-retest
reliability coefficient of the emotion regulation scale. The Pearson correlation coefficients calculated for
the sub-dimensions of the WAS were found to be .74 for anger, .63 for exuberance, .85 for fear, and .71
for sadness, respectively. In addition, the test-retest reliability coefficient of the whole scale was found to
be .79 (Tatli et al., 2023).

Data Analysis

In order to examine the validity and reliability studies of the emotion regulation scale, the data
collected by paper and pencil method through school psychological counselors working in science and art
center were examined in terms of extreme values and normality assumptions. The normality of the scores
obtained from the Emotional Regulation Scale was examined by looking at the kurtosis and skewness
coefficients and histogram graphs. AMOS 23 package program was used for validity analyses, and the SPSS
22 package program was used for reliability analyses. Confirmatory factor analysis, which is used to
examine the construct-concept validity of the scale, is a technique used to test hypotheses based on factor
analysis (Cokluk et al., 2014). In addition, Cronbach Alpha internal consistency coefficients were analyzed
for the reliability coefficients of the scale. Independent samples t-test was used to determine whether
there was a significant difference in emotion regulation skills of gifted students according to their gender;
the ANOVA analysis method was used to examine the significant change in emotion regulation skills of
gifted students according to their grade level and number of siblings.

Ethical Principles Followed in the Scale Adaptation Process

To adapt the scale for gifted students, the necessary permission was obtained from the authors who
developed the scale via e-mail. Necessary permissions were also obtained from Hacettepe University
Ethics Commission (15/12/2023 dated E-66777842-300-00003257342 numbered) and Ministry of
National Education (02.01.2024 dated E-27250534-605.01-93366421 numbered). The participants were
informed through the voluntary participation form before completing the measurement tool. The parents'
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permission was obtained, and the voluntary basis and the student's ability to leave the study at any time
were emphasized.

Findings

In this part of the study, the findings related to the validity and reliability of the ERSC are presented.
In addition, findings on whether gifted students significantly differ in emotion regulation skills levels
according to their demographic characteristics (gender, grade level, and number of siblings) are
presented.

In this section, the findings related to the adaptation study of the Emotion Regulation Scale for
Children, which was developed by Rydell et al. (2007) and adapted to Turkiye culture by Tatl Harmanci
and Glngor Aytar (2023) for individuals between the ages of 8-12 showing normal development, to gifted
students studying in science and art centers are presented. Firstly, a trial application was conducted with
a group of gifted students in which the scale's psychometric properties would be examined. This trial
application was applied to 12 gifted students aged 7-10 years, seven of whom were girls and five of whom
were boys. During the trial application process, the student's attention span, filling in the scale, and level
of comprehension of the scale items were observed. Since no problems were observed regarding these
issues, the application phase of the scale to gifted students was started.

Validity Studies of the Emotion Regulation Scale for Children

In order to determine the construct concept validity of the Emotion Regulation Scale for Children, CFA
was applied to determine whether the four-factor structure with 29 items obtained in the original study
of the scale was confirmed or not. Chi-square/degree of freedom value, Incremental Fit Index (IFl), Mean
Square Error of Approximation (RMSEA), Standardised Root Mean Squared Residual (SRMR), Tucker-Lewis
Fit Index (TLI), Goodness of Fit Index (GFl), Adjusted Goodness of Fit Index (AGFI), and Root Comparative
Fit Index (CFI) fit indices were examined for CFA. The fit coefficients obtained from CFA analysis are given
in Table 2.

Table 2
First Level CFA Fit Coefficients of Concordance Emotion Regulation Scale for Children
2
Fit Indices X2 sd Xd/S GFI AGFI IFI TLI CFI RMSEA SRMR
Perfect Fit <2 »005 2090 2095 2095 595 005 <005
Good Fit <5 085 2080 2090 2090 590 <008 <008
Original Scale 3.67 - - ) ) 92 .068 .060
. .85 .83
Cut Points 1001.95 368 2.72 .87 .84 .85 .059 .053

Note: Sources taken as basis when deciding on model fit: Anderson ve Gerbing, 1984; Brown, 2015;
Cokluk vd., 2014; Marsh vd.,1988; Tabachnick ve Fidel, 2007.

The model-data fit was calculated as %?=1001.95, (sd=368). Cokluk et al. (2014) stated that the chi-
square value can be used to determine whether there is a difference between the covariance matrix
indicated by the model and the covariance matrix obtained from the sample. As a result of the analysis,
the chi-square value should not be significant in order for the model to fit. However, considering that the
chi-square value is affected by large samples, it is stated that it would be more meaningful to look at the
ratio of the chi-square value to the degrees of freedom y?/sd ratio below 3 indicates a good model-data
fit. As a result of the analysis, the x%/sd ratio was found to be 2.72, and this result corresponds to a good
fit (Buyukoztiirk, 2013; Cokluk et al., 2014; Tabachnick & Fidel, 2007). In order to reach these results, the
modification indices recommended in line with the analysis made as a result of CFA were examined (items
3 and 4; items 16 and 18; and items 18 and 22), and the analyses were carried out by performing
modifications that had correlations between them and had a relationship between error variances.
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When the fit index values in Table 1 are analyzed, GFI=.87, AGFI=.84 IFI=.85, CFI=.85, RMSEA=.059,
SRMR=.053 were obtained. Considering the values obtained as a result of the analysis, while some fit
indices (2 /sd, RMSEA, SRMR) show a good model-data fit (Cokluk et al., 2014), some fit indices (GFI, IFI,
CFl) show a good to acceptable fit (Anderson & Gerbing, 1984; Marsh et al., 1988). However, another
factor that should be examined in Confirmatory Factor Analysis studies is the standardized regression
coefficients. The standardized regression coefficient corresponding to the factor loadings in exploratory
factor analysis can take a value between -1 and +1, and values close to +1 are expected to be obtained
(Kogar, 2021). As a result of the CFA conducted for gifted students, it is seen that the standardized
regression coefficients obtained from the observed variables are between .30 and .75. Therefore, it is
seen that the regression weights of the observed variables are at an acceptable level. All these results
show that the four-factor structure defined in the original and adaptation study of the scale was also
confirmed for gifted students. The CFA diagram showing the fit coefficients and the modifications used is
shown in Figure 1.

Figure 1
First Level CFA Diagram (Standardized Values)
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Within the scope of this study, another method examined to determine the validity and reliability of
the emotion regulation scale for children is convergent validity. Congruency validity means to what extent
the scale prepared to measure a particular construct accurately measures this construct. In order to
ensure convergent validity, the Average Variance Explained (AVE) value should be smaller than the
Composite Reliability (CR), and the AVE value should be greater than 0.5 (Striici & Maslak, 2020). The
second method of determining convergent validity is based on the square root of the AVE value being
smaller than AVE, CR, and Cronbach's Alpha value. The CR value measures the overall reliability of
heterogeneous but similar statements, and a value greater than 0.7 indicates that the scale is reliable. In
this study, in which the psychometric properties of the emotion regulation scale for children were
examined for gifted students, it was found that the AVE value calculated to determine the convergent
validity was 0.30. The CR value was .92. Therefore, it was seen that the AVE value was lower than the
determined .50. Still, the CR value was higher than the desired value of .70. However, it is seen that the
square root of the AVE value (.547) meets the condition of being smaller than CR (.92) and Cronbach Alpha
value (.89), but does not meet the condition of being smaller than AVE value (.30). Therefore, it can be
said that the convergent validity of the emotion regulation scale for gifted students and children was
partially achieved.

After the first-level CFA results of the emotion regulation scale in children were confirmed for gifted
students, the second-level CFA model was established to reveal that the dimensions of anger, sadness,
fear, and exuberance are components of the concept of emotion regulation. Thus, it was examined
whether the emotion regulation scale's sub-dimensions explain the emotion regulation concept as a
latent variable. When the fit coefficients obtained as a result of the second level CFA were examined,
firstly, x*=1001.87 (sd=370) was calculated, and the ratio of the calculated chi-square value to the degree
of freedom was examined to exclude the effect of sample size. As a result of the analysis, the y2/sd ratio
was found to be 2.74, and it can be said that this result corresponds to an excellent data-model fit
(Buytkoztiirk, 2013; Cokluk et al., 2014; Tabachnick & Fidel, 2007). Table 3 shows the second-level CFA fit
coefficients. The values in this table include the results of the analyses performed after the modifications
suggested in the first level CFA result were performed.

Table 3
Second Level CFA Fit Coefficients of Concordance Emotion Regulation Scale for Children
x2 sd yx¥sd GFI  AGFI IFl Tt CFI R“:SE SRMR
gg:nt 1001.87 370 2.74 .87 .84 -85 83 .85 .059 .054

When the fit coefficient values in Table 3 are examined, GFI=.87, AGFI=.84 IFI=.85, CFI=.85,
RMSEA=.059, SRMR=.054. The values obtained as a result of the analysis show that the model-data fit for
the sub-dimensions of anger, exuberance, fear, and sadness under the concept of emotion regulation is
at an acceptable level considering the fit index reference values given in Table 2 (Anderson & Gerbing,
1984; Cokluk et al., 2014; Marsh et al., 1988). Another factor that should be examined in Confirmatory
Factor Analysis studies is the standardized regression coefficients. The standardized regression
coefficient, which can take a value between -1 and +1, corresponds to the factor loadings in exploratory
factor analysis. However, this value is expected to be close to +1 (Kogar, 2021). As a result of the CFA
conducted for gifted students, it is seen that the standardized regression coefficients obtained from the
observed variables are between .30 and .91. Therefore, it is seen that the regression weights of the
observed and latent variables are at an acceptable level for the second level CFA. The second level CFA
diagram of the results obtained as a result of the CFA is given in Figure 2.
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Figure 2
Second Level CFA Results (Standardized Values)
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Reliability Results of the Emotion Regulation Scale for Children

Reliability studies of the CSA were conducted on the data set obtained from 501 gifted primary school
students. Cronbach Alpha coefficient of the scale was found to be .90. Biyukoztiirk (2009) states that a
reliability coefficient of .70 and higher is generally sufficient for the reliability of test scores. Therefore,
the obtained reliability coefficients reveal that the ERSC can reliably measure the emotion regulation
levels of gifted primary school students. In addition, the reliability coefficient of the original form of the
scale developed by Rydell et al. (2007) was .85. The Cronbach Alpha coefficient of the scale adapted to
Tirkiye culture by Tatli-Harmanci and Giingor Aytar (2023) was calculated as .89. However when the
Cronbach Alpha values for the sub-dimensions of the scale were analyzed, it was calculated as .78 for
anger, .62 for exuberance, .77 for fear and .74 for sadness. It shows that these sub-dimension reliability
coefficients are consistent with the results of the original scale and adapted scales' results.
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Findings Related to Socio-demographic Variables of Gifted Students

Within the scope of the study, it was examined whether gifted students' emotion regulation skill levels
showed a statistically significant difference according to the demographic variables of gender, grade level,
and number of siblings. Information about the descriptive statistics obtained from the statistical analysis
is given below. Firstly, it was examined whether the emotion regulation skill levels of gifted students
showed a significant difference according to gender, and the analysis results are presented in Table 4.

Table 4
Independent Samples t-Test Results Regarding Students' Emotion Regulation Skill Level Scores According

to Gender

Gender n X SS sd t b
Girl 223 3.08 44
Boy 278 3.00 48 499 1.76 079

Independent group t-tests were used to analyze whether there is a statistically significant difference
in emotion regulation skill levels of gifted students according to gender. The results of the analysis, given
in Table 4, showed that there was no significant difference in emotion regulation skill levels according to
gender (t (499)= 1.76, p > .05).

Another variable addressed in the study was whether there was a significant difference in students'
emotion regulation skills according to their grade level. One-way analysis of variance (ANOVA) was used
to examine whether gifted students' emotion regulation skill levels showed a significant difference
according to the grade level they attended. When the ANOVA results shown in Table 5 are examined, it is
seen that the difference between the emotion regulation skill levels of gifted primary school students
according to the grade level is significant (F(5)= 3,90; p<0,05).

Table 5
ANOVA Results Related to Emotion Regulation Skill Level Scores of Students According to Grade Level
N % ss Sum of sd Mean of F n2
Squares Squares
Grade 2 98 2.94 41
Level 3 223 3.10 47 1.67 2 .84 3.90 .021
4 180 3.01 .48
0 82 3.04 47
Number of 1 275 3.04 A8
.02 . . .
Siblings 2 110 3.03 .46 025 3 008 038 930

3 and more 32 3.04 42

Hochberg's GT2, one of the post-hoc tests, was used to determine between which groups the
difference in emotion regulation skill levels of gifted students according to the grade levels seen in the
ANOVA results given in Table 5 since the difference between the number of sample groups was high and
the results are shown in Table 6.

Table 6
Post-Hoc Test Results of Students' Emotion Regulation Skill Level According to Grade Level
Grade level Mean difference Standard error o]
2 3 -.149%* .056 .023
4 -.068 .058 .556
3 2 .149* .056 .023
4 .081 .046 223
4 2 .068 .058 .556
3 -.081 .046 223
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When Table 6 is examined, a significant difference was found between the emotion regulation skill
levels of gifted students attending the second and third grades. When Table 6 is analyzed, the mean scores
of emotion regulation skills of the second-grade students (X= 2.94, ss=.41) were lower than the mean
scores of emotion regulation skills of the third-grade students (X= 3.10, ss=47). However, neither the
difference between second and fourth-grade students nor between third and fourth-grade students'
mean emotion regulation skill scores was significant.

Another variable addressed in the study was to determine whether the number of siblings of gifted
students would make a difference in their emotion regulation skill levels. For this purpose, ANOVA
analyzed whether there is a significant difference in students' emotion regulation skills according to the
number of siblings. The results obtained from ANOVA analysis are presented in Table 5. When the results
given in this table are examined, it is seen that the difference between the mean emotion regulation skill
scores of gifted primary school students according to the number of siblings isn’t statistically significant
(F(5)=.44; p<.05).

Discussion & Conclusion

This study is a scale adaptation study conducted to reveal the emotion regulation skill levels of gifted
students studying at the primary school level. In order to determine the construct concept validity of the
scale, first-level CFA was conducted based on the 29 items and four-factor structure presented in the
original form. When the predictions and standardized regression coefficients obtained from the analysis
were examined, it was concluded that the model had acceptable values. The second level CFA was
conducted to determine whether the sub-dimensions in the four sub-dimensional models obtained from
the first level CFA were the components of emotion regulation. It was found that the fit coefficient
estimations related to the second-level CFA results of the ERSC adapted for gifted students indicated an
acceptable model-data fit. In addition, AVE and CR values were calculated to determine the convergent
validity of the scale. As a result of the analyses using the factor loading values, the AVE value didn’t meet
the condition of being more significant than .50. However, the CR value met the condition of being more
significant than .70. It was also observed that the square root of the AVE value, which is another
requirement for convergent validity, was smaller than the CR and Cronbach Alpha value (Striici & Maslak,
2020). Considering the results obtained from the first and second-level CFA and convergent validity
analyses, it can be said that the ERSC is a measurement tool that constructs concept validity in determining
the emotion regulation skill levels of gifted students. The total score of the ERSC, which includes anger,
exuberance, fear, and sadness sub-dimensions, can be used, or the sub-dimensions can be used
separately.

Cronbach Alpha internal reliability coefficient was analyzed to determine the ERSC's reliability. As a
result of the analysis, the reliability coefficient of the scale was determined as .90. As a result, Rydell et
al. (2007), who developed the scale, calculated the reliability coefficient for the original form of the scale
as .85, while Tath Harmanci and Guingér Aytar (2023), who adapted the scale to Turkiye culture, calculated
the reliability coefficient for the entire scale as .89. In addition, anger .78, exuberance .62, fear .77, and
sadness .74 were calculated as the sub-dimensions of the ERSC for gifted students. A reliability coefficient
of .70 and above is considered sufficient for the reliability of the measurement tool (Blyukoztiirk, 2013).
Therefore, the reliability coefficient of the exuberance dimension is below the limit found to be sufficient.
It can be thought that these results in the exuberance dimension may be because gifted students have
challenging and complex interests and experience high internal arousal related to these interests, unlike
their peers with typical development. The fact that gifted students lose themselves in their areas of
interest and almost close themselves against external stimuli (Ryan, 2001) may be attributed to the scale
item ‘I can calm myself down.’ ‘I can calm myself down.” “An adult can calm me down.” may have rendered
statements such as these dysfunctional. In addition to all these, considering the reliability coefficient
obtained from the analyses, it can be said that the ERSC is a reliable measurement tool in determining the
emotion regulation skill levels of gifted individuals.

When the data obtained from the analyses conducted to determine the validity and reliability of the
ERSC are evaluated, the scale has psychometric properties that can be used to determine the emotion
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regulation skill levels of gifted primary school students. As in its original form, the ERSC is a four-point
Likert scale comprising 29 items and four sub-dimensions. The measurement tool has seven reverse items,
namely items 2,9, 13, 14, 17, 20 and 21. The increase in the scores obtained from this measurement tool,
evaluated over the total score, indicates an increase in emotion regulation skills.

In this study, which examined whether the emotion regulation skills of gifted students differ according
to demographic variables, it was concluded that there was no significant difference in the emotion
regulation skills of gifted students according to their gender. In other words, the mean total scores of male
and female students are close to each other. When the literature is examined, various studies have been
conducted on whether the emotion regulation skills of gifted students differ according to gender. In
parallel with the study's findings, Aslan and Tung (2019) found that the gender of gifted students didn’t
determine their emotion regulation skills. Similarly, considering that the development of social-emotional
skills is a prerequisite for the development of emotion regulation skills, one research conducted by
(Buyilkunal Goygek, 2019) reveals that gender does not make a significant difference in the development
of emotional skills of gifted students. On the other hand, Tercan and Yildiz Bigakg¢l (2022) found that
emotion manipulation scores of gifted students showed a significant difference according to the gender
of the students. Similarly, according to Schlesier et al. (2019), girls studying in primary school tend to
regulate their emotions more harmoniously than boys. However, it is stated that emotion regulation skills
will significantly differ according to gender due to the different socialization processes used by parents
and teachers (Altan, 2006; Eisenberg et al., 1998). Studies have concluded that girls resort to regulating
emotions of enthusiasm, sadness, and anger more frequently than boys (Kwon et al.,, 2016), and
expressing emotions is adopted more by girls than boys (Waters & Thompson, 2014). Girls score higher in
emotional arousal, and boys score higher in intellectual arousal (Souza, 2021). Therefore, the fact that
there isn’t statistically significant difference in the total scores of male and female students in the study
can be considered a result that the students haven’t yet internalized gender roles because they are of
primary school age.

However, Bozkurt Yik¢l and Demircioglu (2017) didn’t find a significant difference in the emotion
regulation skills of preschool students according to gender, while Koca (2019) stated that emotion
regulation skills showed a significant difference according to the gender of the students in his study with
gifted high school students. Therefore, it can be thought that the fact that the research sample was a
primary school group may be why there was no difference in emotion regulation skill levels according to
gender. Another finding of this study examined whether there was a statistically significant difference in
the emotion regulation skills of gifted students according to their grade level. As a result of the statistical
analysis, it was found that there was a statistically significant difference between the second and third-
grade gifted students. In contrast, the difference between the total scores of the second and fourth-grade
students and the third and fourth-grade students was not statistically significant. Considering that as the
student's grade level increases, their emotion regulation skills will increase in parallel with the increase in
age and cognitive development (Gross, 1998), it can be said that the hypothesis that students' emotion
regulation skills will increase indirectly as the grade level increases are partially confirmed. When the
studies in the literature are examined, it is seen that there are a limited number of studies related to this
finding of the research. Among these studies, Aslan and Tun¢ (2019) compared typically developing peers
and gifted students according to the grade level variable and concluded that as the grade level of gifted
students increased, their ability to express and regulate emotions increased significantly. Similarly, Tercan
and Yildiz-Bigakgl (2022) found that as the age of students increased, their scores on the emotion
manipulation subscale increased. On the other hand, some studies (Biyukiinal-Géygek, 2019; Esen, 2020;
Koca, 2019) concluded that the emotion regulation scale scores of gifted students didn’t show a
statistically significant difference according to the age and grade levels of the students. However, although
we divided the students into three categories, second, third, and fourth grade, it can be thought that the
fact that students of the same age are in different grade levels may cause unstable results in this study
finding.

Another study finding examined whether the emotion regulation skills of gifted students showed a
statistically significant difference according to the number of siblings. The emotional regulation skills of
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gifted students didn’t show a significant difference in the number of siblings. In other words, the mean
total scores of the students who are only children or have different numbers of siblings are close to each
other. There is no research in the literature on whether emotion regulation skill levels of gifted students
change according to the number of siblings. Siblings in the family can be considered the first person with
whom the child socializes and plays games after the parents. It is thought that they are essential in terms
of being the person who provide socialization experiences before school because their age is close to their
age compared to their parents. They are thought to provide the student with specific socialization skills.
However, the fact that gifted individuals prefer to spend time with individuals older than their
chronological age (Cross, 2016) may have neutralized sibling numbers. In conclusion, the results of the
validity and reliability studies of the Tirkiye form of the ERSC, which consists of four dimensions: anger,
fear, exuberance, and sadness, reveal that this measurement tool has sufficient psychometric values in
determining the emotion regulation skills of gifted students. It can be said that the scale in question is a
valuable measurement tool for psychological counselors working in formal education and science and art
centers to determine students' emotion regulation skill levels.

Considering the suggestions to be mentioned within the scope of this study, the validity and reliability
results of this study, whose psychometric properties were examined for gifted primary school students,
can be examined for gifted students at different levels by expanding the scope of the sample. In addition,
this adapted measurement tool can determine the criterion-related validity of measurement tools in
which the emotion regulation skills of gifted students are determined based on observation. In addition,
studies can be conducted to examine the emotion regulation skills of gifted students and their peers with
normal development comparatively. In addition, the ERSC is a measurement tool that can be used as a
pretest-posttest to determine the effectiveness of psychoeducation programs in preparing to improve the
emotion regulation skills of gifted students.

When we look at the limitations of this study, first of all, the researchers didn’t carry out the
application process for the measurement tools; they informed the psychological counselors in the science
and art center about the process and collected the data through them. The collected data were sent to
the researchers via cargo. Another limitation of the study is that the sample consists of seven provinces
(Ankara, Antalya, Diyarbakir, Diizce, istanbul, Kahramanmaras, Van). In addition, it is limited to volunteer
elementary school students studying in science and art centers whose parents are permitted to
participate in the study.
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Tiirkge Siirimui

Giris

insan yasaminin en temel unsurlarindan birisi olan duygular, bireylerin diisiince, davranis ve iliskileriyle
siki sikiya baghdir. Duygular yasamla birlikte baslamakta ve insan omrinin sonuna kadar gelisip
zenginlesmektedir. Her yeni giine uyandigimiz andan itibaren duygular hissetmeye baslariz ve giin
icerisinde duygularimizin etkinlestigi pek cok an yasariz. Dolayisiyla duygular yasamamizin ayrilmaz bir
pargasi olan dinamik bir kavrami oldugu séylenebilir (Kuzucu, 2021). Duygulari yasamimiz igin 6nemli hale
getiren unsurlardan birisi de bedenimizde neler oldugu, nelerden hoslanip nelerden rahatsiz oldugumuza
iliskin bize bilgi vermesi ve karar alma siireglerini etkilemesidir. Duygularin insan hayatinda pek ¢ok islevi
olmakla birlikte en temel islevinin, bize neyin énemli oldugunu veya islerin yolunda olup olmadigini
soylemesidir (Greenberg, 2017). Buna paralel olarak, duygularin hangi ihtiyaclarin karsilandigi ya da
hangilerinin karsilanmadigina iliskin bilgi veren somatik ipuclari olabilecegi belirtilmektedir (Gross ve
Munoz, 1995). Bunun yaninda, duygularin diger kisilerle iliski baslatma, sturdiirme ve iliski durumlarini
gbzden gegirerek sonlandirma karari almasinda belirleyici oldugu vurgulanmaktadir (Greenberg, 2017).
Ayni zamanda duygular, karsilastigimiz kisinin sinirlarimizi ihlal edip etmedigi bilgisinin yaninda ne kadar
guvenilir ya da tehlikeli olduguna iliskin bilgiler saglamasi bakimindan da 6nemlidir. Genel gercevede
insanlarin kendini korumasi ve hayatta kalmasini saglayacak aksiyonlari almasini saglamasi bakimindan
son derece elzemdir (Greenberg, 2018). Dolayisiyla duygularin genel islevinin hayatta kalma ve topluma
uyum saglamak oldugu sdylenebilir. Bununla birlikte, duygular insan hayati icin her zaman uyum saglayici
islev gormeyebilir. Uyum saglayici islevselligin saglanmasi icin gerekli kosullardan birisi duygulari basaril
bicimde diizenleyebilmektir. Bireylerin yasadiklari duygularin yikici etkileriyle bas edebilmesi ve uyum
saglama potansiyelini artirmasi igin, duygularini, duygulari deneyimleme ve duygularini ifade etme seklini
dlzenleyebilmesi gerekmektedir (Gross vd. 2006).

Duygu diizenleme en genel anlamda, bireylerin sahip oldugu duygulari, sahip olma zamanlarini,
duygulari deneyimleme ve ifade etme siireclerini etkilemek icin yaptiklari girisim olarak ifade edilmektedir
(Gross, 1998; Gross, 2006). Duygu diizenleme siirecgleri otomatik veya kontrolld, i¢sel veya dissal, bilingli
veya bilingsiz olabilir ve duygu lretim slrecinin bir veya daha fazla noktasinda kendini gésterebilir (Gross,
1998; Gross ve Jazaieri, 2014). Duygulari dizenleyememenin psikopatolojinin merkezinde yer aldigi (Gross
ve Munoz, 1995), yasanilan sosyal zorluklar ve fiziksel rahatsizliklarla iliskilendirilebilecegi (Gross ve
Thompson, 2007) duslintldiglinde, duygu dizenleme kavraminin ruh saghgi ¢calismalarinda 6nemli bir yer
kapladigi séylenebilir.

Duygu diizenleme becerisi gelismis ¢ocuklarin, daha az igsellestirme ve dissallastirma semptomlari
sergiledikleri (Eisenberg vd., 2001), depresyon ve kaygi belirtilerinin az oldugu (Daniel vd. 2020),
sorunlarini daha basarili bicimde yonetebildikleri (Monopoli ve Kingston, 2012), akademik olarak daha
basarili olduklari (Kwon vd. 2016), akranlari tarafindan kabul gérdikleri ve kendilerini sosyal olarak daha
yetkin algiladiklar belirtiimektedir (Gilgez, 2018; Maughan vd., 2007). Duygu diizenleme becerisini
kazanamamis cocuklar ise kaygi, saldirganlik , yeme patolojisi (McLaughlin vd., 2011) ve travma gelisimine
yatkinhginin artmasi (Pencea vd. 2020) gibi psikopatoloji ve saglik sorunlar ile iliskilendirilmistir.
Dolayisiyla duygu dizenleme becerisini kazanmak sosyal yetkinlik kazanma, sorunlarini yénetme,
akademik basariyl elde etme ve kaygl, depresyon belirtilerinin azalmasi gibi pek ¢ok yénden ¢ocuklarin
gelisiminin desteklenmesi, bu becerilerin kazanilmasinin 6nemini ortaya koymaktadir. Ancak 6grencilerin
gelisim surecinden ve bireysel farkliliklarindan kaynakli alacaklari birtakim tanilar onlarin sosyal ve
duygusal gelisim siireclerini etkilemektedir. Ozel yetenekli birey tanisi almanin, séz konusu zorlastirici
etkenlerden birisi oldugu soylenebilir.

Ozel yetenekli 6grencilerin genellikle biyolojik yasindan daha olgun davranislar sergilemesi sosyal-
duygusal gelisim alaninda akranlarindan énde oldugu ve yardima ihtiyaci olmadigi yoninde yanlis bir
inanisa neden olmakta (Bailey, 2007, Majid ve Alias, 2010), onlarin duygusal gelisimlerinin ihmal
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edilmesine yol agmaktadir. Oysaki 6zel yetenekli 6grenciler olagan gelisim gosteren akranlarinin yasadig
gelisimsel problemlere ek olarak onlardan farkli bir takim sosyal duygusal 6zellikler (Adalet anlayisi,
duygusal yogunluk, hassasiyet, milkemmeliyetgilik, senkronize olmayan gelisim) gostermektedirler (Siaud-
Facchin, 2018; Wiley, 2016; Yilmaz, 2015). Benzer sekilde, 6grencilerin Ozelliklerine uygun egitim
ortamlari olusturulmadiginda kirilgan, iyi kalpli ve sabirli 6grencilerin, sinirli, sabirsiz ve uyum saglamakta
zorlanan g¢ocuklar haline gelebilecegi belirtilmektedir (Robinson, 2008). Dolayisiyla 6zel yetenek tanisi
almanin 6grencilerin sosyal ve duygusal deneyimlerine karmasik bir katman daha eklemesinin (Mendaglio,
2012) duygu diizenleme becerisini 6zel yetenekli 6grenciler icin daha 6nemli hale getirmektedir.

Renzulli (1978) tarafindan akranlarina kiyasla ortalama Gstl yetenek, yaraticilik ve motivasyon ya da
goreve baglilik; Kirk Gallagher ve Coleman (2017) tarafindan da zihinsel, yaraticilik veya sanat alaninda
akranlarina kiyasla yiiksek derecede basari sergileyen, sira disi bir liderlik kapasitesine sahip bireyler olarak
tanimlanan ozel yetenekli 6grencilerin, duygusal diinyasi akranlarindan farkhlik géstermektedir. Ozel
yetenekli 6grenciler; seving, Gzlintl, heyecan ve hayal kirikliklarini daha derin ve yogun yasamalarindan
dolayi duygusal bakimdan kirilgan olmaktadirlar. Bununla birlikte 6zel yetenekli bireyler, etrafindaki diger
kisilere ve gevresinde yasanan sosyal sorunlara karsi daha duyarl olabilmektedirler. Diger insanlar igin
O6nemsiz sayilabilecek bazi ayrintilarin onlar igin ciddi sorun yaratma potansiyeli vardir (Fonseca, 2011;
Siaud-Facchin, 2018). Mikemmeliyetgilik 6zellikleri distintldigiinde, bu 6grenciler hem kendileri hem de
akran, ebeveyn ve 6gretmen gibi cevresindeki diger kisiler icin yiksek standartlar belirleyebilmekte hatta
gercekci olmayan beklentilere girebilmektedir (Yilmaz, 2015). Ozel yetenekli 6grencilerin gercekgi
olmayan beklentilerinin hem sosyal ¢evresiyle iletisimi bozabilecegi hem de 6zgiiven sorunlari yasamasina
neden olabilecegi sdylenebilir. Shore ve arkadaslari (2019), 6zel yetenekli 6grencilerin ¢evresinde lider
olarak algilandigi durumlarda bile arkadaslari tarafindan daha az takdir edildiklerini ve yalnizlik
hissettiklerini belirtmistir. Tim bunlara ek olarak, 6zel yetenekli 6grencilerin tamami olmasa da ¢ogunlugu
ozel yetenekliligi sosyal bir gligliik olarak degerlendirmektedirler (Coleman ve Cross, 2014). Bunun yani
sira, 0zel yetenekli 6grencilerin sosyal duygusal sorunlar yasamasinin en énemli sebeplerinden birisi de
ogrencilerin bilissel, duygusal ve fiziksel gelisimlerinin farkli hizlarda ilerlemesidir. Senkronize olmayan
gelisim olarak tanimlanan bu siire¢ 6grencinin i¢csel catismalar yasamasina ve yasitlariyla iliski kurmada
zorluklar yasamasina yol acabilmektedir (Wiley, 2016; Yilmaz, 2015). Tim bu 6zelliklerin, 6zel yetenekli
ogrencilerin sosyal iligkilerinde sorunlara neden olmakla birlikte, 6grenciler uyum saglayabilmek amaciyla
yeteneklerini, yaraticiliklarini, ilgi ve isteklerini bastirip “herkes gibi olma” egilimde olabilmektedirler
(Robinson, 2008).

Akranlariyla karsilastirildiginda o6zel yetenekli 6grenciler duygulari ¢ok derin ve yogun diizeyde
yasamakta, kiiresel sorunlarin ¢é6zimdine iliskin akranlarindan daha fazla kafa yormaktadirlar. Bu durum
onlarin duygusal kirilganhgini artirmakta ve bas etme becerilerini olumsuz etkileyebilmektedir (Fonseca,
2011; Ryan, 2001; Siaud- Facchin, 2018). Ozel yetenekli 6grencilerin sosyal duygusal sorunlari derinlestiren
bir diger konu da bu 6grencilerin 6zelliklerine uygun egitim ve 6grenme ortamlari sunulmamasidir.
Destekleyici olmayan 6grenme ortamlari bilissel 6zellikler kadar sosyal duygusal gelisim agisindan da
akranlariyla karsilastirildiginda 6zel yetenekli 6grenciler icin daha fazla risk teskil etmektedir (Reis ve
Renzulli, 2004). Nitekim Ozden (2015), arastirmasinda &zel yetenekli dgrencilerin olagan gelisim sergileyen
akranlariyla karsilastirildiginda, duygu diizenleme becerilerinin daha zayif oldugunu belirtmistir. Benzer
sekilde Tieso (2007), asiri duyarlihgin 6zel yetenekli 6grencileri akranlarindan ayiran 6nemli bir faktor
oldugunu vurgulamistir. Ergenlik donemi 6ncesinde Ozel yetenekli 6grencilerin ihtiyaglarini ebeveyn
gorislerine dayali olarak belirlemeyi temel alan arastirmada asiri duyarhlik, mikemmeliyetgilik ve sinirli
olma halinin 6zel yetenekli bireylerin en fazla yasadigi konu baslklari oldugu ortaya konmustur (Altan ve
Yazici, 2018). Bunun yani sira, Filipinli 6zel yetenekli cocuklarda da mikemmeliyetgilik, asiri heyecanlanma
ve asirt duyarhhgin 6n plana gikan sosyal ve duygusal 6zellikler oldugu belirtiimektedir (Garces-Bacsal,
2011). Bununla birlikte, Yavuz ve Yukay Yiksel (2021), 6zel yetenekli 6grencilerin duygu dizenleme
glcltugl ile 6z dizenleme beceri puanlari arasinda negatif korelasyon oldugunu belirtmistir. Diger bir
deyisle duygu diizenleme becerilerini edinmemis 6zel yetenekli 6grencilerin duygu yénetim becerileri
konusunda destege ihtiyaci oldugu séylenebilir. BILSEM 6gretmenlerinin gériislerine dayali olarak 6zel
yetenekli 6grencilerin sosyal ve duygusal 6zelliklerini inceledigi arastirmada ise, 6zel yetenekli 6grencilerin
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duygu ve hislerinin gii¢lii olmasinin onlarin belirgin 6zellikleri oldugu vurgulanmistir (Levent, 2012). Tim
bunlardan hareketle duygu diizenleme becerisi zayif 6zel yetenekli 6grencilerin yasamin ilk yillarinda
belirlenmesi ve bu beceriyi kazanmalarina iligkin ¢alismalar yapilmasinin onlarin potansiyellerini
gerceklestirmelerine 6nemli katki saglayacagi soylenebilir. Ayrica 6zel yetenekli 6grencilerin duygu
diizenleme becerilerini etkileyen sosyodemografik degiskenlerin de 6grencilere sunulan psikolojik
danisma ve rehberlik hizmetlerini sekillendirebilecegi séylenebilir.

Alanyazinda duygu diizenleme becerilerini etkileyen sosyodemografik degiskenlere bakildiginda 6zel
yetenekli 6grencilerin cinsiyetlerine gore, duygusal zeka (Al-Onizat, 2012; Uyaroglu, 2011; Sentirk, 2024)
ve duygu dizenleme beceri diizeylerinde fark oldugu bulunmustur (Altan, 2006; Esisenberg vd. 1998).
Esisenberg ve arkadaslari (1998), bu farkin ebeveynlerin benimsemis oldugu duygu sosyallestirme
sireglerinden kaynaklanabilecegini belirtmistir. Nitekim ilkokul dizeyindeki kiz 6grencilerin erkeklere
gore duygularini diizenleme konusunda daha uyumlu oldugu (Schlesier vd., 2019) ve 6grencilerin duygu
manipllasyonu puanlarinin fark gosterdigi (Tercan ve Yildiz Bigakgl, 2022) vurgulamaktadir. Bununla
birlikte kadinlarin duygusal alandaki asiri uyarilmislik (overexcitability) puanlarinin erkeklere gére yliksek
oldugu sonucuna ulasiimistir (He ve Wong, 2014; Souza, 2021). Diger taraftan 6zel yetenekli 6grencilerin
duygu diizenleme beceri dlizeylerinde cinsiyetlerinin fark olusturmadigi sonucuna ulasan ¢alismalar da yer
almaktadir (Aslan ve Tung, 2019). Benzer sekilde alanyazinda yas ve sinif seviyesine gére 6grencilerin
duygu diizenleme beceri diizeylerinde fark oldugunu vurgulayan arastirmalar oldugu gibi (Aslan ve Tung,
2019; Bozkurt Ykl ve Demircioglu, 2017), sinif seviyesinin duygu diizenleme beceri diizeylerini etkileyen
bir degisken olmadigini ifade eden arastirmalar (Bozkurt Yikgi ve Demircioglu, 2017; Esen, 2020; Koca,
2019) da bulunmaktadir. Saygili (2015), 6zel yetenekli 6grencilerin duygusal zeka dizeylerini etkileyen
faktorleri ele aldig1 arastirmasinda 6zel yetenekli 6grencilerin sinif seviyesine gore duygusal farkindalik ve
duygularin ifadesini de iceren duygusal zeka puanlarinda fark olmadigini belirtmistir. Kardes sayisina gore
ozel yetenekli 6grencilerin duygu diizenleme becerilerini ele alan arastirmalara bakildiginda ise sinirli
sayida ¢alisma oldugu goriilmektedir. Sentlrk (2024), 6zel yetenek tanisi alan ve almayan 6grencilerin
sosyal beceri ve duygusal zekalarini inceledigi arastirmasinda kardes sayisinin 6zel yetenekli 6grencilerin
duygusal farkindalik ve duygulari yonetme dizeyi agisindan fark olusturmadigini ifade etmistir. Buna
karsin Uyaroglu (2011) ise kardes sayisi arttikca 6zel yetenekli 6g8rencilerin ve duygusal zeka ve empati
dizeyi puanlarinin azaldigini belirtmistir. Dolayisiyla 6zel yetenekli 6grencilerin duygu dizenleme
becerilerini etkileyen sosyodemografik degiskenlerin ve duygu diizenleme beceri diizeylerinin 6grenciler
henlz ilkokul diizeyindeyken belirlenmesinin onleyici rehberlik ve psikolojik danisma hizmetlerinin
sunulmasi bakimindan 6nemli olacagi disiinilmektedir.

Alanyazin incelendiginde, 6zel yetenekli ilkokul 6grencilerinin duygu dizenleme becerilerini kendi
bildirimlerine dayal olarak dlgmeye yonelik bir 6lgme aracina rastlanmamistir. Alanyazinda var olan
olcekler (Gllgez, 2018; Kapgi vd., 2019), ilkokul grubundaki 6grencilerin duygularinin degerlendirilmesi
icin ebeveyn gorislerini temel almakta ve cocuklarin duygu dizenleme becerileri ebeveynlerin
gorisleriyle sinirl kalmaktadir. Rydell ve arkadaslari (2007), tarafindan gelistirilen, Tath Harmanci ve
Giingdr Aytar (2023) tarafindan Tiirkge’ye uyarlamasi yapilan Cocuklar i¢in Duygu Diizenleme Olgeginin
(cDDO) ise cocuklarin duygu diizenleme becerilerinin kendi bildirimine dayal lgmesi bakimindan &nemli
oldugu soylenebilir. Duygu diizenleme becerilerine iliskin bireylerin kendi algi ve deneyimlerini yansitmasi
diger bir deyisle olculen o6zellige iliskin dogrudan bilgi saglamasinin 6z bildirim 6lceklerinin avantajlar
arasinda yer aldig1 sdylenebilir. Bunun yani sira Zeman ve arkadaslari (2001), ¢cocuklarin duygu diinyasinin
yetiskinlerce degerlendirildigi calismasinda, gézlemciler arasinda uyumun hi¢ olmadigini veya ¢ok dusiik
oldugunu belirtmistir. Diger bir deyisle yapilan gozlemler 6grencilerin duygu diinyasina iliskin farkli
sonuglar dogurabilmektedir. Bu kapsamda 6grencilerin duygu dizenleme becerileri konusunda kendi
algilarini  belirlemek, duygusal siireglerini anlamak ve 0&grencilere bu dogrultuda sunulacak
Onleyici/iyilestirici rehberlik ve psikolojik danisma hizmetlerinin sekillendirilmesi agisindan yararli olabilir.
Duygularini derin ve yogun bicimde yasayan 6zel yetenekli bireylerin duygularini ydnetme becerilerini
kazanmasi (Bailey, 2008; Siaud- Facchin, 2018; Wiley, 2016) yasayacaklari sosyal ve duygusal sorunlari
onleyici bir nitelik saglayarak potansiyellerini tam olarak gerceklestirmelerine yardimci olabilecegi
soylenebilir. Bu sebeple, bu ¢alismada 6zel yetenekli ilkokul 6grencilerinin duygu dizenleme beceri
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diizeylerinin belirlenmesi amaciyla Cocuklar icin Duygu Diizenleme Olgeginin uyarlama calismalarinin
yapilmasi planlanmistir. Bununla birlikte 6zel yetenekli 6grencilerin kendi bildirimine dayali olarak duygu
diizenleme becerilerini belirleyen bu 6lgme aracindan elde edilen sonuglarin, gézleme dayali 6lgme
araglarindan elde edilen verilerle birlikte kullanilmasi sonuglarin giivenirligini artirmaktadir. Bu kapsamda
ozel yetenekli 6grencilere uyarlamasi yapilan bu 6lgme aracinin alanyazindaki boslugu dolduracagi ifade
edilebilir. Dolayisiyla bu galismada, Cocuklar igin Duygu Diizenleme Olgeginin, 6zel yetenekli 6grencilerle
kullanmada ne kadar gegerli ve guvenilir bir arag oldugu ve 6zel yetenekli 6grencilerin duygu diizenleme
beceri dlizeylerinin demografik 6zelliklere gore ne derece degisti sorularina yanit aranmistir.

Yontem
Arastirmanin Modeli

Bu calisma, 6grencilerin duygu dizenleme becerilerinin olglilebilmesi amaciyla uyarlanan 6lgme
aracinin 6zel yetenekli ilkokul 6grencileri icin psikometrik 6zelliklerini inceleyen nicel bir arastirmasidir.
Bununla birlikte 6zel yetenekli 6grencilerin cinsiyet, sinif diizeyi ve kardes sayisi gibi demografik 6zelliklere
gore duygu dizenleme beceri dizeylerinin degisiklik gosterip gostermedigini inceleyen bir nedensel
karsilastirma arastirmasidir (Fraenkel vd. 2012).

Calisma Grubu

Arastirmanin g¢alisma grubunu Tirkiye'nin farkli yerlerindeki bilim ve sanat merkezlerinde (BILSEM)
o6grenim goren 501 ilkokul 6grencisi olusturmaktadir. Calismada analizlerin gergeklestirilmesi amaciyla
toplam 568 6grenciden veri toplanmis olmasina ragmen 67 6grencinin eksik cevaplandirdiklari igin kayip
veri olarak degerlendirilmistir. BILSEM 6grencilerinin %44,5’i (n= 223) kiz, %55,5’i (n= 278) ise erkektir.
Ogrencilerin yaslari 7 ile 11 arasinda degismektedir. Devam ettikleri sinif diizeyleri incelendiginde ise
ogrencilerin 98’i (%19,6) ilkokul ikinci sinif, 223’0 (%44,5) ilkokul UGglnct sinif ve 179’u (%35,9) ilkokul
dordinci sinif 6grencisidir. Calismaya katilan 6grencilerin egitime devam ettikleri iller incelendiginde ise
Ankara, Antalya, Diyarbakir, Diizce istanbul, Kahramanmaras ve Van olmak iizere toplam yedi ilden katihm
saglandigi gorilmekte olup katilimcilarin demografik bilgileri Tablo 1’de verilmistir. S6z konusu
orneklemin belirlenmesinde uygun 6rnekleme yéntemi kullanilmistir. Uygun 6rnekleme (convenience
sampling), arastirma kapsaminda uygun olan ve istekli 6grencilerin alindigi 6rnekleme yontemidir
(Buyukoztirk, 2013).

Tablo 1
Arastirmaya Katilan Ozel Yetenekli Ogrencilerin Sosyo-Demografik Ozelliklerin Dagilimi

Degisken Kategori N %
Cinsiyet Kiz Ogrenci 223 44.5
Erkek Ogrenci 278 55.5
2. Sinif 98 19.6
Sinif Diizeyi 3. Sinif 223 44.5
4. Sinif 179 35.9

7 Yas 21 4.2
8 Yas 139 27.7
Yas 9 Yas 203 40.5
10 Yas 114 22.8

11 Yas 24 4.8
Ankara 257 51.3

Antalya 34 6.8

Diyarbakir 44 8.8

il Diizce 23 4.6
istanbul 85 17

Kahramanmaras 12 2.4

Van 46 9.2
Anne Calisma Durumu Calisiyor 312 62.3
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Calismiyor 189 37.7
Baba Calisma Durumu Cgfllglf:l/\(/)(:r 41847 927';32
0 82 16.4
1 kardes 275 54.9
2 kardes 110 22
Kardes Sayisi 3 kardes 21 4.2
4 kardes 8 1.6
5 ve daha fazla 3 .6
Bos birakan 2 A4
Toplam 501 100

Kullanilan Veri Toplama Araglari
Cocuklar i¢in Duygu Diizenleme Olgegi (CDDO)

Cocuklar icin Duygu Diizenleme Olgegi, Rydell ve arkadaslari (2007) tarafindan gocuklarin duygu
diizenleme becerilerinin kendi bildirimlerine dayali olarak degerlendirilmesinin 6nemli oldugu
distincesiyle gelistirilmistir. S6z konusu 6lgme aracinin Tirk kdltlrine uyarlamasi Tatl Harmanci ve
GUngor Aytar (2023) tarafindan yapilmistir. Dortlii Likert tipi (Benim igin hi¢ uygun degil= 1, Benim igin
tamamen uygun= 4) olan bu 6lgme araci korku, 6fke, Gzlintl ve heyecan olmak lzere dort alt boyut ve
toplam 29 maddeden olusmaktadir. Bununla birlikte 6lgme aracinda tersten puanlanmasi gereken 7
madde yer almaktadir. Toplam puan lzerinden degerlendirilen bu 6lgekten alinabilecek puanlar 29ile 116
arasinda degismektedir. Olcekten alinan disiik puan, duygu diizenleme becerisinin zayif olduguna,
olgekten alinan puanin ylksek olmasi ise duygu diizenleme becerisine sahip olduguna isaret etmektedir.

Rydell ve arkadaslari (2007), tarafindan gelistirilen orijinal Olgegin psikometrik Ozellikleri
incelendiginde, Cronbach Alpha degerlerinin 6fke alt boyutu icin .77, heyecan alt boyutu igin .57, korku
alt boyutu i¢in .61 ve Ulzgilinlik alt boyutu igin .71 oldugu bulunmustur. Bunun birlikte olgegin tim
maddelerinin dahil oldugu analiz sonucunda Cronbach Alpha degeri ise .85 olarak hesaplanmistir. Tatli
Harmaci ve Glngor Aytar (2023), bu 6lgme aracini Tirk kiltrine uyarlayarak psikometrik 6zelliklerini
incelemistir. Yapi gegerligini belirlemeye yonelik yapilan birinci diizey dogrulayici faktor analizi (DFA) uyum
indeksleri (x2=3,736, RMSEA=0,069, NNFI=0,91, CFI=0,92, SRMR=0,061) ve ikinci diizey dogrulayici uyum
indeksleri (x2=3,686, RMSEA=0,068, NNFI=0,91, CFI=0,92, SRMR=0,060) incelendiginde, CDDO’ niin
cocuklarin duygu diizenleme beceri dizeylerini belirlemede gegerli bir 6lgme araci oldugu belirtilmistir.
Olgegin giivenirlik katsayisinin belirlenebilmesi amaciyla McDonald Omega ve Tabakali Cronbach Alpha
katsayilari incelenmistir. Yapilan analiz sonucunda McDonald Omega giivenirlik katsayilari alt boyutlardan
ofke icin .75, korku igin .68, heyecan igin .64, Giziintii igin .73 olarak belirlenmistir. Ayrica CDDO’ niin tiim
maddelerine ait Cronbach a katsayisi .88 olarak hesaplanmistir. Buna ek olarak, CDDQ’ niin test-tekrar
test giivenirlik katsayisi incelemek icin Pearson korelasyon katsayisina bakilmistir. CDDO’ niin alt boyutlar
icin hesaplanan Pearson korelasyon katsayilari sirayla 6fke icin .74; heyecan igin .63; korku icin .85 ve
izlintl icin .71 olarak bulunmustur. Ayrica 6lgcegin tamamina ait test-tekrar test glivenirlik katsayisinin .79
oldugu bulunmustur (Tath Harmaci ve Glingor Aytar, 2023).

Verilerin Analizi

Duygu diizenleme 6lceginin gegerlik ve giivenirlik ¢alismalarinin incelenmesi amaciyla BILSEM’ de
gorev yapan okul psikolojik danismanlari aracihigiyla kagit kalem yéntemiyle toplanan veriler ug degerler
ve normallik varsayimlari acisindan incelenmistir. CDDO’ den elde edilen puanlarin normalligi, basiklik ve
carpikhk katsayilari ile histogram grafiklerine bakilarak incelenmistir. Olcegin gecerlik analizlerinin
yapilabilmesi icin AMOS 23 paket programi, gilivenirlik analizlerinin yapilmasi icin ise SPSS 22 paket
programi kullaniimistir. Olcegin yapi-kavram gecerligini incelemek icin kullanilan dogrulayici faktér analizi,
faktor analizi Gzerine kurulu hipotezlerin test edilmesi amaciyla kullanilan bir tekniktir (Cokluk vd., 2014).
Bunun yaninda, dlcegin giivenirlik katsayilari igcin Cronbach Alpha i¢ tutarlik katsayilarina bakilmistir. Ozel
yetenekli 6grencilerin cinsiyetine gére duygu diizenleme becerilerinde manidar bir fark olup olmadigini
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belirlemek amaciyla bagimsiz 6rneklemler t testi; 6zel yetenekli 6grencilerin sinif diizeyine ve kardes
sayisina gore duygu dizenleme becerilerindeki manidar degisimi incelemek amaciyla ANOVA analiz
yonteminden yararlaniimigtir.

Olgek Uyarlama Siirecince Takip Edilen Etik ilkeler

Olgegin &zel yetenekli dgrenciler icin uyarlamasinin yapilabilmesi igin &ncelikle &lcegi gelistiren
yazarlardan elektronik posta yoluyla gerekli izin alinmistir. Arastirmada veri toplamak igin Hacettepe
Universitesi Etik Komisyonu’ndan (15/12/2023 tarih ve E-66777842-300-00003257342) ve Mili Egitim
Bakanhgi'ndan (02.01.2024 tarih ve E-27250534-605.01-93366421 sayili izin) gerekli izinler alinmistir.
Katilimcilar 6lgme aracini doldurmadan 6nce gonulli katihm formu araciligiyla bilgilendirilmis, hem velinin
izni alinmig hem de gonlliluk esasi ve 6grencinin istedigi zaman ¢alismadan ayrilabilecegi vurgulanmistir.

Bulgular

Arastirmanin bu béliimiinde éncelikli olarak CDDO’ niin gegerlik ve giivenirligine iliskin bulgulara yer
verilmistir. Ek olarak 6zel yetenekli 6grencilerin demografik 6zelliklerine (Cinsiyet, sinif diizeyi ve kardes
sayisl) gére duygu diizenleme becerileri diizeylerinde manidar bir fark olup olmadigina iliskin bulgular
sunulmusgtur.

Bu boliimde Rydell ve arkadaslari (2007) tarafindan gelistirilen ve Tatl Harmanci ve Glngor Aytar
(2023) tarafindan olagan gelisim gosteren 8-12 yas arasindaki bireyler igin Turk kaltiriine uyarlanan
Cocuklar igin Duygu Diizenleme Olgeginin BILSEM’ lerde egitim gdren 6zel yetenekli 6grencilere uyarlama
calismasina iliskin bulgular sunulmustur. Oncelikle dlcegin psikometrik 6zelliklerinin incelenecegi &zel
yetenekli 6grenci grubu ile deneme uygulamasi yapilmistir. Bu deneme uygulamasi yedisi kiz, besi erkek
olmak tizere 7-10 yas grubundan toplam 12 6zel yetenekli 6grenciye uygulanmistir. Deneme uygulamasi
sirecinde 6grencilerin dikkat siresi, 6lgegi doldurma siireci, dlgegin maddelerinin anlasilma dizeyleri
gozlemlenmistir. S6z konusu konulara iligkin bir sorun goézlemlenmedigi igin 6lgegin Ozel yetenekli
ogrencilere uygulama asamasina gegilmistir.

¢DDO’ niin Gegerlik calismalari

Cocuklar igin Duygu Diizenleme Olgeginin yapi kavram gegerliginin belirlenmesi amaciyla, dlcegin
orijinal calismasinda elde edilen dort faktorli, 29 maddenin vyer aldigi yapinin dogrulanip
dogrulanmadiginin belirlenmesi amaciyla DFA uygulanmistir. Bu ¢alisma kapsaminda yapilan DFA igin Ki-
kare/serbestlik derecesi degeri, Incremental Fit Index (IFI), Mean Square Error of Approximation (RMSEA),
Standardized Root Mean Squared Residual (SRMR), Tucker-Lewis Fit Index (TLI), Goodness of Fit Index
(GFI), Adjusted Goodness of Fit Index (AGFI), ve Root Comparative Fit Index (CFl), uyum indeksleri
incelenmistir. DFA analizi sonucunda modele iliskin elde edilen uyum katsayilari Tablo 2’de verilmistir.

Tablo 2
¢DDO Birinci Diizey DFA Sonucu Elde Edilen Uyum Katsayilari
2
Model Uyum X d X5 G acH IFI L CFl RMSEA  SRMR
Diizeyi d
Muk | >0. >0. >0.
ukemme < 095 2090 2095 2095 45 005 <005
Uyum
iyi Uyum <5 >085 080 2090 2090 5590 <008 <008
Orijinal Olgek 3.67 ; ; - - 92 068 060
Kestirimler 1001.95 368 272 .87 84 -85 83 85 059 053

Not: Model uyumuna karar verilirken esas alinan kaynaklar: Anderson ve Gerbing, 1984; Brown, 2015;
Cokluk vd., 2014; Marsh vd.,1988; Tabachnick ve Fidel, 2007.

Model veri uyumuna ait kestirimlerden x2=1001.95, (sd=368), olarak hesaplanmistir. Cokluk ve
arkadaslari (2014), modelin isaret ettigi kovaryans matrisi ile 6rneklemden elde edilen kovaryans matrisi
arasinda fark olup olmadigini belirlemek igin ki-kare degerinin kullanilabilecegini belirtmistir. Yapilan
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analiz sonucunda, modelin uyum saglamasi icin ki kare degerinin anlamli olmamasi gozetilmektedir.
Bununla birlikte ki-kare degerinin bliyik orneklemlerden etkilendigi gdz 6niine alindiginda, ki-kare
degerinin serbestlik derecesine oranina bakmanin daha anlamli olacagi belirtilmektedir. X2/sd oraninin
3’Uin altinda olmasi iyi bir model veri uyumunu géstermektedir. Analiz sonucunda x?/sd orani 2.72 olarak
bulunmus olup bu sonug iyi bir uyuma karsihk gelmektedir (Buylkoztiirk, 2013; Cokluk vd. 2014;
Tabachnick ve Fidel, 2007). Bu sonuglara ulasabilmek amaciyla DFA sonucunda vyapilan analiz
dogrultusunda 6nerilen modifikasyon indeksleri incelenmis (3. ve 4. madde; 16. ve 18. madde ve 18 ve 22.
madde) aralarinda korelasyon oldugu ve hata varyanslari arasinda iliski bulunan modifikasyonlar
gerceklestirilerek analizler gergeklestirilmistir.

Tablo 1’de yer alan uyum indeksi degerleri incelendiginde, GFI=.87, AGFI=.84 IFI=.85, CFI=.85,
RMSEA=.059, SRMR=.053 olarak elde edilmistir. Analiz sonucunda elde edilen degerler gbéz Oniine
alindiginda bazi uyum indeksleri (%2 /sd, RMSEA, SRMR) iyi bir model veri uyumunu gosterirken (Cokluk
vd., 2014) bazi uyum indeksleri ise (GFl, IFl, CFl) iyiye yakin kabul edilebilir uyumu g&stermektedir
(Anderson ve Gerbing, 1984; Marsh vd.,1988). Bununla birlikte, Dogrulayici Faktor Analizi calismalarinda
incelenmesi gereken bir diger faktor de standartlastirilmis regresyon katsayilaridir. Agimlayici faktor
analizinde faktor yuklerine karsilik gelen standartlastirilmis regresyon katsayisi, -1 ile +1 arasinda bir deger
alabilmektedir ve +1 e yakin degerlerin elde edilmesi beklenmektedir (Kogar, 2021). Ozel yetenekli
ogrenciler igin yapilan DFA sonucunda gozlenen degiskenlerden elde edilen standartlastiriimis regresyon
katsayilarinin .30 ile .75 araliginda oldugu gorilmektedir. Dolayisiyla, gézlenen degiskenlerin regresyon
agirliklarinin kabul edilebilir diizeyde oldugu gorilmektedir. Tum bu sonuglar, 6lgegin orijinalinde ve
uyarlama ¢alismasinda tanimlanan dort faktorli yapinin 6zel yetenekli 6grenciler i¢in de dogrulandigini
gostermektedir. Uyum katsayilarini ve kullanilan modifikasyonlari gésteren DFA diyagrami sekil 1'de
gorilmektedir.
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Sekil 1
¢DDO Birinci Diizey DFA Diyagrami (Standartlastiriimis Degerler)
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Bu calisma kapsaminda CDDO’ niin gegerlik ve giivenirliginin belirlenmesi amaciyla incelenen diger bir
yontem benzesim gecerligidir. Benzesim gecerligi, belirli bir yapiyi 6lgmek amaciyla hazirlanmis 6lgegin,
bu yapiyi ne derece dogru 6l¢ctigi anlamina gelmektedir. Benzesim gegerliginin saglanmasi igin Ortalama
Acgiklanan Varyans (AVE) degerinin, Bilesik Guvenilirlikten (CR) kiiglik olmasi ve AVE degerinin 0,5'ten
blyluk olmasi gerekmektedir (Sirici ve Maslak, 2020). Benzesim gecerligini belirlemenin ikinci yontemi
ise AVE degerinin karekokiiniin, AVE, CR ve Cronbach Alfa degerinden daha kiiciik olmasina
dayanmaktadir. CR degeri ise heterojen ancak benzer ifadelerin genel glivenirligini 6lgmek igin
kullanilmakta ve 0,7'den buyilk olmasi 6lgegin gilivenilir oldugunu goéstermektedir. Cocuklar igin duygu
dizenleme 6lgeginin 6zel yetenekli 6grenciler igin psikometrik 6zelliklerinin incelendigi bu calismada
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benzesim gegerliginin belirlemesi amaciyla hesaplanan AVE degerinin 0.30; CR degerinin ise ,92 oldugu
gorulmustir. Dolayisiyla AVE degerinin belirlenen .50 den distik oldugu ancak CR degerinin ise istenen
.70 degerinden yiiksek oldugu gorlilmistir. Bununla birlikte AVE degerinin karekokiniin (.547), CR (.92)
ve Cronbach Alpha degerinden (.89) kiigiik olma kosulunu sagladigi ancak AVE degerinden (.30) kiigik
olma kosulunu saglamadigi goriilmektedir. Dolayisiyla 6zel yetenekli 6grencilerle ¢ocuklar igin duygu
diizenleme 6lgeginin benzesim gecerliginin kismi olarak saglandigi séylenebilir.

DD’ niin ikinci Diizey DFA Sonuglari

Cocuklarda duygu dizenleme olgegi birinci diizey DFA sonuglari 6zel yetenekli 6grenciler igin
dogrulandiktan sonra o©fke, Gzlntl, korku ve heyecan boyutlarinin duygu dizenleme kavraminin
bilesenleri oldugunu ortaya koyabilmek amaciyla ikinci diizey DFA modeli kurulmustur. Boylece duygu
diizenleme 6lgeginin alt boyutlarinin ortik bir degisken olarak duygu diizenleme kavramini agiklayip
agiklamadigi incelenmistir. ikinci diizey DFA sonucu elde edilen uyum katsayilari incelendiginde éncelikli
olarak x?=1001.87 (sd=370) olarak hesaplanmis ve drneklem biyiklGgi etkisini disarida birakmak igin
hesaplanan ki kare degerinin serbestlik derecesine orani incelenmistir. Analiz sonucunda %?/sd orani 2.74
olarak bulunmus olup bu sonucun iyi bir veri-model uyumuna karsilik geldigi soylenebilir (Blylkoztirk,
2013; Cokluk vd. 2014; Tabachnick ve Fidel, 2007). Tablo 3’te ikinci diizey DFA uyum katsayilari verilmistir.
Bu tabloda verilen degerler birinci dizey DFA sonucunda da oOnerilen modifikasyonlarin
gerceklestiriimesinden sonra yapilan analiz sonuglarini igermektedir.

Tablo 3
¢DDO ikinci Diizey DFA Uyum Katsayilari

Model x? sd X?/sd  GFI AGFI IFl T CFI R“XSE SRMR

Kestirimler 1001.87 370 2.74 .87 .84 .85 .83 .85 .059 .054

Tablo 3’te yer alan uyum katsayisi degerleri incelendiginde, GFI=.87, AGFI=.84 IFI=.85, CFl=.85,
RMSEA=.059, SRMR=,054 olarak elde edilmistir. Analiz sonucunda elde edilen degerler Tablo 2’ de verilen
uyum indeksi referans degerleri gbz 6niine alindiginda duygu diizenleme kavraminin altinda yer alan 6fke,
heyecan, korku ve lzlinti alt boyutlarina iliskin model veri uyumunun kabul edilebilir diizeyde oldugunu
gostermektedir (Anderson ve Gerbing, 1984; Cokluk vd. 2014; Marsh vd.,1988). Dogrulayici Faktor Analizi
¢alismalarinda incelenmesi gereken bir diger faktor de standartlastiriimis regresyon katsayilaridir. -1ile +1
arasinda deger alabilen standartlastiriimis regresyon katsayisi acimlayici faktér analizindeki faktor
ylklerine karsilik gelmektedir. Bununla birlikte bu degerin +1’e yakin olmasi beklenmektedir (Kogar,
2021). Ozel yetenekli 6grenciler icin yapilan DFA sonucunda gdzlenen degiskenlerden elde edilen
standartlastirilmis regresyon katsayilarinin .30 ile .91 araliginda oldugu gorilmektedir. Dolayisiyla
gozlenen ve gizil degiskenlerin regresyon agirliklarinin ikinci diizey DFA igin de kabul edilebilir diizeyde
oldugu goriilmektedir. Yapilan DFA sonucunda elde edilen sonuglara iliskin ikinci Diizey DFA diyagrami
Sekil 2’de verilmektedir.
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Sekil 2
¢DDO ikinci Diizey DFA Diyagrami (Standartlastiriimis Dederler)
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¢DDO’ niin Giivenirlik Sonuglari

¢DDO’ niin giivenirlik calismalari 501 &zel yetenekli ilkokul 6grencisinden elde edilen veri seti (izerinde
yapilmistir. Olcegin Cronbach Alpha katsayisi .90 olarak bulunmustur. Biyikéztiirk (2009), giivenirlik
katsayisinin .70 ve daha yiksek olmasinin test puanlarinin givenirligi icin genel anlamda yeterli oldugunu
belirtmektedir. Dolayisiyla, elde edilen giivenirlik katsayilari, CDDO’ niin 6zel yetenekli ilkokul
o6grencilerinin duygu dizenleme dizeylerini glivenle Olgebilecek nitelikte oldugunu ortaya koymaktadir.
Bununla birlikte Rydell ve arkadaslari (2007) tarafindan gelistirilen 6lgegin orijinal formuna ait gtivenirlik
katsayisi .85; Tatli-Harmanci ve Gling6r Aytar (2023) tarafindan Turk Kiltiirline uyarlamasi yapilan 6lgegin
Cronbach Alpha katsayisi .89 olarak hesaplanmistir. Bununla birlikte 6lgegin alt boyutlarina iliskin
Cronbach Alpha degerleri incelendiginde 6fke icin .78; heyecan igin .62; Korku icin .77 ve Uziinti igin .74
olarak hesaplanmistir. S6z konusu alt boyut givenirlik katsayisinin orijinal 6lcek ve uyarlamasi yapilan
6lcegin sonuclariyla tutarli oldugunu gostermektedir.
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Ozel Yetenekli Ogrencilerin Sosyo-demografik Degiskenlerine iliskin Bulgular

Arastirma kapsaminda 6zel yetenekli 6grencilerin duygu dizenleme beceri diizeylerinin cinsiyet, sinif
dizeyi ve kardes sayisi demografik degiskenlerine gore istatistiksel olarak anlaml duzeyde fark gosterip
gostermedigi incelenmistir. Yapilan istatistiksel analiz sonucu ulasilan betimsel istatistiklere iliskin bilgiler
asagida verilmistir. Oncelikle 6zel yetenekli dgrencilerin duygu diizenleme beceri diizeylerinin cinsiyete
gore manidar fark gosterip gostermedigi incelenmis ve analiz sonuglari Tablo 4’te sunulmustur.

Tablo 4
Cinsiyete Gére Ogrencilerin Duygu Diizenleme Beceri Diizeyi Puanlarina iliskin Bagimsiz Orneklemler t-Testi
Sonuglari

Cinsiyet n X SS sd t p
Kiz 223 3.08 A4
Erkek 278 3.00 .48 499 1.76 079

Ozel yetenekli 6grencilerin duygu diizenleme beceri diizeylerinde cinsiyete gére istatistiksel olarak
anlaml fark olup olmadigi bagimsiz gruplar t testi ile incelenmistir. Tablo 4’te verilen analiz sonuglari
cinsiyete gore duygu diizenleme beceri diizeylerinde manidar bir fark olmadigini gostermistir (t (499)=
1.76, p > .05).

Arastirmada ele alinan bir diger degisken ogrencilerin sinif diizeyine iliskin duygu dizenleme
becerilerinde manidar fark olup olmadigidir. Ozel yetenekli &grencilerin duygu diizenleme beceri
diizeylerinin, devam ettikleri sinif seviyelerine gére manidar fark gosterip gostermedigi tek yonli varyans
analizi (ANOVA) ile incelenmistir. Tablo 5’te gosterilen ANOVA sonuglari incelendiginde sinif dizeyine gére
ozel yetenekli ilkokul 6grencilerinin duygu diizenleme beceri dizeyleri arasindaki farkin anlamli oldugu
gorulmektedir (F(5)= 3,90; p<0,05).

Tablo 5
Sinif Diizeylerine Gére Ogrencilerin Duygu Diizenleme Beceri Diizeyi Puanlarina lliskin ANOVA Sonuclari
- Kareler Kareler
N X 5 Toplami sd Ortalamasi F n2
Sirif 2. sinif 98 2.94 41
dizeyi 3. sinif 223 3.10 47 1.67 2 .84 3.90 .021
4. sinif 180 3.01 .48
Kardes yok 82 3.04 47
1 Kardes 275 3.04 48
Kardes
Sayisi 2 Kardes 110 3.03 .46 .025 3 .008 .038 .990

3 ve daha

fazla Kardes 32 3.04 42

Tablo 5’te verilen ANOVA sonuglarinda gorilen sinif diizeylerine gore, 6zel yetenekli 6grencilerin
duygu diizenleme beceri dizeylerindeki farkin hangi gruplar arasinda oldugunun belirlenmesi amaciyla
orneklem gruplarinin sayilari arasindaki fark fazla oldugu icin post-hoc testlerinden Hochberg’s GT2
kullanilmis ve sonuglar Tablo 6’da gosterilmistir.

Tablo 6
Sinif diizeyine gére égrencilerin duygu diizenleme beceri diizeyi post-hoc testi sonuglari
Sinif diizeyi Ortalama farki Standart hata p
2. sinif 3. sinif -.149* .056 .023
4. sinif -.068 .058 .556
3. sinif 2. sinif .149* .056 .023
4. sinif .081 .046 223
4. sinif 2. sinif .068 .058 .556
3. sinif -.081 .046 223
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Tablo 6 incelendiginde, ikinci ve uglincu sinifa devam eden 06zel yetenekli 6grencilerin duygu
dizenleme beceri diizeyleri arasinda manidar bir fark bulunmustur. Tablo 6 incelendiginde, ikinci sinifa
devam eden 6grencilerin duygu diizenleme becerileri puan ortalamalari (X= 2.94, ss=.41), t¢iinci sinifa
devam eden &grencilerin duygu diizenleme beceri diizeyi puan ortalamalarindan (X= 3.10, ss=47)
diistktir. Bununla birlikte, ne ikinci ve dérdiinci sinifa devam eden 6grenciler arasinda ne de liglinci ve
dordunci sinifa devam eden 6grencilerin duygu diizenleme becerisi puan ortalamasindaki farkin manidar
olmadigl bulunmustur.

Arastirmada ele alinan bir diger degisken, 6zel yetenekli 6grencilerin kardes sayisinin onlarin duygu
diizenleme beceri diizeylerinde fark olusturup olusturmayacagini belirlemektir. Bu amacla kardes sayisina
gore ogrencilerin duygu diizenleme becerilerinde manidar fark olup olmadigi ANOVA ile incelenmistir.
ANOVA analizi sonucunda elde edilen sonuglar Tablo 5’te sunulmustur. Bu tabloda verilen sonuglar
incelendiginde, kardes sayisina gore ozel yetenekli ilkokul 6grencilerinin duygu diizenleme beceri puan
ortalamalari arasindaki farkin istatistiksel olarak anlamli olmadigi gérilmektedir (F(5)=.44; p<.05).

Tartisma ve Sonug

Bu calisma, ilkokul diizeyinde 6grenim goren 6zel yetenekli 6grencilerin duygu diizenleme beceri
diizeylerini ortaya koymak amaciyla yapilan élgek uyarlama calismasidir. Olcegin yapi kavram gecerligini
belirleyebilmek amaciyla orijinal formunda sunulan 29 madde ve doért faktérli yapi temel alinarak
oncelikle birinci diizey DFA yapilmistir. Analiz sonucunda elde edilen kestirimler ve standartlastiriimis
regresyon katsayilari incelendiginde modelin kabul edilebilir degerlere sahip oldugu sonucuna ulasiimistir.
Birinci diizey DFA sonucunda ulasilan dort alt boyutlu modeldeki alt boyutlarin duygu diizenlemenin
bilesenleri olup olmadigini ortaya koymak amaciyla ikinci diizey DFA yapilmistir. Ozel yetenekli 6grenciler
icin uyarlamasi yapilan CDDO’ niin ikinci diizey DFA sonuglarina iliskin uyum katsayisi kestirimlerinin de
kabul edilebilir bir model-veri uyumuna isaret ettigi saptanmistir. Bununla birlikte 6lgegin benzesim
gecerliginin belirlenmesi amaciyla da AVE ve CR degerleri hesaplanmistir. Yapilan faktér yik degerleri
kullanilarak yapilan analizler sonucunda AVE degeri .50’den bliyiik olmasi kosulunu saglamamis ancak CR
degeri .70’den biylk olmasi kosulunu saglamistir. Benzesim gecerligi igin bir diger gereklilik olan AVE
degerinin karekokinin CR ve Cronbach Alpha degerinden kiigiik olmasi kosulunun (Stirticii ve Maslak,
2020) da saglandigi gorilmustir. Tim bunlardan hareketle Birinci ve ikinci diizey DFA ve benzesim
gecerligi analizlerinden elde edilen sonuglar g6z éniinde bulunduruldugunda CDDQ’ niin 6zel yetenekli
ogrencilerin duygu dizenleme beceri dizeylerini belirlemede yapi kavram gecerligine sahip bir 6lgme
araci oldugu sdylenebilir. Ofke, heyecan, korku ve Gziinti alt boyutlarini iceren CDDO’ niin toplam puani
kullanilabilecegi gibi alt boyutlar ayri olarak kullanilabilir.

¢DDO’ niin giivenirliginin belirlenmesi amaciyla Cronbach Alpha i¢ giivenirlik katsayisi incelenmistir.
Yapilan analiz sonucunda olgegin giivenirlik katsayisi .90 olarak belirlenmistir. Bu sonucunda olcegi
gelistiren Rydell ve arkadaslari (2007) o6lgegin orijinal formuna iliskin gtivenirlik katsayisini .85 olarak
hesaplamisken, 6lgegin Turk kultiirine uyarlamasini yapan Tatli Harmanci ve Giingér Aytar (2023) 6lgegin
tamamina ait glivenirlik katsayisini .89 olarak hesaplamistir. Bununla birlikte 6zel yetenekli 6grenciler icin
¢DDO’ niin alt boyutlarindan 6fke .78, heyecan .62, korku .77 ve iziintly .74 olarak hesaplanmistir.
Guvenirlik katsayisinin .70 ve Uzeri olmasi 6lgme aracinin givenirligi icin yeterli gorilmektedir
(Buyukoztiirk, 2013). Dolayisiyla heyecan boyutunun givenirlik katsayisinin yeterli bulunan sinirin altinda
yer almaktadir. Heyecan boyutundaki bu sonuglarin 6zel yetenekli 6grencilerin olagan gelisim gosteren
akranlarindan farkli olarak, zorlu ve karmasik ilgi alanlarinin olmasi ve bu ilgi alanlarina iliskin yliksek igsel
uyarilma yasamalarindan kaynaklanabilecegi diisiiniilebilir. Ozel yetenekli 6grencilerin ilgi alanlarinda
kendini kaybetmesi, dis uyaranlara karsi neredeyse kendini kapatmasi (Ryan, 2001), 6lcek maddelerinde
ver alan “kendimi sakinlestirebilirim.” “Bir yetiskin beni sakinlestirebilir.” gibi ifadeleri islevsiz kilmis
olabilir. Tim bunlarin yaninda yapilan analiz sonuglari elde edilen glivenirlik katsayisi gbz oniine
alindiginda CDDO’ niin 6zel yetenekli bireylerin duygu diizenleme beceri diizeylerini belirlemede giivenilir
bir 6lgme araci oldugu soylenebilir.
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¢DDO’ niin gecerlik ve giivenirliginin belirlemesine yénelik yapilan analizler sonucunda elde edilen
veriler butlin olarak degerlendirildiginde, 6lgegin 6zel yetenekli ilkokul 6grencilerinin duygu diizenleme
beceri diizeylerini belirlemede kullanilabilecek psikometrik dzelliklere sahip oldugu séylenebilir. ¢DDO
orijinal formunda oldugu gibi 29 madde ve dort alt boyuttan olusan dortlu Likert derecelendirmeli bir
dlgme aracidir. Olgme aracinda 2. 9. 13. 14. 17. 20 ve 21. maddeler olmak lizere yedi ters madde
bulunmaktadir. Toplam puan lizerinden degerlendirme yapilan bu 6lgme aracindan alinan puanlarin
artmasi, duygu diizenleme beceri diizeyinin arttigina isaret etmektedir.

Ozel yetenekli 6grencilerin duygu diizenleme becerilerinin demografik degiskenlere gére fark gésterip
gostermedigini inceleyen bu calismada, 0zel yetenekli 6grencilerin duygu diizenleme becerilerinde
cinsiyetlerine gore anlamli bir fark olmadigi sonucuna ulasiimistir. Diger bir deyisle kiz ve erkek
dgrencilerin ¢CDDO toplam puan ortalamalarinin birbirine yakin oldugu séylenebilir. Alanyazin
incelendiginde, 6zel yetenekli 6grencilerin duygu diizenleme becerilerinin cinsiyete gore fark gosterip
gostermemesi lizerine ¢gesitli arastirmalar yapilmistir. Arastirmanin bulgusuna paralel olarak Aslan ve Tung
(2019) yaptiklari arastirmada, Ozel yetenekli 6grencilerin cinsiyetlerinin onlarin duygu dlzenleme
becerileri Uzerinde belirleyici rol oynamadigi bulgusunu elde etmistir. Benzer sekilde duygu diizenleme
becerilerinin gelismesinde sosyal-duygusal becerilerin gelisiminin 6n kosul oldugu distnuldiglinde
yapilan arastirmalar (BlylkUnal Géygek, 2019) cinsiyetin 6zel yetenekli 6grencilerin duygusal becerilerinin
gelisiminde anlaml bir fark yaratmadigini ortaya koymaktadir. Buna karsin Tercan ve Yildiz Bigakgi (2022),
ozel yetenekli 6grencilerin duygu manipilasyonu puanlarinin 6grencilerin cinsiyetine gére anlaml
degisiklik gosterdigini ortaya koymustur. Benzer sekilde Schlesier ve arkadaslarina gére (2019), ilkokulda
6grenim goren kizlar, erkeklere kiyasla duygularini daha uyumlu bir sekilde diizenleme egilimindedirler.
Bununla birlikte ebeveynlerin ve 6gretmenlerin kullandiklari sosyallestirme siireglerinin farkli olmasindan
dolayi duygu diizenleme becerilerinin cinsiyete gére anlaml fark gosterecegi belirtilmektedir (Altan, 2006;
Eisenberg vd., 1998). Yapilan arastirmalarda, kizlarin cosku, lzlntl ve 6fke duygularini diizenlemeye
erkeklere gore daha sik basvurdugu (Kwon vd. 2016), duygulari disa vurmanin erkeklere kiyasla kizlar
tarafindan daha fazla benimsendigi (Waters ve Thompson, 2014), kizlarin duygusal uyariimishk, erkeklerin
ise entelektliel uyariimislik boyutunda daha yiliksek puan aldigi (Souza, 2021) sonucuna ulasiimistir.
Dolayisiyla arastirma sonucunda kiz ve erkek &grencilerin CDDO toplam puanlarinda istatistiksel olarak
anlamli farkin olmamasi 6grencilerin ilkokul caginda olmalarindan dolayi toplumsal cinsiyet rollerini heniiz
icsellestirmemelerinin sonucu olabilecegi dusunilebilir.

Bununla birlikte, Bozkurt Yiik¢li ve Demircioglu (2017) okul éncesinde egitim alan 6grencilerin duygu
diizenleme becerilerinde cinsiyete gére anlamh bir fark bulamamisken, Koca (2019) 6zel yetenekli lise
ogrencileriyle ylirittiagi calismasinda 6grencilerin cinsiyetine gore duygu diizenleme becerilerinin anlamli
diizeyde fark gosterdigini belirtmistir. Dolayisiyla arastirma 6rnekleminin ilkokul grubu olmasinin,
cinsiyete gore duygu diizenleme beceri dizeylerinde fark olmamasinin nedeni olabilecegi dusunilebilir.

Bu arastirmanin bir diger bulgusunda da 06zel yetenekli 6grencilerin sinif diizeyine gore duygu
dizenleme becerilerinin istatistiksel olarak manidar olarak fark gosterip gdstermedigi incelenmistir.
Yapilan istatiksel analiz sonucunda ikinci ve ligiincl sinifa devam eden 6zel yetenekli 6grenciler arasinda
istatistiksel olarak anlamh fark bulunurken; ikinci ve dérdunci sinifa giden 6grenciler ile Gglincl ve
dérdiincii sinifa giden égrencilerin CDDO toplam puanlari arasindaki farkin istatistiksel olarak anlamli
olmadig bulunmustur. Ogrencilerin sinif diizeyi arttikga yas ve bilissel gelisimin artmasina paralel olarak
duygu dizenleme becerilerinin de artacagl (Gross, 1998) dusunuldiiginde, 6grencilerin sinif diizeyi
arttikca dolayh olarak duygu diizenleme becerisinin de artacagl hipotezinin kismi olarak dogrulandigi
sodylenebilir. Alanyazinda yapilmis calismalar incelendiginde arastirmanin bu bulgusuna iliskin sinirli sayida
calisma oldugu goérilmektir. S6z konusu ¢alismalardan Aslan ve Tung (2019), olagan gelisim gosteren
akranlar ve 6zel yetenekli 6grencileri sinif diizeyi degiskenine gore karsilastirdigl calismasinda, ozel
yvetenekli 6grencilerin sinif diizeyi arttikca onlarin duygulari ifade etme ve duygularini dizenleme
becerilerinin anlamh olarak arttig1 sonucuna ulasmistir. Benzer sekilde Tercan ve Yildiz-Bigakgl (2022)
o6grencilerin yaslari arttikga duygu manipulasyonu alt olgeginden aldiklari puanlarin arttigini ortaya
koymustur. Diger taraftan yapilan bazi calismalarda (Blylikiinal-Goycek, 2019; Esen, 2020; Koca, 2019) da
ozel yetenekli 6grencilerin duygu diizenleme 6lgegi puanlarinin 6grencilerin yas ve sinif diizeylerine gore
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istatistiksel olarak anlamh fark gostermedigi sonucuna ulasilmistir. Bununla birlikte arastirmada
ogrencilerin ikinci, Gglincl ve dérdiinci sinif olarak t¢ kategoriye ayirmis olsak da ayni yastaki 6grencilerin
farkli sinif diizeylerinde yer almasinin ¢alismanin bu bulgusunda kararsiz sonuglar elde edilmesine neden
olabilecegi diistinilebilir.

Arastirmanin bir diger bulgusunda 6zel yetenekli 6grencilerin duygu diizenleme becerilerinin kardes
sayisina gore istatistiksel olarak manidar fark gosterip gostermedigi incelenmistir. Ozel yetenekli
ogrencilerin duygu diizenleme becerileri kardes sayilarina gore anlamli bir fark géstermemektedir. Diger
bir deyisle tek cocuk olan veya farkli sayilarda kardesleri olan &grencilerin ¢DDO toplam puan
ortalamalarinin birbirine yakin oldugu séylenebilir. Alanyazinda 6zel yetenekli 6grencilerin kardes sayisina
gore duygu duzenleme beceri diizeylerinin degisip degismedigine iliskin arastirmaya rastlanmamistir. Aile
icinde kardesler, anne babadan sonra ¢ocugun ilk sosyallestigi, oyunlar oynadigi kisi olarak distintlebilir.
Hatta ebeveynleriyle karsilastirildiginda yasinin kendi yasina yakin olmasindan dolayr okuldan dnce
sosyallesme deneyimlerini yasamasini saglayan kisi olmasi bakimindan 6nemli oldugu 6grenciye belirli
sosyallesme becerileri kazandiracagl disinilmektedir. Ancak 6zel yetenekli bireylerin kendi kronolojik
yasindan blyuUk yastaki bireylerle zaman gegirmeyi tercih etmesinin (Cross, 2016) kardes sayisi faktoérini
etkisiz hale getirmis olabilecegi dustinilebilir. Sonug olarak, 6fke, korku, heyecan ve {iziintli olmak Uzere
dért boyuttan olusan CDDO Tiirkge formunun gegerlik ve giivenirlik calismalarinin sonuglari, bu dlgme
aracinin 6zel yetenekli 6grencilerin duygu diizenleme becerilerini belirlemede vyeterli psikometrik
degerlere sahip oldugunu ortaya koymaktadir. S6z konusu o6lgegin, orglin egitim ve bilim ve sanat
merkezlerinde gorev yapan psikolojik danismanlar i¢in 6grencilerin duygu dizenleme beceri diizeylerini
belirlemede kullanilabilecek yararli bir 6lgme araci oldugu séylenebilir.

Bu arastirma kapsaminda deginilecek 6nerilere bakildiginda, 6zel yetenekli ilkokul 8grencileri igin
psikometrik 6zellikleri incelenen bu galismanin 6rneklem kapsaminin genisletilerek farkl kademelerdeki
ozel yetenekli 6grenciler icin de gegerlik glvenirlik sonuglari incelenebilir. Bununla birlikte uyarlanan bu
olgme araci, 6zel yetenekli 6grencilerin duygu diizenleme becerilerinin gozleme dayali olarak belirlendigi
olgme araglariyla 6lglt bagintilh gecerliginin belirlenmesinde kullanilabilir. Buna ek olarak 6zel yetenekli
ogrenciler ile olagan gelisim gosteren akranlarinin duygu diizenleme becerilerini karsilastirmali olarak ele
alacak calismalar yuritilebilir. Ayrica 6zel yetenekli 6grencilerin duygu dilizenleme becerilerinin
gelistirilmesi amaciyla hazirlanacak psikoegitim programlarinin etkililiginin belirlenmesinde ¢DDO’niin
Ontest sontest olarak kullanilabilecek bir 6lgme araci oldugu séylenebilir.

Bu g¢alismanin sinirliliklarina bakildiginda éncelikle 6lgme araglarinin uygulama siirecini arastirmacilar
kendileri gergeklestirmemis, bilim ve sanat merkezindeki psikolojik danismanlari siregle ilgili
bilgilendirerek onlar araciligiyla toplamislardir. Toplanan veriler kargo vyoluyla arastirmacilara
gonderilmistir. Arastirmanin bir diger sinirliigi ise 6rneklemi veri toplanan yedi ilin (Ankara, Antalya,
Diyarbakir, Diizce, istanbul, Kahramanmaras, Van) olusturmasidir. Buna ek olarak BILSEM’ lerde 6grenim
goren ebeveyni arastirmaya katilmasina izin vermis, gonullu ilkokul 6grencileriyle sinirhdir.

Yazar Katki Orani
Yazarlar, calismaya esit oranda katki sunmuglardir.
Etik Beyan

“Yuksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tim kurallara
uyulmus ve yénergenin ikinci bélimiinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemlerden”
hicbiri gerceklestirilmemistir.

Catisma Beyani

Yazarlar ¢alisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar ¢atismasi bulunmadigini beyan
etmektedirler.
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