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Research Article

The study discusses the pessimism and hopelessness about professional futures as
variables that may influence teacher candidates’ ability to benefit from the teacher
training programs. The aim of the study is to reveal whether the indirect effect of faculty
members' communication skills on teacher candidates' attitudes towards learning
depends on the level of the variable “dispositional hope.” Conducted with a relational
design, 388 teacher candidates studying in the third and fourth grades at the faculty of
education of a public university, voluntarily participated in the research. According to
the findings, communication skills of instructors can improve teacher candidates' self-
efficacy, which in turn positively impacts their attitudes toward learning. For the
increase in self-efficacy to positively affect the attitude towards learning, teacher
candidates must not have low levels of dispositional hope. The effect of instructors'
communication skills on pre-service teachers' attitudes toward learning through their
self-efficacy depends on their high levels of hope.
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Arastirma Makalesi

Arastirmada 6gretmen adaylarinin 6gretmen yetistirme programindan yararlanma
duzeylerini etkileyecek bir degisken olarak mesleki geleceklerine iliskin karamsarliklari
ve umutsuzluklari tartisiimaktadir. Arastirmanin amaci, 6gretim elemanlarinin iletisim
becerilerinin 6gretmen adaylarinin 6grenmeye yonelik tutumlari Gzerindeki dolayh
etkisinin strekli umut degiskeninin diizeyine bagli olup olmadigini ortaya gikarmaktir.
iliskisel desende gerceklestirilen arastirmaya, bir kamu Gniversitesi egitim fakiltesinin
Uglinch ve dordincu siniflarinda 6grenim goren 388 6gretmen adayl gonillu olarak
katilmistir. Bulgulara gore 0Ogretim elemanlarinin iletisim becerileri, 6gretmen
adaylarinin 6z vyeterliklerini ve dolaylh olarak 6grenmeye yonelik tutumlarini
gelistirebilmektedir. Oz yeterlikteki artisin égrenmeye yénelik tutumu olumlu yénde
etkilemesi icin 6gretmen adaylarinin strekli umut dizeylerinin distk olmamasi gerekir.
Ogretim elemanlarinin iletisim becerilerinin dgretmen adaylarinin &z-yeterlikleri
aracihgiyla 6grenmeye yonelik tutumlarina etkisi, Ogretmen adaylarinin umut
duzeylerinin yiiksek olmasina baghdir.

Introduction

In Turkey, after graduating from the faculty of education, teacher candidates are subjected to the
Public Personnel Selection Examination (KPSS) to be employed in public institutions. The function of this
examination, whose primary purpose is to select and appoint qualified teachers, has changed into a
qualifying examination since there are more graduate teachers (that cannot be employed) than needed.
This situation creates pressure on teacher candidates. Studies on the subject have shown that KPSS is one
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of the primary sources of stress for prospective teachers during their pre-service education. KPSS stress
negatively affects the academic success and professional development of prospective teachers (Akpinar,
2013). For this reason, teacher candidates' belief that they will be employed in public schools and the
importance they give to undergraduate education are also decreasing (Uyulgan & Akkuzu, 2015). In fact,
there are findings that teacher candidates' academic motivation decreases as their grade levels increase
(Gémleksiz & Serhatlioglu, 2013). It is understood that teacher candidates who are unsure of their
professional future have negative attitudes towards learning as they approach graduation. Teacher
candidates, particularly in the last years of their undergraduate education, experience despair and
pessimism, believing that they cannot be appointed to public institutions due to the challenging qualifying
exam (Karatas et al., 2017). However, no findings were found as to whether the hopelessness experienced
by the prospective teachers during this process affected their level of benefiting from the vocational
training services offered to them. In this study, this gap was partially filled by examining the role of the
hope levels of the prospective teachers in the effect of the communication skills of the teaching staff (as
an educational service) on the attitude of the prospective teachers towards learning (benefit obtained
from the educational service).

University students' perceptions of the classroom learning environment and the formation of a
positive teaching environment depend to a certain extent on the instructor's behaviour (Kaufmann, 2020).
Behaviours of verbal and nonverbal teachers were associated with student motivation, emotional and
cognitive learning (Gorham, 1988; Velez & Cano, 2008), and perceived instructor rapport was found to be
correlated with student engagement (Frisby & Martin, 2010). Teacher approval behaviours influence
student participation through student-student engagement (Sidelinger & Butterfield, 2010). As the
communication skills of faculty members improve, students' academic success increases. (Khan et al.,
2017). Although most of the studies mentioned above in the literature are indirectly related to educators'
communication skills, it is comprehended that there are a limited number of studies revealing the
significance of communication skills of instructors at universities. In fact, according to Sean et al. (2012),
further studies are necessary for instructional communication. In addition, the effects of attitude towards
learning on many variables have been frequently examined in the literature (Chen et al., 2018; Mao et al.,
2021). However, there is not enough evidence regarding the variables that are effective in the formation
of attitudes towards learning. Whether the communication skills of instructors affect a student
university's beliefs and attitudes and how the potential effect occurs is limited to the available
information. It is believed that this limitation will be eliminated to some extent by showing the various
relations between the variables of attitude towards learning, self-efficacy belief, and dispositional hope,
which are critical factors in the success of teacher candidates.

Perceived Instructor Communication Skills and Attitude Towards Learning

Attitude is defined as the organized feeling, thought, and behaviour attributed to the individual
considering any psychological object (Smith, 1968). Attitude towards learning can be described as the
cognitive, affective and behavioural reaction tendencies that individuals acquire because of their
evaluations based on their experiences about learning activities. Many variables affect the attitude
towards learning. Although the level of change in attitudes is low, there are findings that the attitudes of
teacher candidates change during the teacher training process (Richardson, 1996).

Some findings show that faculty members have high academic teaching tendencies and do not attach
sufficient importance to emotional and social outcomes (Koutrouba, 2015). However, this does not mean
that the communication skills of faculty members do not have an impact on the formation of prospective
teachers' attitudes towards learning. Many research findings put forward that educators' communication
skills and styles affect students' self-efficacy, attitudes towards learning, and academic performance (Duta
et al., 2015; Eupena, 2012; Mazana et al., 2019; Yasmin et al., 2023; Yildirim, 2021). Considering these
studies, it is comprehended that students' attitudes are affected by variables related to the individual and
teaching process. It is seen that one of the variables (concepts) related to the teaching process that can
affect the attitudes of prospective teachers towards learning is the communication skills of the teaching
staff.

175



Yildirim — Gukurova Universitesi Egitim Fakdiltesi Dergisi, 54(1), 2025, 174-203

Communication can be briefly defined as the process of understanding and sharing meaning (Pearson
& Nelson, 2000). It is the duty of the institution, especially the instructors, to create the appropriate
conditions for students to acquire certain knowledge and skills. Instructors, who act as an interface
between knowledge and students, interact with pre-service teachers in the teaching process and use
communication skills in this interaction process (Hassini, 2006). Skills such as patiently listening to and
respecting the thoughts of pre-service teachers, not using accusatory expressions against them, making
eye contact with them, and being solution oriented (Karagoz & Kosterelioglu, 2008) are discussed in this
context.

According to social cognitive theory, environment (faculty members' communication skills), individual
factors (self-efficacy belief) and behaviour (attitude towards learning) can affect one another (Bandura,
1986). The individual's behaviour occurs because of this interaction. In this case, the hypothesis that
communication skills of instructors will affect teacher candidates' attitude towards learning is compatible
with social cognitive theory.

Perceived Instructor Communication Skills and Self-Efficacy

In many studies, educators' communicative behaviours have been associated with student outcomes
(Broeckelman-Post et al., 2016; Goodboy, 2011; Myers & Rocca, 2001; Myers, 2002; Myers et al., 2005).
Thus, it can be assumed that the behaviours of the instructors may affect some individual variables
concerning students. Teacher candidates' self-efficacy beliefs (SE) are also one of these variables.

Self-efficacy, one of the most important concepts of social cognitive theory, refers to people's beliefs
about their ability to organize and perform the actions necessary to manage the situations they
encounter. Mastery experiences, social models, verbal persuasion, and improving the physical and
emotional state are processes that are effective in increasing individuals' self-efficacy beliefs (Bandura,
1986, 1995, 1992). Social persuasion, which can be defined as verbally convincing pre-service teachers
that they can master certain tasks, is one of the four processes that develop self-efficacy (Bandura, 1995).
Pre-service teachers who receive positive feedback from their instructors about their efficacy may
increase their belief that they have the ability, knowledge and skills to successfully perform the behaviours
and actions required to achieve the desired results (Gavora, 2010). Instructors who have communication
skills will use verbal persuasion processes more competently. Therefore, the hypothesis that pre-service
teachers' various experiences resulting from the communication skills of instructors in the classroom
environment will affect their self-efficacy beliefs is compatible with social cognitive theory. According to
a study conducted by Arslan (2012), teachers' positive speeches about the student and their messages to
support students can be assessed in the verbal persuasion category from self-efficacy beliefs sources.

Perceived self-efficacy and attitude towards learning

Many studies suggest that there is a relationship between teacher and teacher candidates' self-
efficacy beliefs and their attitudes on various issues (Demirtas et al., 2011; Malinen et al., 2012; Perry et
al., 2023; Rimm-Kaufman et al., 2004; Vosough Matin, 2023). Teachers' professional self-efficacy is a
significant predictor of their motivation (Recepoglu & Recepoglu, 2019), attitudes towards inclusive
education (Ozokcu, 2018), attitudes towards implementing computer assisted instruction (Yesilyurt vd.,
2016), attitudes towards using information technology (Coban & Atasoy, 2019). There is a significant
relationship between pre-service teachers' professional self-efficacy and their attitudes towards the
profession (Demirtas et al., 2011; Nakip & Ozcan, 2016; Rimm-Kaufman et al., 2004). Academics and
students with high self-efficacy beliefs have more positive attitudes and tendencies towards learning
(Karaduman, 2015; Orhan & Komsu, 2016). It is obvious in the aforementioned studies that there is a
consistent relationship between the self-efficacy beliefs of the teachers and teacher candidates and their
tendencies of thought, emotion and behaviour related to acquiring any skill. Consequently, it is possible
to assert that the SE of the teacher candidates will positively affect the attitude towards learning.
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Mediation and Moderating Relationships

It is believed in this study that the communication skills of instructors affect the teacher candidates'
attitude towards learning via self-efficacy beliefs. Faculty members who demonstrate effective
communication skills can support the self-efficacy beliefs of teacher candidates. Increasing self-efficacy
beliefs of teacher candidates may positively affect their attitudes towards the teaching profession. As a
matter of fact, in many studies (Lee et al., 2023; Liu et al., 2023; Royston & Reiter-Palmon, 2017), it has
been understood that self-efficacy beliefs play a mediating role between different variables.

On the other hand, it is predicted that the existence of a possible relationship between self-efficacy
beliefs and attitude towards learning, which is tried to be supported above, may be influenced by the level
of the dispositional hope variable. "Hope is a positive motivational state that is based on an interactively
derived sense of successful (a) agency (goal-directed energy), and (b) pathways (planning to meet goals)"
(Snyder et al., 1991). This conceptualization of hope is based on a cognitive assessment of the individual's
abilities regarding the goal. Although goal-related external activities affect the cognitive assessment of
the individual, it is believed that there is a continuous, subjective hope level between situations. Hope,
comprehended as an educational concept, can be changed over time through various activities
(consultancy, etc.) (Snyder, 1995). Individuals with a high level of hope are expected to have sufficient
agency in ascertaining a particular goal and their analysis of the ways to achieve these goals, to achieve
remarkable goals, to focus on achievement, to challenge and to have a positive emotionality. People with
higher hopes have more goals to achieve, select challenging goals and achieve these goals (Snyder et al.,
1991). Hopeful thinking reflects the belief that the individual can find ways to the goal and take action to
use these paths (Snyder et al., 2002). Although there are some similarities between dispositional hope
(dispositional hope) and self-efficacy beliefs, these are distinct structures (Snyder, 1995). Regarding the
beliefs of penetrating the events that affect people's lives, self-efficacy beliefs is very significant in the
motivation, performance achievement and emotional well-being of the individual (Bandura, 2010).
Therefore, it is believed that it can positively affect the phenomenon of learning, which has an important
place in terms of people's performance and welfare. In any case, people who do not believe that they can
generate the effects they desire with their actions have low motivation to cope with challenges and act
(Bandura, 2010). In such a case, it is predicted that they will be less likely to act for learning. It is believed
that the possible effect of teacher candidates on attitude towards learning of self-efficacy beliefs depends
on their dispositional hope levels. Although teacher candidates' powerful beliefs that they can create the
desired effect in their lives with their actions (self-efficacy beliefs) positively affect their emotions,
thoughts and behavioural reaction tendencies (attitude towards learning) towards learning, it is predicted
that this effect will not be present when dispositional hope levels are low. It is expected that the increase
in self-efficacy beliefs will not be reflected in attitude towards learning, because it is thought that pre-
service teachers with low levels of dispositional hope will not show sufficient agency in planning goals and
their analysis of the ways to achieve these goals will be negative.

With the introduction of the moderator role of the dispositional hope variable in the relationship
between self-efficacy beliefs and attitude towards learning, the possible indirect effect of the
communication skills of instructors on teacher candidates' attitude towards learning will appear or not,
depending on the dispositional hope level. The hypothesis of the study suggests that dispositional hope
has a moderated mediation effect on the indirect effect of communication skills of instructors on attitude
towards learning through self-efficacy beliefs. In other words, when pre-service teachers' dispositional
hope levels are high, the indirect effect of communication skills of instructors on attitude towards learning
will increase, and when dispositional hope levels are low, the indirect effect of communication skills of
instructors on attitude towards learning will decrease. In light with the hypothesis explained, the aim of
this study is to determine whether dispositional hope has a moderating role in the possible indirect effect
of communication skills of instructors on attitude towards learning according to pre-service teachers'
perceptions.

If the hypotheses of this research are confirmed, the importance of supporting the communication
skills of instructors and the self-efficacy of pre-service teachers in developing positive attitudes towards
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learning will be understood. The results of the research may guide researchers, practitioners and policy
makers in improving attitudes towards learning. Again, if the hypotheses are confirmed, it may provide
important evidence to policy makers that pre-service teachers who have lost hope for the future are
unlikely to benefit from pre-service education at an adequate level. The following hypotheses were tested
in this study, which was structured based on social cognitive and hope theory (Bandura, 2012; Snyder et
al., 2002):

H1: Communication skills of instructors positively affect pre-service teachers' attitude towards learning
through self-efficacy beliefs.

H.: In the effect of pre-service teachers' self-efficacy beliefs on their attitudes towards learning,
sustained hope is a moderator.

Hs: Dispositional hope levels of teacher candidates have a moderator effect on the indirect effect of
communication skills of instructors on the attitude towards learning of teacher candidates through self-
efficacy beliefs.

First, this research guides practitioners by emphasizing the importance of supporting the self-efficacy
of teacher candidates and the communication skills of faculty members in developing a positive attitude
towards learning. Secondly, it provides important evidence to policy makers that teacher candidates who
have lost hope for the future cannot benefit sufficiently from teacher education. Finally, when the
hypotheses created based on social cognitive theory are confirmed, they will contribute to the literature
and the findings will be a source of inspiration for subsequent researchers.

Method
Research Model

The research model aims to reveal various relationships (direct, indirect, moderating and moderated
mediation effects) between continuous variables. Therefore, in accordance with the positivist research
tradition, quantitative method and relational design were used. The relationship between numerous
variables, the strength of this association, and the degree to which one of the variables predicts the other
are quantified and revealed using the statistical method of correlation analysis in the relational model
(Creswell, 2012). In this direction, communication skills of instructors were included in the model as
independent variable, self-efficacy belief as mediator, dispositional hope as moderator, and pre-service
teachers' attitude towards learning as dependent variable.

Three models were tested in the study: simple mediation effect, simple moderation effect and moderated
mediation effect. A summary diagram of all models is presented in Figure 1.

Figure 1

Conceptual Diagram of Mediation, Moderation and Moderated Mediation Analysis

Self-Efficacy Dispositional Hope
Communication Attitude Towards
Skills of Instructors J 'l Learning

Model 1 (Process Model 4 used) tests the mediating role of self-efficacy between the communication skills
of faculty members and the attitudes of pre-service teachers towards learning, while Model 2 (Process
Model 1 used) tests the moderating effect of the dispositional hope variable on the relationship between
the self-efficacy beliefs of pre-service teachers and their attitudes towards learning. Finally, Model 3
(Process Model 14 used) aims to reveal how the indirect effect of the communication skills of faculty
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members on the attitudes of pre-service teachers towards learning changes when dispositional hope is
low, medium and high. In this context, bootstrap analysis was conducted using Process v4.3, an extension
of the SPSS program, to determine whether the roles of mediation (Model 1), moderation (Model 2) and
moderated mediation (Model 3) are statistically significantin a sample group of 5000 people (Hayes, 2013;
Preacher & Hayes, 2008).

Universe and Sample

The target population of the study consists of teacher candidates studying at the third and fourth grades
of education faculties in Turkey. The accessible population of the study consists of teacher candidates
studying at the Faculty of Education of Atatirk University. According to the information received from the
faculty secretariat, there are 2671 teacher candidates studying at the third and fourth grades of the faculty
of education. The sample size to be reached with a 5% margin of error was calculated as 336 (Buyikoztiirk
et al., 2022). Due to the pandemic period, the data were collected electronically on a voluntary basis with
the appropriate sampling method. The link created via Google Form was shared with the teacher
candidates, and the valid form obtained from 388 participants was used to obtain the research data.
Information about the participants is presented in Table 1.

Table 1

Data on the Departments of Pre-Service Teachers in the Sample

Branch f % Branch f %
German Language Teaching 22 5.7  Secon. Educ. Mathematics Teaching 4 1
Physical Education teaching 2 0.5  Special Education Teaching 33 8.5
Biology Teaching 5 1.3  Guidance and Psych. Counselling 27 7
Geography Teaching 8 2.1  Art Teaching 27 7
Philosophy Teaching 22 5.7  Primary School Teaching 12 3.1
Science Education 20 5.2 Social Sciences Education 14 3.6
Prim. School Mathem. Teaching 30 7.7  History Teaching 5 1.3
English Teaching 63 16.2 Turkish Language Teaching 26 6.7
Music Teaching 17 4.4  Turkish Lang. and Liter. Teaching 9 2.3
Preschool Teaching 42 10.8

Gender Class Level

Female 276 71.1 3rdClass 201 518
Male 112 28.9 4th Class 187 48.2

From the data in Table 1, it is understood that there were pre-service teachers from 19 different
departments in the research sample; 276 (71.1%) of these pre-service teachers were female, 112 (28.9%)
were male; 201 (51.8%) were third grade students and 187 (48.2%) were fourth grade students.

Information on Data Collection Tools

Communication Skills Assessment Scale

Communication skills scale was created by Karagdz and Kostereliolu (2008) to describe the
effectiveness degree of the instructors' communication skills in the classroom. The scale consisting of 25
items and six dimensions, namely respect, expression skills, value, obstacles, motivation and democratic
attitude, explains 55.9% of the variance. The items in the obstacles dimension of the scale (8,12,15,23)
are reverse scored. After the item scores in the obstacles dimension are reverse scored, the scores of all
items in the scale are added and the total score of the communication skills scale is determined. The
highest score that can be obtained from the scale developed in five point Likert type is 125, and the lowest
score is 25. The internal consistency coefficient (Cronbach’s Alpha) of the original scale is .77, and the
internal consistency coefficient calculated with this research data is .941.
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General Self-Efficacy Scale

The scale, developed by Schwarzer and Jerusalem (1995), was adapted to Turkish by Aypay (2010).
The purpose of the General Self-Efficacy Scale is to reveal the self-efficacy belief levels of university
students. The first dimension of the scale is called effort and resistance, and the second dimension is
called ability and confidence. Dimension scores are determined by adding the scores given to the items
within the dimensions of the scale, and the general self-efficacy belief score is determined by adding the
scores given to all items. The lowest score that can be obtained from the scale is 10, and the highest score
is 40. The variance explained by the scale consisting of 10 items is 47%, and the internal consistency
coefficient is .83. The internal consistency coefficient calculated with this research data is .88.

Dispositional Hope Scale

The dispositional hope scale, which was developed by Snyder et al. (1991) to determine the
dispositional hope levels of individuals, was adapted into Turkish by Tarhan and Bacanh (2015) in a sample
of university students. The scale, which consists of two dimensions and 12 items, namely alternative path
thinking and agentic thinking, explained 61% of the variance and its internal consistency coefficient was
.83. The scale includes four filler items (3rd, 5th, 7th, 11th) that are not related to dispositional hope. All
scores other than these items are added up to determine the total dispositional hope scale score. The
internal consistency coefficient calculated with this research data is .83, as in the original scale. The lowest
score that can be obtained from the scale prepared in eight point Likert type is 8, and the highest score is
64.

Attitude Towards Learning Scale

The attitude towards learning scale was developed by Cetin and Cetin (2019) to measure the attitude
levels of prospective teachers towards learning. The scale consists of three sub-dimensions: effort
towards learning, caring about learning, and avoiding learning. The variance explained by the scale
consisting of 34 items, nine of which are reverse scored, is 53%, and the internal consistency coefficient
is .94. After nine items are reverse scored, the scores given to the 34 items are added to obtain the total
score of the scale. The internal consistency coefficient calculated with this research data is .902. The
lowest score that can be obtained from the scale is 34, and the highest score is 170.

Data Collection Process

The Ethics Committee Approval Certificate was obtained from the Ethics Committee of the Educational
Sciences Unit operating within a public university with the decision numbered 12/04 on 01.10.2020. Data
for the study were collected electronically (Google Form) due to the pandemic. The study link was shared
with pre-service teachers through the public university student information system. The data of the study
were collected in the spring semester of the 2020-2021 Academic Year. In accordance with research
ethics, the participants were informed about the purpose of the study, that the data to be collected would
be used only for scientific purposes, the voluntariness of participation, etc.

Data Analysis

The data were analysed in terms of minimum, maximum and missing values and necessary corrections
were made. The normality of the data distribution was checked over the total scores of the variables. The
data were examined by transforming them into standardized scores (Z scores), and it was noted that the
scores did not exceed the +3 and -3 standard scores. The skewness and kurtosis values for the variables
considered in the study are presented in Table 2.
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Table 2

Skewness and Kurtosis Values of Variables

Variables Skewness Kurtosis
Communication Skills of Instructors -.209 -.58
Self-Efficacy Beliefs -.32 -.56
Dispositional Hope -.27 -41
Attitude Towards Learning -.34 -.31

When Table 2 is analysed, it is seen that the skewness and kurtosis values for all variables are between
-.209 and -.58. According to Tabachnick and Fidell (2013), skewness and kurtosis values between -1.5 and
+1.5 can be accepted as an indicator of normal distribution.

As a result of the examination of Mahalanobis distance coefficients, three extreme values were
removed from the data set. By considering the scatter diagram matrices (Matrix Scatter) of the variables,
it is realized that they are close to present the multivariate normality. No correlation of 0.80 and above
was found between the variables. In the analyses conducted for the model, it was understood that the
tolerance value was higher than .20, the variance inflation factor (VIF) was lower than 10, and the
condition index (Cl) was lower than 30 (Buytikoztlrk, 2011). Based on these findings, it was concluded
that there was no multicollinearity problem between the variables.

Findings
Firstly, the findings obtained from the Pearson Product Moment Correlation Analysis, which was
performed to expose the relationships between variables, are shown in Table 3.

Table 3

Findings Regarding the Correlation Between Variables

CSI ATL SE DH
Communication Skills of Instructors (CSI) 1 213%* 217** 272%*
Attitude Towards Learning (ATL) 1 .387%* .398**
Self-Efficacy Beliefs (SE) 1 .652**
Dispositional Hope (DH) 1

**p<.01

When Table 3 is examined, a low level statistically significant relationship was found between
communication skills of instructors and attitude towards learning (p< .01, r=.213), self-efficacy beliefs (p<
.01, r=.217), dispositional hope (p< .01, r=.272); while statistically significant relationships were found
between attitude towards learning and self-efficacy beliefs (p< 0.01, r=.387), dispositional hope (p< 0.01,
r=.398) in the same direction at a moderate level. Finally, a statistically significant, moderate relationship
was found between self-efficacy beliefs and dispositional hope in the same direction (p< 0.01, r=.652).
To test the research hypotheses including mediation (Process Model 4 - H1), moderation (Process Model
1 - H2) and moderated mediation (Process Model 14 - H3), the Process Macro developed by Hayes was
used and regression analysis based on the bootstrap technique was conducted (Hayes, 2018; Girbiiz,
2019). In bootstrap analysis, it is decided whether the effects are statistically significant or not by looking
at the Cl (confidence interval) values. If the lower (LLCI) and upper (ULCI) confidence intervals do not
contain the value "0", the effect is understood to be statistically significant (Gilrbiz, 2019). The findings
of the regression analysis used to test the hypotheses are shown in Table 4.
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Table 4

Findings on Mediation, Moderation, Moderated Mediation

Variables Self-efficacy Belief Attitude Towards Learning
b LLCI uLci b LLCI ULCI

Model 1 (Mediation-H;)

Communic. Skills of Instructors (X) .0609*** 033 .088 .118%** .036 .199

Self-efficacy Belief (M) 1.109*** 81 1.39

R? 047%** 167%**

Bootstrap indirect effect Com. Skills of Instruc.~> Self-efficacy Bel. > Attit. Tow. Learn.

b=.0676 % 95 BCA CI [.0348, .1095]

Model 2 (Moderation-H,)

Self-efficacy Belief (X) -2.001* -3.85 -.149
Dispositional Hope (W) -1.33* -2.58 -.085
X*W (Interaction) .0549%* .017 .091
R? .204%*

Model 3 (Mode. Mediation- Hs)

Communic. Skills of Instructors (X) .085%* .0042 .16
Self-efficacy Belief (M) -1.93* -3.77 -.08
Dispositional Hope (W) -1.31%* -2.56 -.07
M*W (Interaction) .053** .016 .09
RZ 21***

Indirect Effect b LLCI ULCI

Low Dispositional Hope (43.00) .021 -.006 .058

Moderate Disposit. Hope (51.00) .047 .019 .083

High Dispositional Hope (58.00) .069 .030 117

Index of moderated mediation .003 .0004 .0067

*p< .05, ¥**p< .01, ***p< .001, n=388. LLCI= Lower confidence interval; ULCI= Upper confidence interval.
Bootstrap resampling= 5000. Unstandardized beta coefficients (b) are reported.

In line with the first hypothesis of the study, firstly the mediation relationship was tested (CSI->SE -
>ATL). According to the findings in Table 3 Model 1, it was understood that the indirect effect of the
communication skills of instructors on the attitude towards learning through their self-efficacy beliefs was
statistically significant (b= .0676, 95% Cl [.034, .109]). The first hypothesis of the study was confirmed. All
variables included in the analysis explained approximately 17% of the total variance in the attitude
towards learning (R2 =.167).

The results of the regression analysis established to test the second hypothesis of the research are
presented in Table 4 Model 2. According to the results, it is understood that the effects of self-efficacy
beliefs, dispositional hope and the interaction term on the outcome variable attitude towards learning
are statistically significant. The significant b value of the interaction effect (Int_1) variable, which indicates
whether there is a moderated effect, indicates that the dispositional hope variable has a moderator effect
(b=.0549, 95% BCA CI [.017, .091). The second hypothesis of the research was supported. As a result of
the slope analysis, the effects of the moderator variable are graphically displayed. is shown in Figure 2.
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Figure 2

Graphical View of the Moderator Effect ATL= Attitude Towards Learning  SE= Self-efficacy Belief ~DH=
Dispositional Hope
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When the moderator effect is graphically reflected in Figure 2, it is seen that when the dispositional
hope variable is medium (51) and high (58), the effect of self-efficacy beliefs on attitude towards learning
increases more (for medium level, b=.79, 95% CI [.42, 1.17], p< 0.001; for high level, b=1.18, 95% CI [.68,
1.67], p< 0.001). On the other hand, when dispositional hope is low (43), the effect of self-efficacy beliefs
on attitude towards learning is not significant (b= .35, 95% ClI [-.06, .78], p> 0.05). As a result, when the
dispositional hope variable is medium and high, the effect of self-efficacy beliefs on attitude towards
learning is statistically significant. This means that dispositional hope moderates the relationship between
pre-service teachers' self-efficacy beliefs and attitude towards learning.

Table 4 Model 3 shows the findings regarding whether the indirect effect of the communication skills
of instructors (X) on the attitude towards learning (Y) depends on the level of the dispositional hope
variable (W) (Moderated Mediation Role).  The significance of the moderated mediation index value
(b=0.0032, 95% CI [0.0004, 0067]) indicates that dispositional hope is a moderating variable in the indirect
effect of communication skills of instructors on attitude towards learning. When dispositional hope is low,
the indirect effect is statistically insignificant (b= .021, 95% Cl [-.006, 058]). The indirect effect of
communication skills of instructors on attitude towards learning is statistically significant when
dispositional hope is moderate (b=.047, 95% CI [.019, .083]) and high (b= .069, 95% CI [.030, .117]).
Findings related to the slope analysis performed for the graphical representation of the moderated
mediation effect are provided in Figure 3.
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Figure 3
Graphical Representation of the Moderated Mediation Effect
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The slope of the lines in Figure 3 shows how the indirect effect of communication skills of instructors
on attitude towards learning is shaped at different dispositional hope levels. More clearly, the indirect
effect of communication skills of instructors on attitude towards learning becomes stronger when
dispositional hope is medium and high.

Discussion and Conclusion

The findings provide evidence that the three hypotheses put forward in the study have been
supported. Accordingly, communication skills of instructors have an indirect effect on attitude towards
learning through self-efficacy beliefs. Dispositional hope is a moderator in the effect of self-efficacy beliefs
on attitude towards learning. Finally, dispositional hope plays a moderated mediating role in the indirect
effect of communication skills of instructors on attitude towards learning through self-efficacy beliefs.

Communication skills of instructors have a direct effect on pre-service teachers' attitude towards
learning, as well as an indirect effect through self-efficacy beliefs. It can be concluded from these findings
that communication skills of instructors can be used directly or indirectly in developing a positive attitude
towards learning in teacher candidates. In a group study called the Yale Attitude Change Approach, it was
perceived that persuasive communication is critical in changing people's attitudes (Aronson et al., 2012).
The effect of communication skills of instructors on self-efficacy beliefs can be explained by social
persuasion (Bandura, 1995), which is the source of the increase in self-efficacy belief. When instructors
use their communication skills effectively, they can improve pre-service teachers' self-efficacy beliefs. The
increase in self-efficacy will also be reflected in attitude towards learning.

When instructors use effective communication skills and persuasion methods, they can improve the
self-efficacy beliefs of teacher candidates. The increase in self-efficacy will be reflected in the attitude
towards learning. The learning environment at the university, positive and constructive feedback and
encouraging training improve student learning (Kala et al., 2009). For students to continue the education
throughout life, schools should educate beyond intellectual skills to encourage the development of self-
efficacy beliefs and self-regulation abilities (Zimmerman, 1995). According to Bandura (1995), the primary
objective of formal education should be to provide the intellectual tools, efficacy beliefs and inner
interests for lifelong learning to the students. These personal resources mentioned above enable
individuals to learn and improve themselves. Orhan and Komsu (2016) revealed that the self-efficacy was
a predictor of their attitudes towards learning. The quality of the relationship between the lecturer and
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the students affects the self-esteem of the students (Nyadanu et al., 2015). Self-efficacy is related with
self-esteem (Lightsey et al., 2006). Increasing self-efficacy belief may positively affect attitudes towards
learning. Indeed, according to social cognitive theory, an individual's behaviour emerges with the
interaction of environmental, individual, and behavioural factors. As an environmental factor, instructors'
communication skills can affect individual factors such as self-efficacy and behavioural characteristics such
as attitude towards learning. Kim and Sax (2014) stated that some perceptions and evaluations of
university students are shaped because of their interactions with faculty members. Many research
findings declare that the self-efficacy beliefs of the teachers and teacher candidates have a positive effect
on their attitudes towards acquiring skills (Demirtas et al., 2011; Malinen et al., 2012; Rimm-Kaufman et
al., 2004; Perry et al., 2023; Vosough Matin, 2023).

The effect of communication skills of instructors on the attitude towards learning can be explained by
Emotional Response Theory (Mottet et al., 2006). According to this theory, the communication of the
instructors causes the emotional reactions of the students that guide their approach-avoidance
behaviours. The instructor, who has good communication with the teacher candidates, creates a positive
attitude towards learning in this case and leads to the approach behaviour. Since students perceive
negative interactions as harmful to their learning environment (Kaufman, 2020), their attitudes towards
learning may also be negatively affected. Therefore, many studies revealed that the communication skills
of the instructors are related with the academic achievement of the students (Khan et al., 2017), student
motivation and cognitive, emotional learning (Gorham, 1988; Velez & Cano, 2008). The findings of the
mentioned studies are in line with the findings of this research.

It was remarked that the dispositional hope variable was moderator in the relationship between self-
efficacy beliefs and attitude towards learning. When dispositional hope is low, the relationship between
self-efficacy beliefs and attitude towards learning loses its meaning. The self-efficacy beliefs of the teacher
candidates, whose dispositional hope level is average and high, positively affects their attitude towards
learning. It was supported in previous chapters by various arguments that the affective, cognitive, and
behavioural reaction tendencies of teacher candidates, (with high self-efficacy) who believed that they
could create the desired effect with their actions, would be positive. Nevertheless, it has been
comprehended that this effect is not permanent under all conditions. Individuals' low level of hope can
lead to the inadequate agency in goal setting and more pessimistic inferences about the ways to achieve
these goals, failure to achieve goals, not focusing enough on success, avoiding challenge, and negative
emotionality. Teacher candidates with higher dispositional hope levels are expected to choose many and
more challenging goals and achieve these goals (Snyder et al., 1991). In this case, the tendency of teacher
candidates with high dispositional hope level to choose more and more challenging goals related to
learning due to their increasing self-efficacy beliefs may positively affect their attitude towards learning.
On the other hand, even if there is an increase in the self-efficacy beliefs of teacher candidates with low
dispositional hope levels, this increase will not be positively reflected in their attitudes towards learning
because they avoid difficult goals and challenges. Although it is unrelated to the subject of the study, it is
known that hope is a moderator in the relationship between many variables (Geiger & Known, 2010;
Karababa, 2020). It has been observed that the existence of the indirect effect of the communication skills
of instructors on the attitude towards learning depends on the dispositional hope levels of teacher
candidates. In other words, communication skills of instructors positively affect the attitude towards
learning of teacher candidates, whose dispositional hope level is medium and high via self-efficacy beliefs.
The communication skills of instructors do not affect the attitude towards learning of the teacher
candidates with a low level of dispositional hope via self-efficacy. The level of hope, which is defined as
goal-directed determination and planning of ways to meet goals (Snyder et al., 1991), affects the existence
of the indirect effect of communication skills of instructors on the attitude towards learning. When
teacher candidates have a high level of determination towards the goal and teacher candidates are skilled
in planning the ways to meet the goals, the effect of communication skills of instructors on attitude
towards learning through self-efficacy beliefs can be considered. In the opposite case, it is comprehended
that there is no indirect effect. Only teacher candidates with medium and high dispositional hope levels
can benefit from the positive effect of communication skills of instructors on attitude towards learning.
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Based on the findings, it is possible to say that teacher candidates, who are unlikely to work in public
institutions in Turkey, experience hopelessness and pessimism, which limits their ability to benefit from
the services offered by education faculties. Therefore, graduating more teachers than necessary causes
negative economic, social and psychological effects for Turkey and countries in the same situation. This
situation reduces teacher candidates' hopes for the future and prevents them from benefiting sufficiently
from educational services.

The lack of sufficient previous studies on a similar subject increases the originality of the findings. On
the other hand, the data on the variables discussed in the research were collected during the pandemic
period. The perceptions of teacher candidates are open to the contextual effects of this period. The fact
that the data were collected electronically during the pandemic period with the convenience sampling
method can be considered as one of the limitations of the research. The fact that the participants did not
have the same probability of being assigned to the study group from each teaching program constitutes
a limitation in terms of the research findings. Another limitation is that the study group only includes
third- and fourth-year teacher candidates studying at one university. It is important to conduct similar
studies covering students at all grade levels at universities in different regions to support the findings.

Recommendations

Based on the findings, politicians are recommended to create and follow employment policies that
will increase the hope levels of teacher candidates. Teacher candidates with high levels of hope may have
more opportunities to benefit from pre-service training opportunities. During the training process, faculty
members should direct their relationships by being aware that communication skills can affect teacher
candidates' self-efficacy, hopes and attitudes towards learning. Training programs aimed at improving the
communication skills of faculty members can be developed and implemented. Researchers can conduct
gualitative studies to reveal the mechanisms of influence of communication skills of faculty members on
teacher candidates' self-efficacy and attitudes towards learning. Since the research findings are original,
similar studies should be conducted with larger sample groups.
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Turkge Suriimii

Giris

Tirkiye'de 6gretmen adaylari egitim fakiltesinden mezun olduktan sonra kamu kurumlarinda gérev
almak lzere Kamu Personeli Segme Sinavina (KPSS) tabi tutulmaktadir. Temel amaci nitelikli 6gretmen
secmek ve atamak olan bu sinavin islevi, lisans mezunu 6gretmen sayisinin ihtiyactan fazla olmasi
(istihdam zorlugu) nedeniyle yeterlik sinavina donidsmustiir. Bu durum 6gretmen adaylari izerinde baski
olusturmaktadir. Konuya iliskin yapilan galismalarda hizmet 6ncesi 6grenimleri esnasinda 6gretmen
adaylarinin baglica stres kaynaklarindan birisinin KPSS oldugu anlagilmigtir. KPSS stresi 6gretmen
adaylarinin akademik basarilarini ve mesleki gelisimlerini olumsuz etkilemektedir (Akpinar, 2013). Bu
nedenle 6gretmen adaylarinin kamu okullarinda istihdam edileceklerine dair inanglari ve lisans egitimine
verdikleri dnem de azalmaktadir (Uyulgan & Akkuzu, 2015). Nitekim 6gretmen adaylarinin sinif dizeyleri
arttikca akademik motivasyonlarinin distagiine iliskin  bulgulara rastlanmaktadir (Gémleksiz &
Serhatlioglu, 2013). Mesleki geleceklerinden emin olmayan 6gretmen adaylarinin, mezuniyete yaklastikca
dgrenmeye yoénelik tutumlarinin olumsuz etkilendigi anlasiimaktadir. Ogretmen adaylari 6zellikle lisans
egitimlerinin son yillarinda, zorlu yeterlik sinavi nedeniyle kamu kurumlarina atanamayacaklarina inanarak
umutsuzluk ve karamsarlik yasamaktadirlar (Karatas vd., 2017). Fakat 6gretmen adaylarinin bu slregte
yasadigl umutsuzlugun, kendilerine sunulan mesleki egitim hizmetlerinden yararlanma dizeylerini
etkileyip etkilenmedigine iliskin herhangi bir bulguya rastlanmamistir. Bu ¢alismada 6gretim elemanlarinin
iletisim becerilerinin (bir egitim hizmeti olarak) 6gretmen adaylarinin 6grenmeye yonelik tutumu
Uzerindeki (egitim hizmetinden elde edilen yarar) etkisinde 6gretmen adaylarinin umut dizeylerinin rolu
incelenerek bu bosluk kismen doldurulmaya ¢alisiimistir.

Universite 6grencilerinin siniftaki grenme ortamina iliskin algilari ve olumlu bir &gretim ortaminin
olusmasi bir 6l¢ctide 68retim elemaninin davranisina baghdir (Kaufmann, 2020). S6zli ve s6zsliz 6gretmen
davranislari 6grenci motivasyonu, duygusal ve bilissel 6grenme ile iliskilendirilmistir (Gorham, 1988; Velez
& Cano, 2008). Algilanan 6gretim elemani uyumunun 68renci katilimini olumlu etkiledigi gorulmustir
(Frisby & Martin, 2010). Ogretmen onaylama davranislari, dgrenci-6grenci etkilesimi yoluyla &grenci
katilimi Gizerinde olumlu etkilere sahiptir (Sidelinger & Butterfield, 2010). Ogretim elemanlarinin iletisim
becerileri gelistikce 6grencilerin akademik basarilari da artmaktadir (Khan vd., 2017).

Cogu dolayh olarak egitimcilerin iletisim becerileri ile ilgili olsa da Universitelerde o6gretim
elemanlarinin iletisim becerilerinin  6nemini ortaya koyan calismalarin sinirli sayida oldugu
anlasiimaktadir. Ogretimsel iletisim icin daha fazla calismaya ihtiyac vardir (Sean vd., 2012). Ayrica
o6grenmeye yonelik tutumun bircok degisken (izerindeki etkisi literatlirde siklikla incelenmistir (Chen vd.,
2018; Mao vd., 2021). Ancak 6grenmeye yonelik tutumun olusmasinda etkili olan degiskenlere iliskin
yeterli kanit bulunmamaktadir. Ogretim elemanlarinin iletisim becerilerinin 6gretmen adaylarinin inang
ve tutumlarini etkileyip etkilemedigi ve potansiyel etkinin nasil meydana geldigi mevcut bilgilerle sinirlidir.
Ogretmen adaylarinin basarisinda kritik faktérler olan 6grenmeye yonelik tutum, 6z-yeterlik inanci ve
surekli umut degiskenleri arasindaki cesitli iliskilerin gosterilmesiyle bu sinirlihgin bir 6lglide ortadan
kaldirilacagi diisinilmektedir.

Algilanan Ogretim Elemanu iletisim Becerileri ve Ogrenmeye Yonelik Tutum

Tutum, herhangi bir psikolojik nesneye iliskin bireye atfedilen organize duygu, diisiince ve davranis
olarak tanimlanmaktadir (Smith, 1968). Ogrenmeye yonelik tutum, bireylerin grenme etkinliklerine iliskin
deneyimlerine dayanarak yaptiklari degerlendirmeler sonucunda kazandiklari bilissel, duyussal ve
davranissal tepki egilimleri olarak tanimlanabilir. Pek cok degisken 6grenmeye yonelik tutumu
etkilemektedir. Tutumlardaki degisim dizeyi disiik olsa da 6gretmen yetistirme sirecinde 6gretmen
adaylarinin tutumlarinin degistigine dair bulgular bulunmaktadir (Richardson, 1996).
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Bazi bulgular, 6gretim lyelerinin akademik 6gretme egilimlerinin yiiksek oldugunu, duygusal ve sosyal
ciktilara yeterince 6nem vermediklerini gdstermektedir (Koutrouba, 2015). Ancak bu durum 6gretim
elemanlarinin iletisim becerilerinin 6gretmen adaylarinin 6grenmeye yonelik tutumlarinin olusmasinda
etkili olmadigi anlamina gelmemektedir. Egitimcilerin iletisim beceri ve tarzlarinin &6grencilerin 6z
yeterliklerini, 6grenmeye yonelik tutumlarini ve akademik performanslarini etkiledigine iliskin bircok
bulgudan soz edilebilir (Duta vd., 2015; Eupena, 2012; Mazana vd., 2019; Yasmin vd., 2023; Yildirim, 2021).
Bu calismalara bakildiginda 6grenci tutumlarinin bireye ve 6gretim sirecine iliskin degiskenlerden
etkilendigi anlasiimaktadir. Ogretmen adaylarinin 6grenmeye yoénelik tutumlarini etkileyebilecek dgretim
strecine iliskin degiskenlerden (kavramlardan) birisinin de 6gretim elemanlarinin iletisim becerisi oldugu
gorilmektedir.

iletisim kisaca, anlam olusturma ve paylasma siireci olarak tanimlanabilir (Pearson & Nelson, 2000).
Ogrencilerin belirli bilgi ve becerileri kazanmalari igin uygun kosullari olusturmak, kurumun ve 6zellikle
Ogretim elemaninin goérevidir. Bilgi ile 6grenciler arasinda bir araylz gorevi goéren 6gretim elemanlari,
O0gretim slirecinde 6gretmen adaylariyla etkilesime girmekte ve bu etkilesim silirecinde iletisim becerilerini
kullanmaktadirlar (Hassini, 2006). Ogretmen adaylarinin sabirla dinlenmesi ve disiincelerine saygi
duyulmasi, onlara karsi suglayici ifadeler kullanilmamasi, géz temasi kurulmasi, ¢6ziim odakli olunmasi
(Karagoz & Kosterelioglu, 2008) gibi beceriler bu kapsamda ele alinmaktadir. Sosyal bilissel teoriye gére
cevre (6gretim Uyelerinin iletisim becerileri), bireysel faktorler (6z-yeterlik inanci) ve davranis (6grenmeye
yonelik tutum) birbirini etkileyebilmektedir (Bandura, 1986). Bireyin davranisi bu etkilesim nedeniyle
ortaya c¢ikar. Bu durumda 6gretim elemanlarinin iletisim becerilerinin 6gretmen adaylarinin 6grenmeye
yonelik tutumlarini etkileyecegi hipotezi sosyal bilissel teoriyle uyumludur.

Algilanan 6gretim elemani iletisim becerileri ve 6z yeterlilik

Pek c¢ok calismada egitimcilerin iletisimsel davranislari 6grenci sonuglariyla iliskilendirilmistir
(Broeckelman-Post vd., 2016; Goodboy, 2011; Myers, 2002; Myers & Rocca, 2001; Myers vd., 2005).
Dolayisiyla 6gretim elemanlarinin  davraniglarinin  6grencilere iliskin bazi bireysel degiskenleri
etkileyebilecegi varsayilabilir. Ogretmen adaylarinin 6z-yeterlik inanglari da bu degiskenlerden biridir.

Sosyal bilissel teorinin en 6nemli kavramlarindan biri olan 0z-yeterlik, insanlarin karsilastiklari
durumlan yonetmek icin gerekli eylemleri organize etme ve gergeklestirme yeteneklerine iliskin
inanclarini ifade eder. Ustalik deneyimleri, sosyal modeller, s6zli ikna, fiziksel ve duygusal durumun
iyilestirilmesi bireylerin 6z-yeterlik inanglarinin artmasinda etkili olan stireglerdir (Bandura, 1986, 1992,
1995). Ogretmen adaylarini belirli gérevlerde ustalasabilecekleri konusunda sozlii olarak ikna etmek
olarak tanimlanabilecek sosyal ikna, 6z yeterliligi gelistiren dért siirecten biridir (Bandura, 1995). Ogretim
elemanlarindan yeterliklerine iliskin olumlu geri bildirimler alan 6gretmen adaylarinin, istenilen sonuglara
ulasmak icin gerekli davranis ve eylemleri basariyla gerceklestirebilecek yetenek, bilgi ve becerilere sahip
olduklarina dair inanglari artabilir (Gavora, 2010). iletisim becerisine sahip 6gretim elemanlari s6zI{ ikna
sureclerini daha yetkin bir sekilde kullanacaklardir. Bu nedenle 6gretmen adaylarinin sinif ortaminda
ogretim elemanlarinin iletisim becerilerinden kaynaklanan cesitli deneyimlerinin 6z-yeterlik inanglarini
etkileyecegi hipotezi sosyal bilissel teoriyle uyumludur. Arslan (2012) tarafindan yapilan arastirmaya gore
ogretmenlerin 6grenci hakkindaki olumlu konusmalari ve 6grencilere destek mesajlar 6zyeterlik inanci
kaynaklarindan sézel ikna kategorisinde degerlendirilebilmektedir.

Algilanan Oz Yeterlik inanci ve Ogrenmeye Yénelik Tutum

Ogretmen ve dgretmen adaylarinin 6z-yeterlik inanclari ile farkli konulara iliskin tutumlari arasinda
iliski oldugunu ortaya koyan pek cok ¢calisma bulunmaktadir (Demirtas vd., 2011; Malinen vd., 2012; Perry
vd., 2023; Rimm-Kaufman vd., 2004; Vosough Matin, 2023). Ogretmenlerin mesleki 6z yeterlikleri
motivasyonlarinin (Recepoglu & Recepoglu, 2019), kapsayici egitime yonelik tutumlarinin (Ozokcu, 2018),
bilgisayar destekli egitimi uygulamaya yonelik tutumlarinin (Yesilyurt vd., 2016), bilgi islem teknolojisini
kullanmaya yénelik tutumlarinin (Coban & Atasoy, 2019) anlamli bir yordayicisidir. Ogretmen adaylarinin
mesleki dzyeterlikleri, meslege yénelik tutumlari (Demirtas vd., 2011; Nakip & Ozcan, 2016; Rimm-
Kaufman vd., 2004) arasinda anlamli bir iliski vardir. Yiiksek 6z-yeterlik inancina sahip olan akademisyen
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ve Ogrencilerin 6grenmeye yonelik tutum ve egilimleri daha olumludur (Karaduman, 2015; Orhan &
Komsu, 2016). Bu galismalarda 6gretmenlerin ve 6gretmen adaylarinin 6z-yeterlik inanglari ile herhangi
bir becerinin kazanilmasina iliskin dustince, duygu ve davranig egilimleri arasinda tutarl bir iliski oldugu
anlasiilmaktadir. Sonug olarak 6gretmen adaylarinin 6z-yeterlik inanglarinin 6grenmeye yonelik tutumu
olumlu yonde etkileyebilecegini sylemek mimkinddr.

Aracilik ve Diizenleyicilik iliskileri

Bu galismada 6gretim elemanlarinin iletisim becerilerinin 6gretmen adaylarinin 6grenmeye yonelik
tutumlarini 6z-yeterlik inanglari araciligiyla etkiledigi ileri striilmektedir. Etkili iletisim becerileri sergileyen
dgretim Uyeleri, 6gretmen adaylarinin 6z-yeterlik inanclarini destekleyebilir. Ogretmen adaylarinin 6z-
yeterlik inanglarinin artmasi, 6gretmenlik meslegine yoénelik tutumlarini olumlu yonde etkileyebilir.
Nitekim bircok ¢alismada (Lee vd., 2023; Liu vd., 2023; Royston & Reiter-Palmon, 2017) 6z-yeterlik
inanglarinin farkl degiskenler arasinda araci rol oynadigi anlasiimistir.

Ote yandan yukarida desteklenmeye calisilan 6z-yeterlik inanclari ile grenmeye yonelik tutum
arasinda olasi bir iliskinin varliginin, sirekli umut degiskeninin dizeyinden etkilenebilecegi
ongorilmektedir. "Umut, etkilesimli olarak elde edilen basarili (a) eylemlilik (hedefe yonelik enerji) ve (b)
yollara (hedeflere ulasmayi planlamak) dair bir duyguya dayanan olumlu bir motivasyon durumudur"
(Snyder vd., 1991). Umudun bu kavramsallastiriimasi, bireyin hedefe iliskin yeteneklerinin bilissel bir
degerlendirmesine dayanmaktadir. Hedefe yonelik dissal aktiviteler bireyin bilissel degerlendirmesini
etkilese de durumlar arasinda sirekli, subjektif bir umut diizeyinin olduguna inanilmaktadir. Egitimsel bir
kavram olarak anlasilan umut, zamanla gesitli etkinliklerle (danismanlik vb.) degistirilebilir (Snyder, 1995).
Umut dizeyi yiksek bireylerin, belirli bir hedefi belirlemede ve bu hedeflere ulasmanin yollarini analiz
etmede yeterli eylemlilige sahip olmalari, dikkat gekici hedeflere ulasmalari, basariya odaklanmalari,
meydan okumalari ve olumlu bir duygusalliga sahip olmalari beklenir. Umutlari yiksek olan kisilerin
ulasacaklari daha fazla hedefleri vardir, zorlayici hedefleri segerler ve bu hedeflere ulasirlar (Snyder vd.,
1991). Umutlu dusiinme, bireyin hedefe giden yollari bulabilecegi ve bu yollari kullanmak icin harekete
gecebilecegi inancini yansitmaktadir (Snyder vd., 2002). Her ne kadar siirekli umut ile 6z-yeterlik inanglari
arasinda bazi benzerlikler olsa da bunlar farkli yapilardir (Snyder, 1995). insanlarin yasamlarini etkileyen
olaylara nifuz etme inanglari agisindan 6z-yeterlik inanglari, bireyin motivasyonunda, performans
basarisinda ve duygusal refahinda olduk¢a 6nemlidir (Bandura, 2010). Dolayisiyla insanlarin performansi
ve refahi agisindan onemli bir yere sahip olan 6grenme olgusunu olumlu yoénde etkileyebilecegine
inanilmaktadir. Her durumda, eylemleriyle arzu ettikleri etkiyi yaratabileceklerine inanmayan kisilerin,
zorluklarla basa ¢itkma ve eyleme gegme motivasyonlari diistktir (Bandura, 2010). Boyle bir durumda
dgrenmeye yonelik harekete ge¢me olasiliklarinin daha disiik olacagi éngérilmektedir. Ogretmen
adaylarinin 6z-yeterlik inanclarinin 6grenmeye yonelik tutumlarina olasi etkisinin siirekli umut diizeylerine
bagl oldugu disliniilmektedir. Her ne kadar 6gretmen adaylarinin eylemleriyle yasamlarinda istedikleri
etkiyi olusturabileceklerine iliskin sahip olduklari giicli inanclari (6z-yeterlik inancglari) 6grenmeye yonelik
duygu, dusince ve davranissal tepki egilimlerini (6grenmeye yonelik tutum) olumlu etkilese de siirekli
umut dizeyleri disiik oldugunda bu etkinin mevcut olmayacagi ongorilmektedir. Sdrekli umut dizeyi
diusuk 6gretmen adaylarinin hedef belirlemede yeterli eylemliligi diisiik ve bu hedeflere ulasma yollarina
iliskin yapacagi ¢ozimlemeler olumsuz olacagindan 6z-yeterlik inanglarindaki artisin 6grenmeye yonelik
tutuma yansimayacagi 6ngoriilmektedir.

Oz-yeterlik inanclari ile &grenmeye yonelik tutum arasindaki iliskide strekli umut degiskeninin
dizenleyici rolinin ortaya ¢ikmasiyla birlikte, stirekli umut diizeyine bagh olarak 6gretim elemanlarinin
iletisim becerilerinin 6gretmen adaylarinin 6grenmeye yonelik tutumu lzerindeki olasi dolayl etkisi ortaya
cikacak veya cikmayacaktir. Calismanin hipotezi, sirekli umudun, Ogretim elemanlarinin iletisim
becerilerinin 6z-yeterlik inanclari araciligiyla 6grenmeye yonelik tutum (zerindeki dolayli etkisi izerinde
durumsal bir aracilik etkisine sahip oldugunu gostermektedir. Yani 6gretmen adaylarinin sirekli umut
dizeyleri yiksek oldugunda 6gretim elemanlarinin iletisim becerilerinin 6grenmeye yo6nelik tutum
Uzerindeki dolayli etkisi artacak, sirekli umut diizeyleri diisiik oldugundaise 6gretim elemanlarinin iletisim
becerilerinin 6grenmeye yonelik tutum Gzerindeki dolayli etkisi azalacaktir.
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Aciklanan hipotezler 1si§inda bu ¢alismanin amaci, 6gretmen adaylarinin algilarina gore 6gretim
elemanlarinin iletisim becerilerinin 6grenmeye yonelik tutum Gzerindeki olasi dolayl etkisinde strekli
umudun duzenleyici bir role sahip olup olmadigini belirlemektir.

Bu arastirma hipotezlerinin dogrulanmasi halinde, 6grenmeye yoénelik olumlu tutum gelistirmede
0gretim elemanlarinin iletisim becerilerinin ve 6gretmen adaylarinin 6z yeterliklerinin desteklenmesinin
onemi anlasilacaktir. Arastirma sonuglar 6grenmeye yonelik tutumun gelistiriimesinde arastirmacilar,
uygulayicilar ve politika yapicilara rehberlik edebilir. Yine hipotezlerin dogrulanmasi halinde gelecege dair
umudunu kaybetmis 6gretmen adaylarinin hizmet Oncesi egitimden (6rnegin 6gretim elemanlarinin
iletisim becerilerinden) yeterli diizeyde yararlanamayabilecekleri (6gretim elemanlarinin iletisim
becerilerinin 6grenmeye yonelik tutum Uzerindeki olumlu ektisi) konusunda politika yapicilara 6nemli
kanitlar sunabilir.

Sosyal bilissel ve umut kuramina dayali olarak yapilandirilan bu ¢alismada asagidaki hipotezler test
edilmistir (Bandura, 2012; Snyder vd., 2002):

Hi: Ogretim elemanlarinin iletisim becerileri, 6z-yeterlik inanclari araciliglyla 6gretmen adaylarinin
o0grenmeye yonelik tutumu pozitif ydonde etkilemektedir.

H,: Ogretmen adaylarinin 6z-yeterlik inanglarinin 8grenmeye yénelik tutumlar izerindeki etkisinde
surekli umut dizenleyicidir.

Hs: Slrekli umut dlzeyleri, 6gretim elemanlarinin iletisim becerilerinin 6gretmen adaylarinin
ogrenmeye yonelik tutumlari Gzerindeki dolayl etkisinde diizenleyici etkiye sahiptir.

Yontem
Arastirma Modeli

Arastirma modelinde slrekli degiskenler arasindaki gesitli iliskilerin (dogrudan, dolayli, diizenleyici ve
durumsal aracilik etkisi) ortaya ¢ikariimasi amaglanmistir. Bu nedenle pozitivist arastirma gelenegine
uygun olarak nicel ydntem, iliskisel desen kullaniimistir. iliskisel modelde korelasyon analizinin istatistiksel
prosediiri kullanilarak birden ¢ok degisken arasindaki iliski, bu iliskinin derecesi, degiskenlerden birinin
digerini tahmin etme durumu o6lgilmekte ve ortaya konulmaktadir (Creswell, 2012). Bu dogrultuda
modele 6gretim elemanlarinin iletisim becerileri bagimsiz, 6zyeterlik inanci araci, stirekli umut dizenleyici,
o0gretmen adaylarinin 6grenmeye yonelik tutumu ise bagimh degisken olarak dahil edilmistir.

Calismada basit aracilik etkisi, basit diizenleyicilik etkisi ve durumsal aracilik etkisi olmak tizere 3 model
test edilmistir. Tim modelleri birlikte 6zetleyici diyagram Sekil 1’de sunulmaktadir.

Sekil 1

Aracilik Diizenleyicilik ve Durumsal Aracilik Analizine iliskin Kavramsal Diyagram

Ozyeterlik w
Ogretim Uyelerinin \ Ogrenmeye Yodnelik

Iletisim Becerileri J Tutum

Model 1 (Process Model 4 kullanildi) 6gretim elemanlarinin iletisim becerileri ile 6gretmen adaylarinin
6grenmeye yonelik tutumu arasinda 6z-yeterligin aracilik roliinti, Model 2 (Process Model 1 kullanildi) ise
O6gretmen adaylarinin 6z-yeterlik inancglari ile 6grenmeye yonelik tutumlari arasindaki iliskide strekli umut
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degiskeninin dizenleyici etkisini test etmektedir. Son olarak Model 3 (Process Model 14 kullanildi),
Ogretim elemanlarinin iletisim becerilerinin 6gretmen adaylarinin 6grenmeye yonelik tutumu Gzerindeki
dolayl etkisinin surekli umut disik, orta ve yiliksek oldugunda nasil degistigini ortaya ¢ikarmayi
amaglamaktadir. Bu dogrultuda aracilik (Model 1), diizenleyicilik (Model 2) ve durumsal aracilik (Model 3)
rollerinin 5000 kisilik 6rneklem grubunda istatistiksel olarak anlamli olup olmadigi belirlemek amaciyla
SPSS programinin uzantisi olan Process v4.3 kullanilarak bootstrap analizi yapilmistir (Hayes, 2013;
Preacher & Hayes,2008)

Evren ve Orneklem

Arastirmanin hedef evrenini Turkiye’deki egitim fakiiltelerindeki ticlincii ve dérdiincu sinif diizeyindeki
o0gretmen adaylari olusturmaktadir. Arastirmanin ulasilabilir evrenini ise Erzurum ilinde yer alan Atatiirk
Universitesi Egitim Fakiiltesi’nde 6grenim gérmekte olan dgretmen adaylan olusturmaktadir. Fakiilte
sekreterliginden alinan bilgilere gore egitim fakiltesinde Uglincli ve dérdiincl sinifta 6grenim gérmekte
olan 2671 6gretmen adayi bulunmaktadir. %5 hata payi ile ulasiimasi gereken érneklem buyiklGgia 336
olarak hesaplanmistir (Buyiikoztirk vd., 2022). Pandemi dénemi nedeniyle veriler uygun ornekleme
yontemiyle gonullulik esasina bagl olarak elektronik ortamda toplanmistir. Google Form vasitasi ile
olusturulan link 6gretmen adaylan ile paylasiimis, katihmcilardan elde edilen 388’inin gegerli form
arastirma verilerinin elde edilmesinde kullaniimistir.
Katihmcilara iliskin bilgiler Tablo 1'de sunulmaktadir.

Tablo 1

Orneklemdeki Ogretmen Adaylarinin Béliimlerine iliskin Veriler

Alani Sayi %  Alani Sayi %
Almanca 6gretmenligi 22 5.7 Ortadgretim matematik 6gret. 4 1
Beden egitimi 6gretmenligi 2 0.5 Ozel egitim dgretmenligi 33 8.5
Biyoloji 6gretmenligi 5 1.3 Psikolojik Danismanlik ve Reh. 27 7
Cografya 6gretmenligi 8 2.1  Resim 6gretmenligi 27 7
Felsefe 6gretmenligi 22 5.7  Sinif 6gretmenligi 12 3.1
Fen bilgisi 6gretmenligi 20 5.2 Sosyal bilgiler 6gretmenligi 14 3.6
ilkégretim matematik dgret. 30 7.7 Tarih 6gretmenligi 5 1.3
ingilizce 6gretmenligi 63 16.2 Tirkge 6gretmenligi 26 6.7
Miizik Ogretmenligi 17 4.4  Tirk dili ve edebiyati 6gretmenligi 9 2.3
Okul 6ncesi 6gretmenligi 42 10.8

Toplam 388 100
Cinsiyet Sinif Diizeyi

Kadin 276 711 3.Sinif 201 51.8
Erkek 112 289 4. Sinf 187 48.2

Tablo 1’deki verilerden, arastirma 6rnekleminde 19 farklh bélimden 6gretmen adayi bulundugu, bu
ogretmen adaylarinin 276’sinin (%71.1) kadin, 112’sinin (%28.9) erkek; 201’inin (%51.8) Uglncl sinif,
187’sinin (% 48.2) ise dordiinci sinif 6grencisi oldugu anlasiimaktadir.

Veri Toplama Araglarina iliskin Bilgiler

iletisim Becerileri Dederlendirme Olcegi

iletisim becerileri dlcegi Karagdz ve Kdsterelioglu (2008) tarafindan 6gretim elemanlarinin siniftaki
iletisim becerilerinin etkililik derecesini Universite 0Ogrencisi algisina goére tanimlamak amaciyla
olusturulmustur. Saygi, ifade becerisi, deger, engeller, motivasyon ve demokratik tutum olmak Gzere alti
boyut, 25 maddeden olusan &lgegin acikladigl varyans %55.9'dur. Olgegin engeller boyutunda yer alan
maddeler (8,12,15,23) ters puanlanmaktadir. Engeller boyutundaki madde puanlari ters puanlandiktan
sonra Olgegin tim maddelerinin puanlar toplanarak iletisim becerileri 0Glgegi toplam puani
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belirlenmektedir. Begsli Likert tipinde gelistirilen 6lgekten alinabilecek en yiiksek puan 125, en diisiik puan
ise 25'tir. Orijinal dl¢egin i¢ tutarlk katsayisi (Cronbach’s Alpha) .77, bu arastirma verileriyle hesaplanan
i¢ tutarlilik katsayisi ise .941'dir.

Genel Ozyeterlik Olcegi

Schwarzer ve Jerusalem (1995) tarafindan gelistirilen 6lgek, Aypay (2010) tarafindan Tirkgeye
uyarlamistir. Genel Oz-Yeterlik Olceginin amaci (iniversite dgrencilerinin ézyeterlik inang diizeylerini
ortaya g¢ikarmaktir. Olgegin birinci boyutu caba ve direng, ikinci boyutu yetenek ve giiven olarak
adlandinlmistir. Olgegin boyutlari kapsamindaki maddelere verilen puanlar toplanarak boyut puanlari,
tim maddelere verilen puanlar toplanarak genel dzyeterlik inanci puani belirlenmektedir. Olgekten
alinabilecek en diisiik puan 10, en yiksek puan ise 40’tir. 10 maddeden olusan 6lgegin agikladigl varyans
%47, i¢ tutarhihk katsayisi ise .83'tlir. Bu arastirma verileriyle hesaplanan ig tutarlik katsayisi ise .88'dir.

Siirekli Umut Olgedi

Snyder ve digerleri (1991) tarafindan bireylerin sirekli umut diizeylerini belirlemek amaciyla
gelistirilen slrekli umut 6lcegi Tarhan ve Bacanli (2015) tarafindan Universite 6grencileri 6rnekleminde
Tirkceye uyarlanmistir. Alternatif yollar diisiincesi ve eyleyici dislince olmak lzere iki boyut ve 12
maddeden olusan 6lgegin acikladigi varyans %61, i¢ tutarlilk katsayisi ise .83'tiir. Olgekte siirekli umutla
ilgili olmayan dort dolgu maddesi (3.,5.,7.,11.) bulunmaktadir. Bu maddeler disindaki tim puanlar
toplanarak stirekli umut Olgegi toplam puani belirlenmektedir. Bu arastirma verileriyle hesaplanan ig
tutarhk katsayisi da 6lgegin orjinalinde oldugu gibi .83’tir. sekizli Likert tipinde hazirlanan 6lgekten
alinabilecek en disilik puan 8, en yiiksek puan ise 64’tir.

Ogrenmeye Yénelik Tutum Olcedi

Ogrenmeye yonelik tutum 6lcegi, 6gretmen adaylarinin 6grenmeye ydnelik tutum diizeylerini 6lgmek
amaciyla Cetin ve Cetin (2019) tarafindan gelistirilmistir. Olgek 6grenmeye yonelik ¢aba, 8grenmeyi
onemseme ve 6grenmekten kaginma olmak lizere (g alt boyuttan olusmaktadir. Dokuzu ters puanlanan
olmak Uzere 34 maddeden olusan 6lgegin agikladigl varyans %53, i¢ tutarlilik katsayisi ise .94’tlr. Dokuz
madde ters puanlandiktan sonra 34 maddeye verilen puanlar toplanarak 6lgegin toplam puani elde edilir.
Bu arastirma verileriyle hesaplanan i¢ tutarlik katsayisi ise .902'dir. Olgekten elde edilebilecek en diisiik
puan 34, en yiksek puan ise 170'tir.

Veri Toplama Siireci

Etik Kurul Onay Belgesi bir kamu lniversitesi biinyesinde faaliyet gosteren Egitim Bilimleri Birimi Etik
Kurulundan 01.10.2020 tarih ve 12/04 sayili karar ile alinmistir. Arastirmaya iliskin veriler pandemi
nedeniyle elektronik ortamda (Google Formu) toplanmistir. Calisma linki kamu Universitesi 6grenci bilgi
sistemi lzerinden 6gretmen adaylariyla paylasiimistir. Arastirmanin verileri 2020-2021 Akademik yili
bahar doneminde toplanmistir. Arastirma etigine uygun olarak katiimcilar arastirmanin amaci, toplanacak
verilerin sadece bilimsel amacla kullanilacagi, katilimin gondllGlGga vb. konularda bilgilendirilmistir.

Veri Analizi

Veriler minimum, maksimum, kayip degerler acisindan incelenmis ve gerekli gérilen dizeltmeler
yapilmistir. Degiskenlere ait toplam puanlar Uzerinden veri dagihiminin normalligi kontrol edilmistir.
Standardize edilmis puanlara (Z puani) dénustirilerek veriler incelenmis, puanlarin +3 ve -3 standart
puanlari asmadigl gérilmistiir. Arastirmada ele alinan degiskenlere iliskin ¢arpiklik ve basiklik degerleri
Tablo 2’de sunulmustur.
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Tablo 2
Degiskenlere iliskin Carpiklik ve Basiklik Degerleri

Degiskenler Carpiklik Basikhik
Ogretim Elemanlarinin iletisim Becerileri -.209 -.58
Oz-Yeterlik inanglari -.32 -.56
Surekli Umut -.27 -.41
Ogrenmeye Yonelik Tutum -.34 -31

Tablo 2 incelendiginde tim degiskenlere iliskin ¢arpiklik ve basiklik degerlerinin-.209 ile -.58 araliginda
yer aldigi gorilmektedir. Tabachnick ve Fidell’e (2013)-1.5 ile +1.5 araliginda olan garpiklik ve basiklik
degerleri normal dagilimin gostergesi olarak kabul edilebilir. Cok degiskenli normallik icin Mahalonobis
uzakhk katsayilarinin incelenmesi sonucu veri setinden ¢ asiri deger gikarilmistir. Degiskenlerin sagiima
diyagrami matrisleri incelenerek ¢ok degiskenli normallige yakin olduklari anlasiimistir. Degiskenler
arasinda 0.80 ve {izeri bir korelasyona rastlanmamis. Model igin yapilan analizlerde tolerans degerinin .20’
den yuksek, varyans blyutme faktorinun (VIF) 10°dan, durum indeksinin (Cl) 30’dan dusuk oldugu
anlasilmistir (Buyukoéztiirk, 2011). Bu bulgulardan hareketle degiskenler arasinda ¢oklu baglanti
probleminin olmadigi kanisina variimistir.

Bulgular

Oncelikle degiskenler arasindaki iliskileri ortaya koymak amaciyla yapilan Pearson Momentler Carpimi

Korelasyon Analizinden elde edilen bulgular Tablo 3'te gosterilmektedir.

Tablo 3

Degiskenler Arasindaki Korelasyona fliskin Bulgular

OEiB ovr Oi SuU
Ogretim Elemanlarinin iletisim Becerileri (OEiB) 1 213%*  17** 272%*
Ogrenmeye Yonelik Tutum (OYT) 1 .387** .398**
Ozyeterlik inanci (O) 1 .652%*
Surekli Umut (SU) 1

**p<.01

Tablo 3 incelendiginde 6gretim elemanlarinin iletisim becerileri ile 6grenmeye yonelik tutum (p< .01,
r=.213), 6z-yeterlik inanglari (p< .01, r=.217), slrekli umut (p< .01, r=.272) arasinda ayni yonde diistik
diizeyde; 6grenmeye yonelik tutum ile 6z-yeterlik inanglari (p< 0.01, r= .387), slrekli umut (p< 0.01, r=
.398) arasinda ayni yonde, orta diizeyde; 6z-yeterlik inanglari ile stirekli umut (p< 0.01, r=.652) arasinda
ayni yonde orta diizeyde istatistiksel olarak anlamliiliskiler oldugu goriilmektedir.

Aracilik (Process Model 4- H,), Diizenleyicilik (Process Model 1 — H,) ve durumsal aracilik (Processs
Model 14 — Hs) iceren arastirma hipotezlerini test etmek amaciyla Hayes tarafindan gelistirilen Siireg
Makrosu kullanilmis ve bootstrap teknigine dayali regresyon analizi yapilmistir (Hayes, 2018; Girbiz,
2019). Bootstrap analizinde etkilerin istatistiksel olarak anlamli olup olmadigi Cl (confidence interval-
glven araligl) degerlerine bakilarak karar verilmektedir. Alt (LLCI) ve st (ULCI) gtven araliginin “0”
degerini icermedigi durumlarda etkinin istatistiksel olarak anlamli oldugu anlasilr (Girbiz, 2019).
Hipotezleri test etmek icin kullanilan regresyon analizine iliskin bulgular Tablo 4'te gosterilmektedir.
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Tablo 4

Aracilik, Diizenleyicilik ve Durumsal Araciliga iliskin Bulgular

Degiskenler Ozyeterlik inanci Ogrenmeye Yonelik Tutum

b LLCI ULCI b LLCI ULCI
Model 1 (Aracilik Hipotezi Testi-H,)
Ogretim Elemani iletisim Becerileri (X) .0609*** 033 .088 .118%* .036 .199
Ozyeterlik inanci(M) 1.109%** .81 1.39
R2 L047%** 167 **
Dolayl Etki OEiB >0i >0YT

b=.0676 % 95 BCA ClI[.0348,.1095]
Model 2 (Diizenleyicilik Hipotezi Testi-H,)

Ozyeterlik inanci (X) -2.001* -3.85 -.149
Siirekli Umut (W) 1.33* 258  -.085
X*W(Etkilesim) .0549* 017 091
R2 .204%*

Model 3 (Durumsal Aracilik Hipotezi Testi- H3)

Ogretim Elemani iletisim Becerileri (X) .085* .0042 .16
Ozyeterlik inanci (M) -1.93* -3.77 -.08
Surekli Umut (W) -1.31%* -2.56 -.07
M*W(Etkilesim) .053** 016 .09
R2 21 %*x

Dolayli Etki b LLCI ULCI

Dusuk Surekli Umut (43.00) .021 -.006 .058

Orta Surekli Umut (51.00) .047 .019 .083

Yiiksek Stirekli Umut (58.00) .069 .030 117

Durumsal Aracilik indeksi .003 .0004 .0067

*p< .05, ¥*p< .01, ***p< .001, n= 388. LLCI = Alt gliven araligi; ULCI = Ust giiven araligl. Bootstrap yeniden
ornekleme = 5000. Standartlastiriimamis beta katsayilari (b) rapor edilmistir.

Arastirmanin ilk hipotezi dogrultusunda dncelikle aracilik iliskisi test edilmistir (OEIBROIEOYT). Tablo 4
Model 1'deki bulgulara gore 6gretim elemanlarinin iletisim becerilerinin 6z-yeterlik inanglari araciligiyla
6grenmeye yonelik tutum Uzerindeki dolayll etkisinin istatistiksel olarak anlaml oldugu anlasiimistir (b=
.0676, %95 GA [.034, .109]). Arastirmanin ilk hipotezi dogrulanmistir. Analize dahil edilen tim degiskenler
6grenmeye yonelik tutumdaki toplam varyansin yaklasik %17’sini agciklamaktadir (R2 = .167).

Arastirmanin ikinci hipotezini test etmek amaciyla kurulan regresyon analizi sonuglari Tablo 4, Model
2'de goriulmektedir. Sonuclara gore 6z-yeterlik inanglari, sirekli umut ve etkilesim teriminin 6grenmeye
yonelik tutum sonug degiskeni Gzerindeki etkilerinin istatistiksel olarak anlamli oldugu anlasiimaktadir.
Dizenleyici bir etkinin olup olmadigini gosteren etkilesim etkisi (Int_1) degiskeninin anlamh b degeri,
surekli umut degiskeninin dizenleyici etkiye sahip oldugunu gosterir (b = .0549, %95 GA [.017, .091]).
Arastirmanin ikinci hipotezi desteklenmistir. Egim analizi sonucunda dizenleyici degiskenin etkileri
grafiksel olarak Sekil 2'de gosterilmektedir.
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Sekil 2

Diizenleyici Etkinin Grafiksel Gériiniimii ~ ATL= Ogrenmeye Yénelik Tutum (OYT), SE= Ozyeterlik inanci
(OI), DH= Siirekli Umut (SU)

DH

43,00
51,00
158,00

155,00

150,00

145,00

ATL

140,00 5

135,00

28,00 30,00 32,00 34,00 36,00 38,00

SE

Duzenleyici etki Sekil 2'de grafiksel olarak yansitildiginda, stirekli umut degiskeni orta (51) ve ylksek
(58) oldugunda 6z-yeterlik inanglarinin 6grenmeye yonelik tutum Gzerindeki etkisinin daha fazla arttigi
(orta duzey igin, b= .79, %95 GA [.42, 1.17], p< 0.001; Yuksek duzey icin, b= 1.18, %95 GA [.68, 1.67],
p<0.001)) goriilmistiir. Ote yandan siirekli umudun disiik (43) olmasi durumunda éz-yeterlik inanglarinin
6grenmeye yonelik tutum Uzerindeki etkisinin anlamh olmadigi (b= .35, %95 CI [-.06, .78], p> 0.05)
bulunmustur. Sonug olarak stirekli umut degiskeni orta ve ylksekse 6z-yeterlik inanglarinin 6grenmeye
yonelik tutum UGzerindeki etkisi istatistiksel olarak anlamlidir. Bu durum sirekli umutun 6gretmen
adaylarinin 6z-yeterlik inanglari ve 6grenmeye yonelik tutumu arasindaki iliskiyi diizenledigi anlamina
gelmektedir.

Tablo 4 Model 3, 6gretim elemanlarinin iletisim becerilerinin (X) 6grenmeye yonelik tutum (Y)
Uzerindeki dolayli etkisinin slrekli umut degiskeninin (W) diizeyine bagli olup olmadigina (Durumsal
aracilik rold) iliskin bulgularn gostermektedir. Durumsal aracilik indeksi degerinin anlamhhgi (b= 0.0032,
%95 GA [.0004, .0067]), slirekli umutun, 6gretim elemanlarinin iletisim becerilerinin 6grenmeye yonelik
tutum Gzerindeki dolayh etkisinde dizenleyici bir degisken oldugunu géstermektedir. Strekli umut distk
(43) oldugunda dolayh etki istatistiksel olarak anlamsizdir (b= .021, %95 GA [-.006, .058]). Surekli umut
orta (51) ve yuksek (58) dizeyde oldugunda 6gretim elemanlarinin iletisim becerilerinin 6grenmeye
yonelik tutum tzerindeki dolayh etkisi (orta diizey icin, b=.047, %95 GA [ .019, .083; yiksek diizey icin, b=
.069, %95 GA [.030, .117]) istatistiksel olarak anlamlidir.

Durumsal aracilik etkisinin grafiksel gosterimi icin yapilan egim analizine iliskin bulgular Sekil 3'te
verilmektedir.
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Sekil 3

Durumsal Aracilik Etkisinin Grafiksel Gosterimi Direct DspHope= Dogrudan Siirekli Umut, indirect
DspHope= Dolayl Siirekli Umut

direct

DspHope
~ indirect
" DspHope

08

08

[s]

04

40,00 4500 50,00 55,00 £0,00

Sekil 3'teki cizgilerin egimi, 6gretim elemanlarinin iletisim becerilerinin 6grenmeye yonelik tutum
Uzerindeki dolayli etkisinin farkli stirekli umut seviyelerinde nasil sekillendigini géstermektedir. Baska bir
ifadeyle, 6gretim elemanlarinin iletisim becerilerinin 6grenmeye yonelik tutum tzerindeki dolayh etkisi,
surekli umut orta ve yliksek oldugunda daha giicli hale gelmektedir.

Tartisma ve Sonug¢

Bulgular, arastirmada 6ne sirtlen Ug¢ hipotezin desteklendigine dair kanitlar sunmaktadir. Buna gore
o0gretim elemanlarinin iletisim becerileri, 6z-yeterlik inanglari araciigiyla 6grenmeye yonelik tutum
Uzerinde dolayl bir etkiye sahiptir. Sirekli umut, 6z-yeterlik inanglarinin 6grenmeye yonelik tutum
Uzerindeki etkisinde diizenleyicidir. Son olarak siirekli umut, 6gretim elemanlarinin iletisim becerilerinin
oz-yeterlik inanglari araciliglyla 6grenmeye yonelik tutum Uzerindeki dolayl etkisinde durumsal aracilik
rolU Gslenmektedir.

Ogretim elemanlarinin iletisim becerilerinin dgretmen adaylarinin 8grenmeye ydnelik tutumu
Uzerinde dogrudan etkisinin yani sira 6z-yeterlik inancglari araciligiyla dolayli bir etkisi vardir. Bu
bulgulardan yola ¢ikarak 6gretim elemanlarinin iletisim becerilerinin, 6gretmen adaylarinda 6grenmeye
yonelik olumlu tutum gelistirmede dogrudan veya dolayli olarak kullanilabilecegi sonucuna varilabilir. Yale
Tutum Degistirme Yaklasimi adi verilen grup calismasinda, ikna edici iletisimin insanlarin tutumlarini
degistirmede kritik &neme sahip oldugu algilanmistir (Aronson vd., 2012). Ogretim elemanlarinin iletisim
becerilerinin 6z-yeterlik inanglari tizerindeki etkisi, 6z-yeterlik inancindaki artisin kaynagi olan sosyal ikna
(Bandura, 1995) ile aciklanabilir. Ogretim elemanlari iletisim becerilerini etkili bir sekilde kullandiklarinda
dgretmen adaylarinin 6z-yeterlik inanclarini gelistirebilirler. Oz yeterliligin artmasi 6grenmeye yonelik
tutuma da yansiyacaktir.

Universitedeki 6grenme ortami, olumlu ve yapici geribildirim ve tesvik edici egitim, dgrencinin
dgrenmesini gelistirir (Kala vd., 2009). Ogrencilerin yasamlari boyunca egitime devam edebilmeleri icin
okullarin, 6z-yeterlik inanglarinin ve 6z dizenleme yeteneklerinin gelisimini tesvik edecek entelektiel
becerilerin 6tesinde egitim vermeleri gerekmektedir (Zimmerman, 1995). Bandura'ya (1995) gore 6rgiin
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egitimin temel amaci, 6grencilere yasam boyu 6grenmeye yonelik entelektiel araglari, yeterlik inanglarini
ve icsel ilgileri saglamak olmalidir. ifade edilen bu kisisel kaynaklar bireylerin égrenmesine ve kendini
gelistirmesine olanak saglar. Orhan ve Komsu (2016) oOzyeterligin 6grenmeye yonelik tutumlarin
yordayicisi oldugunu ortaya koymustur. Ogretim elemani ile 6grenciler arasindaki iliskinin kalitesi
dgrencilerin 6z saygisini etkilemektedir (Nyadanu vd., 2015). Oz-yeterlik, benlik saygisi ile iliskilidir
(Lightsey vd., 2006). Oz-yeterlik inancinin artmasi 6grenmeye yonelik tutumlari olumlu yénde etkileyebilir.
Nitekim sosyal bilissel teoriye gére bireyin davranisi cevresel, bireysel ve davranissal faktorlerin etkilesimi
ile ortaya gikmaktadir. Cevresel bir faktor olarak 6gretim elemanlarinin iletisim becerileri, 6z-yeterlik gibi
bireysel faktorleri ve 6g§renmeye yonelik tutum gibi davranissal 6zellikleri etkileyebilmektedir. Kim ve Sax
(2014) (Universite 6grencilerinin bazi algi ve degerlendirmelerinin 6gretim UGyeleriyle etkilesimleri
sonucunda sekillendigini ifade etmistir. Ogretmenlerin ve égretmen adaylarinin 6z-yeterlik inanglarini
beceri kazanmaya yonelik tutumlarini olumlu yénde etkiledigini belirten birgok arastirma bulgusu vardir
(Demirtas vd., 2011; Malinen vd., 2012; Rimm-Kaufman vd., 2004; Perry vd., 2023; Vosough Matin, 2023).
Ogretim elemanlarinin iletisim becerilerinin égrenmeye yénelik tutum (izerindeki etkisi Duygusal Tepki
Kurami ile agiklanabilir (Mottet vd., 2006). Bu teoriye gore 6gretim elemanlarinin iletisimi 6grencilerin
yaklasma-kaginma davranislarini ydnlendiren duygusal tepkilere neden olmaktadir. Ogretmen adaylariyla
iyi bir iletisim kuran 6gretim elemani bu durumda 6grenmeye yoénelik olumlu bir tutum olusturarak
yaklasma davranisina yol agmaktadir. Ogrenciler olumsuz etkilesimleri 8grenme ortamlarina zararli olarak
algiladiklan icin (Kaufman, 2020) 6grenmeye yoénelik tutumlari da olumsuz etkilenebilmektedir. Bu
nedenle pek ¢ok ¢alisma 6gretim elemanlarinin iletisim becerilerinin 6grencilerin akademik basarisi (Khan
vd., 2017), 6grenci motivasyonu ve bilissel, duygusal 6grenmeyle (Gorham, 1988; Velez & Cano, 2008)
iliskili oldugunu ortaya koymustur. ifade edilen arastirmalarin bulgulari mevcut arastirmanin bulgulariyla
ortiismektedir.

Oz-yeterlik inanclari ile &grenmeye yonelik tutum arasindaki iliskide siirekli umut degiskeni
dizenleyicidir. Strekli umut dislik oldugunda 6z-yeterlik inanglariile 6grenmeye yonelik tutum arasindaki
iliski istatistiksel olarak anlamini kaybetmektedir. Strekli umut diizeyi orta ve yliksek olan 6gretmen
adaylarinin 6z-yeterlik inanglari 6grenmeye yonelik tutumlarini olumlu yonde etkilemektedir. Eylemleriyle
istenilen etkiyi yaratabilecegine inanan (6zyeterligi yiksek) 6gretmen adaylarinin duyussal, bilissel ve
davranigsal tepki egilimlerinin olumlu olacagl 6nceki bolimlerde ¢esitli argiimanlarla desteklenmisti.
Ancak bu etkinin her kosulda kalici olmadigi anlasilmistir. Bireylerin umut diizeyinin disik olmasi, hedef
belirlemede yetersiz eylemlilige ve bu hedeflere ulasmanin yollari hakkinda daha karamsar ¢ikarimlara,
hedeflere ulasamamaya, basariya yeterince odaklanmamaya, zorluklardan kaginmaya ve olumsuz
duygusalliga yol agabilmektedir. Surekli umut diizeyi yiksek olan 6gretmen adaylarinin ¢ok sayida ve daha
zorlu hedefleri segmeleri ve bu hedeflere ulasmalari daha olasidir (Snyder vd., 1991). Bu durumda surekli
umut diizeyi yiksek olan 6gretmen adaylarinin 6z-yeterlik inanglarinin artmasi nedeniyle 6grenmeyle ilgili
giderek daha zorlayici hedefleri se¢me egilimleri 6grenmeye yonelik tutumlarini olumlu yonde
etkileyebilir. Ote yandan siirekli umut diizeyi diisiik olan 6gretmen adaylarinin 6z-yeterlik inanclarinda bir
artis olsa bile, zor hedeflerden ve zorluklardan kagindiklari icin bu artis onlarin 6grenmeye yonelik
tutumlarina olumlu yansimayacaktir. Arastirmanin konusuyla ilgisi olmasa da bircok degisken arasindaki
iliskide umudun dizenleyici oldugu bilinmektedir (Geiger & Known, 2010; Karababa, 2020).

Ogretim elemanlarinin iletisim becerilerinin 6grenmeye yénelik tutum Uzerindeki dolayl etkisinin
varliginin 6gretmen adaylarinin siirekli umut diizeylerine bagl oldugu gorilmustir. Baska bir ifadeyle
ogretim elemanlarinin iletisim becerileri, 6z-yeterlik inanglari araciligiyla strekli umut diizeyi orta ve
yiiksek olan dgretmen adaylarinin 6grenmeye yénelik tutumunu olumlu yénde etkilemektedir. Ogretim
elemanlarinin iletisim becerileri, 6z-yeterlik inanglari araciligiyla siirekli umut diizeyi diisiik olan 6gretmen
adaylarinin 6grenmeye yonelik tutumunu etkilememektedir. Hedefe yonelik olarak hedeflere ulasma
yollarinin belirlenmesi ve planlanmasi olarak tanimlanan umut dizeyi (Snyder vd., 1991), 6gretim
elemanlarinin iletisim becerilerinin 6grenmeye yonelik tutum {zerindeki dolayl etkisinin varhgini
etkilemektedir. Ogretmen adaylarinin hedefe yonelik kararliliklari yiiksek oldugunda ve 6gretmen adaylari
hedeflere ulasma vyollarini planlama konusunda yetenekli olduklarinda, 6gretim elemanlarinin iletisim
becerilerinin 6z-yeterlik inanclari araciligiyla 6grenmeye y6nelik tutum tizerindeki etkisinden s6z edilebilir.
Tersi durumda ise dolayl bir etkinin olmadigi anlasiimaktadir. Ogretim elemanlarinin iletisim becerilerinin
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O6grenmeye yonelik tutum Gzerindeki olumlu etkisinden yalnizca siirekli umut diizeyi orta ve yiiksek olan
O0gretmen adaylarn yararlanabilir. Bulgulara dayanarak, Tirkiye'deki kamu kurumlarinda goérev alma
olasiligl dusiik olan 6gretmen adaylarinin umutsuzluk ve karamsarlik yasadiklarini, bunun da egitim
faklltelerinin  sundugu hizmetlerden vyararlanma diizeylerini sinirladigini séylemek mimkiindir.
Dolayisiyla gereginden fazla 6gretmen mezun edilmesi Tirkiye ve ayni durumda dlkeler agisindan
ekonomik, sosyal, psikolojik olumsuz etkilere neden olmaktadir. Bu durum 6gretmen adaylarinin gelecege
yonelik umutlarini azaltarak, egitim hizmetlerinden yeterince faydalanmalarini engellemektedir.

Daha 6nce benzer konuda yeterince ¢alismanin bulunmamasi, bulgularin 6zgunligiini artirmaktadir.
Buna karsin arastirmada ele alinan degiskenlere iliskin veriler pandemi déneminde toplanmistir.
Ogretmen adaylarinin algilari bu dénemin olusturdugu baglamsal etkiye agiktir. Verilerin pandemi
doneminde, uygun O&rnekleme yoOntemiyle elektronik ortamda toplanmis olmasi arastirmanin
sinirliliklarindan biri olarak kabul edilebilir. Katihmcilarin her bir 6gretmenlik programindan c¢alisma
grubuna atanma olasiliginin ayni olmamasi arastirma bulgulari agisindan sinirhlik olusturmaktadir. Diger
bir sinirhlk ise calisma grubunun yalnizca bir liniversitede 6grenim goren 3. ve 4. sinif 6gretmen adaylarini
kapsamasidir. Farkli bolgelerdeki (iniversitelerde her sinif dizeyindeki &grencileri kapsayan benzer
¢alismalarin yapilmasi bulgularin desteklenmesi agisindan 6nemlidir.

Oneriler

Ogrencilerin umut diizeyinin diizenleyici rolii oldugundan dolayi, yiiksek dgrenimde umut Uzerine
politikalar gelistirilebilir. Umut diizeyi ylksek olan 6gretmen adaylari, hizmet 6ncesi egitim olanaklarindan
daha c¢ok yararlanma olanagina sahip olabilirler. Ogretim elemanlar egitim sirecinde, iletisim
becerilerinin 6gretmen adaylarinin 06z-yeterliklerini, umutlarini ve 6grenmeye yonelik tutumlarini
etkileyebileceginin farkinda olarak iliskilerine yon vermelidir. Ogretim elemanlarinin iletisim becerilerini
gelistirmeye yonelik egitim programlarn gelistirilebilir ve uygulanabilir. Arastirmacilar, 6gretim
elemanlarinin iletisim becerilerinin 6gretmen adaylarinin 6z-yeterlikleri ve 6grenmeye yonelik tutumlari
Uzerindeki etki mekanizmalarini ortaya ¢ikarmak igin nitel ¢alismalar yapabilirler. Arastirma bulgulari
Ozglnlik tasidigindan daha biyik 6rneklem gruplariile benzer konuda ¢alismalar yapiimalidir.

Etik Beyan

“Yiksekodgretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tim kurallara
uyulmus ve yonergenin ikinci bolimuinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemlerden”
hicbiri gerceklestirilmemistir.

Catisma Beyani

Yazar calisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar ¢atismasi bulunmadigini beyan
etmektedirler.
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