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ABSTRACT

The aim of this study is to reveal the relationships between teachers' self-efficacy
perceptions towards distance education, job satisfaction, and professional burnout levels.
The research was carried out with 206 teachers working in public schools in a province in
the Western Black Sea Region. The data were collected using the Teachers' Self-Efficacy
Belief Scale for Distance Education, Job Satisfaction Scale, and Professional Burnout Scale
in the 2023-2024 academic year. As a result of the analysis of the data, it was seen that
teachers' distance education self-efficacy and job satisfaction levels were above average,
while their professional burnout levels were below average. No significant difference was
found between teachers' self-efficacy perceptions towards distance education, job
satisfaction and professional burnout levels, and gender and school type variables. No
significant difference was found between teachers' self-efficacy perceptions towards
distance education and professional burnout levels and professional seniority variable.
There was a significant difference between job satisfaction and professional seniority, and
this difference was in favor of teachers with higher professional seniority. While a positive
low-level relationship was found between teachers' distance education self-efficacy
perceptions and job satisfaction, no significant relationship was found between
professional burnout. A negative relationship was found between teachers' job satisfaction
and professional burnout levels. It is recommended to examine the relationships between
the components of professional burnout and job satisfaction in this study and technology-
based variables such as digital burnout and technostress.

Article Type
Research

Article Background
Received:
25.04.2024
Accepted:
10.06.2024

Keywords
Distance
Education,
Self-Efficacy,
Job Satisfaction,
Professional
Burnout

To cite this article: Gokbulut, B. & Oztiirk, C. (2024). The relationship between teachers' distance education self-
efficacy, job satisfaction, and professional burnout. International Journal of Turkish Education Sciences, 12(2), 925-

956. https://doi.org/10.46778/goputeb.1473684

Corresponding Author: Bayram Gokbulut, e-mail: bayramgokbulut@hotmail.com

* This study is based on the second author's term project carried out under the supervision of the first author.

925


https://doi.org/10.46778/goputeb.1473684
https://orcid.org/0000-0002-7218-5900
https://orcid.org/0000-0003-4089-8428

Bayram Gokbulut » Canan Oztiirk

Introduction

Distance education is not only an alternative to traditional education but is rapidly becoming the
education model of the future. Distance education offers educational opportunities to many
individuals by facilitating access to information (Balaban, 2012). The outbreak of the COVID-19
pandemic in the early 2020s caused schools to suspend face-to-face education. During this period,
educational activities worldwide were conducted through distance education. With the introduction
of distance education, teachers' distance education self-efficacy has become a factor that affects
student achievement in the first degree. However, while some of the teachers easily adapted to
distance education, some of them had problems with adaptation (Daumiller et al., 2021). This
situation has caused teachers' technology usage skills and distance education self-efficacy levels to
be questioned. Self-efficacy, which is very important for the teaching profession, has gained a new
dimension with distance education. Self-efficacy was defined by Bandura as the belief that an
individual can fulfill the planning that he/she needs in order to do a certain job or to reach a certain
goal (Bandura, 1981). Chaplain (2000) defined the concept of self-efficacy as the motivation to aim
for a goal and to cope with problems. Today, distance education is used in almost every sector,
especially in the field of education. Distance education self-efficacy is the belief of teachers that they
can carry out teaching activities effectively in a distance education environment by using their
knowledge and skills. The integration of technological and pedagogical knowledge is crucial in the
formation of this belief. According to the 2018 TALIS (Teaching and Learning International Survey)
report, which compares the educational studies of OECD (Organisation for Economic Co-operation
and Development) member countries, the lowest self-efficacy level of teachers in Turkey is in
supporting learning using digital technologies (TEDMEM, 2019). Distance education utilizing
digital technologies is among the learning environments with the least interaction with students
(Gokbulut, 2020). It is of great importance for teachers to have high self-efficacy perceptions
regarding distance education in order to minimize its disadvantages and create suitable learning
environments for students. Teachers' low self-efficacy perceptions regarding distance education
may cause their motivation and job performance to decrease, indirectly causing them to feel
professional burnout.

Teacher motivation and job satisfaction are very important factors in achieving the aim of
educational activities and ensuring student success. Job satisfaction, which is defined as the positive
or negative emotional state that a person feels towards his/her job as a result of the evaluation of job
objectives (Locke, 1969), is expressed as a person's general attitude towards his/her job or certain
aspects of his/her job (Guoba et al., 2022). The sense of satisfaction that a person feels toward his/her
job stems from psychological, physiological, and environmental factors (Abun et al., 2021). The high
productivity of an educational institution or organization largely depends on the high job
satisfaction of its employees. (Polishchuk et al., 2022). Although job satisfaction is under the
influence of many external factors, it is a situation related to how the employee feels internally (Aziri,
2011). Job satisfaction, which is an important factor in achieving sociological and psychological
satisfaction, is a very important issue for individuals and societies and is vital for the development
of the global education system (Tajbalan et al., 2023). Determining the success and failure of an
organization can be measured by the level of job satisfaction among employees. If the job satisfaction
of the person is high, it will be reflected positively on the services of the institution, and if the job
satisfaction is low, it will be reflected negatively (Al-Smadi & Qblan, 2015). In terms of educational
institutions, high job satisfaction of teachers will be effective in increasing the quality of education
(Sumanasena & Mohamed, 2022). Job satisfaction is the main source of motivation to increase the
efficiency of teaching and learning processes (Al-Smadi & Qblan, 2015) and has a linear relationship
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with job performance (Edwards et al., 2008). Teachers are the key people who ensure continuity in
the development of educational institutions. Understanding the expectations and needs of these
people and meeting these needs will increase their job satisfaction and contribute to the success of
the institution in the long term (Polishchuk et al., 2022). High job satisfaction of the teacher is likely
to prevent professional burnout.

While a person's enjoyment of his/her job contributes positively to the organization he/she works
for, on the contrary, it may affect the organization negatively. Employers' demanding more work
from their employees than their capacities may lead to failure to fulfill the requirements of the job,
wear and tear on the employee, decrease in job performance, and cause the employee to experience
professional burnout (Freudenberger, 1974). Burnout is a syndrome of emotional exhaustion,
depersonalization, and a decrease in personal achievement that occurs due to stress in a kind of
human-work relationship (Maslach & Jackson, 1985). According to Friedman, burnout is defined as
the most obvious response to the stress of job demands and the feeling of failure at work. Burnout
is generally conceptualized as a three-dimensional phenomenon consisting of exhaustion,
depersonalization, and failure. This concept can be expressed as the stress and loss of motivation
faced by professional group employees who interact with people one-on-one (Friedman, 2020). Since
the teaching profession is a profession carried out in face-to-face interaction, professional burnout
in teachers may be higher than in other professions (Kyrian et al., 2020). Considering the duties and
responsibilities of teachers, it is expected that teachers experience stress. This situation causes
teachers to experience professional burnout (Mahmood & Sak, 2019). Teachers' feeling of
professional burnout negatively reflects on their job satisfaction (Avsaroglu et al., 2005; Ertiirk &
Kecgecioglu, 2012; Polishchuk et al, 2022; Sviderskaya et al., 2023). In other words, as teachers' job
satisfaction increases, their professional burnout levels decrease (Halimah et al., 2023; Holmstrom et
al.).

Increasing teachers' motivation towards the teaching profession is related to self-efficacy and job
satisfaction (Abun et al., 2022; TEDMEM, 2019). Teachers should have self-efficacy in technology
use, online communication skills, and effective material design, which are among the main
components of distance education, in order to provide effective learning environments for their
students (Ertmer et al., 2012). Teachers' low technological self-efficacy may cause technostress and
technostress may cause them to experience professional burnout (Gokbulut & Dindas, 2022). There
is a positive relationship between self-efficacy and job satisfaction (Wang & Dapat, 2023).
Considering that teachers' high technological self-efficacy is a factor that positively affects their job
satisfaction, it can also prevent teachers from feeling professional burnout. When the studies were
analyzed, it was found in the literature that the relationships between teachers' self-efficacy, job
satisfaction, and professional burnout were handled together or with different variables. However,
there are no studies in the literature in which teachers' distance education self-efficacy, job
satisfaction, and professional burnout are addressed together. Distance education, which has
become an integral part of education and training activities during the COVID-19 pandemic, will
continue to exist as an alternative to traditional education. Therefore, teachers' technology usage
levels and distance education self-efficacy have become very important.

This study aims to reveal the relationships between distance education self-efficacy, job satisfaction,
and professional burnout levels of teachers. It is expected that revealing these relationships and
suggesting solutions to emerging situations will contribute to the achievement of the purpose of
educational institutions and student success. Answers to the following questions were sought in the
research.
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¢ What are teachers' distance education self-efficacy, job satisfaction, and professional burnout
levels?

e Is there a significant difference between teachers' distance education self-efficacy, job
satisfaction, and professional burnout levels and gender, school type, and professional
seniority variables?

e Is there a significant relationship between teachers' distance education self-efficacy, job
satisfaction, and professional burnout levels?

Method

Research Design

The relational survey model, one of the quantitative research methods, was used in the study. The
relational survey model is a study in which the relationship between two or more variables is
revealed (Karasar, 2017). In the study, it was attempted to determine the difference between teachers'
distance education self-efficacy, job satisfaction, and professional burnout levels according to
various variables, including gender, school type, and professional seniority. The relationship
between distance education self-efficacy, job satisfaction, and professional burnout was examined
by using Spearman’s Correlation Coefficient (r).

Participants

The population of the study consists of 2037 teachers working in public schools in a district located
in the Western Black Sea Region. The sample consists of 206 teachers determined by using the
convenience sampling method. The convenient sampling method is used by researchers to save
time, money, and labor (Biiytikoztiirk et al.,, 2014). Demographic information of the teachers
participating in the study is shown in Table 1.

Table 1
Demographic Information of the Teachers Participating in the Study
N %
Gender Male 78 37.9
Female 128 62.1
Primary School 135 65.5
School Type Secondary School 53 25.7
High School 18 8.3
0-5 Years 20 9.7
Seniority 6-10 Years 27 13.1
11-15 Years 60 29.1
16-20 Years 47 22.8
21and Over 52 252
Total 206 100

Data Collection Tools

Three scales used to collect data in the study are as follows: Teachers' Self-Efficacy Belief Scale for
Distance Education, Job Satisfaction Scale, and Professional Burnout Scale.

The Self-efficacy Belief Scale for Distance Education was developed by Altungeki¢ (2022) and
consists of 19 items and 3 factors. The first factor of the scale is "Distance education application skills"
with 9 items, the second factor is "Distance education field knowledge" with 6 items, and the third
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factor is "Interaction in distance education" with 4 items. The scale has a 5-point Likert structure as
"Strongly Disagree-1" and "Strongly Agree-5". Cronbach's Alpha coefficient calculated for all items
of the scale was found to be .923. The Cronbach's Alpha coefficient obtained in the study was .957.

The Job Satisfaction Scale was adapted into Turkish by Yalin-Ucar and Bagatarhan (2022). The scale
consists of 9 items and 3 factors. The first factor consists of 3 items of satisfaction with colleagues,
the second factor includes 3 items of satisfaction with students, and the third factor is composed of
3 items of satisfaction with parents. The scale is a 5-point Likert scale (1: Not Satisfied at all; 5: Very
Satisfied). The Cronbach's alpha coefficient calculated for all items of the scale was .887, and the
factors were found to be .889, .879, and .914, respectively. Cronbach's Alpha coefficient for the overall
scale obtained in the study is .867. The factors were found to be .862, .874, and .913, respectively.

The Professional Burnout Scale was developed by Maslach et al. (1996) and adapted into Turkish by
Capri (2013). The short form of the scale was used in the study. The scale comprises 10 items, one
factor, and a 7-point Likert ("1-Never" and "7-Always") structure. The Cronbach Alpha coefficient of
the scale is .930. The Cronbach's Alpha coefficient obtained in the study was calculated as .927.
Scores obtained from the scale are interpreted as "very low" below 2.4 points, 2.5-3.4 as "danger
signal”, 3.5-4.4 as "in burnout state", 4.5-5.4 as "experiencing burnout problem" and above 5.5 points
as "needing professional help" (Capri, 2013).

Data Collection and Analysis

Data were collected online using Google Forms from 206 teachers working in public schools in the
tirst semester of the 2023-2024 academic year. Kolmogorov-Smirnov test results were examined to
determine whether the data were normally distributed. The statistical significance value was found
as p<0.05 in the Kolmogorov-Smirnov test results obtained from all measurement tools. Skewness
and Kurtosis values of the scales were analyzed to determine the normal distribution. Skewness and
Kurtosis values of all three measurement tools were found to be between -1.5 and +1.5. If the Kurtosis
and Skewness values are between -1.5 and +1.5, the data can be considered normally distributed
(Tabachnick & Fidell, 2013). According to these results, the data were accepted to be normally
distributed, and analyses were performed. Independent samples t-test was used to determine the
difference between the teachers’ distance education self-efficacy, job satisfaction, and professional
burnout levels as to the variables of teachers’ gender. One-way analysis of variance (ANOVA) was
conducted to determine the difference between the teachers’ school type and professional seniority.
SPSS.21 software was used in the analysis of the data. Research hypotheses were interpreted at a
0.95 confidence interval (p =0.05).

Research Ethics

Ethical approval was obtained from Zonguldak Biilent Ecevit University "Human Research and
Publication Ethics Committee" on 21/02/2024, numbered 419119 and protocol number 521.

Findings

Descriptive statistics of distance education self-efficacy, job satisfaction, and professional burnout
levels of the teachers participating in the study are given in Table 2.
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Table 2

Arithmetic Mean Values of Teachers’ Distance Education Self-Efficacy, Job Satisfaction and Professional

Burnout Levels

Scales Factor N Min. Mak. X Ss Level
Distance Application skills 206 133 5.00 384 .81 I agree
Education Field knowledge 206 1.00 5.00 3.84 .80 I agree
self-efficacy Interaction 206 1.00 5.00 349 .95 I agree
Self-efficacy (General) 206 132 500 377 .75 I agree

Job satisfaction Satisfaction with colleagues 206 1.00 5.00 4.05 .80 Satisfied

Satisfaction from students 206 1.00 5.00 3.32 .89 Satisfied

Satisfaction from parents 206 1.00 5.00 292 .96 Not satisfied
Job satisfaction (General) 206 111 5.00 342 .68 Satisfied
Professional Burnout 206 1.00 6.70 219 1.12 Danger signalling

When Table 2 is analysed, it is seen that teachers' distance education self-efficacy perceptions are
measured on the scale (X=3.77), sub-factors application skills (X=3.84), field knowledge (X=3.84),
interaction (X=3.49) has an arithmetic mean. The scores obtained from the overall scale and its sub-
factors were found to be above the average value. The overall mean obtained from the job

satisfaction scale (X=3.42), while the sub-factors of satisfaction with colleagues (X=4.05), satisfaction

with students (X=3.32), satisfaction with parents (X=2.92) arithmetic mean. According to this result,
it can be said that teachers are satisfied with their colleagues and students, but they are not satisfied
with parents. According to the arithmetic mean of the scores obtained from the professional burnout
scale, (X=2.19) average. According to this result, it can be said that teachers are close to the level of

professional burnout.

Independent sample t-test results between teachers' distance education self-efficacy, job satisfaction,

and professional burnout and their sub-factors and gender variable are given in Table 3.
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Table 3

t-Test Results on the Difference between Teachers’ Distance Education Self-Efficacy, Job Satisfaction and
Professional Burnout and Their Sub-Factors and Gender Variable

Scales Dimensions Gender n X Ss Sd t p
Distance education Application skills Male 78 392 79 204 1.09 27
self-efficacy Female 128 3.79 .83
Field knowledge Male 78  3.67 83 204 -233  .02*
Female 128 3.94 .78
Interaction Male 78 3.40 91 204 -1.06 .29
Female 128 3.54 97
Self-efficacy (General) Male 78 3.73 73 204 -50 .61
Female 128 3.79 .76
Job satisfaction Co-workers satisfaction Male 78 3.98 .76 204  -.89 37

Female 128 1.09 .82
Satisfaction from students Male 78 3.31 .84 204  -.20 .83
Female 128 3.33 92
Satisfaction from parents Male 78 299 99 204 -28 77
Female 128 2.93 .95
Job satisfaction (General) Male 78  3.39 .65 204  -57 .56
Female 128 3.45 .70
Professional Male 78 2.18 Jd.11 204 -13 .89
Burnout Female 128 2.20 1.13
*p<.05

When Table 3 was analyzed, no significant difference was found between teachers' distance
education self-efficacy (general) [teoy=-.50; p>.05], sub-factors of implementation skills [t0s=1.09;
p>.05] and interaction [teos=-1.06; p>.05] and gender variable. A significant difference was found in
the sub-factor of content knowledge [teos=-2.33; p<.05]. This difference is in favor of female teachers.
No significant difference was found between the job satisfaction scale (general) teos) =-.57; p>.05] and
its sub-factors satisfaction with colleagues [ty =-.89; p>.05], satisfaction with students [«204) =-.20;
p>.05] and satisfaction with parents [teos) =-.28; p>.05] and gender variable. There was no significant
difference between teachers' professional burnout [teoy) =-.13; p>.05] and gender variable.

One-way analysis of variance (ANOVA) was performed to determine the difference between
teachers' distance education self-efficacy, job satisfaction, and professional burnout levels and the
type of school (primary school, secondary school, high school) and the test results are given in Table
4.
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Table 4

Anova Test Results on the Difference between Teachers’ Distance Education Self-Efficacy, Job Satisfaction
and Professional Burnout Levels and School Type Variable

N X Variance Squares sd  Squares F p Difference
Source Total Average

Distance Primary School 135 .74 Intergroup 75 2 37 .66 .51 --
Education Secondary School 53 .67 Intragroup 115.57 203 .56
Self-efficacy =~ High School 18 .99 Total 116.32 205

Job Primary School 135 .68 Intergroup  1.11 2 .55 117 31 -
satisfaction Secondary School 53 .68 Intragroup 9574 203 47
High School 18 .72 Total 96.85 205
Professional ~Primary School 135 1.06 Intergroup  1.89 2 94 74 47 --

Burnout  Secondary School 53 1.23 Intragroup 25840 203 1.27
High School 18 1.26 Total 260.29 205

When Table 4 is examined, no significant difference was found between the distance education self-
efficacy levels of the teachers and the type of school (primary school, secondary school, high school)
[Fe, 205 =2.76, p>.05].

One-way analysis of variance (ANOVA) was performed to determine the difference between
teachers' distance education self-efficacy, job satisfaction, and professional burnout levels by
professional seniority variable. Scheffe test, one of the Post Hoc Tests, was applied to determine the
difference between job satisfaction and professional seniority variables. However, since the
significance (p) value was at the limit as a result of the Scheffe test and the difference was not
determined, the LSD test, which is more flexible, was applied, and the test results are given in Table
5.
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Table 5

Anova Test Results on the Difference between Teachers’ Self-Efficacy, Job Satisfaction and Professional
Burnout Levels and Professional Seniority Variable

Scales Seniority = N X  Variance Squares sd  Squares F p Difference
Source Total Average
Distance 0-5Years 20 3.81 Intergroup .98 4 247 430 .78 -

Education 6-10 Years 27 3.71 Intragroup 11534 201 574
Self-efficacy  11-15 Years 60 3.77 Total 116.32 205
16-20 Years 47 3.86
21 and above 52 3.77
Job Satisfaction  0-5 Years 20 3.06 Intergroup 5.03 4 1.260 2.758 .02* 16-20<21
6-10 Years 27 3.31 Intragroup 91.81 201 457 and above
11-15 Years 60 3.39 Total 96.85 205
16-20 Years 47 3.56
21 and above 52 3.57
Professional 0-5Years 20 1.94 Intergroup 4.73 4 1.184 931 44 --
Burnout 6-10 Years 27 245 Intragroup 255.56 201 1.271
11-15 Years 60 2.22 Total 260.29 205
16-20 Years 47 2.28
21 and above 52 2.05

*p<.05

When Table 5 is analyzed, no significant difference was found between teachers' distance education
self-efficacy levels and professional seniority variable [F, 205 = .430, p>.05]. There was no significant
difference between teachers' professional burnout levels and professional seniority [F, 205 = .931,
p>.05]. There was a significant difference between teachers' job satisfaction levels and professional
seniority variable [Fe 205 = .931, p<.05]. According to this difference, the job satisfaction levels of
teachers with 21 years and above professional seniority (X=3.57) than the job satisfaction levels of
teachers with 16-20 years of professional seniority (X=3.56) is higher.

Pearson Correlation Coefficients analysis was performed to determine the relationship between
distance education self-efficacy, job satisfaction, and professional burnout levels of teachers. The
results of the analysis are given in Table 6. When interpreting the correlation values between the
factors, an absolute value between 0.70-1.00 is considered as a high level relationship, between 0.70-
0.30 as a medium level relationship and between 0.30-0.00 as a low level relationship (Biiytikoztiirk
et al., 2012).
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Table 6

Correlation coefficient results on the relationship between distance education self-efficacy, job satisfaction and
professional burnout levels of teachers

Scales 1 2 3

1 Distance education self-efficacy 1

2 Job satisfaction .294** 1

3 Professional burnout .013 -.369%* 1
**p<0.01

When Table 6 is analyzed, a low level positive relationship was found between teachers' distance
education self-efficacy levels and their job satisfaction (r=.294, p<.05). It was observed that there was
a negative medium level relationship between teachers' professional burnout and job satisfaction
(r=-.369, p<.05). No significant relationship was found between teachers' distance education self-
efficacy levels and their professional burnout levels (r=.013, p>.05).

Discussion and Conclusion

In this study, the relationships between teachers' distance education self-efficacy perceptions, job
satisfaction, and professional burnout levels were investigated. Firstly, what are teachers' distance
education self-efficacy, job satisfaction, and professional burnout levels? The answer to the question
was investigated.

As a result of the research, it was concluded that teachers' distance education self-efficacy
perceptions were above average in the overall scale and its sub-factors Application Skills, Content
Knowledge, and Interaction dimensions. The reason why teachers' self-efficacy perceptions towards
distance education are above average may be due to the fact that education was carried out in the
form of distance education during the COVID-19 pandemic process and that all teachers experienced
distance education in this process. Ak et al. (2021), in their study conducted with lecturers working
at universities, stated that as a result of the lecturers' experience of distance education during the
COVID-19 process, their self-efficacy perceptions towards distance education were positively
affected. Yildiz and Seferoglu (2020) concluded that students' self-efficacy perceptions towards
online technologies were high in their study with associate degree students.

In the study, teachers stated that they were satisfied with the overall job satisfaction scale and its
sub-factors, Satisfaction with Colleagues and Satisfaction with Students, while they stated that they
were not satisfied with the factor of Satisfaction with Parents. According to the findings, it can be
said that teachers' job satisfaction with the teaching profession is generally good, but they are not
satisfied with their relations with the parents of the students, and this dissatisfaction may negatively
affect their job satisfaction. The reasons why teachers have problems with parents can be listed as
parents' protective attitude, being indifferent and insensitive, not attending meetings, and having
untimely meeting requests (Binicioglu, 2010). Teachers' problems with parents negatively affect their
job satisfaction and motivation (Ozdogru, 2021). In support of the research finding, Nurgaliyeva et
al. (2023) found that the job satisfaction of teachers was high in their study, while Kara (2020) stated
that the job satisfaction levels of visual arts teachers were moderate.
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According to the results obtained from the professional burnout scale, it was concluded that the
teachers were at the Danger Signal level and this value was below the average. Considering that the
job satisfaction levels of the teachers in the study were above the average, it is an expected result
that professional burnout is below the average. When the studies conducted with teachers are
examined, there are studies in which the level of professional burnout is lower than the average
(Duman et al., 2020), as well as studies in which burnout is medium (Avsaroglu & Mistan, 2018). In
a study conducted with physical education teachers, 32% of the teachers stated that they experienced
professional burnout (Gogercin, 2017), while similarly, 1/3 of them experienced professional burnout
in studies conducted with university professors (Kyrian et al., 2020). Kirilmaz, Celen, and Sarp
(2003), in their study with primary school teachers, stated that while teachers experienced emotional
burnout more, they experienced depersonalization less. Kara (2020) stated that visual arts teachers
experienced low levels of burnout in the dimensions of depersonalization and emotional exhaustion,
while Duman, Ramazan, and Sak (2020) similarly concluded that their averages were low in the
emotional exhaustion and depersonalization dimensions of burnout (Duman et al., 2020).

No significant difference was found between the gender variables of distance education self-efficacy
(general) and Application Skills and Interaction sub-factors. According to this result, we can say that
the competence levels of male and female teachers are the same in distance education self-efficacy
(general) and its sub-factors, Application Skills, and Interaction. A significant difference was found
between the sub-factor of distance education self-efficacy scale, Content Knowledge, and gender
variable, and this difference was in favor of female teachers. It can be said that female teachers
consider their content knowledge in distance education to be higher than male teachers. In the
literature, there is a study supporting the research finding that there is no difference between male
and female teachers' self-efficacy perceptions towards distance education (Cok & Giinbatar, 2022).
Gliney and Mete (2022) obtained similar results in their study with teachers and interpreted the
reason for this as the fact that male and female teachers had similar experiences during the COVID-
19 process. The data of this study were obtained after the COVID-19 process, and the reason why
there was no difference between male and female teachers may be due to the experiences they gained
during the COVID-19 process. Another finding obtained in the study is that the self-efficacy
perceptions of female teachers in the field knowledge factor, one of the sub-factors of the distance
education self-efficacy scale, were higher than male teachers. In the literature, contrary to this
finding, there are studies in which male teachers' distance education self-efficacy perceptions are
higher than female teachers (Basar et al., 2019; Nurgaliyeva et al., 2023). Ustiin et al. (2020) stated in
their study that male teachers' self-efficacy in using information communication technologies is
higher than female teachers. Yildiz and Seferoglu (2020), in their study with associate degree
students, found that male associate degree students had higher distance education self-efficacy
perceptions than female students.

In the study, no significant difference was found between the job satisfaction scale (general) and its
sub-factors satisfaction with colleagues, satisfaction with students and satisfaction with parents and
gender variable. According to this result, it can be said that male and female teachers have the same
perception about their job satisfaction with their colleagues, students and parents. In the literature,
there are studies supporting the finding that there is no difference between male and female teachers'
job satisfaction (Acar & Karaaslan, 2022; Avsaroglu & Deniz, Kahraman, 2005; Giirbtiz, 2008;
Gogercin, 2017). Although there are studies in the literature that male teachers have higher job
satisfaction than female teachers (Al-Smadi & Qblan, 2015; Bataineh, 2014; Kara, 2020), on the
contrary, there are also studies that female teachers have higher intrinsic job satisfaction
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(Nurgaliyeva et al., 2023). The reason for these differences may be that the data were collected before
and after COVID-19, or the research was conducted in different countries.

In the study, no significant difference was found between the professional burnout levels of teachers
and the gender variable. According to this result, it may be due to the fact that male and female
teachers provided distance education under the same conditions from the COVID-19 pandemic
process. Another reason may be that school administrators and students do not make gender
discrimination in their behaviors towards their teachers in educational environments. In the
literature, studies supporting the research finding are frequently found (Akman, 2019; Avsaroglu &
Deniz, Kahraman, 2005; Cemaloglu & Sahin, 2007; Duman et al., 2020; Gokbulut, 2022; Gogercin,
2017; Kirilmaz et al., 2003; Naktiyok & Karabey, 2005; Polat, 2019). Contrary to these findings, there
are few studies in which female teachers experience burnout more than male teachers (Akten, 2007;
Kara, 2020; Kyrian et al., 2020).

No significant difference was found between the distance education self-efficacy, job satisfaction,
and professional burnout levels of the teachers and the type of school (primary school, secondary
school, high school). According to this result, it can be said that distance education self-efficacy, job
satisfaction, and professional burnout levels of teachers do not change according to the school levels
they work. There are studies in the literature that teachers' distance education self-efficacy
perceptions do not change according to school level (Cok & Giinbatar, 2022; Giiney & Mete, 2022).
Cok and Giinbatar (2022) stated that there was no difference in the self-efficacy perceptions of
teachers at all school levels during the COVID-19 process because they carried out their educational
activities through distance education.

In support of the research findings, Polat (2019) states that there is no differentiation between school
levels and professional burnout levels of teachers. Similarly, Akten (2007) found that there was no
difference between the emotional burnout of guidance counselors and school levels. In contrast to
these findings, Gokbulut and Dindas (2022) stated in their study that professional burnout increases
as the school level increases. Cemaloglu and Sahin (2007) stated that depersonalization is
experienced more in primary school teachers. The findings of the research and the findings in the
literature show similarities as well as differences. The reason for these differences may be due to
regional differences or differences in the level of the schools where teachers work or the attitudes of
the administrators in the institutions.

No significant difference was found between teachers' distance education self-efficacy levels and
professional seniority variable. The reason for this result may be due to the COVID-19 process. All
teachers were included in the distance education process without any distinction such as
professional seniority. Contrary to the research findings, there are studies in the literature that show
that the attitudes towards distance education and technology usage skills of teachers with lower
professional seniority are higher than those of teachers with higher professional seniority (Cok &
Glinbatar, 2022; Giiney & Mete, 2022; Nurgaliyeva et al., 2023). In a study conducted with associate
degree students, it was observed that the distance education self-efficacy perceptions of younger
university students were higher than those of older students (Yildiz & Seferoglu, 2020).

A significant difference was found between teachers' job satisfaction levels and professional
seniority variable. According to this difference, it was concluded that the job satisfaction levels of
teachers with a professional seniority of 21 years and above were higher than the job satisfaction
levels of teachers with a professional seniority of 16-20 years. This may be due to the fact that
teachers' experience increases with their professional seniority. In support of the research finding,
there are studies in the literature that job satisfaction increases as professional seniority increases
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(Al-Smadi & Qblan, 2015; Nurgaliyeva et al., 2023). In contrast to these findings, there are studies in
the literature that teachers with lower professional seniority have higher job satisfaction (Bataineh,
2014) and studies in which there is no significant difference between professional seniority and job
satisfaction (Acar & Karaaslan, 2022; Avsaroglu & Deniz, Kahraman, 2005; Giirbiiz, 2008; Kara,
2020).

No significant difference was found between the professional burnout levels of teachers and the
variable of professional seniority. According to this result, we can say that professional burnout is
an emotion that can be experienced in every period of the teaching profession. Burnout is a situation
related to the enjoyment of one's work. We can say that the teacher's relations with colleagues, school
administration, students and parents, that is, the school climate is effective in this. In support of the
research finding, studies in which there is no significant difference between professional burnout
and professional seniority are found in the literature (Duman et al., 2020; Gokbulut & Dindas, 2022;
Giirbiiz, 2008; Kirilmaz et al., 2003; Mahmood & Sak, 2019). Unlike the research finding, there are
studies indicating that teachers become depersonalized and experience professional burnout as their
professional seniority and age increase (Akman, 2019; Avsaroglu & Deniz, Kahraman, 2005;
Cemaloglu & S$Sahin, 2007; Kara, 2020; Naktiyok & Karabey, 2005), but there are also studies
indicating that emotional exhaustion decreases as professional seniority increases (Glirbtiz, 2008;
Kyrian et al., 2020; Polat, 2019).

A low level positive relationship was found between teachers' distance education self-efficacy levels
and their job satisfaction. It was observed that there was a negative medium-level relationship
between teachers' professional burnout and job satisfaction. No significant relationship was found
between teachers' distance education self-efficacy levels and professional burnout levels. In the
literature, there are no studies examining the relationships between these three variables. However,
studies supporting the research finding that there is an inverse relationship between teachers' job
satisfaction and professional burnout are frequently found in the literature (Acar & Karaaslan, 2022;
Avsaroglu & Mistan, 2018; Avsaroglu & Deniz, Kahraman, 2005; Gogercin, 2017; Giirbiiz, 2008; Kara,
2020; Polishchuk et al.) Giiney and Mete (2022) stated that there is a positive low-level relationship
between teachers' attitudes towards distance education and their perceptions of information
technology self-efficacy, and Nurgaliyeva et al. (2023) stated that there is a positive relationship
between teachers' technological competences and job satisfaction. Abun et al. (2022) stated that there
is a positive relationship between teachers' self-efficacy and job satisfaction.

Recommendations

In the study, it was seen that teachers' job satisfaction was low in the sub-factor of the job satisfaction
scale related to parents. Qualitative research can be conducted on teachers' communication with
parents to reveal the factors that negatively affect teachers' relations with parents. Similarly,
qualitative and quantitative research on teacher-school cooperation with parents can be conducted
to examine the parent dimension in depth.

In the study, the self-efficacy perceptions of female teachers were higher than male teachers in the
dimension of Field Knowledge, one of the sub-factors of the distance education self-efficacy scale.
Especially in the use of technology, studies in which male teachers' competencies are higher than
female teachers are frequently encountered in the literature. This research finding contradicts the
literature. Qualitative research on female teachers' distance education content knowledge can be
conducted to obtain in-depth information about this situation.
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In the study, it was seen that teachers with higher professional seniority had higher job satisfaction
than teachers with lower professional seniority. Qualitative research can be conducted on why the
job satisfaction of teachers with low professional seniority is low.

In the study, while there was a positive low-level relationship between teachers' distance education
self-efficacy levels and job satisfaction, no significant relationship was found between them and
professional burnout. Teachers' low technology use competencies cause technostress, and
technostress causes teachers to experience professional burnout (Gokbulut, 2022). Distance
education is also an issue that requires skills in the use of technology. Qualitative and quantitative
studies can be conducted on teachers' technostress, professional burnout, and distance education
self-efficacy levels.

In the study, the relationships between teachers' distance education self-efficacy, job satisfaction,
and professional burnout were investigated. Digital burnout, technostress, etc., which are the
technological dimensions of professional burnout, can be added to these components, and their
effects on each other and mediating roles can be revealed with structural equation modeling.
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OZET

MAKALE BILGISI

Yapilan bu ¢alismanin amaci, 6gretmenlerin uzaktan egitime yonelik 6z-yeterlik algilar,
is doyumu ve mesleki tiikenmiglik diizeyleri arasindaki iligkilerin ortaya konulmasidir.
Arastirma Bat1 Karadeniz Bolgesinde bir ilde yer alan devlet okullarinda gorev yapan 206
Ogretmen ile gerceklestirilmistir. Veriler 2023-2024 egitim 6gretim yilinda égretmenlerin
Uzaktan Egitime Yonelik Oz-yeterlik Inang Olgegi, Is Doyumu Olgegi ve Mesleki
Tiikenmislik Olgegi kullarularak toplanmistir. Verilerin analizi neticesinde 6gretmenlerin
uzaktan egitim 0z-yeterlik ve is doyum diizeyleri ortalamanin tizerinde ¢ikarken, mesleki
titkenmislik diizeyleri ortalamanin altinda oldugu gériilmiistiir. Ogretmenlerin uzaktan
egitime yoOnelik Oz-yeterlik algilari, is doyumu ve mesleki tiikenmislik diizeyleri ile
cinsiyet ve okul tiirii degiskenleri arasinda anlamli farka rastlanmamaistir. Benzer sekilde,
Ogretmenlerin uzaktan egitime yonelik Oz-yeterlik algilar1 ve mesleki tiikenmislik
diizeyleri ile mesleki kidem degiskeni arasinda anlamli farka rastlanilmamustir. Is
doyumu ile mesleki kidem arasinda anlamli farka rastlanilmis olup, bu fark mesleki
kidemi yiiksek olan 6gretmenlerin lehine oldugu sonucuna ulagilmistir. Oretmenlerin
uzaktan egitim 6z-yeterlik algilar1 ile is doyumlar: arasinda pozitif yonlii diisiik diizey
bir iliskiye rastlamirken, mesleki tiikenmislik arasinda anlamli bir iliskiye
rastlamilmamugtir. Ogretmenlerin is doyumlar ile mesleki tiikkenmislik diizeyleri arasinda
negatif yonlii bir iliski oldugu goriilmiistiir. Bu calismada yer alan mesleki tiikenmislik
ve is doyumu bilesenlerinin dijital tiikenmislik ve teknostres gibi teknoloji temelli
degiskenler ile arasindaki iligkiler incelenmesi 6nerilir.
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Giris

Teknolojideki gelismelerle birlikte bilgiye erisimi kolaylastirarak, ¢ok fazla bireye egitim firsati
sunan uzaktan egitim (Balaban, 2012), geleneksel egitimin alternatifi olmakla kalmayip, gelecegin
egitim modeli olma yolunda hizla ilerlemektedir. 2020’li yillarin baginda ortaya ¢ikan COVID-19
salgimni ile birlikte, tiim diinyada okullar yiiz yilize egitime ara vermek zorunda kalmistir ve egitim
faaliyetleri uzaktan egitim yoluyla gergeklestirilmistir. Uzaktan egitime gecilmesi ile 6gretmenlerin
uzaktan egitim 6z-yeterlikleri 6grenci basarisin etkileyen 6nemli faktorler arasinda yer almustir.
Ancak Ogretmenlerin bir kismi uzaktan egitime kolayca adaptasyon saglarken, bir kismu
adaptasyonda problemler yasadiklari goriilmiistiir (Daumiller ve digerleri, 2021). Bu durum
ogretmenlerin teknoloji kullanim becerileri ve wuzaktan egitim Oz-yeterlik diizeylerinin
sorgulanmasina neden olmustur. Ogretmenlik meslegi icin oldukca 6nemli olan 6z-yeterlik, uzaktan
egitim ile birlikte yeni bir boyut kazanmistir. Oz-yeterlik Bandura tarafindan bireyin belirli bir isi
yapabilmesi ya da belirlenen bir hedefe ulasabilmesi icin ihtiyaci olan planlamay yerine getirme
inanci olarak tanimlanmistir (Bandura, 1981). Chaplain (2000), 6z-yeterlik kavramini, bir hedefe
yonelme ve problemlerle bas etme konusunda motivasyon olarak ifade etmistir. Giiniim{iizde basta
egitim alani olmak iizere hemen hemen her sektdrde uzaktan egitim kullanilir hale gelmistir.
Uzaktan egitim Oz-yeterligi, ogretmenlerin bilgi ve becerilerini kullanarak uzaktan egitim
ortaminda etkili bir sekilde 6gretim faaliyetlerini gergeklestirebilmelerine olan inanglar1 olarak ifade
edilebilir. Ogretmenlerde bu inancin olusmasinda teknolojik ve pedagojik bilginin birlikte
kullanilmasi oldukca 6nemlidir. OECD (Organisation for Economic Co-operation and Development
- Ekonomik Kalkinma ve Isbirligi Orgiitii) ye iiye iilkelerin egitim ¢alismalarimnin karsilagtirilmasinin
yapildigi 2018 TALIS (Teaching and Learning International Survey-Uluslararasi Ogretmenlik ve
Ogrenme Arastirmasi) raporuna gore, Tiirkiye genelinde 6gretmenlerin 6z-yeterlik diizeylerinin en
diisiik oldugu alan dijital teknolojileri kullanarak 6grenmeyi destekleme oldugu belirtilmektedir
(TEDMEM, 2019). Dijital teknolojilerin kullanildig1 uzaktan egitim, 6grencilerle etkilesimin en az
oldugu 6grenme ortamlarindandir (Gokbulut, 2020). Uzaktan egitimin dezavantajlarini en aza
indirmek ve 6grenciler i¢in uygun 6grenme ortamlar1 hazirlayabilmek igin 6gretmenlerin uzaktan
egitime yonelik 6z-yeterlik algilarinin yiiksek olmasi biiyiik énem tasimaktadir. Ogretmenlerin
uzaktan egitime yonelik 6z-yeterlik algilarmin diisiik olmasi motivasyon ve is performansmin
diismesine, dolayl1 olarak mesleki tiikenmislik hissetmelerine neden olabilir.

Egitim 0gretim faaliyetlerinin amacina ulasmasinda ve 6grenci basarisinin saglanmasinda 6gretmen
motivasyonu ve is doyumu oldukga 6nemli bir faktordiir. Kisinin is hedeflerinin degerlendirilmesi
sonucunda isine karst duydugu olumlu ya da olumsuz duygusal durum olarak tanimlanan (Locke,
1969) is doyumu, kisinin isine veya isinin belirli yonlerine yonelik genel tutumu olarak ifade
edilmektedir (Guoba ve digerleri, 2022). Kisinin isine kars1 hissettigi tatmin duygusu psikolojik,
fizyolojik ve ¢evresel unsurlardan kaynaklanmaktadir (Abun ve digerleri, 2021). Bir egitim kurumu
ya da organizasyonun verimliliginin yiiksek olmasi, biiylik 6lglide ¢alisanlarin is doyumunun
yliksek olmasma baghidir. (Polishchuk ve digerleri 2022). Is doyumu bir¢ok dis faktoriin etkisi
altinda olsa da, ¢alisanin igsel olarak nasil hissettigi ile ilgili bir durumdur (Aziri, 2011). Kisinin
sosyolojik ve psikolojik doyuma ulasmasinda 6nemli bir faktor olan is doyumu, bireyler ve
toplumlar i¢in olduk¢a 6nemli bir konu olup, kiiresel egitim sisteminin gelismesinde hayati 6nem
tasimaktadir (Tacbalan ve digerleri, 2023). Bir kurumun basarisinin ve basarisizliginin belirlenmesi,
calisanlar arasindaki is doyum diizeyi ile Olgiilebilir. Kisinin is doyumu yiiksek ise kurum
hizmetlerine olumlu, is doyumu diisiikse olumsuz olarak yansiyacaktir (Al-Smadi ve Qblan, 2015).
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Egitim kurumu agisindan degerlendirildiginde, 6gretmenlerin is doyumlarmin yiiksek olmasi,
egitimin kalitesinin de yiikselmesinde etkili olacaktir (Sumanasena ve Mohamed, 2022). Is doyumu,
Ogretme ve 0grenme siireglerinin verimliligini artirmak igin temel motivasyon kaynag: olup (Al-
Smadi ve Qblan, 2015), is performansi ile arasinda dogrusal bir iliski bulunmaktadir (Edwards ve
digerleri, 2008). Ogretmenler egitim kurumlarimnin gelismelerinde siirekliligi saglayan kilit kisilerdir.
Bu kisilerin beklentileri ve ihtiyaclarmi anlamak ve bu ihtiyaclarmi gidermek onlarin is
doyumlarinin artmasina, uzun vade de ise kurumun basarisina katki saglayacaktir (Polishchuk ve
digerleri, 2022). Ogretmenin is doyumunun yiiksek olmasi mesleki tiikkenmisligine engel olmasi
muhtemeldir.

Bir kisinin yaptig1 isten haz duymasi ¢alistigi kuruma olumlu katkilar sunarken, tam tersi durumda
ise kurumu olumsuz etkileyebilmektedir. Isverenin calisanlarindan kapasitelerinin {izerinde is
istemeleri, isin gerekliliklerinin yerine getirilmemesine, caliganin yipranmasina, is performansmin
diismesine ve galisanin mesleki tiikenmislik yasamasina neden olabilmektedir (Freudenberger,
1974). Tiikenmislik, bir tiir "insan-is" iliskisi icerisinde meydana gelen strese bagh olarak ortaya
¢ikan duygusal titkenme, duyarsizlasma ve kisisel basarida azalma sendromudur (Maslach ve
Jackson, 1985). Friedman gore Tiikenmislik, is taleplerinin getirdigi strese ve isteki basarisizlik
duygusuna verilen en belirgin tepki olarak tanimlanmaktadir. Tiikenmislik genel olarak tiikenme,
duyarsizlasma ve basarisizliktan olusan {i¢ boyutlu bir olgu olarak kavramsallastirilmaktadir. Bu
kavram insanlarla birebir etkilesimde bulunan meslek grubu ¢alisanlarinin, karsilastiklar stres ve
motivasyon kaybi seklinde ifade edilebilmektedir (Friedman, 2020). Ogretmenlik meslegi yiiz yiize
etkilesim igerisinde gergeklestirilen bir meslek olmasi nedeniyle 6gretmenlerde mesleki titkenme
diger mesleklere gore daha yiiksek goriilebilir (Kyrian ve digerleri, 2020). Ogretmenlerin gorev ve
sorumluluklar1 goz oniinde bulunduruldugunda ogretmenlerin stres yagsamalar1 beklenen bir
durumdur. Bu durum ise ogretmenlerin mesleki tiikenmiglik yasamalarina neden olmaktadir
(Mahmood ve Sak, 2019). Ogretmenlerin mesleki tiikenmislik duygusuna kapilmasi, is doyumlarina
olumsuz yansimaktadir (Avsaroglu ve digerleri, 2005; Ertiirk ve Kegecioglu, 2012; Polishchuk ve
digerleri, 2022; Sviderskaya ve digerleri, 2023). Diger bir ifadeyle 6gretmenin ise baghlik ve is
doyumu arttikca mesleki tiikenmiglik diizeyleri azaltmaktadir (Halimah ve digerleri, 2023;
Holmstrom ve digerleri, 2023; Polishchuk ve digerleri, 2022).

Ogretmenlerin 6gretmenlik meslegine kars1 motivasyonlarinin artmasi, 6z-yeterlik ve is doyumu ile
iliskilidir (Abun ve digerleri, 2022; TEDMEM, 2019). Ogretmenler &grencilerine etkili 6grenme
ortamlar1 sunabilmelerinde uzaktan egitimin ana bilegsenleri arasinda yer alan teknoloji kullanima,
cevrimigi iletisim becerileri ve etkili materyal tasarimi 6z-yeterliliklere sahip olmalar1 gereklidir
(Ertmer ve digerleri, 2012). Ogretmenlerin teknolojik &z-yeterliklerinin diisiik olmas teknostrese,
teknostres ise mesleki tiikenmislik yasamalarina neden olabilmektedir (Gokbulut ve Dindas, 2022).
Oz—yeterlik ile is doyumu arasinda pozitif bir iliski bulunmaktadir (Wang ve Dapat, 2023).
Ogretmenlerin teknolojik dz-yeterliklerinin yiiksek olmasi, i3 doyumlarini olumlu etkileyen bir
faktor oldugu dikkate alindiginda, 0gretmenin mesleki tiikenmislik hissetmesinin de Oniine
gecebilir. Yapilan calismalar incelendiginde 6gretmenlerin Oz-yeterlik, is doyumu ve mesleki
tiikenmislikleri arasindaki iligkileri birlikte ya da farkli degiskenlerle ele alindig1 calismalara
literatiirde rastlanmaktadir. Ancak 6gretmenlerin uzaktan egitim 6z-yeterlik, is doyumu ve mesleki
tiikenmisligin birlikte ele alindig1 ¢alismalara literatiirde bulunmamaktadir. COVID-19 salgin ile
birlikte egitim Ogretim faaliyetlerinin ayrilmaz bir parcasi haline gelen uzaktan egitim geleneksel
egitime alternatif bir egitim olarak varligim1 siirdiirmeye devam edecektir. Dolayisiyla
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O0gretmenlerin teknoloji kullanim diizeyleri ve uzaktan egitim 6z-yeterlikleri oldukc¢a 6nemli hale
gelmistir.

Yapilan bu ¢alisma ile 6gretmenlerin uzaktan egitim 6z-yeterlik, is doyumu ve mesleki tiikenmislik
diizeyleri arasindaki iligkilerin ortaya konulmas1 amaglanmistir. Bu iligkilerin ortaya konulmasi ve
ortaya ¢ikan durumlara ¢oziim Onerileri getirilmesi egitim kurumlarmin amacina ulagmasi ile
Ogrenci basarisina katki saglayacagir beklenmektedir. Arastirmada asagidaki sorulara yanitlar
aranmistir.

e Ogretmenlerin uzaktan egitim 6z-yeterlik, is doyumu ve mesleki titkenmislik diizeyleri
nedir?

e Ogretmenlerin uzaktan egitim dz-yeterlik, is doyumu ve mesleki tiikenmislik diizeyleri ile
cinsiyet, okul tiirli, mesleki kidem degiskenleri arasinda anlamli fark var midir?

o Ogretmenlerin uzaktan egitim 6z-yeterlik, is doyumu ve mesleki tiikenmislik diizeyleri
arasinda anlaml1 bir iliski bulunmakta midir?

Yontem
Arastirmanin Modeli

Yapilan galismada nicel arastirma yontemlerinden iliskisel tarama modeli kullanilmistir. TNiskisel
tarama modeli, iki ya da daha fazla degisken arasindaki iliskinin ortaya konuldugu (Karasar, 2017)
calismalardir. Arastirmada Ogretmenlerin uzaktan egitim o0z-yeterlik, is doyumu ve mesleki
tiikkenmislik diizeylerinin cinsiyet, okul tiirii, mesleki kidem degiskenleri arasindaki fark ile
aralarindaki iligkiler belirlenmeye ¢alisilmistir.

Arastirmanin Evren ve Orneklemi

Aragtirmanin evrenini, Bat1 Karadeniz Bolgesinde yer alan bir ilcede devlet okullarda gorev yapan
2037 6gretmen olusturmaktadir. Orneklemini ise uygun drnekleme yontemi kullanilarak belirlenen
206 6gretmen olusturmaktadir. Uygun 6rneklem yontemi arastirmacilar tarafindan zaman, para ve
isgliclinden tasarruf etmek amaciyla kullamilmaktadir (Biyiikoztirk ve digerleri, 2014).
Arastirmaya katilan 6gretmenlere ait demografik bilgiler Tablo 1’de goriilmektedir.

Tablo 1
Arastirmaya Katilan Ogretmenlerin Demografik Bilgileri
N %
Cinsiyet Erkek 78 37.9
Kadin 128 62.1
Okul Tiirii flkokul 135 65.5
Ortaokul 53 25.7
Lise 18 8.3
Kidem 0-5 Yil 20 9.7
6-10 Yil 27 13.1
11-15 Yil 60 29.1
16-20 Yil 47 22.8
21ve Uzeri 52 25.2
Toplam 206 100
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Veri Toplama Araclar

Arastirmada verilerin toplanmasi igin ti¢ adet 6lgek kullanilmistir. Bunlar; Ogretmenlerin Uzaktan
Egitime Yonelik Oz-yeterlik Inang Olgegi, Is Doyumu Olgegi ve Mesleki Titkenmislik Olgegi’dir.

Uzaktan Egitime YoOnelik C)z—yeterlik Inang Olgegi; Altungekig (2022) tarafindan gelistirilmis olup,
19 madde ve 3 faktérden olusmaktadir. Olgegin birinci faktorii “Uzaktan egitim uygulama
becerileri” 9 madde, ikinci faktorii “Uzaktan egitim alan bilgisi” faktorii 6 madde, “Uzaktan
egitimde etkilesim” olan iigiincii faktdriinde 4 madde yer almaktadir. Olgek “Hig Katilmiyorum-1”
ve “Tamamen Katiliyorum-5” seklinde 5'1i likert yapiya sahiptir. Olgegin tiim maddeleri icin
hesaplanan Cronbach Alfa katsayis1 .923 olarak bulunmustur. Arastirmada elde edilen Cronbach
Alfa katsayisi ise .957dir.

Is Doyumu Olgegi; Yalin-Ucar ve Bagatarhan (2022) tarafindan Tiirkge'ye uyarlanmistir. Olgek 9
madde ve 3 faktorden olusmaktadir. Birinci faktor is arkadaslarindan memnuniyet 3 madde, ikinci
faktor 6grencilerden memnuniyet 3 madde ve ficiincii faktor velilerden memnuniyet 3 faktorden
olusmaktadir. Olcek 51i Likert (1: Hi¢c Memnun Degilim; 5: Cok Memnunum seklindedir. Olgegin
tiim maddeleri i¢in hesaplanan Cronbach Alfa katsayis1 .887 alt faktorler ise sirasiyla, .889, .879 ve
914 seklindedir. Arastirmada elde edilen 6l¢ek geneli Cronbach Alfa katsayisi ise .867’dir. Alt
faktorler ise sirasiyla, .862, .874 ve 913 olarak bulunmustur.

Mesleki Tiikenmislik Olcegi; Maslach ve digerleri (1996) tarafindan gelistirilmis olup, Capri (2013)
tarafindan Tiirkce’ye uyarlanmistir. Arastirmada 6lgegin kisa sekli kullanilmistir. Olgek 10 madde,
tek faktor ve 7'li likert ("1-Higbir zaman" ve "7-Her zaman") yapiya sahiptir. Olgegin Cronbach Alfa
katsayis1 .930’dur. Arastirmada elde edilen Cronbach Alfa katsayisi ise .927 olarak hesaplanmuistir.
Olgekten elde edilen puanlar 2.4 puanin altinda "¢ok diisiik", 2.5-3.4 "tehlike sinyali", 3.5-4.4
"tiikenmislik durumu igerisinde", 4.5-5.4 "tiikenmislik problemi yasamakta" ve 5.5 puanin {izerinde
ise "profesyonel yardim almasi gerektigi" seklinde yorumlanmaktadir (Capri, 2013).

Verilerin Toplanmasi ve Analizi

Veriler, 2023-2024 Egitim-Ogretim yili birinci déneminde kamuya bagh okullarda gorev yapan 206
ogretmenden ¢evrimici, Google Formlar kullanilarak toplanmistir. Verilerin analizi yapilmadan
once normallik dagilimlar1 kontrol edilmistir. Arastirmada kullanilan ii¢ 6lgme aracinin
Kolmogorow-Smirnov test sonuglari incelendiginde (p<0.05) oldugu ve normal dagilima uymadig:
goriilmiistiir. Normal dagilima karar vermek igin Olgeklerin Skewness ve Kurtosis degerleri
incelenmistir. U¢ 6l¢me aracinin da Skewness ve Kurtosis degerleri -1.5 ile +1.5 arasinda oldugu
goriilmiistiir. Kurtosis ve Skewness degerleri -1.5 ile +1.5 arasinda ise verilerin normal dagilima
uygun oldugunu belirtmislerdir (Tabachnick ve Fidell, 2013). Bu sonuglara gore verilerin normal
dagildig1 kabul edilerek analizler gerceklestirilmistir.

Ogretmenlerin uzaktan egitime yonelik 6z-yeterlik Inanglari, is doyumlari ve mesleki titkenmislik
diizeylerinin cinsiyet degiskeni arasindaki farkin belirlenmesinde bagimsiz gruplar t-Testi, okul
tiirii ve mesleki kidem degiskenleri arasindaki farkin belirlenmesinde ise tek yonlii varyans analizi
(ANOVA) kullanilmistir. ANOVA’da gruplar arasindaki farklilasmanin kaynaginin belirlenmesi
igin post hoc testlerinden LSD testi kullanilmistir.

Ogretmenlerin uzaktan egitime yonelik 6z-yeterlik Inanglari, is doyumlari ve mesleki titkenmislik
diizeyler arasindaki iliskinin belirlenmesinde ise Pearson Momentler Carpimi Korelasyon analizi
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kullanilmistir. Arastirma hipotezleri 0.95 giiven araliginda (p<0.05) yorumlanmistir. Analizlerde ise
IBM SPSS Statistics 21 paket programi kullanilmaistir.

Arastirma Etigi

Zonguldak Biilent Ecevit Universitesi “Insan Aragtirmalari ve Yayin Etigi Kurulu'ndan” 21/02/2024
tarih, 419119 sayili ve 521 protokol numarasi ile etik izin belgesi almmustir.

Bulgular

Aragtirmaya katilan 6gretmenlerin uzaktan egitim 6z-yeterlik, is doyumu ve mesleki titkenmislik
diizeylerine ait betimsel istatistikler Tablo 2’de verilmistir.

Tablo 2

Ogretmenlerin Uzaktan Egitim Oz-Yeterlik, Is Doyumu ve Mesleki Tiikenmislik Diizeylerine ait Aritmetik
Ortalama Degerleri

Olgekler Faktor N Min. Mak. X Ss Diizey
Uzaktan Uygulama becerileri 206 133 5.00 3.84 .81 Katiliyorum
egitim Alan bilgisi 206 1.00 5.00 3.84 .80 Katiliyorum
oz-yeterlik Etkilesim 206 1.00 5.00 3.49 .95 Katiliyorum
Oz-yeterlik (Genel) 206 132 5.00 3.77 .75 Katiliyorum
Is doyumu Is arkadaglarindan memnuniyet 206 1.00 5.00 4.05 .80 Memnunum
Ogrencilerden memnuniyet 206 1.00 5.00 3.32 .89 Memnunum

Velilerden memnuniyet 206 1.00 5.00 292 96 Memnun degilim
Is doyumu (Genel) 206 1.11 5.00 3.42 .68 Memnunum
Mesleki Tiikenmislik 206 1.00 6.70 219 112  Tehlike sinyali

Tablo 2 incelendiginde 6gretmenlerin uzaktan egitim dz-yeterlik algilar1 dlgek genelinde (X=3.77),
alt faktorler uygulama becerileri (X=3.84), alan bilgisi (X=3.84), etkilesim (X=3.49) aritmetik
ortalamaya sahiptir. Olgek geneli ve alt faktdrlerinden elde edilen puan ortalama degerin {izerinde
oldugu goriilmiistiir. Is doyumu &lgeginden elde edilen genel ortalama (X=3.42) iken, alt faktorleri
is arkadaslarindan memnuniyet (X=4.05), Ogrencilerden memnuniyet (X=3.32), velilerden
memnuniyet (X=2.92) aritmetik ortalamaya sahiptir. Bu sonuca gore gretmenlerin is arkadaslari ve
ogrencilerden memnun olduklari, ancak velilerden memnun olmadiklarini sdylenebilir. Mesleki
tiikenmislik dlgeginden elde edilen puanlarin aritmetik ortalamasina gore, (X=2.19) ortalamaya
sahip olduklar1 goriilmektedir. Bu sonuca gore 6gretmenlerin mesleki titkenmiglik diizeyine yakin
olduklarini sdylenebilir.

Ogretmenlerin uzaktan egitim dz-yeterlik, is doyumu ve mesleki tiikenmislik ve alt faktorleri ile
cinsiyet degiskeni arasindaki bagimsiz 6rneklem t-Testi sonuglari Tablo 3’te verilmistir.
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Tablo 3

Ogretmenlerin Oz-Yeterlik, Is Doyumu ve Mesleki Tiikenmislik ve Alt Faktorleri ile Cinsiyet Degiskeni
Arasindaki Farka Dair t-Test Sonuclar

Olgekler Boyutlar Cinsiyet n X Ss Sd t p
Uzaktan egitim Uygulama becerileri Erkek 78 3.92 .79 204 1.09 27
0z-yeterlik Kadin 128  3.79 .83
Alan bilgisi Erkek 78 3.67 .83 204 -233  .02*
Kadin 128  3.94 78
Etkilesim Erkek 78  3.40 91 204 -1.06 .29
Kadin 128  3.54 .97
Oz-yeterlik (Genel) Erkek 78 3.73 73 204  -50 .61
Kadin 128  3.79 76
Is doyumu Is arkadaglarindan Erkek 78 3.98 .76 204 -89 .37
memnuniyet Kadin 128 1.09 .82
Ogrencilerden memnuniyet Erkek 78 3.31 .84 204 -20 .83
Kadin 128  3.33 92
Velilerden memnuniyet Erkek 78 2.99 99 204  -28 77
Kadin 128 293 .95
Is doyumu (Genel) Erkek 78 3.39 .65 204  -57 .56
Kadin 128 345 70
Mesleki Erkek 78 218 111 204 -13 .89
Tiikenmiglik Kadin 128 220 1.13
*p<.05

Tablo 3 incelendiginde Ogretmenlerin uzaktan egitim Oz-yeterlik (genel) [teoy=-.50; p>.05], alt
faktorleri uygulama becerileri [teos=1.09; p>.05] ve etkilesim [teos=-1.06; p>.05] ile cinsiyet degiskeni
arasinda anlaml bir farka rastlanilmazken, alan bilgisi alt faktoriinde [teosy=-2.33; p<.05] anlaml
farka rastlanmistir. Bu fark kadin 6gretmenlerin lehinedir. Is doyumu 6lgegi (genel) teosy=-.57; p>.05]
ile alt faktorleri is arkadaslarindan memnuniyet [teos=-.89; p>.05], 6grencilerden memnuniyet [tos=-
.20; p>.05] ve velilerden memnuniyet [teoy=-.28; p>.05] ile cinsiyet degiskeni arasinda anlamli bir
farka rastlanilmamistir. Ogretmenlerin mesleki tiikenmislik [teoy=-.13; p>.05] diizeyleri ile cinsiyet
degiskeni arasinda anlamli bir farka rastlanilmamastir.

Ogretmenlerin uzaktan egitim 6z-yeterlik, is doyumu ve mesleki tiikenmislik diizeyleri ile gorev
yaptiklar1 okul tiirti (ilkokul, ortaokul, lise) degiskeni arasindaki farkin belirlenmesi amaciyla tek
yonlii varyans analizi (ANOVA) yapilmis olup, test sonuglari Tablo 4’te verilmistir.
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Tablo 4

Ogretmenlerin Oz-Yeterlik, Is Doyumu ve Mesleki Tiikenmislik Diizeyleri ile Okul Tiirii Degiskeni
Arasindaki Farka Dair Anova Test Sonuglar

N X Varyansin ~ Kareler sd  Kareler F p Fark

Kaynag1 Toplami Ortalamast
Uzaktan Tkokul 135 .74 Gruplararasi 75 2 37 .66 .51 --
Egitim Ortaokul 53 .67  Gruplarigi 115.57 203 .56
Oz-yeterlik Lise 18 .99 Toplam 116.32 205
Is doyumu Tkokul 135 .68 Gruplararasi 1.11 2 .55 1.17 .31 --

Ortaokul 53 .68  Gruplarigi 95.74 203 47
Lise 18 .72 Toplam 96.85 205
Mesleki Tlkokul 135 1.06 Gruplararasi 1.89 2 94 74 47 --
Tilikenmisglik Ortaokul 53 1.23  Gruplarigi 258.40 203 1.27
Lise 18 1.26 Toplam 260.29 205

Tablo 4 incelendiginde 6gretmenlerin uzaktan egitim 6z-yeterlik diizeyleri ile gorev yaptiklari okul
tiirii (ilkokul, ortaokul, lise) degiskeni [F2205) = 2.76, p>.05] arasinda anlamli farka rastlanilmamustir.

Ogretmenlerin uzaktan egitim 6z-yeterlik, is doyumu ve mesleki titkenmislik diizeyleri ile mesleki
kidem degiskeni arasindaki farkin belirlenmesi amaciyla tek yonlii varyans analizi (ANOVA)
yapimigtir. Anlamli fark c¢ikan is doyumu ile mesleki kidem degiskeni arasindaki farkin
belirlenmesi amaciyla Post Hoc Tests'lerinden Scheffe testi uygulanmistir. Ancak Scheffe testi
sonucunda anlamlilik (p) degeri sinirda kaldig: ve farkin belirlenmedigi icin daha esnek olan LSD
Testi uygulanmis olup, test sonuglar1 Tablo 5’da verilmistir.
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Tablo 5

Ogretmenlerin Oz-Yeterlik, Is Doyumu ve Mesleki Tiikenmislik Diizeyleri Mesleki Kidem Degiskeni
Arasindaki Farka Dair Anova Test Sonuglar

Olcekler Kidem N X Varyansin ~ Kareler sd Kareler F p Fark
Kaynag1 Toplam1 Ortalamast
Uzaktan 0-5 Y1l 20 3.81 Gruplararasi .98 4 247 430 .78 -
Egitim 6-10Yil 27 3.71 Gruplarici 11534 201 574

Oz-yeterlik ~ 11-15Y1l 60 3.77 Toplam 116.32 205
16-20 Y1l 47 3.86
21 vetizeri 52 3.77
Is Doyumu 0-5 Y1l 20 3.06 Gruplararasi 5.03 4 1.260 2.758 .02% 16-20<21
6-10 Y1l 27 331 Gruplarigi 91.81 201 457 ve lzeri
11-15Y1l 60 3.39 Toplam 96.85 205
16-20 Y1l 47 3.56
21 vetizeri 52 3.57
Mesleki 0-5 Y1l 20 194 Gruplararast  4.73 4 1.184 931 44 -
Tikenmislik 6-10 Y1l 27 245 Gruplarigi 25556 201 1.271
11-15Y1ll 60 222 Toplam 260.29 205
16-20 Yil 47 228
21 vetizeri 52 2.05

*p<.05

Tablo 5 incelendiginde Ogretmenlerin uzaktan egitim Oz-yeterlik diizeyleri ile mesleki kidem
degiskeni [Fe205=.430, p>.05] arasinda anlaml farka rastlanimamustir. @gretmenlerin mesleki
tiikenmislik diizeyleri ile mesleki kidem degiskeni [Fe 205 = .931, p>.05] arasinda anlaml farka
rastlanilmamistir. Ogretmenlerin is doyumu diizeyleri ile mesleki kidem degiskeni [F(z 205 = .931,
p<.05] arasinda anlaml farka rastlanilmigtir. Bu farka gore, 21 yil ve {izeri mesleki kideme sahip
ogretmenlerin is doyum diizeyleri (X=3.57), 16-20 yil mesleki kideme sahip Ogretmenlerin is
doyumu diizeylerinden (X=3.56) daha yiiksektir.

Ogretmenlerin uzaktan egitim 6z-yeterlik, is doyumu ve mesleki tiikkenmislik diizeyleri arasindaki
iliskinin belirlenmesi amaciyla Pearson Korelasyon Katsayilar1 analizi gerceklestirilmistir. Analiz
sonuglar1 Tablo 6’da verilmistir. Faktorler arasindaki korelasyon degerleri yorumlanirken mutlak
deger olarak, 0.70-1.00 arasinda olmas: yiiksek; 0.70-0.30 arasinda olmasi orta; 0.30-0.00 arasinda
olmasi ise diisiik diizey bir iligki olarak degerlendirilmektedir (Biiyiikoztiirk ve digerleri, 2012).

Tablo 6

Ogretmenlerin Uzaktan Egitim Oz-Yeterlik, Is Doyumu ve Mesleki Tiikenmislik Diizeyleri Arasindaki
Mliskiye Dair Korelasyon Katsayist Sonuclar:

Olcekler 1 2 3

1 Uzaktan egitim 6z-yeterlik 1

2 Is doyumu .204%* 1

3 Mesleki titkenmiglik .013 -.369** 1
**p<0.01
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Tablo 6 incelendiginde 6gretmenlerin uzaktan egitim 6z-yeterlik diizeyleri ile is doyumlar (r=.294,
p<.05) arasinda diisiik diizey pozitif yonlii bir iliskiye rastlanmistir. Ogretmenlerin mesleki
tiikenmislikleri ile is doyumlar: arasinda (r=-.369, p<.05) negatif yonlii orta diizey bir iliski oldugu
goriilmiistiir. Ogretmenlerin uzaktan egitim oz-yeterlik diizeyleri ile (r=.013, p>.05) mesleki
tiikenmislik diizeyleri arasinda anlamli bir iliskiye rastlanmamustir.

Tartisma ve Sonug

Yapilan ¢alismada, 6gretmenlerin uzaktan egitime o6z-yeterlik algilari, is doyumu ve mesleki
tilkkenmiglik diizeyleri arasindaki iligkiler arastirilmistir. Arastirmada ilk olarak Ogretmenlerin
uzaktan egitim 6z-yeterlik, is doyumu ve mesleki tiikenmislik diizeyleri nedir? Sorusunun cevabi
aragtirilmistir.

Arastirma neticesinde 6gretmenlerin uzaktan egitim 6z-yeterlik algilar1 6lgek geneli ile alt faktorleri
Uygulama Becerileri, Alan Bilgisi ve Etkilesim boyutlarinda ortalamanin tizerinde bir degerde
oldugu goriilmiistiir. Ogretmenlerin uzaktan egitime yonelik 6z-yeterlik algilarmin ortalamanin
tizerinde olmasmin nedeni COVID-19 salgin siirecinde egitimin uzaktan egitim seklinde
ylritiilmesi, bu siiregte 6gretmenlerin tamaminin uzaktan egitimi deneyimlemis olmalarindan
kaynaklaniyor olabilir. Ak ve digerleri (2021) tiniversitelerde gorev yapan ogretim elemanlar: ile
yapmis olduklari g¢alismada COVID-19 siirecinde Ogretim elemanlarinin uzaktan egitimi
deneyimlemelerinin neticesinde uzaktan egitime yonelik 6z-yeterlik algilarinin olumlu etkilendigi
seklinde ifade etmistir. Yildiz ve Seferoglu (2020) onlisans 6grencileri ile yaptiklar: calismalarinda
ogrencilerinin gevrimigi teknolojilere yonelik 6z yeterlik algilarmin yiiksek oldugu sonucuna
ulagmisgtir.

Arastirmada is doyumu olgegi geneli ve alt faktorleri, Is arkadaglarindan Memnuniyet ile
Ogrencilerden Memnuniyet faktorlerinde gretmenler Memnunum seklinde belirtirken Velilerden
Memnuniyet faktoriinii ise Memnun Degilim araliginda belirtmislerdir. Bulgulara gore
ogretmenlerin 6gretmenlik meslegine dair is doyumlariin genel anlamda iyi olduklarini, ancak
ogrenci velileri ile miinasebetlerinden memnun olmadiklarini, bu memnuniyetsizliklerinin is
doyumunu olumsuz etkileyebilecegini sdyleyebiliriz. Siniflarda yasanan problemlerin ¢oztimiinde
ogretmen, 0grenci ve veli liglii bir sa¢ ayag1 olarak kabul edildigi goz oniine alindiginda, sinf igi
problemlerin ¢6ziimiinde velilerin 6gretmenlere yeterince yardimcr olmadiklarini ya da veliler ile
ogretmenler arasindaki iletisimin diisiik oldugunu soyleyebiliriz. Ogretmenler veliler ile sorun
yasamalarinin nedeni olarak, velilerin korumac tavr, ilgisiz ve duyarsiz olmalari, toplantilara
katilmamalari, zamansiz goriisme taleplerinin olmasi sayilabilir (Binicioglu, 2010). Ogretmenlerin
velilerle sorun yasamalar1 onlarin is doyumlarini ve motivasyonlarini olumsuz etkilemektedir
(Ozdogru, 2021). Aragtirma bulgusunu destekler yonde Nurgaliyeva ve digerleri (2023) yapmig
olduklar1 ¢alismalarinda 6gretmenlerin is doyumlarimin yiiksek oldugu bulgusunu elde ederken,
Kara (2020) gorsel sanatlar Ogretmenlerinin is doyum diizeylerinin orta diizey oldugunu
belirtmektedir.

Ogretmenlerin mesleki tiilkenmislik &lgeginden elde edilen sonuca gore Tehlike Sinyali diizeyinde
olduklari, bu degerin ise ortalamanin altinda oldugu sonucuna ulasilmistir. Bu sonuca gore
O0gretmenlerin mesleklerinden memnun olduklarini sdyleyebiliriz. Arastirmada dgretmenlerinin is
doyumu diizeylerinin ortalamanin {izerinde c¢ktigr goz Oniinde bulundurulursa, mesleki
tiikenmisligin ortalamanin altinda gikmasi beklenen bir sonugtur. Ogretmenlerle yapilan calismalar
incelendiginde mesleki tiikenmislik diizeyinin ortalamadan diisitk (Duman ve digerleri, 2020)
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oldugu calismalarla birlikte, tiikenmigligin orta (Avsaroglu ve Mistan, 2018) diizey oldugu
calismalarda bulunmaktadir. Beden egitimi 6gretmenleri ile yapilan calismada 6gretmenlerin %32’si
mesleki tiikenmislik yasadiklarmi belirtirken (Gogercin, 2017), {iniversite hocalar1 ile yapilan
calismalarda da benzer sekilde 1/3'ti mesleki tiikenmislik yasadiklar1 goriilmiistiir (Kyrian ve
digerleri, 2020). Kirilmaz ve digerleri (2003) ilkogretim oOgretmenleri ile yapmis olduklar:
calismalarinda 6gretmenler duygusal titkenmisligi daha ¢ok yasarken, duyarsizlasmay1 daha az
yasadiklarini belirtmislerdir. Kara (2020) ise gorsel sanatlar 6gretmenlerinin duyarsizlasma ve
duygusal titkenme boyutlarinda diisiik diizeyde tiikenmislik yasadiklarini belirtirken, Duman ve
digerleri (2020) yaptiklar1 calismada benzer sekilde tiikenmisligin duygusal tiikkenme ve
duyarsizlasma boyutlarinda ortalamalarinin diisiik oldugu sonucuna ulagmislardir (Duman ve
digerleri, 2020). Arastirma sonucu ve diger calismalarda farkliliklarin ¢ikmasi arastirmalarin
yapildig: yillar, 6gretmen brans farkliliklar: ve okul ikliminden kaynaklandigini sdylenebilir.

Ogretmenlerin uzaktan egitim oz-yeterlik (genel) ile Uygulama Becerileri ve Etkilesim alt
faktorlerinin cinsiyet degiskeni arasinda anlamli bir farka rastlanmamistir. Bu sonuca gore
ogretmenlerin uzaktan egitim Oz-yeterlik (genel) ve alt faktorleri olan Uygulama Becerileri ile
Etkilesim boyutunda erkek ve kadin oOgretmenlerin yeterlik diizeylerinin aym oldugunu
sOyleyebiliriz. Uzaktan egitim Oz-yeterlik Olgegi alt faktorii Alan Bilgisi ile cinsiyet degiskeni
arasinda anlaml farka rastlanmais olup, bu fark kadin 6gretmenlerin lehinedir. Kadin 6gretmenlerin
uzaktan egitimde alan bilgilerini erkek 6gretmenlerden daha yiiksek olarak gordiikleri sdylenebilir.
Literatiirde arastirma bulgusunu destekler yonde erkek ve kadin 6gretmenlerin uzaktan egitime
yonelik 6z-yeterlik algilar1 arasinda farkin bulunmadigina dair arastirma yer almaktadir (Cok ve
Glinbatar, 2022). Giiney ve Mete (2022) 6gretmenler ile yapmis olduklar: ¢calismada benzer sonuglar
elde etmisler, bunun nedenini ise COVID-19 siirecinde erkek ve kadin 6gretmenlerin benzer
deneyimler yasamalarindan kaynaklandigi seklinde yorumlamislardir. Yapilan bu c¢alismanmn
verileri COVID-19 siirecinden sonra elde edilmis olup, erkek ve kadin 6gretmenler arasinda fark
¢tkmamasinin nedeni COVID-19 siirecinde edinmis olduklar1 deneyimlerden kaynaklaniyor
olabilir. Arastirmada elde edilen bir diger bulgu ise uzaktan egitim Oz-yeterlik Olgegi alt
faktorlerinden alan bilgisi faktoriinde kadin 6gretmenlerin 6z-yeterlik algilar1 erkek 6gretmenlerden
yliksek cikmasidir. Literatiirde ise bu bulgunun tam tersine erkek 6gretmenlerin uzaktan egitim 6z-
yeterlik algilarinin kadin dgretmenlerden yiiksek oldugu calismalara rastlanmilmaktadir (Basar ve
digerleri, 2019; Nurgaliyeva ve digerleri, 2023). Ustiin ve digerleri (2020) yapmis olduklar
calismalarinda erkek Ogretmenlerin bilgi iletisim teknolojileri kullanim 6z-yeterliliklerin kadin
ogretmenlerden yiiksek oldugunu belirtmektedir. Yildiz ve Seferoglu (2020) 6n lisans 6grencileri
ile yapmis olduklar1 ¢alismalarinda ise erkek on lisans 6grencilerinin uzaktan egitim 6z-yeterlik
algilar1 kadin 6grencilerden daha yiiksek olduguna dair bulgu elde etmislerdir.

Arastirmada is doyumu Olgegi (genel) ile alt faktorleri is arkadaslarindan memnuniyet,
ogrencilerden memnuniyet ve velilerden memnuniyet ile cinsiyet degiskeni arasinda anlamli bir
farka rastlanmamaistir. Bu sonuca gore erkek ve kadin 6gretmenlerin meslektaslari, 6grencileri ve
velileri ile i doyumlar1 konusunda ayni algiya sahip olduklar1 sdylenebilir. Literatiirde erkek ve
kadin 6gretmenlerin is doyumlar: arasinda farkin olmadigina dair arastirma bulgusunu destekleyen
calismalara rastlanilmaktadir (Acar ve Karaaslan, 2022; Avsaroglu ve digerleri, 2005; Giirbtiiz, 2008;
Gogercin, 2017). Literatiirde erkek 6gretmenlerin is doyumlarinin kadin 6gretmenlerden daha
yliksek olduguna (Al-Smadi ve Qblan, 2015; Bataineh, 2014; Kara, 2020) dair ¢calismalara rastlanmak
ile birlikte, tam tersi kadin 6gretmenlerin igsel is doyumlarinin daha yiiksek oldugu ¢alismalara da
rastlanilmaktadir (Nurgaliyeva ve digerleri, 2023). Bu farkliliklarin nedeni ise verilerin toplandig:
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donemlerin COVID-19 6ncesi ve sonrasinda toplanmasi ya da arastirmanin farkl iilkelerde yapilmis
olmasindan kaynaklanmis olabilir.

Aragtirmada 6gretmenlerin mesleki tiikenmiglik diizeyleri ile cinsiyet degiskeni arasinda anlaml
bir farka rastlanmamustir. Bu sonuca gore erkek ve kadin &gretmenlerin COVID-19 salgin
siirecinden ayni sartlarda uzaktan egitim vermis olmalarindan kaynaklanmis olabilir. Bir diger
nedeni ise egitim 6gretim ortamlarinda okul yoneticilerinin ve 6grencilerin 6gretmenlerine kars:
gosterdikleri davrarnislarda cinsiyet ayrimi yapmadiklarindan kaynaklanmis olabilir. Literatiirde
arastirma bulgusunu destekleyen ¢alismalara sikca rastlanmaktadir (Akman, 2019; Avsaroglu ve
digerleri, 2005; Cemaloglu ve Sahin, 2007; Duman ve digerleri, 2020; Gokbulut, 2022; Gogercin, 2017;
Kirilmaz ve digerleri, 2003; Naktiyok ve Karabey, 2005; Polat, 2019). Bu bulgularin aksine kadin
ogretmenlerin erkek Ogretmenlerden daha ¢ok tiikenmislik yasadiklari arastirmalara az olsa
rastlanilmaktadir (Akten, 2007; Kara, 2020; Kyrian ve digerleri, 2020).

Ogretmenlerin uzaktan egitim 6z-yeterlik, is doyumu ve mesleki tiikkenmislik diizeyleri ile gorev
yaptiklar1 okul tiirii (ilkokul, ortaokul, lise) degiskeni arasinda anlamli farka rastlanmamaistir. Bu
sonuca gore Ogretmenlerin calistiklar1 okul kademelerine gore uzaktan egitim Oz-yeterlik, is
doyumu ve mesleki tiikenmiglik diizeylerinin degismedigi soylenebilir. Literatiirde 6gretmenlerin
uzaktan egitim Oz-yeterlik algilarinin okul kademesine gore degismedigine dair ¢aligmalara
rastlanmaktadir (Cok ve Giinbatar, 2022; Giiney ve Mete, 2022). Cok ve Giinbatar (2022), COVID-19
stirecinde tiim okul kademelerindeki Ogretmenlerin egitim faaliyetlerini uzaktan egitim ile
gerceklestirmelerinden dolay1 6z-yeterlik algilarinda farklilik olmadigin belirtmistir.

Arastirma bulgusunu destekler yonde Polat (2019) 6gretmenlerin okul kademeleri ile mesleki
tilkkenmislik diizeyleri arasinda bir farklilasma olmadigini belirtmektedir. Benzer sekilde Akten
(2007), rehber Ogretmenlerin duygusal tiikenmislikleri ile okul kademeleri arasinda farkin
bulunmadigr sonucunu elde etmistir. Bu bulgularin aksine Gokbulut ve Dindas (2022) yapmuis
olduklar1 c¢alismalarinda, okul kademesi arttikca mesleki tiikenmigligin de arttigini
belirtmektedirler. Cemaloglu ve Sahin (2007) ise ilkogretim okulu Ogretmenlerinde
duyarsizlasmanin daha fazla yasandigini ifade etmistir. Arastirma bulgusu ile literatiirde yer alan
bulgular benzerlikler gosterdigi gibi farkliliklarda goriilmektedir. Bu farkliliklarin nedeni bolgesel
farkliliklar ya da 6gretmenlerin gorev yaptigi okullar arasindaki diizey farkliliklarindan ya da
kurumlardaki yonetici tutumlarindan kaynaklaniyor olabilir.

Ogretmenlerin uzaktan egitim dz-yeterlik diizeyleri ile mesleki kidem degiskeni arasinda anlamli
farka rastlanilmamistir. Bu sonucun elde edilmesinin nedeni COVID-19 siirecinden kaynaklanmis
olabilir. Uzaktan egitim siirecine mesleki kidem gibi bir ayrim yapilmadan tiim 6gretmenler dahil
olmuslardir. Arastirma bulgusunun aksine literatiirde mesleki kidemi daha diisiik olan
ogretmenlerin uzaktan egitime yonelik tutumlar: ile teknoloji kullanim becerileri, mesleki kidemi
yliksek olan 0gretmenlere gore daha fazla olan ¢alismalar bulunmaktadir (Cok ve Giinbatar, 2022;
Giiney ve Mete, 2022; Nurgaliyeva ve digerleri, 2023). Onlisans 6grencileri ile yapilan bir calismada
ise yas1 daha geng olan iiniversite 6grencilerinin uzaktan egitim 6z-yeterlik algilarinin yas1 daha
biiyiik olan 6grencilere gore daha yiiksek oldugu goriilmiistiir (Yildiz ve Seferoglu, 2020).

Ogretmenlerin is doyumu diizeyleri ile mesleki kidem degiskeni arasinda anlamli farka
rastlanilmistir. Bu farka gore, 21 yil ve ilizeri mesleki kideme sahip 6gretmenlerin is doyum
diizeyleri, 16-20 yil mesleki kideme sahip 6gretmenlerin is doyumu diizeylerinden daha ytiiksek
oldugu sonucuna ulasilmistir. Bunun nedeni 6gretmenlerin mesleki kidemleri ile birlikte deneyim
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ve tecriibelerinin de artmasindan kaynaklaniyor olabilir. Arastirma bulgusunu destekler yonde
mesleki kidem arttik¢a is doyumunun arttigina dair ¢alismalar literatiirde yer almaktadir (Al-Smadi
ve Qblan, 2015; Nurgaliyeva ve digerleri, 2023). Bu bulgularin aksine mesleki kidemi daha diisiik
olan 6gretmenlerin is doyumlarmin daha yiiksek oldugu calismalar ile (Bataineh, 2014), mesleki
kidem ile is doyumu arasinda anlamh farkin bulunmadig1 ¢alismalar literatiirde yer almaktadir
(Acar ve Karaaslan, 2022; Avsaroglu ve digerleri, 2005; Giirbtiiz, 2008; Kara, 2020).

Ogretmenlerin mesleki tiikkenmiglik diizeyleri ile mesleki kidem degiskeni arasinda anlamli farka
rastlanilmamistir. Bu sonuca gore mesleki tiikenmislik duygusu Ogretmenlik mesleginin her
doneminde yasanabilecek bir duygu oldugunu sdyleyebiliriz. Titkenmislik duygusu kisinin yaptig
isten zevk almasi ile ilgili bir durumdur. Bunda da 6gretmenin meslektaslari, okul idaresi, 6grenci,
veli ile iligkileri, yani okul ikliminin etkili oldugunu soyleyebiliriz. Arastirma bulgusunu destekler
yonde mesleki tiikenmislik ile mesleki kidem arasinda anlaml farkin bulunmadig1 ¢alismalara
literatiirde rastlanilmaktadir (Duman ve digerleri, 2020; Gokbulut ve Dindas, 2022; Giirbiiz, 2008;
Kirllmaz ve digerleri, 2003; Mahmood ve Sak, 2019). Arastirma bulgusundan farkli olarak
ogretmenlerin mesleki kidemleri ve yaslar1 arttikca duyarsizlastiklar1 ve mesleki tiikenmislik
yasadiklarini belirten calismalara rastlanilmakla (Akman, 2019; Avsaroglu ve digerleri, 2005;
Cemaloglu ve Sahin, 2007; Kara, 2020; Naktiyok ve Karabey, 2005) birlikte, mesleki kidem arttik¢a
duygusal tiikenmenin azaldigina dair (Glirbiiz, 2008; Kyrian ve digerleri, 2020; Polat, 2019)
calismalara da rastlanilmaktadr.

Ogretmenlerin uzaktan egitim 6z-yeterlik diizeyleri ile is doyumlar1 arasinda diisiik diizey pozitif
yonlii bir iliskiye rastlanmistir. Ogretmenlerin mesleki titkenmislikleri ile is doyumlar1 arasinda
negatif yonlii orta diizey bir iligki oldugu goriilmiistiir. Ogretmenlerin uzaktan egitim 6z-yeterlik
diizeyleri ile mesleki tiikenmislik diizeyleri arasinda anlamli bir iliskiye rastlanmamuistir.
Literatiirde bu ii¢ degisken arasindaki iligkilerin incelendigi arastirmalara rastlanilmamaktadair.
Ancak Ogretmenlerin is doyumlar1 ile mesleki tiikenmiglikleri arasinda ters yonlii bir iligkinin
bulunduguna dair arastirma bulgusunu destekleyen galismalara literatiirde sik¢a rastlanmaktadir
(Acar ve Karaaslan, 2022; Avsaroglu ve Mistan, 2018; Avsaroglu ve digerleri, 2005; Gogercin, 2017;
Girbiiz, 2008; Kara, 2020; Polishchuk ve digerleri, 2022). Giiney ve Mete (2022) ¢alismalarinda
aragtirma bulgusunu destekler yonde 6gretmenlerin uzaktan egitime yonelik tutumlari ile bilisim
teknolojileri 6z-yeterlik algilar1 arasinda pozitif yonlii diisiik diizey iliski oldugunu, Nurgaliyeva ve
digerleri (2023) ise O6gretmenlerin teknolojik yeterlilikleri ile is doyumlar1 arasinda pozitif yonlii
iliski oldugunu belirtmektedirler. Abun ve digerleri (2022) 6gretmenlerin yalnizca 6z-yeterlikleri ile
is doyumlar1 arasinda pozitif yonlii bir iliski oldugunu belirtmektedir.

Oneriler

Arastirmada is doyumu 0Olgeginin velilerle ilgili alt faktoriinde 6gretmenler is doyumlarinin diisiik
oldugunu goriilmiistiir. Ogretmenler ile velilerle iletisim konusunda nitel aragtirmalar yapilarak,
ogretmenlerin velilerle olan iligkilerini olumsuz etkileyen faktorler ortaya konulabilir. Benzer
sekilde veliler ile 6gretmen okul igbirligine yonelik nitel ve nicel arastirmalar yapilarak veli boyutu
derinlemesine incelenebilir.

Arastirmada Ogretmenlerin uzaktan egitim Oz-yeterlik Olgegi alt faktorlerinden Alan Bilgisi
boyutunda kadin ogretmenlerin Oz-yeterlik algilar1 erkek oOgretmenlerden yiiksek ¢ikmistir.
Ozellikle teknoloji kullaniminda erkek &gretmenlerin yeterlikleri kadin &gretmenlerden daha
yliksek oldugu calismalara literatiirde sikc¢a rastlanilmaktadir. Bu arastirma bulgusu literatiir ile
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celismektedir. Kadin Ogretmenlerin uzaktan egitim alan bilgilerine yonelik nitel arastirmalar
yapilarak, bu durum hakkinda derinlemesine bilgiler elde edilebilir.

Aragtirmada mesleki kidemi yiiksek olan Ogretmenlerin, mesleki kidemi daha diisiik olan
ogretmenlere gore is doyumlarinin daha yiiksek oldugu goriilmiistiir. Mesleki kidemi diisiik olan
ogretmenlerin is doyumlarinin neden diisiik olduguna yonelik nitel arastirmalar yapilabilir.

Arastirmada 6gretmenlerin uzaktan egitim 0z-yeterlik diizeyleri ile is doyumlar1 arasinda pozitif
yonlii diistik diizey bir iliski goriiliirken, mesleki tiikenmislik ile aralarinda anlaml bir iligskiye
rastlanilmamgtir. Ogretmenlerin teknoloji kullanim yeterliklerinin diisiik olmasi teknostrese,
teknostres ise 6gretmenlerin mesleki tiikenmislik yasamalarina neden olmaktadir (Gokbulut, 2022).
Uzaktan egitim de teknoloji kullanimi konusunda beceri gerektiren bir husustur. Ogretmenlerin
teknostres, mesleki tiikenmislik ve uzaktan egitim 6z-yeterlik diizeylerini ele alan nitel ve nicel
calismalar yapilabilir.

Aragtirmada Ogretmenlerin uzaktan egitim oOz-yeterlik, is doyumu ve mesleki tiikenmislik
arasindaki iligkiler arastirilmistir. Bu bilesenlere mesleki titkenmislik teknolojik boyutu olan dijital
tiikenmiglik, teknostres vb. boyutlarda eklenerek yapisal esitlik modeli ile birbirleri tizerindeki
etkileri ile aracilik rolleri ortaya konulabilir.

Etik Kurul Onay1: Zonguldak Biilent Ecevit Universitesi “Insan Aragtirmalari ve Yayin Etigi Kurulu'ndan”
21/02/2024 tarih, 419119 say1l1 ve 521 protokol numarasi ile etik izin belgesi alinmistir.

Arastirmacilarin Katki Orani: Yazarlarin makaleye katk: diizeyleri esittir.

Catisma Beyan1: Yazarlar arasinda herhangi bir ¢ikar iliskisi bulunmamaktadr.
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