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Abstract

Vocational education is crucial for integrating students into the workforce by transforming
theoretical knowledge into practice and developing job habits, knowledge, and skills in a
specific professional field. This study aims to identify the reasons why students in vocational
education choose Vocational Education Centers (VEC). The study was conducted using a
phenomenological design. The study group consisted of school administrators, teachers, current
students, students' parents, and the workplaces where they receive training in vocational schools
with VEC practices in a city in eastern Turkiye during the 2023-2024 academic year. This study
was conducted with a total of 32 participants, including eight school administrators, eight
teachers, ten students, three parents, and three business representatives. As a result, it was
revealed that during the transition phase to VEC, misinformation was provided, and the primary
purpose of the practice was perceived not as vocational training but more as social aid
distribution. It was also found that competition emerged due to the imposition of quotas on
provinces and schools, and those schools used various methods to increase student enrollment.
An important factor identified for students transitioning to VEC was the desire to earn financial
gain.
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Education is a crucial process that ensures the continuity of society by
transmitting its values and cultural heritage to future generations. It also supports
social and economic progress by developing individuals' talents, knowledge, and
skills. Education, from primary education to university level, aims to meet individuals'
personal and economic needs (Chankseliani et al., 2021; Lovdén et al., 2020).
Vocational education combines theoretical knowledge with practical skills, making
individuals suitable for the demands of the business world (Agimn, 2018; Aksoy, 2013;
Giiltekin, 2023; Giindiiz & Giindiiz, 2017; Gomez et al., 2018; Ozer, 2019a; Sen,
2016).

Qualified labor is essential for economic systems, and providing this labor force
depends on effective vocational education (CEDEFOP, 2013; Eksioglu, 2013;
Gomleksiz & Erten, 2010; Mugan Ertugral, 2018; Sahin & Findik, 2008; Tardif &
Deschenaux, 2017). Nowadays, the role of less skilled workers in economic
development is shrinking (Moore, 2015). Therefore, efforts to create incentives and
educational opportunities to equip individuals with higher skills are ongoing in many
countries around the world (Moore, 2015). It is evident that individuals willing to
secure a place in such a competitive economic market must constantly renew and
develop their skills (ERG, 2012). Thus, for individuals, vocational education activities
must be both up-to-date and functional.

In Tirkiye, there are various options in vocational education. These include
schools preparing for academic careers, institutions offering both vocational and
academic education, and vocational training institutions preparing individuals for the
business world. This variety in education enables students to receive training suitable
for their interests and abilities in order to prepare them for the labor market better
(S6nmez, 1998). As one of these options, VVocational Education Centers (VEC), aim
to enhance the quality of the workforce by providing vocational development
opportunities for middle school graduates (MEB, 2023; MTEGEM, 2014; Numanoglu
etal., 2018).

The history of vocational education centers in Turkiye dates back to the Ottoman
Empire, where the need for acquiring trades and developing skills was met through
various guilds and artisan organizations. However, with the Republic era, the modern
vocational education institutions were established. The reforms initiated during this
period significant transformation in the 2000s (Horuz, 2017; MEB, 2019). As an
important part of vocational education reforms in Turkiye, VEC, formerly known as
the Apprenticeship Training Center, offers training in 184 different occupational
fields (Albayrak, 2020; Altay & Ustiin, 2011; Sencan, 2008).

VEC is an educational institution and aims to enable individuals to specialize in
a specific occupational field and to participate in the business world more effectively
(MEB, 2022). Through VEC, which directly serves the business world,
apprenticeship, journeyman, and master training programs are conducted (Gemici,
2010; Vocational Education Law, 1986; Taymaz, 1980). VEC aim at developing
vocational knowledge and skills appropriate to the personal abilities of students by
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combining school and work life. Such an approach supports individuals' success in
the business world and contributes to social development (Binici & Necdet, 2004;
Demir & Sen, 2009; Sokiil, 2014; Tamer & Ozcan, 2014; Ulus et al., 2015; UNICEEF,
2019)

During the transition phase to VEC, a contract is signed between the student-
parent, the school, and the business regarding the skills training provided at the
workplace. In this context, the training is planned to be one day a week at school and
four days at workplaces. During the three-year education period at VEC, students aim
to obtain knowledge and skills related to the general requirements of the profession
and are called "apprentice students" (Law No. 3308, 1986). Throughout the training
period, a master instructor with a mastership certificate must be present at the
workplace or business where the internship is carried out. Businesses providing
training in the same profession are required to assign one master instructor for a
maximum of 40 apprentice students. If the number of apprentice students exceeds 40,
more than one master instructor must be appointed. An apprentice student completes
a total of 320 hours of internship at the workplace, not exceeding eight hours per day.
On theoretical education days, students are considered on paid leave by the
businesses. The apprenticeship training lasts three years, during which students
receive a salary equal to 30% of the net minimum wage. The journeyman training
lasts one year, during which students receive a salary equal to 50% of the net minimum
wage (MEB, 2022; MTGEM, 2022). At the end of the 12th grade, students who
successfully complete the skills assessment exam receive a mastership certificate
(Ozer, 2018; MTGEM, 2023). At VEC, journeyman/mastership programs and
diploma programs are implemented. Students who successfully complete their
education are awarded a Vocational and Technical Anatolian High School (VTHS)
diploma. Graduates also receive mastership and journeyman certificates, equipping
them with technical competencies and documents indicating their education level
(MEB, 2018).

VEC is continuously strengthened through regulations and projects in order to
increase effectiveness in the business world (Adiglizel & Berk, 2009; Canbal et al.,
2020; Ozer, 2018). The age range for apprenticeship is determined to be 14-19 years
by the Ministry of National Education (MEB). VEC was included in compulsory
education with Law No. 6764, and Vocational and Technical Secondary Education
Institutions were restructured (MEB, 2018; MEB, 2022; Law No. 6764, 2016). This
regulation aimed to train qualified personnel and integrate them into the labor market,
and in turn, increase employment rates (Ozer & Suna, 2020; Ustiin & Yigit, 2022).
However, the desired targets of the regulations have not been fully achieved as the
problems in the business sector affect schools in a negative way (Eksioglu & Tagpinar,
2014; Ozer, 2020).

To address issues in vocational education, VEC was included in vocational and
technical Anatolian high schools with the revisions made to the Vocational Education
Law No. 3308 in 2021 (Ozer & Suna, 2022). Under the 2023 vision, the importance
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of vocational education increased with the goal of creating a qualified workforce,
leading to the implementation of new projects, regulations, and strengthening efforts
(Ozkan & Goktirk, 2023). The VEC application, launched in December 2021, aimed
to restructure Turkiye's vocational and technical education system (MEB, 2022).
Accordingly, VEC programs started providing on-the-job training within VTHS,
offering students the opportunity to obtain both a diploma and vocational experience
(MEB, 2022; MEB, 2021; Ozer & Suna, 2022).

This study plays a significant role in evaluating the experiences of school
administrators, teachers, students, parents, and the businesses where students receive
training at schools implementing the VEC program. It also assesses the effectiveness
of the vocational education process and its integration into the business world. These
individuals are actively involved in the education process and are able to directly
experience and observe how vocational education programs combine theoretical and
practical components to train a qualified workforce that meets the needs of the
business world. Such insights can reveal how educational processes are applied in
reality, areas that need improvement, and which practices are more successful. In this
context, participants’ experiences are expected to guide future regulations and
improvements to optimize the effectiveness of vocational education programs and the
participation of graduates in the workforce. In this sense, this study aimed to
investigate VEC and its functioning for both individuals and society. These
approaches are significant in providing an in-depth analysis of the role of education
in the social structure, its impact on economic development, and individuals' positions
in the labor market.

In recent years, students in vocational education have been transitioning to VEC.
Understanding the reasons behind these transitions and evaluating VEC from various
perspectives requires data from school administrators, teachers, parents, businesses,
and students. Therefore, understanding the reasons of students’ transitioning to
Vocational Education Centers and the advantages these centers provide is considered
important for evaluating VEC from a broad perspective.

In this context, this study aimed to evaluate VEC comprehensively, identify the
challenges these centers face, and determine the opportunities and advantages they
offer. By focusing on students’ experiences, satisfaction levels, and interactions with
the business world, the study is expected to guide educational stakeholders who wish
to assess and improve developments in vocational education more comprehensively.
In addition, the study aimed to guide efforts to improve and strengthen vocational and
technical education, evaluate the overall impact of vocational education centers, and
highlight the diverse and rich aspects of the transition process to VEC by emphasizing
participants' subjective experiences.
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Method

In this section, the research model, study group, data collection tool, and data
analysis are presented.

Research Model

This study was conducted using a phenomenological design. The
phenomenological design is a qualitative research approach used to examine and
explain individuals' experiences in depth (Gliner et al., 2015; Trans. S. Turan;
Creswell, 2012). This design is used to understand, explain, and interpret individuals'
perceptions of events and experiences (Kocabiyik, 2016; Merriam, 2013; Trans. S.
Turan). This study adopted a phenomenological research design in order to understand
the reasons for secondary school students' transition to VEC, the challenges these
centers face, and the opportunities and advantages they offer. The focus of the study
was to deeply understand the VEC experiences of school administrators, teachers,
students, parents, and businesses, and to comprehensively reveal various perspectives.

Study Group

This study included school administrators, teachers, students, parents, and the
businesses where students receive training in schools with VEC applications in a city
in eastern Turkiye during the 2023-2024 academic year. The selection of the study
group aimed to increase the diversity of data. Thus, purposeful sampling was used to
determine the participants. It is preferred for situations with specific criteria and
characteristics and used to obtain an in-depth understanding of particular situations,
cases, or individuals (Gliner et al., 2015; Trans. S. Turan; Buyikoztirk et al., 2018).
The school administrators included in the study were selected to express educational
and management processes. Teachers were chosen to evaluate educational practices
and student interactions. Students participated to directly convey their VEC
experiences. Parents were included to assess the family's perspective on students'
vocational education processes. Finally, business representatives were involved to
express the integration and application processes of vocational education within the
business world.

In selecting the participants, attention was also paid to ensuring they were
directly related to VEC, held different roles in the educational process, and that the
number of participants was sufficient to achieve data diversity and depth. The study
was conducted with a total of 32 participants: eight school administrators, eight
teachers, ten students, three parents, and three business representatives. The number
of participants was determined with consideration of data saturation. The study aimed
to understand cause-and-effect relationships more deeply by considering various
perspectives of the participants. Researchers in this study adopted the Husserl
approach. Husserl's phenomenology is defined as a method aimed at reaching
"essences” or "ideals"” (Husserl & Tepe, 2003). In this approach, researchers attempted
to conduct the research by setting aside their pre-existing knowledge.



1154 Murat Demirkol et al.

Table 1
Participants’ Demographic Characteristics
School Business
Teacher Administrator Student Parent Representative
4 7 5 1 2
Gender 4 1 5 2 1
Total 8 8 10 3 3

Data Collection Tools

A semi-structured interview form was used in data collecition. The semi-
structured interview form was employed to avoid limiting the participants'
perspectives and to gain in-depth information. While developing the semi-structured
interview form, a literature review was first conducted, and then evaluations from four
field experts were obtained to prepare a draft. These experts consisted of two associate
professors and two assistant professors in the field of educational sciences. These
experts had conducted several qualitative studies before, and two of them taught
graduate courses on scientific research methods and qualitative research methods. The
draft was tested through a pilot study, and the form was finalized.

The structural and content validity of the interview guide was ensured based on
expert opinions. A pilot application was conducted for the interview questions to
determine whether the questions were understood correctly and were goal-oriented.
Participants' views were collected through open-ended questions designed to
encourage them to express their opinions independently of the researcher's
predetermined perspective or findings from previous research (Creswell, 2017). These
interviews were conducted on a voluntary basis, and participants were thoroughly
informed about the research purpose beforehand. A special consent form was signed
by participants who agreed to participate voluntarily in the study. The interviews were
recorded with audio devices after obtaining permission. Subsequently, these audio
recordings were transcribed into written text. The data were transferred to a digital
format.

Ethical Committee Approval

The ethics committee approval for the study was granted on February 1, 2024
by the Social and Human Sciences Research Ethics Committee of X University with
session number 2024/03.

Data Analysis

In data analysis, thematic coding was conduted and the content analysis method
was used. Thematic coding is used to identify and examine specific themes or patterns
in the data set in order to reveal recurring topics and key themes in the data. This
method aims to uncover codes, themes, and meanings within the texts (Aziz, 2011).
Participants were coded as school administrators (SA), teachers (T), students (S),
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parents (P), and businesses (B). This coding was used to identify participant groups
and to organize the analysis. Participant views were systematically coded based on
similarity, and codes that were closely related were placed into sub-themes. These
data were quantified, and frequency values were calculated. This coding process was
carried out to group similar thoughts and to strengthen the structure of the analysis
process.

To ensure the reliability of the analyses, expert opinions were obtained. Experts
evaluated the themes created for the interview responses using Miles and Huberman's
(1994) formula (Agreement Percentage = Agreement (Na) / (Agreement (Na) +
Disagreement) x 100). Accordingly, the reliability ratio of the agreement between
researchers was calculated as P = 323 / (323 + 24) x 100 = 93.08%. In qualitative
research, an agreement percentage of generally 90% or above is considered acceptable
in terms of reliability (Saban, 2008). In this study, the agreement percentage was 93%,
with a disagreement percentage of approximately 7%. These results supported the
reliability of the study.

To ensure the transferability of the study, participant diversity was achieved, and
detailed descriptions were provided thoroughly explaining the methods used in the
data collection and analysis processes. The credibility of the research was ensured
through thematic coding and content analysis, supplemented by expert opinions. To
maintain consistency, systematic coding was performed, and Miles and Huberman's
(1994) formula was used for reliability analysis. The data were quantified, frequency
analysis was conducted, and detailed documentation ensured the confirmability of the
research.



1156 Murat Demirkol et al.

Results

As a result of the data analysis, the findings below were reached. In this context,
firstly, to obtain information about the transition process of students from VTHS to
VEC, participants were asked the question, "Describe the transition process from
vocational and technical Anatolian high schools to VEC," and the responses were
analyzed. The findings are presented in Figure 1.

Figure 1
Transition to VEC

Transition process
Misinformation to VEC

Workplace
identification

Technical issues

Problematic Transition Certificate
areas procedure of approval
Intense pressure
(Quota
implementation)

Master instructor
Inexperience certificate

As a result of the participants' views, the transition process to VEC was divided
into two sub-themes: “problematic areas” and “transition procedure.” Under the sub-
theme of problematic areas, the categories were coded as misinformation (n=4),
technical issues (n=1), intense pressure (quota implementation) (n=4), and
inexperience (n=4). The participants' views in the misinformation category can be
summarized as the perception that everyone, whether involved in VEC or not, would
unconditionally benefit from the monthly payment, and the application was seen more
as a form of social aid distribution rather than a means to provide individuals with a
profession. Some participant views in this category are provided below.
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“We experienced some issues due to misinformation. During the initial
briefing, financial support was highlighted, creating the perception that this
support was given to everyone. As a result, many people joined the program
incorrectly. However, this was not the case, and we tried to correct this
misunderstanding by extensively explaining the program details.. ”(SA1-Male-
Misinformation)

“The public's perspective was frankly limited to financial support.” (SA2-
Male-Misinformation))

“When you said you would provide half of the minimum wage, even those who
did not need the training registered. In other words, individuals who needed
money were put on the same level as students. ” (SA4-Male-Misinformation)

“When the state contribution was announced, | saw that even a 65-year-old
person came to apply. This shows misinformation. An elderly lady, seeing
young people coming with documents, said, 'Son, they are giving money, give
me money too. ” (SA5-Male-Misinformation)

Under the technical issues category, technical problems related to the e-VEC
system during the transition process were mentioned. A participant’s view is below.

“The system constantly gives warnings. For example, we receive warnings
like, 'It is attached and you need to have it removed.' When we call, they say
the correction is made. However, encountering such issues forced us to reach
the Ministry. Infrastructure problems are still not resolved.” (SAl-Male-
Technical issues)

To achieve the targeted number of students for the application of VEC, specific
student quotas were assigned to schools and provinces. Therefore, schools were
constantly trying to find absent students to fill the quota. It was emphasized that senior
management made comparisons between schools and provinces, which led intense
pressure. Some participant views are as follows:

“Provinces started competing with each other. This caused schools to enter a
race for students. ” (SA2-Male-Intense pressure)

“Since it was said that schools could reach this lost student population, a
certain number of registrations were given to each school. However, we had a
hard time filling these registrations. In other words, quotas were set for each
province and each school. Provinces and schools experienced a situation of
being compared among themselves. ” (SA7-Male-Intense pressure))

It was also found that when the VEC program started, school administrators had
no prior experience and experienced a lack of information. Consequently, in-service
training sessions were organized for school administrators, but these trainings were
insufficient. This deficiency, due to a lack of information and guidance, made it
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difficult to effectively manage the transition process. These views were grouped under
the code of lack of experience. Some participant views are as follows:

“The bad part was that no guidance or in-service training activities were
provided to any school administrator. Thus, we found ourselves in a system we
knew nothing about. While solving the system was a problem on its own,
adapting to the system was another problem. Whether we made mistakes or
not was found through trial and error.” (SA7-Male-Inexperience)

“I believe that people who do this job should have received prior training. For
example, in our training, the legislation was read from slides. Then we were
shown an example of a student registration for two days. However, after this
training, we received no training or support. We had no practice on how to
handle many processes like absenteeism and insurance entries after student
registrations. Therefore, we tried to learn by observing. It was quite exhausting
to keep learning new things since we did not receive practical training. As a
result, we operated on a trial and error basis, which significantly challenged
us.” (SA4-Male-Inexperience)

“Initially, incomplete information was provided, and we acted according to
the messages we received. However, these messages did not contain complete
and sufficient information. Due to this deficiency, we struggled to carry out the
processes accurately and correctly. ” (SA8-Male-Inexperience))

Under the transition procedure theme, the categories were coded as workplace
identification (n=9), certificate of approval (n=9), and master instructor certificate
(n=17). Participants stated that to continue the transition process, they had to leave
their current school and find a workplace with a master instructor certificate. Some
participant views expressing opinions on the transition procedure are as follows:

“I got my certificate of approval. Then | had to work at a workplace with a
master instructor certificate. We found the workplace. There were documents
that my father needed to sign. After gathering those documents, | completed
my registration.” (S2-Male-Certificate of Approval-Master Instructor
Certificate-Workplace Identification)

“The business must have a master instructor certificate. We provide
information about the certificates. We give the necessary information to the
parents.” (SA8-Male-Master Instructor Certificate)

To examine the reasons for students’ transitioning to VEC, participants were
asked, “What are the reasons for the transition process of students to VEC?” The
results are presented in Figure 2.
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Figure 2
Reasons for Transition to VEC
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Figure 2 shows that the reasons for students transitioning to VEC were divided
into two sub-themes: “personal reasons” and “external reasons.” The most frequently
used codes under the personal reasons sub-theme were absenteeism (n=15), school
avoidance (n=19), and low academic achievement (n=24). Regarding absenteeism,
participants indicated that students' reluctance to attend school and emerging
absenteeism issues led to the risk of repeating a grade. In addition, it was stated that
various factors contributed to students' tendencies to avoid school. Some participant
views are as follows:
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“If they fail due to absenteeism, they repeat the grade. But if they transition to
the vocational education center, there will not be an issue with absenteeism.
Just let them continue from there. (SA1-Male-Absenteeism)

“l was in 10th grade, and frankly, | had absenteeism problems; my
absenteeism count was very high.” (§7-Male-Absenteeism)

“They transition when their situation of failing due to absenteeism becomes
definite.” (T5-Female-Absenteeism))

Students’ lack of interest in academic education and the fact that academic
education at VEC is limited to just one day a week led students to transition to VEC
to avoid school. Such views were coded as “school avoidance.” Some participant
views are as follows:

“Some students do not want to study at school. They want to work at a
workplace. ” (SA8-Male-School avoidance)

“The student does not want to come to school five days a week. VEC requires
four days at a workplace and one day at school.” (T4-Female-School
avoidance)

“I did not want to study or attend classes. | did not want to go to school. ” (S8-
Male-School avoidance))

Participants’ views also indicated low academic achievement. Participants
mentioned that students experienced learned helplessness, readiness issues, and lack
of motivation. This affected the learning process and raised concerns about the risk of
repeating a grade. Therefore, VEC was preferred. Below are some participant views:

“There are students with low academic achievement and those who do not
want to study at school. It is not just low achievement; there's also a lack of
motivation.” (SA1-Male-Low academic achievement)

“In addition, students with low academic achievement want to transition to
VEC. Frankly, they prefer it because there is not much academic burden. ” (T8-
Female-Low academic achievement)

“My grades started to worsen significantly. Honestly, | was not learning the
lessons well. ” (S1-Male-Low academic achievement)

Under the external reasons sub-theme, the codes were guidance and counseling
(n=11), easy diploma (n=20), and financial support (n=29). It was emphasized that in
the transition processes, teachers and school administrators focused on helping
students understand their potential through guidance and counseling. The
effectiveness of informational and guidance activities about VEC was noted.
Participant views in this context were evaluated under the “guidance and counseling”
category. Some participant views are as follows:
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“One day while at school, our principal informed us about VEC. He
specifically mentioned that it would be beneficial for students with low
academic achievement. ” (S6-Female-Guidance and counseling)

“We provide guidance to students, especially those with low academic
achievement and those who do not want to continue school.” (SA8-Male-
Guidance and counseling)

Participants expressed that students feared not being able to graduate from their
current schools and stepping out of formal education. The widespread view among
participants was that transitioning to VEC offered students the opportunity to
overcome difficulties in obtaining a diploma and graduate more easily. Some
participant views are as follows:

“At least they transition to VEC to get a diploma and continue their
education.” (T1-Female-Easy diploma)

“Honestly, the main reason | wanted to transition to VEC was to get a
diploma.” (ST3-Male-Easy diploma)) ”

The participant views placed under the theme of transition reasons were
concentrated on “financial support.” The students received 30% of the gross minimum
wage in the 9th, 10th, and 11th grades, and 50% in the final year. This influenced their
decisions to transition, particularly due to the attractiveness of earning money during
adolescence and the economic problems of families. Some participant views are
below.

“I study at a vocational high school and do not earn money, but if | transition
to a vocational education center, | earn money. It makes it more attractive.”
(SA1-Male-Financial support)

“He said, 'Let me work and learn something, and also earn money.” (P3-
Female-Financial support)

“I thought at least | would get my diploma, learn my profession, and also earn
money.” (S4-Female-Financial support)

To examine the participants' views on VEC, they were asked, “How do you
evaluate VEC?” The responses were analyzed and shown in Figure 3.
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Figure 3
Evaluation of VECi
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Figure 3 indicates that the evaluation of VEC was explained through “positive
aspects” and “negative aspects.” Among the positive codes are “golden bracelet”
(n=27), “training intermediate staff” (n=15), and ‘“on-the-job training” (n=9).
According to the participants' views, students made significant progress in learning
their professions and became qualified personnel upon graduation. Students and
parents expressed their satisfaction with this. They stated that the process of learning
professional intricacies was effective in continuing their professions. These views
were explained with the code “golden bracelet” under the positive aspects sub-theme.
Some participant views are as follows.
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“VEC is actually a great system. Students learn their profession in this
system.” (SA4-Male-Golden bracelet)

“When | was in vocational high school, frankly, even though | was in the
electrical department, | did nott really know what the job was about. But now,
I am fully aware of all the details of the job.” (S2-Male-Golden bracelet)

“Students become proficient much faster in our businesses. As they improve
themselves, they also gain competence in many areas such as welding and
assembly. We focus directly on the outcome, allowing students to quickly
develop their practical skills.” (B1-Male-Golden bracelet)

Participants emphasized the importance of VEC in training intermediate staff. In
this context, participants believed that training qualified intermediate staff
significantly contributed to bringing more equipped individuals into the labor market.
There was a belief that developing intermediate staff training processes would
increase the number of skilled professionals needed by the industry. Participant views
are as follows:

“There is currently a serious need for intermediate staff in the industry. |
honestly think that VEC will meet this need.” (SA4-Male-Training
intermediate staff)

“A student coming to VEC has accepted that they are an intermediate staff
member.” (T7-Male-Training intermediate staff)

“Now, when I go to the barber, there is no apprentice. The same situation
applies when | go to the industry. You go somewhere else, and there is none.
How will we meet the need for staff required by our masters, businesses, and
industry if we keep the student in school for 12 years? VEC is a good method
and idea.” (T2-Male-Training intermediate staff)

The participants considered on-the-job training provided at VEC as an effective
method supporting employees in gaining practical experience and developing job
skills. Therefore, it was emphasized that on-the-job trainingscan contribute to
students' professional development by combining a realistic training environment
with technological opportunities on how to apply theoretical knowledge in practice.

“Students are officially and practically involved in the job at VEC. Here, the
student is genuinely involved in the work. They go to installation jobs with their
master. For example, they go for water heater installations. After observing a
few times, the student starts doing the work under the master's guidance.
Learning by doing in this way is easier and more effective.” (SA1-Male-On-
the-job training)
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“A student from a vocational high school will not learn unless they want to.
This is not the case at VEC. They work there for four days. They practically
force them to learn.” (SA7-Male-On-the-job training)

Among the codes in the negative aspects sub-theme were workload (n=5), legal
loophole (n=10), insufficiency of academic education (n=14), and abuses (n=11). In
the abuses code, it was emphasized that businesses reported a higher number of
students than their actual capacity to benefit from financial support. In this case,
students did not actually go to the businesses and were only recorded as imaginary
students. In addition, it was mentioned that different business addresses were given
and that some businesses didn’t even exist. It was also stated that businesses made
irregular and incomplete payments to their students. Some participant views are
provided below.

“My friend works in Van. How many interns can work in a small barber shop?
One or two at most. They registered 40 people. This was abused more in small
rural areas.” (SA1-Male-Abuses)

“There were also abuses. When our coordinator teacher went to a business
that was supposed to be an electrician’s shop, he encountered a ¢ig kdfte (spicy
raw meatball) shop. We did not allow this. Their defense was that it was also
a workplace affiliated with them. Ultimately, we canceled it.” (SA2-Male-
Abuses)

“Financial support was greatly abused. People who entered the program
formally without any intention of really learning or working started to
misusethe system.” (SA4-Male-Abuses)

“I heard about businesses taking back the money they gave to students. Some
gave half, some gave a third. ” (SA5-Male-Abuses)

“Since the state provided financial support, people who did not come to work
showed their close relatives and acquaintances as students in VEC.” (T7-
Male-Abuses)

The flexibility in determining the conditions for transitioning to VEC, the
ambiguity of age and diploma criteria, frequently emerged as issues among the
participants. They indicated that the legal loopholes in the regulations allowed for
abuses. These views were coded as “legal loophole.” Some participant views are as
follows:

“It was not well thought out in the regulations who needed this certificate and
who should receive it. There were no limits in education, meaning age did not
matter.” (SA4-Male-Legal loophole)
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“A student, a retired, a doctor, a teacher, or a university/associate degree
graduate, anyone could enroll in VEC. But later, a limitation was introduced.
Now everyone can enroll, but they cannot receive state support. To benefit
from state support, one must be at most a high school graduate. ” (SA1-Male-
Legal loophole)

“A person came. He had completed his university degree and even his
doctorate. But he wanted to work in his brother's plumbing shop and wanted
to register. In this case, questioning the person's sincerity can be quite
meaningful.” (SA2-Male-Legal loophole)

With the initiation of the VEC program in VTHS, it was emphasized that the
workload of school administrators and teachers increased. Technical and
infrastructure problems in the e-VEC system disrupted the routine tasks of school
administrators, leading to an increased workload. The transfer of financial support
from schools to businesses, especially for school administrators, significantly
increased their responsibilities. Some participant views are provided below.

“It also increased our workload. We have 44 hours of classes per week. The
coordinator duty is an additional task we need to perform outside of class
hours.” (T3-Male-Workload)

“For example, if you give a score of 110 in the e-school system, it will not
accept it. In e-VEC, it is not like that. You register a student, and the system
leaves all the responsibility to you. The cognitive infrastructure was seriously
problematic. The problems still persist. The butchery program is 19 weeks
long, while another program is 27 weeks. We need to calculate these manually.
It does not provide us with any guidance on when a student will graduate; we
have to figure it out ourselves.” (SA4-Male-Workload)

“I register a student and handle their insurance entry. According to Law No.
3308, these students need to be insured. When | transfer a student, | do the
insurance exit. The receiving school then does the insurance entry again. This
creates additional workload. ” (SA1-Male-Workload)

In the VEC program, students spend four days a week at businesses and one day
at school. Participants expressed that the school education provided as part of this
program was accelerated. They mentioned that the number of courses offered was
insufficient and that the education provided faced difficulties due to these limitations.
Some participant views are provided below.

“Currently, the duration of vocational courses we offer in vocational high
schools is usually 30 hours. However, in VEC, they fit these courses into 4
hours. For example, this time may not be sufficient for cooking rice or
cleaning.” (T3-Male-Insufficiency of academic education)
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“The education provided is not very comprehensive. Since it's crammed into
one day, it is frankly an accelerated education.” (T5-Female-Insufficiency of
academic education)

“We do not learn anything. The teacher just explains and moves on. It was nott
like this in vocational high school; we covered topics in more detail. ” (52-
Male-Insufficiency of academic education)

To examine the reasons why students wanted to return from VEC to VTHS,
participants were asked, “What are the reasons for returning/not returning from VEC
to VTHS?” The responses were analyzed, and the results are presented in Figure 4.

Figure 4
Reasons for Students Returning from VEC to VTHS

Reasons for
students
returning

rom
Dreams - Reality NEC o Vit Adaptation problem

Workload External reasons Personal reasons Lack of awareness

Peer influence Absenteeism

Figure 4 shows that the reasons for students returning from VEC to VTHS were
categorized into two sub-themes: external reasons and personal reasons. In the
external reasons category, the codes were dreams vs. reality (n=3), peer influence
(n=1), and workload (n=2). It was emphasized that students returned from VEC due
to experiencing problems in the work environment, not being able to adapt to the
workload of working life, and the influence of their peers. In the personal reasons sub-
category, the codes are adaptation problems (n=6), absenteeism (n=1), and lack of
awareness (n=4). It was noted that students were not very aware when making the
transition and struggled during the orientation process. As a result, there were issues
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with absenteeism, and students were not motivated to continue attending school. Some
participant views related to these findings are as follows:

“Students who wanted to return did so because they struggled in working life
and could not manage. The child had adaptation problems and issues with
their workplace. That is why they wanted to return.” (SA8-Male-Adaptation
problems)

“They are not aware. They expect the child to just sit there when they go. They
also want to benefit from state support.” (SA5-Male-Lack of awareness)

Discussion, Conclusion and Suggestions

In this study, an analysis, based on the views of school administrators, teachers,
students, parents, and businesses, was conducted to examine the interest and
preference reasons for VEC, evaluate the its effectiveness, and understand the
relationship between education and employment. The following conclusions were
reached.

During the transition to the VEC program, misinformation occurred as
presenting as a system where everyone would receive an unconditional monthly
payment. This misconception led to the perception that the program's primary purpose
was social aid distribution rather than vocational training. Studies in the literature
indicate that students and parents lack sufficient information about vocational
education and programs such as VEC (Bozgeyikli & Isiklar, 2011; Giiltekin, 2023;
Isiklar, 2012). This highlights the significant issue of informational deficiency. The
misunderstanding of financial expectations stems from the lack of accurate
information flow between students, families, and the program. Particularly,
applications from those outside the primary target audience of the program and an
unfair application process were observed. In this sense, Ozkan and Goktiirk (2023)
emphasized that the transformation of VEC into a means of financial gain posed a
significant problem regarding the program's effectiveness and accessibility. In this
context, educational institutions and schools with extensive communication networks
must play a crucial role in addressing this informational deficiency. Aslanargun
(2007) and Caligkan & Ayik (2015) also highlighted the importance of
communication between schools, families, and students.

The goal of reaching 1 million student registrations for VEC was set by the
Ministry of National Education and achieved within 11 months (MEB, 2022).
However, during this process, the imposition of numerical quotas on provinces and
schools created a competitive environment, leading schools to employ various
methods to increase student registrations. The increase in the number of students in
VEC was supported by regulations aimed at more effectively meeting the labor
market's needs (Ozer, 2021; Ozer & Suna, 2022). This situation gave the impression
that applications were made not based on actual needs but to meet quotas. It suggests
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that the focus shifted from achieving the program's primary objective to merely
reaching numerical targets.

In-service training is essential for school administrators and teachers to
effectively manage and implement the VEC program. Such a training helps them
understand the purpose, goals, and implementation processes of VEC, as well as
providing information on how to use new pedagogical approaches and technological
tools. However, the current insufficiency of in-service training made it difficult for
school administrators and teachers to effectively manage and implement VEC
program. Adigiizel and Berk (2009) and Albayrak (2020) emphasized the importance
of enhancing in-service training both qualitatively and quantitatively. It was also
noted in the literature that school administrators and teachers lacked sufficient
knowledge in vocational education (Giindiiz & Giindiiz, 2017; Binici & Ar1, 2004).

Studies in the literature frequently highlight that students transition to VEC due
to low academic achievement, adaptation problems, discipline issues, and lack of
motivation. Horuz (2017) showed that students transitioning to vocational education
often face academic difficulties. Similarly, Ozer (2019a; 2021) pointed a lack of
motivation and low academic achievement among these students. Celik (2020) stated
that vocational education activities were often insufficient and ineffective because
they generally involved individuals from lower social statuses. Ustiin and Yigit (2022)
indicated that transitioning to vocational education increased the need to address
students' absenteeism issues. These findings explain the underlying reasons for the
preference for VEC. Studies in the literature indicated that the motivation for
transitioning to VEC was not only due to a lack of motivation and low academic
achievement but also practical advantages such as a reduced course load (Ozsoy,
2015). Transitioning to VEC provides students with a less intensive educational
environment and offers an alternative for those struggling with academic challenges.
In addition, this transition offers students an easier path to graduation and obtaining a
diploma. External factors such as family pressure and societal expectations also shape
the preference for VEC. Aksoy (2013) emphasized the influence of family factors and
external elements in his study.

Examination of the factors influencing students' decisions to transition to VEC
revealed that the desire to earn money was a significant factor. During adolescence,
the need to earn money and families” economic difficulties contribute to this desire,
which increases interest in VEC. Aksoy (2013) highlighted the importance of family
economic conditions in the decision to transition to vocational education. Research in
this context supports the idea that students’ financial objectives increase their interest
in vocational education programs (Ozer, 2018; Ozer, 2019b; Ozer, 2020; Ulu Boton
& Yuksel, 2019; Tokug & Erkuklu, 2008). These findings encourage students to turn
to vocational education institutions such as VEC.

It was suggested that the education provided by VEC plays a critical role
forstudents to aquire practical skills and becoming qualified personnel. Altay and
Ustiin (2011) also stressed the importance of vocational education in forming a
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qualified workforce. In this context, it was stated that VEC equips students with
sector-appropriate skills and prepares them for the labor market. The necessity for
VEC programs to be designed according to sectoral needs and continuously updated
is frequently emphasized in the literature (Gemici, 2010; Binici & Art, 2004; Giiltekin,
2023). The importance of collaboration is highlighted, with the interaction between
the business world and educational institutions believed to enhance graduates'
integration into the sector. Within this framework, the work experience provided by
VEC can help graduates enter the workforce more prepared and competent.

It was found in the present study that businesses overstated the number of
students to obtain financial support and that these students did not actually go to the
businesses but were recorded as fictitious students. This deviated from the program'’s
primary purpose and led to system abuse. Legal loopholes in the regulations resulted
in opportunities for abuses. Ozkan and Goktiirk (2023) noted the presence of
legislative gaps and abuses, which is in line with this finding . Clarifying the transition
conditions to VEC, aligning them more closely with societal needs, and addressing
uncertainties in the regulations, such as age and diploma criteria, could reduce the risk
of system exploitation and provide more effective education. Altintas (2010)
suggested establishing inspection centers to prevent abuses in businesses. This could
help the program stand on more solid foundations and prevent misuse.

Technical and infrastructure issues that negatively impacted the effectiveness of
VEC, particularly the cognitive infrastructure challenges on the E-VEC platform,
resulted in an additional workload for school administrators and teachers. In this
sense, strengthening the technical infrastructure is necessary to resolve these issues
and make the implementation more effective. Ucar and Ozerbas (2013) indicated that
infrastructure problems can hinder success in vocational and technical education.
Studies in the literature emphasizes the need for technological advancements and
infrastructure enhancement in vocational education (Binici & Ari, 2004; Giiltekin,
2023; Sahin & Findike1, 2008).

According to findings of the present study, the challenges faced in achieving the
goals of the VEC program implemented in vocational high schools were clearly
outlined. While the program is expected to play a significant role in meeting the need
for a qualified workforce, there are issues in achieving these goals under current
circumstances. Specifically, the inefficient use of resources causes problems at both
local and national levels and severely limits the program's effectiveness. In this
context, it is necessary to establish a more effective management and supervision
mechanism. However, solving these issues is not limited to improvements in
management alone. More comprehensive measures must be taken, and educational
resources must be used more efficiently. In addition, it is essential to strengthen
relationships to be more closely aligned with the business world and better respond to
the demands of the labor market. To enhance the effectiveness of the VEC program,
it is important to use educational resources more efficiently and establish closer
cooperation with the business world. This will ensure that students receive a better
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education and create a more effective structure to meet the need for a qualified
workforce.

Based on the findings of the present study, the following actions are necessary
for the VEC program to achieve its goals: more effective information dissemination,
strengthening in-service training, reassessing competitive quotas, reviewing
economic support mechanisms, and more closely monitoring cooperation processes.
Furthermore, improving the technical infrastructure of the program and establishing
closer cooperation with the business world will increase the effectiveness of VEC,
allowing students to receive better vocational training and ensuring the development
of qualified personnel suited to the needs of the labor market.

The following recommendations can be made based on the findings:

e More effective information and awareness campaigns about the purpose and
operation of the VEC program should be conducted for students, parents, and
the community.

e Accurate communication strategies should be developed to prevent the
program from being perceived as social aid. A fair and transparent
application process should be established to ensure that applications are only
accepted from the target audience. This process should be needs-based and
conducted objectively.

e More comprehensive and effective in-service training should be organized
for school administrators and teachers regarding the requirements of the
VEC program.

e Transitioning to VEC should be emphasized as an opportunity for acquiring
vocational skills and career development, not just for financial gain.

e  Stricter supervision mechanisms should be established to prevent businesses
from abusing the program to obtain financial support, and to ensure balanced
control over the relationships between businesses and students.

Greater efforts should be made to strengthen technological infrastructures like
E-VEC and resolve related issues. This will help the program operate more effectively
and efficiently.
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Biitiinciil bir Bakis Acisiyla Mesleki Egitim Merkezleri (MESEM)

Egitim, toplumlarin degerlerini ve kiiltiirel birikimini gelecek kusaklara
aktararak toplumun devamlilig1 saglayan 6nemli bir siirectir. Bu siire¢ ayni1 zamanda
bireylerin yeteneklerini, bilgilerini ve becerilerini gelistirerek toplumsal ve ekonomik
ilerlemeyi desteklemektedir. Temel egitimden iiniversite diizeyine kadar genis bir
yelpazede sunulan egitim segenekleri, bireylerin kisisel ve ekonomik gereksinimlerini
kargilamay1 amaglamaktadir (Chankseliani vd., 2021; Lovdén vd., 2020). Mesleki
egitim, teorik bilgiyi pratik becerilerle birlestirerek bireyleri ig diinyasinin taleplerine
uygun hale getirmektedir (Agin, 2018; Aksoy, 2013; Giiltekin, 2023; Giindliz ve
Giindiiz, 2017; Gomez vd., 2018; Ozer, 2019a; Sen, 2016).

Ekonomik sistemler i¢in nitelikli is giicii 5nemli olup ve bunun saglanmas etkili
mesleki egitimden ge¢mektedir (CEDEFOP, 2013; Eksioglu, 2013; Gomleksiz ve
Erten, 2010; Mugan Ertugral, 2018; Sahin ve Findik, 2008; Tardif ve Deschenaux,
2017). Giiniimiizde daha az vasifli is¢ilerin ekonomik kalkinmadaki yeri her gecen
giin azalmaktadir (Moore, 2015). Bu nedenle bireyleri daha yiiksek vasiflarla
donatabilmek i¢in tesvikler ve egitim firsatlart olusturma etkinlikleri diinyanin pek
cok Ulkesinde ydrutilmeye devam etmektedir (Moore, 2015). Ekonomideki bu
rekabet¢i piyasada kendilerine alan agmak isteyen bireylerin becerilerini devamli
olarak yenilemek ve gelistirmek zorunda olduklart agiktir (ERG, 2012). Bu bakimdan
bireylere yonelik yiiriitiilen mesleki egitim faaliyetlerinin hem giincel hem de islevsel
olmasinin énemli oldugu sdylenebilir.

Tirkiye'de mesleki egitimde ¢esitli segenekler bulunmaktadir. Bunlar akademik
kariyer hazirlig1 yapan okullar, hem mesleki hem de akademik egitim sunan kurumlar
ve ig diinyasina hazirlik saglayan mesleki egitim kurumlaridir. Bu egitim ¢esitliligi,
ogrencilerin ilgi ve yeteneklerine uygun bir sekilde egitim almalarimi saglayarak
isgiicii piyasasina daha iyi hazirlanmalarina olanak tanimaktadir (S6nmez, 1998). Bu
seceneklerden biri olan Mesleki Egitim Merkezleri (MESEM), ortaokul mezunlarina
yonelik mesleki gelisim imkanlar1 sunarak is giliciiniin niteligini artirmay:
hedeflemektedir (MEB, 2023; MTEGEM, 2014; Numanoglu vd., 2018).

Tiirkiye'deki mesleki egitim merkezlerinin tarihi, Osmanli Imparatorlugu
donemine kadar uzanmaktadir ve meslek edinme ile beceri gelistirme gereksinimleri,
o zamanlar cesitli lonca ve esnaf teskilatlar1 araciliiyla karsilanmaktadir. Ancak,
Cumhuriyet doénemiyle birlikte, modern anlamda mesleki egitim kurumlarinin
olusumu baslamistir. Bu dénemde baslayan reformlar, 2000'i yillarda 6nemli bir
doniisim gegirmistir (Horuz, 2017, MEB, 2019). Tirkiye'deki mesleki egitim
reformlariin 6nemli bir pargasi olarak one ¢ikan MESEM’ler, baslangigta Ciraklik
Egitim Merkezi olarak bilinmekte olup, 184 farkli meslek dalinda egitim imkani
sunmaktadir (Albayrak, 2020; Altay & Ustiin, 2011; Sencan, 2008).

MESEM, bireylerin belirli bir meslek alaninda uzmanlagmalarini hedefleyerek,
is diinyasia daha nitelikli bir sekilde katilmalarini amaglayan bir egitim kurumu
olarak tanimlanmaktadir (MEB, 2022). Dogrudan is diinyasina yonelik hizmet sunan



Vocational Education Centers from a Holistic Perspective 1173

MESEM araciligiyla ¢iraklik, kalfalik ve ustalik egitimleri siirdiiriilmektedir (Gemici,
2010; Mesleki Egitim Kanunu, 1986; Taymaz, 1980). Bu kurumlar, 6grencilere kisisel
yeteneklerine uygun mesleki bilgi ve beceriler kazandirmay1 hedefleyen bir yaklagim
benimseyerek, okul ve is hayati siireglerini birlestirmektedir. Cesitli kaynaklar
tarafindan desteklenen bu yaklagim, bireylerin i diinyasinda basarili olmalarini
desteklemekte ve toplumsal kalkinmaya katki saglamaktadir (Binici ve Necdet, 2004;
Demir ve Sen, 2009; Sokiil, 2014; Tamer ve Ozcan, 2014; Ulus vd., 2015; UNICEF,
2019).

MESEM’e gecis agsamasinda 6grenci-veli, okul ve igletme arasinda, isletmelerde
verilen beceri egitimiyle ilgili szlesme imzalanmaktadir. Bu kapsamda verilen egitim
siireci haftada bir giin okulda ve dort giin isletmelerde olacak sekilde planlanmustir.
MESEM'ler de ii¢ yillik egitim siirecince, meslek dalinin genel gereksinimlerine
yonelik bilgi ve becerilerin elde edilmesini amaclayan dgrencilere "¢irak 6grenci" adi
verilmektedir (3308 Sayili Kanun, 1986). Egitim siiresince, stajin gerceklestirildigi
isyerinde veya isletmede, ustalik belgesine sahip bir usta &gretici bulunmasi
zorunludur. Ayni meslek dalinda egitim veren isletmeler, en fazla 40 ¢irak dgrenciye
bir usta ogretici gorevlendirmekle ylkiimlidiir. Eger ¢irak 6grenci sayisi 40'in
Uzerinde ise, bu durumda birden fazla usta Ogretici gorev alir. Cirak 6grenci
bulundugu isletmede giinliik sekiz saati agmayacak sekilde toplam 320 saat staj yapar.
Teorik egitim giinlerinde okula gitmek, bireylerin igletmeler tarafindan iicretli izinli
sayillmalarini gerektirir. Ciraklik egitimi ti¢ y1l siirer ve bu siirecte asgari iicretin net
%30'u kadar maas verilirken, kalfalik egitimi bir y1l siirer ve bu siiregte asgari iicretin
net %50'si kadar maas 6denmektedir (MEB, 2022; MTGEM, 2022). 12. sinifin
sonundaki yetenek degerlendirme sinavini basariyla tamamlayan 6grencilere ustalik
belgesi verilmektedir (Ozer, 2018; MTGEM, 2023). MESEM’de, kalfalik/ustalik
programlar1 ve diploma programlari uygulanmaktadir. Egitimlerini basariyla
tamamlayan 6grencilere Mesleki ve Teknik Anadolu Lisesi diplomasi verilmektedir.
Mezunlar, ayrica ustalik ve kalfalik belgesi alarak teknik yetkinliklerle donatilip
egitim diizeyleri hakkinda bilgi veren belgeler almaktadir (MEB, 2018).

MESEM, siirekli olarak diizenlemeler ve projeler araciligiyla gii¢lendirilmekte
ve bireylerin is diinyasinda daha etkin olmalarina katki saglamaktadir (Adigiizel ve
Berk, 2009; Canbal vd., 2020; Ozer, 2018). Milli Egitim Bakanhg1 (MEB) tarafindan,
ciraklik yas1 olarak belirlenen 14-19 yas aralig1 6764 sayili kanun ile zorunlu egitim
kapsamma alinmig ve Mesleki ve Teknik Ortadgretim Kurumlari yeniden
yapilandirilmistir (MEB, 2018; MEB, 2022; 6764 Sayili Kanun, 2016). Bu diizenleme
ile kalifiye eleman yetistirerek bu kisilerin isgiicii piyasasma kazandirilmasi ve
istihdam oranminmn artirilmas1 amaclanmistir (Ozer ve Suna, 2020; Ustiin ve Yigit,
2022). Ancak yapilan diizenlemelerin istenen hedeflere tam olarak ulasamadigt
belirtilmigtir. Ulagilamama nedeninin ise is sektoriindeki sorunlarin okullari olumsuz
yonde etkilemesinden kaynaklanmaktadir (Eksioglu ve Taspinar, 2014; Ozer, 2020).

Mesleki egitimde yasanan bu sorunlarin ¢dzlimii amaciyla; 2021 yilinda 3308
sayil1 Mesleki Egitim Kanununda yapilan revizyon calismalariyla birlikte MESEM,
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Mesleki ve Teknik Anadolu Liseleri biinyesinde yer almaya baslamustir (Ozer ve
Suna, 2022). 2023 vizyonu g¢ercevesinde, nitelikli is giici olusturma hedefi
dogrultusunda mesleki egitimin Onemi artmig bu baglamda yeni projeler,
diizenlemeler ve giiclendirme calismalar1 hayata gegirilmistir (Ozkan ve Goktiirk,
2023). 2021 Aralik ayinda baslatilan MESEM uygulamasi, Tiirkiye'deki mesleki ve
teknik egitim sistemini yeniden yapilandirmayr amaglamigtir (MEB, 2022). Bu
dogrultuda MESEM programlari, Mesleki Teknik Anadolu Liseleri biinyesinde is
basinda egitim saglayarak, dgrencilere hem diploma alma hem de mesleki deneyim
kazanma imkam sunmaya baglamistir (MEB, 2022; MEB, 2021; Ozer, ve Suna,
2022).

Arastirmada, MESEM uygulamasinin yer aldig1 okullarda gorev yapan okul
yoneticileri, 6gretmenler, Ogrenciler, 6grencilerin velileri ve egitim gordiikleri
isletmelerde katilimcilarin deneyimleri, mesleki egitim siirecinin etkinligini ve is
diinyasma entegrasyonunu degerlendirmek acisindan kritik bir rol oynamaktadir.
Egitim siirecince yer alan ve aktif rol alan bu bireyler, mesleki egitim programlarinin
teorik ve pratik bilesenlerini birlestirerek, is diinyasinin ihtiyaglarina uygun nitelikli
is giiciiniin nasil yetistirildigini bizzat deneyimleyenler ve gézlemleyebilirler. Bu
birikimler, egitim siireglerinin gercek hayatta nasil uygulandigini, hangi alanlarda
iyilestirmeler gerektigini ve hangi uygulamalarim daha basarili oldugunu ortaya
koymaktadir. Bu baglamda, katilimcilarin deneyimleri, mesleki egitim programlarinin
etkinligini ve mezunlarin is giiciine katilimini optimize etmek igin gelecekteki
diizenlemeler ve iyilestirmeler i¢in yol gosterici olacaktir.

Aragtirma, MESEM’lerin hem bireyler hem de toplum i¢in tasidigi 6nemi ve bu
merkezlerin igleyisini anlamlandirmaya calismaktadirlar. Bu yaklagimlar, egitimin
toplumsal yapidaki yeri, ekonomik gelisme tizerindeki etkileri ve bireylerin is giicii
piyasasindaki konumlarmna yonelik derinlemesine bir analiz sunmasi agisindan
énemlidir.

Son yillarda, mesleki egitim alaninda egitim goren 6grencilerin MESEM’e gecis
yaptig1 gozlemlenmistir. Bu gecislere neden olan sebeplerin neler oldugunun
anlagilabilmesi ve MESEM’in farkli yonleriyle degerlendirilebilmesi igin okul
yoneticileri, Ogretmenler, veliler, isletmeler ve Ogrencilerin goriisleri oldukga
kiymetlidir. Bu nedenle, 6grencilerin Mesleki Egitim Merkezlerine gegis nedenlerini
ve bu merkezlerin sagladigi avantajlari anlamak, genis bir perspektiften bakarak
MESEM’i degerlendirmek 6nemli goriilmiistiir. Bu kapsamda arastirmanin MESEM’i
biitiinciil bir agiyla degerlendirmek, bu merkezlerin karsilagtigi zorluklari, sundugu
firsatlar1 ve avantajlarimi belirlemede yardimci olabilecegi, dgrenci deneyimleri,
memnuniyet diizeyi ve is diinyasiyla olan etkilesimleri Uzerine odaklanarak, daha
kapsamli ve mesleki egitimde gelismeleri degerlendirmek ve iyilestirmek isteyen
egitim paydaslarina yol gosterici olabilecegi diisiiniilmektedir. Ayrica, mesleki ve
teknik egitimde iyilestirme ve gliglendirme ¢abalarina rehberlik etmesi ve mesleki
egitim merkezlerinin genel etkisinin degerlendirilmesini, katilimcilarin 6znel
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deneyimlerini vurgulayarak MESEM'e gegis siirecinin zengin ve ¢esitli yonlerini
ortaya ¢ikarmayi amaglamaktadir.

Yontem

Bu boéliimlde aragtirmanin modeli, ¢alisma grubu, veri toplama aract ve verilerin
analizi agiklanmistir.

Arastirma Modeli

Bu c¢aligma, fenomenoloji deseninde yiiriitiilmiistir. Fenomenolojik desen,
bireylerin deneyimlerini derinlemesine incelemek ve agiklamak amaciyla kullanilan
bir nitel arastirma yaklagimidir (Gliner vd., 2015; Cev. S.Turan; Creswel, 2012). Bu
desen, bireylerin olaylara ve yasantilara yonelik algilarin1 anlamak, agiklamak ve
yorumlamak amaciyla kullanilir (Kocabiyik, 2016; Merriam, 2013; Cev. S.Turan). Bu
aragtirma, ortadgretim cagmdaki Ogrencilerin MESEM’e gecis nedenlerini, bu
merkezlerin karsilagtig1 zorluklari, sundugu firsatlar ve avantajlar1 anlama amacini
tagtyan fenomenolojik bir aragtirma tasarimini temel almaktadir. Arastirmanin odak
noktasi, okul yoneticileri, 6gretmenler, 6grenciler, veliler ve isletmelerin MESEM
deneyimlerini derinlemesine anlamak ve ¢esitli bakis agilarini kapsamli bir sekilde
ortaya koymaktir.

Cahisma Grubu

Bu arastirma, 2023-2024 egitim 6gretim yilinda Tiirkiye'nin dogusunda bulunan
bir ildeki MESEM uygulamasinin yer aldig1 okullarda gérev yapan okul yoneticileri,
Ogretmenler, &grenciler, 6grencilerin velileri ve egitim gordiikleri isletmelerden
olusturmaktadir. Caligsma grubu se¢imi ile arastirmanin veri ¢esitliligini artirilmasi
saglanmustir. Katilimcilarin belirlenmesinde amaca yonelik Srnekleme yontemi
kullanilmustir. Belirli kriterlere ve 6zelliklere sahip durumlar i¢in tercih edilen bir
ornekleme yontemidir. Bu yontem, belirli durumlar, vakalar veya bireylerle ilgili
derinlemesine bir anlayis elde etmek amaciyla kullanilir (Gliner vd., 2015; Cev.
S.Turan; Biiyiikoztiirk vd., 2018). Arastirmaya dahil edilen okul yoneticileri; egitim
ve yonetim slreclerini ifade etmeleri, 6gretmenler; egitim uygulamalarini ve 6grenci
etkilesimlerini degerlendirmeleri, 6grenciler; MESEM deneyimlerini dogrudan
aktarmalar1 amaciyla, veliler; 6grencilerin mesleki egitim siireglerine ailelerin bakis
acisini degerlendirmeleri igin ve isletme temsilcileri ise mesleki egitimin is diinyasi
ile entegrasyonunu ve uygulama siireclerini ifade etmeleri i¢in ¢aligma grubuna dahil
edilmistir.

Katilimcilarin segilmesinde ayrica MESEM ile dogrudan iligkili olmalari, egitim
siirecindeki farkli rollerde olmalari ile MESEM'in g¢esitli boyutlarini anlamay:
miimkiin kilmasi, yeterli katilimci sayisi ile verilerin yeterli ¢esitlilik ve derinlige
ulagmasina dikkat edilmistir. Ayrica belirli kriterlere ve 6zelliklere sahip durumlari
vurgulayarak ~ veri  c¢esitliligini  artirmakta ve arastrmanin  kapsamini
zenginlestirmektedir. Calisma, toplamda 32 katilimci ile yiiriitiilmiistiir; bunlar sekiz
okul yoneticisi, sekiz 6gretmen, on Ogrenci, i veli ve ii¢ isletme temsilcisidir.
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Katilimer sayisinin belirlenmesinde veri setinin doygunluga ulasmasi géz oniinde
bulundurulmustur. Calisma, katilimcilarin = ¢esitli  gorlislerini  géz  Oniinde
bulundurarak neden-sonug iliskilerini daha derinlemesine anlamay1 amaglamaktadir.
Aragtirmacilar bu c¢aligmada Husserl yaklagiminmi benimsemislerdir. Husserl'in
fenomenolojisi, "6zlere" veya "ideallere" ulagmayi amaglayan bir yontem olarak
tanimlanir (Husserl ve Tepe, 2003). Bu yaklagimda arastirmacilar daha nceden sahip
olduklari bilgi birikimlerini bir kenara koyarak , arastirmay1 yiirlitmeye ¢aligmislardir.

Tablo 1
Katilimeilarin Demografik Ozellikleri

Ogretmen ..Okl.JI. . Ogrenci Veli Isle‘_[m_e .
yoneticisi temsilcisi
_ 7 5 1 2
Cinsiyet
1 5 2 1
Toplam 8 8 10 3 3

Veri Toplama Araglari

Bu calismada yar1 yapilandirilmig gériisme formu kullanilmistir. Katilimeilarin
bakis agisini sinirlamamak ve derinlemesine bilgilere erisim saglamak amaciyla yari
yapilandirilmis  goriisme formu kullanilmigtir.  Yari yapilandirilmis  goriisme
formunun olusturulmasi siirecinde, ilk olarak literatiir taramasi gergeklestirilmis ve
ardindan dort alan uzmanmin degerlendirmeleri alinarak taslak hazirlanmistir. Bu
uzmanlar egitim bilimleri alaninda iki dogent ve iki doktor &gretim iyesinden
olugmaktadir. Uzmanlarin daha 6nce bir ¢ok nitel ¢aligmalarinin olmasi ve iki
uzmanin bilimsel arastirma yontemleri dersi ile nitel arastirma yontemleri igerikli
lisansiistii ders vermislerdir. Taslak, pilot uygulama ile test edilmis ve forma son hali
verilmistir.

Arastirma amacina uygun olarak, uzman goriigleriyle goriisme kilavuzunun yap1
ve kapsam gecerliligi saglanmistir. Arastirma kapsaminda hazirlanan goriisme
sorular1 i¢in pilot bir uygulama yapilarak sorularin calisma kapsaminda dogru
anlagilip anlasilmasigi ve amaca yonelik oldugu tespit edilmistir. Son hali verilen
gorigsme formu katilimcilarla yiiz yiize ve bireysel goriigmeler seklinde
gerceklestirilmigtir. Katilimer goriisleri, arastirmacinin 6nceden belirlenmis bakis
acisindan veya daha 6nceki aragtirmalardan kaynaklanan bulgulardan bagimsiz olarak
ifade etmelerini tesvik etmek amaciyla (Creswell, 2017) olusturulan agik uglu sorular
gergevesinde toplanmistir. Bu sekilde yiiriitiilen goriismeler goniillillik esasiyla
gerceklestirilmig, 6ncesinde ise katilimcilara aragtirmanin amact hakkinda detayli bir
bilgilendirme sunulmustur. Katilimcilardan, arastirmaya goniillii olarak katilmay1
kabul etmeleri i¢in 6zel bir onam formu imzalatilmigtir. Gergeklestirilen goriismeler,
onceden alinan izinler ¢ercevesinde ses kayit cihazlariyla kaydedilmistir. Ardindan,
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bu ses kayitlari desifre edilerek yazili metin formatina donistiiriilmiistiir. Elde edilen
katilimer goriisleri dijital ortama aktarilmistir.

Etik Kurul Karan

Calismanin etik kurul izni 01.02.2024 tarihinde X Universitesi Sosyal ve Beseri
Bilimler Arastirmalar1 Etik Kurulu Sosyal ve Beseri Bilimler Arastirmalari Etik
Kurulu tarafindan 2024/03 oturum sayist ile verilmistir

Verilerin Analizi

Goriismelerin analizi i¢in igerik analizi yontemi kullanilarak tematik kodlama
yaptlmistir. Tematik kodlama, veri setinde belirli temalarin veya kaliplarin
belirlenmesi ve incelenmesi siireci ile birlikte verilerde tekrarlayan konulari ve
anahtar temalar1 ortaya ¢ikarmak icin kullanilir. Bu yontem, metinlerdeki kodlari,
temalar1 ve anlamlart ortaya c¢ikarmayi hedefler (Aziz, 2011). Katilimcilar okul
yoneticileri (0OY), 6gretmenler (O), 6grenciler (OG), veliler (V) ve isletmeler (IS)
olarak kodlanmigtir. Bu kodlama, katilimcilarin gruplarini belirlemek ve analiz
stirecini daha organize hale getirmek amaciyla kullanilmistir. Katilimer gorisleri,
benzerlik diizeyine goére sistematik bir sekilde kodlanmis ve birbirine yakin olan
kodlar, alt temalara yerlestirilmistir. Bu veriler sayisallagtirilmig ve frekans degerleri
bulunmustur. Bu kodlama siireci, benzer diisiincelerin gruplandirilmasi ve analiz
siirecindeki yapiy1 giiclendirmek amaciyla gergeklestirilmistir.

Analizlerin giivenilirligini saglamak amaciyla, alanda uzman kisilerden goriis
almmustir. Uzmanlar, gériigme formlarindaki goriisler i¢in olusturulan temalart Miles
ve Huberman'in (1994) formiilii kullanarak degerlendirmislerdir (Uzlagsma Yiizdesi =
Goris Birligi (Na) / (Goriis Birligi (Na) + Goriis Ayriligr) x100). Buna gore
aragtirmacilar arasindaki uzlagma yiizdesi giivenirlik orant P = 323 / (323 + 24) X
100= %93.08 olarak hesaplanmistir. Nitel arastirmalarda, degerlendirmeye iliskin
uzlagma yiizdesinin genellikle %90 ve iizerinde olmasi giivenilirlik agisindan kabul
edilebilir olarak degerlendirilir (Saban, 2008). Bu ¢alismada, uzlasma yiizdesi %93
olarak belirlenmis ve goriis ayrilig1 yiizdesi ~%7 olarak tespit edilmistir. Elde edilen
bu sonuglar, aragtirmanin giivenilirligini destekleyici niteliktedir.

Aragtirmanin aktarilabilirligi amaciyla, katilimer gesitliligi saglanmis ve ayrintili
tanimlamalar ile veri toplama ve analiz siirecinde kullanilan yontemler teferruatl bir
sekilde tanimlanmustir. Tematik kodlama ve igerik analizi ile birlikte uzman goriisii
goriisii alinarak aragtirmanin inandiriciligi saglanmistir. Arastirmanin tutarliligi i¢in
sistematik kodlama yapilarak giivenirlik analizi i¢in Miles ve Huberman'in (1994)
formiilii kullanilmustir. Veriler sayisallastirthp frekans analizi yapilmis ve ayrintili
dokiimantasyon ile arastirmanin teyit edilebilirligi saglanmistir.
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Bulgular

Calismada elde edilen veriler analiz edilmis ve asagida yer alan bulgulara
ulasilmigtir. Bu kapsamda ilk olarak 6grencilerin MTAL’den MESEM e gegis siireci
hakkinda bilgi edinmek amaciyla katilimcilara “Mesleki ve Teknik Anadolu
Liselerinden, MESEM’e gegis siirecini anlatiniz” sorusu yoneltilmis ve gelen cevaplar
analiz edilmistir. Yapilan analiz ile elde edilen sonuglar Sekil 1°de verilmistir.

Sekil 1
MESEM e gegis siireci

MESEM’e

Yanhg gegls stirec

biigilendirme

Ig yeri tespiti

Teknik sorunlar

uygulamasi)

Usta

Ggreticilik
Deneyimsiziik belgesi

Katilimeilarin goriisleri incelediginde MESEM’e gegis siireci “aksayan yonler”
ve “gecis prosediirii” olmak iizere iki alt temaya ayrilmistir. Aksayan yonler alt
temasinda yanlis bilgilendirme (n=4), teknik sorunlar (n=1), yogun baski (kota
uygulamasi) (n=4) ve deneyimsizlik (n=4) olarak kodlanmigtir. Yanlig bilgilendirme
koduna yerlestirilen katilimc1 goriigleri; MESEM’e déhil olan ve olmayan herkesin
kosulsuz sartsiz bir sekilde aylik iicret 6ddemesinden faydalanacagi, uygulamanmn
bireylere meslek edindirme amacindan ¢ok bir sosyal yardim dagitimi gibi bir alginin
olugsmas1 seklinde 6zetlenebilir. Bu kategoriye yerlestirilen katilimec1 goriislerinden
dikkat ¢ekici olan goriislere asagida yer verilmistir.

“Yanls bilgilendirmelerden kaynakli birtakim sorunlar yasadik. Ik
bilgilendirme yapilirken para destegi one ¢ikarilarak yapildi ve bu, para
desteginin herkese dagitildigi algisini yaratti. Bu nedenle, bir¢ok kisi yanhs
bir sekilde programa katildi. Ancak gergekte durum boyle degildi ve
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programin detaylarint genis bir sekilde anlatarak bu yanhys algiy diizeltmeye
calistik. ”(OY1-Erkek- Yanls bilgilendirme)

“Vatandagin olaya bakis agisi agikgast para desteginden ibaretti.” (OY2-
Erkek- Yanhy bilgilendirme)

“Siz asgari iicretin yarisim vereceginiz dediginiz anda bu egitime ihtiyaci
olmayan kisiler de kayit yaptilar. Yani ogrenci ile paraya ihtiyact olan kisiler
ayni kefeye konuldu. ”(OY4-Erkek- Yanlis bilgilendirme)

“Devlet katkis1 a¢iklandiginda, 65 yasindaki birinin bile gelerek bagvuruda
bulundugunu gordiim. Bu, yanls bir bilgilendirme olusturuldugunu
gosteriyor. Yasl bir teyze, genglerin evraklarla geldigini gordiigiinde, "Oglum
para dagitiliyormus, bana da para verin" seklinde talepte bulundu.” (OY5-
Erkek- Yanhs bilgilendirme)

Teknik sorunlar kodunda gegis siirecinde e-MESEM sistemi kaynakli teknik
sorunlarin oldugu belirtilmistir. Dikkat ¢ekici katilimc1 goriisii asagida yer almaktadir.

“Sistem siirekli uyarilar veriyor. Ornegin, "Bagh bulundu ve senden kaydin
silmesini saglaymiz” seklinde wuyarilar aliyoruz. Aradigimizda, diizeltme
yapildigini séyliiyorlar. Ancak bu gibi sorunlarla karsilasinca, Bakanliga
kadar ulasmak zorunda kaldik. Altyapr sorunlart hala ¢oziilmiis degil. ”(OY1-
Erkek-Teknik sorunlar)

belirli bir 6grenci kotas1 verilmistir. Bu sebeple, okullar kota doldurmak igin stirekli
devamsiz dgrencileri bulma cabasi igine girmistir. Ust yénetimin, okullar ve iller
arasinda karsilagtirma yapmis oldugu vurgulanmistir. Katilimeilar tarafindan
belirtilen goriisler, yogun baski olarak kodlanmistir. One ¢ikan bazi katilimei
goriisleri agagida verilmistir.

“Iiler birbirleriyle yarisa girdiler. Bu da okullar égrenci yarisi icerisine
girmesine sebep oldu.” (OY2-Erkek- Yogun baski)

“Bu kayip ogrenci kitlesine okullar ulagabilir denildigi icin, her okula belli
sayida kayit verildi. Ancak bu kayitlar: doldurmak igin olduk¢a zorlandik. Yani
her ile ve her okula birer kota konuldu. Iller ve okullar kendi aralarinda
kiyaslanma durumu yasadilar..” (OY7-Erkek-Yogun baski)

MTAL’de uygulanan MESEM programinin baglatilmasiyla birlikte, okul
yoneticilerinin MESEM uygulamasi konusunda bilgi eksikligi yagadiklar1 ve bu
alanda deneyimlerinin bulunmadigi belirtilmektedir. Bu sebeple, okul yoneticilerine
yonelik hizmet i¢i egitimler diizenlenmis, ancak bu egitimlerin yetersiz oldugu ifade
edilmistir. Bu eksiklik, bilgilendirme ve rehberlik eksikligine bagl olarak gecis
siirecinin etkili bir sekilde yonetilmesini zorlastirmistir. Bu goriisler, deneyimsizlik
kodu etrafinda toplanmistir. Bazi katilimer goriisler su sekildedir:
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“Kotii tarafi suydu ki hi¢bir okul idarecisine ne bir rehberlik ne de hizmet i¢i
egitim faaliyeti yapimadi. Dolayisiyla, hi¢ bilmedigimiz bir sistemin i¢inde
kendimizi bulmus olduk. Sistemi ¢ozmek ayrit bir problemken, sisteme adapte
olmak da ayri bir problemdi. Orada yanls mi yaptik, yapmadik mi, bunlar hep
deneme yanilma yontemi ile bulundu.”(OY7-Erkek- Deneyimsizlik)

“Bu igi yapabilecek kisilerin dnceden bir egitim almasi gerektigini
diistiniiyorum. Ornegin, bizim aldigimiz egitimde mevzuat slaytlardan okundu.
Ardindan 2 giin boyunca bize érnek bir dgrenci kaydi gésterildi. Ancak, bu
egitimden sonra pratik uygulama veya destek alamadik. Ogrenci kayitlarinin
ardindan devamsizliklar, sigorta girisleri gibi bir¢ok iglemin nasil yapildigina
dair pratigimiz yoktu. Bu nedenle, sadece gozlemleyerek ogrenmeye ¢alistik.
Uygulamalr bir egitim almadigimiz icin siirekli yeni seyler &6grenmeye
calismak oldukg¢a yorucu oldu. Sonug olarak, kervan yolda dizilir mantigiyla
hareket edildi ve bu durum bizi ciddi anlamda zorladi.” (OY4-Erkek-
Deneyimsizlik)

“Baslangicta eksik bilgilendirme yapildi ve bizlere gelen mesajlara gore
islemler yapiyorduk. Ancak bu mesajlar da tam ve yeterli bilgi icermiyordu.
Bu eksiklik nedeniyle islemleri tam ve dogru bir sekilde gerceklestirmekte
zorlandik.” (OY8-Erkek-Deneyimsizlik)

Gegis prosediirii alt temasina gore ig yeri tespiti (n=9), tasdikname (n=9) ve usta
ogreticilik belgesi (n=17) olmak iizere kodlanmigtir. Katilimcilar, gegis siirecini
devam ettikleri okuldan iligkilerini keserek, usta ogreticilik belgesi bulunan bir is
yerini belirlemeleri gerektigini ifade etmislerdir. Gegis prosediiriiyle goriis belirten
bazi katilimcilarin goriigleri su sekildedir:

“Tasdiknamemi aldim. Daha sonra iste usta ogreticilik belgesi olan bir ig
yerinde ¢alismam gerekti. Is yerini bulduk. Babamin imzalamas: gereken
evraklar vardi onlari toparladik daha sonra ise evraklarimi toparladiktan
sonra kaydimi olusturdum. “ (OG2-Erkek- Tasdikname- Usta ogreticilik
belgesi- is yeri tespiti)

“Isletmenin usta ogreticilik belgesinin olmasi lazim. Belgeler hakkinda bilgi
veriyoruz. Velilere gerekli bilgilendirmeleri yapiyoruz.” (OY8-Erkek- Usta
ogreticilik belgesi)

Calismada, 6grencilerin MESEM’e gegis sebeplerini tespit etmek amaciyla,
katilimeilara “Ogrencilerin MESEM’e gegis siirecinin nedenleri nelerdir?” sorusu
yoneltilmis ve elde edilen cevaplarin analiz sonuc Sekil 2’de sunulmustur.

Sekil 2
MESEM’e gecis nedenleri
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MESEM'e
Akademik gegis
nedenleri

bagan
digiklago

Digsal
nedenler
Rehberfik

ve
ybnlendirme

Davranig
sorunlan

g Nitefikdi
Motivasyon mesleki
eksikligi egitim

Sekil 2 incelendiginde, 6grencilerin MESEM’e ge¢is yapmasinin nedenleri
“kisisel nedenler” ve “digsal nedenler” olarak iki alt tema olusturulmustur. Kisisel
nedenler alt temasinda en fazla vurgulanan kodlar devamsizlik (n=15), okuldan kagis
(n=19) ve akademik basar1 diisiikliigii (n=24) olarak belirlenmistir. Devamsizlik
koduna gore katilimcilar, 6grencilerin okula devam etme isteksizligi ve devamsizlik
sorunlarinin ortaya ¢ikmasinin, sinif tekrari riski ile karsi karsiya kalinmasina neden
oldugunu belirtmislerdir. Ayrica, 6grencilerin okuldan kagma egiliminde olmalarinin
arkasinda cesitli faktorlerin etkili oldugu ifade edilmistir. One ¢ikan baz1 katilime1
goriisleri agagida verilmistir.
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“Devamsizliktan kalinca sinif tekrart yapiyor. Ama meslek egitim merkezine
gecis saglarsa devamsizliktan kalma durumu olmayacak. Sadece kalmasin
oradan devam etsin” (OY1-Erkek- Devamsiziik)

“10 smiftaydim agik¢ast devamsizitk problemlerim vardi devamsizitk sayim
cok fazlaydr” (OG7-Erkek- Devamsizlik)

“Devamsizliktan kalma durumlart kesinlestigi zaman gegis yapiyorlar.” (O5-
Kadin- Devamsiziik)

Ogrencilerin akademik egitime olan ilgisizligi ve MESEM’de sunulan akademik
egitimin sadece bir gilinle sinirli olmasi, 6grencilerin okuldan kacis amaciyla gegis
yapmalarina neden olmustur. Bu sekilde dzetlenebilecek katilimer goriisleri "okuldan
kacis" olarak kodlanmistir. Bazi katilimei goriisleri su sekildedir:

“Bazi ¢ocuklar okulda okumak istemiyor. Bir is yerinde ¢alismak istiyor.*
(OY8- Erkek- Okuldan kacis)

“Cocuk bes giin okula gelmek istemiyor. MESEM de dort giin isletme bir giin
ise okul var.” (O4- Kadin- Okuldan kacis)

“Okumak, derslere girmek istemiyordum. Okula gitmek istemiyordum.” (OGS-
Erkek- Okuldan kagis)

Katilimer goriisleri, yogun bir sekilde akademik basarinin diisiik oldugunu isaret
etmistir. Katilimeilar, 6grencilerin 6grenilmis ¢aresizlik, hazir bulunusluluk ve
motivasyon eksikligi yasadigint belirtmislerdir. Bu durum, &grencilerin 6grenme
surecini  etkileyerek smif tekrarnn riskiyle karsilasma endisesi tasidiklarim
vurgulamiglardir. Bu nedenlerden 6tiirii MESEM’in tercih edildigi goriilmektedir.
One ¢ikan katilimc1 goriisleri asagida verilmistir.

“Akademik basarist diisiik hem de okulda okuma istegi olmayan ogrenciler
var. Sadece basart diisiikliigii degil istek de yok.” (OYI- Erkek- Akademik
bagart diisiikliigii)

“Ayrica akademik basarist diisiik olan 6grenciler MESEM e gecis yapmak
istiyor. Agikgast ¢ok fazla ders yiikii olmadigu i¢in de tercihte bulunuyorlar.”
(O8- Kadin-Akademik bagar: diigiikliigti)

“Derslerim "b_ayagl kétiilesmeye bagladi. Agikgast kafamda ¢ok dersleri
almiyor.” (OG I- Erkek- Akademik basar: diigiikliigii)

Dissal nedenler alt temasinda rehberlik ve yonlendirme (n=11), kolay diploma
(n=20) ve para destegi (n=29) olarak kodlama yapilmistir. Gegis siireglerinde,
ogrencilere rehberlik ve yodnlendirme saglamak amaciyla 6gretmenler ve okul
yoneticilerinin potansiyellerini anlamalarina odaklandiklar1 vurgulanmigtir,. MESEM
hakkinda yapilan bilgilendirme ¢alismalarinin ve rehberlik yonlendirmelerinin etkili
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oldugu belirtilmistir. Bu baglamda, katilimc1 goriisleri "rehberlik ve yonlendirme"
kategorisinde degerlendirilmistir. Bazi1 katilimer goriisleri su sekildedir:

“Bir giin okuldayken okul miidiirimiiz bize MESEM hakkinda bilgi verdi.
Ozellikle ders basarisi_ diisiik olan ogrencilerin gegis yapmasinn faydali
olacagim belirtti. ” (OG6- Kadin- Rehberlik ve yonlendirme)

“Ogrencileri yonlendirme yapiyoruz, ozellikle ders basarist diisiik ve okula
devam  etmek  istemeyen  dgrencilere  bilgilendirme  ¢alismalar
gergeklestiriyoruz.” (OY8- Erkek- Rehberlik ve yonlendirme)

Katilimeilar, 6grencilerin 6grenim gordiikleri okullardan mezun olamama ve
Orgiin egitimin digina ¢ikma korkusu yasadiklarini dile getirmislerdir. MESEM'e
gecisin, 6grencilere diploma alma konusundaki zorluklari asma ve daha kolay bir
sekilde mezun olma imkani tanidig1 diislincesi, katilimcilar arasinda yaygin bir sekilde
ifade edilmistir. .One ¢ikan katilimei goriisleri su sekildedir:

“En azindan diplomay: alip, egitimlerine devam edebilmek amaciyla
MESEM'e gecis yapworlar.” (O1-Kadin- Kolay diploma)

“Benim agik¢ast MESEM’e gecis yapabilmemin en onemli sebeplerinden
birincisi diploma alabilmek. (OG3- Erkek- Kolay diploma)”

Gecis nedenleri temasina yerlestirilen katilime1 goriislerinin “para desteginde”
yogunlastig1 goriilmektedir. Ogrencilerin 9, 10, 11. simflarda asgari {icretin BRUT
yiizde 30'unu, son sinifta ise asgari icretin ylizde 50'sini aylik olarak aldiklar
belirtilmistir. Bu durum, 6zellikle ergenlik doneminde para kazanmanin daha ¢ekici
olmasi ve ailelerin ekonomik sorunlarinin olmasi sebebiyle gecis yapma kararlarimi
etkiledigi belirlenmistir. One ¢ikan katihime goriisleri asagida verilmistir.

“Meslek lisesinde okuyorum para kazanmiyorum ancak mesleki egitim
merkezine gegis saglarsam para kazanwyorum. Daha cazip hale getiriyor.”
(OY1-Erkek- Para destegi)

“Hem ¢alisip bir seyler 6greneyim. Hem de para kazanayim dedi.” (V3-Kadin-
Para destegi)

“Dedim en azindan bir diplomami da alirim meslegimi ogrenirim ayrica para
da kazanirim.” (OG4-Kadin-Para destegi)

Katilimeilarin MESEM hakkindaki goriiglerini belirlemek amaciyla yoneltilen
“MESEM’i nasil degerlendirirsiniz?” soruya iliskin elde edilen yanitlar analiz edilmis
ve Sekil 3°de gosterilmistir.
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Sekil 3 incelendiginde, MESEM’in degerlendirilmesi "olumlu ydnler" ve
"olumsuz yonler" alt temalarla aciklanmistir. Katilimcilarin goriislerine 6ne ¢ikan
kodlar arasinda "altin bilezik" (n=27), "ara eleman yetistirme" (n=15) ve "is basinda
ogretim" (n=9) bulunmaktadir. Katilimcilarin goriiglerine gore, &grenciler
mesleklerini 6grenme siirecinde 6nemli bir gelisme kaydetmis ve mezun olduklarinda
nitelikli bir eleman haline gelmislerdir. Ogrenciler ve veliler bu durumdan memnun
olduklarin1 belirtmiglerdir. Mesleki incelikleri 6grenme siirecinin, mesleklerini
siirdiirmelerinde etkili oldugu goriisiinii dile getirmiglerdir. Bu goriisler, olumlu
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yonler alt temasinda bulunan "altin bilezik" koduyla agiklanmigtir. Bazi katilimci
goriisleri agagida verilmistir.

“MESEM ashinda harika bir sistem. Ogrenciler, bu sistemde meslegini
ogreniyor.” (OY4- Erkek- Altin bilezik)

“Meslek lisesindeyken, agik¢ast elektrik boliimiinde olmama ragmen isin tam
olarak ne oldugunu bilmiyordum. Ancak su anda, isin tim detaylarina
hakimim.” (OG2-Erkek- Altn bilezik )

“Ogrenciler, isletmelerimizde ¢ok daha hizli bir sekilde ustalastyorlar.
Kendilerini gelistirdikce kaynak¢ilik, montaj gibi bir¢ok alanda da yetkinlik
kazaniyorlar. Bizler acik¢ast dogrudan sonuca odaklanarak, 6grencilerin
pratik becerilerini hizla gelistirmelerine olanak sagliyoruz.” (IS1- Erkek- Altin
bilezik)

Ara eleman yetistirme konusundaki goriislere gore, katilimcilar MESEM’in ara
eleman yetistirmedeki 6nemini vurgulamislardir. Bu baglamda, katilimcilar, nitelikli
ara elemanlarin egitilmesinin, i gilici piyasasina daha donanimli bireylerin
kazandirilmasina dnemli bir katki sagladigina inanmaktadirlar. Ara eleman yetistirme
siireclerinin  gelistirilmesiyle birlikte sektoriin  ihtiyag duydugu donaniml
profesyonellerin artacagina dair bir kanaat ortaya ¢ikmaktadir. Katilimer gorisleri su
sekildedir:

“Su an sanayide ciddi bir sekilde ara eleman ihtiyaci s6z konusu. MESEMin
agikgast bu ihtiyact karsilayacagim diigiintiyorum. ”(OY4- Erkek-Ara eleman
yetistirme)

“MESEM e gelen grenci artik bir ara eleman oldugunu kabul etmistir.”(O7-
Erkek- Ara eleman yetistirme)

“Simdi ben berbere gidiyorum, ¢irak yok. Ayni durum sanayiye gidince de
gecerli. Baska yere de gidiyorsun yok. Biz égrenciyi 12 yil okulda tuttugumuz
da ustalarimizin, isletmelerimizin ve sanayinin ihtiya¢ duydugu elemani biz
nasil karsilayacagiz. MESEM iyi bir yontem ve diisiincedir.” (O2-Erkek- Ara
eleman yetistirme)

Katilimeilarin  goriislerine gére MESEM’de verilen is basinda 6gretim,
katilimcilara gore, calisanlarin pratik deneyim kazanmalarini ve is becerilerini
gelistirmelerini destekleyen etkili bir yontem olarak degerlendirilmistir. Bu nedenle,
is basinda dgretim uygulamalarinin, teorik bilginin pratikte nasil uygulanacagna dair
gercekei egitim ortamiyla ve teknolojik imkanlarla birlestirildiginden 6grencilerin
profesyonel gelisimine katk: saglayabilecegi vurgulanmistir.

“Ogrenciler MESEM de resmen ve fiilen igin icerisindeler. Burada dgrenci
gercek bir sekilde isin icerisinde bulunuyor. Ustas:yla birlikte tesisat islerine
gidiyor. Ornegin, sofben montaj:na gidiyorlar. Ogrenci, birkag kez
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gozlemledikten sonra ustas: taraf:ndan yonlendirilerek isi yapmaya baslyor.
Bu sekilde yaparak ogrendigi icin daha kolay ve etkili bir sekilde
ogreniyor.”(OY1- Erkek-Is basinda dgretim )

“Meslek lisesinden gelen bir o6grenci istemedigi siirece siz ona
ogretemiyorsunuz. MESEM de bu durum oyle degil. 4 giin orada ¢alistyor.
Tabiri caizse kafasina vura vura ogretiyorlar.” (OY7-Erkek- Is basinda
ogretim)

Olumsuz ydnler alt temasinda 6ne ¢ikan kodlar arasinda, is yiikii (n=5), yasal
bosluk (n=10), akademik egitimin yetersizligi (n=14) ve suiistimaller (n=11)
bulunmaktadir. Suiistimaller koduna gore, isletmelerin maddi destekten yararlanmak
amactyla 6grenci sayisini kapasitesinden daha fazla gosterdigi vurgulanmistir. Bu
durumda, 6grencilerin gercekte isletmelere gitmedigi ve sadece hayali Ggrenciler
olarak kaydedildigi ifade edilmektedir. Ayrica, farkli isyerlerinin adreslerinin
verildigi ve hayali isletmelerin oldugu belirtilmistir. Isletmelerin &grencilerine
diizensiz ve eksik 6demelerde bulundugu da ifade edilmektedir. One ¢ikan katilime1
goriisleri agagida verilmistir.

“Arkadasim Van'da c¢alisiyor. Kiigiik berber diikkaninda kag tane stajyer
calistirilabilir? Bir ya da ikidir. 40 kisi kaydetmisler. Kirsalda kiiciik yerlerde
bu biraz daha suiistimal edildi.” (OYI-Erkek- Suiistimaller)

“Yani suiistimaller de oldu. Elektrik¢i olan bir isletmenin yerine koordinator
ogretmenimiz gittigi zaman bir ¢ig kofteci diikkaniyla karsilasti. Biz bunlara
izin vermedik. Savunmalart su sekilde oldu orasit da bize bagl bir is yeri
seklinde kendilerini ifade ettiler. Nihayetinde iptal ettik.” (OY2-Erkek-
Suiistimaller)

“Maddi destek ¢ok fazla suiistimal edildi. Gergekten bu isi dgrenmeyecek
yapmayacak formaliteden giren kisilerin olmasi programi sistemi kasmaya
basladi.” (0Y4- Erkek- Suiistimaller)

“Isletmelerin égrenciye verdigi parayi tekrar elinden alani duydum. Paranin
yarisini veren olmusg tigte birini veren olmug.” (0Y5-Erkek- Suiistimaller)

“Deviet maddi destek verdigi icin ise gelmeyen_. kisiler yakin c¢evresi
akrabalarini MESEM de ogrenci gibi gosterdiler.” (O7- Erkek- Suiistimaller)

MESEM’e gecis sartlarmin belirlenmesindeki esneklik, yas ve diploma
kriterlerinin belirsizligi, katilimcilar arasinda sikg¢a dile getirilen bir konu olarak one
cikmaktadir. Bu durum, mevzuatta bulunan yasal bosluklarin suiistimallere zemin
olusturdugunu belirtmislerdir. Bu goriisler “yasal bosluk” olarak kodlanmistir. Bazi
katilimc1 goriisleri asagida verilmistir.
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“Kimin ihtiyact var bu belgeyi kimler almali gibi mevzuatta ashinda ¢ok
diigiiniilmemigsti. Egitimde simirin olmamasi yani yasin énemi yoktu.” (OY4-
Erkek- Yasal bosluk)

“Bir ogrenci, emekli olmusg, doktor, 6gretmen ya da lisans/on lisans mezunu
olsun, herkes MESEM e kayit olabiliyordu. Ancak daha sonra bu duruma bir
simwrlama  getirildi. Artik herkes kayit olabiliyor, ancak devlet destegi
alamyor. Devlet desteginden yararlanabilmek i¢in en fazla lise mezunu olmak
gerekmektedir.” (OY1- Erkek- Yasal bosluk)

“Bir kisi geldi. Universitesini bitirmis, hatta doktorasi yapmisti. Ancak
abisinin tesisat diikkaninda ¢alismak istiyordu ve kayit yapmak istedi. Bu
durumda, kiginin samimiyetini sorgulamak olduk¢a anlaml olabilir. (OY2-
Erkek-Yasal bosluk)

Mesleki ve Teknik Anadolu liselerinde MESEM uygulamasinin baslatilmasiyla
birlikte, okul yoneticileri ve 6gretmenleri arasinda is yiikiiniin arttig1 vurgulanmustir.
e-MESEM’deki teknik ve altyapi sorunlari, okul yéneticilerinin rutin iglemlerini
aksatmis ve bu durum da is ylkiiniin artmasma neden olmustur. Okullarin maddi
desteklerini igletmelere aktarmasi, 6zellikle okul ydneticilerinin sorumluluklarim
fazla olmasi saglanustir. One ¢ikan katilime goriisleri asagida verilmistir.

“Ayrica bizim iy yiikiimiizii de arturd.. Haftada 44 saat dersimiz var.
Koordinator gorevi ise ders disinda yapmamiz gereken bir is.” (O3-Erkek-Ig
yuku)

“E-okul' da mesela 110 notu verdiniz sistem onu kabul etmez. E Mesem de bu
durum dyle degil. Ogrenci kaydediyorsun tiim sorumlulugu size birakiyor
sistem. Biligsel altyap ciddi sekilde problemliydi. Halende problemler devam
ediyor. Kasaplik programi 19 haftalik diger bir baska bir program 27 haftalik.
Bunlary bizim tek tek el hesabi ile hesaplamamiz lazim. Ne zaman mezun
olacak bir seklinde bize bir sey sunmuyor bizim bunu hesaplamamiz lazim.”

(OY4-Erkek-Is yiikii)

“Kayit ettigim dgrenciye sigorta girisi yapiyorum. 3308 sayili yasaya gére bu
ogrencilerin sigortalanmast gerek. Nakil ediyorum bu sefer sigorta ¢ikisini
yapiyorum. Nakil gittigi okul tekrar sigorta girisini yapiyor. Ekstra is yiikii
olusuyor.” (OY1-Erkek-Is yikii)

MESEM uygulamasinda ogrenciler, haftanin dort giiniini igletmelerde
gecirirken, bir ginii ise okulda egitim alarak o&grenimlerini siirdiirmektedirler.
Katilimcilar, bu programin bir pargasi olarak saglanan okul egitiminin hizlandirilmis
bir sekilde verildigini ifade etmislerdir. Bu egitimin iginde ders sayilarinin yeterince
fazla olmadig1 ve yetersiz oldugundan dolay1 zorluklar yasandigina dair goriislerini
dile getirmiglerdir. Baz1 katilimci goriigleri asagida verilmistir.
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“Su anda meslek liselerinde verdigimiz meslek derslerinin siiresi genellikle 30
saattir. Ancak MESEM’de bu dersleri 4 saate sigdiryorlar. Ornegin, pilav
pisirmek veya temizlik yapmak icin bu siire yeterli olmayabilir. .” (O3-Erkek-
Akademik egitimin yetersizligi)

“Verilen egitim ¢cok donanimli olmuyor. O da bir giine sigdirldig i¢in agik¢ast
hizlandwimis  bir  egitim  veriliyor.” (0O5-Kadin- Akademik egitimin
vetersizligi)

“Hi¢bir sey ogrenmiyoruz. Hoca agik¢ast anlatip gegiyor. Meslek lisesinde
boyle degildi daha ayrintili goriiyorduk.” (OG2- Erkek- Akademik egitimin
yetersizligi)

Caligma kapsaminda MESEM’den MTAL’ye geri donmek isteyen dgrencilerin
gecis nedenlerinin ne oldugu tespit etmek i¢in katilimcilara, “MESEM’den MTAL
geri donme/donmeme nedenleri nelerdir?” sorusu yonetilmis ve verilen yanitlar analiz
edilerek elde edilen sonuglar Sekil 4’te verilmistir.

Sekil 4
MESEM den MTAL 'ye Geri Donen Ogrenci Sebepleri

MESEM'den
MTAL'ye geri
doénen 6grenci

Hayaller - ARSI

Gergekler Uyum sorunu

Digsal D
nedenler Bilingsizlik

Devamsiziik

Sekil 4° deki veriler incelendiginde MESEM’den MTAL’ye geri donen 6grenci
sebepleri digsal nedenler ve kisisel nedenler olarak iki alt temaya yerlestirilmistir.
Digsal nedenler kategorisinde hayaller- gercekler (n=3), akran etkisi (n=1) ve is yiikii
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(n=2) olarak kodlanmustir. Ogrencilerin MESEM’den geri dénme sebepleri ¢alisma
ortaminda sorunlar yasadiklari, ¢aligma hayatinin getirdigi is yiikiine alisamadiklar
ve yasitlarinin etkisiyle de geri donmek istedikleri vurgulanmistir. Kisisel nedenler alt
kategorisinde uyum sorunu (n=6), devamsizlik (n=1) ve bilingsizlik (n=4) olarak
kodlanmistir. Ogrencilerinin gecis yaparken ¢ok bilingli olmadiklari, oryantasyon
siirecinde zorlandiklar belirtilmistir. Bu nedenle devamsizlik sorunlarinin oldugu,
okula devam etmede istekli olmadiklan ifade edilmistir. Elde edilen bu bulgulara
yonelik bazi katilimer goriisleri sdyledir:

“Dénmek isteyen 6grenci de ¢calisma hayatinda zorlandigi ve yapamadigi igin
geri donmek istemistir. Cocuk uyum problemi yasamisgtir, igletmesiyle sikinti
yasamigtir. Ondan dolayr geri donmek istemistir.” (OY8-Erkek-Uyum sorunu)

“Bilin¢li degiller. Beklentileri ¢ocugun oraya gidip sadece oturmasini
bekliyorlar. Deviet desteginden de faydalanmak istiyorlar” (OY5-Erkek-
Bilingsizlik)

Tartisma, Sonug ve Oneriler

MESEM’e yonelik ilgi ve tercih nedenlerini belirleme, okulun etkinligini
degerlendirme ve egitim-istthdam baglaminda okul yoneticileri, dgretmenler,
ogrenciler, veliler ve isletmelerin goriisleri dogrultusunda yapilan analizler
degerlendirilerek asagidaki sonuglara ulasiimstir.

MESEM uygulamasina ge¢is asamasinda yapilan yanlis bilgilendirmeler,
herkese kosulsuz bir sekilde aylik iicret 6demesinin yapilacagi bir sistem olarak
sunulmasiyla sonuclanmistir. Bu yanlis algi, uygulamanin asil amaciin bireylere
meslek edindirme degil, daha ¢ok sosyal yardim dagitimi gibi algilanmasina yol
acmustir. Literatiir arastirmalari, 6grencilerin ve velilerin mesleki egitim ve MESEM
gibi programlar hakkinda yeterince bilgi sahibi olmadigini goéstermektedir
(Bozgeyikli ve Isiklar, 2011; Giiltekin, 2023; Isiklar, 2012). Bu durum, bilgilendirme
eksikliginin 6nemli bir sorun oldugunu ortaya koymaktadir. Mali beklentilerin yanlis
anlagilmasina sebep olan bu durum, 6grenciler ve aileler arasinda dogru bilgi akiginin
saglanamamasindan kaynaklanmaktadir. Ozellikle, programin asil hedef kitlesi
diginda basvurularin alimmmasi ve adil olmayan bir bagvuru siirecinin izlenmesi gibi
durumlar tespit edilmistir. Ozkan ve Goktiirk (2023) tarafindan yapilan galisma,
MESEM’in maddi ¢ikar kapisina doniigiimiinii vurgulamakta ve bu durumun, bu tir
programlarin etkinligi ve erisilebilirligi agisindan 6nemli bir sorun oldugunu ortaya
koymaktadir. Bu baglamda, 6zellikle egitim kurumlarinin ve iletigim aginin genis
oldugu okul sistemlerinin, bu bilgilendirme eksikligini gidermek i¢in 8nemli bir rol
iistlenmesi gerekmektedir. Aslanargun'un (2007) ve Caligkan ve Ayik'in (2015)
caligmalar1 da okul, aile ve 6grenci arasindaki iletisimin 6nemini vurgulamaktadir.

MESEM’e ulasilan 1 milyon 6grenci kaydi hedefi, MEB tarafindan konulmus
ve 11 ay iginde bu hedefe ulasilmistir (MEB, 2022). Ancak, bu hedefe ulagma



1190 Murat DEMIRKOL vd.

siirecinde, illere ve okullara say1 kotalart konulmasi sonucunda bir rekabet ortaminin
olustugu ve okullarin 6grenci kayitlarint artirmak i¢in gesitli yontemlere bagvurdugu
tespit edilmisti. MESEM’deki 6grenci sayisinin artirilmasi, i giicli piyasasinin
ihtiyaclarim1 daha etkin bir sekilde karsilayacagi ongoriisiiyle yapilan diizenlemelerle
desteklenmistir (Ozer, 2021; Ozer ve Suna, 2022). Bu durum, basvurularin gercek
ihtiyaca dayali olarak degil, kotalar1 doldurmak amaciyla yapildig1 izlenimini
uyandirmistir. Programin asil amacinin gerceklestirilmesi yerine sayisal hedeflere
ulagma tizerine odaklanildig1 izlenimini uyandirmaktadir.

Hizmet i¢i egitim, okul yoneticileri ve 6gretmenlerin MESEM programini etkili
bir sekilde yonetmeleri ve uygulamalar i¢in temel bir gerekliliktir. Bu egitimler,
MESEM’in amacini, hedeflerini ve uygulama stireclerini anlamalarma yardimeci
olurken, ayn1 zamanda yeni pedagojik yaklagimlarin ve teknolojik araclarmn nasil
kullanilacagi konusunda da bilgi saglar. Ancak mevcut durumda hizmet i¢i egitimin
yetersizligi, okul yoneticileri ve Ogretmenlerin MESEM’i etkin bir sekilde
yonetmelerini ve uygulamalarint zorlastirmaktadir. Adigiizel ve Berk (2009) ile
Albayrak (2020) tarafindan yapilan aragtirmalar, hizmet i¢i egitimin niteliksel ve
niceliksel olarak giiglendirilmesinin énemini vurgulamaktadir. Okul yoneticileri ve
Ogretmenlerin mesleki egitimde yeterince bilgi sahibi olmadiklarint belirtilmistir
(Giindiiz ve Giindiiz, 2017; Binici ve Ari, 2004) .

MESEM’e gecis yapan 6grencilerin, akademik basarilarinin diisiik olmasi, uyum
sorunlart yasamasi, disiplin problemleri ve motivasyon eksiklikleri gibi faktorler
nedeniyle bu tercihi yaptiklar1 akademik literatiirde sik¢a vurgulanmaktadir. Horuz'un
(2017) calismasi, mesleki egitime yonelik gecis yapan Ogrencilerin genellikle
akademik zorluklarla kars1 karsiya kaldigini gostermektedir. Benzer sekilde, Ozer'in
(2019a; 2021) arastirmalar1 da dgrencilerin motivasyon eksikligi ve diisiik akademik
basarilarina dikkat ¢ekmektedir. Celik (2020) ise mesleki egitime devam eden
bireylerin genelde sosyal statiisii diigiik kisilerden olustugundan hareketle yapilan
egitim faaliyetlerinin yetersiz ve verimisiz oldugunu sdylemektedir. Ustiin ve Yigit'in
(2022) caligmasi ise, mesleki egitime gecisin dgrencilerin devamsizlik sorunlariyla
basa ¢ikma ihtiyacini artirdigini belirtmektedir. Bu bulgular, MESEM'in tercih edilme
sebeplerinin  temelinde yatan nedenlerini agiklamaktadir. Literatiirde yapilan
aragtirmalar, MESEM'e gecisin arkasindaki motivasyon eksikligi ve akademik
basaridaki diigiikliigiin yani sira, ders yiikiiniin azalmasi gibi pratik avantajlara da
isaret etmektedir (Ozsoy, 2015). MESEM’e gegis, dgrencilere daha az yogun bir
egitim ortam1 sunarak, ozellikle akademik zorluklarla bas etmekte giglik geken
ogrenciler i¢in bir alternatif olabilir. Ayrica, bu gegisin dgrencilere daha kolay bir
sekilde mezun olma ve diploma alma imkan1 sundugu da belirtilmektedir. Ozellikle,
aile baskisi ve toplumsal beklentiler gibi dis etmenlerin de MESEM tercihini
sekillendirdigi goriilmektedir. Aksoy (2013) yapmis oldugu calismada ailesel
faktorlerin ve dis etmenlerin etkili oldugu vurgulanmistir.

Ogrencilerin  MESEM’e gecis yapma kararlarmi etkileyen faktorlerin
incelenmesi, maddi kazanc elde etme diislincesi gibi 6nemli bir etkenin ortaya
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ciktigini gostermektedir. Ergenlik doneminde, 6grencilerin para kazanma ihtiyaci ve
ailelerin ekonomik sikintilari, bu diislincenin giiglenmesine katkida bulunmakta ve
MESEM’e olan ilgiyi artirmaktadir. Aksoy (2013), ailelerin ekonomik kosullariin
mesleki egitime gecis yapma kararlarinda Onemli bir etken oldugunu
vurgulamaktadir. Bu baglamda, yapilan arastirmalar &grencilerin maddi kazang
hedeflerinin, mesleki egitim programlarina olan ilgilerini artirdigini desteklemektedir
(Ozer, 2018; Ozer, 2019b; Ozer, 2020; Ulu Boton ve Yiiksel, 2019; Tokug ve Erkuklu,
2008). Bu bulgular, o6grencilerin MESEM gibi mesleki egitim kurumlarina
yonelmelerini ve bu kurumlarin sundugu programlara katilimlarini tegvik etmektedir.

MESEM’in sagladig1 egitimin 6grencilerin pratik beceriler kazanmasinda ve
nitelikli elemanlar olarak yetismelerinde kritik bir rol oynayabilecegi One
siiriilmiistiir. Altay ve Ustiin (2011) tarafindan yapilan ¢alisma da nitelikli is giiciiniin
olusumunda mesleki egitimin énemini vurgulanmistir. Bu baglamda, MESEM’in
ogrencilere sektore uygun beceriler kazandirdig1 ve is giicli piyasasina hazirladigi
belirtilmektedir. MESEM programlarinin = sektorel ihtiyaglara uygun olarak
tasarlanmas1 ve siirekli olarak giincellenmesi gerekliligi de literatiirde sikga
vurgulanmaktadir (Gemici, 2010; Binici ve Ari, 2004; Giiltekin, 2023). Isbirliginin
O6nemi lizerinde durulmakta; is diinyasi ile egitim kurumlari arasindaki etkilesimin,
mezunlarin sektore entegrasyonunu artiracagina diigtiniilmektedir. Bu cercevede,
MESEM’in 6grencilere sagladigi is deneyimi, mezunlarin is hayatina daha hazir ve
yetkin bir sekilde adim atmalarini saglanabilir.

Isletmelerin maddi destek elde etmek amaciyla dgrenci sayisini abarttig1 ve bu
Ogrencilerin aslinda isletmelere gitmedikleri, sadece kayitlarda hayali &grenciler
olarak gectigi tespit edilmistir. Bu durum, programin asil amacindan sapmasina ve
sistemin kotiiye kullanilmasina neden oldugu disiiniilmektedir. Mevzuatta bulunan
yasal bosluklarin suiistimallere zemin olusturdugu da séylenebilir. Ozkan ve Goktiirk
(2023), yaptig1 arastrmada mevzuat agikliginin ve suiistimallerin var oldugunu
belirtmekte ve bu ifade aragtirma sonucunu desteklemektedir. MESEM’e gegis
sartlarinin daha net, belirgin ve toplumun ihtiyaglarina uygun bir sekilde
diizenlenmesi ve mevzuattaki belirsizliklerin giderilmesi, yas ve diploma kriterlerinin
daha dengeli bir sekilde belirlenmesi, sistemin istismara agik olma riskini azaltabilir
ve daha etkili bir egitim saglayabilir. Altintag, (2010) isletmelerde yapilan
suiistimalleri dnlemek amactyla denetim merkezlerinin kurulmasini 6nermektedir. Bu
sekilde, programin daha saglam temellere oturmasi ve istismarin dnlenmesine katki
saglanabilecegi diisiinlilmektedir.

MESEM’in etkinligini olumsuz etkileyen teknik ve altyapi sorunlari, 6zellikle
E-MESEM platformundaki biligsel altyapr zorluklarimin, okul yoéneticileri ve
Ogretmenler iizerinde ek bir ig yiikii yarattig1 belirlenmistir. Bu sorunlarin ¢oziilmesi
ve uygulamanin daha etkin c¢alisabilmesi i¢in teknik altyapmin giiglendirilmesi
gerektigi diisiiniilmektedir. Ucar ve Ozerbas (2013) tarafindan yapilan bir calismada,
mesleki ve teknik egitimde altyapi sorunlarinin basarinin Oniine gecebilecegi
belirtilmigtir. Literatiir incelediginde mesleki egitimde teknolojik gelisime ayak
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uydurulmasi ve alt yapmin gii¢lendirilmesi gerektigini vurgulanmaktadir (Binici ve
Ar, 2004; Giiltekin, 2023; Sahin veFindike1, 2008).

Elde edilen verilere gore, meslek liselerinde uygulanan MESEM programinin
hedeflerine ulagsmada karsilastig1 zorluklar agikga belirtilmektedir. Program, nitelikli
is giicil ihtiyacini karsilamada 6nemli bir rol oynamast beklenirken, mevcut durumda
bu hedeflere ulasmada sorunlar yasandigi goriilmektedir. Ozellikle, kaynaklarin etkin
bir sekilde kullanilamamasi ve bu durumun hem yerel hem de ulusal diizeyde
sorunlara neden olmasi, programin etkinligini ciddi sekilde sinirlamaktadir. Bu
baglamda, daha etkili bir yonetim ve denetim mekanizmasi olusturulmasinin gerekli
oldugu goriilmektedir. Ancak, sorunlarin ¢oziimii sadece yonetimde yapilan
iyilestirmelerle sinirli degildir. Daha kapsamli dnlemlerin alinmasi gerekmekte ve
egitim kaynaklarinin daha verimli bir sekilde kullanilmasi saglanmalidir. Ayrica,
programlarin is diinyasiyla daha yakin igbirligi icinde olmasi ve is giicli piyasasinin
taleplerine daha iyi yanit verebilmesi i¢in iligkilerin giiclendirilmesi gerekmektedir.
MESEM uygulamasinin etkinligini artirmak ig¢in, egitim kaynaklariin daha verimli
bir sekilde kullanilmasi ve is diinyasiyla daha siki bir isbirligi saglanmasi 6nemlidir.
Bu, 6grencilerin daha iyi bir egitim almasini saglayacak ve is diinyasinin ihtiyag
duydugu nitelikli ig giiciinii kargilamak i¢in daha etkin bir yap1 olusturacaktir.

Aragtirmanin bulgularina dayanarak, MESEM programinin hedeflerine ulagmasi
icin daha etkili bilgilendirme yapilmasi, hizmet i¢i egitimin giliglendirilmesi, rekabet¢i
say1 kotalarmin yeniden degerlendirilmesi, ekonomik destek mekanizmalarinin
g0zden gegirilmesi ve isbirligi siire¢lerinin daha siki denetlenmesi gerekmektedir.
Ayrica, programin teknik altyapisinin iyilestirilmesi ve is diinyasiyla daha yakin
isbirligi saglanmasi, MESEM in etkinligini artirarak 6grencilerin daha iyi bir mesleki
egitim almasimi ve is gilicii piyasasinin ihtiyaclarina uygun nitelikli elemanlar
yetistirilmesini saglayacaktir.

Arasgtirma kapsaminda yapilabilecek 6neriler sunlardir:

e MESEM programinin amaci ve igleyisi hakkinda 6grencilere, velilere ve
topluma yonelik daha etkili bilgilendirme ve farkindalik calismalari
yapilmalidir.

e Uygulamanin sosyal yardim gibi algilanmasini 6nlemek i¢in dogru iletisim
stratejileri  belirlenmelidir. Uygulamanin asil hedef kitlesi disinda
basvurularin alinmamasi i¢in daha adil ve seffaf bir bagvuru siireci
olusturulmalidir. Bu siirecin ihtiyaca dayali ve objektif bir sekilde yapilmasi
saglanmalidir.

e Okul yoneticilerine ve dgretmenlere MESEM programinin gereklilikleri
konusunda daha kapsamli ve etkili hizmet i¢i egitimler diizenlenmelidir.

e MESEM’e gegisin sadece maddi kazang i¢in degil, mesleki beceri edinimi
ve kariyer gelisimi i¢in bir firsat oldugu vurgulanmalidir.

e Isletmelerin maddi destek elde etmek amaciyla uygulamay: suiistimal
etmelerini engellemek icin daha siki denetim mekanizmalari olusturulmali
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ve isletmelerle 6grenciler arasindaki iligkiler daha dengeli bir sekilde kontrol
edilmelidir.
e E-MESEM gibi teknolojik altyapilarin giiclendirilmesi ve sorunlarin

¢oOziilmesi icin daha fazla ¢aba harcanmalidir. Bu, programin daha etkin ve
verimli bir sekilde ¢aligmasina yardimei olacaktir.
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