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The Impacts of Using Classroom Walls as Indirect Learning Materials
on Second Language Learners' Learning

Begiim CAKICI*

Abstract

This quantitative study explored the effects of using classroom walls as indirect material on the learning of L2
learners. 22 Turkish primary school students formed the participant group for the study. Participants were given a
pre-test about the target topic, which they had never learned in the course before, and the results were reported.
Materials related to the target topic were hung on the classroom wall. These materials were changed every 3 days.
During this period, nothing related to this subject was covered in the course. At the end of 30 days, the same test
was applied to the students as a post-test again and the results were given. The results of these two tests were
compared. Students performed more correct answers on the post-test. It was concluded that using classroom walls
as indirect teaching method has a positive effect on students' learning the target subject.
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Sinif Duvarlarinin Dolayh Ogrenme Materyali Olarak Kullanilmasinin ikinci Dil
Ogrenenlerin Ogrenmesine Etkisi

Ozet

Bu nicel ¢aligmada, smif duvarlarim dolayli materyal olarak kullanmanin ikinci dil 6grenenlerin 6grenmesi
tizerindeki etkisi arastirildi. Aragtirmanin katilimc1 grubunu aragtirmacinin 6gretmeni oldugu 22 ilkokul 6grencisi
olusturmustur. Katilimcilara daha 6nce derste 6grenmedikleri hedef konu hakkinda 6n test uygulanmig ve sonuglari
raporlanmistir. Hedef konuyla ilgili materyaller sinifin duvarina asilmistir. Bu malzemeler 3 giinde bir
degistirilmistir. Bu donemde derste bu konuyla ilgili higbir sey islenmemistir. 30 giiniin sonunda ayni test
dgrencilere son test olarak uygulanms ve sonuglar raporlanmistir. On ve son test sonuglari karsilagtirilmustir.
Ogrencilerin son testteki basari oranlari daha yiiksektir. Dolayli 6gretim ydntemi olarak simf duvarlarinin
kullanilmasinin 6grencilerin hedef konuyu 6grenmelerine olumlu etkisi oldugu sonucuna varilmustir.
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Introduction

Humans are lifelong learners. Washburne (1936) defined learning “as an increase in the value of
m/r in the formula where m represents the memories which aid in the imaginal extension of experience
toward the goal and other internal help; r is the resistance to the attainment of the goal within the
organism, including impeding memories, habits, inferences, conflicting goals and activities” (p.604).
Human life becomes more meaningful thanks to learning and humanity have felt the need to learn

something since its existence.

Acquiring and learning a new language is a part of human life. Infants start to learn from birth
and acquire their native language and basic life skills naturally from their environment. So, they acquire
their native language indirectly from their environment quickly. O’Grady & Chu, (2011) maintained
that the majority of children acquire their native language easily and rapidly, creating the idea that it is
a simple process overall. Infants must discover the rules that generate an infinite set, with only a finite
sample. They listen to language input and discover the rules of the language, then they write their mental
grammar book. Saffran et al. (2001) stated that infants are able to quickly structure linguistic input into

units that are relevant and ultimately meaningful. Children acquire their native language explicitly.

English is the world language, so in today’s world, almost everyone wants to speak English. On
the other hand, conventional approaches are employed in language instruction in schools. More
interactive lessons and more student-centered approaches should be preferred. In spite of that, it becomes
difficult to use interactive methods in crowded classrooms. According to Noddings (2003), when
teachers work with twenty-five or more students, the situation becomes even more complex. In this case,

teachers should use different strategies to teach such as indirect strategies.

Young children come to language classes with a preexisting set of instincts, abilities, and qualities
that will aid in their language learning. In each of these instances, children are unknowingly learning
essential linguistic abilities. So, language teachers can use indirect teaching to make the language
learning process easier and more natural. Schowalter (2021) explained indirect teaching as an approach
so as to teach and learn concepts, models and abstractions in the context of strategies that emphasize

learning concepts, research and problem solving.

In today’s modern world, using indirect teaching in language classrooms can be a good choice.

The reason for this is the need for a student-centered teaching model. Schowalter (2021) believed that
indirect teaching is a student-centered approach. All teachers know that learners enjoy the lesson more
when it is student-centered and learn better. Thus, thanks to indirect learning, language lessons can be
more student centered and it fosters learners’ critical thinking. Scowalter (2021) also stated that indirect
teaching seeks a high level of student participation in observation, investigation, data deduction or
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hypothesis. In this way, students' analytical thinking abilities are also developed. Because students are
expected to discover and perceive information, analyze and make sense of it by reasoning, and learn at
the end of the process. Developing such skills from primary school will benefit learners.

Indirect learning can be used to foster students’ learning and make their learning process more
natural. In primary school direct grammar teaching cannot be done because student’s abstract thinking
ability is not developed. Also, adults might be easily bored during traditional grammar teaching lessons.
For this reason, indirect teaching methods can be used in lessons for all age groups. Taghinezhad et al.’s
study (2016) found that students tend to use more indirect learning strategies than direct learning
strategies. Students are more motivated when they participate actively in the learning process. This
situation creates a more enjoyable learning environment for learners. Garita & Sanchez (2021) stated
that as teachers provide multiple opportunities for students to expand their repertoire of indirect learning
strategies, learners may increase their willingness to take actions and control of their practices to
maximize and accelerate effective language learning. Learners’ self-confidence increases as they learn
by exploring the target topic indirectly. They become autonomous learners. Thus, the learning adventure

becomes more fun and permanent.

The teacher can use the walls to display words, sentences, and images related to the subject. When
students notice these walls during break time, they pay attention and become more knowledgeable by
finding the target patterns that are hanging there. They learn independently in this way. This conscience
and feeling for self-regulation that teachers can awaken in students may lead to a sense of autonomy and
agency. Teachers will notice that many pupils in the class respond when they pose a few questions on

the material that is posted on the walls.

Learning is fostered through engagement, intrinsic motivation, and relatedness with the use of an
indirect approach. For these reasons, teachers should have their students use indirect learning strategies.
Using classroom walls as indirect learning material is a very effective method. As mentioned before,
teachers should use different methods to make learners more active and indirect teaching is a good
choice for the student to be active. Yoon & Jo’s (2014) study found that teachers can regulate the
classroom environment to enhance the learning experience of either direct or indirect corpus use.
Indirect use requires certain requirements. Yoon & Jo’s (2014) suggested that indirect deployment of
corpus requires the teachers to consider intrinsic factors such as students’ prior knowledge, language
proficiency and learning styles. Teachers know their students, so they should prepare their materials
according to their needs even if it is an indirect teaching material. Naeimi & Foo’s (2015) study found
that using an indirect technique requires a variety of resources, including thorough planning, setting up

the ideal study space, and maintaining a language learning notebook.

Humans are programmed to learn and can manage the learning process. Ortiz (2006) believed that
indirect strategies are related to the general management of learning. When indirect strategies are used,

the learner feels more autonomous. According to Dickinson (1993) management of learning is a
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characteristic of autonomous learners since they are able to take more responsibility for their own
learning. Indirect learning contributes to learners to manage their learning processes. Indirect learning

requires learners’ attention. They should discover the patterns and vocabulary.

Moreover, using indirect strategies helps learners to develop language awareness. According to
Carter (2003) language awareness refers to the development in learners of an enhanced consciousness
of and sensitivity to the forms and functions of language. As all languages, the English language consists
of four skills. These skills are speaking, listening, reading and writing. Also, there are vocabulary and
grammar in language. All of these skills and patterns must be learned by the learner while learning a
foreign language. Teachers’ role is to make students’ learning easy and guide them. Indirect learning
strategies help teacher to create that environment. Indirect learning can be used for each language skill.

Nurwanda’s study (2019) found indirect learning strategies can assist students’ writing skills.

Using indirect strategies in vocabulary teaching takes longer time because students are expected
to learn by discovery. However, this learning will be more permanent. Oxford & Scarcella (1994) stated
that indirect instruction typically occupies much more time in vocabulary learning than direct instruction
and provides learners with exposure to the forms, functions, and meanings of lexical items through
meaningful communication. For these reasons, teachers can make the learning process more active and

fun by allowing learners to learn by discovery with indirect learning.

The immersive atmosphere that classroom walls generate makes them important indirect teaching
tools for English. Teachers can reinforce language learning through passive engagement by consistently
exposing children to language aspects through the use of English language posters, charts, and other
visual aids. By facilitating language usage in authentic circumstances and enhancing retention, this
exposure aids language learning. In addition, classroom walls facilitate independent study and
reinforcement of learning by providing students with an accessible resource. Engaging in active
engagement and contact with the language is encouraged by the integration of these materials into a
variety of learning activities. By using classroom walls as indirect teaching aids, teachers can create a
stimulating setting that supports language acquisition and competency while also improving the English

learning experience.
Significance of Study

The significance of studying the effects of using classroom walls as indirect learning material on
the learning of L2 learners resides in its capacity to improve language skills and acquisition in a realistic
and immersive way. An immersive, visually exciting environment that promotes language learning and
increases student engagement and retention can be created in the classroom by using the walls as indirect
instructional tools for English. Without receiving direct instruction, classroom walls provide a place

where students can be continuously exposed to English language resources. Curriculum-aligned English
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language resources can be put on display in classrooms to reinforce vocabulary and important ideas
taught in class. By facilitating links between classroom activities and the more general learning
objectives, this integration aids students in seeing the significance of their learning.

Statement of Purpose

The purpose of this research is to examine how visual stimuli in the learning environment affect
language acquisition and performance in second language learners by employing classroom walls as
indirect learning material. The purpose of this study is to evaluate how well visual aids like word walls,
charts, and posters support L2 learners' language learning objectives. The goal of the research is to better
understand the cognitive processes involved in language acquisition and memory retention by looking
at how second language learners engage with visual aids in the classroom. In addition, the study seeks
to determine the most effective ways to use classroom walls as a resource for language teaching, guiding

pedagogical approaches that raise student interest and encourage independent study.
Research Questions
This research is led by the following questions:

RQ1: What is the impact of using classroom walls as indirect learning material on L2 learners'

language acquisition?

RQ2: How does the presence of English language visual aids on classroom walls impact the

vocabulary retention and acquisition rates of L2 learners?

Method
This quantitative research was conducted to test the impact and importance of using classroom
walls as an indirect teaching material on language learning. According to Goertzen (2017), building
precise and dependable measures that enable statistical analysis is one of the main objectives of
quantitative research methods, which are focused with gathering and evaluating data that is structured

and can be expressed numerically.

Participants

The participants of this quantitative research were second graders in elementary school who
ranged in age from 7 to 8 and came from various backgrounds. Thirteen boys and nine girls made up
the participating count. The researcher was the English teacher of this classroom. This classroom was

assigned to the researcher by the administration to teach English during that academic year.

Data Collection Tools

The teacher initially gave a pre-test to twenty-two students that consisted of seven questions about
the must-must not topic, which they had never learned before. This pre-test was designed to find out

how well the students knew about the subject matter prior to the study. After that, sentences with a
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picture pertaining to the must-must-not topic were displayed on the classroom wall for thirty days. Every
text and picture that was posted stood on the classroom wall for three days. When the students were not
in the classroom, the teacher altered these texts and pictures every three days. For a duration of thirty
days, there was no instruction on or discussion of the subject matter associated with the must-must not
topic.

At the end of 30 days, the same test was administered again as a post-test by the teacher to see if
the students learned the subject indirectly from the classroom walls. The time allotted for this research
is a period of 4 weeks. All indirect teaching materials hung on the wall, pre-test and post-test were
prepared by the teacher. After all data were collected, students’ pre-test and post-test results were
compared and analyzed. Some teaching materials hung on the classroom walls are given in Figure 1.

You must listen to
your teacher. . You mustn’t shout.

Figure 1. Some Indirect Teaching Materials Hung on the Classroom Walls

Data Analysis

In this study, the pre-test and post-test findings were used as data. After the students were given
a pre-test and post-test, the results were noted in Excel. Afterwards, the grade point average was taken
for each column and the percentages were calculated. All resulting notes were written in the table and

converted into graphs.
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Findings
Pre-test

It was applied as a pre-test consisting of 7 sentences related to the must-must not subject, which
was aimed to be taught indirectly to the participants by hanging them on the walls. No relevant material
was hung on the wall before the pre-test was applied. Students have never learned this topic in class
before. While the average of incorrect answers out of 7 questions of the participants was 3,6; the average

of correct answers was 3,5. The pre-test results are shown in Table 1 and Figure 2.

Table 1. Descriptive statistics of the Pre-test

Student Correct Incorrect Success Rate
S1 0 7 0%
S2 1 6 14%
S3 1 6 14%
S4 1 6 14%
S5 2 5 28%
S6 3 4 42%
S7 3 4 42%
S8 3 4 42%
S9 4 3 57%

S10 4 3 57%
S11 4 3 57%
S12 4 3 57%
S13 4 3 57%
S14 4 3 57%
S15 4 3 57%
S16 4 3 57%
S17 5 2 71%
S18 5 2 71%
S19 5 2 71%
S20 5 2 71%
S21 6 1 85%
S22 6 1 85%
Average 3,5 3,6 50,2%
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Pre-test

= Correct = Incorrect

Figure 2. Average of Correct and Incorrect Answers of Pre-test Results

Post-test

The same test was applied as a post-test consisting of 7 sentences related to the must-must not
topic, which was aimed to be taught indirectly to the participants by hanging the related materials on the
walls. Materials were hung on the classroom walls, but nothing was spoken or taught about the target
topic in the classroom. While the average of incorrect answers out of 7 questions of the participants was
0,5; the average of correct answers was 6,5. The average of success percentage was %92,6. S. The post-

test results are shown in Table 2 and Figure 3.
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Table 2. Descriptive statistics of the Post-test

Student Correct Incorrect Success Rate
S1 5 2 71%
S3 5 2 71%
S5 5 2 71%
S2 6 1 85%
S4 6 1 85%
S6 6 1 85%
S7 6 1 85%

S15 6 1 85%
S8 7 0 100%
S9 7 0 100%

S10 7 0 100%

S11 7 0 100%

S12 7 0 100%

S13 7 0 100%

S14 7 0 100%

S16 7 0 100%

S17 7 0 100%

S18 7 0 100%

S19 7 0 100%

S20 7 0 100%

S21 7 0 100%

S22 7 0 100%

Average 6,5 0,5 92,6%
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Post-test

= Correct = Incorrect

Figure 3. Average of Correct and Incorrect Answers of Post-test Results

While the students had an average of 3.5 correct answers on the pre-test, they reached an average
of 6.5 correct answers on the post-test. As a result of using the walls as indirect teaching material for 30
days, the success rate, which was 50.2% in the pre-test, increased to 92.6% in the post-test. The students'
success rate in the post-test increased by 42.4%. The correct answer rates in the pre-test and post-test

are given in Figure 4.

Correct Answers

= Pre-test Post-test

Figure 4. Correct Answers of Pre-test and Post-test Results
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Discussion

This article argued that the use of indirect teaching materials in language lessons has a positive
effect on student learning. The lack of empirical research on the consequences of using indirect teaching
materials in another language in the classroom was the starting point of the study. In this study, the
results of the participants' performance on the pre-test were reported. Next, after using the indirect
teaching materials hung on the classroom walls for 30 days, the results of the participants' performance
in the post-test were reported. Firstly, the number of correct and incorrect answers on the pre-test and
post-test and the percentage of success of each student were reported individually. Class-wide averages
of correct and incorrect answers and success percentages were reported. Finally, the average of correct

and incorrect answers on the pre-test and post-test and success percentages were compared.

Students have not learned anything about the target topic in the classroom before. However,
students come from different families and have different backgrounds. For these reasons, they may have
been exposed to inputs related to the target topic before from the non-school environment. However,
since it is not taught in a formal environment, the success rate is quite low. According to post-test results,
the correct answer average was 6,5 while the incorrect answer average was 0,5. The grade success rate
was 92,6%. During the lesson, nothing was taught about the target subject. Students did not do any other
work on this subject. However, there is a noticeable increase in the number of individual correct answers
and a noticeable decrease in the number of incorrect answers in the post-test. Likewise, the class

achievement average has increased noticeably.

Although the students were not taught the target topic in class, they discovered the materials
hanging on the walls themselves. So, this indirect teaching process was entirely student-focused.
Likewise, Schowalter (2021) found that indirect teaching is a student-centered approach. Students
looked at the materials on the wall with curiosity during breaks. They were able to guess what was
written by virtue of the images. They started to comprehend the topic when more and more related
sentences were placed on the wall. Briefly, student participation increased. In a similar vein,

Schowalter (2021) contended that high levels of student participation are the goal of indirect teaching.

Without prompting from the teacher, students independently discovered the materials hanging on
the walls. In a comparable manner, Taghinezhad et al.’s study (2016) found that learners are more likely
to employ indirect learning procedures. The process was reinforced when the teacher supplied students
with indirect teaching materials, which included various linguistic and visual elements. In this way,
students' willingness to learn was heightened. Garita & Sanchez (2021) stated that as teachers provide
multiple opportunities for students to expand their repertoire of indirect learning strategies, learners may
increase their willingness to take actions and control of their practices to maximize and accelerate

effective language learning.
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Students carried out the entire learning process themselves. The teacher was not the person who
transmitted information, but the facilitator who prepared indirect materials, hanged them on the walls
and monitored the process remotely. In this case, students managed their learning processes and became
autonomous. In an equivalent manner, Dickinson (1993) asserted that autonomous learners possess the
ability to assume greater responsibility for their own learning, which is a hallmark of learning

management.

As can be observed from the results, a significant increase in the success percentage of the
participants has been reported. From here, it is deduced that the use of classroom walls as course material
in language lessons has a positive effect on learners' learning indirectly. The findings of this study are
consistent with the findings of Taghinezhad et al. (2016), who found that indirect strategies have a
positive effect on learners and students who received vocabulary instruction using indirect strategies

outperformed their counterparts in the other group.
Conclusion

It can be concluded that the indirect teaching materials hung on the classroom walls have a
positive effect on the learning of the target subject. The findings of this study revealed that indirect
learning materials hung on the walls have a positive effect on learners' learning. It was observed that the
teacher-learners looked at the materials hung on the walls during breaks and examined the visuals on

them.

The use of classroom walls as indirect learning materials has proven to be a very successful and
advantageous strategy to enhance L2 learners' learning experiences. Learners are given constant
exposure to the target language in a dynamic and immersive setting by means of the thoughtful

integration of interactive displays, linguistic prompts, and visual aids.

Indirect teaching strategies not only fosters a supportive atmosphere for language acquisition but
also makes students feel involved and curious. By making the most of the physical space in the
classroom, teachers may establish a rich linguistic environment that provides ongoing reinforcement for

language acquisition.

Additionally, instructional materials that are easily accessible and prominently displayed on
classroom walls foster spontaneous learning opportunities by encouraging independent study and
discovery outside of scheduled class activities. This fosters a sense of autonomy and control over
students’ language learning process in addition to reinforcing classroom learning. In broad terms, the

positive impact of utilizing classroom walls as indirect learning material cannot be overstated.
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Recommendations

While the study highlights the positive impact of utilizing classroom walls as indirect learning
material for L2 learners, it is important to acknowledge certain limitations. Firstly, the results of the
study could be impacted by variables including the particular teaching strategies used, the students' skill
levels, and the length of time they spent looking at the classroom displays. Furthermore, the results'
generalizability may be affected by the sample size and participant’s background. Additionally, the long-
term viability and possible differences in the efficacy of other classroom display styles may not have
been adequately examined within the parameters of the study. Lastly, although the results of this study
contribute to the research literature, generalizability is limited due to the small number of participants.
More research is needed to examine the effects of classroom walls on second language learners' indirect
learning over a long intervention period. Further research involving larger and more diverse participant
samples, as well as longitudinal studies, may provide deeper insights into the effectiveness of using

classroom walls as a complementary learning resource for second language learners.
Ethical Declaration

During the writing process of the study titled “The Impact of Using Classroom Walls as Indirect
Learning Material on the Learning of L2 Learners”, scientific rules, ethical and citation rules were
followed; no falsification was made on the collected data and this study was not sent to any other

academic publication environment for evaluation.
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GENIS OZET

Bu nicel arastirma, sinif duvarlarinin dolayli bir 6grenme materyali olarak kullanilmasinin ikinci
dil 6grenenlerin dil 6grenme siirecine etkisini aragtirmayi amaglamigtir. Caligsma, ikinci dil 6grenenlerin
dil becerilerini gelistirmek i¢in simf etkili bir sekilde kullanilmasinin 6nemini vurgulamaktadir.
Arastirma, deneysel bir desen kullanarak, bir grup ikinci dil 6grencisinin smif duvarlarindaki
materyallerin kullaniminin, dil dgrenme siirecindeki etkisini incelemistir. ilk olarak arastirmacinin
Ingilizce 6gretmeni oldugu ilkokul ikinci simifta okumakta olan 22 &grenciye, daha &nce hig
ogrenmedikleri bir konu hakkinda 7 sorudan olusan bir on test 6gretmen tarafindan uygulanmistir. Bu
On testin amaci dgrencilerin bu caligma oncesinde konuya ne kadar hakim olduklarini anlamakt.
Katilimeilarin tamami 7-8 yaslarindaydi ve hepsi farkli gegmislere sahipti. Katilimcilarin 9'u kiz, 13'd

erkekti.

Bu arastirma i¢in ayrilan stire 4 haftalik bir stireydi. 30 giin boyunca sinif duvarina, hedef konuya
iliskin gorsel igeren climleler asildi. Asilan her resim ve ciimle 3 gilin boyunca smifin duvarinda asili
kaldi. Bu ciimleler ve gorseller 3 giin boyunca 6grencilerin smifta olmadigi zamanlarda 6gretmen
tarafindan degistirildi. 30 giin boyunca derslerde hedef konuyla ilgili hi¢gbir sey dgretilmedi ve bu konu
konusulmadi. 30 giiniin sonunda ayni test 6gretmen tarafindan son test olarak tekrar uygulanarak
ogrencilerin konuyu smif duvarlarindan dolayli olarak 6grenip dgrenmedikleri tespit edildi. Duvara
asilan tiim dolayli 6gretim materyalleri, 6n test ve son test 6gretmen tarafindan hazirlanmigtir. Tiim
veriler toplandiktan sonra &grencilerin 6n test ve son test sinav sonuglari karsilastirilarak analiz
edilmisgtir.
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Ogrenciler derste hedef konu islenmese de duvarlarda asili olan materyalleri kendileri kesfettiler.
Yiiriitiilen dolayli 6gretim siireci tamamen 6grenci odakliydi. Ogrenciler teneffiislerde duvardaki
materyalleri merakla incelediler. Gorsellerden ne yazildigini tahmin edebildiler. Duvara giderek daha
fazla ilgili ciimle yerlestirilince konuyu kavramaya basladilar. Ogretmenin yonlendirmesine gerek
kalmadan 6grenciler duvarlarda asili olan materyalleri bagimsiz olarak kesfettiler. Ogretmenin
ogrencilere gesitli dilsel ve gorsel unsurlart iceren dolayli 6gretim materyalleri saglamasiyla siire¢

pekistirildi. Bu sayede 6grencilerin 6grenme istegi artirildi.

Ogrenciler tiim dgrenme siirecini kendileri gergeklestirdiler. Ogretmen bilgiyi aktaran kisi degil,
dolayli materyalleri hazirlayan, bunlari duvarlara asan ve siireci uzaktan izleyen yonlendiriciydi. Bu
durumda 6grenciler 6grenme siireglerini yonetmis ve 6zerklesmislerdir. Sonuglardan da goriilebilecegi
gibi katilimcilarin basari yilizdesinde dnemli bir artis oldugu rapor edilmistir. Buradan dil derslerinde
sinif duvarlarinin ders materyali olarak kullanilmasimin &grenenlerin 6grenmelerine dolayli olarak

olumlu etki yaptig1 sonucuna varilmaktadir.

Sinif duvarlarina asilan dolayli 6gretim materyallerinin hedef konunun 6grenilmesine olumlu etki
yaptig1 sonucuna varilabilir. Bu ¢aligmanin bulgulari, duvarlara asilan dolayli 6grenme materyallerinin
dgrenenlerin 6grenmesi iizerinde olumlu etkisi oldugunu ortaya koymustur. Ogretmen, dgrencilerin
teneffiislerde duvarlara asilan materyallere baktiklar1 ve tzerlerindeki gorselleri inceledikleri
goriilmiistiir. Smif duvarlariin dolayli 6grenme materyalleri olarak kullanilmasimin ikinci dil
Ogrencilerinin 6grenme deneyimlerini gelistirmek igin ¢ok basarili ve avantajli bir strateji oldugu
saptanmistir. Dilsel yonlendirmelerin ve gorsel yardimlarin diisiinceli bir sekilde biitiinlestirilmesi

yoluyla 6grencilere dinamik ve siiriikleyici bir ortamda hedef dile siirekli maruz kalma olanagi sunulur.

Dolayl1 6gretim stratejileri yalnizca dil edinimi i¢in destekleyici bir atmosfer saglamakla kalmaz,
aym zamanda Ogrencilerin kendilerini ilgili ve merakli hissetmelerini saglar. Ogretmenler, simiftaki
fiziksel alandan en iyi sekilde yararlanarak, dil edinimi igin siirekli pekistirme saglayan zengin bir dilsel
ortam olusturabilirler. Ek olarak, kolayca erisilebilen ve sinif duvarlarinda belirgin bir sekilde sergilenen
Ogretim materyalleri, planlanmis simif etkinlikleri disinda bagimsiz ¢alismay1 ve kesfetmeyi tesvik
ederek spontane 6grenme firsatlarmi tesvik eder. Bu, simiftaki 6grenmeyi giiclendirmenin yani sira,

ogrencilerin dil 6grenme siireci lizerinde 6zerklik ve kontrol duygusunu tesvik eder.

Sonuglar, sinif duvarlarinin dolayli bir 6grenme materyali olarak etkili bir sekilde kullanilmasinin
ikinci dil 6grenme siirecini destekledigini gostermektedir. Katilimeilar, sinif duvarlarindaki materyaller
araciligryla dil 6grenme siirecini desteklemek igin gesitli stratejiler gelistirmislerdir. Arastirmanin
bulgulari, ikinci dil 6grenenlerin dil becerilerini gelistirmek i¢in sinif dis1 kaynaklarin etkili bir sekilde
kullanilmasinin 6nemini vurgulamaktadir. Bu calisma, dil 6grenme siirecini zenginlestirmek ve
¢esitlendirmek icin sinif duvarlarinin dolayli 6grenme materyali olarak kullanilmasinin potansiyelini
ortaya koymaktadir. Bu nedenle, dil 6gretiminde simif dis1 kaynaklarin kullaniminin tesvik edilmesi

Onemlidir.
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Ingilizce dil materyallerini sinif ortamima entegre etmek, 6grencilerin dil kavramlarini gercek
yasam baglamlarinda kavramalarina olanak tamir. Ornegin, giinliik aktivitelerle veya siniftaki nesnelerle
ilgili Ingilizce ciimle veya ifadelerin gdsterilmesi, dgrencilerin dili anlamli baglamlarda égrenmelerini
saglar. Ayrica siif duvarlari, 6grencilerin dille aktif olarak etkilesime girebilecegi etkilesimli alanlar
olarak da hizmet verebilir. Ogretmenler, goriintiilenen materyallerle etkilesimi tesvik eder. Ayrica,
erisilebilir ingilizce dil materyalleri, grencilerin 6grenimlerinin sorumlulugunu iistlenmelerini saglar.
Ogrenciler &gretmen liderligindeki &gretimin disinda dil becerilerini giiclendirerek materyallere
bagimsiz olarak bagvurabilirler. Bu 6zerklik, kendi kendine 6grenme aligkanliklarini tesvik eder ve dil

ediniminde giiven olusturur.

Ayrica, sinif duvarlarinin 6gretim materyali olarak kullanilmasi, dil 6greniminde ¢oklu duyusal
bir yaklasimi miimkiin kilar. Ogrenciler yalmzca dili gérmekle kalmaz, ayni zamanda dokunsal
materyallerle etkilesime girebilir veya goriintiilenen igerikle ilgili isitsel etkinliklere katilarak farkli
ogrenme tercihlerine hitap edebilir. Son olarak, simf duvarlarinda sergilenen Ingilizce materyalleri,
ogrencilere Ingilizce konusulan kiiltiirlerin edebiyat, gelenekler ve gelenekler gibi cesitli yonlerini
tamtabilir. Bu deneyim, dgrencilerin kiiltiirel farkindaliklarimi genisletir ve kiiltiirel baglamda Ingilizce
dilini takdir etmelerini saglar. Ozetle, smif duvarlarini dolayli 6gretim materyalleri olarak birlestirmek,
dil edinimini ve kalicihigin1 destekleyen dinamik ve siiriikleyici bir ortam saglayarak Ingilizce 6grenme

deneyimini gelistirir.
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